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ABSTRACT

ASSESSMENT PRACTICES IN THE PREPARATORY LANGUAGE SCHOOLS
IN TURKISH HIGHER EDUCATION INSTITUTIONS:
PROBLEMS AND SOLUTIONS

Mehmet SENGUL

Department of Foreign Language Education
Programme in English Language Teaching
Anadolu University, Graduate School of Educational Sciences, December 2022

Supervisor: Assoc. Prof. Dr. Ali MERC

In Tiirkiye, students enrolled in universities study commonly English during their
first year at English Preparatory Programmes (EPPs). Due to washback effect, language
assessment influences different practices ranging from learning-teaching to learners’ or
teachers’ attitudes. Therefore, language assessment plays a crucial role in EPPs. In
several schools, there are testing units responsible for providing exams. The literature
review shows that several challenges are encountered in assessment practices remaining
as a dead-end. Therefore, this study aimed to provide an in-depth analysis of the
challenges of the testing processes and produce solutions.

This is a qualitative study in two phases. In the first phase, the researcher
attempted to identify the challenges through the interviews with the directors and TUMs
from 50 universities. In the second phase, it was aimed at finding solutions employing
the Delphi method with three rounds. According to the findings, four major categories
emerged, namely systemic, stakeholder-related, testing processes-related, and general
challenges. The findings reveal that EPPs do not implement a standard procedure due to
several reasons such as lack of staff, experts, and time. In addition, it was found that the
instructors working at TUs are reluctant to work because of extra workload, no extra
payment or incentives. To conclude, it is crucial this issue must be taken into the agenda
of high-level authorities. At the end of the study, implications to different stakeholders
including YOK, MEB, OSYM, researchers, and TUMs were provided.

Keywords: Higher education, Foreign language education, Language testing and

assessment, Challenges and solutions



OZET

TURK YUKSEKOGRETIMINDE HAZIRLIK OKULLARINDA DEGERLENDIRME
UYGULAMALARI: ZORLUKLAR VE COZUM ONERILERI

Mehmet SENGUL

Yabanci Diller Egitimi Anabilim Dal
Ingilizce Ogretmenligi Programi
Anadolu Universitesi, Egitim Bilimleri Enstitiisii, Aralik 2022

Danisman: Dog¢. Dr. Ali MERC

Tiirkiye'de {iiniversitelere kayit yaptiran &grenciler, ilk yillarinda, Ingilizce
Hazirlik Programlarinda (EPP'ler) yaygin olarak Ingilizce 6grenmektedir. Smav etkisi
nedeniyle, yabanci dil degerlendirmesi, O6grenme-O6gretmeden Ogrencilerin  veya
Ogretmenlerin tutumlarina kadar farkli uygulamalar1 etkilemektedir. Bu nedenle,
yabanci dil degerlendirmesi EPP'lerde ¢ok 6nemli bir rol oynamaktadir. Birkag¢ okulda,
sinavlarin hazirlanmasindan sorumlu sinav birimleri vardir. Literatiir taramasi,
degerlendirme uygulamalarinda ¢ikmaz sokak olarak siiregelen gesitli zorluklarin
yasandigin1 gostermektedir. Bu nedenle bu calisma, test siireclerindeki zorluklarin ve
¢oziimlerin derinlemesine analizini sunmay1 amaclamaktadir.

Bu, iki asamali nitel bir ¢alismadir. ilk asamada arastirmaci, 50 iiniversitedeki
miidiirler ve sinav hazirlayanlar ile yapilan goriismeler ile zorluklari belirlemeye
calismistir. Ikinci asamada ise, iic turlu Delphi yontemi kullanilarak c¢dziimlerin
bulunmasi hedeflenmistir. Bulgulara gore, sistemik, paydaslar ve test siiregleri ile ilgili
ve genel zorluklar olarak dort ana kategori ortaya ¢ikmistir. Bulgular, EPP'lerde
personel, uzman ve zaman eksikligi gibi bircok nedenden dolay1 standart bir prosediiriin
uygulanmadigin1 ortaya koymaktadir. Ayrica, sinav birimi iiyelerinin fazla is yuki
olmasi, ek oOdeme veya tesviklerin olmamasi nedenleriyle isteksiz olduklari
bulunmustur. Sonu¢ olarak, konunun {ist diizey yetkililerin giindemine alinmasi
onemlidir. Calismanin sonunda, YOK, MEB, OSYM, arastirmacilar ve smav birimi

calisanlar1 dahil olmak {izere farkli paydaslara oneriler getirilmistir.

Anahtar Sozciikler: Yiksekogretim, Yabanci dil 6gretimi, Yabanci dilde 6lgme-

degerlendirme, Zorluklar ve ¢oziimler onerileri.
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CHAPTER 1

1. INTRODUCTION

This study primarily focuses on the problems regarding examination practices
and reaches a consensus on common solutions accordingly. Although the study has

some limitations, it is presupposed that it will present some crucial results.

In this part, the study’s background and statement of the problem are outlined. In
addition to this, the significance of the study, along with its purpose and research

questions, limitations, and organisation, is presented.

1.1. Background to the Study

The inadequacy of language education has been a matter of debate in Tiirkiye
(Bayraktaroglu, 2014; Demir, 2012; Haznedar, 2010; Ulum & Uzun, 2020), about
which some changes and revisions have been made (Irgatoglu, 2017; Kirkgoz, 2007).
Of particular concern has been language testing, which has drawn a great deal of
attention (Koksal & Cesur, 2012). In order to learn English as a foreign language (EFL),
or to prove their proficiency level, which is demanded by private and state institutions,
people spend a lot of money, time, and energy. However, is it enough to learn a foreign
language, namely English, by spending solely money, time, and energy?

In the study conducted by the British Council and the Economic Policy Research
Foundation of Tiirkiye (TEPAV) in 2014, a needs analysis in a national context of
English language teaching in state schools in Tiirkiye was presented (British Council,
2014).

The findings of the study showed that language teachers could not find
opportunities to display their potential in the classroom, course books are heavily used,
teacher-centredness is favoured in class with avoidance of learner styles and differences,
and particularly learners do not attempt to internalize what is taught but tend to
memorize abstract linguistic structures and vocabulary due to examination choices both
in class and in standardized tests. In another study conducted by the British Council in
2015, a situation analysis was investigated regarding English in higher education
institutions (British Council, 2015).



In the national and international arenas, foreign language education in Tiirkiye is
found inefficient. According to data from the English Proficiency Index in 2022, where
countries are ranked every year considering citizens’ test scores on language skills from
the EF test, Tiirkiye was ranked 64 out of 111 countries classified as “very low level.”
Likewise, out of 27 European countries, it was 27th, namely the lowest European
country. The highest level was seen in Central Anatolia, while the lowest one was in the
Southeast. This index illustrates that English language education in higher education
remains a problematic issue in Tiirkiye (EF Index, 2022).

As mentioned above, the education system in Tiirkiye has radically changed in
recent years. Adopted in Europe, including Tiirkiye, the Common European Framework
for Languages (CEFR) stipulated by the European Council has influenced and made
significant changes in the foreign language teaching system. Thus, in foreign language
learning, there has been a need for a new learning-teaching approach aiming at
improving communication-based skills and six main levels consist of a description of
what a language learner can do for each level. Thus, the levels have been named A1-A2
(basic user), B1-B2 (independent user), and C1-C2 (proficient user) and five skills are
comprised of reading and listening as receptive skills, and spoken production, spoken
interaction, and writing as productive skills. According to CEFR, language learners are
divided into three broad parts and six levels: A1-A2 (Basic User), B1-B2 (Independent
User), and C1-C2 (Proficient User) (Tannenbaum & Wylie, 2008). In CEFR, language
levels are depicted in detail according to skills. In other words, at each level, for every
skill a lot of descriptors are developed; thus, it has been clarified that language levels
are described via a great number of descriptors. Therefore, at all levels from Al to C2,
the vocabulary storage, grammatical structures, the sorts of conversations and dialogues,
comprehension, and expressing yourself at various levels have been put forward in a
detailed manner. Thanks to the standards created within the Framework of European
Language Policies, it is envisaged to describe foreign language education in a common
definition. Accordingly, knowledge and skills of foreign languages in European
countries will be identified and documented with reference to A1-C2 levels, and a
language learner, no matter where he goes all around Europe, with the language
knowledge of one’s own, s/he can express and document the level that s/he has had. In
that sense, nearly all European countries have adopted the levels and the language
education system at schools has been reshaped in accordance with the CEFR. In the

2



same vein, all of the certificates have either been changed and new certificates with a
reference to A1-C1 levels, or been adapted according to these levels. Furthermore,
nearly all of the language teaching in the education systems have been prepared with
regard to CEFR.

It is also essential to determine which language competencies are needed; for
instance, a question should be asked on whether the staff in charge would use language
for writing pursuing international relations, communicating effectively with visitors
coming from abroad, or reading the archives of foreign origin. It is then possible to find
people with suitable language knowledge and skills in staffing. The experts in the field
of testing are to be in charge and serve testing institutions and centres. Moreover, the
examinations prepared should be accredited and provide international quality standards.
For instance, a person with an aim to go on their education abroad should have a
certificate valid all over the world, and many other people all around the world should
come and get the certificate in our country.

Considering the fact that students in higher education are able to receive courses
delivered in English, follow new opinions and movements in their own field of study,
interact with foreign researchers or students and seek jobs abroad, proficiency in
English is conceived as a needed skill in Turkish higher education institutions in this
century. Therefore, language preparatory schools (LPS) in Tiirkiye mainly attempt to
prepare the newly registered students for the courses they will take when they continue
their education in their faculties. To do so, a minimum degree of proficiency is required
for the completion of these EPPs. Though the completion degree may be justifiable in
some universities, it shows excellent variety from one university to other. Hence, a
national policy is necessary to set minimum standards of examination and
accountability (Pearson, 2021; Shohamy, 2001).

Students having tertiary education are expected to learn English in many HEIs in
Tirkiye due to globalism and competitiveness in employment. The medium of
instruction in English varies from thirty percent to one hundred percent of courses.
Thus, universities are required to provide students with English medium courses by the
regulations of Council of Higher Education. Though foreign language education
delivered in K-12 schools is not within the context of this study, it would be wise

enough to mention that the students, having completed their K-12 education, do not



attain an expected proficiency level once they begin tertiary level even though K-12
students start to learn English in the 2nd grade and receive EFL for nearly eleven years.

The students who are required to receive one-year preparatory language
education may take examinations to complete the programme, be exempt from language
courses and continue to faculty education, or be placed at an appropriate level. Due to
the lack of shared regulation and standardisation in language testing, there is a great
variety among universities in terms of language level. Therefore, EPPs in some higher
education institutions may be pretty challenging; on the other hand, the ones in other
HEIs target lower levels for the completion of these programmes. Likewise, language
skills and necessities for completion also vary amongst universities and so does the
examination. However, due to such inconsistencies, comparability, as well as
accountability, remains a great concern for full-time or part-time exchange students.
Furthermore, this accountability problem may lead to the recognition and credibility of
HEIs in Tiirkiye and the world.

English language preparatory education is, in general, delivered as an intensive
language education at the beginning year of tertiary education. This education has no
bonds with the student’s registered faculty. The students taking this intensive language
education are offered 16-24 hours a week, which is determined according to language
level. In addition to course contents, course books, approach(es), methods and
techniques, there is great variation in the selection of examination. Generally, an
exemption test is administered to allow students with sufficient language level to be
exempt from one-year intensive language education and to begin directly to take faculty
courses. Following the exemption examination, there are two applications. While in
some universities, a placement test is administered to decide and place the remaining
students who have failed the exemption test to the appropriate language level, other
universities do not administer an additional test and determine the students’ language
levels according to the score taken in the exemption examination. Detailed information
IS going to be provided in the next section.

To conclude, though there are some studies on EPPs, they are very limited and
problems persist. A policy about accreditation and standardisation is crucial at a
national level since the gap between universities is rather extensive. This study aims to
point out the problems regarding examination practices and reach a consensus on

common solutions accordingly.



1.2. Significance of the Study

This study has several significances in order to fill the gap in language assessment
practices. Annual meetings of EPPs are organised with the participation of school
directors, where they discuss the challenges encountered at EPPs. Several reports reveal
that there are severe challenges in language assessment practices which can be seen to
remain from one meeting to another. To date, no study has been conducted about the
challenges and solutions in language testing processes and procedures at EPPs in
Turkish universities in a comprehensive way. In this regard, this study aims to identify
the obstacles encountered in language practices. Another similar significance related to
the identification of the challenges, this study was conducted with the inclusion of 50
universities, which is one of the strengths of the study. In addition, some criteria were
determined to include different university types, such as characteristics of the
university, type of the university, and region factor. This goal-oriented selection of the
universities was considered to enhance the probability of inclusion of more challenges,
not to leave a significant challenge outside. In addition to selecting different university
types, both school directors and TUMs were included in the study, to ensure a different
angle.

Besides, the literature review showed that there was no interview form or
questionnaire available focusing on instructors’ or TUMs’ views on testing challenges,
representing the status of EPPs in Tirkiye. Therefore, the researcher developed an
original semi-structured interview form to be used to determine the challenges. The
findings gained through the employment of this form during the interviews were aimed
at providing a firm basis for developing solutions. Furthermore, almost all the
interviews were conducted face-to-face before the pandemic to comfort the interviewees
so that they could explain the challenges as much in detail as possible. Otherwise, the
participants could have avoided elaborating on some challenges since TUMs could be
afraid of any potential risk. In this way, the interviews lasted longer than expected with
the help of a clear explanation of the importance and ethical issues of the study.

The solution development will be conducted using the Delphi method. Taking into
account the diversity of universities, EPPs, and assessment systems in place, this study
iIs expected to be a significant step towards holistically identifying the common
problems and addressing them in a standardized, well-informed, and professional

manner.



1.3. Purpose of the Study and the Research Questions

Turkish preparatory schools do not implement a standard procedure to test their
students. For example, preparatory students complain that there are inconsistencies in
the exams and preparatory instructors complain that they do not have the requisite
training in testing (Aydin, 2017; British Council, 2015). There are different perceptions
about foreign language proficiency in higher education institutions. To illustrate,
although all institutions accept that the content of the proficiency exam should cover
four skills, including reading, listening, writing, and speaking, in many institutions,
speaking skills cannot be measured for practical reasons. The number of members
working in EPPs and trained in assessment is negligible (Aydin, 2017). The findings
obtained from the leading state universities reveal differences and problems in the
preparation, implementation, and evaluation stages of foreign language proficiency.
Based on other relevant reports, it seems safe to conclude that these problems are
experienced on a larger scale in Tiirkiye (Aydin, 2017; British Council, 2014; Kirkgoz,
2017; Unal & llhan, 2017).

Further, lending support to Aydin’s findings, Aygiin (2017) reports that an
essential source of student demotivation stems from a high number of tests and a
perceived mismatch between what they learn in class and what they are asked in the
exams. Such lack of standardisation and confusion in testing in EPPs have recently been
pointed out by the President of Tiirkiye as follows: “we are aiming to attain a certain
standard in these exams. This can be done by YOK for the foreign language proficiency
and exemption exams” (Presidential Address, personal communication, 2018). The
language proficiency tests administered at the entry and exit levels of the universities
are inconsistent and incomparable, which poses a great challenge regarding reaching
reliable conclusions about undergraduate students’ language proficiency (Giiven &
Gough, personal communication, 2018). Keser (2018) found a great variation among
universities in terms of exit testing as she asserts that EPPs in Tiirkiye need to cover all
four skills in their proficiency tests, especially emphasizing productive skills. As such,
the aim of this study is to develop a valid and reliable interview form so as to obtain the
opinions of stakeholders and to employ it as a basis for the solution of these
aforementioned problems, including inadequate standardisation, lack of consensus on

applying valid and reliable exams, and over-testing.



The research studies carried out at preparatory classes in Tiirkiye have
concentrated more on the instruction, students’ perceptions, attributions and
motivations, success factors, language anxiety, technology adaptation, and evaluation of
the programme contents (Balc1 & Ugiiten, 2018). The review of research literature
showed that there was no study explicitly investigating the challenges and solutions in
testing processes and procedures at preparatory language schools in Turkish universities
in a comprehensive way. Not only does this research study investigate how testing
practices are conducted at preparatory classes; but it also attempts to find out the
problematic issues regarding evaluation at preparatory classes to be able to suggest
solutions by establishing the involvement of different stakeholders.

It is known that there are some differences in terms of terminology between
testing and assessment, especially in application. However, the two concepts, namely
testing and assessment are used interchangeably in this study. The justification can be
the attempt to focus on the practices conducted by TUMs in the TUs. Some testing
types will be explained in the literature review section.

This study aims to provide an in-depth analysis of testing systems at preparatory
classes in Tiirkiye by finding out the challenges of the process and producing common
solutions to these challenges accordingly.

In this study, the following research questions were addressed:

1. What are the views of language instructors and administrators on the

challenges of testing processes at preparatory language schools?

2. What are the suggestions to effectively implement testing processes at

preparatory language schools?

1.4. Limitations of the Study

This study has two major limitations, one of which dwells on the population of
the study. The study includes language instructors and administrators in identifying the
problem and language experts in the solution phase. Other stakeholders are not included
as it is thought that this study could be a step for other researchers to extend the
population of the study. The other limitation is that 10% of the total universities are
included in the research. The universities are classified according to various criteria in

order to increase the visibility of different university types.



1.5. Organisation of the Chapters

The present research report is organized into six chapters. Chapter 1 presents the
background of the study, statement of the problem, the significance of the study,
purpose and research questions, limitations, and chapter organisation.

Chapter 2 provides detailed information on the related literature as well as the
studies covering language testing and assessment at EPPs.

Chapter 3 covers the research methodology of the study. It explains who the
participants are, what kind of data collection tools are applied, what kind of procedure is
followed for the data collection, and what types of analyses are applied.

Chapter 4 presents the findings of the study.

In Chapter 5, the findings are discussed and supported in line with the related
literature.

Chapter 6 summarizes the present study, draws conclusions and implications for
governing bodies, university/school leaders, and Testing Unit Members (TUMs), and

lastly provides suggestions for further research.



CHAPTER 2

2. LITERATURE REVIEW

In this chapter, first, the general overview of the Turkish Higher Education (THE)
system will be presented. Second, the place of EFL in THE will be reviewed. Third,
EPPs in THE will be introduced, which will be followed by language testing and
assessment. Fourth, language testing in preparatory schools in THE will be outlined.
Finally, the related literature will be reviewed and discussed.

2.1. Turkish Higher Education System

THE system is legally based on Higher Education Law No. 2547, entering into
force on 6 November 1981. THE is planned, coordinated, governed, and supervised by
an autonomous public body, namely Council of Higher Education (YOK), within the
provisions set forth in the Law on Higher Education and in the Constitution of the
Republic of Tiirkiye.

In THE, having frequent developments and reforms, 1992 and 2006 are
considered two essential breaking points, especially in terms of the expansion of the
system (Giinay & Giinay, 2017). In 1992, the number of universities increased from 29
to 53 with the establishment of 24 new universities. In 2006, the number of universities
reached more than 150 with the project “one university for every city.” As of 2021,
there are 207 universities in total as shown in Figure 2.1. State and foundation higher
education institutions (HEIs) are founded by and subjected to the regulations enacted in
accordance with Higher Education Law (YOK, 2021)

Total
2-Year
State Foundation Foundation
Universities _ Universities _ Vocational
1 29 73 Schools

Figure 2.1. The number of HEIs
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HEIs comprise two-year vocational schools offering associate’s programmes,
faculties offering bachelor’s programmes, four-year professional schools offering
bachelor’s programmes and graduate schools/institutes offering master’s and doctoral
programmes. In addition, Turkish Higher education includes post-secondary higher
education programmes, consisting of such as undergraduate-level studies such as short-
cycle (associate’s), first-cycle (bachelor’s) degrees, and graduate-level studies such as
second-cycle (master’s) and third-cycle (doctoral) degrees (Erdogan, 2010).

In 207 higher education institutions, more than 8.2 million students receive higher
education, 4.04 million of whom are women while 4.2 million are men. In detail, 3.2
million students are enrolled in associate’s, about 4.6 million in undergraduate, around
360 thousand in master’s, and approximately 11 thousand students in doctorate degrees.
Table 2.1 shows the numerical distribution of the students in THE
(https://istatistik.yok.gov.tr/).

Table 2.1. The student numbers in THE

Gender/Degree Doctorate Master’s Bachelor’s  Associate’s
Female 53,361 174,311 2,214,463 1,682,677
Male 56,179 183,960 2,364,584 1,567,424
Sub-total 109,540 358,271 4,579,047 3,250,101
Total 8,296,959

Considering the number of academicians illustrated in Table 2.2, there are more
than 181 thousand academicians in THE. By title, there are 32 thousand professors, 19
thousand associate professors, 41 thousand assistant professors, 38 thousand instructors,
and 98 thousand research assistants. One hundred fifty-two thousand academicians
work at state universities while 29 thousand work at foundation universities
(https://istatistik.yok.gov.tr/).

Table 2.2. The academician numbers in THE

Gender/Position Prof. Assoc. Prof.  Assist. Prof. Res. Assist. Lect.
Female 21,922 8,654 19,654 25,436 19,210
Male 11,052 12,694 22,943 23,007 18,358
Sub-total 32,974 21,348 42,597 48,443 37,568
Total 182,930
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The structure of the first and second cycles is separate except for one-tier
programmes such as dentistry, pharmacy, medicine, and veterinary programmes, the
duration of which is five years but for medicine which lasts six years. The level of
qualifications in these one-tier systems is equivalent to that of the second cycle,
including the first cycle.

Admission of national students to the short and first cycle degree programmes is
centralised, based on a nationwide one/two-stage examination(s) conducted by an
autonomous public body, namely OSYM. Candidates are placed into higher education
institutions based on their composite scores, including their high school grade point
averages.

With Tiirkiye’s involvement in the Bologna Process in 2001, THE system has
gained a different dimension. In addition to mobility, dimensions such as quality,
recognition, and qualifications in higher education have gained importance in the
context of policy in Tirkiye and worldwide (Erdem, 2013). Regarding mobility, ECTS
became compulsory for all HEIs in 2011 with the law numbered 6111. Seminars,
workshops, and conferences within Bologna Projects were conducted in different parts
of Tiirkiye as the stakeholders at Turkish universities were introduced and trained on the
European Credit Transfer System (ECTS) and Diploma Supplement (DS) labels. As a
result, 31 Turkish HEIs were entitled to receive the ECTS Label while 57 HEIs earned
the DS Label. Thus, credit-related problems in THE system have relatively diminished,
which has fostered mobility and internationalisation of the system (Giindogdu et al.,
2016). Following Commission for Academic Evaluation and Quality in HE (YODEK),
the establishment of HE Quality Council in 2015 increased the awareness of quality
assurance in THE. The universities have been visited and evaluated institutionally by
this Council that has also contributed to disseminating good practices and reconstructing
the weak points. In the membership process into European Union, THE system has
determined the European Higher Education Area (EHEA) as a reference point in terms
of organisation and performance evaluation which is not only a legal obligation but also
an essential point for Tiirkiye (Toprak et al., 2019a). With the rigorous efforts of the
Vocational Qualifications Authority (MYK) and YOK on higher education
qualifications, the Turkish education system, including HE was referenced and
approved in all aspects by the European Union in 2017. However, credits,
qualifications, quality assurance, recognition, and internationalisation issues in higher

11



education are not static but constantly changing (Toprak et al., 2019b). Figure 2.2
illustrates Turkish national education and particularly the higher education system.

GENERAL STRUCTURE OF THE TURKISH EDUCATION SYSTEM
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Figure 2.2. Turkish national education and higher education system

With the motto of the New YOK during 2014-2021, a number of essential
projects and studies were carried out in higher education. In 2017, the universities were
assigned new missions and visions through the titles of research-oriented universities
and regional development-oriented universities. As a result, 23 research-oriented
universities and 15 regional development-oriented universities were determined by
YOK. With this model, it is planned to increase universities' efficiency in a research

capacity, research quality, and interaction and cooperation (Sarag, 2019). Another major
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step in THE, the project, 100/2000 Doctoral Scholarships, was initiated by YOK, and
around 5,000 students have graduated in priority areas within the scope of this project.
Thus, qualified doctorates are trained not only for the academy but also for the industry
and business sectors in the fields that Tiirkiye is in need of (Sarag, 2020). With the
Internationalisation Strategy Report initiated by YOK in 2018, strategic targets were
determined to transform THE into a centre of attraction within HE. With this report
along with a transferable credit system and other initiatives, the number of international
students has increased to 240 thousand from 181 countries, which shows how vital
internationalisation is in THE system.

One of the significant projects is about the digitalisation of higher education,
which has contributed to the smooth transition to digital learning during COVID-19. In
the study conducted by Senay, Sengiil and Seggie (2020), despite the efforts by
authority institutions, it was found that there are few studies published in quality
journals around the world and they suggest that academicians should be fostered to
publish their works in high-quality journals. One of the most important aspects of
higher education is that its graduates pass into business life and are in national and
international competition. Therefore, one of the crucial contemporary problems for
graduates is to find a job and have appropriate qualifications for the existing
professions, jobs in the sector (McGunagle & Zizka, 2020). In particular, the graduates
are suggested to acquire language and communication skills among the 21%-century
skills (Ekog, 2021a). In fact, EFL has a great place in higher education levels, including
the undergraduate level. In this regard, the place of EFL in THE system will be
discussed in the next part.

2.2. EFL in Turkish Higher Education

Internationalisation has increased the role of English in higher education around
the world (Altbach & Knight, 2007). The political issues in neighbouring countries such
as Irag, Afghanistan, and Syria, economy, and domestic politics directly or indirectly
have had an impact on foreign language policy, more particularly English. As a result,
English is learned, taught as a foreign language, and employed as a medium of
instruction in Turkish higher education, making Tiirkiye an ‘Expanding Circle country’
in Kachru (1999)’s term. The report of OSYM indicated that 44 out of 45 international
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collaborations were carried out between Turkish HEIs and American/British HEIs in
2013 (Arik, 2020).

The procedures and principles of English language teaching and learning in higher
education are laid in the “Regulations on Foreign Language Teaching and Learning in
Higher Education Institutions” dated 1984 by YOK. According to the Regulation on the
Principles of Foreign Language Teaching in Higher Education Institutions, the purpose
of foreign language teaching is to teach the basic rules of a foreign language so that
students can develop vocabulary, understand what they read and hear in a given foreign
language, and be able to express themselves in speech or written form (YOK, 2016).
Within this regulation, various changes have been made over the years in order to meet
contemporary needs and to provide students with a quality foreign language education
at a higher education level. With the regulation numbered 29662 dated March 23, 2016,
the latest version is in force. According to this framework regulation, the purpose of
foreign language teaching within THE system is to teach students the basic rules of the
foreign language, to develop their foreign language vocabulary, to enable them to
understand what they read and hear in a foreign language, and to express themselves
orally or in writing; and to help graduates of associate’s, undergraduate and graduate
degree programmes to acquire foreign language proficiency in their fields. Therefore,
EFL is considered to have great importance and place in THE system from different
points (Yaman, 2018).

Universities can be divided into three groups in terms of the language of
instruction: 1) fully English as a Medium of Instruction (EMI) oriented, where all
courses are given in 100% English in all departments, 2) partially EMI-oriented in
which the courses are given in 100% or 30% English (or another foreign language) on
the basis of a programme. 3) entirely Turkish as a Medium of Instruction (TMI)
oriented, where all of all courses are given in the mother tongue; in other words, only
Turkish is the language of instruction. According to the above-mentioned regulation,
students have to take a one-year English preparatory education before their department
education in fully EMI-oriented or partially EMI-oriented universities unless they
submit a valid, recognised minimum score. In other group universities, students enrolled
in programmes with 30% English as the language of instruction or TMI-oriented ones
are able to receive preparatory education upon their request (Oner & Mede, 2015).
Research has shown that a number of HEIs in Europe and around the world, have
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increasingly adopted English-medium instruction (EMI) in teaching, especially in social
sciences and engineering with the impact of internationalisation (Dearden, 2015;
Wichter & Maiworm, 2014). Likewise, the number of universities having programmes
in which students receive their courses only in English is increasing as they consider
studying at such programmes as prestigious for their future careers (Erkus, Tolga &
Sever, 2020; Karakas, 2015; Kirkgoz, 2014). In other words, the trend in the medium of
instruction in higher education has been changing from TMI to EMI or a combination of
both (Erarslan, 2019). In the study conducted by (Arik & Arik, 2014), English was
found to be the medium of instruction in about 20% of all programmes, at least partially
as shown in Table 2.3. Besides, their study showed that it was employed in around 50%
of the programmes, especially in engineering and English-related programmes. In
addition, they found that most of the newly established foundation universities were

English-medium.

Table 2.3. The language of instruction in bachelor’s degree programmes

Language of instruction Number of programmes %
Turkish only 3.593 78,55
English only 723 15,80
Turkish and English 123 2,68
Other 135 2,95
Total 4.574 100

Apart from the medium of instruction, students are supported with English
education as a mainstream, a common course in short and first-cycle programmes
within THE regardless of their field of study or departments. In the study conducted by
Erdem and Atar (2018), it was revealed that the courses English 1 and 2, which are
given as common courses, are taught without considering the needs of the students and
the socio-economic conditions of the country and the relevant university. They suggest
accordingly that these courses should be organized in a more local, need-oriented
manner. In addition, vocational foreign language courses, namely English, are given in
the programmes where the language of instruction is completely Turkish. Vocational
English courses aim to teach and help students learn technical English peculiar to a
particular profession that requires specialisation in need for their future career (Gokge &
Batman, 2015). While the content of the vocational English course is directly related to
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the needs of the students in their future professions, the content of the general English
course may be far from meeting this need (Demiray-Akbulut, 2016). In the study
conducted by Ozer (2019), acknowledging the indispensable significance of English in
higher education, it was indicated that students' perceptions of English and vocational
English vary considerably. In this sense, Figure 2.3 illustrates the importance of English
at the undergraduate level in Tiirkiye, with the highest number of programmes (n: 545)

delivered in English.
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Figure 2.3. The number of English programmes at the undergraduate level (Source: StudyPortals)

The importance of English does not end in associate’s and bachelor’s degrees as
candidates are requested to prove their minimum proficiency levels in order to apply to
graduate studies (Dogan et al., 2016). The literature on the importance of foreign
language in graduate studies emphasizes the necessity of a foreign language (Biilbiil,
2003; Demirtagli-Ciktike¢1, 2002; Dogan et al., 2016; Kayahan-Karakul & Karakiitiik,
2014; Oguz & Karakaya, 2009). Likewise, in the study conducted by Kogar and Sayin
(2014), it was revealed that foreign language score has an important role in postgraduate
placements. Within the Regulations for Graduate Studies, while there is no requirement
for a score from a foreign language, candidates who would like to apply to doctorate
programmes have to prove their proficiency level as the minimum score is 55.
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Meanwhile, the universities are given the freedom to set a minimum score for the
applications to master’s level and to increase the minimum score for doctorate
programmes (https://www.mevzuat.gov.tr).

The importance of English is not limited to higher education students.
Considering a number of journals with high impact factors are published in English,
proficiency in English has become a must for scholars worldwide (Bocanegra-Valle,
2014; Selvi, 2021). Therefore, English has become the primary language in
international research (Lillis & Curry, 2010) with more than 5.5 million scholars and
2,000 publishers all over the world (Hyland, 2016). Scholars are expected to learn
English in order to review literature, conduct their studies, publish and disseminate their
studies in English, and pursue their academic careers (Ferguson, Pérez-Llantada & Plo,
2011; Flowerdew, 1999). However, a great majority of scholars are found to experience
difficulty conforming to native written English norms, resulting in significant
challenges in writing manuscripts as satisfactory as expected by international journal
editors and reviewers (Canagarajah, 2005; Flowerdew, 2008). Due to the low level of
foreign language among Turkish academics and other factors, the number of predatory
journals in Tiirkiye by Beall increased from seven in 2010 to 41 in 2016 (Ak¢a &
Akbulut, 2018). In order to improve the publication quality of Turkish academies, it was
decided by YOK in 2019 that scientific works published in predatory journals cannot be
used in academic promotions (Yiiksekogretim 2019). In the study conducted by (Mutlu,
2020), it was found that the works of some Turkish academics were rejected due to
problems with foreign languages and thus they were able to tend to publish their studies
in predatory journals.

Generally speaking, two powerful frameworks are implemented in EFL in THE:
CEFR and GSE. However, foreign language education, its criteria, and exam contents
are widely designed according to CEFR in THE system. CEFR- based language
teaching programmes in Tirkiye are increasing in number (Kir & Sild, 2014).
According to the CEFR (CoE, 2020), 80-350 hours of education for A level, 350-680
for B level, and 800-1200 for C level are required. In the study of Cetintas (2010), it is
stated that students take about 650 hours of lessons when they graduate from secondary
school. In this regard, graduates from secondary schools are expected to reach B1 level,

however, a great majority of studies (Alagozlu, 2012; Albayrak & Sener, 2021; British
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Council, 2015; Ekog, 2021b) have revealed that students starting higher education have
weak EFL knowledge and skills.

The report, the 2019 Education First English Proficiency Index illustrates that
Tiirkiye is 79" out of 100 countries with a very low proficiency level (46.81) in the
world ranking. It is claimed in the report that the schools in Tiirkiye spend too much
time on grammar and translation in English rather than communication skills (EF Index,
2019). However, In the literature review study conducted by Suna and Durmusgelebi
(2013), they found that there is not only one reason behind the difficulties encountered
in EFL in THE. Among the possible issues are the quality of preparatory schools, low
student motivation, and a mismatch between students' perceptions and their actual
English proficiency level (Arik & Arik, 2018). It has been emphasized in the studies
and symposiums in the field of foreign language teaching in Tiirkiye that problems in
language education in Tirkiye stem from the problems transferred from primary and
secondary education to higher education. Thus, it seems that the English proficiency of
the students who are newly enrolled in preparatory language schools at universities is
already weak (Ulker, 2017). A great majority of scholars (Akpinar & Cakildere, 2013;
Alderson & Wall, 1993; Allen, 2016; Bachman & Palmer, 1996; Cheng & Curtis, 2004;
Green, 2007; Kiilekgi, 2016; Pitoyo, Sumardi & Asib, 2020; Wei, 2017) acknowledge
the influence of testing on teaching and learning of English. As examinations are mainly
used as means of control and selection of students in Tiirkiye, they are considered to
influence the teaching and learning of English at preparatory language schools.

Considering the impact of tests on language education at EPPs, it would be more

appropriate to discuss language testing before examining preparatory schools.

2.3. Testing and Assessment in EFL

The terms ‘measurement’, ‘test’, ‘evaluation’, and ‘assessment’ are commonly
employed terms, sometimes interchangeably, in the fields of education, testing, and
especially language testing. In measurement, numbers are assigned to qualities or
characteristics in harmony with a standard method and the scores are interpreted
according to a framework of reference (Genesee, Upshur & Richards, 1996). Testing is
perceived as a technical field which is often the measurement aspect of the field such as
means, percentiles, standard deviations, and related statistics putting people off

(Bachman, 1990; Brown, 2001; Kunnan, 2004). In evaluation, the purpose is to interpret
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data gained from measurement to make a judgement on test takers (Bachman, 1990).
According to Bachman, Palmer and Palmer (2010), testing, evaluation, and assessment
are commonly employed referring to collect information. Although these terms are
located on the same paradigm, assessment and evaluation are claimed to be slightly
different in practice as assessment can be considered a never-ending process of
performance measures (Brantley, 2007) and evaluation as a broader concept involving
obtaining and making a judgement on the efficiency of education (Brindley, 2003;
Fulcher, 2013). These technical issues leave a lack of confidence that researchers may
avoid engaging in testing.

Language testing is considered to have a long history of development (Weir,
2005a) with various classifications such as intuitive, scientific, and communicative by
Madsen (1983); discrete point, integrative and communicative by Shohamy (1997); and
prescientific, psychometric-structuralist, integrative-sociolinguistic, and communicative
by Brown (2005). Language testing is claimed to show similarity with testing in
harmony with general principles and measurement in general, but the focus is
specifically on language in language testing. Fulcher (2013) stresses the importance of
testing in language education claiming that a test is administered with a purpose. The
reasons for testing language learners can be to supply students with a degree in the
continuum of achievement, to foster further learning, to point out the areas in which
they have difficulty, to enhance awareness of the target language, to stress personal
aims, to obtain promotion in job, and whatsoever (Birjandi, 2001). Therefore, language
testing consists of data interpretation of the students’ performance on tasks, by means of
which their potential language abilities in real contexts are guessed (McNamara, 2000).

Regarding the appropriateness of the assessment, it is important to be aware of
different assessment types which will be explained in the following subsection in brief

and select the most suitable ones for the EPP.

2.3.1. Types of testing and assessment in EFL

It is well known that all the language tests are not the same. They vary according
to their design, methods, and purposes (Brown, 2004; S. M. Carr, 2011; CoE, 2001,
Hughes, 2003; Madsen, 1983; McNamara, 2000). For example, knowledge-based
paper-and-pencil tests differ from performance tests according to their method. The first

one is mainly administered to check individual items of language such as vocabulary
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and grammar or focuses solely on such receptive skills as listening and reading. On the
other hand, in performance tests, integration of language skills is included and they are
tested with regard to communication (McNamara, 2000).

Achievement tests mainly focus on instructional processes such as the end-of-
course examinations, portfolios, or progress observation in the classroom. They are
administered to collect proof during a course or in the end to determine whether there
has been any progress in defining test-takers’ level of mastery (Brantley, 2007) and in
which points by supporting learning and teaching within the goals of the course. On the
other hand, proficiency tests are administered to measure learners’ ability in a particular
language (Hughes, 2003) as the purpose of proficiency tests is to conduct measurement
of global competence in a given language. Furthermore, in proficiency tests, the earlier
teaching and learning process is not referenced as the target lies in future conditions
(McNamara, 2000). In these regards, achievement tests pursue objective-based testing
goals whereas proficiency tests are administered to assess general mastery.

In discrete-point tests, every linguistic feature is focused on specifically.
McNamara describes discrete-point tests as separate, individual points of knowledge; on
the other hand, in integrative tests, different language skills such as reading, listening,
and speaking are combined (Brown, 2005). “The practice of testing is known as
discrete-point testing” (McNamara, 2000). In subjective tests, test-givers’ own decisions
are applied, whereas specific rubrics are employed in grading objective tests (CoE,
2001). In norm-referenced measurement, a frame of comparison is applied between test-
takers to understand the significance of a single score. Information on test takers’
achievement is provided in addition to level based on group norms. That is, a score is
checked in the light of others, especially in terms of its frequency. In the evaluation of a
score in norm-referenced tests, its typicality for the population of other scores is
focused. There are some advantages of norm-referenced measurement. One of the
benefits could be the definition of levels of performance and recognition of individual
performance from others. Another is the well-establishment of aspects and reliability
and validity. One disadvantage is argued to be its competitive notion that discourages a
number of test-takers (McNamara, 2000).

On the other hand, benchmarks and observable constructs are used for scoring
and grading in accordance with course objectives in criterion-referenced tests (Carr,
2005; Davis, 1995; Lum, 2012). Evaluation of individual performance is carried out by
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means of verbal descriptions of a satisfactory performance within a certain level.
Namely, one’s performance is evaluated using descriptors judging the classification of a
performance. Unlike norm-referenced tests, quality is regarded in the evaluation of a
learner’s performance. In this regard, a set of goals are determined for individual test-
takers as they are able to succeed at their own rate (McNamara, 2000).

In placement tests, the purpose is to determine learners’ level for the suitable
group (S. M. Carr, 2011). Learners are grouped into appropriate classes according to
their levels (Green & Weir, 2004; Read, 2015). On the other hand, in diagnostic tests,
their strengths and weaknesses are identified as testers aim to see what learners know or
do not know in a given language (Alderson, 2005; Zhao, 2013). Therefore, the main aim
is to identify test-takers’ strong and weak points. Diagnostic tests, providing in-depth
information related to test-takers’ performance, are applied to describe their language
profile (Hulstijn, Alderson & Schoonen, 2010).

In summative tests, learners’ success is evaluated at the end of the term by
reporting the result to an external authority while in formative tests, the process is based
(Brindley, 2003; Setiyana, 2016). Test users, especially teachers in a class, administer
formative assessment in order to see learners’ progress and their level of mastery. In the
end, the data gained from such an assessment can be used for planning future courses
(Hughes, 2003). Therefore, the summative one is product-oriented, while the latter is
process-oriented testing. In productive tests, speaking and writing skills are tested to see
learners’ performance mainly in the above-mentioned skills.

Considering all the test types mentioned above, the aim of language teaching and
learning as well as testing shapes the development, adaptation, and administration of
language tests, which necessitates the identification of the purpose in the beginning. In
addition, TUMs are expected to regard critical concepts such as validity, reliability and

practicality which will be touched on in the following subsection.

2.3.2. Key concepts in testing and assessment in EFL

Developments in language teaching methodology related communicative aspect of
language have triggered the emphasis on communicative language testing (Coccetta,
2018). Based on Hymes’s theory of communicative competence, communicative
language tests are developed and integrated into language assessment, by means of

which test-takers are able to get aware of their progress in communication (Savignon,
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2005). According to Harrison (Kostelecka et al., 2015), communicative language tests
have three features; assessing language for a purpose, building a bridge of information,
and ensuring the representation of an encounter. In communicative language tests, there
are two main characteristics, to offer “an extended act of communication” and to assign
“social roles” to test-takers.

Within language testing, validity, reliability, test validation, and practicality are
key terms that should be taken into account with close attention (McNamara, 2000).
Validity shows whether a given test measures what the test is expected to measure. For
example, tests of reading are supposed to measure the reading comprehension ability of
test-takers while a writing test would test test-takers' composition. With the help of
validity, teachers are guided to measure what they teach. However, due to the fact that
validity refers to a test’s capacity of measuring what it is expected to measure, a number
of factors may reduce it.

There are five types of validity: face validity, content validity, construct validity,
predictive validity, and concurrent validity. Showing the extent to which a language
examination tests the abilities claimed to measure, face validity, including format,
arrangement, printing, or typing font, and whatsoever, is the appearance of a test from
the perspectives of different observers. To give an example, if a vocabulary test to be
administered for the learners enrolled in the Faculty of Tourism consists of terms about
pharmacy, it may not look familiar to such students due to its lacking face validity.
Thus, it is suggested to show a language test to other teachers, colleagues, or test-
deliverers so that they may find out certain ambiguities. Content validity displays the
appropriate degree between test content and its level. The content of a test is expected to
be in line with what the learners have been taught. Evaluation of the content of the test
could be made employing pre-testing and revisions where necessary. Construct validity,
claimed as the most significant type as the whole evaluation and measurement create
doubts provided that test-providers are unaware of the areas to be tested, refers to what
is being tested in an examination. Finally, there is a close relation between predictive
and concurrent validity. While predictive validity concerns the predictive force of the
tests, the degree to which result(s) predict(s) future outcomes, concurrent validity refers
to measures which are already at hand, generally another test. That is, concurrent
validity can be ensured only if a test under scrutiny shows a parallel version of a
criterion test.
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Reliability refers to the consistency of test conclusions and results. There are
four methods for ensuring reliability in tests: parallel forms of a test; test and retest;
split-half; and internal consistency. The most common way is to administer a similar
form of a test while comparing the findings gained from the pilot study. The expected
result of reliability is the complete agreement between the two forms. Another way is to
employ a test and re-test the same participants after a while. The other one is to deliver
a test once but split it into two, regarding it as two different tests. Then, the correlation
between the two halves is calculated. Yet, the issue dwells on how to split it into two as
there is no guidance. The last one is to consider the internal consistency of a test.

Good tests are supposed to be practical in terms of the feasibility of
administration, scoring, and interpretation of the results. Tests can meet reliability and
validity, but not practicality. For example, the tests requiring expensive equipment, or
certain situations to be conducted, do not provide the ease of administration. Likewise, a
subjective test does not have ease of scoring since it may require different raters and
lead to fairness doubts. Nonetheless, the function of a test is not suggested to be selected
taking into account merely practicality. Namely, a multiple-choice test is not supposed
to be chosen for composition rating considering the fact that it is easy to score although
we have hired a number of raters. On the contrary, essay tests would be the appropriate
way.

Tests have a substantial effect on language education, known as washback
effect/backwash effect (Erfiani & Ngadiso, 2018; Fulcher, 2014; Sultana, 2018; Taylor,
2005; Tosuncuoglu, 2018). It refers to the impact of testing on education and training
(McNamara, 2000). The impact driven by testing can emerge in a positive or negative
way (Spratt, 2005). It plays a positive impact if language tests support language
education, whereas in situations where test content does not comply with course
objectives, an adverse effect would take place on language education (McNamara,
2000). To illustrate, the students complain about the variation between what they have
studied and what they are compelled to answer during examination on the news in
Tirkiye after a critical examination. Tests focusing on performance could have a
positive influence as language skills are interwoven with language knowledge (Cheng,
2005), whereas multiple-choice exams such as YDS or YOKDIL administered in
Tiirkiye may have a severe impact on language education. The tests applied are likely to
influence not only students’ but also teachers’ motivation (Guilloteaux & Ddrnyei,
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2008) as authentic tasks and tests comply with each other. On the contrary, when
multiple-choice questions are heavily included, the communication skills of the students
are supposed to be restrained since much focus would be given to separate linguistic
features (Bellhouse, 2018; Luxia, 2005).

McNamara (2000) found a close relationship between curriculum reforms and
the influence of testing on education. He claimed that the testing system is changed by
authorities once it is of necessity to generate a new curriculum reform. Meanwhile, he
suggested a number of factors such as classroom condition(s), educational habits,
motivation, and unforeseen cases which lead to washback influence.

A number of developments have been conducted in language testing in line with
the improvements in language teaching. Initially, teachers’ intuitive decisions were used
to determine the scores or learners’ states on the continuum of achievement. Later on,
taking into account fundamental qualities and standards, it has been transformed
through innovations (Fisne, 2016). Accordingly, there have been a lot of revisions in
language testing in Tiirkiye. It is claimed that testing standards for language proficiency
in Tirkiye are poor. Learners may get bored, embarrassed, or even irritated as test-
takers. In this study, testing is meant for language testing and used as an umbrella term,
including assessment and evaluation.

English education is mainly provided to the greatest extent within the preparatory
schools at THE. Now, | will turn my attention to these schools, their stakeholders, their

missions, their organisational structure, and how they function.

2.4. Preparatory Language Schools in Turkish Higher Education

English preparatory education in Turkish HE has drawn significant attention
from various perspectives mainly consisting of the evaluation of the programme
(Bayram & Canaran, 2019; Enisa & Uygun, 2014) and curriculum (Aktas & Giindogdu,
2020; Mutlu, 2018), motivational factors (Altiner, 2018; Erdogan & Mede, 2021) and
language learning strategies used by preparatory class students (Cesur, 2011; Erdogan,
2018).

The majority of 207 HEIs have an EPP dedicated to EFL education (British
Council, 2015). Although the above-mentioned YOK directive exists as a framework
(YOK, 2016) regarding the rules to be followed by EPPs, the issues at the

implementation level such as passing grades, standards, and use of CEFR are left to the
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senates of universities and the administrations of preparatory schools. The students
enrolled in the EMI-oriented programmes at HEIs in Tiirkiye have to study English
during the first year of their enrolment at preparatory language schools unless they meet
the enrolment conditions of those programmes. Supposed that they have a minimum
score from other exams set as equivalent by the Student Selection and Placement Centre
(OSYM), they do not have to take preparatory education. Once the students who are
enrolled in EMI-oriented programmes do not submit a recognised minimum score, they
have to take the placement and/or proficiency tests at the beginning of the year. They
are required to study for one year (in some universities, three terms) to have a sufficient
level of English in intensive programmes. The students unable to meet the requirements
of the programmes’ final goals within two years are not able to continue their higher
education in English-taught programmes.

At English Preparatory Schools, intensive language education is provided for
newcomers who have an insufficient language background in English. Learners are
expected to be taught English with four basic skills, including listening, reading,
speaking, and writing along with grammar and vocabulary considering the main
objectives of intensive courses set by (Benseler & Schulz, 1980). According to CEFR,
students are aimed to reach Bl level at the end of an academic year (Akpur, 2017).
Following the one-year study, the students who obtain a minimum score in the
proficiency exam into which other exam results are added for the calculation are
allowed to continue to their tertiary education in their faculties.

The general goal of these schools is to help the students to fulfil the language
needs which are compulsory for their departmental courses conducted in English
(Sarigoban & Sarigoban, 2012). Other primary objectives of an EPP can be listed as to
teach the students how to read and comprehend so that they can easily follow their
courses; to enable them to get the necessary writing skills to be able to take notes and
write reports; to be able to listen and speak to follow their lectures; and to be able to ask
questions when they go to their departments (Coskun, 2013). Therefore, the students
who do not have a sufficient level of English are helped to gain basic language skills so
that they can continue their undergraduate education at the university more easily. In
other words, these schools both allow students to obtain efficiency in four basic skills of
language, namely English, and prepare them for the classes in their departments. In this
sense, EPP has a fostering role to ensure a smooth transition to the first year as a next
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step and to prepare students for their future departmental courses in various disciplines
by helping them develop language skills and strategies effectively. Last but least, they
aim to help students gain insights and create a positive attitude toward learning a
foreign language.

As Dearden, Macaro and Akincioglu (2016) suggests, in addition to effective
English language learning skills, students have a chance to engage in some additional
academic skills such as conducting research, making presentations, listening to lectures
and taking notes, and writing academic papers before starting to deal with difficult
subjects of coming years. Therefore, EPP is considered to form academic and
professional bases students may resort to during their career or further studies.

In preparatory schools, two types of systems are commonly used: modular
systems and year-based or term-based systems. The modular system has become one of
the most preferred systems recently in order to teach English in not only public but also
private schools (Tercan, 2018). Each system provides knowledge and skills towards
proficiency in a field (Secilmis & Unliiénen, 2009). Gomleksiz and Erten (2010)
remarks that a modular system provides learners with rich content, flexible learning-
teaching environment, alternative assessment types, and progress smoothly in
compliance with their levels. Students learn at their own pace. M. Oztiirk (2015)
asserted that the classes are student-centred in the modular systems, which leads
students according to their needs and abilities. Various assessment types play a
significant role in teaching and learning to recognize learners’ achievements in a
modular system in which assessment is mainly based on descriptions of the learning
outcomes (Coskun, 2013; Ecclestone, 2005). Despite a number of benefits of modular
systems, some schools prefer term-based or year-based systems. The entire academic
year in the semester-based system does not force the learners to pass between levels
(Ustunluoglu et al., 2012).

In English Preparatory Schools, students receive 20-30 hours of English per
week for one year based on their level, but this may vary in every university (Akpur,
2017). Their level of instruction changes according to their proficiency in the language.
Some give three terms (almost 15 months) but many of them give two terms in English
(ten months). If they are optional department students, these unsuccessful students can

continue their education in their own departments.
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It is a commonly known fact that a majority of the students who exit preparatory
schools completing English language education fall behind the language requirements
of their departments because of the failures of the preparatory schools in preparing
students for their academic life (Coskun, 2013). Besides, British Council’s report shows
that one-year intensive language education is too short to reach the target language
proficiency. According to these studies, the common problem for preparatory education
was the mismatch between the expectations of the students and departments from the
type of instruction offered in preparatory schools (Inal & Aksoy, 2014; Ozkanal &
Hakan, 2010). Aydm (2017) also investigated the factors causing demotivation for
English teachers and found that ineffective physical conditions were one of the factors
that created demotivation. Ulum (2015)’s study illustrated that if basic physical needs in
education were not met, language learning quality would decrease. Even though many
universities provide English support, many students do not seem to be satisfied with the
level of support they receive (Arik & Arik, 2018).

One primary reason for the general failure of these schools lies in the lack of a
standardized system among EPPs at different universities. Under current conditions, the
level of English proficiency does not play any role in the university entrance system
(Oztiirk, 2019). Courses in English preparatory schools or units are non-credit, yet
students are required to attend classes (British Council, 2015). The biggest deficiencies
mentioned by the instructors were determined as low motivation in students, crowded
classes, compulsory textbooks, unclear objectives and achievements of the course, and
heterogeneity of classes. It is noted that too much course load can affect the
performances of the instructors and the content of the courses (Erdem & Atar, 2018). It
can be more effective to allocate available resources to infrastructure and pedagogical
materials as suggested by Karakas (2017).

As the purpose of the study is to find out the challenges and possible solutions in
language testing at EPPs, the next subsection will include types and practices of

language testing and assessment at preparatory schools.

2.5. EFL Language Testing and Assessment in Preparatory Schools in Tiirkiye

As a necessary component, assessment has an indispensable role in language
teaching so that the outcomes of language education can be tested for various purposes.

It helps determine whether a topic is understood, and informs the stakeholders of the
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progress of a course and learners (Tuzcu-Eken, 2021). In Tiirkiye, the education system
IS very examination-oriented. The performances of the students, teachers, and even
schools at each ring of the system are evaluated by looking at how well students
perform on various exams (Hatipoglu & Ergetin, 2016). English preparatory schools
mostly use institutional tests or TOEFL scores to measure the language proficiency of
students (Arik & Arik, 2018). Different measurement tools are used in preparatory
schools.

With the proficiency or exemption exams held at the beginning of the academic
year, 5% to 25% of the students can go to their departments to start their undergraduate
courses without taking preparatory education, and the remaining students are subject to
compulsory preparatory education (Akpur, 2017). In the first type of universities,
students are required to get a certain score from the exams accepted by OSYM such as
TOEFL, and YDS, or they are expected to get a certain score from the exams they
prepare. Universities usually require at least 70 out of 100. In the second type of
universities, compulsory English courses are 30%. These universities, through their
senates, can lower the score relative to EMI education. Students are assessed as follows
at the end of the eight-week programme: 10% of participation, 20% of achievement
exams, and 70 % of the placement exams. There are two achievement tests in each
quarter in addition to a writing exam which is a must every week, a listening assessment
which is a small pop-up quiz, and a speaking assessment which is an online speaking
programme. Students have to take the Exit Exam which includes written and oral
assessments at the end of each quarter (Tercan, 2018). It was stated by all the instructors
that the assessment and evaluation process included a midterm and a final, and that
these exams consisted of multiple-choice tests. Reasons such as the high workload,
crowded classrooms, grammar-focused lessons and tests play a crucial role in the
determination of multiple-choice tests (Erdem & Atar, 2018).

Bayraktaroglu (2014) claimed that the evaluation criteria applied in preparatory
schools are of a subjective nature and that exemption or qualification criteria should be
determined with national or internationally valid measurement tools instead of the
exams prepared by the institutions themselves. Similarly, Aydin et al. (2016) state that
the preparation of the proficiency exams within the schools causes some problems. It
has been found that the measurement tools do not have certain criteria as a common
content (Akpur, 2017). Atar, Kir-Cullen and Denkci-Akkas (2020) believed that the
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students found the online assignments insufficient due to the technical issues they had to
cope with throughout the academic year. The instructors shared the same issue as well,
and they suggested not integrating online assignments into the programme anymore.
Unal, Sar1 and Giirol (2017) stated that more technology should be integrated into the
curriculum, but it is essential to remember that too many technical problems may
frustrate learners and instructors, resulting in negative attitudes. It was revealed that
both students and instructors were highly dissatisfied with the assessment and physical
conditions of the preparatory programme (Oziidogru, 2017; Tekin, 2015). The
placement scores required by the universities might be too low for students to function
successfully in their classes conducted in English (Arik & Arik, 2018). Level progress
and student development are all considered to be related to CEFR-exam-material
alignment. A probable inconsistency in the assessment and the content covered during
the courses may arise and this may be linked to a decrease in students’ motivation and
willingness to learn (Erarslan, 2019). On the other hand, there is also criticism of the
use of CEFR in language testing as Weir (2005b) contends that since the CEFR was not
designed specifically for language testing. Oz and Atay (2017)’s study with instructors
teaching at the preparatory programme revealed that there is a mismatch between
Turkish EFL instructors’ in-class assessment literacy and its reflection in practice.

Exams and performance assessments need to be improved regarding extra-
curricular activities and online programmes (Bayram & Canaran, 2019). It is a situation
in which there are serious differences between levels within the preparatory schools
(Akpur, 2017). Some improvements needed to be made, particularly in the assessment
system (Oziidogru, 2017; Tekin, 2015). The mismatch between students’ actual level
and their placed level in language education is prevented with a valid and reliable
placement test, it provides increased student learning and retention (Gonzales, 2011).
As also asserted by Cephe and Toprak (2014), exams taking CEFR descriptors into core
try to assess what a learner at a certain level can do. this may be solved by aligning level
descriptors, namely outcomes, and testing and assessment criteria (Erarslan, 2019).
Fulcher (2004) also argues that the CEFR may be of use in language testing as a user-
oriented scale which serves as an understandable, practical reporting instrument for
stakeholders. Bechger, Kuijper and Maris (2009) suggest that providing a descriptive

system of language activities involving different levels of proficiency could be used for
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existing tests and examinations. There should be a close relationship and consistency
between the teaching and testing processes (Mutlu, 2018).

In the next section, related studies on language assessment conducted in Tiirkiye

will be explained.

2.6. Related Studies

The literature review shows that the studies are not directly related to the
problem of the study and that the issues with regard to language testing at EPPs are
discussed in the studies on the evaluation of the preparatory programmes as a
subdimension.

Sahinel (1997) conducted a research study on English instructors’ views on the
English language testing conditions in the preparatory classes. The study indicated the
techniques employed in the test were not prepared in the order of difficulty and the
objectives of the curriculum were not taken into account by test-providers while
constructing their tests.

In a study conducted by Serpil (2000), content validation of the exams
administered at the preparatory school at Anadolu University was investigated. He
found conflicting results caused by the insufficient knowledge of language instructors
on testing and their unclear objectives. At the end of the study, Serpil puts forward a
number of suggestions in order that testing practices could be improved at EPPs.

Aksan (2001) aimed to examine teachers’ perceptions of the relationship
between the content of test items and the content of the course book and their teaching.
The results of the study indicated that although teachers were satisfied with the content
of tests, there were a lot of problematic items in the tests.

In the study of Koksal and Cesur (2012), they aimed to investigate language
instructors’ and students’ perceptions of the exams administered at the compulsory
English Course which students receive three times a week at Canakkale Onsekiz Mart
University. The results of the study show that not only students but also teachers favour
other test techniques apart from multiple-choice tests that are commonly administered.
It is indicated, as well, that differing levels of the students hinder their potential causing
them to forget even what they know. In the end, they offer recommendations for the

construction and implementation of better tests for students taking this course.
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Ersoy and Yapicioglu (2015) conducted a study on the views of students and
instructors in an optional English preparatory programme. The findings of the study
revealed that both students and instructors viewed the number of exams is too high.
They also concluded that the high number of tests reduced the desire of the students.
Another point was that the instructors viewed the tests negatively due to constantly
preparing exams and evaluating papers, which increased their workload. They also
stressed that there are different opinions regarding the difficulty level of the exams as
easy or difficult.

Akpur (2017) conducted a study on the evaluation of the preparatory education
to find out the problems that students face. He found that despite the fact that the exams
were parallel to the course topics, the majority of the participants had a lack of
motivation and did not study to learn English. He concluded that the absence of English
questions in the university entrance exams negatively affected the success of the
preparatory programmes.

In a study carried out by Balci, Durak-Ugiiten and Colak (2018), the
effectiveness of a compulsory English preparatory programme at a state university was
investigated. The results of the study illustrated that less emphasis was put on speaking
skills as the instructors placed excessive stress on grammar. Another conclusion of the
study was an overemphasis on grammar can be resulted mainly from a lack of materials.

Ozuslu (2018) conducted a study on the exams that were administered at a
preparatory school. The findings of the study showed that there was a mismatch among
different quizzes, midterms, and final exams. Another finding was that some subjects
could not be included in the exam due to the short duration of the second-term quiz. She
also found an inadequate number of quizzes assessing non-book activities, a lack of
diversity in question types asked in the quiz, and excessive multiple-choice exams.
Another problem was the lack of an assessment system to evaluate students' class
performance. In addition, they stressed that the level of exams below / above the
students, insufficient number of vocabulary questions, and insufficient number of
questions assessing the use of language are among the problems concerning the exams.
With regard to the writing exams, it was stated that the students used to enter the exam
by memorizing the text they were going to write and they had a lack of opportunity to
give feedback to the paragraphs of the students. She also criticised that in exams,
guestions assessing language use were fewer than the questions assessing grammar and
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vocabulary due to the fact that the instructors found grammar and vocabulary questions
easy to evaluate. The last challenge was that the instructors worried about the
objectivity of such assessment techniques.

The study by Keser and Durmusoglu-Kose (2019) attempted to identify the exit
criteria in English Preparatory Programmes at universities. The results of the study
showed that the CEFR descriptors were too broad and vague. They suggested that the
students should be provided with more realistic goals.

In another study conducted by Olmezler-Oztiirk (2019), it was aimed to develop
and validate the language assessment knowledge scale as an instrument to measure the
language assessment knowledge of 542 EFL teachers. She found that the teachers were
the most knowledgeable in assessing reading whereas they had the lowest score in
assessing listening. Depending on the qualitative data, it was revealed that training as
pre-service and in-service was insufficient; thus, teachers were found to be in need of
training on assessing skills.

To conclude, the literature review shows that language testing seems to attract
the attention of the scholars, yet the studies mainly investigated different issues related
to language assessment, but not challenges encountered in EPPs. It is evident that higher
education has a key place in career planning and the rest of university students’ lives.
Regarding the inefficiency of K12 in language education, education received in an EPP
can be considered a final stop for learning English before work life. Therefore, EPPs
appear to play a crucial role in learners’ education in their departments. The students
who succeed in language skills during their EPP education are expected to better in
adapting to departmental terminology and courses. However, the report conducted by
British Council shows the state of English in higher education is not at an expected
level. This is supported by EF Index results and other studies. Last, considering the
impact of washback on language education, language assessment planning, organisation
and units should be supported. That’s why this study aims to determine the challenges
in assessment practices and common solutions. In the next section, the methodology of

the study is explained.

32



CHAPTER 3
3. METHODOLOGY

The current section presents methodology beginning with the research questions
and design of the study. It continues with the participants, the role of the researcher in
the study, data collection instruments, and procedures. The chapter ends with detailed
information on data analysis and trustworthiness of the study.

The data for this study were obtained during 2019 February-2020 June, and this
intensive process lasted sixteen months. The present study consists of two phases each
of which is shown in Figure 3.1:

i. the first phase: interviews with directors and/or vice directors of EPPs, and
with testing unit members in separate sessions, in relation to the first

research question,

ii. the second phase: Delphi method with English language experts specialized
in language testing, in relation to the second research question.

Phases of the Study

Interviews for Challenges
o Administrators Focus Group for Solutions

e Testing Unit Members « Delphi Method

Figure 3.1. The phases of the study

Considering the fact that this study is composed of more than one phase and
structured with various methods, participants and instruments, methodology is
explained, including both phases.
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Taking into account the complexity of the issue, this study adopts a qualitative
technique in which the collection of data is carried out to make a description of a
situation to explore and identify assessment processes at EPPs. As a qualitative data
elicitation, participants were asked to answer open-ended questions to reveal their
opinions on the challenges encountered in the assessment procedure. In qualitative
research, social phenomena are investigated through a number of data collection
methods, including interviews, document analysis, and observation generally in their
naturally occurring social environments (Yildinm & Simsek, 2006). In addition to
Denzin and Lincoln (2011), Creswell (2013) presented major characteristics of a
qualitative study: a natural setting, researcher as a key instrument, multiple sources of
data, inductive data analysis, participants’ meanings, holistic account, theoretical lens,
interpretive inquiry, and reflexivity of the researcher. Hence, qualitative research data is
considered to be more comprehensive providing more details about an issue (Denzin,
Lincoln & Giardina, 2006). Patton (2014) also agrees that the researcher is likely to
form deep knowledge about the participants and relevant issues in a research study.
Besides, qualitative research relies more on factors influencing the results of the study.
On the other hand, some issues regarding the weaknesses of a qualitative study are
listed, including sample size, generalizability, researcher role, time consumption, and

intensive labour (Cheng & Dornyei, 2007).

The case study was adopted in this study as the design of the study. With this
design, an intensive study was aimed at a person, a situation, a group of people or a unit,
which could be generalized over several other units. Due to the fact that one important
feature of cases is any emphasis on the significance of an analytical frame in the
constitution of the study (Thomas, 2011), this design was selected in the study. Case
study is explained in an appropriate manner by Simons (2009):

“Case study is an in-depth exploration from multiple perspectives of the complexity and

uniqueness of a particular issue or institution in a real-life context (p.21).”
Initially, the research question(s) are provided. Then in each phase, an
explanation of the participants, the procedures of data collection, and the data analysis

methodology are presented.
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3.1. The First Phase

In this section, only the participants, data collection procedure, and data analysis

employed in the first phase are presented, respectively.

3.1.1. Participants

Within the context of this research, various participant groups were included. All
the participants were explained the purpose and design of the study and a ‘consent
form’ was administered to each participant (See Appendix 2). For the sake of
anonymity of the participants, they were assigned acronyms such as P1U1T1 (for phase
1, university 1 and testing unit member 1; P1U1D1 (for phase 1, university 1 and
director 1), etc. The population of the first phase consisted of two participant groups,
one with EPP directors and/or vice directors, and the other with testing unit members at
the EPPs. Both groups were interviewed to identify the problems in testing practices in
EPPs at tertiary education. The participant groups are explained in detail in Table 3.1.

Table 3.1. The participants by university type

. Number of ~ Number of Number of
University Group . o .
Universities TUMs Directors
State 35 95 53
Non-profit foundation 15 40 20
Sub-total 135 73
Total Participants 50 208

As Table 3.1 illustrates, 208 participants from 50 universities (35 state universities
and 15 non-profit foundation ones) were included in the study. Of the 208 participants,

135 were TUMSs and 73 were school directors.

A number of studies have been carried out in EPPs at Turkish higher education
institutions so far, yet there has not been a study categorizing the universities as done
above. Cati, Kethiida and Bilgin (2016) claimed that competition between universities
have increased due to globalisation and internationalisation, which results in great
differences among the universities in Turkish higher education institutions in terms of
academic staff, finance, location, mission, student population, and quality standards, etc.

Likewise, this difference exists in their faculties and units, namely in EPPs. Thus, such
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a classification was created for this study, to include a variety of universities related to
research questions without ignoring some issues peculiar to a university type. For
Tekneci (2016), there will be a major difference between research and mission-oriented
universities and others. Hence, one category is whether the university is a research-
based, mission differentiated, or regional development-oriented higher education
institution. Another category is related to the ones having received an external quality
assurance considering that if a university has received external quality assurance
review, an external agency has reviewed various processes and procedures of all the
units involving student participation, lesson plans, administration work, and especially
testing documents and procedures (https://yokak.gov.tr/). The third criterion is to take
the ones providing all courses in 100% English. Since all the students are prepared for
their continuing education in their departments in 100% English, these universities are
supposed to give more emphasis on foreign languages. Furthermore, the courses
provided in EPPs at these universities may deliver English for Specific Purposes or
English for Academic Purposes during intensive education. In the fourth group exist the
newly established universities established after 2015. (Kiling et al., 2017) and Dogan
(2013) found that the newly established universities appear to have different problems
from other universities. The year 2015 is the cut-off point when a number of universities
were established together. The last group includes the remaining universities, which do
not fall into any category mentioned above. Table 3.2 illustrates the number of

universities by their characteristics as explained in detail above.

Table 3.2. The number of universities by characteristics

University Group Nu.mbef' _Of
Universities

Research-based universities/regional development/mission-

differentiated universities >

The ones having received external quality assurance 10

The ones providing all courses in 100% English 4

The newly established universities 7

Other universities 24

Total 50
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Table 3.2 shows the number of universities by characteristics. Out of 50
universities included in the study, ten universities have received external quality
assurance, seven universities are newly established which appears to have different
challenges, five universities are research-based or regional development/mission-
differentiated universities selected by YOK and four universities provide all courses in
100% English, in other words, they deliver EMI-oriented education. The rest of the
universities (n=24) are general ones, which means these universities are outside of such
classifications. In addition to the characteristics of the universities, they were also
distributed in terms of their place of the region. The numbers of the universities by
region are illustrated in Table 3.3.

Table 3.3. The number of universities by region

University Group Nu_mbef’ _Of
Universities
Aegean 7
Black Sea 5
Mediterranean 7
Marmara 14
East (+South East) 7
Central Anatolia 10
Total 50

As Table 3.3 illustrates, universities were selected from 6 regions. The density of
the number of universities in the relevant region was taken into account while
determining the selection. Out of 50 universities, 14 were selected from Marmara
region, ten from Central Anatolia, seven from Aegean, Mediterranean, and East (+South
East) regions each, and five from Black Sea. The regions East and South East were
combined due to fewer universities compared to other regions. Stratified sampling was
employed in the selection of the universities as they were determined on the above-
mentioned specific characteristics. In such a sampling, the sample is guaranteed to
consist of specific characteristics the researcher desires included in the population, and

the stratum aimed is represented in proportion to the existence of the population.
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3.1.2. Data collection tools

In this current study, the instruments for the qualitative data elicitation which

were developed by the researcher himself were explained in this section.

To elicit qualitative data, the researcher employed an interview form, including
seven open-ended items through which opinions of the participants were gathered on
the problems encountered at EPPs. In open-ended interviews, the participants provide
their own responses to the questions instead of response options (Klassen et al., 2012).

The interview form (See Appendices 3 and 4) was made up of two sections:
e demographic information,

e open-ended questions for the comments and opinions of the participants.

Basically, there are three types of interviews: unstructured, structured, and semi-
structured. In unstructured interviews, the interview begins with a more general
question enabling the participant to have control in terms of the sequence and the
content of the interview. On the other hand, in structured interviews, the content, and
procedures of the interviews have been organized beforehand. In the third type, namely
semi-structured interviews, the questions are created in advance, yet the interviewer
possesses some freedom to make elimination, adjustment, or addition (Johnson &
Rowlands, 2012). In this study, a semi-structured interview was employed and the
questions were written by the researcher depending on the results of the literature
review, document analysis and informal meetings, and focus group discussion. Raworth
et al. (2012) noted that semi-structured interviews create a chance for the researcher to
respond to the situation under investigation and bring about new ideas on the issue
while the participant feels free to express his/her ideas with a certain framework created
by the interviewer. Likewise, according to several researchers (Charmaz & Belgrave,
2012; Granot, Brashear & Motta, 2012; Roulston & Choi, 2018), the interviews are not
tightly structured in qualitative research as the target is to make participants volunteer to
comment in their own terms. Thus, the researcher did his best to make the interviewees
tell all the things related to the research topic so as to be able to gather as much data as

possible.
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3.1.2.1. Step 1: Literature review, document analysis, and informal meetings

Following the determination of the interest construct, a literature review has been
done to check whether a relevant interview form has been previously developed.
Although similar forms seem to exist in other studies, they are found inappropriate to
the context and current situations in Turkish universities. Thus, the researcher has
decided to construct a semi-structured interview form which would reflect the common

problems encountered in EPPs of Turkish higher education institutions.

Through literature review and document analysis, key points were noted to a list.
Document analysis included scanning of websites of EPPs and testing and assessment
sections in official guidelines or regulations. Meanwhile, informal meetings and
interviews were conducted with some language instructors working at testing offices at
universities in Ankara in order to generate a draft programme for interviews. During
these meetings, an attempt was made to prepare a draft of issues and cases using the
notes extracted through the two processes.

3.1.2.2. Step 2: Initial draft of the interview form

In the next round, according to the categories of ideas and issues encountered in
testing practices, items were written to build an item pool. There are various guideline
suggestions to write interview items (Artino Jr et al., 2014). An item is expected to be
simple and short in addition to assessing a single issue so that target participants are
able to comprehend it. The researcher attempted to avoid leading questions since such

guestions might cause participants to give biased answers (Krosnick, 2018).

When the item pool was prepared, each item was reviewed with the advisor at the
end of which the draft of the interview form was shown to some language instructors to
receive their suggestions before going through an expert panel. In light of the

suggestions, necessary revisions were made.

3.1.2.3. Step 3: Taking expert views

Once a draft of the interview form items pool was prepared, qualified experts
conducted reviews of each item in order to ensure that the items were accurate,
grammatically correct and did not have item construction problems. They also

attempted to make sure no items contain offensive or biased content against a certain
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subgroup of participants. In the study, five experts who have been giving testing courses
in English Language Teaching Departments in Turkish universities were presented with
the draft of the interview form as they were conceived to be acquainted with the topic.
They submitted their suggestions in writing form regarding its accuracy, scoring, the

length of items, the use of appropriate language, and the place of items.

3.1.2.4. Step 4: Piloting

Before administering the interview form to the target population, it is advised to
check the guestions to a small group (Perneger et al., 2015). The piloting process allows
the researcher to get aware of whether confusion appears related to interview items and
to receive revision suggestions from the participants in order to review and improve
each item where necessary. What is more, piloting may create a chance for the
researcher to reach rough conclusions on the distribution of answers, which is helpful to
see the extent to which variation fluctuates in the responses so that the researcher could
decide to move forward to conducting a large-scale study (Robins & Eisen, 2017). Each
item was revised according to the outcomes gained from the piloting stage. The analysis
of the pilot study was also paid serious attention since the researcher did not intend to

lose valuable data; therefore, this part was not thrown away.

3.1.2.5. Step 5: Finalizing the form

At the end of all the steps explained above, necessary revisions were made in the
light of suggestions of the experts and participants, as well. Through the last reviews

and changes, the interview form was finalised.

3.1.3. Data collection procedure

The participants, namely directors and/or vice directors in one session and testing
unit members in the following session, were interviewed through a semi-structured
interview form developed through informal meetings with language experts working at
Turkish universities and a focus group discussion meeting. A qualitative study is “a type
of educational research in which the researcher relies on the views of participants and
asks broad, general questions” (Creswell & Creswell, 2005). Berger and Karabenick

(2016) stressed that the researcher should pay close attention to whether the questions
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are comprehended correctly and whether they are not vague; otherwise, the participants
could touch on different but irrelevant aspects of the issue.

During the pilot study, the researcher followed only official process by sending e-
mails and official letters to EPPs directorate. However, only one university director
replied to the request while that one was negative due to the sensitivity of the research
topic. Once the school directors heard that the study was about language testing
practices at their school, they would not dare to listen to detailed information, but reject
automatically. Therefore, in the main study, the participants were identified through the
researcher’s friends and professional connections - administrators, professors and ex-
colleagues. The second strategy the researcher used to identify and contact potential
participants was through participants directing him to others. Some participants were
generous in providing names and directing him to three or four of their friends. The
researcher only contacted referrals after they were told to expect a phone call or e-mail
from the researcher. This strategy eased his job in the sense that they were already
expecting a phone call or e-mail about the study. Via these two chains of referrals as
vehicles to identify the participants, the researcher was able to refer to a common
contact that established some degree of rapport and trust. This gave him at least a
chance to explain who he was and what his research was about in detail over the phone
or face-to-face before potential participants made a decision about their potential
participation in the study (Clark,2006). These two strategies the researcher used to reach
the participants allowed for a purposeful and snowballing sampling (Creswell, 2005).
Snowball sampling was particularly useful since some degree of trust was imperative to
establish the initial contact. Administrators, ex-colleagues, and participants played a
critical role in helping him gain access to the interviewees (Clark, 2006).

Information was gathered by the researcher through site visits to universities and
personal interactions with individuals and then inductively generated “meaning from the
data collected in the field”, which is an interpretation “shaped by the researcher’s own
experiences and backgrounds” (Creswell, 2005, p.9). Almost all of the interviews were
conducted face-to-face during site visits to the related university before the breakout of
COVID-19, after which the participants from the universities located in the Black Sea
region were decided to be interviewed online or via phone call (to be held in the first
week of June). The participants were observed to feel freer to explain the issues in the
face-to-face interviews with the researcher.
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All the testing unit members and most of the directors are experts in the target
language, namely English. However, during the pilot study, it was found that some
directors did not graduate from the ELT department. Thus, the interviews were
conducted in the participants’ mother language; namely Turkish, to prevent any slight
language barrier from sharing their comments.

Before the interviews, the participants were asked whether to record the interview.
Upon their approval, interviews at 43 universities were recorded by the researcher in
order to be transcribed following the interview to ease the data analysis procedure. In
the remaining universities, the researcher took notes by handwriting. It was rather
challenging for the researcher to keep up with the pace of the interview by not only
leading the interview and taking note of the crucial comments, as well.

The participants were personally invited by the researcher and kindly asked
whether it was possible for them to participate in this study after being told about the
purpose and necessity of the study not only for the quality of the assessment at EPPs
and doctoral dissertation of the researcher. In addition, they were assured that their ideas
would be confidential during and after the study. All of the participants agreed to take
part in the study stating their willingness to participate in such a crucial study and
signed the consent form prepared by the researcher.

It was rather tough to lead the study during the first interviews as the researcher
faced some major challenges such as time management problems, making false
schedules in big cities by looking only at the map, insufficient sleep before the
interviews, unable to reach the directors in charge for permission, avoiding disruptive
talks and misleading the participants, making to the point clarifications. However, as the
researcher gained experience through ongoing interviews, significant measures were
taken one by one to lead the interviews more effectively. Below are the measures in
relation to the trouble during the interviews:

e Time management problems: Initially, the researcher tried checking his mobile
phone, yet it was felt that this distracted the interviewees. Afterward, the
researcher put on a wristwatch and attempted to check the time without leaving
any sign of it.

e Making false schedules in big cities by looking only at a map: Especially in
Istanbul and Izmir, taking the university’s venue from their internet address and

looking at the map misled the researcher since some universities were moved
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but their address was not changed or some universities looked close to each
other, but perhaps with a plane or jet. Thus, the researcher started to make
programme with a friend from the related university who both know the updated
venue and the city conditions such as distance and public transportation.
Difficulty in reaching the director in charge for permission: The researcher
initially tried to get in touch using the phone number of the school displayed on
their website. But, in some schools, neither the researcher could find anyone
answering the phones nor the secretaries returned a response though they said
they would respond soon after checking with the director. They would not take
part in the study considering the sensitivity of the topic and the time they and
testing unit members would give for the interviews considering their dense
programmes. In these universities, the researcher attempted to find a gatekeeper
in order to reach the director of the school and provide necessary information on
the aim and significance of the study. The researcher took advantage of his
friends working at the related university or the key leaders he met during high-
level meetings.

Fatigue of the researcher: The researcher tried going to the destination city one
day earlier in order to have a good sleep and breakfast before the interviews.
Avoiding disruptive talks and misleading the participants: The researcher wrote
under the interview questions what is expected from the questions in order to
stick with the research purpose. Meanwhile, the participants were free to jump
back to answering the earlier questions but they were asked a sub-question once

they started to mention off-the-topic issues.

The interviews were conducted outside of the participants’ class time or work

burden in their offices. Especially having a chance to observe the testing unit rooms
during and after the interviews was quite valuable for the researcher to make empathy
and sympathy with them.

The interviews with directors and/or vice directors lasted almost from 45 to 60

minutes, and the ones with testing unit members lasted around from 60 to 120 minutes.

It was also tough for the researcher to make arrangements for the interviews since

testing unit members were always busy preparing for the upcoming exams in addition to

finalising the previous ones, especially at the beginning and end of the academic year.
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So, the interviews were carried out at a suitable time to serve the purpose of this study.
The interviews with the directors and/or vice directors were conducted for triangulation
and comparative purposes; therefore, such interviews were not the main focus of the

research.

3.1.4. Data analysis procedure

The data gained from the semi-structured interviews were analysed and
interpreted in accordance with the Constant Comparison Method suggesting certain
systematic procedures in sets for gathering and analysing the data. The researcher
adopted a data-driven approach in order to allow new codes to emerge from the data and
categories or themes to emerge from the codes so that a new theory could be generated
based on the perceptions and experiences of the participants interviewed.

The researcher used an inductive approach going from particular data to general
codes and themes as the final goal was to generate a larger consolidated picture of the
challenges. The Constant Comparison Method (Butler-Kisber, 2018; Kolb, 2012; Leech
& Onwuegbuzie, 2011) was employed in the whole process of data analysis based on
the conceptual framework and the research questions so that general categories were
inferred from the specific codes through comparing the emergent codes with the
existing codes and categories rather than following predefined categories (Klassen et al.,
2012; Kolb, 2012). Employing this method, the researcher is required to use multiple
steps in a cyclical manner by segmenting the data into small pieces, as one unit of data
is compared constantly with another in order to determine the recurring codes and create
categories (Leong, Joseph & Boulay, 2010). In vivo and descriptive coding techniques
were primarily employed to determine the codes (Miles, Huberman & Saldafia, 2018).
Through in vivo coding, the researcher assigned labels to the units of the data
employing actual words or phrases of the participants. In addition, descriptive coding
was used by labelling the units of the data and summarizing the main points cited by the
participants.

The researcher employed a simultaneous process of analysing while also
collecting data or transcribing other audio recordings. The process was iterative as the
researcher cycled back and forth between data collection and analysis to fill gaps in
their narratives. As this process was labour-intensive, taking time, the researcher was
keeping duplicate copies of all forms of data by uploading the data into a folder on drive
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and updating the folder frequently. The sample transcribed data of an interview can be
found in Appendix 7. The interviewers’ questions, prompts, and comments were not
coded since the researcher prioritized the participants’ data in the analysis of the
interviews since he was studying their perceptions, not his. Thus, his interpretations of
their narratives via coding were his contribution to the meaning-making enterprise
(Saldana, 2011). For data analysis, Miles and Huberman (1994)’s, Creswell (2013)’s
and Miles et al. (2018)’s recommendations were taken into consideration. The steps of

analysis are illustrated in Figure 3.2.

Transcribing
the data

Step 1

Preparing and Interpreting the

organizing the meaning of the
data ‘ findings

Step 3 Step 6

Describing Validating the
findings and accuracy of the
forming themes findings

Figure 3.2. The steps of the data analysis

As Figure 3.2 presents, data analysis was conducted in six steps to ensure better
quality of the research. Before the transcription process, the researcher adopted some
strategies to ease the research study and increase the accuracy of the results. With this
aim, a high-quality voice recorder was bought. In order to obtain a better-quality voice,
the recorder was placed close to both the interviewer and the interviewees so that the
clarity of the speeches would be achieved. The audio recordings of almost all the
interviews, taken with the participants’ permission, were transcribed through non-
verbatim transcription. All the words stated by the participants were transcribed only
excluding the pauses, fillers, stammers, and non-verbal dimensions. The process of
transcription is claimed to differ depending on its use by the researcher (Mondada,
2007). The word “pause” was typed to indicate when interviewee(s) needed to take a

break due to unexpected events such as phone calls, visitors, and urgent short leaves.
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The researcher converted the words to a computer document, Word Document, as text
data for the analysis of the data. When the recordings were vague, the researcher
listened to the recordings several times and read his field notes to guess and complete
the unheard part. The questions asked by the interviewer were highlighted in order to
analyse only the answers. No transcriptionist was employed in this process as the
researcher transcribed the information himself considering the confidentiality issues. At
the end of the transcription process, 1.365-minute interviews with directors resulted in
663 pages (263.055 words) while 2.775-minute interviews with testing unit members
ended up with 975 pages (382.707 words) of single-spaced transcription. The main
points drawn from the transcripts were sent for a check to each university in order to
ensure the validation of the interview results.

In the organisation and classification of the data, the researcher thought clearly
about the format suitable for the printed transcription prior to the analysis process. Thus,
a system of organisation was determined as the transcribed data was prepared and
organized for analysis. The researcher considered the margin size and the amount of
space to leave for comments, double spacing as 2-inch margins were created on each
side of the text document for coding purposes, and extra space on the page between the
interviewer’s comments and the interviewee’s comments so that he could jot down
notes in the margins during data analysis.

The researcher conducted the initial analysis process by hand in order to make
more sense of the text by immersing himself in the details and getting close to the data
through a hands-on feel. Thus, to get a sense of the interview as a whole before
breaking it into parts (Creswell, 2013), the researcher basically read the data and wrote
some brief notes by highlighting key issues by hand as a first impression. He divided it
into parts using colour coding to mark parts of the text, and cutting, pasting text
sentences onto cards; then considered a large amount of database gathered during a
study. The transcripts were read several times and examined critically considering the
fact that each time the researcher read the data, he developed a deeper understanding of
the responses supplied by the participants and a better relationship between what was
mentioned during the interviews and the outcomes of this research.

While creating the patterns, similarity, and difference (codes emerging the same
way or in a predictably different way), frequency and sequence (codes emerging often,
seldom, or in a certain order), correspondence (codes emerging in relation to other
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activities or events), causation (a code appearing to cause another) was taken into
account. In this way, he realised that certain codes emerged in their responses (Saldana,
2011). Then the data was divided into codes as the smallest unit of data by evaluating
and reviewing the emergent codes several times with the existing ones. Employing
Excel, he developed a table of sources, used to help organize the material. By refining
the codes through the analysis of each case, the researcher grouped the responses of the
participants into categories and themes, respectively. In the end, a final table was
developed to summarize the categories and themes along with the specific codes. Figure

3.3 presents a visual model adapted from Creswell (2013).
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Figure 3.3. A visual model for the coding process
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After initial coding, to easily keep track of files and locate text passages, the
researcher used a qualitative computer programme, which is able to facilitate the
process of storing, organizing, assigning labels or codes, analysing, sorting, and
representing or visualizing the data. In this way, the researcher could search through his
data and locate specific text or words. Nvivo was selected as it is easy to use and allows
the researcher to read and review text and categorize it easily for the qualitative report.
In order to employ the programme, the researcher got enrolled and has been following a
training programme online (https://www.iienstitu.com/).

While refining the data, some codes were not merged on purpose so that they

would not lose any stress and significance.
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3.1.5. Validity and reliability

In the study, the accuracy or credibility of the findings was of utmost
importance. The researcher should be self-reflective about his or her role in the
research, how he or she is interpreting the findings, and his or her personal and political
history that shapes his or her interpretation (Creswell, 2013). Thus, certain strategies
were used to validate qualitative accounts in order to make sure that the findings and
interpretations are accurate. Validating findings means that the researcher determines
the accuracy or credibility of the findings through strategies such as member checking
or triangulation (Klassen et al., 2012).

The interviews were conducted with both directors of language schools and
testing unit members within the school, which ensured the triangulation of the data.
Triangulation is the process of corroborating evidence from different individuals (e.g.,,
a principal and a student) or methods of data collection (e.g.,, documents and
interviews) in descriptions and themes in qualitative research (Miles et al., 2018). The
inquirer examines each information source and finds evidence to support a theme. This
ensures that the study will be accurate because the information draws on multiple
sources of information, individuals, or processes. In this way, it encouraged the
researcher to develop an accurate and credible report.

The researcher also checked his major findings with participants in the study to
determine if his findings were accurate. Member checking is a process in which the
researcher asks one or more participants in the study to check the accuracy of the
account (Creswell, 2013). A summary of findings was sent back to the participants who
were asked about the accuracy of the data in addition to many aspects of the study such
as whether the description was complete and realistic, whether the codes and categories
were accurate to include, and whether the interpretations were fair and representative. In
this way, the participants were given a chance to change, clarify and elaborate more on
what was said in the interviews. The findings were revised in accordance with the
comments of the participants on the issues within the study.

Following the feedback of the interviewees, two independent raters analysed the
data to assure the reliability of data analysis, in specific terms to check the accuracy of
the accounts to ensure inter-rater reliability of the data. In addition to the researcher, an
assistant professor working in an EPP of a state university, having written an MA
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degree in testing, and having experiences with assessment practices and qualitative
analyses was involved as a rater in the analysis of the interview data obtained from
testing unit members. Besides, an assistant professor who was also vice director of an
EPP in a non-profit foundation university having at least 15-year-experience of
management in language schools was asked to take part as another rater in the analysis
of the interview data gained from directors of language schools. Considering the
substantial amount of data, the co-raters were asked to analyse 10% of the whole data
collected through semi-structured interviews, which can be considered an adequate
percentage to be used for inter-rater reliability considering the sample size and the
number of codes and categories (Bernard, Wutich & Ryan, 2016; Lombard, Snyder-
Duch & Bracken, 2004). Neither names nor any private data belonging to the
participants were included in the transcriptions to keep their anonymity. First, 10% of
the data were analysed and coded by the raters separately to form emerging codes,
subcategories, and categories in relation to the purpose of the study. Upon the receipt of
the coding of the colleagues, a negotiation session was conducted to review
disagreements between the raters and finalize the codes. Creswell (2013) asserted
member checking and inter-rater reliability make a great contribution to the accuracy
and quality of the participants’ comments and reflections regarding the results and
findings of a study. To assess inter-rater reliability, Miles and Huberman (1994)’s

percentage agreement formula was employed as shown below:

Reliability = [agreement / (agreement + disagreement) x100]

In this way, transcriptions were analysed by the researcher and two experts (one
in terms of testing unit level and the other at the managerial level) to assure that the
codes and categories are relevant making sense with regard to the purpose of this study.
Inter-rater reliability was found as 92%. Since the inter-rater reliability was ensured, the

rest of the data analysis procedure was conducted by the researcher.

3.2. The Second Phase

The methodology of this phase is based on the Delphi method, which is a
qualitative method to gather and report group opinions. In this method, achieving a

consensus on the common opinion is a key goal. Delphi, in most cases, is preferred
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when there is a lack of previous research, and agreement, aimed to enhance the quality
of decision-making (Avella, 2016; Powell, 2003). Besides, it is important to establish
facts, generate ideas, or make decisions upon achieving a consensus on a broad issue
(Blalock, 2014; Senyshyn, 2002). Delphi is described as “a democratic and structured
approach that harnesses the collective wisdom of participants” (Powell, 2003, p. 381). A
major factor is the anonymity of the panellists in preventing suppression.

There are mainly three types of Delphi in literature — classical, policy, and
decision. However, combinations of several Delphis are used by the researchers as
hybrid and modified ones. In this study, a modified Delphi approach was employed for
gaining insight into common solutions in testing practices with regard to the challenges
determined in the first phase of the study. The characteristic was ‘quasi-anonymity’ in
which experts are called by name being known to each other from the beginning though
the responses were anonymous (Hanafin, 2004; Shariff, 2015).

In education settings, Delphi is getting common in such studies as the
development of standards and scales, education planning, and in other fields in which
group opinion is of necessity in order to establish certain grounds (Korkmaz & Erden,
2014). The researcher considered using Delphi to receive solution offers in a quick and
economic way (Nworie, 2011). The number of rounds and sample size differ in the
literature. According to Skulmoski, Hartman and Krahn (2007), some studies might
include one round, whereas others may consist of two or more rounds, which depends
on the aim of the research.

In this part of the research, common opinions were attempted to collect and report
to reach a consensus. Considering the fact that testing and evaluation in foreign
language education is a long-lasting issue and its multidimensionality as well as its
complexity, this method is selected as Delphi is chosen when there appears lack of
previous research and knowledge, lack of agreement when the purpose is to raise the
efficiency of decision-making (Powell, 2003) when the researcher aims to generate
ideas, establish facts, or to make decisions and achieve consensus on a broad subject
(Senyshyn, 2002).

3.2.1. Participants
In this phase, seven experts were included in the Delphi method in order to obtain

a consensus on the solutions. The participants in this phase were the ones having
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experience in testing units at EPPs in higher education institutions. It is stressed that
people have various perspectives of reality because of differences in their language,
perception, and interpretation (Burton & Bartlett, 2020). In this way, experts in
language testing could be involved to include various voices and reach common
solutions. The participants work in different universities. The selection of participants
for the Delphi method includes three criteria; 1-having worked as a testing coordinator,
2-having received intensive training on language testing, and 3-having at least 5 years
of experience in preparatory schools.

The experts were informed briefly of the purpose of this study, their rights to
withdraw at any stage, and a guarantee to keep their identity anonymous upon their
demand. They were asked to sign an informed consent form, which covered the major
information on what, how long, and for whom; their rights; possible benefits and the
potential risks; confidentiality; and dissemination that should exist in an in-depth
interview (Seidman, 2013). The language of the composition instruments was English
as all of the participants were from the ELT department and could express their
thoughts without language constraints.

The researcher did not experience any difficulty in selecting the appropriate
panellists as he conducted the first phase to a broad extent, visiting 50 EPPs and ELT
department if exists in each university. During the visits, the researcher was able to
meet people who were interested in the subject under focus, share information about the
study, and learn from them. The participants who volunteered to take part in this phase
were contacted by telephone and e-mail and a virtual meeting was held via Zoom by
appointment.

3.2.2. Data collection procedure

As mentioned earlier, in this phase, Delphi is employed so that language experts
would attempt to find feasible solutions in accordance with the problematic issues
determined in the first phase in terms of testing practices at EPPs in Tiirkiye. Since a
consensus with sufficient information was reached, three rounds were conducted in this
phase.

Modified Delphi adopted in this study includes applications similar to classical,

policy, real-time, and e-Delphi. The rounds are explained below in detail.
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3.2.2.1. Round 1: Written responses

The experts were sent the findings of the first phase to allow them to be aware of
the challenges encountered in testing practices and asked to concentrate on finding
solution offers accordingly. They were expected to write a set of draft offers without
paying attention to their importance or matching them with the challenges, that is they
started to list any ideas as solutions to gather their initial opinions. The essence of this
round was to elicit initial opinions about common solutions in EPPs through free

responses to a broad set of challenges.

3.2.2.2. Round 2: Focus group meeting

In this round, oral Delphi was applied online by means of two techniques:
brainstorming and focus group interviews. The experts were invited to a zoom meeting,
which, as there was a motivated group, avoided forcing them to travel from different
cities, hosting the meetings, and allocating adequate financial resources. Before the
meeting, the experts were provided with the initial list of ideas received via e-mail. The
event started with an opening and welcoming part in which the experts were briefed
about the previous steps of the study. Following this part, a brainstorming session was
conducted as a warm-up in order to make them concentrate more and collect their ideas.
This session as brainstorming was useful in breaking the ice in the expert panel meeting

as there was a high participation rate.

The second part was organized as a focus group meeting in which the researcher
elaborated on the ideas of the experts. Focus group meeting is described as a scientific
data collection activity where ideas are reflected upon, stated, and perceptions or
experiences of the participants are expressed in discussions in a non-threatening and
free environment (Cokluk, Yilmaz & Oguz, 2011; Creswell, 2013; Patton, 2014). In the
focus group, the researcher collected the ideas and displayed them by means of online
blackboard. The ideas were discussed and ranked in order to reach a group consensus.
The lists of suggestions were revised, edited, and finalised for overlapping and
repetitive suggestions, clarification of vague expression(s), the addition of new items
thought to be essential, and deletion of unnecessary one(s). An assistant wrote in the list
the solutions that were agreed upon by the experts. In other words, the consensus was
achieved by discussion of the ideas of all panellists. No undesired negative effects such

as status differences or peer pressure were experienced as the researcher provided the
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freedom to each expert. The interactions in the panel are directed by the researcher
himself. The event was a one-day activity, including two sessions, one in the morning

and the other in the afternoon. Each session lasted for three hours.

The final lists of suggestions were reviewed by the experts taking part in the
reliability of interview coding from the field of ELT. The ideas were checked in terms
of language, relevance, and accurate grouping. Similar suggestions were merged, and

the ones belonging to another category were transferred to the related list.

3.2.2.3. Round 3: Final approval of the experts

In the last round, the list of suggestions generated in the previous rounds was sent
to the experts for their final approval. The ideas generated in the previous rounds were
converted into statements in word format. Electronic confirmation was preferred since it
was easier to deliver the list of ideas to participants without physical constraints. The
experts were required to judge the common solutions determined in the expert panel and

put a tick for the appropriate solutions.

In order to keep the response rate high, the researcher sent reminder(s) and made
telephone call(s) when necessary. During this round, the participants may communicate
with the researcher but not with each other in order to prevent the pressure from the
experts with higher status through anonymity (O'Hara, De Souza & lIde, 2000; Powell,
2003).

3.2.3. Data analysis procedure

In the open-ended phases, the written data and interview data were analysed with
content analysis and coding to determine themes, categories, and emerging codes.
Content analysis is conducted with the coding of the data, read through as the
meaningful parts are assigned codes with regard to the aim of the study (Powell, 2003).
Based on the qualitative analysis of the responses given to each question, data reduction
was achieved. The codes are merged into themes, categories, and subcategories,
organized in a meaningful way in order to ensure that the relationships of the codes are
identifiable (Yildinm & Simsek, 2006). Once the analysis of the data from interviews
was completed, a cross-sectional analysis was performed that led to generalisations

about the responses given to each question.
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To conclude, this part of the study was an open-ended phase which consisted of
the composition of written responses, an online panel which consisted of brainstorming
and focus-group meeting, and a rating round. In the last round, the items were finalised

by consulting experts.

3.2.4. Trustworthiness

The experts were sent the challenges found in the first phase to allow them to
become aware of what is required to do. Then they were requested to submit their initial
remarks and suggestions in the first step of the Delphi. In the next step, they were asked
to join a Zoom meeting with a nickname to ensure the confidentiality of their names in
order to avoid any hierarchy. This was intended to avoid any influence among them in
terms of their status. In the last step, they were sent a draft of suggestions so that they
could examine the results with a second eye. In this way, they had a chance to check the
accuracy of the data in addition to many aspects of the study such as whether the
description was complete and realistic, whether the codes and categories were accurate
to include, and whether the interpretations were fair and representative, which ensured
the triangulation of the data. The researcher also checked his major findings with
participants in the study to determine if his findings were accurate. The findings were
revised in accordance with the comments of the experts on the issues within the study.

In this way, it encouraged the researcher to develop a more accurate and credible report.

3.3. Ethical Considerations

With regard to ethical considerations, permissions were obtained at different
levels taking institutional review board approval, approval of language school, and
individual approvals, namely from the directors and testing unit members before the
researcher started to gather data. Beforehand, the researcher received Ethics Committee
Approval from Anadolu University (see Appendix 1). To gain permission from
organisational personnel, we contacted them before the start of a study and obtained
their permission to enter and study their setting by asking for it formally in a letter
noting the study was volunteer-based.

Considering the possibility that the university board and the directors of language
schools may not be familiar with the specific topic, the letter included a detailed

description and the procedures of the project, including the purpose of the study, the
54



amount of time he would be at the site collecting data, the time required of participants,
and how he would use the data or results while stating the specific activities, the
benefits to the organisation or individual because of the study, and the provisions he
would make to protect the anonymity of study participants. The dates to conduct the
interviews were determined by the participants taking into account their availability.
One day before the interviews, the relevant participants were sent a reminder e-mail
providing information on the general description of the study, purpose, estimated time,
and interview questions so that they would reserve themselves for the interviews.

In this study, the names of the cities, higher education institutions, and
participants are concealed. Some participants requested that the names of their
universities not appear in the written documents. Thus, not only did the researcher have
to conceal the names of the higher education institutions, but also the names of the cities
in which the universities were located due to the fact that there was only one university
in some cities.

Before the interviews, all the participants were informed that the anonymity,
privacy, and confidentiality of the universities and specifically individuals who
participated in the study were protected and the researcher was sensitive to the potential
harm that participants might experience because of the study. It was ensured that
participants consented to participation in the research study by developing an informed
consent form for participants to sign before they participated in the study. A written
consent was obtained from the participants even if the study posed minimal risk to the
participants. This form stated that certain rights were guaranteed, including their right to
withdraw at any time from the study, their voluntary participation in the project, and
their right to know the purpose of the study and that when they signed the form, they
agreed to get involved in the study and acknowledge the protection of their rights. They
were assured that the data would not be shared with other participants or individuals
outside of the study.

The procedures of data collection were administered with great sensitivity to the
potential challenges and ethical issues of gathering responses face-to-face in their own
environment. There was a balance between exploring the phenomenon, respecting the
research environment, and disturbing or disrupting as little as possible. There were no
potential power imbalances during the interviews, rather there was a friendly
environment and the researcher was listening carefully to their endless challenges. They
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were at a dead end. The anonymity of the participants was protected by masking the
names of the individuals and the universities by assigning pseudonyms.

Bearing the research questions of the study, the researcher attempted to find
answers to them by explaining the reason for the steps and making the link between the
research questions and the individual phases and findings, as well. In the next section,
the findings are presented.
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CHAPTER 4
4. FINDINGS

Bearing the purpose of this study in mind, the challenges in the testing system at
EPPs were examined through the analysis of data collected from interviews applied to
both directors and testing unit members. Afterward, the solutions were searched through
a focus group interview with volunteer experts in the field.

The chapter was divided into two major sections consisting of the results of the
study in light of the research questions posed in the present study. First, the findings
related to the first phase of the study, which were gathered through the interviews, are
presented. The second section focuses on the findings from the second phase of the

study as the solutions obtained through a focus group interview with field experts.

4.1. Findings of the First Phase

The aim of this phase is to examine the challenges encountered in testing practices
at English language preparatory schools. To reach this aim, semi-structured interviews
were conducted with directors/vice directors and testing unit members of the schools.
The Constant Comparative Method was employed to analyse the data in a qualitative
manner (see Section 3.5). The whole data was divided into emerging codes to find out
the challenges in testing practices. The analysis revealed 17.253 codes in total.

Analysis of the qualitative data obtained through interviews with the participants
(directors and testing unit members) indicated four main categories as the challenges

experienced in testing processes. The main categories are given in Table 4.1.

Table 4.1. Challenges in testing practices

Categories Number of Codes %
Systemic 5.851 33,91
Stakeholder-related 4.804 27,85
Test processes 3.949 22,89
Other/general 2.649 15,35
Total 17.253 100

As Table 4.1. presents, the highest number of codes belong to systemic challenges

consisting of national, institutional, and unit-related ones (N=5.851; 33,91%). The

57



second highest ranking category is stakeholder-related challenges consisting of
directors/vice directors, testing unit members, instructors, and students (N=4.804;
27,85%). Test processes-related (N=3.949; 22,89%) and other/general (N=2.649;
15,35%) challenges are the last two categories. The Figure 4.1. illustrates the categories

with their subcategories.
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Figure 4.1. The categories and subcategories of the challenges

The remaining subsections explain each category and subcategory related to the
challenges in testing practices in detail based on codes that fall into each category. The
categories and subcategories are listed regardless of their frequency except for the
codes. None of the categories existing in the literature were set as the basis for
categorisation. Instead, emerging codes were compared and contrasted with each other
by which the units showing similar characteristics were placed under certain categories
and subcategories in line with the Constant Comparative Method. The categories and
subcategories are presented with extracts from the interviews with the directors and

testing unit members (see Appendix 5 for the list of codes in each category).
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4.1.1. Systemic challenges

Systemic challenges comprise the most frequently stated type of challenges

(N=5.851; 33,91%) encountered in testing practices at EPPs in higher education.

Table 4.2. Systemic challenges

Subcategories Number of Codes %
National challenges 2.033 34,75
Institutional challenges 1.998 34,15
Unit-related challenges 1.820 31,10
Total 5.851 100

As Table 4.2. presents, the highest-ranking subcategory belongs to national
challenges (N=2.033; 34,75%). The second highest-ranking subcategory is institutional
challenges (N=1.998; 34,15%). Unit-related (N=1.820; 31,10%) challenges are given in
the last subcategory.

This category consists of national, institutional, and unit-related challenges.
National challenges result from the decisions, actions, or legislative documents of
authority government bodies, which seem to affect almost all testing practices.
Institutional challenges are related to the applications, guides, and decisions taken by
the senate, rector, or director within the university. The last one, unit-related challenges
show the situations, organization, workflow of testing units at language schools.

In the following subsection, all the codes within this category will be explained in
detail, respectively, by providing the comments of the directors and TUMs to support
and show how the situation influence testing practices. The Figure 4.2. shows the sub-
categories and their codes of the systemic challenges.

As shown in Figure 4.2, national, institutional and unit releated challenges are
encountered as systemic challenges, which was complained frequently by the
participants since the systemic challenges were claimed to limit the action plan of the

university leaders or school directors and TU coordinators.
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4.1.1.1. National challenges

This subcategory includes thirteen emerging codes which are shown in Table
4.3.

Table 4.3. Challenges at the national level

Emerging Codes Number of Codes %
Legal ground 341 16,77
Uncompensated extra work 302 14,86
Lack of job description 269 13,23
Washback effect of YDS/YOKDIL 231 11,36
No standards 169 8,31
Decrease in quality of K12 education 150 7,38
Test-based system 142 6,98
Over-increase in quotas 135 6,64
Lack of online exam 96 4,72
Need to operate as a separate unit 78 3,84
Pressure for the success of some students 52 2,56
Quality studies at surface or documentation level 41 2,02
Extra exam for late accepted students 27 1,33
Total 2.033 100

Almost all the interviewees indicated that the source of the challenges
encountered in testing practices results from a legal loophole (N=341). Due to a lack of
legal legislation, testing units are not recognized officially resulting in a lack of a title as
TM, minimum workload, job description, and appropriate exit level. One testing
member mentioned in the interview (All the extracts, including this one mentioned in
the participants’ native language, Turkish, were translated into English by the
researcher; the italic ones in Turkish were written exactly in the participants’ wording.
The language of the interviews was Turkish but some participants used English
terminology in the interviews, which is given in the original manner):

Aslinda yasal zeminde béyle bir birim yok, bu a¢idan baktigimizda testing member yani
smav hazirlayan diye boyle bir title da yok ama bizler testing ofis ¢alisaniyiz. Bunun
stkintisint aslinda ¢ekiyoruz. Testing birimi ile ilgili yasal diizenlemeler yapilsa zorunlu
Simwrlar belirlenir. Bu kadar is yiikii belki gelmeyecek ve karsiligini da alacagiz. Bu
durumda biz bunun karsihgini alamiyoruz. Bu gérevin yasal zemini olmadigi igin

yaptigimiz igler ekstra bir kiilfet gibi algilanir oldu. Mesela nasil miidiiriin gérev tanimi var
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gorev tanumina gore ig veriliyor, belki gorevin disinda illa ki is yapryordur ama en azindan
tammi var. Tamimi oldugunda ¢ok asirt abartilmiyor. Sadece maddiyat da degil, orada
miidiir oluyor, miidiirliikten baska bir yere yiikselme sansi olabiliyor ¢iinkii onun bir unvam
var. Ama bizim ofis islerimiz bizi bir yere gétiirmiiyor.

In fact, there is no such a unit on the legal ground, from this perspective there is no such a
title as a testing member, but we are testing unit members. We actually suffer from this. If
legal regulations are made regarding the testing unit, mandatory limits could be determined.
Maybe much workload will not be given and we will get the reward. In this case, we are not
paid back. Since this duty has no legal basis, the work we are doing here is perceived as an
extra burden. For example, there is a job description of the manager, and the workload is
given according to the job description, maybe he is working more, but at least he has a job
description. It's not overly exaggerated. Not only financially, but he may also get a
promotion after that position because he has a title. However, our office work doesn’t take
us anywhere.

One testing unit member in another university explained further:

Burada ¢alisacak kisiler egitim alarak donanimli, nitelikli hale gelse bile, hadi diyelim on
kisi bile olsa burada séyle de bir sitkinti var, iki veya ii¢ yil sonra uygulamayr anlamaya
basladiklarinda, on kisinin gittigini diigtiniin. Zorla verilen gecici goreviendirmeyle stres
altinda, karsihigint almadan ne kadar dayanabilirler.

Even if the people working here become equipped and qualified by receiving training, and
there are ten people, there is a problem here. When they begin to comprehend the
implementation in two or three years, imagine that ten people are gone. How long can they

stand under the stress of a forced secondment without being rewarded?

Another point was mentioned by a director:

Yasal a¢idan Yiiksekogretim Yeterlilikler Cercevesinde ve hazirlik okullart yonergesinde
ctkig seviyesi olarak belirlenen B2 seviyesi iiniversitede kabul gérmiis degil heniiz. Diger
tiniversitelerde de aslinda merak ediyorum onlarda da 6yle midir? B2 seviyesinin aslinda
olamayacagim diisiinen ¢ok biiyiik bir kesim var. Hatta sekiz ayda Bl bile ¢ok imkanm
varmig gibi goriinmiiyor, biz ne kitap kullanwrsak kullanalim. Bos gelen d6grenciyi sekiz
ayda nasil ¢tkaralim o seviyeye. Bu konuda yasal ¢alisma yapilmasi lazim.

B2 level, which is legally determined as the exit level in the Higher Education
Qualifications Framework and the preparatory school directive, has not yet been accepted
within the university. | wonder if it is the same at other universities. There is a very large
group of people who think that B2 level cannot actually be achieved. Even B1 level doesn't
seem possible in eight months, no matter what book we use. How come we can raise to that
level in eight months the students who come empty? Legal change should be done on this

issue.
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Another major concern of the directors and especially testing unit members
related to national challenges is uncompensated extra work (N=302). Testing unit
members are unhappy with being unpaid although they work under hard conditions and
take some of their work home stealing from their personal time. Therefore, they are
unwilling to continue to work in these offices. One of the testing unit members

explained as follows:

Maddi motivasyonumuz yok her seyden once. Bazi kisiler sadece maddiyati beklemiyor ama
manevi kazammlarin olmadigi durumda maddiyat da soyle giizel oluyor; aldiginiz ciizi bir
ticret bile olsa en azindan ugrasinizin bir karsiligi olmus oluyor, “Ben niye yaptim” sorusu
en azindan bir cevap buluyor. Ek diye bir sey yok. Ofis ¢alisanlar: olarak kamu yararina
calisyyoruz gece yariarina kadar.

First of all, we have no financial motivation. Some people do not expect only financial
support, but in the absence of moral outcomes, material goods are good; even if you get a
limited fee, at least your effort is rewarded. The question "Why did | do it" at least finds an
answer. There is no such a payment. As office workers, we work for the public good until

midnight.

Another testing member explained further:

Burada herkes kendinden bir fedakarlik vererek ozveriyle ¢alismak zorunda, ama o
fedakarhigin karsiligi olarak ekstra bir sey almiyoruz. Unvan yok, para istiyorum bari. O da
yok. Para icin demiyorum sadece. Hocalara gore biz daha fazla ¢alisiyoruz bence, dogal
olarak daha fazla para almak zorunda gibi hissediyorum ben ag¢ik¢asi. Ciinkii ben derse
giren hoca gibi 25 saat igimi bitirip gitmiyorum. Ben burada ekstra mesaiye kalyyorum ve
bunun yetigmemesi benim sucum degil. Hicbir sekilde kendi sucum oldugunu
diistinmiiyorum. Bir de hocalar 25 saat derse girdiginde ek ders ticreti almis oluyor. Biz de
25 saatten fazla calisiyoruz, evdeki ¢alismalariniz harig.

Everyone here has to work with self-sacrifice, but we don't get anything extra in return for
that sacrifice. No title! At least | want money. There's nothing. I'm not just saying this for
money. | think we work more than the instructors, | naturally feel like | have to get paid
more because | don't work 25 hours and leave like the instructors. I'm staying overtime here
and it's not my fault for not finishing my work. I don't think it's my fault in any way. In
addition, when the instructors attend the class for 25 hours, they receive an additional

course fee. We also work more than 25 hours, excluding our work at home.

As a number of participants indicated in the interviews, their job description was

not identified in the legislation and language school directives. This lack of job

63



description (N=269) seems to affect their motivation and work in the testing unit.
Owing to officially unspecified responsibilities, TUMs claim to be forced to do
instructors’ work and duties. A testing member cited her concern about the lack of a job

description:

Gorev tammumizt bilmiyoruz ¢iinkii yasal a¢idan yaptigimiz iglerin bir tanimi bile yok.
Testing ofisindeki gorev sorumluluklarimiz, gorev tammlarimiz belli degil. Keske bunlar
net olmusg olsa.

We don't know our job description because there is no legal description of what we do. Our
job descriptions and responsibilities in the testing office are unclear. | wish these were
clear.

Another testing member added:

Yasadigimiz sorunlardan biri de bizim burada idari bir gérevimiz yok. Bir hoca gelip bize
smavia ilgili istedigi gibi ¢cemkirebiliyor. Ciinkii bize bir is ve sorumluluk veriliyor ama
yetki verilmiyor. Anlatabiliyor muyum? Dolayisiyla ne oluyor, siirekli bu isin act tarafim
yasiyoruz.

One of the problems we are experiencing is that we do not have an administrative duty
here. A teacher can come and shout at us about an exam. That’s why we are given a job and
responsibility, but not given authority. Am | clear? So what's going on here, we are
constantly experiencing the bitter side of this job.

One of the underlying reasons why we cannot teach and learn English dwells on
the washback effect of language exams such as YDS, YOKDIL (previously called
KPDS or UDS). Some certain skills are not included in those exams, which affects
learning and teaching habits. In the interviews, testing methods were mentioned to be
influenced by the washback of YDS and YOKDIL (N=231). One testing member

expressed her feelings about the washback of such exams in these words:

Proficiency sinavimiz YDS temel olarak alinmis bir sinava doniistii. Maalesef amacimiz
Sadece sinav yetissin, kazasiz yapalim seklinde kestirip atiyoruz. Bu sekilde olmamali diye
diisiiniiyorum. Aksi halde tipik OSYM sinavi gibi oluyor ve magduriyetler ortaya ¢ikiyor.

Our Proficiency exam has turned into an exam based on YDS. Unfortunately, our aim is
just to get the exam done without any problem. | don't think it should be like this.

Otherwise, it looks like a typical OSYM exam after which grievances arise.
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A director added:

Hazirlik okullar: dershaneye donmekte, daha mekanik oluyor. Ogrenciler test sistemine
alisik oldukiart igin genel olarak dili 6grenmek degil de sinavdan gegmeyi amaglamaya
basladi. OSYM ’nin yaptig1 sinavlara égrenci yetistiriyor gibiyiz, égrenciler bizden onlart
teste hazirlamamizi istemeye basladilar. Iste skill gelistirmek, Ingilizce 6grenmek yerine
amag “bana smavi gegirt’e donmekte. O kadar ¢ok sinav odakl ki 6grenciler.

Preparatory schools are becoming more mechanical than private language teaching
institutions. Since the students are used to the test system, they have started to aim to pass
the exam, not to learn the language in general. We seem to be educating students for the
exams held by OSYM as students started asking us to prepare them for the test. Instead of
developing skills and learning English, the goal has turned to “help me pass the exam.”

Students are so exam-oriented.

There are 207 higher education institutions in Tiirkiye, which vary greatly from
one another. Language schools in each university may also differ from each other.
Although the differences may be beneficial from some points, standardisation becomes
really tough, which causes different problems related to quality, outcomes,
comparability and systematic issues, etc. The lack of standardisation (N=169) is one of

the main challenges of testing members as indicated in the following extracts:

Avrupa Birliginde dil becerileri acisindan birlik saglanmaya ¢alisilirken iilkemizdeki
tiniversitelerde ¢ok farkli egitim Kalitesi var. Dil acisindan ashinda olgiitlere baktiginizda
B1’in ne ifade ettigi minimum seviyede belli olmasi lazim. Ancak iiniversitelerin egitimleri,
sinavlari, sonuglart o kadar degisiyor ki. Birbirleriyle uyusmuyor. Universiteler arasinda
¢ok esitsizlik var. Mesela biz gramer odakli sinaviar hazirlyyoruz ama baska bir
tiniversitede gramer sormuyorlar, onlar tamamen skills based sinaviar hazirliyorlar. Soru
tipinden diger detaylara kadar ¢ok farkli, zaten sizde incelemissinizdir. Bazi iiniversiteler
listeninge daha az onem veriyor, diger tiniversiteler writinge daha ¢ok dnem veriyor. O
yiizden nasil olacak. Egitimde ve proficiency sinaviarda ortak bir curriculumun olmasi
gerekir.

While unity is being targeted in language skills in the European Union, universities in our
country have very different education qualities. When you look at the language criteria,
what B1 means should be clear at a minimum level. However, the education, exams, and
results within universities vary so much. They do not match each other. There is a lot of
inequality among universities. For example, we prepare grammar-oriented exams, but
others do not include grammar, instead prepare completely skills-based exams. It differs in
question type and other details, as you have already examined it. Some universities place
less emphasis on listening, while other universities place more emphasis on writing. How is

it possible? There should be a common curriculum in education and proficiency exams.
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Mesela bizden onceki grupta bir siire sinav komisyonundakiler hi¢ derse girmemis sadece
smav hazirlamiglar. Sonrasinda bes saat ders yiikii verilmis, sonrasinda sekiz saate ve bu
sene 12 saate ¢ikti. Biz geldigimizde ilk dénem mesela bizim ders programimiz 12-16 saat
olarak ayarland:. Dolayisiyla bir sistemsizlik var bu konuda. Universiteler arast da ciddi
farkliliklar var. Hem tiniversite icerisinde kisiler degistikce hem de iiniversiteler arasi farkl
uygulamalar bulunmakta. Aslinda sinav birimlerinin gérevlendirmesinde, uygulamalarinda
standart bir ¢ergeve belirlenmesi ¢ok iyi olacaktir.

For example, those having worked in the testing commission before us did not lecture for a
while, and just developed an exam. Afterward, a course load of five hours was given, then
it increased to eight hours and this year to 12 hours. When we started, we were given 12-16
hours in the first semester. Therefore, there is a lack of a system in this regard. There are
also significant differences among universities. There are different applications both within
the university as administrators change and amongst universities. In fact, it is crucial to set

a standard framework for the assignments and practices within examination units.

A testing member drew the attention to another side of the issue:

Bir ogrenci mezun oldugu iiniversitede seviye olarak Bl ¢ikiyor ama atiyorum belki de x
tiniversitesinde A2 olarak ¢ikiyor, veya bagska bir yerden B2 diizeyinde ¢ikiyor. Bunu nasil o
zaman standart hale getirecegiz. Bir de sunu sdyleyeyim kimse kendisini kotii, kotii degil de
aslinda eksik gostermek istemez ama farkli tiniversitelerde farkl seviyede sonu¢lar ¢ikiyor.
Bir kisi gelismis iiniversiteyi mesela 200 puanla kazaniyor ama bizim iiniversiteyi 180’le
kazanabiliyor, ya da baska iiniversiteyi 150 ile kazanwyor. Bu iiniversite iyidir, digeri
kétiidiir seklinde karsilastirmayr halk yapabilir sorun degil. Ama onemli olan iiniversitenin
de kendini gelistirmesi gerekir. Biz hep maalesef negatif agidan bakiyoruz ama bazi
noktalari benchmarking ile daha iyiye gétiirebiliriz. Kagit iizerinde Bl, A2’den ziyade
akademik c¢alismalarla wuygulama diizeylerini ve smavlarimizi benchmark edebilsek,
basaryn yakalariz. Sonucta amacimiz dil egitimi.

A student exits as B1 from a university, but as A2 from x university, or B2 level from
another one. How can we standardize this then? Let me also say this, no one wants to show
themselves as bad, actually not bad, but deficiencies, but different universities have
different results. For example, a person can get enrolled at a developed university with a
score of 200, but at our university with 180, or at another university with 150. The public
can make the comparison that this university is good while the other is bad. It is normal.
But the important thing is that the university also needs to develop itself. Unfortunately, we
always take into account negative points, but we can improve some points with
benchmarking. If we can conduct benchmarking of our applications and exams through
academic studies rather than labels such as B1, A2, we can catch success. After all, our aim

is language education.
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One director explained how integrating the students having completed EPP at
another university causes anxiety in the following extract:

Simdi bize B*** Universitesi’nden yatay ge¢isle gelen dgrenci var, orada hazirlik okumus
ama ben oraninkini kabul edemiyorum. Kimse kimseninkini kabul edemiyor, ¢ocuk diyor ki
“hocam ben B***’de okudum, ” tathim “tamam, ama maalesef bize YOK tarafindan taninan
bir sinavdan puan getirmen lazim ya da bizim muafiyetten ge¢men lazim” diyorum.
Ogrenci hakli ama ben de bir sey yapamiyorum. Gegerli puani yoksa benim sinavimi almak
zorunda. Keske sinavlarimizin en azindan iilkemizde gegerliligi olabilse.

Now, there is a student who came to us from B*** University and had preparatory
education there, but I cannot accept it. No one can accept a score taken from another
university, the child says, “I studied at B***,” and I reply “Ok, but unfortunately you have
to bring us a score from an exam recognized by YOK or you have to pass our exemption.”
The student is right, but | can't do anything. If he doesn't have a valid score, he has to take

my exam. | wish our exams could be valid at least in our country.

A director warned:

Tepe kurumlar bir standart belirlemedik¢e iiniversitelerde kisiler, yoneticiler degistikce
farkhihiklar ve bosa ugraslar devam edecektir. Biz gorece geldigimizde siiregler belli
degildi, kimin sinav hazirladigi bile degildi. Bir yapi olusturduk ancak bizim gorev stiremiz
bittiginde, bayragi bizden teslim alan bir sonraki yonetici buna dikkat etmezse t#im bu
gelismeler ¢op olabilir. Ciinkii gereklilik ve zorunluluk olmadiginda sistematik degil bu
calismalar.

Unless authority institutions set a standard, differences and wasted efforts will continue as
people and administrators change in universities. When we started, the procedures were not
clear, it was not even clear who prepared the exam. We have set a structure, but all these
developments may be garbage if the next manager who takes over the flag from us does not
pay attention. That’s why these studies are not systematic when there is no necessity or

regulation.

In addition to the challenges stated above, the decrease in the quality of K12
education (N=150) is a key factor contributing to lowering the standards among
universities. Although students start to receive education at a very young age, namely at
the age of 7, language education during K12 still has not reached the desired level.
Thus, post-high school students are believed to have low background knowledge in
English when they enter higher education. Moreover, the TUMs interviewed
surprisingly mentioned that most of the new students start preparatory school with an A

level. One of the testing members specified her concern on this issue as follows:
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MEB o kadar bozuldu ve gelen égrenci profili o kadar diistii ki hocam. Gegenlerde
haberlere bile ¢ikti, ogrenciler 2-3 matematikle miihendislige gidiyor, béyle bir rezalet
olabilir mi? Miihendislik ya ad: iistiinde matematiginin iyi olmasi lazzm 2-3 matematikle
artik mithendislik okuyanlar var. Bu dgrencilerin dile verdikleri dnemi ve dil seviyelerini
hi¢ yadirgamryorum.

MEB has deteriorated so much and the incoming student profile has dropped so much. It's
even been on the news recently students get placed in engineering with a 2-3 maths score,
how disgraceful it is! The students studying engineering, on the other hand, must be good at
mathematics. There are now those who study engineering with 2-3 maths score. | don't find

strange the importance that these students attach and their language level.

A director drew the attention to another side of the issue:

Hocam bazi seyleri degistiremiyoruz ¢iinkii once kendi basarimizi sorguluyoruz sonra
doniip dolasip K12’deki yetersiz ve daha bozulan egitim kalitesine ¢ikiyoruz. Bize gelen
ogrenci profili o kadar diisiik ki. Ideal olarak keske daha iyi gelse égrenciler, ben hep
diyorum yani ortadgretimden ogrenci hazwrbulunugluk diizeyi yiiksek gelse biz de onlara
burada akademik Ingilizce iizerine gelismelerine yardimci olabilsek. Bolim Ingilizcesi
vereyim. Ama size gelen dgrenci sifir diizeyinde yani eksi diizeyinde geliyor neredeyse ¢ogu
tiniversitede.

We cannot change something because initially questioning our own success, we conclude
that the quality of education in K12 is deteriorating and getting inadequate. The incoming
student comes to the university with a low profile. Ideally, | wish students would be better,
I always say, if the level of students is high after secondary education, we can help them
improve their academic English here. If only we provided them with technical department
English. But the students start higher education at zero level, that is at the minus level, at

most universities.

Another director clarified how this situation made him anxious:

Su zamanda hala Ingilizce 6grenmenin énemini anlatmaya ¢ahsiyoruz ya, ¢ok giiliiyorum.
MEB’de bu asilansa, ilkokul 2. Simiftan beri Ingilizce dersi goriip hala Ingilizcenin énemini
anlamayan ok kisi var. Keske sadece bu verilmis olsa birakin ileri Ingilizce diizeyini.

At this level, we are still trying to explain the importance of learning English, I laugh a lot.
If only this were given within MEB, there are many people who have taken English lessons
since the 2" grade of primary school but still do not know even the importance of English.

If only at least this were given, let alone the advanced level of English.

Another code is the test-based system (N=142). Although it is emphasized that
the participants were well aware of the importance of language skills, they transformed
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their education into test-oriented excluding skill-based exams due to the reasons they
could not change. When preparatory education is test-oriented, the focus on language
learning might be lost. Instead of learning in the process, students pay attention to
grammatical information with mechanical question structures and formulations in order
to get prepared for the exam and eventually pass it. Besides, the number of exams
pushes TUMs who work in the office as understaffed, which is believed to cause time
constraints, stress, and demotivation. One testing member expressed her feelings about

the test-based system in these words:

Siklikla sinav yapiyoruz ¢iinkii bu siaviarin verilmesi gerekiyor diye yonetimden talep
geliyor ve bu sinaviar veriliyor. Sonug olarak 6grenciler gecti kaldi, onun disinda baska bir
degerlendirme yok dil edinimi gibi bir amaca yénelik bir seyimiz yok. Ogrenciler mesela
Quiz var diye ¢alistyorlar. BU hicbir zaman engelleyebildigimiz bir durum degil. O yiizden
de siklikla sinav yapryoruz.

We often make exams because there is a demand from the management that these exams
need to be given. As a result, the students either pass or fail, we do not have any other
evaluation, even if we don’t aim at language acquisition. For example, our students are
studying because there is a quiz. This is not something we can ever prevent. That's why we
often test.

One testing member was anxious about test-based education and she explained

the situation in the interview as follows:

Hem  iniversitede  aldigimiz  egitimler hem de tecriibelerimiz géz  oniinde
bulunduruldugunda dil ogretiminde beceri odakl egitimin ve nihayetinde sinavlarin énemi
asikar. Ancak sayimizin az olmasi, sinavlarumizin high stake olmast ve is yogunlugumuzdan
dolayr beceri odakli sinavlardan ziyade daha mekanik sorular: ve sinaviari tercih etmeye
basladik. Kagitlar: okuyan hocalar da memnunlar. Ogrenciler de genetic olarak sinav bazli
sisteme yatkin olduklari igin beceri gelistirmeyi dert etmiyorlar.

The importance of skill-oriented education and the following exams is obvious in language
teaching considering the education we received at the university and our experience.
However, due to the fact that we are understaffed, that our exams are high-stake exams, and
that our workload is much, we started to prefer more mechanical questions and exams
rather than skill-based exams. The teachers who score the papers are also satisfied. Since
students are genetically prone to the exam-based systems, they do not worry about

developing any skills.
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Furthermore, the over-increase in quotas (N=135) is a noticeable concern of the
testing members. The inverse rate between staff shortage and student quota seems to
affect the examination process. During the interviews, it was frequently stated that
decisions and policies of governing bodies having a lack of coordination contradicted
real situations and the state of EPPs. Therefore, an over-increase in student quota is felt
to disturb a number of students and classroom balance even though a new instructor is
rarely appointed to preparatory schools. One testing member stressed the reason for the

crowd of students:

Ogrenci ¢oklugunun ana kaynag: her sene kontenjanun artmasi.
The main source of the student population is the increase in the quota every year.

A director explained the situation as follows:

Ben wulusal otorite niteligindeki YOK 'te, YOKAK 'ta acik¢asi béyle bir kopukluk olmasina
bir anlam veremiyorum. YOKAK i yaptigi degerlendirme toplantisinda biz uzun uzadiya
smiflarimizdaki ogrenci sayisvun 42 oldugunu ve bu sayimin dil egitimini olumsuz
etkiledigini anlattk. Bunun ¢ok agik bir sebebi var; YOK 'ten kadro alamadigimiz gibi
ogrenci kontenjani her gegen yil katlaniyor. Daha komigi ise bize gelen raporda siniflar: ve
ders materyallerini daha verimli kullanabilmek icin sinif sizelarini diigiiriin. Inanabiliyor
musunuz bize classroom sizelar: diisiiriin dendi. Ulkemizde denetleme ile ilgili bir seyler
yapilyor. YOK bir sey yapiyor, YOKAK bir sey yapiyor, OSYM bir sey yapiyor, MEB bir
sey yapryor. Ortaya bu ¢ikiyor. Aralarinda koordinasyon yok.

Frankly, | can't understand why there is such a discoordination between the national
authorities such as YOK and YOKAK. At the evaluation meeting held by YOKAK, we
explained in detail that the number of students in our classes is 42 and that this number
negatively affects language education. There is a very clear reason for this. On one hand,
we could not get an instructor from YOK; on the other hand, the student quota is increasing
every year. What's even funnier is that in the report sent by YOKAK, we were asked to
reduce the class size in order to use the classes and course materials more efficiently. Can
you believe this? We were told to reduce classroom sizes. In our country, something is
being done about evaluation. YOK is doing something, YOKAK is doing something,
OSYM is doing something, MEB is doing something. What turns out is that there is no

coordination between them.

Another challenge experienced by the participants was reported as a lack of
online exams (N=96). COVID-19 brought new challenges in language education and

testing. Although technology has advanced a lot, online exams were not favoured in
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proficiency exams by preparatory school administrations earlier than the pandemic. It
was interesting that when digitalisation and online testing were asked during the
interviews, TUMs told that digitalisation was included merely within tasks. One testing
member cited her concern about this lack:

Online sinav yapimiyor. Online materyaller kullaniliyor ama bizim burada yaptigimiz
online bir sinav yok. Yalmizca, bir kur igerisinde ogrencinin ge¢mesine etki eden olgme
ara¢laridan %5 'lik olani online bir task.

There is no online exam. Online materials are used, but we do not have an online exam

here. Only 5% of the evaluation tools is an online task.

A testing member focused on the lack of online exams although they provided

online education and online exam under distance education:

Online sinavimiz yok. Aslinda uzaktan egitim kapsaminda Ingilizce sinavlar yapiliyor, ama
hazirlik béliimiinde direkt online sinav yapmiyoruz.
We do not have an online exam. Actually, there are English exams within the scope of

distance education, but we do not conduct direct online exams in preparatory schools.

Another emerging code is the need to operate as a separate unit (N=78). The
name of the testing unit seems to change from one university to another, yet the unit has
neither power nor significant importance no matter which name it has. Therefore, it is
needed to transform the unit into a legally separate unit which has its own financial
budget under the school. One testing member who was anxious about this need
mentioned in the interview:

Daire ya da birim gibi taninmiyor aslinda mevzuatta. Daire ya da birim olmaywnca siz
aslinda gorevlendirilemiyorsunuz yasal olarak. Bu da aslinda uygulamada ihtiya¢ duyulan
bir sey. E o zaman, yasal zemine niye kavusturulmuyor.

In fact, it is not recognized as a department or unit in the legislation. Since it is not a
department or unit, you cannot be assigned legally. This is actually needed in practice.

Then, why doesn’t it have a legal basis?

A testing member added:
Ayrt bir oda veya baskanlik olsak, ayri odenek olur herhalde. Fiziksel kosul olarak
baktigimizda bile biz bir oda veya baskanhk olsak neden mesela fotokopiyi kendimiz
¢ekelim veya onlart kendimiz tasiyalim. Biitiin diger baskanlik ve odalarin zaten bunlarin

memurlart da var, ulaklari var.
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If we were a separate unit or department, we would probably have a separate budget. Even
considering physical conditions, why should we make photocopies on our own or carry
them if we were a separate unit or department? All other units or departments already have

officers and carriers.

Another point made by the participants was their concern about the pressure for
the success of some students (N=52). One testing member who was concerned about the
pressure thought that no matter how objective and perfect exam experts prepared, some
external interventions could not be avoided. In addition to students themselves, their
family members or relatives may tend to get in touch with the rectorate or directly with
preparatory school management to ask for the success of their student, which might also
come as an order from bureaucrats in some situations. The following extract explains
his feelings:

Idareden bazi dgrenciler icin “su gegsin, bu kalsin” seklinde telefonlar geldigini
duyuyoruz. Yonetiminden de destegiyle biz dikkate almiyoruz.
We hear that our administrators receive some calls regarding some students as “this student

will pass, that student will not.” With the support of our administrators, we do not take the

calls into account.

A testing member explained her stressful moments related to the external

pressure in these words:

Bazi ogrencilerin anneleri, babalart da ofise geliyor zaten. Ben saveyim, ben avukatim
benim amcamin oglu hakim falan. Milletvekillerinin idareyi aradigina sahit oldum.

Some students” mothers and fathers come to our office. We are told “I am a prosecutor, |
am a lawyer, my uncle’s son is a judge” or something. | witnessed MPs calling our

administrators.

Quiality studies at the surface or documentation level (N=41) also affected the
motivation of testing members in a negative way. Quality assurance studies have gained
momentum in Turkish higher education with the establishment of the Higher Education
Quiality Council. However, especially in terms of EPPs, quality-oriented evaluation and
studies remain at the surface level. Thus, all the work requested from TUMs is believed
to be extra workload and time-wasting when preparing documentation in a hurry
schedule only during site visits of governing body experts. One director clarified how

these studies affected testing members:
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Kalite kiiltiiriinii oturtmadan, kalite kavramina alismadan, kurum ve ¢alisanlar: bu nosyonu
benimsemeden kalite olusturmak zordur, hatta imkansizdir acikcasi. Ya da kalite kiiltiiriinii
saglamig bir iiniversitenin sistemini baska yere uygulamak da mantikli degil. Eger kalite
kiiltiirii igsellestirilmezse yapilan isler ve siirecler formalite boyutunda kalir. Kalite belgesi
levhasin: bir yere asmakla kalite saglanmis olmaz.

It is difficult, even impossible, to create quality unless the institution and its employees
establish a quality culture and adopt the concept of quality, the notion. It is also not logical
to apply to another place the system of a university that has established a culture of quality.
If the quality culture is not internalized, the work and processes remain as a formality.
Quality is not ensured by hanging the quality certificate plate somewhere.

A testing member exemplified how they were stressed out:

Kalite calismalari basladigindan beri asirt bir belgeleme oluyor. Biitiin sinav arsivini
istiyorlar, specificationlari istiyorlar, stirekli her yaptigimiz seyi kagit olarak raporlamamiz
isteniyor. Mesela su an bizden en yogun zamanumizda bu siiregleri fotograflamamizi bile
istediler. O dereceye kadar, diisiiniin her seyin belgesini istiyorlar, akliniza gelebilecek her
sey. O da ekstra bir yiik, ayri bir sekretarya isi bizim icin ve peyderpey gelip soyliiyorlar.
Toplanti programlart belirsiz, onceden bilsen sen ona gére planlarsin. Okula her
geldiklerinde toplantida “analiz yaptik, su eksik” sunu yapin!” diyorlar. Onlarinda toplu
bir listesi yok sanuim. Vardw belki de vermek istemiyorlardw ya da bunu bir siirece
yaymak istiyorlardwr. Miidiir bey bizden bir belge istedi ve biz asir1 doluyuz su anda, simdi
sinavi birakip onlari yapmak zorundayim ben bir yandan. Simdi ben bunu mu yapayun, onu
mu yapaymm oldu. Yine bir sekretarya isi baktiginizda ve sadece belge yiikii. Dolayisiyla
kalite siireci gelismemize tam sirayet etmemistir. Gerekgesi ile ilgili bize bir sey
soylenmedi.

There has been excessive documentation since quality studies began. They want the whole
exam archive, including the specifications, and we are constantly asked to report everything
we do. For example, they even asked us to take the picture of these processes during our
busiest time. They want documentation about everything. They say it's an extra burden, a
separate secretarial job for us and they come gradually. Meeting schedules are uncertain, if
we know beforehand, we can plan accordingly. Whenever they come to school, at the
meeting they tell us to do the missing by saying “we did the analysis, this is missing.” |
don't think they have a complete list. Maybe they have but don't want to share it with us or
they want to spread it in a process. Our administrator asked us for a document but we are
overloaded at the moment, now | have to leave preparing the exam and do what is asked.
Now, should | do this or that? Again, it is a secretarial job and only documentation.
Therefore, the quality process has not fully contributed to our development. We were not

told anything about the reason.
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A testing member drew the attention to another side of the issue:

Ulkemizdeki eksikliklerden bir tanesi de kalite ile bir sey degisecekse isin mutfaginda
calisan kisilerden talep edilerek belirlenen ihtiyacin bir nevi diizeltilmesi gerekir. Buradaki
ivilestirme ¢alismalar: ise yukarinin belirledigi kistaslarin  sorgulanmasi seklinde
oldugunda benim gergek ihtiyaglarim giderilmis olmuyor.

One of the problems in our country is that if something will change with quality, the need
should be determined by the demand of the staff working in the kitchen so that the change
could be corrected in an appropriate way. When the improvement work is conducted by
only questioning the criteria set by the authority institutions, my real needs are not met.

The final code in this subcategory is that testing offices are to prepare an extra
exam for late acceptance of international students or additional placements of Turkish
students (N=27). The participants stressed that since there is no general systematic
practice in most universities, foreign students are registered after general registration;
thus, they have to prepare additional exams for these students. As they stated, a similar
situation is experienced in the registration of the students who come with additional
placement and the exemption exam that is conducted at the beginning of the year cannot

be done in one go. One director clarified how these studies affected testing members:

Keske tek bir sinav yapabilsek, daha iyi yapabilmek i¢in ugrasiriz. Ancak tam proficiency
stmavini bitirdik diyoruz, yabanci uyruklular geliyor, o bitiyor, ek yerlestirmeler... Her bir
grup igin ayrt bir stnav yapmak zorunda kaliyoruz. Bu kayitlar birbirine yaklastirilsa, tek
bir sinav yapabilsek bizi bu kadar yormaz.

I wish we could only do one exam, we could try to do it better. However, we think that we
have completed the process of the proficiency exam, then foreign students are registered.
We complete it but then additional placements... We have to do a separate exam for each
group. If these registrations were brought closer to each other, if only we could only do one

exam. It wouldn't tire us that much.

National challenges seemed to have an impact on other challenges. The
compensation of a national challenge was claimed to be rather difficult by the directors
since they were not empowered with responsibility due to the lack of legislation.
Besides, washback was seen as a major challenge influencing not only language testing
but also language education at EPPs. Another key challenge was limited digitalisation.
The next subsection deals with institutional challenges.
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4.1.1.2. Institutional challenges

This subcategory includes twelve codes which are shown in Table 4.4.

Table 4.4. Challenges at the institutional level

Emerging Codes Number of Codes %

Lack of pre-service/in-service training 332 16,62
Constant system change 273 13,66
Poor physical conditions 254 12,71
Limited decision making 226 11,31
Problems with equipment 205 10,26
Limited financial contribution/support 179 8,96
Insufficient coordination among the units 157 7,86
Incompatible automation system 132 6,61
Lack of feedback system 107 5,36
Lack of evaluation system 64 3,20
Term based system 43 2,15
Limited assessment of transferable skills 26 1,30
Total 1.998 100

The most frequent challenge encountered in testing practices is mentioned as the
lack of pre-service/in-service training (N=332). Without pre-service training, testing
members feel lost when they are assigned to work in the office. What is more, they are
rarely supported with in-service training especially in state universities due to the
limited financial budgets of the schools. During the interviews, the directors who were
even aware of the importance of training complained that they might not come up with a
sustainable solution other than the ones provided by publishing houses in return for the

use of their coursebooks. One director mentioned in the interview:

Bu ofislerde c¢alisanlarin egitimlerinin olmamast biiyiik bir problem. Biliyorsunuz bu
alanda ¢ok fazla egitimli insan yok. Iste bir elin parmagini ge¢miyor nerdeyse. Egitimli
insan sayisimin az olmast en biiyiik problem. Universitelerin kadrolarinda konu ile ilgili
egitimli kisilerin olmamasi, olan bir kisi varsa da zaten onu hemen dzel iiniversiteler
kapryor ve direkt testing birimine gorevlendiriyor. Hizmet dncesi egitimi olan uzman veya
tiniversitelerin géreviendirme oncesi bir egitim vermesi ¢ok nadir. Hizmet i¢i daha ¢ok, 0
da imkanlarla sinirli. Ashinda testing konusunda yetkin kisiler olmasi lazim, gervekli egitimi
almis olmalart lazim. Idare olarak daha fazla konuyla ilgili egitim almalart icin oldukca
¢aba sarf ediyoruz ama kaynak yetersizligiyle ilgili bir durum da var. Egitimi verebilecek

goniillii bir insan bulmak su an kurumda gii¢, diger yandan ise iicret édemiyoruz. Artik
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yaymevleriyle anlaswyoruz.  Egitimler karsihiginda tim  kitaplarimiz — anlagtigimiz
yaymevlerinden aliyoruz.

The lack of training for those working in these offices is a big problem. As you may know,
there are not many educated people in this field. There are very limited people. The biggest
problem is the low number of educated people. There is a lack of trained people at
universities, and if there is a trained person, private universities immediately grab her/him
and directly assign them to the testing unit. The number of experts who have received pre-
service training or of the universities which gives training before the assignment is very
limited. More as in-service training, which is also limited based on possibilities. In fact,
testing members must be competent in testing, they must have received the necessary
training. As administrators, we make a lot of effort for them to receive more training on the
subject, but there is also a lack of resources. It is difficult to find a volunteer person who
can provide training in the institution, on the other hand, we do not pay any fees. Then we
are dealing with publishers. In return for training, we buy all our books from the publishing

houses we have contracted with.

One of the testing members explained as follows:

Ozellikle devlet iiniversitelerinde item-writing kisminda daha cok yeni gelen arkadagslar
oluyor. Sistemi tam heniiz kavrayamanug olduklarindan, functional, practical degil de daha
¢ok standart, gordiigiinii 6lcen sorular hazirlayabiliyorlar. Mesela eski spesificationlara ve
hazirladigim eski sinavlara baktigimda, ¢ok hatamin oldugunu fark ediyorum, ¢iinkii testing
uzmant olmadigim igin bazi seyleri ben de burada o6grendim. Mesela belli bir kelime
sayisini, iste 150 kelime astiginda ne gibi problemle karsilasabilirim  bunu
ongoremiyordum veya neden tam olarak o kelime araligi bilmiyordum. Altindaki teorigi
tam bilemeyince, ne kadar énemli diyorum kendi kendime. Mesela bir reading de 1000-
1200 kelime arasi diyor benimki 1350. Cok biiyiik bir sorun mudur bilmiyordum. Analizlere
bakmak konusunda eksik kalabiliyoruz. Ornegin ben yeni bir metin yazdim spesificationda,
dip baraji 80 olacak diyorum, benimkinin 60 ¢ikti, bunu 80°e nasil ¢ikarabilirim gibi
sorunlar.

Especially in state universities, the new instructors are assigned to conduct item writing.
Since they have not fully grasped the system yet, they can prepare more standard questions
that measure what they see, rather than functional or practical. For example, when | looked
at my previous specifications and exams, | realized that | made a lot of mistakes because |
was not a testing expert, so | learned some things here. For instance, | could not foresee
what kind of problem | might encounter when a certain number of words exceeded 150
words, or | did not know why exactly that word range. When the theory is not known, |
wonder myself how important it is. For example, a reading requires between 1000-1200

words, mine is 1350. I didn't know if it was a big problem. We lack follow-up analyses. For
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example, | wrote a new text in the specification, it says the bottom threshold will be 80,

mine is 60, and how can | increase it to 80?

Another testing member added:

Egitimle ilgili sikintilar, genellikle alamadigimiz egitim daha dogrusu. Hizmet dncesi
egitim almadan ofiste ¢alisabiliyoruz. Ofis igindeki daha onceden ¢alisip, bilen insanlar
kendi yogunluklarindan her zaman yeni gelen kisiye yardimci olamayabiliyor. Cok strict
olabiliyorlar, ¢iinkii baskasina yardim etmek ve anlatmak da zamandan ¢ok ¢alan bir sey.
Dolayiswyla, bizim 6grenmemiz igin bir oryantasyon veya hizmet éncesi program yok. Yani
yaparken ayni anda ogrenmemiz gerekiyor. Yardim istedigimizde bilen arkadaslarimizin
zamanmndan ¢ok fazla ¢alryoruz. Zaman yetersizlikleri sebebiyle de ek isler icin kisisel
zamandan harcamak durumunda kaliyoruz.

Problems with training, or rather the training we usually do not receive. We can work in the
office without pre-service training. People in the office who have worked before and know
the system may not always be able to help the newcomer due to their own intensity. They
can be very strict because helping and explaining to others is also time-consuming.
Therefore, there is no orientation or pre-service programme for us to learn. Then we have to
learn at the same time while doing. We steal too much time from our friends when we ask

for help. Due to lack of time, we have to spend our personal time on extra work.

Constant system change (N=273) has the second highest frequency among the
institutional challenges especially testing members face. Since testing units do not have
a legal place within the organisation, such units can be affected by changes at the
university, school, and unit levels. When the university administrators change, the
school director and/or deputy directors can change. Thus, the decisions taken by the
new leaders seem to change the testing procedures. In addition, the changes in the
selection of books or the exam format can also influence testing practices. These
changes were claimed to lead to instability in the system. A testing member expressed

her concerns about constant systemic changes:
Her sene revizyona gidiyoruz zaten. Siirekli bir devinim var yani, éyle hani bu sistem
oturdu artik, hic oynamayalum gibi bir seyimiz yok. Mesela kaynak siirekli degisiyor, yani
her sene kullandigimiz kitap degisiyor ve bu sebeple sistemimiz de degisiyor.
We make revisions every year. There is constant change, we don’t have a settled system so
that we don't need to make a change. For example, the source is constantly changing, that

is, the book we use changes every year, and therefore our system also changes.
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One of the testing members added further:

Son zamanlarda ¢ok sik bir seyler degisiyor. Ayse’nin de dedigi gibi iki yil once B2
diizeyinde olmast gerektigini diigtiindiik ve final sinavi eklendi, ama simdi smavin bazi
boliimlerini degistirsek mi diye diigtiniiyoruz. Eyliilden sonra muhtemelen proficiency
smavda bir tekrar diizenleme yapilacak ve sitedeki ornek degisecek, ogrencilerin
bilgilendirilmesi gerekecek. Her ¢eyrek komple degisiklikler olabiliyor, her ¢eyrek sifirdan
yazmalar veya modifikasyonlar gerekebiliyor. Cok sik yasadigimiz sey bunlar ¢iinkii ¢ok stk
degisiklikler yasaniyor. Bu genis ¢apl degisiklikler bize problem yaratabiliyor. Daha biz
bir ornek sinav ¢ikaramadan bir seyler degisebiliyor.

There have been a lot of changes lately. As Ayse said, we thought it should be at B2 level
two years ago and then the final exam was added, but now we are thinking about changing
some parts of the exam. After September, there will probably be a revision in the
proficiency exam and the example on our website will change, students will need to be
informed. There may be complete changes every quarter, thus we make rewrites or
modifications. This is what we often experience because there is a change so often. These
large-scale changes can create problems for us. Something can change before we can

prepare a sample exam.

One testing member specified her concern on this issue as follows:

Her sene farkli muafiyet sinavi hazirlaniyor. Iginde listening, grammar, vocabulary ve tek
bir par¢alik reading var. Daha kisa bir sinav. Bir anda sinav bir tik daha uzun olsun
deniliyor. Her sene bir degisiklik yapiyoruz. Mesela soru tipleri degisti, Proficiency’de iKi
asamaliya gectik, normalde note-taking yapmiyorduk, simdi note-taking yapryoruz. Bize
soylenen ise sistem degisikligine gittik. Gegen senenin sinav tiirtiyle simdiKi farkli. Son bes
seneye bakalim neredeyse benzerlik yok.

Each year, a different exemption exam is prepared. It included listening, grammar,
vocabulary, and one reading text. A shorter exam. It is said that the exam should be one
click longer. Every year, we make a change. For example, the question types have changed,
we have changed to two stages in Proficiency, we didn’t have note-taking, and now we are
preparing a note-taking part. What we have been told is that we have changed the system.
Last year's exam type is different now. If we compare the exams conducted last five years,

there is almost no similarity.

As most testing members stated, poor physical conditions (N=254), including
inappropriate working rooms, and crowds of classes make the process more difficult for
testing members. During the interviews, it was frequently stated that poor conditions

were having negative impacts on students’ performance in exams. One testing member
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was concerned about the room she is working in complaining about how small it is and
that there is not enough space as it is full of books, old exam papers, and equipment.

She explained her complaint:

Binamiz bazen yetersiz kalabiliyor, bu kampiiste ek bina yapildi ama o ek bina baskalarina
veriliyor siirekli, biz kullanamiyoruz. En son mesela, en fazla 25 kisinin olmasi gereken bir
smav salonunu 31 kisiyle yaptik. Baz1 aylarda 25 bile fazla oluyor, giivenligini saglamak
agisindan veya iklim kosullarindan. Ornegin, sicakligin 30°un, hatta 40’n iistiine ¢iktigi
donemde 30-31 kiginin birka¢ saat aynt ortamda kaldigim ve simav ¢ozdiigiinii diisiintin.
Ogrencinin performansint bile etkiliyor. Ek bina yapildi ama farkli bir kampiiste.
Dolayisiyla, kampiislerin uzak olmasi sorun olusturuyor. Iki ayri kampiiste sinav
yaptigimizda, sinaviar hem kuzey kampiise hem giineye gitmek zorunda. Biz sinav giinleri
testing elemanlart olarak yetismekte giicliik ¢ekiyoruz her iki kampiise. Ug haftamiz var
demistik ya, diyelim ki sinavimiz pazartesi giinii; o giin bir aksilik ¢ikmasin diye diger
kampiise sinavlart buradan Cuma giinii gétiirmek zorundayiz. Bu yiizden persembe giinii her
seyin bitmis olmasi gerekiyor. Pazartesi giinkii sinav igin pPersembe aksami her sey
paketlenmis, hazirlanmis, dosyalarin yapilmis olmasi gerekiyor. Yani farkli kampiislere
gitmek hem zaman daraltryor hem de ekstra is ¢ikartiyor maalesef.

Our building can sometimes be inadequate, an additional building was built on this campus,
but that additional building was given to another department, and we cannot use it. In a
recent example, we conducted an exam with 31 people, although the class size was a
maximum of 25 people. In some months, 25 is even high, considering the security of the
exam or climatic conditions. For instance, take into account that 30-31 people stay in the
same environment for several hours and solve an exam when the temperature rises above
30 or even 40. This even affects the performance of students. An additional building was
built but on a different campus. Thus, the remoteness of the campuses is a great problem.
When we make an exam in two separate campuses, they have to be carried to both the north
campus and the south one. We, as testing staff, have difficulty reaching both campuses on
exam days. Let us say we have three weeks, and our exam is on Monday; we have to carry
the exam papers from here to the other campus on Friday so that nothing goes wrong that
day. Hence, Thursday everything should be finished. For an exam to be done on Monday,
everything should be packed, prepared, and filed on Thursday evening. That is, different

campuses both shorten our time and create extra work, unfortunately.

Some of the testing members indicated that anxiety appeared while attempting to

work in an insufficient room:

Mekan olarak sigamiyoruz, ¢ok eski, ¢ok tozlu ve ¢ok dar. Eskide Kitaplikmus, kiitiiphaneye
doniigmiis, boyle bir ozelligi de var buramin, kapimizda da yaziyor. Buraya sigmiyoruz ve

burada sinav hazirlamasi oldukg¢a zor. Béyle ¢ok kalabalik bir sinav oldugunda ve arsive
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gonderemedigimizde ¢iinkii sikintt ¢tkmasin diye belgelerin bizde durmasi gerekiyormus bir
sene falan. O yiizden burada bekletmek zorundayiz. Siirekli yeni simaviarm yapildig,
ogrenci sayisimin fazla oldugu diistiniildiigiinde fiziksel olarak buras: bizim igin ¢ok kiigiik,
¢cok eksi ve hi¢ kullamigh bir oda degil. Mesela altr kisinin atandigim diisiiniin sinav
birimine ama bu alt kisi nereye oturacak. Bu odada oturamaziar ¢iinkii odanin igerisinde
fotokopi makinesi, optik makinesi, artr simaviar ve kitaplar duruyor. Bir de ¢alisma
arkadasmn alerjisi varsa mesela bir arkadasimizin toz alerjisi vardi. Hayati cehennem oldu
yani. Siirekli damlayla, antihistaminikle duruyordu. Bu oda bize yetmezken arkamizda
gordiigiiniiz belgeleri koyacak yerimiz yok.

We can't fit into this place, it's too old, too dusty, and too narrow. It used to be a room for
books, then it was turned into a library, and there is a tag on our door. We do not fit in here
and it is very difficult to prepare an exam here. When there is such a big exam and we
could not send the documents to the archive because we have to keep the documents for
one year so that there would be no trouble. Therefore, we have to keep them here.
Considering that new exams are being held and the number of students is high, this room is
physically very small, very negative and not a useful room for us. For example, imagine
that six people are assigned to the testing unit, but where will these six people sit? They
can't sit in this room as there is a photocopy machine, an optical machine, plus exams and
books in the room. What if your colleague has allergies? For example, one of our friends
had dust allergies. Thus, his life was like hell. He was constantly using drops, of
antihistamines. While this room is not enough for us, we have no place to put the
documents you see behind us.

In another case, a testing member was anxious about technical problems in the

building as she explained the situation in the interview as follows:

Eski ¢alistigim kurumlarda farkli durumlar var. Bir iiniversitede reading parc¢asini biz
okuyorduk, digerinde kiiciik hoparlorler kullandik. Bundan onceki iiniversitede ise
bilgisayar verildi ve flag ile sinav yapiyorduk. Bu okulda ise binamiz eski oldugundan
teknik sorunlar yasayabiliyoruz zaman zaman. Mesela intercom sistemimiz var ama ¢ok
eski. Her sinavda bir heyecanla bekliyoruz, ‘bir sey ¢ikacak mi, ¢ikmasin litfen’ diye.
Hoparloriimiiz yenilendi ve bilgisayarimiz degisti ama tesisat eski. Gegenlerde kontrol
etmis olmamiza ragmen Sinifin birinde bir problem ¢ikiverdi mesela. Tabii intercomumuzun
olmas1 ¢ok giizel bir sey ama bu tiir seyler yenilenmedik¢e zaman icerisinde elektrik
kesintileri oluyor. Binamiz ¢ok eski oldugundan tesisatta o kadar eskidir. 90°l1 yillardan
falan kalma olabilir. Siniftaki 6grenci siralarimin bile yarist kirik dokiik. Devlet okullarinin
bircogunda béyle problemler vardir tabii ki. Iste tahtalar eski, projeksiyon varsa bircok
swifta problem yaratiyor. Bu arada onceki yonetim ilgisiz ve kayitsizdi. Ancak bu yonetim
farkinda ve miimkiin oldugunca ¢oziim bulmaya ¢alisiyor ama elinden bir sey gelmiyor.
Devlet okullarinda yetersizlikler olabiliyor tahminimce.
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There were different situations in the institutions | worked for in the past. At one university
we were reading the reading text, at another one we used small speakers. At the previous
university, we were using computers and conducting exams with flash. In this school, we
may experience technical problems from time to time, since our building is old. For
example, we have an intercom system, but it is very old. We are anxious in every exam,
thinking "Will something come out? please not.” Our speaker was renewed and our
computer was changed but the plumbing is old. For example, although we checked it
recently, a problem arose in one of the classrooms. Of course, having an intercom is a very
good thing, but unless such things are renewed, there are electrical sections over time.
Since our building is so old, the plumbing is old, too. It could be from ‘90s. Even half of
the student desks in the classroom are broken. Of course, most public schools have such
problems. Here, the boards are old. If there is a projection, it creates problems in many
classrooms. Meanwhile, the previous management was disinterested and indifferent.
However, this administration is aware and tries to find a solution as much as possible, but

there is nothing they can do. I guess there may be inadequacies in public schools.

A number of participants indicated in the interviews that limited decision-
making (N=226) seems to make them experience the same challenges within a vicious
cycle. In general, school administrators, especially in state universities, complained
about the limited representation power of the language schools even while taking a

decision about those schools. One director mentioned in the interview:

Yabanct diller okulunun temsil giicii maalesef iiniversitelerde akademik takvimden tutun da
diger seylere kadar hep boyle ihmal edilen boyutta oluyor. Siirekli egitim merkezlerinden
bile daha geride oluyor. Ciinkii diiz mantikta SEM’ler para getiriyor. Bizim okulumuzun
senatoda da soz giiciiniin zayif olmas: sebebiyle problemleri biz yasiyoruz ve ¢ozmek
zorunda kaliyoruz ama elimiz kolumuz bagh kalabiliyor. Akademik takvim bile bizim
sisteme uymayabiliyor.

Unfortunately, the representation power of the foreign language school is generally
neglected in universities, from the academic calendar to other things. It is even behind the
continuing education centres. That’s why SEMs bring money. Due to the weak voice of our
school in the Senate, we experience problems and have to solve them on our own, but we

are in a desperate situation. Even the academic calendar may not suit our system.

Another point was mentioned by another director:
YADYOK 'a danisilmadan alinan Karar neticesinde mesela YADYOK v buradan alcak kath
binaya tasidik. Bize hi¢ haber verilmeden alindi karar. Bize sadece sey dendi ‘Esyalarmnizi
toplayin kuzeye gidiyorsunuz.’ En yogun oldugumuz Eyliile geldigimizde burada giiya bina

tamir ediliyordu. Bir de demokratik bir iiniversite oldugumuz séyleniyor. Oldu bittiye
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getirilerek tek katli bir binaya tasindik. Biz defalarca gidip o binada hazirlk okulu egitimi
verilemeyecegini anlatmaya ¢alistik rektorliik diizeyinde. Toplantilar yapild: defalarca ama
anlatamadik. En acist da dgrenci tamamen izole, tiniversite hayatindan tamamen kopuk bir
alana gonderiliyor.

Following the decision taken without consulting YADYOK, for example, we moved
YADYOK from here to a low-rise building. The decision was taken without informing us.
We were only told, 'Pack your things, you are going to the north." In September, when we
were very busy, the building was supposedly being repaired here. It is said that we are so-
called a democratic university. We moved to a single-floor building, which brought us to a
dead end. We have tried to explain at the rectorate level that preparatory school education
cannot be given in that building. Meetings were held many times, but we could not explain.
Worst of all, the students are sent to a completely isolated, completely disconnected area

from university life.

Another director added in these words:

Biz iki sene once finalin agwrhigimin diisiiriilmesini énermistik ama o kadar basit bir karar
olmadigi bize séylendi. Bu sene ise ogrenci sayisi ¢ok artinca, rektorliikten gelen baskiyla
bir komite olusturulmus ama YADYO’dan kimse yok bu komitede, egitim fakiiltesinden
akademisyenler var. Egitim fakiiltesindeki kisilerin ¢ogu da haberdar degil ashnda
YADYO nun i¢ stireglerinden. Testingden ya da YADYO’dan hi¢ kimseye sormadan o
komite kendi kafasimdan karar veriyor. Onayr zaten yonetim, yani Rektorliik veriyor.

Two years ago, we suggested reducing the weight of the final, but we were told it was not
such a simple decision. This year, when the number of students increased a lot, a committee
was formed under pressure from the rectorate, but there was no one from YADYO in this
committee, but academicians from the Faculty of Education. Most of the people in the
Faculty of Education are not aware of the internal processes of YADYO. That committee
decided on its own, without asking anyone from testing or YADYO. The approval was

already given by the administration, namely the Rectorate.

Another major concern of the participants within institutional challenges is the
problems with the necessary equipment (N=205). In some universities, the computers
used to prepare questions are limited, thus the fact that testing members use them one
by one can set back their schedule. For instance, a testing member working at a state
university emphasized that he had to go to the campus at the other end of the city in his
own car in order to make photocopies of the exam. However, if they had such a
machine, they could spare this time for their work. He explained his stress about the

lack of equipment in the interview:
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Genellikle devlet iiniversitelerinde yaygindir, ozellerde de yonetim destegi yoksa bu
sorunlar yasanmaktadur. Sinav siirecimizde bilgisayarlar, fotokopi makineleri, optik okuma
cihazlar, flaglar veya veri saklamak igin harici bellekler gibi ekipmanlarin énemi o kadar
fazla ki olmadiginda c¢aresiz kalabiliyoruz veya kendi imkanlarumizla ¢ozmeye, telafi
etmeye ¢alistyoruz. Bazen elimizdeki makinelerin de bozulmamasi i¢in dua ediyoruz. Bir
servis gelecek de ilgilenecek ama ne zaman? Mesela gegenlerde harici bellek alalim dedik,
ama verilmedi, sinaviari yedekleyemedik. Bilgisayarimiz ¢oktii, sonrasinda bir siirii veri
kaybettik.

Problems with equipment are generally common in public and private universities if there
is no management support. In our exam process, Equipment such as computers, photocopy
machines, optical reading devices, flash drives, or external data storage drives is so
important that if we lack, we can be helpless or try to solve it with our own means.
Sometimes, we pray that the machines in our hands do not break down. Then a service will
come and fix it but when? For example, recently we wanted to buy an external memory, but
we were not given one, so we could not back up the exams. Our computer crashed, and we
lost a lot of data.

Furthermore, limited financial support (N=179) is a noticeable concern of the
participants. Lack of necessary financial contribution for technology-based applications
and other expenses that can be used for office needs and exam processes seems to
demoralize few employees working in these units and make their work more difficult.
Having a lack of financial or emotional external contribution, TUMs are left to their
intrinsic motivation to fulfil their responsibilities. A testing member stating that there
were paid applications to find resources or to be used in statistical work, but they could
not afford them elaborated on the issue as follows:

Maddi anlamda pek testinge destek olunmuyor ashinda. Alt diizeyde yani isin mutfaginda
ihtiya¢ duyulan bir seyin gérmezden gelinmesini anlamiyorum. Alttan bir talep gidiyorsa
belli ki bir ihtivag vardir. Ama maalesef boyle yiiriimiiyor isler. Boyle bir sey oluyor
maalesef. Bir siirti seye para harciyoruz ama ek ddenek dedigimizde yok deniliyor.
Alinmasi gerekenleri listeliyoruz, ancak kaynak yetersiz deniliyor. Bu ofiste neden ¢alisalim
o zaman. Ikna yoluyla, zorla veya kendi i¢ motivasyonunuzla bir seyler yapmak zorunda
kaliyoruz. Tesvik ¢ikariyyor ancak biz bu yogunlukta c¢alisma yapamiyoruz ve
faydalanamiyoruz. Bu gérevierin bir sekilde karsiliginin olmamasi, iistiine ihtiyag
duydugumuz seylerin alinmamast ¢ok sagma.

In fact, there is not much financial support for testing. | don't understand how they ignore a
need at a lower level, namely in the kitchen of the school. If there is a demand from the
bottom, obviously there is a need. But unfortunately, things don't work that way. We spend

money on a lot of things, but when we ask for additional allowance, we are told there is not.
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We list the must-buys, but the resource is said to be insufficient. Why should we work in
this office then? We are compelled to do something by persuasion, by force, or by our own
intrinsic motivation. Incentives are provided, but we cannot conduct studies under these
conditions, thus we cannot benefit from them. It is absurd that these duties do not have a

reward in some way, and that the things we need are not given.

Another point made by the participants was their concern about insufficient
coordination (N=157) among the units within the school. In addition to testing units,
there are other units such as curriculum units, learning management units, and
whatsoever. However, unless these units share their work with other units or carry out
joint work, the examination processes are adversely affected. In addition to the
workload in the exam unit, extra work may arise due to a lack of coordination. It was
especially emphasized in the interviews to establish good coordination among the units
on such issues as the preparation of test specs and the determination of the exam

contents. A testing member, for instance, reported:

Testing ofisi olarak biz curriculum ile bagimli ¢alismaliyiz. Ancak bu birimlerin yasal
vapilart  olmadigindan ve c¢alisan kisiler siirekli degistiginden birimler arasinda
kopukluklar oluyor. Onlar bir sey haziriyyor ama bize damsmadiklar icin yanls veya
hatali olabiliyor. Bize haber vermeleri gereken durumlar: es gegebiliyorlar, sonrasinda
haber verildiginde ise ¢ok ge¢ olabiliyor. Mesela gegenlerde konu bakimindan bir yere
kadar ongoriip sinavi hazirladik. Birden curriculumdan bir cevap geldi, baz: suniflar oraya
kadar gelememis.

As a testing office, we should work with the curriculum. However, since these units do not
have a legal structure and the people working at the units are constantly changing, there is
insufficient coordination between the units. They prepare something, but because they do
not consult with us, it may be wrong or inaccurate. They may disregard informing us of
some conditions. When we are informed later, it may be too late. For example, we recently
prepared an exam predicting the subject to a certain extent. All of a sudden, there was a
reminder from the curriculum that some classes could not get there.

In addition to the challenges stated above, an incompatible automation system
(N=132) is a factor contributing to breaking the order of the testing units. Grading
systems are generally processed within an automation system developed by a company
through outsourcing in most universities. However, the automation systems developed
by these companies, upon which universities have agreed, seem to fall short in

calculating the scores of the preparatory programmes such as quizzes, midterms, and
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out-of-class or in-class activities. Although this situation is constantly expressed by
testing members at preparatory schools, their demands are responded negatively
because the companies ask for extra fees or state that they will have to provide
additional services. As a result, score calculations are entered manually or announced in
a different way rather than automation. One of the testing members elaborated on the
existing automation system and stated:

Hazwrlik okulu olarak Proliz sistemi bize hi¢ uygun degil. Ciinkii 1000 kisiye sinav
hazirliyoruz ve 1000 kisilik sinav yapiyoruz. Derse giren hocalarin tek tek acikladigr bir
sistem bize uymuyor. Bir de bizim quizlerimiz var, quizlerin farkli oranlart var. Ornegin,
bir reading quizinde tasklarimiz var, bu tasklarin da yiizde 25°i ¢arpilacak ama Proliz
sistemi onu yapamiyor. Yapamadigi icin biz de biitiin notlar: sistemden c¢ekip elden
hesaplyoruz. Bu da bizi ugrastiryor ¢iinkii reading quizi yiizde bes ama yiizde besin de
kendi i¢inde boliimleri var. Hazirliklar igin uygun bir sistem bulamiyoruz ¢iinkii piyasadaki
en ucuz sistem bu oldugu icin okul bunu kullaniyor. Yonetim de bizi dikkate almiyor.

As a preparatory school, the Proliz system is not suitable for us at all because we are
preparing and conducting exams for 1000 people. A system in which instructors can
announce the scores of their classes does not suit us. We have quizzes, which have different
weights. For example, we have tasks in a reading quiz as 25 percent of these tasks should
be calculated, but the Proliz system cannot do it. Since it cannot, we download all the
scores from the system and calculate them by hand. This bothers us because the reading
quiz is five percent, but there are subsections in that five percent. We cannot find a suitable
system for preparatory schools because it is the cheapest system on the market so our
school uses it. Rectorate does not take us into account.

A director explained the issue in a more detailed way:

Teknik olarak biiyiik bir problem aslinda mesela OBS sistemine biz 70 swmnifla baslyoruz.
Hazirlikta 70 tane swmifin tek tek notlarimi giriyorum. Hop diye okulun notlarim
agiklayamiyoruz. 70 simif olunca bir smifi unutuyorum, geri dénmesi zor oluyor,
karmakarisik bir sistem oluyor. Cok biiyiik bir problem, notlarin OBS’de ayni anda
agiklanmast i¢in hocalara sirekli duyuru yapiyoruz, ben tek tek notlari e-mail atiyorum
hocalara, diyorum ki ben size notlart bugiin gonderiyorum ama ¢arsamba giinii ayni anda
agiklayalim. Bakiyorum bazi hocalar sali giinii acikliyor. Genellikle bu sistem c¢ogu
tiniversitede kullaniliyyor. Ama bu sistem hazirliga uymuyor bence. Biz hoca bazinda sinav
duyurusu yapmiyoruz, testingde 1000 kisiye sinav yapiyoruz. 70 tane sinifi tek tek girmem
gerekiyor ama zaman probleminden ben de kontrol edemiyorum yani.

Technically, it is a big challenge, for example, we enter 70 classes into the OBS system. In
our preparatory school, | enter the scores of 70 classes one by one. We cannot announce the

scores automatically. When there are 70 classes, | may forget a class, then it is difficult to
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return, so it becomes a chaotic system. It is a very big problem that we are constantly
making announcements to the instructors so that the scores will be announced on OBS at
the same time, | e-mail the scores one by one to the instructors and | firmly tell them that |
am sending the scores this day, but we will announce them at the same time on Wednesday.
I realise some teachers are announcing on Tuesday. Generally, this system is used in most
universities. But | think this system is not suitable for preparatory schools. We do not
announce exam scores on the basis of individual instructors, we prepare exams for 1000
students in the testing office. | have to enter 70 classes into the system one by one on my

own, but I cannot check them because of the time constraint.

The circle of the same implementations along with the same mistakes is believed
to centre on the lack of a feedback system (N=107) from instructors and students.
Acknowledging the benefits of a well-developed feedback system, testing members
approached the issue from the perspective of the need for change. They seem to feel
desperate and demotivated to be stuck in time constraints and heavy workloads, which
they believe could be conveyed to rectorates through feedback systems so that
something can be changed. When there is no formal feedback system, informal
feedbacks appear to be mostly negative clashes between TUMs and instructors or

students. A testing member, for example, considered:

Resmi bir doniit sistemimiz yok. Bireysel olarak hocalar, bazen de dgrenciler testing ofise
gelip sikayetlerini bildirebiliyorlar. Oyle bir rahatliklari var. Genelde de memnun
olmadiklart seyleri veya hoslarma gitmeyen konular: bireysel olarak bildiriyorlar. Daha
kotiisii zaman zaman idarecilere sikayet ediyorlar. Fakat gerekli degisiklikiere isik
tutabilecek bir anket sistemimiz yok.

We do not have an official feedback system. Individually, instructors and sometimes
students can come to the testing office and make their complaints. They have such comfort.
In general, they mention things that they are not satisfied with or that they do not like
individually. What is worse, they may complain to the administrators from time to time.

But we do not have a survey system that can shed light on the necessary changes.

One of the testing members added that:

Biz ogrencilerden ogretmenler yoluyla veya eksisozliik sayesinde doniit almis oluyoruz.
Genelde zorlandiklar kisimlar veya siire ile ilgili sikayetleri oluyor. Mesela bir sinavda
grammer boliimiindeki sorunun ¢ok zor oldugunu, égrencilerin yapmakta ¢ok zorlandigin
Ve Stirenin ¢ok az geldigini bildirdiler. Biz de sonuglar istedik hocalardan hani o boliime

dair ogrenciler kag¢ puan almiglar bakalim diye. Sonuglar: ge¢mis yularmn notlariyla

86



karsilagtirdik. Degisiklik yapmamiz gerekmedigini gordiik. Aslinda diizgiin bir anket sistemi
olmadigindan bog iddialar veya sikayetler oluyor.

We receive feedback from students through teachers or the “eksisozliik.” In general,
students have complaints about the parts they have difficulty in or the duration. For
example, they reported that a grammar section of an exam was very difficult, the students
had a hard time doing it and the time was short. We asked the teachers for the results, to see
how many points they got for that part. We compared the results with the scores of previous
years. We saw that we did not need to make a change. In fact, there are pointless claims or

complaints when there is no proper survey system.

One of the testing members emphasized:

Ogrenci anketlerimiz mevcut, bir de arkadaslarimizin birbirini degerlendirdigi anketler
mevcut. Fakat bu anketlerde ve degerlendirmelerde testing birimi i¢in dogrudan bir kisim
yok ve dolayisiyla sonuglarla ilgili bizim ofise verilen direkt bir bilgi olmuyor.

We have student surveys, and there are also evaluations through which our friends evaluate
one another. However, in these surveys and evaluations, there is no direct part for the

testing unit, so there is no direct information given to our office about the results.

Some of the testing members approached the challenges by emphasizing the lack
of evaluation systems (N=64), which directs criticisms to tests and TUMs. According to
them, instructors give their lectures for a semester or a year, yet it is not evaluated
whether they used class time effectively or if they are telling unnecessary things. It is
not evaluated whether they explain the subjects well enough. Only if a student
specifically and personally has problems and complains, the relevant teacher is
evaluated. In fact, exams also reflect the performance of the instructors to some extent.
In addition, the exam results are perceived only as “passed or failed; easy or difficult.”

However, exams are a tool for improving the process. As stated by one of the directors:

Onemli sorunlardan biri de sinav sonrasi evaluation boyutu. Bence ciddi challengelardan
biri hocalar agisindan, sistem agisindan after the administration of the exam the evaluation
part is challenging. Bu siirecin Tiirkiye'de de biraz ihmal edildigi diisiiniiyorum. Herkes
sadece sinava odaklaniyor. Smav bitiyor, sinav zordu, sorular yanlhsti algisi olusturuluyor.
Hocalar degerlendirilmiyor maalesef. Sinav sonrast ile ilgili degerlendirmelere istenilen
kalitede zaman ayrilmiyor.

One of the important problems is the evaluation dimension following the exam. I think this
is one of the serious challenges from the point of view of the instructors and from the point
of view of the system. After the administration of the exam, the evaluation part is
challenging. | think that this process has been neglected in Tirkiye. Everyone just focuses
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on the exam. Once the exam ends, the perception is disseminated as the exam was difficult,
and the questions were wrong. Unfortunately, instructors are not evaluated. The required

quality time is not allocated for post-exam evaluations.

One of the testing members focused on:

TOEFL’da her ¢ikan seviyenin karsiligr bir descriptive var. Hani bizde béyle bir sey yok.
Biz sadece gecti, kald: veya B1, A2 diyoruz. Keske 6grencilere, hocalara sinav sonuglarina
iliskin nitel acidan ve nicel agidan anlamli ¢iktilar sunabilsek.

There is a descriptive part corresponding to each part in TOEFL. We do not have anything
like that. We just announce as passed, failed or B1, A2. | wish we could provide our
students and instructors with qualitative and quantitative meaningful outcomes regarding

the exam results.

There are some other participants who expressed views on the challenges of the
term-based system (N=43). While acknowledging the advantages of the modular
systems, most of the state universities and several foundation universities employ term-
based or year-based systems due to a number of reasons. Hence, the students having
language education in the term-based system may remain in the same class with their
classmates regardless of their interests, pace, progress, and level. School directors
mostly complained that both fast learners who are bored and slow learners who do not
keep up with the pace do not belong to the class and tend to have private courses for
central exams. The following extract exemplifies how the system affects the practices:

Term based sistem kullanmamizdan dolayr seviyeler arasi gegiste problem yasaniyor.
Ogrencilerden, hocalardan ve okulumuz biinyesinde olusturdugumuz birimlerden sistem ile
sikayetler aliyoruz. Ancak moduler sisteme gecemiyoruz. Hoca sayimiz yeterli degil. Az
sayida hoca ile ancak term based kullaniyoruz. Mesela gegenlerde curriculum birimi
hocalar ¢ok yiiklenmis, sikayet ediyorlar yetistirememekten. Hocalar yetistiremedikleri igin
haliyle geride kalan égrencilerie de ilgilenemiyorlar.

Due to using the term-based system, we encounter problems in transitioning between
levels. We receive complaints against the system from students, instructors, and the units
we established within our school. However, we cannot switch to the modular system. We
do not have enough teachers for that. We can only use term-based with few instructors. For
example, the curriculum unit has recently delivered overload to the instructors who are
complaining about not being able to keep up with the curriculum. Since they cannot keep

up, the instructors cannot deal with the students who are left behind.
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A testing member further elaborated on the specifics of the term-based system
and explained in detail:

Bizim sistemde égrenciler ayni seviyeyle devam ediyorlar dénem sonuna kadar. Yani adlar
ayni kaliyor, kendileri ilerliyorlar. P2 bagsliyor iste P3iin sonuna gelmis oluyor falan. Ama
adi P2 olarak kalwyor, degismiyor, yani seviyeler arasi gegis yok. Al’ler A2 ve A2 ler
ashinda gergekten B1 olmuyorlar. Ikinci donem Al ve A2 seviyeleri BI'e geciyor. Ayni
Kitabt okumus oluyorlar, ama tabii sonugta ogrencinin seviyesi, baslangiglart bir degil.
Baska bir deyisle, sene basinda bir grup Al, bir grup da A2 oluyor, sonra bahar déneminde
aynmin seviyede oluyorlar. B1 'den B2 ye gecenlerde hi¢hir problem olmuyor ancak ozellikle
BI1 égrencilerinde sistemsel agidan ¢ok problem yasiyoruz. Iste A1°den Bl e atlaymnca bazi
ogrenciler ilerde, bazilar1 da geride kaliyor. Ilerde olanlar sikiliyor, geride kalanlar ¢ok
eksik oldugundan onlar igin agwr bir program oluyor.
In our system, students continue with the same level until the end of the semester. That is,
their names remain the same although they move forward. They start as P2 and pass into P3
in the end. But its name remains P2, it does not change, so there is no transition between
levels. Als are not A2 and A2s are not really B1. In the second semester, Al and A2 levels
move to B1. They read the same book, but of course, the student's level and beginnings are
not the same. In other words, at the beginning of the year, one group becomes Al and
another group becomes A2, then they are at the same level in the spring term. There is no
problem for those who pass from Bl to B2, but we have a lot of systematic problems,
especially with B1 students. Here, when jumping from Al to B1, some students stay ahead
and some lag behind. Those who are ahead are bored; on the contrary, those who are behind

are weak, so it becomes a heavy schedule for them.

Finally, some of the participants pointed to the issue of limited assessment of
transferable skills (N=26). They perceive that English is taught and tested through rules
even at the university level, but language skills within the 21%-century skills cannot be
transferred to communication and daily life, therefore remain abstract, which they
believe seems to result from rarely assessing transferable language skills. A testing

member put an emphasis on limited assessment of transferable skills and stated:

Twpki egitimimizde oldugu gibi hazirladigimiz sinaviarin da bir¢ogu maalesef transferable
becerileri él¢miiyor veya ¢ok simwrli. Ogrettigimiz gramer kurallarini sorguluyoruz,
ezberlediler mi acaba? Sik sik 21. yiizyll becerileri deniliyor ama bizim sisteme pek uygun
degil mi acaba?

Just like in our teaching, many of the exams we prepare unfortunately do not test
transferable skills or do so in a very limited way. We test the grammar rules we have
taught, have they memorized them? It's frequently mentioned 21%-century skills, but isn't it

well suited to our system?
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Out of 12 institutional challenges, pre-service or in-service training was the top
issue. Due to several reasons from financial lack to insufficient number of experts in
language testing, the directors of EPPs were complaining about a huge gap between
ideal standards and the real ones. Besides, most TUMs criticised system changes with
the change of the leaders such as the rector, the vice rector or the director. Another
major issue was about lack of necessary materials, human power, financial contribution.
Due to these major challenges, TUMs were seen to be desperate. In the next section,

unit-related challenges will be explained.

4.1.1.3. Unit-related challenges

This subcategory includes nine emerging codes which are shown in Table 4.5.

Table 4.5. Challenges at the unit level

Emerging Codes Number of Codes %

Excessive workload 359 19,72
Being understaffed 311 17,09
Excessive TUM turnover 263 14,45
Need for support staff 230 12,64
Lack of orientation 202 11,10
Ambiguity in the operational system 176 9,67
Need for a comfortable work environment 124 6,81
Ineffective coordination among TUMSs 89 4,89
Problems with the previous system 66 3,63
Total 1.820 100

The challenges related to excessive workload (N=359) comprise the most
frequently used type in this subcategory in the interviews. Apart from the work in
preparing exams, there are a number of tasks in the organisation and post-
implementation process that are shared among limited members who also teach in the
classroom. TUMs mostly complained to have been carrying the most difficult part of
the process namely item writing to their home due to other work which should be done
only in the office. In addition, they also mentioned that they could not have time to have
lunch and instead consumed snacks or biscuits so as to save time for meetings. The
following extracts from testing members' experience about their stress when the term

starts would be enough to clarify the issue:
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O kadar yogunuz ki genelde zaman yetismiyor. Ozellikle dénem sonlarina dogru sinavlar
tist iiste binmis oluyor. Aslinda iyi kétii bir programimiz var ama o kadar yogun bir is yiikii
var ki isler iist tiste binince yetistiremiyoruz. En nihayetinde yetistiriyoruz ama ozel
hayatimizdan, okuldan sonraki kalan vaktimizden feragat ederek yapiyoruz bunu.
Goriiyorsunuz sizinle mesela su an oturup goriistirken bile sunu (kagitlarin ayirilmasi) da
yapmak zorunda kalyyoruz. Genellikle durum béyle oluyor. Bizim sey sansimiz highir
zaman olmuyor, burada ofis olarak hadi gelin bir hava alalim, surada bir kahve icelim.
Cogu zaman yemek yemeye firsatimiz bile olmuyor, burada atistirma seklinde oluyor.
Inanin yemekhaneye gittigimiz giinler sayil ¢iinkii zaman kaybi. Yemekhaneye gitmek bizim
icin bir saat demek. Gideceksiniz yemegi yiyip buraya tekrar doneceksiniz. Yilda toplam
kag¢ defa gitmisizdir on kere gitmemisizdir. Yeri geliyor, yogunluktan kendimizi kaptirip
yemek yemiyoruz.

We are so busy that we are often out of time. Especially during the end of the semester,
exams overlap. In fact, we have more or less a good schedule, but there is such a heavy
workload that we cannot keep up when work gets busy. In the end, we complete, but we
achieve this by sacrificing our private life, and the rest of our time after school. As you see,
for example, we have to do this (separating the papers) even when we are sitting and
talking with you right now. That is usually the case. We never have a chance, as an office,
to get some air and have a coffee somewhere. Most of the time, we do not even have the
opportunity to eat, but for snacks. Believe me, the days we go to the cafeteria are limited
because we see it as a waste of time. Going to the cafeteria means one hour for us. We will
go, eat food and come back here again. We have not gone ten times this year. We are so

stuck with the workload that we forget to eat.

Yogunlugumuz anlatmakla bitmez. Sinaviari biz basiyoruz, biz paketliyoruz. Surada
bekliyor beni hatta su an, bunlar zarflanacak. Sinavlart hazirlyyoruz. Simav hazirlamasi
bittikten sonra atryorum fotokopi makinesi bir sayfayr yanlis ¢ekti, bunun kontroliinii kim
yapryor? Makinenin toneri bitmistir, kayma olmustur, bos ¢iknugtir. Bir sayfasi bos ¢tkarsa
biz ugrasiyoruz. Zarfa giren biitiin materyalden biz sorumluyuz. Surada speakingler
basilmig simdi onlar zarflanacak hepsi benim sorumlulugumda mesela. Sinaviarin hazirlik
asamasindaki gortismeleri, toplantilary, prooflar: biz yonlendiriyoruz, gelen revizyonlari
yapyoruz, basimi yine biz yapiyoruz, bastik zarflamasimt yine biz yapiyoruz, hocaya biz
veriyoruz, sinav koordinasyonunu biz yapiyoruz, itiraz gelirse ki geliyor ilgili kagitlar
arastirtyoruz, buluyoruz, tekrar inceliyoruz, biz degerlendiriyoruz. Mesela itiraz writing de
geldi, zaten iki hoca dnceden okumus oluyor, biz de bir okuyoruz. Sonra da sonucumuzu
basip 6grenci islerine gotiiriiyoruz. Raporunu biz veriyoruz yani. Bunlar aklima geldigince
stirecin en yalin hali.

Our workload cannot be told. We print the exams, and pack them. For instance, they are

waiting for me over there, even right now, these will be enveloped. We are preparing the
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exams. After the exam preparation is over if the photocopy machine copies a page wrong,
who checks it? The toner of the machine may run out, there may be an error of a shift or an
empty page. If a page is blank, we deal with it. We are responsible for all material that goes
into the envelope. For example, the speaking exams are printed here, now they will be
enveloped, all of which are under my responsibility. We organise the interviews, meetings,
and proofs during the preparation phase of the exams, we make the revisions, we print it
again, after printing, we give it to the teacher, we coordinate the exam and if there is an
objection, we search, find, review and evaluate the relevant papers. For example, the
objection comes in writing, already two teachers have read it, but we are making the third
reading. Then we print the results and send them to student affairs. That is we report it.

These are the simplest process | can think of.

A testing member added that there is no work distribution as test writer and test

administration at their unit and explained:

Testing birimi, yasal bir zemini olmadigindan ve siav komisyonu gibi ¢alistigindan bizim
icin sanki ekstra bos zamanlarimizda, zorunlu olarak yaptigumiz bir sey gibi oluyor. Ders
saatinde aln saatlik bir reduction yapiliyor yani diger hocalar 18 saat derse girerken biz 12
saat derse giriyoruz. Ama onun disinda onlarin sorumlu oldugu her seyden biz de
sorumluyuz. Derse de giriyoruz, sinav gézetmenligine de giriyoruz, sinifimizin sinav
kagitlarimi okuyoruz, portfolyolarimizi da takip ediyoruz, her seyi yapryoruz yani. Bu arada
ofise 30 km uzakliktaki A... a her hafta derse gidiyorum, gézetmenlik yapmaya gidiyorum,
40 kisilik suifimdan writing portfolyom geliyor ve 40 tane essay okuyorum. Sinav
komisyonu bunlarin iistiine karsiliksiz ¢ek gibi verilmis zorunlu bir géreviendirme.

Since the testing unit does not have a legal basis and remains like an exam commission, it is
something we are required to do in our extra time. We are given a 6-hour reduction, that is,
we teach 12 hours while other instructors teach 18 hours. However, we are also responsible
for everything they do. We attend the class, do invigilation in the exams, read exam papers
of our classes, follow our portfolios, | mean we do everything. For instance, every week, |
go to A..., which is 30 km away from the office, to teach, and do invigilation in the exams
there. Besides, | am sent writing portfolios from 40 students and | read 40 essays. The exam

commission is a compulsory assignment given like an unpaid cheque.

The voice of a testing member also emphasized:
Bizim birimde test admin-test writer gibi bir ayrim yok. Biz dort kisiyiz, her seyi yapryoruz
yani. Bir leveldan ben sorumluysam, sorusunu da ben yaziyorum, fotokopisini de ben
cekiyorum, sinav gorevlendirmesini de ben yapiyorum. Oyle olunca sadece sinav yazmaya

pek odaklanamiyoruz. Ashinda sinav hazirlamasi, gergekten ¢ok zor ve dikkat gerektiren bir
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is. Ofiste hep yogunuz yani. Kafamiz hep yogun oldugundan kendimizi sinava veremiyoruz.
Onunla ilgili bir ¢oziim getirirseniz sahane olur.

There is no such distinction as test admin-test writer in our unit. We are four people, who
do everything. If I am responsible for a level, | write questions, take a photocopy, and make
exam assignments. In this way, we can hardly focus on writing test items. In fact, preparing
an exam is a very difficult and demanding task. Yet we are always busy at the office.
Because our minds are always busy, we cannot focus on exams. It would be great if you

could come up with a solution for it.

Being understaffed (N=311) has the second highest frequency among the
challenges in this subcategory testing members face when codes are computed.
Considering the difficulty of language testing process and high tempo, the number of
experts working in the offices is insufficient. Limited TUMSs need to deal with overtime
work, time constraints, and stress. All these are believed to lower their motivation. A

testing member explained as follows:

Bizim en ¢ok ¢ektigimiz sikinti agik¢asi sinav hazirlama siirecinde burada sadece soru item
yazmak degil de fiziksel olarak sinavi hazirlama siirecinde oluyor. Zaman sitkintimiz var ve
tempomuz yiiksek ancak dort kisi ¢calistyoruz. Cok yogunuz bu defa fazla mesai yapmamiz
gerekiyor hatta cogu zaman. Gegen sene altiydik bu yil dort olduk, zaman darlig1 daha da
artti. Dort kisi burasi icin ¢ok yetersiz, X... Universitesi ¢ok kalabalik bir iiniversite.
Burada bir sinav birimi gorevlisi basina 1000 ogrenciden fazla dgrenci diisiiyor.

In fact, the biggest problem we face is not only writing an item, but also heavy physical
work during the exam preparation process. We have time constraints and our tempo is high,
but we are only four people. We are very busy, and thus we have to work overtime, even
most of the time. Last year, we were six, but we became four this year, so time constraint
has got more. The number of four people is not enough for this place, X... University is a

very crowded university. There are more than 1000 students per exam unit officer here.

A testing member shared similar views but also put emphasis on permissions:
Sadece tek kisi bir seviyeden sorumluyuz ve hepimiz insaniz. Gegen sene N... hocamizin bir
ameliyat olmast gerekmisti, o zamanlar A seviyesinden sorumluydu. Diistinebiliyor
musunuz A seviyesinde normalde 2000 ‘e yakin belki ogrenci var. Bu olay oldugunda net
sayr 1700°dii. Simdi tabii arada béyle bir dengesizlikte var seviyeler arasinda. Ogrenci
sayist seviyeler bazinda degisiyor, Qiris seviyeleri daha kalabalik oluyor. Bir seviyeden
sadece bir kisi sorumlu oldugunda herkes ¢ok mesgul oluyor. Ama bu durumda kendi
gorevlerimize ek izinli olan kiginin sinavini da hazirlamak zorunda kaliyoruz. Herkes saglhk

problemi yasayabilir, ailevi bir problem yasayabilir.
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Only one person is responsible for one level, and we are all human. Last year, N... had to
have an operation, she was responsible for the A-level at that time. Can you imagine there
are approximately 2000 students at A level in general? The number was 1700 when that
happened. Of course, there is such an imbalance between levels. As the number of students
varies by level, entry levels are getting more crowded. Everyone gets very busy when only
one person is responsible for a level. But in this case, we have to prepare the exam of the
person who is on leave in addition to our duties. Anyone can have health problems, or a

family issue.

One of the directors drew the attention to lack of new staff:

Rektoriimiize de anlattum bu birimin minimum sekiz kisi olmasi lazim, bu birim dort kisi ile
kesinlikle yiiriimiiyor. Mesela simdi dgretim gérevlisi alimi yapilacak, ¢eviri biirosuna
verilecekmis. “Kag kisi alryorsunuz” dedim birmis, bes kisi istenmig, bir kadro verilmig. 5-6
hocamiz emekli oldu, ancak bir kisi gelebiliyor, o da bizim okula degil.

I also explained to our Rector that this unit should have a minimum of eight people, and
this unit does not move forward with four people. For example, now a instructor will be
recruited and given to the translation office. “How many people will you recruit?” I asked.
We were given one though we asked for five people. 5-6 instructors have retired, but only

one person can come, and that one not to our school.

The third most frequent anxiety in this subcategory was testing members'
concerns about excessive testing member turnover (N=263). The interviews showed that
the challenges such as the difficult and stressful examination process, the lack of
additional income, and no systematic structure cause most of the TUMs want to leave
the office after a few years. The worse part for directors might dwell on the seek to find
new staff as no other instructors would be willing to agree to work in the office.
Therefore, the assignment is maintained by force without even asking for their wills and
there appears frequent TUM circulation in the office. A director elaborated:

Swmnav hazirlamanin kendisi stres dolu, zor bir siire¢ Ve art bir iicreti de yok, dolayistyla bu
goreve genelde herkes goniillii ve istekli olmuyor. Herkesin gézii testing member n
iistiinde, O yiizden Qgenelde grubun zaten %70 i istemiyor o igi yapmak. Genelde ozellikle
devlet olmak iizere biitiin tiniversitelerde boyle. Cok istenilen, tercih edilen yerler olmuyor.
Cok biiyiik bir sorun siirdiirebilirlik. Bir kigi zorunlu iki yil yapinca devam etmek istemiyor.
Bu durumda testing ofisin sirkiilasyonu ¢ok fazla, yeni katilan insanlar da siirekli
degisecegi giinii bekliyor, askerlikteki giin sayma gibi.

Exam preparation itself is a stressful, difficult process and there is no additional payment,

so not everyone is willing to work. Everyone's eyes are on the testing member, so usually
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70% of the group doesn't want to do that job. In general, this is the case in all universities,
especially in the state ones. These offices are not desired and preferred places.
Sustainability is a huge issue. A person does not want to continue after having completed
compulsory duty for two years. In this case, circulation in the testing office is frequent, and
the newly recruited people are constantly waiting for the day to change, like counting the

remaining days in the military.

Another director drew the attention to another side of the issue:

Rektor hocayla gériistiim, rektor hocayr da ikna ettim. Testing birimine iki kisi aldim,
bunlart yurticinde seminerlere gonderdim, déndiiler Ozel bir iiniversiteye egitim igin
gonderdim, Ingiltere’yve gonderdim iKi haftalik egitim aldilar. Ayrica, yurt icindeki her
konferansa istisnasiz birer birer goénderdim bir yil boyunca. Tam bunlardan verim
alacagim, bir yil sonra hocam ben ayrilmak istiyorum dediler. Simdi tamam onlar da hakl,
yogun tempoda ¢alistyorlar. Diisiindiim bunlart ¢ikartsam yerine bu sefer iki kisi alacam.
Rektore gidip ne diyecegim? Gittim rektore soyledim, rektor “biz onlar egittik ya, onlar
devam etsin” dedi. Bu sefer de emir gibi oldu, ¢alistilar ama goniillii olmayinca da ne
kadar sinav kaliteli ¢ikti sorgulanir. Sonra rektore soylemeden kisileri degigtirdim, bu defa
veni ige baslayan kisileri aldik ve egitime gonderemedik. Bazi sorunlar burayi asiyor,
YOK'iin bunlardan haberi yok. Birilerinin bunlart bir yerde uygun bir dille dile getirmesi
gerekiyor.

I explained the issue to the rector and convinced him. | assigned two people to the testing
unit, sent them to several seminars in the country, then to a private university for training,
then to England, where they received two weeks of training. In addition, | sent them one by
one to every conference in the country, without exception, for a year. When it was time to
benefit from them, one year later, they told me to leave. In fact, they are right about
working at a high tempo. I thought if | removed them, | would take two new people this
time but what could | say to the rector? | went and told the rector, yet the rector said “we
trained them, so they should continue.” This time, they worked with an order, but when
they were not volunteering, it was questionable how good the exams were. Then | changed
them without telling the rector, this time we assigned the new recruits but could not send
them to training. Some problems are beyond us, YOK is not aware of them. Someone has

to explain these issues somewhere in a suitable language.

One testing member in another university explained further:
Ben 29 yullik hocayim ama su son ii¢ senede testingin bana ¢ok sey kattigini diigiiniiyorum.
Ve keske testingde daha dnce ¢alissaymisim diye de diistiniiyorum. Her sene, bir énceki
sene yaptiklarimdan daha iyisini yaptigimi hissettim kendi adima. Ama bizim

durumumuzda, kimse 2-3 yildan fazla ¢alismak istemez. Bu benim iigiincii yihim artik daha
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fazla yapamayacagimi diisiiniiyorum. Ama sartlar iyilestirilse “sinav yetistirebilecek
miyim” kaygist yasamadan devam edebilsem, devam etmek isterdim testingde. Az derse
girerek ¢ogu zamammi smav hazirlamaya ayirmak ve bu konuda kendimi gelistirmek
isterdim. Buraya gelen zaten ben 2-3 sene sonra gidecegim, baskasi gelecek diye
diigiindiigiinden sistem gelistirmek, kalict bir sey yapmak i¢cin ¢aba gdostermiyor.
Anlatabiliyor muyum? Belki amiyane ama zaten g¢ikacagim testingden, kalict degilim
dedigim zaman da egitim almak ¢ok gerekli gelmiyor bana. Belli bir noktadan sonra daha
profesyonel bakmaya baslyorsunuz. Bir de arkadagimdan ornek vereyim; A... ilK
basladiginda testinge “burada istedigimiz kadar ¢alisabiliyor muyuz?” diye sormugtu, bu
yil kagmaya ¢alistyor. Kagamadt, bir yil daha burada.

I have been an instructor for 29 years, but | think that testing has contributed a lot to me in
the last three years. And | wish | had worked in testing earlier. Every year, | felt that | was
doing better than I did the previous year. But in our case, no one wants to work more than
2-3 years. This is my third year now I think | can't do anymore. But if the conditions were
improved, if | could continue without worrying about “will 1 be able to complete the
exam?”. | would like to continue testing. | would like to spend most of my time preparing
for exams by attending few classes and improving myself in this regard. The members
beginning to work here may think that they will go after 2-3 years and someone else will
come, so they do not make an effort to develop a system and do something permanent. Am
I clear? When | feel I’m not going to be permanent, | don't think it's necessary to get
training. After a certain point, you start to act more professionally. Let me give an example
from my friend; When A... started to work in the testing unit, she asked “can we work here
as much as we want?”, but this year she is trying to escape. She couldn't yet, and she's here

for one more year.

Many TUMs indicated in the interviews that they were concerned about the need
for support staff (N=230). Although there are technological devices and online tasks are
implemented in testing units, the absence of an expert in charge of technical affairs in
these units may cause challenges from time to time. What is worse, when a problem is
encountered on a device, their efforts to solve the problem with their own efforts, since
it takes a long time to wait for an expert from the company or institution itself, which
leads to a waste of time, actually cause bigger problems. A testing member, for

instance, put an emphasis on irrelevant work and stated:
Bir listening sinavinda teknik bir sorun, teknik bir ariza ¢iktiginda biz ilgileniyoruz. Biz
teknik personel degiliz ki. Niye CD, USB, bilgisayarla ben ugrasayim. Ben de
bilmeyebilirim, ben bunu bilmekle yiikiimlii degilim ki. Ben de teknik agidan illiterate
olabilirim. Bana teknik konularda bdyle bir egitim verilmedikten sonra kendi kisisel

cabamla ¢ozmeye ¢alisryorum. Mesela surada duran 8000 kisinin girdigi Erasmus simawvi
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kagitlarimi su optik makinede biz dordiimiiz biitiin giin okutuyoruz mesela. Sonuglar
alyyoruz, makinede degerlendiriyoruz. Siirekli yanlis kullanimdan dolayr ariza g¢ikiyor,
¢ozemiyoruz da. Fotokopi odasinda bir memur var. Gegen bilgisayarla yazicinin baglantis
ile ilgili bilgisayarimda bir sorun ¢ikri mesela, kendisini ¢agirdim ama ¢ézemedi. Sonra
esimden rica ettim o uzaktan baglandi da yapti. Yani boyle kisisel ¢oziimler iiretmek
zorunda kaliyoruz. Adamin da sorumluluk ya da gérev tammi olmayinca bir sey
diyemiyoruz.

When a technical problem arises in a listening exam, we should deal with it. However, we
are not technical personnel. Why should | deal with CDs, USBs, and computers? | may not
know, but | am not obliged to know, either. | might be technically illiterate. Although I
have not been trained in technical issues, | am trying to solve them with my own personal
effort. For example, all day, we, four of us, scan the Erasmus exam papers of 8000 students
in this optical machine. We note the results and evaluate them on the machine. Due to
constant misuse, a malfunction occurs, and we cannot solve it. There is an officer in the
copy room. For example, there was a problem on my computer related to the connection of
the printer with the computer. | called him, but he could not solve it. Then | asked my wife
and she connected remotely and solved it. Therefore, we have to produce such personal
solutions. We can't say anything to him because he doesn't have such a responsibility or job
description.

Another director drew the attention to another side of the issue:

Bu kagitlarin hepsinin seyini diistiniin, optigi, zarfi, giivenligi, tasinmasi. Mesela dosyalar
var, kocaman dosyalar, tasinacak bir yerden bir yere. Gorevii yok, biz tasiyoruz. Baska
yerden hizmetli ¢agiryoruz, bir hafta bekliyoruz, gelene kadar kendimiz yapwyoruz. Su kars
oda komple arsiv, sinavlar iist tiste. Onlart kendimiz paketledik tek tek, o koca kolileri.
Arkadasimiz hastaneye gitmek zorunda kaldi. Bize destek elemaniar: gerekli. Evet, fiziksel
destege ihtiyacimiz oluyor. Hizmetli arkadas her zaman gelmiyor, 7/124 baska yerde. Onu
bekleyene kadar hadi kendim yapayim diyorsun mecburen.

Think about all the work of these papers; the optics, envelope, security, and carrying. For
example, there are files, in huge packs, to be moved from one place to another. There is no
officer, we should carry them. We call staff from another place, we wait for a week, and we
do it ourselves until one comes. That opposite room is the archive room, the exams were in
a mess. We packed those big boxes ourselves, one by one. Our friend had to go to the
hospital for a week. We need support staff. Well, we need technical support for physical
work. A technical staff does not always come, but elsewhere 24/7. Instead of waiting for

staff, we solve it ourselves.
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A number of participants indicated in the interviews that there is a lack of
orientation (N=202) once they start to work in the office. As mentioned earlier, there is
frequent staff circulation in TUs. What is more, all TUMs, especially in state
universities, change at the same time, which may push the newly appointed members
into an ocean without any fins if there is no orientation or training programme. A testing
member cited her concern about the importance of orientation:

Ofise basladigimizda zaten hizmet oncesi egitim alamiyoruz, bari bir oryantasyon egitimi
olsa. Maalesef, onceden burada ¢alisanlar buradan kurtulduklari igin buranin oniinden
bile ge¢mek istemiyorlar. Sifirdan islerin ogrenilmesi zor oluyor. Hele bir de gegen sene
tiim ekip ayni anda degismisti. Gegen yilki sinavlar ¢ok elestirildi. Sistemli bir oryantasyon
programi olsa ¢ok iyi olurdu.

When we start to work in the office, we can't get pre-service training anyway. | wish there
were an orientation training. Unfortunately, those who used to work here don't even want to
pass in front of this place after they got rid of this office. Learning things from the
beginning is difficult. For instance, last year, the whole team changed at the same time.
Last year's exams were heavily criticised. It would be great if there was a systematic

orientation programme.

Among the challenges, ambiguity in the operational system (N=176) was a great
concern for testing members. Although quality studies have progressed in THE system,
it is difficult to claim that it has a significant effect on the processes of preparatory
schools, especially on examination, when their reflections on the university are
considered. It was especially emphasized that there are no permanent solutions and a
system has not been established in many of the institutions interviewed which causes
unclear workflow. One testing member expressed her feelings about the ambiguity in

these words:

Siirekli sistem degistigi icin biz de ashnda is akisim oturtmaya ¢alisiyoruz. Biz de ¢ok
bilemiyoruz ama heniiz bir sistem oturtma asamasmmda oldugumuz icin daha da fazla
yoruluyoruz bu belirsiz tempodan. Bunun bir sebebi de hem sistem degisikligi hem de
akreditasyon siireci aynt ana denk geldiginden.

Since the system is constantly changing, we are actually trying to establish our workflow.
We don't know much either, but since we are still at the stage of setting up a system, we get
even more tired of this uncertain pace. One reason for this is that both the system change

and the accreditation process have coincided at the same time.
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A testing member added some more details and elaborated on the lack of clarity

in their workflow as follows:

Is akis semasi net olmadigindan kim denk gelirse o anda, o mevcut isi yapiyor. Sinav
hazirlama siirecini gosteren genel bir takvimimiz var, baski, su, bu. Seviye paylasumini da
aramizda soruyoruz “Al mi istiyorsun, sen A2 mi istiyorsun.” Bazen de degistiriyoruz,
mesela ben bu smavda writing yapayim, sen bir sonrakini al. Kendi aramizda boyle
yapworuz, oyle strict bir sey yok. Mesela ben su an optik yaptim, S... zarf yazdi. Bir
dahakine ben zarf yazarim, o optik yapabilir. Yani bu benim isim degil, beni ilgilendirmez
demiyoruz yani. Kim miisaitse. Bugiin baskuyt kim yapti, ertesi giin paketlemeyi baska biri
yapiyor. Bu sorun olabiliyor bazen. Isler karisabilivor, son dakika ¢éoziim bulmamiz
gerekebiliyor ve giinii kurtarmak zorunda kaltyoruz.

Since the workflow chart is not clear, whoever comes across is doing the existing job. We
have a general calendar showing the exam preparation process, edition, and so on. We also
ask each other about level sharing, “Do you want Al or do you want A2?”. Sometimes we
change it, for example, | can prepare the writing part in this exam, and you take the next
one. This is how we do it among ourselves, there is nothing so strict. For instance, I'm
currently doing the optics and S... is writing the info on the envelopes. Next time | will be
writing the info on the envelopes, he can do the optics. Thus, we do not object saying it's
not my business and it does not interest me. Whoever is available does. When one does the
printing today, someone else does the packaging the next day. This can be a problem
sometimes. Things can get messy, we may have to find a last-minute solution and we have

to save the day.

In addition to the concerns stated above, the need for a comfortable work
environment (N=124) is a factor contributing to anxiety. As mentioned earlier, there are
poor physical conditions in most of the universities where only one or not even one
office is left for TU. Considering all devices, including copy machine, optic, and exam
documents, including previous papers along with resources and books are placed in the
unit, TUMs claim to feel demotivated, as shown in the interviews. Besides, once a
member has a meeting with an instructor or level coordinator, another might be trying to
write the distractors. As explained by especially testing members the participants:

Calistigimiz oda ¢ok dolu ve karmagik. Icerisinde kagitlardan tutun da arsiv kagitlar,
materyaller, bilgisayarlar, optik formu, fotokopi makinesi gibi bir siirii sey var.
Gordiigiiniiz gibi dolaplarimiz ¢ok yeterli olmadigindan dokiimanlar: yerlere de koymak
Zorunda kaliyoruz. Tiim olay burada gergeklesiyor, birisi fotokopi ¢ekerken 6biirii orada
arsivle ilgileniyor, &biirii odada simav sorusu yazmaya c¢alistyor mesela. Benim

proofreaderim geldiginde N... soru yazmaya ¢alistyor ama ben proofreaderimia konusmak
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zorundayum mesela. Oyle bir gériisme odamiz da yok. Mesela baski yapildiginda ben nasil
konsantre olabilirim. Burada fotokopi makinesinin sesinden oturup soru yazmak iskence
oluyor. Ister istemez bizi rahatsiz ediyor. Bir sinav bastigimizda ii¢ giin boyunca bu
makinenin sesi bu minnak odanin icinde mesela.

The room we work in is full and complex. It contains a lot of stuff, from papers to archival
papers, materials, computers, optical forms, and photocopy machines. As you can see, our
shelves are not very sufficient, so we have to put the documents on the floor. The whole
process takes place here, while someone is making a copy, another is there dealing with the
archive, and the other is trying to write an exam question in the room. For instance, when
my proofreader comes, N... is trying to write a question but I have to talk to my
proofreader. We do not have a meeting room. How can | concentrate when the printing is
being conducted? It's like torture to sit down and write questions over the sound of the copy
machine here. It inevitably bothers us. For example, when we print an exam, the sound of

this machine lasts three days in this tiny room.

Another testing member added:

Yasadigimiz en fazla sorunlardan biri de buradaki trafigin hi¢ bitmemesi. Hoca geliyor
kagitlart birakiyor, diger hoca zarf almaya geliyor, ogrenciler geliyor sinavda ne ¢ikacak
diye soruyor, itiraz dilekgesi birakmak istiyor. Ofiste aslinda bitmeyen bir trafik var. Smav
giivenliginden giiriiltiiye kadar.

One of the biggest problems we have is that traffic in the office never ends. The teacher
comes and leaves the papers, another teacher comes to get envelopes, the students come
and ask what will happen in the exam, and leave their objection forms. There is actually

never-ending traffic in the office. From exam security to noise.

Some of the testing members approached the challenges by emphasizing
ineffective coordination among testing members (N=89). Due to the lack of a systematic
workflow and job description, it was stated in the interviews that some ego clashes
would emerge among the members when there is no harmony among TUMs. As a
result, they prefer to work individually rather than in teamwork. One of the testing

members specified her concern on this issue as follows:

Swtmavin hazirlanmasindan uygulanmasi hatta sonrasindaki siireglerde koordinasyon ¢ok
onemli. Biz ashnda hani dogruyu soylemek gerekirse siirekli  birbirimizle
yardimlasamiyoruz, akil danisamiyoruz, siirekli fikir aligverigi yapamiyoruz. Bizden onceki
grupta ¢ok iyi bir uyumumuz vardi, ama arkadaglarimiz ayrildi. Simdi ise ¢ok bireysel

calisyyoruz. Bu koordinasyon eksikligi motivasyonumuzu da aslinda kirtyor.
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Coordination is very important in the preparation, implementation, and even following
processes of the exam. In fact, to tell the truth, we can't always help each other, consult
each other, and exchange ideas. We used to get along well in our previous group, but our
friends left. Now we work rather individually. This lack of coordination actually affects our

motivation.

A testing member shared the same perception and added some more details:

Ekip icerisinde uyum yoksa kisisel olaylar basliyor. A... bana bunu yapti, o da bana béyle
yapmisti falan. X... Universitesi'nde béyle bir sikinti yasadik. Bir hocamiz, sadece su
boliimii hazirlarim diyordu, ona baska bir béliim veremiyorduk. Ayrica, koordinasyon ve
uyum sorunu oldugunda birim igerisinde siirekli ego catismasi oluyordu. Mesela, bir kadin
hocamiz kendi yaptigi sinavin degistirilmesinden rahatsiz oluyordu. Belli bir diizen
olmaynca testing member lar arasinda ¢ok biiyiik bir fark var.

If there is no harmony in the team, personal issues begin. A... did this to me, that member
did that to me, etc. We had such a problem at X... University. One of our members was
saying that she would prepare only a specific section, we could not give her another
section. In addition, there is constant ego conflict within the unit due to a lack of
coordination and harmony. For example, a member was uncomfortable with the revision of
her part. In the absence of a certain order, there is a huge difference among testing

members.

Finally, testing members rarely mentioned the problems with the previous
system (N=66). Most of the TUMs complained about the continuity of the challenges
despite their personal efforts, which is believed to take place due to enduring problems
passing from one year to another. One of the testing members explained in the
following extract:

Yonetim degisiyor, birimdeki arkadaglar degisiyor, ancak degismeyen bir sey var o da
yasadigimiz sikintilar. Ulusal otoritelerin yapmadigi diizenlemeler bizi etkiliyor, ancak alt
diizeyde mevcut sartlarda bir sistem gelistirebiliriz ki bizden sonra gelen arkadaslar en
azindan ne yapacaklarini bilsinler. Ancak dnceki testing member lar sadece giinii
kurtarmiglar. Diizensiz, kayitsiz, belgesiz bicimde sinavlar hazirlanmig, uygulanmis ve
arsivlenmis. Gegmise donemiyoruz, dosyalama yok. Yeni gelen ekip okyanusta balik ariyor
adeta.

Directors have been changing, so have testing unit members, but there is one thing which
does not change and that is the problems we experience. The lack of regulations by national
authorities affects us, but we can develop a system under current conditions at the unit level
so that other members who work after us can at least know what to do. However, previous

testing members only saved the day. Irregular, unregistered, undocumented exams were
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prepared, administered, and archived. We can't go back, no filing. The newly arrived team

is like looking for fish in the ocean.

The results reveal that there are problems on the unit basis, depending on the
problems experienced on a national and institutional basis or due to other reasons. The
most striking of these problems is heavy workload and insufficient number of TUMs.
These problems are followed by excessive TUM turnover and a lack of support staff.

The next subsection deals with stakeholder-related challenges.

4.1.2. Stakeholder-related challenges

Stakeholder-related challenges comprise the second most frequently stated type of
challenges (N=4.804; 27,85%) encountered in testing practices at EPPs in higher
education. This category consists of the challenges related with administrators, testing

members, instructors, and students.

Table 4.6. Stakeholder-related challenges

Sub-categories Number of Codes %

Challenges related with administrators 1.221 25,42
Challenges related with testing unit members 1.706 35,51
Challenges related with instructors 778 16,19
Challenges related with students 1.099 22,88
Total 4.804 100

As Table 4.6. presents, the highest-ranking subcategory belongs to challenges
related with administrators consisting (N=1.221; 25,42%). The second highest-ranking
subcategory is challenges related with testing members (N=1.706; 35,51%). Challenges
related with instructors (N=778; 16,19%) and with students (N=1.099; 22,88%) are
given in the last two categories. The Figure 4.3. shows the sub-categories and their

codes of the stakeholder-related challenges.
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The next subsections deal with the challenges related with administrators, with

testing unit members, with instructors, and with students, explained respectively.

4.1.2.1. Challenges related with administrators

This subcategory includes six emerging codes which are shown in Table 4.7.

Table 4.7. Challenges related with administrators

Emerging Codes Number of Codes %

Fait accompli 296 24,24
Administrators change 264 21,62
Administrators from outside ELT 216 17,69
Inattentive administrators 178 14,58
Lack of testing knowledge 172 14,09
Negative attitudes 95 7,78
Total 1.221 100

The most frequent anxiety in this subcategory was testing members' concerns
about fait accompli (N=296). It is stated that hard work and excessive workload prevent
these offices from being attractive. In this case, directors tend to make forced
assignments. Therefore, the exams can be of poor quality and TUMs work without
motivation and feel lonely. After a while, they attempt to leave the office as it is time
that a new assignment is made by force again, which goes on a cycle. A director
mentioned in the interview:

Tabii ki 6l¢me degerlendirme ofisine ¢ok fazla basvuru bugiine kadar gelmedi. Is yiikiiniin
biraz fazla, islerin zor oldugu i¢in, biraz da ¢ok cazip bir ofis olmadigindan son ii¢ yildir bu
ofise bagvuran olmadi. Diger ofislerde ¢alismak istemiyorlar ama se¢im yapacaklarsa
digerlerini segiyorlar. Biz de ya zorla ya da ikna yontemiyle testinge gorevlendirme
yapwyoruz. Oyle bir yetkimiz ashnda yok tabii Ki, ayrica zoraki géreviendirme de etik degil
ama yapmak zorunda kalyoruz. Goreviendirdigimiz arkadas kalitesi diisiik sinav
ctkarttiginda yaptirmumiz yok. Ofisten gondermek de ¢oziim olmuyor. O kisiyi gorevden
aldigimizda o pozisyonda tekrar ihtiya¢ ortaya ¢ikacak. Bazi ozellerde c¢alisanlar is
giivencesini bir tehdit olarak algilayp bu ofislerde elinden geldigince iyi ¢alisiyorlar ama
devlette olmuyor.

Of course, not many instructors have applied to the testing unit yet. Because the workload
is a bit too much, the work is difficult, and it is not a very attractive office, no one has

applied to this office during the last three years. They don't want to work in other offices,
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but if they're going to choose one, they choose other offices. We assign testing members by
force or persuasion. Of course, we do not have such authority, and fait accompli is also
unethical, but we have to do it. When the staff we appoint prepares a less quality exam, we
have no sanction. Sending him from the office is not a solution, either. When you dismiss
that person, a need for that position will arise again. The members working at some private
universities perceive this assignment as a threat to job security and work in these offices as

best as they can, but this is not the condition in the state ones.

A testing member explained the issue in a more detailed way:

Gege sene miidiiriimiiz, arkadaslar boyle iki tane birim olusturacagiz: curriculum ve
testing. Goniillii olmak isteyen var mu diye sordu. Curriculum birimi hemen doldu, ancak
testing birimine once birkag kisi goniillii oldu, bir hafta sonra karar degistirdiler. Yapmak
isteyip cesaret edemeyen arkadagslar vardi. Miidiir bey de yapabilecegini diisiindiigii bu
arkadaglara “sen yapabilirsin” diye ikna etmeye calisti, ancak genel kitle “hocam ben
yapamam” dedi, sadece bir kisiyi ikna edebildi. Sonra zoraki bir goreviendirme yapildi.
Zorla gorevlendirilenlerden hamile olan arkadas “benim icin gergekten ¢ok stresli, yani
uyuyamam” diye itiraz etti. Hocam diiriist olayim zorla goreviendirilenlerden biri de
benim. Yani ben testinge girdim ama ¢ikamadim hocam. Mahsur kaldim. Gelis seklim de
garipti, ders bitince buraya geldim gibi bir sey oldu.

Last year, our director mentioned we were going to create two units: curriculum and
testing. He asked if anyone would like to volunteer. The curriculum unit was quickly filled,
but initially few volunteers volunteered for the testing unit, but they changed their minds a
week later. There were friends who wanted to do it but could not dare. Our director tried to
persuade those friends, who he thought they could do, encouraging “you can do it,” but
most of them rejected “I can't do it,” and he was able to convince only one person. Then a
forced assignment was made. “It's really stressful for me, so | can't sleep.” objected the
pregnant member through a forced assignment. To be honest, | am one of those who were
forced to work. That is, | started to work on testing, but I could not get out. | have been
stuck. The way | began was also strange, it was like | came here just after my class was

over.

A testing member shared similar views but also put emphasis on the instant

assignment:
Aslinda bizim goreviendirmemiz su sekilde oluyor, ilk dénce yonetim birimlerde calismak
isteyen var mu diye bir mail atiyor. Testing birimine hi¢ kimse cevap vermiyor yani hig
kimse c¢alismak istemiyor. Mesela gecen sene kimse ¢alismak istemeyince biz bireysel
olarak ¢agrilip, ¢calisir misiniz diye sorulduk. Yeni baslayanlar olarak birazcik zoraki kabul

ettik bu gorevi. Bizim tam olarak ne zaman basladigimiz bile belli degil. Ben nisanda benim
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elimden baz: derslerim alinarak buraya geldim mesela. Buraya bir anda geldigimden diger
derslerim boliistiiriildii diger hocalar arasinda. Testing ofiste ¢ok ihtiyag var diye buraya
geldim. Testingde ¢alisirken bir yandan kalan dersin seylerini de devam etmek zorunda
kaldim: ¢ocuklarin coursebook projeleri, writingleri... Zoraki olarak hem burada ¢alistim
hem onlara baktim bir yandan da.

In fact, our assignment is as follows, first of all, our director sends an e-mail to see if there
is anyone who wants to work in the units. No one volunteers for the testing unit, that is no
one wants to work. For example, last year, when no one wanted to work, we were called
individually and asked if we would work. As new staff, we were required to accept the
offer. We don't even know when exactly we started. For example, When | started to work
here in April, some of my lessons were taken from me. Since | came here all of a sudden,
my lessons were assigned to other instructors. | came here because there was a great need
in the testing office. While | was working in the testing office, | had to continue to do the
work for my remaining courses: such as students’ coursebook projects, and writing papers...

I worked here and did them at the same time by force.

The challenges related to administrator change (N=264) comprise the second
most frequently used type in this subcategory in the interviews. The constant change of
directors prevents the internalisation of the problems encountered in Tus. Newly
appointed directors, on the other hand, may realise these problems too late as the

problems are growing exponentially. A testing member, for instance, reported:

Universitede Rektor degisiyor, bizim miidiir de degisiyor. Miidiiriimiiz her degistiginde yeni
gelen miidiive yaptiklarimizi anlatmak, hatta ikna etmekle ugrasiyoruz. Siz neden az derse
giriyorsunuz diyor, aslinda ben sadece dort saat az derse giriyorum. Birakmak istedigimizi
soyledigimizde ise miidiir yardimcilari izin vermiyorlar. Yeni gelen miidiir siireglerimizi,
islerimizi ogrendiginde gorev siiresi bitmek iizere oluyor. Her yonetim degistiginde bizim
sistem de etkileniyor, bizim birim de sistemsel degisiklikler yasaniyor. Zaten diizenli bir
sistem yok, olan da heba oluyor.

When the rector changes at our university, our director also changes. Every time our
director changes, we try to explain and even persuade the new director about what we are
doing. The new director asks why we attend fewer classes. In fact, | have only four hour-
reduction. When we say we want to quit, our vice director does not allow us. When the new
director gets familiar with our procedures and work, the term of her/his office is about to
end. Every time the director changes, our system is also affected, and there are systemic

changes in our unit. There is no regular system anyway, then everything is wasted.
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The problems resulting from the directors outside the ELT field (N=216) have
the third highest frequency among the challenges in this subcategory testing members
face when codes are computed. It was stated in the interviews that proximity to the
rector, professor title, and rewarding appointments sought in director appointments
rather than knowledge of preparatory education prevent the prioritisation of the
problems. A testing member elaborated on the issue as follows:

Bizim alandaki hocalarimizda yiiksek akademik title olan ¢ok Yok, bu yiizden miidiirlerimiz
genelde alan disindan oluyor. Bu kisiler de baska alanda mesela profesér oluyor. Hoca
profesor olabilir ama alan dist olunca ¢ok fazla sorun yasiyoruz. Okulumuza alandan
dogru kisiler atansa daha dogru kararlar ahnabilir. YOK’iin yaptigi projelerde alan
uzmanhginin onemi vurgulaniyor ama bizim gérevlendirmelerde pek alan uzmanhig
aranmiyor maalesef.

Most of the academics in our field do not have high academic titles, so our directors are
usually from outside the field. They are professors in another field, for example. A person
can be a professor, but we have a lot of problems when our director is out of the field.
Better decisions can be made if the right people from the relevant field are appointed to our
school. The importance of field expertise is emphasized in the projects carried out by YOK,

but unfortunately, field expertise is not sought in our assignments.

Another member explained further:

Son ti¢ miidiiriimiiz de Miihendisti, ondan dnceki de su iiriinlerinden. Bizden once bir
hocamiz ilk defa ELT’den bir miidiiriimiiz olmus. Gelistirilen iyi uygulamalarin ¢ogu o
déoneme dayaniyor. Sonrasinda standart edinmeyi, kalite calismalart i¢in ¢ok ugrastik
ancak gerekli destegi bulamadik. Cok biiyiik bir sorun aslinda. Simdi ELT tabanl biri olsa,
daha fazla isin i¢ine dahil olurdu. Ama ¢ogu iiniversitede, ozellikle devlet tiniversitelerinde,
oyle degil hocam maalesef.

Our last three directors were engineers, and before them was one from fisheries. A director
before us was from ELT for the first time. Most of the good practices date back to that
period. We tried hard to obtain standard and quality studies, but we could not find the
necessary support. It's a huge problem actually. If our director were ELT-based, he'd be
more involved. But in most universities, especially in state universities, this is not the case,

unfortunately.

Another major concern of the directors and testing members related to national
challenges is inattentive directors (N=178). Most TUMs stated that directors might be

indifferent to their problems in the office owing to the fact that the problems are
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complex and their source is related to higher-level authority institutions. One of the

testing members explained her concerns about their inattentive manners as follows:

Yoneticiler, bizim sorunlarimizla ¢ok ugrasmak istemiyor, degisiklikle ilgilenmek istemiyor.
Gegen bir sey talep edildiginde “zaten arkadaglar yapiyor, degisiklige gerek yok” demis.
Yapwyoruz da gece mi ¢alismisiz, evde mi ¢alismisiz, ¢ok bir anlami olmuyor. Mesela, bu
kitaplarin hepsi ¢ok eski, senelerdir rafta olan kitaplar ve tiikenmis durumda artik igleri.
Bunu idareye 2-3 senedir, yani biz buraya geldigimizden beri aktariyoruz. Yeni kaynaklar
alinmasuu ricada bulunuyoruz, ama bir sonug yok.

Our directors do not want to deal with our problems, they do not want to make a change.
When something was requested, our current director said “friends are already doing it, there
is no need for change.” We manage it, but whether we worked at night or at home is not
taken into consideration. For example, all of these books are very old, on the shelves for
years, and now out of use. We have been conveying this issue to the administration for 2-3

years, that is since we came here. We are asking for new resources, but no change.

Another testing member added:

Ihtivaclarimizi, sorunlarimizi miidiire iletiyoruz ama ondan sonra herhangi bir aksiyon
alinmiyor. Gegen hafta sinav giivenligi ve riskleri ile ilgili durumu aktardik. Smav masanin
tstiinde kalwyor, “yangin ¢iksa” diyorum, “vansa iptal edecegiz, canimdan kiymetli mi”
diyor.

We explain our needs and problems to the director, but after that, no action is taken. Last
week, we informed him of the exam security and risks. I told, “the exam papers stay on the
table” and warned him if there was a fire. He said, “we can cancel it if it burns, is it more

valuable than my life?”.

Some of the testing members indicated that the lack of testing knowledge of the
directors leads to the continuity of the challenges (N=172). It is emphasized that the
director must believe that the challenge in a TU is important to solve considering that
the problems in the administration seem to be more concrete for them. Otherwise, the
director who has insufficient knowledge of this subject does not want to deal with it.
One testing member focused on the issues related to the lack of testing knowledge of

her director:
Ben ilk testinge basladigimda soruyorum, soruyorum, ancak hocam yéneticiler sorulara
cevap veremiyor. ltem analysis nedir diyorum, énemliyse yapin diyor. Tabii hoca nerden
bilsin eger testing biriminde ¢alismadiysa. Hoca profesor, ancak alandan olmasi ve
profesor olmast yetmiyor. Sen bir sey soyliiyorsun, hoca tamam yapalim diyor ama hoca ne

oldugunu bilmiyor. Hani éyle seyler soyliiyor ki testingin “t” sinden anlamadigi belli.

108



When | first started testing, | asked and asked, but our administrators could not answer my
guestions. When | asked what item analysis was, he said if it was important, we could do it.
How would the director know if s/he did not work in the testing unit? The person can be a
professor. It is not enough that the director is from the field and a professor. We are
explaining something, and the director agrees to do it, but s/he does not know what it is.
S/he says such things that it is obvious s/he does not understand the “t” of testing.

One final reason why the participants get worried in the unit seems to be the
negative attitudes of the directors (N=95). It was mentioned that the directors coming
from other fields and having limited or no knowledge about testing could make them
more result-oriented. In this regard, they can be easily affected by complaints and

exhibit a negative attitude towards TUMSs. One testing member explained how she felt:

Stnav biriminde c¢ahstigimizdan basarisizigin, dikkatin hepsi iistiimiizde. Ogrenciler
stmavdan kaldiginda bizi idareye ve hocalarina sikayet ediyor. Hocalar simavdan
kaldiginda bizi hedef biliyorlar. Daha kétiisii ise ydnetim bizi uyariyor, bize negatif
davranyor. Hem ek kazancim yok hem de siirekli yonetimin hedef tahtasinda oluyorum.
Mesela gegenlerde Tiirk Hava Yollari'min egitimi vardi, bu pilotlara sertifika egitimi
verilecekti, ona gidecektik. Miidiir bey ilk once onceligi bize verdi, D... ile ikimiz
gidecektik. Bu durum hocalari ¢ok rahatsiz etmis, siirekli bizi sikayet etmigler. Hocalar
kendilerinin bir siirii derse girdiklerini, bizim ise bir tek ofisten ¢alistigimizi séyleyip
miidiiriin kafasina girmisler. Normalde miidiir beyin bakis agisi biraz daha farkl, ofislerle
ben bu sistemi yiiriitecegim diyordu. Ama tepkiler ve sikayetler sonrasinda tavirlart degisti,
ve egitime biz gidemedik. Hocalara siz de o zaman ofise gelin ¢alisin diyoruz, ama insanlar
pek goniillii olmuyorlar.

Since we work in the testing unit, all the failure and attention are focused on us. When
students fail the exam, they complain about us to the administration and their instructors.
When instructors’ classes fail, they determine us as a target. Worse, the directors warn us
and treat us negatively. | do not have any additional income and | am constantly on the
target of the management. For example, there was a training in Turkish Airlines recently, a
certified training was going to be given to pilots, and we would lecture in the training.
Initially, the director gave us priority, so | was going to participate with D.... This situation
disturbed the teachers very much, they constantly complained about us. Then they
influenced the director by saying that they are attending many classes but we only work in
the office. Normally, the director’s point of view was different as he said that he would run
the system with the offices. But following the reactions and complaints, his attitude
changed, and we could not go to the training. We tell the instructors that they can come to

the office and work then, but they do not volunteer.
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Challenges related with administrators seemed to have an impact on other
challenges. The most frequently mentioned challenge was the way of assignment in the
testing unit. It was claimed that although they were reluctant to work in TUs, they were
assigned through fait accompli. Besides, administrator change, the field, inattentive and
negative attitude, and limited knowledge on testing of the directors were other major
challenges influencing TUMs’ working conditions and motivation in the office. The

next subsection deals with challenges related with testing unit members.

4.1.2.2. Challenges related with testing unit members

This subcategory includes eight emerging codes which are shown in Table 4.8.

Table 4.8. Challenges related with testing unit members

Emerging Codes Number of Codes %

Demotivation 404 23,68
Need for professional training 363 21,28
Secretarial paperwork 311 18,23
Stress 250 14,65
Need to stay in office 135 7,91
Need for isolation 97 5,69
Teaching and test preparation at the same time 80 4,69
Adaptation to change 66 3,87
Total 1.706 100

Demotivation (N=404) has the highest frequency among the challenges in this
subcategory testing unit members face when codes are computed. Excessive workload,
time constraints, and high tempo due to the high number of students and exams in a
term force TUMs to work under pressure without any additional gain. Moreover,
instructors’ as well as directors’ ungrounded comments and negative attitudes make
them feel rather anxious, leading to demotivated and burned-out in the end. A testing
member explored as follows:

Sinav temposu ¢ok yiiksek oranda oldugundan motivasyonumuz etkileniyor. O kadar onemli
ki motivasyon. Maddi manevi motivasyon kaynagumiz yok. Tamam i¢ motivasyonumuz var,
intrinsic motivasyonumuzla bir sekilde yapiyoruz ama insan bazen sirekli risk altinda,
stirekli alert, tetikte beklemeye gerek var mu diye diistiniiyor. Bir sonraki sinavda sorun

olacak mi, olmayacak mu, giivenlik énlemi agisindan bir problem olacak mi diye
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endiseleniyoruz. Metrobiis kazasi oluyor bizi etkiliyor, baska bir olay oluyor yine bizi
etkiliyor. Bu kadar seyi diisiin diigtin, siirekli ek ¢calisma, ekstra igler yap ama bir karsilig
yok. Bunun yam sira simavlara gelen yorumlar da moralimizi bozuyor. Nasil diyeyim bu
isten gercekten anlayan biri solid bir yorum yapsa evet o zaman derdim ‘evet ben
yapamamisim’ ama gelen yorumlar agik¢ast ¢ok kisisel, siibjektif yorumlar oldugu icin biz
¢ok etkileniyoruz agik¢asi. O kadar emek harcayp bir de haksiz elegtirilince tabii ki
moralimiz anlik bozabiliyor. Cok siibjektif elestiriler yani tamamen kendi algilarina gére.
Oneri yok hi¢bir zaman, sadece olumsuz bir elestiri var.

Since the pace of the exam is very high, our motivation is affected. Motivation is so
important. We do not have a financial motivation source. Well, we have internal
motivation, we do it somehow with our intrinsic motivation, but sometimes we think that
we are always at risk, constantly alert, and ask whether there is a need for that. We are
worried about whether there will be a problem in the next exam or if there will be a
problem in terms of security measures. A Metrobus accident happened that affected us,
another event happened that affected us again. We always think about all these things,
constantly doing additional work, extra work, but there is no reward in return. In addition to
this, the comments on the exams also upset us. If someone who really understands these
issues makes a solid comment, then yes, | will say "yes, | couldn't do it,” but frankly, we
are very impressed because the comments are very personal and subjective. Of course,
when we spend so much effort and are unfairly criticised, we can lose our motivation
instantly. Subjective criticism, that is, completely according to their own perceptions. No

suggestions at all, just a negative review.

Another testing member added:

Ofiste ¢alisanlarda ciddi burnout etkisi oluyor, o etkiyi hafifletmek icin son iKi yildw bir
rotasyona gitmek zorunda kaldik. Burada ¢alisacak kisiler kKurban gibi bekliyor. Ciinkii
calisma temposu ¢ok yiiksek, sinav dénemleri gece ¢ikiyorsun sabah erken yine geliyorsun
ashinda. Benim iznim birikti mesela izne ¢ikamiyorum. Hocam su an 40 giin iznim var,
sizinle gortismeye buraya gelmek icin zar zor izin aldim. 40 Qiin iznim olmasina ragmen bir
de yalvartyorum izin almak icin yani hakkim olan sey icin niye yalvardigimi anlamiyorum
hocam. Iste testere filminin sekizinci boliimiinii burada ¢ekmek istivoruz. O kadar timitsiz.

There is a serious burnout effect on the ones working in the office, we have had to go on a
rotation for the last two years to alleviate that effect. The people who will work here are
waiting like victims. Because the work pace is very high, we leave here at night during
exam periods, you come back early in the morning. My leave has accumulated, for
example, | cannot go on leave. Sir, | have 40 days of leave right now, | barely got
permission to come here to participate in the interview with you. Although | have 40 days
of leave, | beg for permission, | do not understand why | am begging for what is my right.

This is where we want to shoot the Saw 8 since we are so hopeless.
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A director shared similar views but also put emphasis on their anxiety level:

Ogrenci sayisimn fazla olmasi, testlerdeki beklentinin ¢ok yiiksek olmasi, en ufak hatada
suclanabilmeleri biraz onlart da zorlayan, endiseye sevk eden durumlar. Isleri yetistirmek
icin bu sefer ek mesai yapmak zorunda kalworlar, bu sinav bitiyor digerinin hazirligi
bashyor. Siirekli endise ve kaygi ile ofise geliyorlar. Hem insanlarin, hocalar, 6grenciler ve
bazi yénetimler, dozu kagan bicimde hedefi olabiliyorlar, bir yandan da zamanla
yarigtyorlar. Sonucunda da onlarda ciddi kaygilar olusuyor.

The high number of students, high expectations in the tests, and the fact that they can be
blamed for the slightest mistake create tough times for them and cause anxiety. Then they
need to work overtime to complete the work. Once one exam ends, the preparation for the
other begins. They come to the office with constant worry and anxiety. Instructors,
students, and some directors can put them on target. In addition, they are competing with

time. As a result, they have serious concerns.

The second most frequent anxiety in this subcategory was testing members'
concerns about the need for professional training (N=363). Exam preparation requires a
lot of technical knowledge as well as general grammatical and pedagogical knowledge.
However, it was shown that most of the TUMs in these units did not have any training
other than the 3-credit testing course in undergraduate education or half-day seminars.

One testing member stated in the interview:

Genis bir kitleye sumrlt sayida personelle sinavlar hazirliyoruz, ancak bu konuda ciddi
egitimlere ihtiyacimiz var. Mesela sinav hazirlama asamasinda item writing konusunda bir
egitim almadik, ayrica simavin sonucunda standardizasyonun nasil saglanmasi konusunda
da yeterli bilgimiz yok. Simdiye kadar kendimizi alayl: hissediyoruz.

We are preparing exams for a number of students with a limited number of members, but
we need serious training on testing. For example, we did not receive any training on item
writing during the preparation phase of the exam, and we also did not have enough
information on how to conduct standardisation at the end of the exam. So far, we have been

feeling ourselves as lay scholars.

One testing member in another university explained further:
Testing de ¢alisan arkadagslara egitim aldwmak istiyoruz, ama alanda iilkemizde yetkin
insan sayist da az. Yani bu konuda ¢alisma yapmis olan Kalifive insan sayist da az
diyebiliriz. Olan kisiler var tabil ki ancak sistemli bir egitim aldwamiyoruz, ancak

yaymevleri araciligiyla, o da niteligi diigiik olabiliyor. Testing tiyelerimizin daha iyi is
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ctkarabilmeleri icin bu konuda bilgisi olan, teknik a¢idan donanimi olan insanlardan bilgi
paylasimi yapilsa ¢ok iyi olur.

We want to train our members working at the testing unit, but the number of competent
people in the field is low in our country. In other words, we can say that the number of
qualified people who have worked on this subject is low. There are qualified people, of
course, but we can't reach them to provide a systematic education, but through publishing
companies, which can also be of low quality. In order for our testing members to do a better
job, it would be great to share information from people who are technically equipped and

knowledgeable about this subject.

The challenges related to secretarial work (N=311) comprise the third most
frequently used type in this subcategory in the interviews. Most of the TUMs
complained to have wasted their time on simple tasks such as carrying exam packs,
copying, grouping, stapling exam papers, and preparation of proctor lists which could
be conducted by an officer. A testing member, for instance, considered:

Ashnda bilgisayarda sinavi hazirlamak agikgast ¢ok fazla bizi zorlayan bir mesele degil.
Bunun zarflanmasi, basimast ki bu fiziki sartlar igerisinde yapilmasi ¢ok zor. Sekreterya
diizeyindeKi isler hem enerjimizi éldiiriiyor hem de motivasyonumuzu etkiliyor. Mesela
sorulart hazirladiktan sonra proof larin kontroliinii yapmak bile olay, déniisler de uzun bir
zaman alinca takibini bile yapamiyoruz. Ekstra isler ¢ok, o yiizden zaman yetmiyor. Zaman
yok, dyle bir zamanimiz hi¢ olmady oturup soru yazalim. Spesificationlar: hazirliyyoruz bir
de word de tablolariyla ugragiyoruz. Simdi ben onlart mi yapayum, soru mu yazayim, yoksa
hazwr olan kismin kagitlarini mi ayristirayim. Cevap c sikki hepsi. Enerjimizi 6ldiiren ¢ogu
is, bir sekretarya isi baktiginizda aslinda.

In fact, preparing the exam on the computer is obviously not an issue that forces us too
much. It is very difficult to envelop and print under these physical conditions. Secretarial
work both Kills our energy and affects our motivation. For example, after writing the test
items, even checking the proofs is an issue, as the returns take a long time, so we cannot
even follow up. There is a lot of extra work, so time is not enough. There is no time, we
never had such a time to sit down and write a question item. We prepare specifications and
also deal with making tables in word. Now, should I do them, write questions, or parse the
papers of the ready part? The answer is option c, all of them. Most jobs that kill our energy

are actually secretarial work.

A testing member added some more details and elaborated as follows:
Zimba dahil biz yapiyoruz. Ben hep suna tiziiliiyorum; bu isi kiigiimsemek icin degil ama
bizim simavi gelistirmeye yonelik hazir tecriibemiz varken 2-3 saatimizi, dedigim gibi
gergekten isi kiigiimsemek icin degil ama bir baska kiginin yapabilecegi bir ige, deneyim
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gerektirmeyen bir ise, aywmak bizi iiziiyor. Ayrica Siz 0 isi bitireyim diye ugrastigimizda 0
verdiginiz emek yorgunluk olarak size déniiyor. Bu isin bir baska boyutu. Gegenlerde bir
hoca verilecekti birimimize bu isleri yapmak i¢in. Diger hocalar fazla ders gelecegi i¢in
smav giivenligini tehlikeye sokar diye itiraz ettiler. Bu sorulari zaten proof asamasinda
syllabus gériiyor, hocalar goriiyor. Ama ozellikle birimin yasal zemini olmus olsa, gérev ve
sorumluluklart belli olmus olsa, o kisi de sizin biriminizde c¢alisan bir kisi, sekreter
diizeyinde ya da asistan diizeyinde bir kisi olmus olsa, sorumlulugu tanimlanmig biri olsa
bu sorunlari yasamazdik, boylelikle enerjimizi daha kaliteli sorulara aywirdik.

We do everything, including staples. | always regret this; | do not want to undermine this
work, but when we have ready experience in improving the exam, it makes us sad to devote
2-3 hours to a job that does not require experience, like | said | really do not want to
undermine it, but to the work that another person can do. In addition, when you try to finish
that work, the effort you put in returns to you as fatigue. This is another dimension of the
business. Recently, a teacher was going to be assigned to our unit to do these things. Other
instructors who were afraid to get more lessons objected that it would endanger exam
safety. The syllabus and the instructors see these questions already at the proof stage. But
especially if the legal basis of the unit were clear, if the duties and responsibilities were
clear, if we had a secretarial person working in our unit, as a secretary or an assistant, with
a defined responsibility, we would not face these problems, so we would devote our

energies to higher quality questions.

A testing member shared similar views but also put emphasis on time constraints
due to secretarial work:

Smav hazirlamak hammaliye isi. Fotokopi ¢ekmeye gidiyoruz Koridorun sonuna. Oradan
oraya tasiyoruz kolilerde. Sirekli finga davet, agwr seyleri indir kaldw. Siirecimiz ¢ok
yogun. N... hocamin da soyledigi gibi, zaman konusu da belki bu yiizden, bu isler okulda
yapumast gerektigi icin smav hazirlamast eve kalyor, akademik isleri daha ¢ok evde
yapmamiz gerekiyor. Burada daha fiziksel calisiyoruz da asil gérevimizdeki isler eve
kaliyormus gibi. Is yiikiiniin eve tasinmasi motivasyonumuzu etkiliyor, ¢iinkii ekstra
yorgunluk sebebi oluyor. Bunlara vakit aywrmak yiiziinden evdeki zamanimi da aywiyorum.
Ornegin iki hafta énce smav kagitlarmin ¢ogaltilmas: icin ugrasirken kocaman bir
makinemiz var, komple akilli bir sey bozuldu. Yapmak icin ugrastim, Teknik eleman
cagirdik, gelmedi, farkl bir yerde ¢ekelim dedik, izin alamadik. Ben ugrastim tamiriyle
YouTube ‘dan izleye izleye yaptim. Bunun teknik bilgisi bilmek zorunda miyiz tartisilir.

Preparing the exam is like porter business. We're going to the end of the corridor to make
copies. We carry the papers from place to place in boxes. Constantly we are at risk of
herniation, carrying heavy boxes. Our process is very busy. As N... said, maybe that's why
time is a challenge. Since these things have to be done at school, exam preparation is left at
home, we have to do academic work more at home. We work more physically here, but it's
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like our main job is staying home. Doing our workload at home affects our motivation
because it causes extra fatigue. | also spend my time at home doing these. For example, we
have a huge machine, something completely smart. Two weeks ago, while we were trying
to copy exam papers, it broke down. | tried to fix it, we called the technical staff, who did
not come. We decided to copy in a different place, we could not get permission. | dealt with
the repair, | did it by watching it on YouTube. It is debatable whether we have to know the

technical knowledge.

As most testing members stated, a member working in a testing unit should cope
with stress (N=250). It was stated that the critical importance of exams in students’
success and their transition to the department would draw attention to the exams and
those who prepare the exams. This situation may cause reactions from different
stakeholders. Most complained that reactions, pressures, time factors, and limited
sources would bring stress. It is surprising that test preparation is considered to be rather
stressful with no financial or emotional return. A testing member explained how she got

stressed out in the office elaborating:

Bizim isler ¢ok elestiriye acik, hani bizim toplumu da biliyorsunuz elestirinin bazen fazla
dozunu kagiryoruz. Geri bildirim siireci olugturduk hocalar elestiri siireci olarak algiladh.
Karsihigi olmadan emek veriliyor ama o emegin karsiligi her zaman maalesef stres.
Dolayisiyla kimse istemiyor, testing hocalarin géniillii oldugu bir alan olmuyor. Ben onu
seye benzetiyorum hocam. Futbolda kaleci vardir. 89 dakika kurtarir 90°da gol yer, okiarin
hedefi olur. Iste dyleyiz mag¢ boyunca stres altindayiz acaba ne zaman gol yeriz diye. Mag
da bitmiyor ki, bir pozisyon bitiyor digeri basliyor. Gegen ay A... ameliyati oldu. Doktor
stres yiiziinden dedi. O izin alimca bizim de stres seviyemiz artz, bakalim biz ne zaman
ameliyat oluruz.

Our work is very open to criticism, you know our society, sometimes we overcriticize. We
started a feedback process, yet the instructors perceived it as a chance for criticism. We put
in our effort without compensation, but unfortunately, the reward for that effort always
turns into stress. Therefore, no one wants to work, testing is not an area where instructors
volunteer. | think it is football in which there is a goalkeeper. He saves the shoots for 89
minutes but concedes a goal at 90, then he becomes the target of arrows. Here we are, we
are under stress throughout the match, wondering when we will concede a goal. The match
does not end either, one position ends but another begins. A... had an operation last month.
The doctor said it was because of stress. When she took leave, our stress level increased.

We are wondering when we will have an operation.
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A testing member shared the same perception and added some more details

regarding pressure:

Zaman agisindan bir pressure var, dgrenciler, hocalar agisindan bir pressure var, yonetim
acisindan bir pressure. Bir de i¢sel pressure imiz var. Kisa siirede, hizli zamanda, az
personelle kaliteli bir sey ¢ikarmak ¢ok stresli bir is. Diger isleri diisiiniiyorum, ozel bir
yerde stres altinda ¢alistyorsun, mesela stateler ¢ok yiiksek yani ama basardiklar: zamanda
karsihiginda hem maddi olarak hem de manevi olarak bir basart hissi var. En azindan o
durum tatmin ediyor seni. Bizde o denge yok. Isin stresi yiiksek ama sonucuna baktigimizda
memnuniyet duygusu yok. Bunu anlatirken bile stresten dolayr tam a¢iklayamadim ben,
heyecandan.

There is pressure in terms of time, students, instructors, and in terms of management. In
addition, we have internal pressure. It is a very stressful job to produce a quality exam in a
short time, passing fast, with few members. | think of other jobs, where you work under
stress in a private place, for example. The states are very high, but when you succeed, there
is a sense of achievement in return, both financially and morally. At least that satisfies you.
We do not have that balance. The stress of the job is high, but when we look at the result,
there is no sense of satisfaction. Even while telling this, | couldn't explain it fully due to

stress, and excitement.

An important number of interviewees indicated that the source of the challenges

encountered in testing practices results from the need to stay in the office (N=135).

TUMs explained that they had to work in the office until five or six although the

instructors go to their home after their classes are over. A more interesting point is that

in the summer, TUMs are forced to prepare exams for the following year in the office

even though the instructors take a vacation. The following extracts explain their

feelings:

Ofis saatlerimiz var ve tiim giin buradayiz. Bu ofisler sey gibi degil teach and go gibi degil.
Hocalarimiz sadece derse girip ¢ikiyor, yani tek ve asil gérevieri ders saati oluyor. Biz hem
derse giriyoruz, ders sonrast da burada bulunmak zorundayiz. Hoca dersini verip gidiyor,
biz mesai kavramina takilyyoruz. Bizim asil gérevimiz hangisi? Birka¢ saat az derse
girdigimiz i¢in ek bir gorev oldugunda ofis ¢alisanlar: yapsin deniliyor. Mesela hocalar
13:30 da dersi bittiginde evine gidebiliyor. Bu donem ben hi¢ 5’'ten dnce ¢iktigimi
hatirlamiyorum, en erken 17:00 de ¢ikabiliyorum. Arti evde ¢calismalarimiz var.

We have office hours and we are here all day. These offices are not like teach and go. Our
instructors only teach and leave the class, so their only and main task is their course time.
We both lecture and have to work here after our lessons. The instructors give their class and

leave, yet we get stuck with the concept of shift. What is our main task? Since we have only
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a few hours of class reduction, when there is an additional task, we as office members are
told to do it. For example, our instructors can go home this term when their lessons are over
at 13:30. | don't remember ever leaving here before 5 pm this term, | can go at 17:00 at the

earliest. Plus, we have work at home.

Tiim giin buradayiz ve hocalar kagit birakacak, proof larmi getirecek diye burast hep agik
ve stirekli hocalart bekliyoruz. Bir memur gibi ¢alisiyoruz, ger¢i daha kéti, ¢iinkii onlar
12:00°de ogle yemegine gidiyorlar, 13:00°de geliyorlar. Biz onu da yapamiyoruz.
Hocalarin ders saatine de biz dikkat ediyoruz, ilgingtir kendileri bize randevu veriyorlar.
Burast hi¢hir zaman bos kalmamalr diye uyart aliyoruz, dyle bir sey var. Bizim hocalarimiz
ve memurlarimiz 6glen havuza gidiyor ama biz gidemiyoruz. Mesela bir saat buranin bos
kalmas1 demek biiyiik intihar, hoca gelecek de burada kimseyi bulamayacak. Diin ben
mesela tek kalmigtim tuvalete gittim, hoca gelmis bizi bulamamig, “test ofis kapalr” diye
sikayet etmis. Uyari aldik. Hocalar sabah, dgleden sonra, ders aralarinda geliyorlar, ne
zaman gelecekleri bile belli degil.

We are here all day; this office is always open and we are always waiting for the instructors
to leave their papers and proofs. We work like an officer, though it is worse because they
go to lunch at 12:00 and come back at 13:00. We cannot do that either. We also pay
attention to the lecture hours. Interestingly enough, they make appointments for us. We are
warned that this place should never be empty, well there is such a thing. Our instructors and
officers go to the restaurant in the afternoon, but we cannot. For example, leaving this place
empty for one hour is a big suicide, considering the instructors will come and will not find
anyone here. Yesterday, for example, | was alone, and went to the toilet, an instructor came
and could not find us, he complained that “the test office is closed.” We got a warning. The
instructors come in the morning, in the afternoon, and during the breaks, it is not even

known when they will come.

A testing member explained office time in the summer:

Yazin burada hocalar: géremezsiniz, ancak biz izin almadigimiz siirece burada olmamiz
gerekiyor, ayrica izin alamayacagumiz kesin tarihler oluyor, testing olarak sinaviardan
dolayi. Sadece yaz tatili degil somestr tatillerimiz de dyle. Bunun karsiligi yok tabiki. Biz
yazin da ¢ok ¢alisiyoruz, hem revizyona gidiyoruz hem tekrar yaz okulu sinavi, sonra tekrar
Eyliil prof sinavi gibi. Standardizasyon toplantilar: oluyor. Diger ofislerden doniit alyyoruz,
onlart inceliyoruz. Subat tatilinde tekrar sinav yaziyoruz ¢iinkii subat prof smavi geliyor
falan. Yani hi¢ durmuyoruz. Biitiinleme sinaviar: var, mesela resitler var. Daha kétiisii ise
bunlar ofisten yapmamiz bekleniyor, evden yapayim dedim, yok denildi.

You can't see the instructors here in the summer, but we have to be here unless we get
permission, there are also certain dates when we as testing members can't get permission

due to exams. It is not only during the summer holidays but also during our semester
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holidays. Of course, we do not have compensation. We are working hard even in the
summer, going through revisions, preparing exams for summer school, then the prof exam
in September. There are standardisation meetings. We get feedback from other offices and
examine them. Then we are writing test items during the February break because the
February prof exam is coming. That’s why we never stop. There are make-up exams, and
resits. What is worse, we are expected to do these from the office. | offered to work from

home, but | was told no.

Furthermore, the need for isolation (N=97) is a noticeable concern of testing

members. Preparing an exam, including the writing items and distractors, requires extra

concentration and attention. However, most emphasized that they were distracted by

instructors and students who come to ask about simple matters. One testing member

expressed her feelings:

Bizim normalde derse giren hocalarla bu kadar iletisimimiz olmasi gerekmiyor. Biraz daha
soyutlanmis olarak calismaliyiz ashinda. Sinav hazirlamast kolay bir is degil, bir¢cok
parametreyi goz ontine almamiz gerekebiliyor. Yogun dikkat gerektiren bir is yapmaya
calisiyoruz. Ancak sinav siireglerinde ¢ok fazla dikkatimiz dagilabiliyor ve bu durum bizim
calismalarumizi sekteye ugratabiliyor. Mesela diin tam c¢eldiricileri yazarken bir ogrenci
geldi, o gitti bir hoca gelip kagitlart birakacaktim dedi. Teslim etmesi ve hocaya anlatmasi
derken bir siirii zaman gitti. Daha onemlisi ise konsantrasyonumuz tamamen dagildi.

Normally, we do not need to have so much communication with the instructors. Actually,
we should work in a more isolated way. Exam preparation is not an easy task, we may need
to consider many parameters. This work requires intense attention. However, we may have
been distracted too much during the exam processes, which can violate our studies. For
instance, yesterday while | was writing the distractors, a student came, after whom, a
instructor came and said she was going to leave the papers. It took a lot of time to hand in
the papers and inform her. But more importantly, our concentration was fully broken.

Another point made by the participants was their concern about teaching and test

preparation at the same time (N=80). Teaching and test preparation have different

responsibilities. Considering the instructors whose responsibilities only include the

delivery of the course complain about their busy schedule, it makes the situation of

TUMs more complicated since they do both teaching and test preparation at the same

time. In the interviews, a number of directors complained that they could not decrease

the number of teaching hours of TUMs due to legal obligations although they were
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aware of their workload. As highlighted by a testing member, teaching and test
preparation at the same time increase their workload and stress:

Bir yandan neredeyse hocalar kadar derse girmek, diger yandan sinav hazirlamak canimizi
ctkaryor. Tek koltuk altinda iki karpuz tasinamayacagi gibi imkansizi kovaliyoruz. Asirt bir
Yogunluk oldugunu miidiiriimiiz kabul ediyor ancak o da mecbur olduklarini, derslerimizi
miimkiin oldugunca reduce ettiklerini belirtiyor. Mesela benim ilk donem 14 saat gibiydi,
bu dénem 12 saat girivorum. Ayrica haftada dort saat ofis saatlerimiz oluyor. Ogrenciyle
birebir iletisime girdigimiz. 12 saat arti dort saat. Gegen sene maksimumdu 18 saat derse
girdik ve sinav biriminde ¢alistik. Belki diger iiniversiteler bizden az veya fazla giriyordur
ancak ayni anda iki gorev inamin zor. Bu yiizden kendi personal time dan bayag: bir vakit
harciyor oluyoruz sinavlara.

On one hand, we have courses, almost as much as the instructors; on the other hand, we
prepare exams, which exhausts us. As we cannot carry two watermelons under one armpit,
we are chasing the impossible. Our director admitted that we have an excessive intensity,
but he stated that they have to give courses and that they have reduced our lessons as much
as possible. For example, | had 14 hours in the first semester, but this semester | have 12
hours. We also have office hours like four hours a week. We have one-on-one contact with
the students. 12 hours plus four hours. Last year the maximum was 18 hours; meanwhile,
we worked in the testing unit. Maybe the members at other universities have more or less,
but believe me, it is difficult to do the two tasks at the same time. That's why we spend a lot

of our own personal time on exams.

Another director explained further:

Testingden beklenti ¢ok fazia. Mevcut yasal zeminden dolayr hem derse girmeleri hem de
iste bu kadar ¢ok sinav yazmalar: ve diger siireclerini organize etmeleri bekleniyor. Bu
kadar is yiikiiniin altindan kalkabilmeleri kolay degil. Miidiir olarak testing member larin
ders yiiklerini diisiirmek istiyoruz, ancak devlet tniversitelerinde pek miimkiin olmuyor.
Mesela, ilk donem bir yandan testing birimindeki ¢alismalarina ek olarak 20-24-28
arasinda derse giriyorlardi, bu donem 12 saate indi.

Expectations from testing are too high. Due to the current legal ground, they are expected
to both give lectures and write so many exams, organize other processes. It is not easy for
them to cope with such a workload. As the directors, we want to reduce the course load of
testing members, but it is not possible in state universities. For instance, in the first
semester, in addition to their work in the testing unit, they were taking classes around 20-

24-28, it was reduced to 12 hours this semester.

Acknowledging there is always a change in the system, the participants
approached the issue from the perspective of adaptation to change (N=66). It was
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reported that constant changes would cause serious challenges for TUMs trying to
produce something with their individual efforts in the system vacuum. A testing
member, for instance, explained the issue as follows:
Siirekli degisim halindeyiz, tabi yeni sisteme adapte olmak bizi yoruyor. Kitap degisiyor, bu
nedenle soru formatini degistiriyoruz. Mesela gegen yil final sitnavimi kaldwrdik, quizlerin
icerigini degistirdik, tistiine bu yil da placement sinaviyla proficiency sinavin birlestirdik.
Stirekli degisen duruma ayak uydurmak zorunda kaliyoruz. Cogu tiniversitede arkadasimiz
da degisime adapte olmakean sikayetci.
We are in a constant state of change, of course, and adapting to the new system tires us.
The book is changing, so we are changing the question format. For example, last year we
abolished the final exam, changed the content of the quizzes, and this year we combined the
placement exam with the proficiency exam. We have to keep up with the ever-changing

system. Many of our friends at other universities also complain about adaptation to change.

Out of eight challenges related with Testing Unit Members, emotional factors
such as demotivation, burnout, and anxiety were top issues. Working hard with limited
human resources and dealing with stressful processes seemed to break their motivation.
Besides, most TUM s criticised their need for professional training and doing secretarial
work instead of designing language tests. Another major issue was the pressure from the
administrators, their colleagues, and students, which was associated with stress at work.

In the next section, the challenges related with instructors will be explained.

4.1.2.3. Challenges related with instructors

This subcategory includes eight emerging codes which are shown in Table 4.9.

Table 4.9. Challenges related with instructors

Emerging Codes Number of Codes %

Tense reactions 186 23,91
Distraction 142 18,25
Irresponsibility 123 15,81
Lack of empathy 88 11,31
No work discipline 66 8,48
Technology incompetence 65 8,35
Over-reliance on curriculum 58 7,46
Too many instructors 50 6,43
Total 778 100
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The challenges related to tense reactions of the instructors (N=186) comprise the

most frequently used type in this subcategory in the interviews. A testing member

elaborated on clash situations and stated that:

Biiyiik ihtimalle ozel tiniversitede ¢alisanlar bu durumu size ¢ok anlatmamistir ama deviet
tiniversitesinde ¢alisanlardan ¢ok duymugsunuzdur. Bazi hocalarimiz yapilan ise, emege
hi¢ saygi gostermiyorlar ve nasil diyeyim béyle tislupsuz bir sekilde, elestirinin dozunu
kagwrarak yorum yapiyorlar smavlara. Tepkilerini bazen dogrudan bize gosteriyorlar,
bazen de arkamizdan konusuyorlar, sikayet ediyorlar, ¢ok hos olmuyor. Mesela daha diin
bir native hocamiz gelip “This exam is a disaster” deyip konuya girdi. Allahtan o sinavi
hazirlayan arkadasumiz burada yoktu. Bu hos bir durum degil, tabii ki bu durumdan dolay:
Motivasyon agisindan ¢ok sorun yasiyoruz. Bizden onceki sinav biriminde ¢alisanlarin bu
konuda daha kétii tecriibeleri oldugunu duymustuk. Bazen biz de duygusal olabiliriz,
etkilenerek cevap versek, is biiyiiyecek. Maddi herhangi bir ekstrasi yok bu isin, ama
stirekli ¢alismak zorundayiz ve bunun karsiiginda da siirekli clash halindeyiz, yani ¢atisma
halinde. Manevi motivasyonumuzda baltalaniyor siirekli elestiriye de maruz kalarak.

Most likely, those working at a private university did not tell you about this situation, but
you have heard it a lot from those working at a public university. Some of our teachers do
not show any respect for our work and effort, and they comment on the exams
disrespectfully, by overcriticizing. Sometimes they show their reactions directly to us,
sometimes they talk behind, they complain, which is not very appropriate. For example,
yesterday, a native instructor came and got into the subject by saying “This exam is a
disaster.” It is fortunate our friend who prepared that exam was not here. This is not a
pleasant situation, of course. We have a lot of problems in terms of motivation because of
this situation. We heard that those who worked in the exam unit before us had worse
experiences. Sometimes we can be emotional too, if we respond with influence, the issue
will get worse. We do not have extra income in this job, but we have to work constantly
and in return, we are in a constant clash, that is, conflict. Our moral motivation is

undermined by being constantly criticised.

A testing member added that almost all of the criticisms were negative and

explained:

Acimasizca yorum yapanlarin ya da iste daha iyi bildigini iddia edenlerin bir¢ogu testing
de ¢alismanustir. Her defasinda séyliiyorum ben yerimi birakmaya hazirim. Oyle oldugunu,
daha iyi yapabilecegini diisiiniiyorsa bunu bize bir gostersin. Ancak bir dayanakla
gelmiyorlar, aciklama yapamiyorlar. Sadece ‘bu sinav ¢ok kolaydi’ diyorlar, hangi kisum
kolaydi ya da neye gore kolaydi bir a¢iklama yok. Birakin elestiriyi feedbackler bile hep
olumsuz. Gegen donem sinav sonrasi toplayalim dedik, feedback varsa yazmalarin: istedik,

olumlu bir sey yok hocalarin goziinde sadece olumsuz yorumiar var. Ashinda Tiirkiye'de
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genelde biliyorsunuz olumlu elestiri pek tercih edilmez. “Giizel bir sey yaptim” duygusunu
size yasatacak bir doniit alamiyorsunuz, birakin appreciation almayi. Hani mecazi
anlamda, pencere agik, pencereden de gelebilirler sikayete.

Most of those who comment harshly or claim to know better have not worked in testing
either. | tell them | am ready to leave my place. If they think they can do better, they had
better show us. However, they do not come with a justification, they cannot explain. They
just say 'this exam was very easy’, yet there is no explanation of which part was easy or
according to what. Let alone the criticism, even the feedback is negative. Last term, we
decided to collect feedback after exams, and we asked the instructors to write their
feedback, there was nothing positive, only negative comments in the consideration of the
instructors. In fact, in Tirkiye, as you know, positive criticism is not favoured much. You
can't get feedback that will make you feel "I did something nice,” let alone get appreciation.
In a figurative sense, the window is open, they can also come to complain from the

window.

Distraction (N=142) has the second highest frequency among the challenges in
this subcategory testing members face when codes are computed. A testing member
explained as follows:

Yaptigimiz ig, motivasyon ve konsantrasyon gerektiren bir is. Basit bir sey igin bile olsa, bir
kiginin bu odaya gelmesi, bakmasi, bir sey sorup gitmesi bizim konsantrasyonumuzu
bitirebiliyor. O ufacik bir zaman belki benim yanlhs yapmama sebep olabiliyor. Yanlisi da
fark etmesi ge¢ oldugunda... Ozellikle belli anlarda, mesela érnek veriyorum ben orada
shuffle yaparken birinin gelip bana soru sormasi, biitiin konsantrasyonumu, dikkatimi,
biitiin motivasyonumu dagitiyor ag¢ik¢asi. Maalesef kagit al ver, gidip gelmeler, hocalarin
gereksiz sorulart ya da clash bi¢iminde tepkiler olabiliyor. Bazen gelen sorular da aslinda
onlara séylenen ya da toplanti da séylenen ya da handbookta olan bir sey bile aslinda gelip
soru mevzusu olabiliyor. Kibarca bile bu durumu dile getirdigimizde “ne olacak ki, geldim,
sordum, gidiyorum, ¢ok zamamimi almadim” diyor hoca. Biraz daha soyut kalabiliriz.
Hocalar geldiginde en ufak seyde ‘iiff” yapryor “ne bicim sormussunuz” diyor, 0 anda
bizim motivasyonumuz gitti. Ciinkii sinav isi full icine odaklanmaniz gereken bir durum ve
en ufak bir olayda ¢ok ¢abuk konsantrasyon dagiiryor.

Our work requires motivation and concentration. A person coming to this room even for a
simple thing, looking around, asking something can end our concentration. That little time
might cause me to make mistakes. It may be too late to realize what is wrong... Especially
at certain moments, for example, someone asks me a question while | shuffle, frankly, it
distracts all my concentration, attention, and motivation. Unfortunately, they come for
paper exchanges, curiosity, unnecessary questions, or reactions like clashes. Sometimes,
they come here to ask what is told them at the meeting or what exists in the handbook.
Even when we politely expressed this situation, the instructor responded, “What happened,
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I came, asked, and I'm going, | didn't take much of your time.” We should stay more
isolated. Some instructors sounded “uff” at minor issues and shouted "What kind of
question did you ask?" At that moment, our motivation was gone. Because you need to

focus on exam work fully, concentration may be lost quickly in the slightest event.

A testing member shared similar views but also put emphasis on the security

Issues:

Onemli bir nokta da giivenlik hususunda. Hocalar alakasiz bir sey sormaya ¢ok fazla girip
¢tkiyor buraya, bence bu ¢ok biiyiik stkinti. Cogu zaman ogrenci de gelebiliyor. Bizim
kapumizin tistiinde test ofis yaziyor. Akreditasyon dolayisiyla konuldu, birimlerin isimlerinin
yazilmasi gerektigi séylendi. Ama onun orada olmasi, ilgiyi ¢ekiyor, hocalar, dgrenciler
merak ediyor ne yaptigumizi iceride. Stirekli birilerinin bu odaya gelmesi hem bizim
dikkatimizi dagitiyor hem de sinav giivenligi agisindan dezavantaj.

Another important point is security. Instructors come here a lot to ask something irrelevant,
I think this is a big problem. Most of the time, even students can come. There is a sign of
‘test office” on our door. It was put due to accreditation, we were told the names of the units
had to be written. But hanging the name of the office attracts attention so that instructors
and students wonder what we are doing inside. The constant visit of others both distracts us

and is a disadvantage for the safety of exams.

The third most frequent anxiety in this subcategory was testing members'
concerns about the irresponsibility of instructors (N=123). Two testing members

elaborated on how their irresponsibility influenced in the following extracts:

Biz sinavin giivenli bir sekilde uygulanmasi icin ugrasirken bazen hocalar yénergeyi iyi
okumus olmayabiliyorlar. Hocalar yazili instruction lari eksik okuyorlar. Oyle bir
kiiltiiriimiiz var genelde, hep “sozel instruction” almaya alismisiz. Yazili seyleri almakta
zorlaniyoruz. Gegen hafta hoca sabahki sinav ile 6gleden sonraki sinavin siiresini ornegin
karisturmug, 15 dakika erken kagitlart toplamus.

While we are trying hard to conduct exams safely, the instructors sometimes may not read
the instructions well. They read the written instructions incompletely. We have such a
culture in general, we are used to receiving verbal instructions. We have a hard time
reading the written ones. For example, last week, the instructor confused the duration of the

morning exam with the one in the afternoon and collected the papers 15 minutes earlier.

2017-2018 ikinci donem, bir hocamiz konunun gerisinde kalmaus, bize de o konuyu onemsiz
gordiigii icin s6ylememis. Maalesef o konulardan biz cloze test yaptik ama ii¢ net soru ¢ikti.
O sinifin sinavini tekrar yapmak zorunda kaldik. Bize erken soyleseydi, hizli bir sekilde

sinava miidahale ederdik.
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In the second semester of 2017-2018, one of our professors lagged behind the subject and
did not tell us because he considered it unimportant. Unfortunately, from those topics, we
made a cloze test, but three clear questions came out. We had to retake the exam for that

class. If he had told us earlier, we would have intervened in the exam quickly.

Many testing members indicated in the interviews that they were concerned
about the lack of instructors’ empathy (N=88). A testing member, for instance, put an

emphasis on the lack of empathy and stated:

Elestirirken bizim yerimize kendilerini koymuyorlar, basit diigiintiyorlar siniflarinin
basarisi diisiik ¢itkmig diye sinava su¢ buluyorlar. Sikayet etmek icin agiklarimizi bulmaya
calistyorlar. Bazen yemege gittigimizde bile insanlar kaprya gelmis de bizi bulamamus diye
sikayet ediyorlar. Ogleden sonra hocamin dersi yok ama eve erken gitmek icin diyor ki
oglen gidip bakayim, 13:00’de gelmek yerine 12:30°da geliyor. Biz yemek igin ¢tkiyorduk
diyoruz kibarca, bes dakika almaz diyor ama églen alt iist oluyor. Sadece kendi agisindan
diistiniiyor. Diin benim profreaderlaruimdan bir tanesi ozellikle teneffiiste, aralarda gelip
bakiyor. Neden mi ders bitince ozel dersine gidecek. Biz sinava mi konsantreyiz yoksa
kagitlarla mi ugrasiyoruz, bizi diisiinen yok. Istisnasiz hepsi bunu yapabiliyor yani. Uygun
tislubu bilen kisi sayisi az. En azindan emegimize deger vermeleri ve bizim agimizdan da
olaylara bakmalarim bekliyoruz. Illa begenmeleri gerekmiyor.

They do not put themselves in our shoes when criticizing, yet they think simply. They put
the blame on the exam when the success of their class is low. They are trying to find our
vulnerabilities to complain. Sometimes, even when we go to lunch, they complain that they
come but cannot find us. Instructors may not have a class in the afternoon, but in order to
go home early, they want to have a look at the papers at noon, coming here at 12:30 instead
of 13:00. Two weeks ago, we politely said we were going out for lunch, he said it would
not take even five minutes, but it ruined our lunchtime. He only thought for himself. For
instance, yesterday, one of my proofreaders came and wanted to have a look during breaks.
That is why she will go to her private course after the lesson is over. No one cares about us,
whether we are concentrating on an exam or dealing with papers. All without exception can
do this. Few people know the proper language. At least, we expect them to value our labour

and look at things from our point of view. They don't necessarily have to like the exam.

Among the challenges, the low work discipline of instructors (N=66) was a great
concern for testing members. A testing member cited her concern about their low work
discipline:

Hocalarimizin is disiplini neredeyse hi¢ yok denecek kadar az. Olanlar da oézel

dershanelerde ekstradan ¢alistiklarindan yeterince buraya 6zen gdostermiyorlar. Mesela

bazen sinifta programa gore geri kalabiliyorlar, bize bile haber vermiyorlar. Biz itiraz
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dilekgelerinden ogreniyoruz, ogrenci sikayet ederse. Bazi hocalar da éngériilemeyen bir
sey ¢cikti diye haber veriyor ama simavdan 1-2 giin énce yani son dakika siirprizi. Ogretim
gorevlisi arkadaglarimiz okuma, kagitlart teslim etme, notlart grime gibi gérevlerini
geciktirebiliyorlar. Aslinda gorevlendirme konusunda bir yonergemiz var, ama yonergeye
bile uymuyorlar. Checklist gelistirdik hocalar i¢in takibi kolay olsun diye, 0 checklist bile
yarim oluyor. Diin bir hoca kagitlari siralanmamis bir sekilde getirdi, acelesi varmus,
icinde signature listesi yoktu. Hocalarin yapmalari gereken sorumluluklar ilgili siuanti
yastyoruz ve onun muhatabt biz oluyoruz. Bir gorev verildiginde, “off bu ne ya bunu da mi
biz yapacagiz” gibi bazi hayiflanmalari oluyor. Bu durumlarda camimiz sikiliyor, o tarz
seyler oluyor.

The work discipline of our instructors is almost non-existent. The ones who have self-
discipline work extra in private language schools and do not pay attention to here. For
example, sometimes when they can fall behind programme in the classroom, they do not
even inform us. We learn from the appeal forms if a student makes an objection. Some
instructors also report 1-2 days before the exam that something unpredictable has
happened, like a last-minute surprise. Our instructors can delay their tasks such as reading,
handing over papers, and entering scores. We actually have a directive on assignment, but
they don't even follow the directive. We have developed a checklist so that it gets easy for
them to follow, even that checklist is half. Yesterday, a instructor brought the papers in an
unordered way, she was in a hurry, and there was no signature list in it. We are having such
trouble with their responsibilities and we should deal with them. When a task is given, they
have some lamentations such as "off what is this or are we going to do this?.” In these

situations, we get bored.

Another point was mentioned by a testing member:

Sinav zamanlar: hastaneden rapor alan sayis: ¢ok, izinli sayist ¢ok. Hadi hastaneye bir sey
diyemiyorum, yénetim neden izin veriyor? Biliyorlar nasil yogun oldugumuzu. Biz
hastalanmamaya ¢alisirken, nezle oldum diyene ii¢ giin, bes giin rapor veriliyor. Gegen giiz
déoneminde son giin diinya kadar rapor geldi. Notlar ge¢ girildi. Cok biiyiik sikintiydh.

A number of people received a report from the hospital during the exam period. Leave
alone the hospital, why does the management give permission? They know how busy we
are. While we are trying not to get sick, those who have flu are given a three-day, five-day
report. The student limit in the last fall was exceeded, and we realised a lot of sick reports

were sent. Grades were entered late. It was a big problem.

In addition to the concerns stated above, technology incompetence of lectures
(N=65) is a factor contributing to anxiety. A testing member cited her concern about

their technology incompetence:
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Not edin liitfen, hocalarm teknoloji éziirlii olmast da testing siirecine ¢ok biiyiik etki ediyor.
Ortagag skolastik donemindeki gibi yeni bir sey yapmaya korkuyoruz, teknolojik anlamda.
Bilgisayar kullanmaya ve USB ye gectigimizde evet bayag bir direnen oldu, “ay ben nasil
yapacagim” seklinde. Yonetimin de destegi ile 4. ya da 5. sinavin sonunda égrendiler.
CD’ye alismislar ya, CD’den daha kolay oldugunu anlatamadik. Biz bile zor ikna ettik. Aya
cthkmis gibiydik. Hemen her sinavda, c¢agirip fisi takmamis hocalar USB, cd c¢alar
calismiyor diye bizi ¢aguryorlardr panik icinde. Teknolojiyi ve dijitallesmeyi daha fazla
kullanmaliyiz.

Please note that the instructors are technologically incompetent, which greatly affects the
testing process. We are afraid to do something new in a technological sense, as in the
medieval scholastic period. There was a lot of resistance when we shifted to using a
computer and USBs. They resisted “how am | going to do it?” With the support of the
management, they started to use it at the end of the 4" or 5™ exam. Having been used to
CDs, they did not want to accept that it was easier than CDs. We had a really hard time
convincing them. It was like we stepped on the moon. In almost every exam, teachers who
did not plug in were calling us claiming the USBs, CD player did not work. We should use

technology and digitalisation more.

Some of the testing members approached the challenges by emphasizing
instructors’ over-reliance on the curriculum (N=58). One of the testing members

specified her concern on this issue as follows:

Teachingimiz yetersiz, teachingimiz kotii, yani kotii derken skill 6gretmiyoruz. Mesela note-
taking sorusu soramiyoruz ¢tinkii hocalarimiz bir miifredat belirlemisler ve o miifredatta
olmadigindan note-taking dgretmiyorlar. Syllabusimiz ¢ok yogun. Bazi ydneticilerin ve
ogrencilerin goziinde hocalarimiz miifredat 6gretmeniyiz.

Our teaching is inadequate and bad, that is, we do not teach skills. For example, we cannot
ask a note-taking question because our teachers have determined a curriculum and they do
not teach note-taking because it is not in the curriculum. Our syllabus is highly intensive.
From the point of some administrators and students, our instructors are like curriculum

teachers.

Finally, testing members rarely mentioned the high number of instructors

(N=50). As explained by the participants:
Hoca sayimiz o kadar ¢ok ki her hocamin da farkl ézellikleri var. Sistem getirmeye
calisiyoruz ama gerekli destegi bulamadik. Sistem de olmaywnca her hoca ayri telden
calabiliyor. Mesela bu durumda standardizasyon nasil saglanacak, hani biz burada 80

kisiyi standardize edemiyoruz.
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We have so many instructors each of whom has different characteristics. We are trying to
bring a system, but we could not find the necessary support. In the absence of a system,
each instructor can play on a separate string. For example, how will standardisation be
achieved in this case? We cannot standardize 80 people here.

The results revealed that the highest-ranking challenge was the instructors’ tense
reactions toward the TUMs. It was stated that preparing a test was itself an invitation to
negative attitudes and harsh reactions at the slightest error. Another major challenge
was the instructors’ distraction which was supposed to break their concentration. The
other most striking problems included irresponsibility, lack of empathy, and low work
discipline of the instructors. These problems are followed by the instructors’ technology
incompetence and over-reliance on curriculum. The next subsection deals with
challenges related with students.

4.1.2.4. Challenges related with students

This subcategory includes ten emerging codes which are shown in Table 4.10.

Table 4.10. Challenges related with students

Emerging Codes Number of Codes %

Too many students 170 15,47
Low English proficiency 165 15,01
Gap between levels 159 14,47
False level placement 132 12,01
Unwillingness 127 11,56
Reactions to tests 111 10,10
Lack of critical thinking 85 7,73
Internalisation of productive concepts 75 6,83
Lack of information in optic forms 43 3,91
Low cognitive-cultural level 32 2,91
Total 1.099 100

The most frequent anxiety in this subcategory was testing members' concerns
about the high number of students (N=170). One testing member mentioned in the
interview:

Ozellikle ¢cok kalabalik simiflarda sinaviar icin égrencileri ¢ekip yeni bir simif a¢mak
zorunda kalvyoruz. Egitim goriirken bile bu ¢ocuklar biraz alt alta iist iiste ders aliyorlar.
Kiiciiciik bir sinifta 40 kisi sinava giriyor. Hoca surada, ogrenci burada oturuyor,

ogrencinin nefesi adeta hocamn yiiziinde. Mesela bizim sene basinda 1.200-1.300 civarinda
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ogrencimiz oluyor. Ne kadar biiyiik bir rakam. Ogrenci sayisi fazla olunca, bazi 6grenciler
de smavda kayboluyor. Birazcik temeli olanlar bir sekilde idame ediyor ama sifirdan
baslayanlar kayboluyorlar. Sonra da “3’te 1’i gecti, bu basart mi?” diye sinava sug
bulunuyor.

Especially in crowded classrooms, we have to separate students and open a new class for
exams. The students sit one on one even while they are taking a lesson. 40 students take an
exam in a small class. The instructor is sitting there while the student is sitting here, it is
almost as if the student's breath is on the instructor’s face. For instance, we have about
1,200-1,300 students at the beginning of the year. What a big number. When the number of
students is high, some students get lost in the exam. Those with a bit of foundation
somehow survive, but those who start from zero get lost. Questioning “Is it a success when

one third passed the exam?”, they put the blame on exams.

A testing member explained in a more detailed way:

Ogrenci sayisindan bahsederken seyi de unutmamak lazim. Simdi biz sadece burada
hazirlik 6grencisine sinav hazirlamiyoruz. Mesela gecen sene 7000 kisilik Erasmus sinavini
biz hazirladik. Bizim kendi ogrencilerimiz de 3000 civar. Her hafta quizi, ara sinavi,
donem sonu siavi. Erasmus sinavindan hemen sonraki hafta vize vardi. Toplam sayumiz
10.000 civar:. Arada baska bir seyin sorumlulugunu aldigimizda sistem ¢okiiyor yani.
Buranmin minimum Sekiz kisi olmasi lazim. Dért kigi kesinlikle yiirtimiiyor. Bu sistem belki
bes sene énce ilk kuruldugunda X Universitesi’'nin ogrenci sayisi daha azdi ve isler bir
sekilde yiiriiyormugtur ama su anda kesinlikle yiiriimiiyor.

When talking about the number of students, one issue should not be forgotten. We are not
just preparing exams for preparatory students. For example, we prepared the Erasmus exam
for 7.000 people last year. Our own students were also around 3.000. There was a midterm
the week after the Erasmus exam. Our total number was around 10.000. Thus, when we
take responsibility for something else, the system crashes. There should be a minimum of
eight people here as four people are definitely not enough. When this system was first
established five years ago, the number of students at X University was less and things were

working in a way, but now it is definitely not working.

The challenges related to low English proficiency of students (N=165) comprise
the second most frequently used type in this subcategory in the interviews. A testing

member, for instance, reported:

Ogrencilerin ¢ok diisiik farkindaliklarla ve yetersiz bilgiyle gelmesi biiyiik bir problem.
Maalesef dgrencilerimizin ¢ogu Al diizeyinde. Milli Egitimde o kadar saat Ingilizce

gormelerine ragmen %50 sinden fazlasi 0 geliyor. Mesela, sene basindaki muafiyet
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smavinda 1.200 égrencinin 700-800’i 0 geliyor ve Al e yerlestiriyoruz. Ne kadar ciddi bir
rakam. Son iki yildir B1 herhalde hi¢ yoktu.

It is a big problem that students come with very low awareness and insufficient knowledge.
Unfortunately, most of our students are at Al level. Even though they receive English for
many hours during National Education, more than 50% come as 0. For instance, in the
exemption exam at the beginning of the year, 700-800 of the 1.200 students performed at 0
level and we placed them in Al. What a serious number! For the last two years, we have

not had B1 level students at all.

The gap between students’ levels (N=159) has the third highest frequency
among the challenges in this subcategory testing members face when codes are
computed. A testing member elaborated on the issue as follows:

Yaptigimiz placement sinawvt ile seviyeleri aywiyoruz ancak Al ve A2 de dgrenciler
arasindaki seviye farkliliklar: ¢ok fazla. Mesela sinif icerisindeki dengeler agisindan en ¢ok
fark, ozel okuldan gelen dgrenciyle devlet okulundan gelen dgrenci arasinda. Zaman
zaman level’larda uygunluk da olmayabiliyor, dolayisiyla ¢ok farkly profiller olusuyor.
Seviye araliklart égrenci farkliliklart agisindan hig yeterli degil. Ornegin, sene basinda
intermediate baslayan ogrencilerle elementaryden gelip intermediate olmus ogrencilere
ayni seviyede bir sinav veremiyoruz. Onceden bilgi birikimi ile gelen bir égrenciyle burada
Elementary sifirdan baglayan bir égrenci arasinda bile ¢ok fark var. Iki gruba da aym
smavi Verirsek olay ¢ikiyor. En basta hocalar itiraz ediyor, sinav ¢ok zordu égrenciler igin
diye.

We separate the levels with the placement exam, but the level differences between students
in Al and A2 are very high. For example, the biggest difference in terms of balance in the
classroom is between the students coming from private schools and the ones from public
schools. From time to time, levels may not be suitable, so different profiles emerge. Level
ranges are not sufficient in terms of student differences. For example, we cannot give the
same exam to the students who started intermediate at the beginning of the year and the
ones who came from the elementary level and became intermediate. There is a huge
difference between the students who come with prior knowledge and the ones who start
here from the elementary level like zero. If we give the same exam to both groups,
reactions arise. At first, the instructors object claiming the exam is very difficult for the

students.

Another member explained further:
Onemli bir sorun da filoloji grupla diger boliimlerdeki 6grencileri ayri gruplamiyoruz.
Eskiden placement sinavimiz daha belirleyiciydi, ancak placementin seviyesi diistiigii icin

swiflar belirlendiginde sinif icindeki seviyeler arasindaki fark artti. Bu iki grubu aywalim
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diye énerdik ancak olmad. Ingilizce 6gretmenligi ve edebiyat boliimii ile miihendislik ve tip
ogrencilerini ayrabilsek en azindan farki azaltabiliriz.

Another important problem is we do not separate the philology group from the students in
other departments. In the past, our placement exam was more decisive, but as the level of
placement was lowered, the gap between levels within the class widened. We suggested
separating these two groups, but we were not permitted to. If we can separate English
language teaching and literature departments from engineering and medical students, we

can at least reduce the difference.

Almost all testing members highlighted in the interviews that false level
placement seems to lead to other challenges (N=132). Some testing members explained

their concerns as follows:

Programa kabul sartlar ile ilgili, 6grenciler sehir disinda oldugundan sinava girmiyorlar.
Sinava girmeyince de random bir kura ile siiflara atiliyorlar. Bir ikincisi de bilerek
hazirlikta kendi tabirleriyle “yatmaya” gelen 6grenciler var. Bu égrenciler sinava girip,
surf hazirlikta kalayim diye random bir puan alryor. Bu durumda, B1 seviyesinde A1 ¢ocugu
oturuyor, Al de B1 oturuyor. Ve bence kur araliklar: da ¢ok yeterli degil. Placement zaten
olmayinca da proficiencynin de bir anlami olmuyor.

Regarding the admission requirements to the programme, students do not take the
proficiency exam because they are in another city. When they do not take the exam, they
are scattered into the classrooms with a random draw. Besides, there are some students who
want to “let the grass grow” in their terms, during the preparatory year. These students get a
random score so that they can stay in the preparatory programme. In this case, an Al
student may be at level B1, and a B1 student may be at Al. And | think the levels are not
very sufficient, either. Proficiency is meaningless when there is no placement anyway.

En biiyiik yasadigimiz sitkinti 6grenciler placementa girmeyebiliyor ve sinava girmeyen
ogrenciyi egitim hakkindan muaf tutamayacagimiz icin ya da onlari sinava girmeye
zorlamak igin elimizde bir tool veya yonerge olmadig: i¢in dénemin ilk birkag¢ haftast bu
durum bize sikinti yaratiyor. Yani placementa girmemis bir 6grenciye yeniden placement
vermek zorunda kaliyoruz ya da onlar otomatik beginnera yerlesiyorlar. Bir kere bir
bayram sonrasina denk gelmisti, sinava ¢ok girmeyen olmugtu, 0 zaman komple sinavi
tekrar yapmistik. Genelde ilk hafta icerisinde hocalar bize kendi fark ettikleri 6grencileri
gonderiyorlar ya da égrenci “ben aslinda Pl degilim ama giremedim” diyor. Hoca ona
mesela bir sayfalik bir yazi yazduriyor ve Kanaatini de belirten bir dilek¢e yaziyor bize.

The biggest problem we face is that students may not be able to take the placement, and
since we cannot exempt the student who does not take the exam from the right to get an
education, or because we do not have a tool or legislation to force them to take the exam,

this situation creates problems for us in the first few weeks of the semester. Therefore, we
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have to give a new placement to the students who have not taken the placement or those
who are automatically placed at the beginner level. Once, it was after a religious holiday,
there were many people who did not take the exam, then we repeated the whole exam.
Generally, within the first week, the instructors send us the students they noticed, or the
students may say "l am not actually P1, but | could not take it.” Then, the teachers make

him/her write a one-page article and write us a letter stating their opinion.

Another testing member added:

Cok klasik ve yaygin bir sorun, “ben sifirdan baslayayim” diisiincesiyle seviyesini belli
etmemek isteyen ogrenciler oluyor. Zaten zero beginnerum, hi¢bir sey bilmiyorum
diistincesiyle de girmeyebiliyorlar placementa. Bir baska deyisle ben zaten beginner
olacagim diyor c¢ocuk hi¢c girmiyor sinava. Dolayisiyla biz tespit edemiyoruz
umursamadigindan mi girmedi yoksa ben zaten zero beginnerim diye diisiindiigiinden mi
girmedi. Ama ogrenciler biliyorlar sinava girmezlerse beginner sinifina yerlestirilecekler.
Stnav éncesinde ve sinav esnasinda bizim ¢ok énemli oldugunu vurgulamamiza ragmen
yine de umursamayip sinava girmeyen ogrenciler oluyor. Sonra da sinif degisikligi yapmak
istiyorlar.

A very classic and common problem is that there are students who do not want to show
their appropriate level with the thought of "I'll start from the beginning.” They do not take
the exam thinking “l am already a zero beginner, and do not know anything.” In other
words, the students do not take the exam because they believe they will be a beginner
anyway. Therefore, we cannot determine the reason why they have not taken it whether
because they have not cared, or because they have thought that they are already a zero
beginner. But they are aware that if they do not take the exam, they will be placed at the
beginner level. Although we emphasize before and during the exam that it is very
important, there are still students who do not care and do not take the exam. Later, they

want to change their class.

One testing member in another university explained further:

Ogrenciler muafivet smavimn zamammn farkina varmiyorlar. Yani muafivet simavim
kagirmis oluyorlar. Kagwrdiklart zamanda 2. asama olan level belirleme, diizey belirleme
sinavina giriyorlar. Daha ilging olani ise diizey belirleme sinavi esnasinda ti¢ asamamiz
olmasina ragmen bazi oOgrenciler asamalardan birine girmesinin yeterli olacagini
diistiniiyorlar. Bu durum ile ilgili a¢iklama yine internet tizerinde belirtiliyor. Ancak tek
asamaya girip ¢tkiyorlar ve dolayisyyla diisiik leveldan, onlarin kendisini gostermeyen
leveldan baslamak zorunda kalyorlar. Boyle bir problemimiz var 6grenciler adina.

Students do not realize the date of the exemption exam. In other words, they miss the
exemption exam. When they miss, they take our placement exam, which is the second step.
What is more interesting, although we have three parts in the placement test, some students
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think that it will be enough to take only one part. The explanation of this situation is also
stated on the internet. Nevertheless, they take only one stage, and therefore they have to

start from the low level, the level that is not appropriate for them. We have such a problem.

As a number of participants indicated in the interviews, students’ unwillingness

affects their reactions to the test prepared (N=127). One testing member expressed her

concerns about their unwillingness:

Ogrencimiz calismiyor, gergekten biz onlart ¢alistiramiyoruz. Ogrenci derste yatiyor,
uyuyor. Hep kendi a¢imizdan baktik, kendimizi sucladik ama gercekten karsimizda boyle
bir profil var. Sinavdan hasat bir sekilde ¢ikmis hi¢hir sey yapmak istemeyen “nasil olsa
gecerim” diyen bir dgrenci var karsimizda. Bu sene hep yatip uyumak isteyen, o liseden
ctkis donemi rahatlama istegi, “o hazirlik yata yata gegersin” modu var herhalde.
Motivasyonlar: yok. Biitiin sinifla ders yaptiginiz bir ortam yok artik.

Our students do not study, we really cannot make them study. Some students sleep during
the lesson. We have considered the issue from our own point of view and we blamed
ourselves, but we really have such a profile before us. We have a student who comes in a
mess out of the university entrance exam and does not want to do anything here saying “I
will pass anyway.” This year, | guess there is a mood among the students that want to have
one year off and to relax during the exit period from high school, and the belief they will
pass without any effort. They are not motivated. There is no longer an environment where

we can integrate the whole class.

A testing member added that they tended to cheat instead of studying and

explained:

Ogrenciler o kadar isteksiz ki sinava ¢alismak yerine sinav sirasinda kopyaya tesebbiis
edebiliyorlar ve bu ciddi oranda olabiliyor. Baz: égrenciler o kadar rahat ki kimliklerini
unutuyor, getirmiyorlar, kimlik bilgilerini yazmzyorlar. Oyle sikintilar oluyor.

The students are so reluctant that they may attempt to cheat during the exam instead of
studying for the exam. This can be in serious amounts. Some students are so comfortable
that they forget their IDs, they do not bring them or they forget to write their ID

information. We have had such troubles.

Another testing member drew the attention to another side of the issue:

Bizim gegcememe ile ilgili en biiyiik problemimiz su, o&grenciler devamsizlik takibi
yapamiyorlar ve Kalabiliyorlar. Derse hi¢ gelmeyip veya derse gelip ancak hi¢ dersle
ilgilenmeyip, beni gegirin diye yalvaranlar var. Hocalar da bikti, dersi dinlemek isteyen
ogrenci gelsin, dinlemek istemeyen gelmesin. Bu durum dersi etkiliyor, sinaviar etkiliyor,

bu yiizden sinavlari daha kolay hazirlamak zorunda kaliyoruz.
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Our biggest problem is that students cannot follow up on their absence and fail. There are
those who never come to the class or have attended but never paid attention to the lesson
and then beg us to help them pass. The teachers are also fed up, the students who want to
listen to the lesson should come while those who are not interested in the lesson should not
come. This situation affects the lesson and the exams as we are required to prepare easier

exams.

Another major concern of the directors and testing members related to
stakeholder-related challenges is students’ reactions to tests (N=111). As stated by a

testing member:

Ogrenciye uygulanan anketlerde biz hedef tahtas: gibiyiz. Mesela biz sinav yapilirken
koridorda gezdigimiz igin, ‘siz niye koridorda geziyorsunuz, niye bir smifin basinda
degilsiniz?’ diye soruyorlar ve bize CIA diyor 6grenciler. Onlarin algilart genelde nota
gore zaten belirleniyor. Su an istatistiksel olarak sinav notlar: genelde iyi oldugu i¢in onlar
agisindan olumlu seyrediyor. Ama Kuru tekrar eden égrencilere sorsaniz tek suglu biziz.
Sonug¢ odakl bir toplum yetisiyor. Ikinci yil okuyan égrenciler de herhalde konussa
diyecekler ki sorunlu sistem.

We are like a target board in the questionnaires applied to the students. For example,
because we walk in the blocks during the exam implementation, they ask why we are
walking in the hallway and why we are not in a classroom. The students call us CIA agents.
Their perceptions are usually determined by their scores. Currently, exam grades are
statistically high, there is no problem for them. But if you ask the students who repeat the
level, we are guilty only. A result-oriented society is growing. If they ask the second-year

students about the issue, they will probably say the system is problematic.

A testing member shared the same perception and added some more details:
Ogrenciler genetik olarak itiraz etmeye meyilliler. I¢sel olarak intrinsic bir sekilde ben niye
bu notu aldim hocam daha yiiksek bekliyordum seklinde hep itiraz halindeler. Genelde
argiimanlart snavlarin ders igerikleriyle uyusmadigini ve sinavlarin seviye olarak kitaba
gore daha zor oldugunu séyliiyorlar.

Students are genetically inclined to object. Intrinsically, they are always objecting to the
exams asking for the reason why they get such a low score and are hoping to receive
higher. In general, their arguments are that the exams do not match the course content and

that the exams are more difficult in terms of level than the book.

As one of the challenges related to students was a lack of or limited critical
thinking skills (N=85), the exams prepared seemed to be abstract for them. The
following extract exemplifies:
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Ogrencilerin kritik diisiinme becerileri ve strateji iiretme yetileri ¢ok kétii. Ezberci bir
mantikla geliyorlar, sonra da hazirladigumiz sorularin zor oldugunu soyliiyorlar. Reading
smavindaki bir metinde olay drgiisiinii bile ¢ikaramaz durumdalar. Smavlarda gramer
odakli veya test odakli bir sinav hazirlamayacagiz, dért beceriyi dl¢cen modern sinavlar
hazirlamak i¢in ¢alismalar yapmustik, ancak égrencilerin kritik diisiinme becerilerinin
zayifigindan dolayi sorulari eskisi gibi hazirlamaya basladik.

Students' critical thinking skills and their ability to produce strategies are very poor. They
are rote learners, then claim that the exams we have prepared are difficult. They cannot
even realise the plot of a text in a reading exam. We conducted some studies in order not to
prepare grammar-oriented or test-oriented exams, but to prepare modern exams that are
aimed to measure four skills. However, due to the weakness of the students' critical

thinking skills, we started to prepare the exams as before.

Another challenge experienced by testing members was reported as
internalisation of productive concepts (N=75). One testing member focused on the

importance of productive skills:

Sinavlarimizdaki en énemli sorunlardan biri de beceri odakli olmamalari. Ozellikle vakif
iiniversitelerinde dgrenci odakli sistem yanhs anlagiliyor. Ogrenciler productive skillerde
sorun yasadiklarindan daha ¢ok test sorulari sormaktayiz. Konusma simavini mesela
kaldirdik. Yazma sinavimi da sadece quizlerde yapmaya basladik. Productive skillerin
proficiency sinavinda olmamasi dersleri de etkilemekte, ¢iinkii hocalar bu becerilere daha
az zaman aywriyorlar. Ogrencilerimizin bir kisminin egitimlerine nem vermeyip OSYM nin
yaptigi sinavlara yonlenmesi de bizim sinaviarin scope unun degismesine etki etmektedir.

One of the most important problems with our exams is that they are not skill-oriented.
Especially in foundation universities, the student-oriented system is misunderstood. Since
students have problems with productive skills, we included more test questions in our
exams. For example, we removed the speaking part. Besides, we started to do the writing
part only in quizzes. The absence of productive skills in proficiency exams also affects the
courses as our instructors spend less time on productive skills. The fact that some of our
students do not attach importance to their education and take the exams held by OSYM also

affects the change in the scope of our exams.

As highlighted by the participants, it seems that a lack of information in optic
forms causes testing unit members to waste their time and energy decreasing their
motivation (N=43). A testing member explained the situation in the interview as

follows:
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Bazen sinav tutanaklarinda eksik isler olabiliyor, yani égrenciler optik doldurmay:
unutuyorlar falan. Bazen sinav gozetmeni de eksik form getiriyor, smava girmeyen
ogrencinin numarasini yanhs kodluyor ya da kodlamiyor. Talimatlara %100 uyulmadig
zaman bu eksik bilgiler bizi zora sokabiliyor. Ogrencinin kagidim bulmak vakit
kaybettiriyor. Gegenlerde answer keyde bazi dgrenciler a yerine b yazmis. Aslinda dyle ¢ok
kii¢iik bir hata ama hangi ogrenci oldugunu bulmak o kadar kolay degil. Kitapgik
isaretleme sorununa ek olarak ismini yazmayanlar oluyor.

Sometimes, there is some missing information in the forms and exam documents, that is,
students forget to fill in optics. Sometimes instructors bring incomplete forms. Although
they are required to note the number of students who do not take the exam, they mark
incorrectly or do not mark. This incomplete information can put us in trouble when the
instructions are not followed 100%. We finally find out which student it is, but it wastes our
time. In the last exam, some students marked b instead of a in the answer key. Actually, it
was such a small mistake, but it was not easy to find out which student it was. This
happened 2-3 times in the last exam. In addition to the booklet marking problem, there are

those who do not write their names.

One final reason why the participants worry seems to be the low cognitive and

cultural level of students (N=32). One testing member explained how she felt:

Akademik anlamda, dgrencilerin kiiltiirel seviyeleri o kadar diisiik ki ¢ok stkinti olabilir, bu
sadece bizim okula has bir sey degil. Biz bir par¢a ya da bir soru hazirlarken, bunu bilirler
mi diye diistiniiyoruz siirekli. Genel olarak bir ogrenci profilindeki kiiltiirel diisiikliikten
dolayr bir reading parcast veya bir cloze testteki konu se¢imi bile ¢ok zorlayict oluyor.
Genel bir sorun ama sorun nihayetinde ogrencilerin.

Academically, the cultural level of the students is so low that it can be very distressing.
This is not something unique to our school. While we are preparing a part or a question, we
always consider whether they are familiar with it. In general, due to the culturally low level
of students’ profiles, even the choice of topic in a reading part or a cloze test is very

challenging. It's a common issue, but a problem in the end.

A testing member drew the attention to another side of the issue:

Konu se¢imindeki yasanan problem, ¢ocuklarin genel cognitive levellerindeki sorunlardan
dolayi. YKS'yi gecen ¢ocuk muhakeme yapamiyor, genel kiiltiir seviyesi ¢ok diisiik, ilgi ve
motivasyonlart da olmayabiliyor. Magazin olmadik¢a giindemdeki haberlere veya olaylara
karst duyarsizlar. Sinavlardaki segcenek se¢me onlarin cognitive seviyelerini etkilemig
goriintiyor.

The problem in choosing a topic is due to the problems in the general cognitive levels of

the students. A student who passes the YKS cannot reason since his/her general culture
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level is very low, and they may not have interest and motivation. Unless it is news from
magazines, they are insensitive to current news or events. Choosing options in exams seems

to have affected their cognitive levels.

According to the results of the study, the highest-ranking challenge in this
category was the number of the students taking exams at EPPs. Most TUMs complained
about the low level of the students in addition to the gap between their levels, false level
placements, which was claimed to complicate the process. Another major challenge was
the students’ negative attitudes toward language tests. The other most striking problems
included their lack of critical thinking and cognitive-cultural level, which was
considered to influence their comprehension in exams. The next subsection deals with

testing processes-related challenges.

4.1.3. Testing processes-related challenges

The third frequently stated type of challenges is testing processes-related
challenges (N=3.949; 22,89%) encountered in testing practices at EPPs in higher
education. This category consists of the challenges during the preparation,

implementation, evaluation, and post-evaluation phases.

Table 4.11. Testing processes-related challenges

Sub-categories Number of Codes %
Challenges during preparation 945 23,93
Challenges during implementation 699 17,70
Challenges during evaluation 1.150 29,12
Challenges during post-evaluation 1.155 29,25
Total 3.949 100

As Table 4.11. presents, the highest-ranking subcategory belongs to challenges
during preparation (N=945; 23,93%). The second highest-ranking subcategory is related
to challenges during implementation (N=699; 17,70%). Challenges during evaluation
(N=1.150; 29,12%) and post-evaluation (N=1.155; 29,25%) are in the last two sub-

categories. The Figure 4.4. shows the sub-categories and their codes.
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The next subsections deal with the challenges during preparation,

implementation, evaluation and post-evaluation, explained respectively.

4.1.3.1. Challenges during preparation

This subcategory includes ten emerging codes which are shown in Table 4.12.

Table 4.12. Challenges during preparation

Emerging Codes Number of Codes %

Approximation to levels 131 13,86
Difficulty in item preparation 128 13,55
Scarcity in resources 124 13,12
Lack of reference framework 117 12,38
Insufficient proofreading 106 11,22
Need for native speaker 97 10,26
Validity matters 82 8,68
Alignment matters 73 7,73
Lack of item pool 52 5,50
Lack of topic variety 35 3,70
Total 945 100

The most frequent issue in this subcategory was the approximation of students’
levels (N=131). One testing member mentioned in the interview:

Kisisel olarak language level yani dgrencilerin language levelim test etmek, language
leveli tutturmakta c¢ok zorlanwyorum. Tam bir sinav hazirladim diyorum, ancak ikinci
okumada bu uygun mudur diye soru isaretleri beliriyor. Arada kalryorum, icime sinmiyor ...
Personally, | have a hard time preparing a test according to the language level of the
students. Although | may think I have completed preparing the exam, in the second reading,

question marks appear as to whether it is appropriate. I'm stuck and | don't feel comfortable.

The challenges related to difficulty in item preparation especially in listening
(N=128) comprise the second most frequently used type in this subcategory in the
interviews. This is one of the main challenges of testing members as indicated in the
following extracts:

Listening boliimlerinde ¢ok sitkinti yasiyoruz. Listening bulmak ¢ok zor olabiliyor. Gegen de
tartistik. En sikintili kismi orasi oluyor, listening sinavlarini native okuyor. Ama bu da
mesela nativemiz okudugumuzda tek bir aksan duymus oluyor, baska bir aksan alternatifi
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olmuyor. Dinledikleri kiginin pace yani hizi ile ilgili hocam. Elektronik ortamda mi? Bazen
biz kendimiz okuyoruz. Hazir ready-made yok bizde. Ayrica, eski kitaplari CD’si yok ama
bizim vizelerimizde listening boliimii var.

We're having a lot of trouble with the listening sections. Listening can be very difficult to
find. We have recently had an argument. That is the most troublesome part, our native
speaker reads the listening exams. But, when our native reads, students hear only one
accent, there are no other alternative accents. Another side is about the pace, that is, the
speed of the person they are listening to. Is it electronically recorded? Sometimes we read it
out ourselves. We do not have ready-made exams. Also, old books do not have CDs, but

there is a listening section in our midterms.

Another point was mentioned by a testing unit member:

Diger bir sorun da authentic materyal olusturmak ve c¢eldirici yazmak. Hazirladigimiz
smavlar ne kadar dilin dogasina uygun ve authentic, emin degilim. Ayrica, bir¢ok sinavimiz
yani aslinda biitiin sinavlarimiz multiple-choice oldugu icin ¢eldirici yazmamiz énemli, 0
yiizden ¢eldiriciler baya zamanimizt alryor.

Another problem is creating authentic materials and writing distractors. I am not sure to
what extent the exams we prepare are suitable for the nature of the language and authentic.
Also, since we have many exams, in fact, all our exams in multiple-choice, it is important

for us to write distractors, so they take a lot of time.

Scarcity in resources (N=124) has the third highest frequency among the
challenges in this subcategory testing members face when codes are computed. A

testing member elaborated on the issue as follows:

Kaynak sorunu, biiyiik bir ¢tkmaz bizim igin. Dogru materyali bulma, arti dogru materyali
modifiye edebilme ¢ok zaman aliyor. Yeni kaynak alamiyoruz, kitaplar ¢ok pahali. Okula
ayrilan biitcenin az oldugu, idare etmemiz gerektigi soylendi. Internet agik kaynaklarim
kullanmanuzi miidiirliik istemiyor, icerik giivenliginden dolayi. Eleman sayumiz az ve is
yiikiimiiziin  yogun oldugundan yeni icerik iiretemiyoruz. Burada giizel bir testing
kiittiphanemiz var ama gelistirme konusunda daha ¢ok calismamiz gerekiyor. Benimde
kendi adima yetersiz oldugum béliimlerden biri. Bunun iizerine gidip, arastirip, daha iyi
daha yeni kaynaklar saglayabilir miyiz, saglamaliyiz diye diisiiniiyorum.

The resource problem is also a big dead-end for us. Finding the right material, plus being
able to modify the right material, takes a lot of time. We can't buy new resources since
books are very expensive. We were told that the budget allocated to the school was small
and that we had to manage it. The directorate does not want us to use open sources on the
internet considering the security of the content. We are unable to produce new content due

to low staff and a heavy workload. We have a nice testing library here, but we need to work
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on developing new materials. Indeed, I'm not good enough. | think we should do research

and produce better and newer resources.

Another member explained further:

Kaynak problemimiz var bizim, kaynak bulmakta zorluk ¢ekiyoruz. Cogu zaman internete
yéneliyoruz kendi ¢abalarimizla, o da her zaman problemlerimizi ¢dzmeyebiliyor. Bu
kitaplarin hepsi ¢ok eski, senelerdir sinav komisyonunda olan kitaplar ve tiikenmis
durumda artik icleri. Kendi ¢abamizla béyle yayinevlerinden bir iki kitap getirttik ama
stirdiiriilebilir bir ¢oziim degil.

We have a resource challenge in finding resources. Most of the time, we tend to use internet
sources with our own efforts, yet it does not always solve our problems. All of these books
are very old, staying on the shelves of exam commission for years and are now fully used.

We received one or two books from publishing houses, but it is not a sustainable solution.

As a number of participants indicated in the interviews, the lack of a reference
framework leads to ambiguity during the preparation phase (N=117). One of the testing

members explained her concerns as follows:

CEFR la genelde égrenci seviyesi drtiismeyebiliyor. Bu durumda, CEFR ‘a gore belirlenen
dil diizeyi ile ogrencilerin diizeyi maalesef tutmadigi icin hani égrenciye odakli mi
yazmalyiz, yoksa o CEFR diizeyine mi odakli yazmaliyiz konusunda stkintilarimiz var. Yani
ogrenciye gére mi sinav hazirlayacagiz, seviyeye gore mi siav hazirlayacagiz? En biiyiik
stkintilardan biri. Bize sorarsaniz, kendi i¢giidiilerimize ve ¢ok dolayli CEFR’a dayanarak
diyebiliriz hocam. I¢giidiiden kastim da is tecriibesi ama hoca olarak. 7llaki biraz
simplificationa gidiyoruz. Eger biraz idealist bir writersaniz zaten iginize sinmiyor. Benim
sahsen i¢ savasim meslegimle ilgili.

In general, the student level may not be in line with CEFR. In this case, since CEFR
language level and the level of the students, unfortunately, do not match, we have problems
with whether we should write tests focusing on the student or CEFR level. In other words,
will we prepare the exam according to the student or the right CEFR level? One of the
biggest challenges | have. If you ask us, we prepare tests based on our own instincts and
indirectly on CEFR. | mean work experience, but as a teacher. We are doing a little
simplification. If you're an idealistic writer, you may not be satisfied. In my profession, it is

my personal civil war.
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Another testing member added:

Seviyeler arasi gecisler beceriler bakimindan belli degil. Ornegin kelime listemiz bile yok,
bizim bence en biiyiik sorunumuz farkl seviyelerde becerilerin gelisimini gosteren bir
gercevemiz yok.

Transitions between levels are not clear in terms of skills. For example, we don't even have
a word list, | think our biggest problem is that we don't have a framework that shows the

improvement of skills at different levels.

Another major concern of the directors and testing members related to national
challenges is insufficient proofreading (N=106). One testing member expressed her
concerns:

Yeterli ve diizgiin isleyen bir proofireading dongiimiiz yok. Simavi ben hazwrlyorum da nasil
hazirliyorum, yapici doniit olmayinca iyi mi yaptim, kéti mii tam anlayamiyorum. Onceki
miidiir zamaninda biz aramizda bakiyorduk ama yeni miidiir buna gerek olmadigini,
smavlarin ge¢ kaldigini soyledi.

We don't have adequate and proper proofreading cycles. | am preparing the exam and |
cannot fully understand how well or badly | am preparing it when there is no constructive
feedback cycle. During our previous manager, we were checking each other’s exams, but

the new manager said that there was no need for this since the exams were late.

One of the sources of anxiety related to testing processes was testing members'
stress about the need for a native speaker (N=97). As stated by a testing member:

Bir siirii hazirlik 6grencimiz ve sinavimiz var. Tiim sinavlar igin gegen yul sadece bir tane
proof-raderimiz vardr. Cok yogun donemlerde yigilma oldugunda, proofreaderumiz siirekli
zaman konusunda problem yasiyordu. Bu yil béyle bir imkammiz bile yok. YOK
onaylamamis native hocamizin gorevlendirmesini. Nasil native proof’u yapacagiz. Otorite
kurum bizim sorunumuzun farkinda bile degil.

We have a lot of students and exams in our school. We only had one proofreader last year
for all exams. Our proofreader was constantly having problems with time when there was a
piling of papers during peak periods. This year, we don't even have such an opportunity.
The assignment of our native teacher was not approved by YOK. How can we do native

proof? The authority institution is not even aware of our problem.

Another challenge experienced by testing members was reported as validity
matters (N=82). The following extract exemplifies how a testing member was affected:

Validity ger¢ekten vahim, “Are we asking what we are teaching?” bilmiyorum. Construct

validity olarak, hem biraz saglyor hem saglamiyoruz. Face validity bakmaya ¢alisiyoruz
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ama ¢ok yiizeysel. Content validity i¢in ogrenciler “bize ogretilmeyen konular soruldu”
diye sikayet ediyorlar. Ayrica ger¢ekten bir 6grencinin ihtiyaci olan biitiin skilleri, biitiin
becerileri onlara saglyor muyuz, hayw. CEFR in maddeleri ile “I can do statements”’lar
konusunda ¢ok iyi olmadigimiz agik.

Validity is really a disaster, “Are we asking what we are teaching?” I don't know. As
construct validity, we provide some. We try to ensure face validity, but it's very superficial.
For content validity, students complain about having been asked about topics that were not
taught.” Also, we don’t really provide all the skills, all abilities that students need. It is clear

that we are not very good at employing CEFR and "I can do statements.”

As perceived by the participants, it seems that alignment matters seem to affect
the quality of testing processes (N=73). A testing member was anxious about this

challenge and she explained the situation in the interview as follows:
Bazen secilen kitaplarin, belirli seviyede o kitaplart goren ogrencilerin ulasmasini
bekledigimiz seviyeye pek uyusmadigimi fark ettik. Ve bu durum testingi de dolayli olarak
etkiliyor tabii ki ¢iinkii genel baktigimizda 6grencilerin seviyesinin altinda kalyor se¢ilmis
olan kitap. Hatta FOAI'de de konusmustuk kitap iizerinde Bl yaziyor ama Bl oldugunu
kamitlayicr bir seyleri yok. “Rapor isteyin” demisti uzman E*** Hoca hatta, bilmiyorum
oyle bir raporlart var mi? Dolayisiyla biz testing olarak donem sonunda égrencinin olmasi
gereken seviye yani B2 - B2+ olmus olmast gerekiyor beklenti olarak. Ama kitap égrenciyi
0 seviyeye getiremedi, kitabin kendisi o seviyede degil ciinkii. Dolayisiyla biz alignment
saglamaya ¢alistigimizda derste igledikleri icerikle sikinti yastyoruz o seviyeyi yakalamada.
We have noticed that sometimes the selected books do not quite match the level we expect
students to reach who have seen those books at a certain level. And this situation indirectly
affects testing, of course, because generally speaking, the chosen book is below the level of
the students. We even mentioned this at FOAI, B1 is aimed at the book, but they have
nothing to prove that it is B1. “Ask for a report,” the expert E*** suggested, yet | don't
know if they have such a report. Therefore, at the end of the term, we expect the student to
be at the required level, namely B2 - B2+. But the book could not bring the student to that
level, because the book itself is not at that level. Therefore, when we try to provide

alignment, we have trouble with the content they teach in the course, and reach that level.

A testing member agreed and added some more details:
Table of specification her yerde ¢ok da saglikli hazirlanmiyordur diye diisiiniiyorum. Bir
test planin yapilma siireci oénemli olmasina karsin genelde bizim toplum planlamay: ¢ok
sevmiyor, direk hadi Allah deyip basliyor. Table of spec gegen toplantida paylastim ama
¢ok sicak bakmadilar. Yani biz zaten biliyoruz, ne geregi var gibi baya agik bir sekilde

boyle soylemislerdi. Alayli oldugumuz icin kafamizda var, ama yazili degil.
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I think the table of specifications is not prepared appropriately everywhere. Although the
process of preparing a test plan is important, our society does not like planning very much,
they just start by citing the name of "God.” At the last meeting, | shared the table of specs,
but they were not interested. | mean, they claimed they already know it quite clearly and
questioned if it was necessary to murmur all the plan is in their heads because they
graduated from a university. They believe they have it but it's not written.

Some of the testing members indicated that anxiety appeared due to a lack of the
item pool; in other words, item bank (N=52). A testing member, for instance, reported:

Kurumlarmn soru bankalart genelde yok, var diyenlerinki de etkin ve verimli ¢alismiyor.
Istenilen diizeyde degil bence.
Schools generally do not have item banks, and those, claiming they have, do not have

effectively and efficiently working banks. I don't think it's at the desired level.

A testing member added some more details and elaborated on the source of the

challenge as follows:

Soru havuzu igin tabi biraz istatistik ¢alismak gerekiyor, biz ona basladik ama bir sofiware
e ihtiya¢ duyduk. Okulumuz onu birazcik pahali buldu, almadi. E almayinca biz de kendi
¢abalarimizla bir seyler yapmaya ¢aligtik hani. Kullanilan sorunun nerede kullanildigini
gormemiz lazim, onun kaydimi nasil tutacagiz bu yogunlugun arasinda, olmadi o yani.
Aslinda ¢ok istedik ve calistik onun iizerine. Hakikaten boyle her annual toplanti sonrasi
item banking hep bir maddeydi bizim igin. E tam baslyoruz software ihtiyact ¢tkiyor
karsuimiza. Olmadi falan sonra biraktik, dedik herhalde bu béyle olmayacak artik yani.
Ideali o tabii ki biliyoruz. Biz sorular yaziyoruz, hani iyi ¢alisan sorular ama éyle kaliyor.
Diger bir nokta ise belki aralarinda kétii ¢alisan sorular var ve kullaniliyor. Elenmesi
gereken. O anlamda eksigiz.

Of course, some statistical work is required for item pool. We started to work on it, but we
needed software. Our school found it a little expensive and did not buy it. When we didn't
get it, then we tried to do something with our own efforts. Due to the fact that we needed to
see where the question was used, how we were going to keep track of it, etc., we could not
realise it when we had such a busy schedule. Actually, we wanted a lot and we worked on
it. Indeed, at every annual meeting, item banking has always been a matter of discussion.
Well, when we start to discuss and the need for software appears. In the end, we quit
admitting the impossibility of item banking. We are aware that it is the ideal. We write
items, you know, which work well, but we lose them. Another point is that maybe there are
some items that work poorly and they are re-used though they must be eliminated. We are
insufficient in this issue.
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One final reason seems to be a lack of topic variety (N=35). One testing member
explained how she felt:

Ogrencilerin diigiik seviyelerine bagl olarak farkli konular: siflara tasiyamiyoruz. Bu
sorun aslhinda Ki12’den gelen bir sorun. Cocuklar sinifa getirdigimiz giincel olmasina
karsin bu konuda destekleyici fikir ¢ikartamiyorum diyor. Major idea, minor idealar:
olusturamiyorlar. Sosyal medya hesaplarimin da etkisi olabilir, bir iki ciimle soyleyip
konuyu bitirmek istiyorlar.

Due to students’ low level, we are unable to bring different subjects into the classrooms.
This issue actually results from K12. Students complain they can't come up with supporting
ideas even though we bring up-to-date topics to the classroom. They can’t produce major
ideas or minor ideas. They want to end their turn by saying one or two sentences, which
may be caused by social media use.

Challenges during preparation were related to the lack of training since the
TUMs who were forced to work in the TUs stated that they had no or limited
knowledge of how to design a language test. The most frequently mentioned challenge
was approximation of language tests to students’ levels. It was claimed that they had
difficulty preparing items and determining item difficulty and distractors. Besides,
scarcity of resources, lack of reference framework, insufficient proofreading cycle, lack
of a native speaker, and validity and alignment matters were other major challenges
preventing them from preparing good language tests. The next subsection deals with

challenges during implementation.

4.1.3.2. Challenges during implementation

This subcategory includes seven emerging codes as shown in Table 4.13.

Table 4.13. Challenges during implementation

Emerging Codes Number of Codes %

Large scale exams 153 21,89
Technical issues 145 20,74
Inadequate proctoring 139 19,89
Inadequate instructions 102 14,59
Latecomers to exams 76 10,87
No recording in speaking exams 51 7,30
Reading aloud listening parts 33 4,72
Total 699 100
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Large scale exam (N=153) has the highest frequency among the challenges in
this subcategory testing members face when codes are computed. A testing member

explored as follows:

Es zamanli ¢ok fazla suifta sinav yapryoruz. Genelde es zamanli 30 sinifta falan olabiliyor.
Bazi smiflara ek siire veriliyor, acil ¢oziim bulmaniz gereken durumlar oluyor. Genelde bu
tip problemler.

We conduct exams in too many classes at the same time. In general, it can be done
simultaneously in 30 classes. We need to find urgent solutions for unexpected situations.

For instance, some classes are given additional time. We have such challenges.

Another testing member added:

Swnif sayisinin yani sira 6grenci sayisinin ¢ok fazla olmast da bence biiyiik sikinti. Sinifta
¢cok ogrenci olmasi sekretarya isini ¢ok fazla artirryor. Yani biz her seferinde ¢ok biiyiik
olcekli sinavlar yapiyoruz aslinda. Mesela 3000 kiisur 6grenci var. Ozellikle en yogun eyliil
ayidwr. Eyliilde en kapsamli muafiyeti yapiyoruz. Dénem basinda 3500 falandi. Yil sonuna
dogru 2500-2600 civarinda ogrenci sinava giriyor. Smiflarin kalabalik olmasindan dolay:
grup olusturmak zorunda kalryoruz.

In addition to the high number of classes, the large number of students within the classroom
is also a big challenge. Having many students in the class increases the secretarial work too
much. In other words, we always conduct a number of large-scale exams. For example,
there are more than 3000 students. Especially the busiest month is September. We make the
most crowded exemption in September. At the beginning of the term, it was around 3500.
Towards the end of the year, it decreases to around 2500-2600 students. We have to form

groups because the classes are crowded.

The second most frequent anxiety in this subcategory was testing members'
concerns about technical issues (N=145) such as malfunction of photocopy machines,

speakers, audio systems, and USBs. One testing member stated in the interview:

Teknik problemler yasayabiliyoruz. Teknik problemler derken, listening ile ilgili,
smartboard ile ilgili problemler olabiliyor, ses kalitesi diigebiliyor. Ogrencileri zamaninda
smiflara getiremedigimiz durumlar olabiliyor. Cok nadir de olsa hava durumuyla ilgili
problemler olabiliyor, ge¢ baslatma durumunda kalabiliyoruz. Uygulama esnasinda
proctorlarimizla, gorevli arkadaslarimizla ilgili zaman zaman problemler ¢ikabiliyor. En
basiti listening boliimiinde teknoloji biraz devreye girince teknik arizlar olabiliyor. O
durumda geg¢ bashyor listening, biraz ek siire veriliyor. Su anda aklima gelenler buniar.

We may experience technical problems. There may be problems with listening, the

smartboard, and the sound quality may decrease. Sometimes we cannot bring students to
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class on time. Although rarely, there may be problems with the weather. Then we may have
to start late. During the application, problems may arise from time to time with our proctors
and our colleagues. The simplest is listening as technology comes into play when technical
malfunctions may take place. In that case, listening starts late, and extra time is given.

These are the ones that come to my mind right now.

Two testing members from another university explained further:

Projektorler eski ¢alismiyor. Teknoloji sonugta ¢abuk ypranan bir sey ve cabuk bozulan
bir sey. Sinifimizda tabii ki hoparlériimiiz var ama bir hafta sonra ¢alismayabiliyor. Yani
stirekli yenilenmesi gerekiyor ve tabii ki bunlara da para harcanmasi gerekiyor. Biitcemiz
ise ¢ok sumirl, bakin arkanizdaki fotokopi makinesi bozuk, ¢aligmiyor. Su anda final
smavini basamiyoruz mesela. Ayrica buradaki optik okuyucu bozuk, optik kagitlar
okuyamiyoruz. Yani fiziksel kosullarimiz ¢ok zor. Bu makineyle 8000 6grenciye on sayfalik
bir sinav hazirlamak aslhinda olmaz. Senenin ortasindan beri biz bu makineyle ¢ok biiyiik
sorun yastyoruz. Bastiklarmin yarisi okunmuyor, bastakiler degil arada okunmayanlar var.
Bu yiizden bastakileri de tek tek ¢ekiyoruz. Hangisi okunuyor, hangisi okunmuyor anlamak
bile ¢ok zaman alwyor. Aradan hi¢ beklemedigimiz bir kagittan ¢ikiyor. Dedigim gibi
teknoloji ¢abuk yipranan bir sey oldugu icin, ¢ok eskidigi icin, siirekli bozulma sayist da
artryor.

The projectors are old and not working. Technology is, after all, something that wears out
quickly and is a perishable thing. We have a speaker in our classroom, but it may not work
after a week. In other words, they need to be constantly renewed. Money needs to be spent
on them. However, our budget is very limited. Look, that copy machine behind you is
broken, it doesn't work. For example, we can't print the final exam at the moment. Also, the
optical reader here is broken, so we cannot read optical papers. Our physical conditions are
very difficult. With the copy machine, it is not possible to prepare a 10-page exam for 8000
students. Since the middle of the year, we have been having this problem with the
machines. Half of the prints are unreadable. The unreadable ones are not the first ones.
That's why we need to copy them one by one. It takes a lot of time to even understand
which one cannot be read. We cannot expect which paper. As | said, since technology is
something that wears out quickly and gets old, the number of breakdowns is constantly

increasing.

Makinelerimiz ¢alismamasina ek olarak, teknik islerle, teknik meselelerle ilgilenen bir
gorevli yok aslinda. Yani bir-iki gorevli var ama onlarin da gorev tamminda oyle bir sey
oldugunu sanmiyorum. Ve bu konuda da ¢okta iyi degiller, dyle hemen ¢oziime ulasacak
bilgileri, egitimleri yok. Birimimizde ¢alisan M***** Bey den bir sey istedigimizde tabii ki

de gelip ¢ézmeye ¢alisiyor, ama o da bilgisi dahilinde bize yardimci olabiliyor. Daha
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fazlasu yapamiyor. Servis ¢agiriliyor, ama servisin gelmesi uzun zaman aliyor. Birimde |T
alaminda uzman, boyle teknik bir kisinin de goreviendirilmesi gerekiyor agik¢ast burada.

In addition to the malfunctioning of our machines, we lack a staff who takes care of
technical repairs and issues. There are one or two members, but | don't think there is such a
thing in their job description. And neither are they good at technical matters, nor do they
have the knowledge or training to reach a solution immediately. When we want something
from Mr. M***** who works in our unit, of course, he comes and tries to solve it, but he
can help us with his knowledge in a limited way. He cannot do more. The service is being
called, but it takes a long time for the service to arrive. Obviously, such a technical person,

who is an IT expert, should be working here.

A testing member shared similar views but also put emphasis on the desperate
situation of the school:

Bir iiniversitede YDYO vitrindir ayni zamanda. Ancak ogrencilerin iiniversiteye ilk adim
attiginda egitim almak iizere geldikleri okullarda sartlar ¢ok zayif. Mesela ‘fotokopi
makinemiz arizaland1” diye IIBF’ye gittim, “fotokopi ¢ekebilir miyiz” dedim. Ama izin
vermediler. Fotokopi ¢ekecegim dgrenciler ashinda o fakiiltenin kendi 6grencileri. Yani bir
sene sonra hazirligi gecerek o fakiilteye gidecek oOgrencilerin kagitlarini ¢ekemedim.
Disarda kendi paramla ¢ektirdim.

YDYO is a display window in a university. However, the conditions at schools where
students come to receive education when they first step into university are very poor. For
example, | went to the faculty of economics and administrative sciences because "our
photocopy machine broke down.” | asked, "Can we copy exam papers?”. But they did not
allow it. The students | will copy exam papers for are actually the students of that faculty.
In other words, | could not copy the papers of the students who would pass the preparation

and go to that faculty in a year. | had to do it by spending my own money.

The challenges related to inadequate proctoring, including missing packs, late
handing of packs, tendency to take medical reports and day-off (N=139) comprise the
third most frequently used type in this subcategory in the interviews. A testing member,

for instance, considered:

Swnav esnasinda ve simav sonrasi farkli uygulamalar yapildigini duyuyoruz ya da sahit
oluyoruz zaman zaman. Ve buna yapabilecegimiz bir sey olmuyor. Sinav esnast ile ilgili,
mesela biz instruction’imiza, prosediiriimiize sunu  koyduk;  kesinlikle  Tiirkce
konusulmayacak, sorular agiklanmayacak. Ama hoca kapisimi kapatip bunu yapabiliyor
yani. Proctorlar optional, yoruma acik sorularda esit davranmayabiliyorlardi.

Ogrencilerine aciyip eger anlamadilarsa agikliyorlar falan. Soruyu agiklamakla yetinmeyip
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orneklendirebiliyor mesela. Sinav sonrasinda ise kagitlar: siralamayanlar veya geg
getirenler oluyor. Gegen dénem kagitlar: eve gétiirmiis hocamizin biri, bir kagit bulunmad.
From time to time, we hear or witness that different applications are made during and after
the exam. And there is nothing we can do about it. For example, we put the following in
our instructions, our procedure; no Turkish will be spoken, and questions will not be
explained. But some instructors can close the door and do so. Proctors could behave equally
in optional, open-ended questions. They take pity on their students and explain if they don't
understand. For example, some not only explain the question but also give an example.
Some instructors do not sort the papers or bring them late. One of our instructors took the

papers home the last term, and could not find one paper.

A testing member added some more details and elaborated on the issue as

follows:

Hocalarimiz sinavda gézetmenlik yapmak istemiyorlar, izin istiyorlar, vermeyince de rapor
alyorlar. Bu durumda diger fakiiltelerden asistan falan geliyor gozetmenlik igcin. Hamile
olan hocamiza kolaylik yapmak istedik, baska bir hocamiz ge¢miste hamile iken
gozetmenlik yaptigint ama simdi ¢ocuklarimin biiyiidiigiinii belirterek ayrimcilik yapildigin
iddia etti. Bagka bir hoca da erkek oldugu i¢in hamile kalamadigin ifade etti. Saka gibi
diyaloglar yasadik.

As our instructors do not want to take duty in the exams, they ask for permission. When we
do not let them, they take a medical report. In this case, assistants from other faculties are
assigned. We wanted to help a pregnant instructor, another instructor claimed that she had
examination duties in the past when she was pregnant, but now her children are grown,
claiming this as discrimination. Another instructor stated that he could not get pregnant

because he was a man. We had such conversations like jokes.

An important number of interviewees indicated that the source of the challenges

encountered in testing processes results from inadequate instructions/guidelines

(N=102). The following extract explains her feelings:

Bazen sorun instructionlarla ilgili olabiliyor. Sinavin yénergesindeki sorunlar ozellikle
yazma i¢in diyebilirim. Yani yazma yonergeleri bazen simavda pek yeterli olmayabiliyor.
Sinav esnasinda bunu agiklamak sansiniz da olmuyor.

Sometimes the problem can be with the instructions. The instructions of the exam
especially in writing can be problematic. In other words, writing instructions are sometimes
not adequate for the exam. We do not have the chance to make explanations during the

exam.
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Furthermore, latecomers to exams (N=76) are a noticeable concern of testing
members. One testing member expressed her feelings:

Cok fazla ge¢ kalan égrenci oluyor. Geg gelenleri almayalim diye karar aldik ama veli
sikayetleri ve rektorliik kararmmizin kaldirilasini istedi. Geg¢ kalan o6grenciler, diger
ogrencilerin konsantresini fazlasiyla etkilemekte.

Too many students are late. We decided not to accept latecomers, but upon parents'
complaints, the rectorate demanded that our decision be abolished. The students who are

late greatly affect the concentration of other students.

No recording in speaking exams (N=51) also affected the motivation of testing
members in a negative way. A testing member, for instance, explained the issue as
follows:

Speaking ’leri kaydedemedigimiz icin ogrenciler itiraz edemiyor.
Students cannot make objections because we cannot record the speaking part.

Finally, some testing members were anxious when they had to read aloud

listening parts (N=33). A testing member elaborated:
Listening hocalar okuyor, speakeriarimiz bile yok yani. Bu devirde olmamast ¢ok enteresan
ama iste olmayinca da o sorunlart agsmak, kisilere kaliyor. O zaman da kisiler burn out
dedigimiz seye ister istemez yakalaniyor.
Instructors read aloud the listening parts since we don't even have speakers. It is very
interesting not to have speakers in this era, but when there are not, it is up to people to

overcome those problems. Then, people inevitably get caught in what we call burnout.

The results revealed that the highest-ranking challenge in this category was
large-scale exams, resulting in heavy workload ranging from photocopy duties to
delivering and receiving packs from the instructors. Another major challenge was about
technical challenges, including malfunction of machines such as photocopy, speakers,
audio system, USBs, etc. The other most striking problems included inadequate
proctoring, insufficient instructions and guidelines. These problems are followed by
latecomers to exams, no recording in speaking exams, and having to read aloud in

listening exams. The next subsection deals with challenges during evaluation.
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4.1.3.3. Challenges during evaluation

This subcategory includes nine emerging codes which are shown in Table 4.14.

Table 4.14. Challenges during evaluation

Emerging Codes Number of Codes %

Reliability issues 224 19,48
Difficulty in standardisation 187 16,26
Lack of well-developed rubric 161 14,00
Failing to meet assessing deadlines 143 12,43
No blind marking 135 11,74
Unclear answer key 114 9,91
Borderline scores 92 8,00
Assessment of papers outside the school 63 5,48
Complicated score calculation 31 2,70
Total 1.150 100

The challenges related to reliability issues such as single grader/assessor in
writing and speaking (N=224) comprise the most frequently used type in this
subcategory in the interviews. A testing member elaborated on the issue and stated that:

Reliability sorunu sadece bizim iiniversitede degil, neredeyse belki bazi istisna tiniversiteler
hari¢ tiim devlet ve vakif iiniversitelerinde biiyiik bir sorun. Insanlar mevcut is yiiklerine ek
hicbir ekstra is istemiyorlar. Zoraki verdigimizde de ¢ok iistiinkérii bir sekilde yapryoriar.
Writing kagitlarint iki kisiye okutamiyoruz, siirekli sikayet ediyorlar. Speaking de sinirli
personeli match etmek oldukga zor. Kaliteyi artirmak istiyoruz, ancak mevcut kapasite ve is
yiiklerine baktigimizda bir sey diyemiyoruz. Bu gibi gorevler ekstra algilandigindan pek de
umursanmiyor.

Reliability issue is a big problem not only in our university but also in almost all state and
foundation universities with the exception of some. People don't want any extra work in
addition to their current workload. When we force them to get it, they do it in a superficial
way. We cannot have two people to score writing papers, they are constantly complaining.
It is quite difficult to match the limited staff for the speaking part. We want to enhance the
quality, but considering the current capacity and workloads, we can't do anything. As such

tasks are perceived as extra, they are not paid attention much.
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Difficulty in standardisation (N=187) has the second highest frequency among
the challenges in this subcategory testing members face when codes are computed.

Some testing members explained as follows:

Degerlendirmede uyusmaziiklar yasanabiliyor. Atiyorum nerede, ne kadar puan kirilmali-
kirtlmamali o noktada bazen eksik kalabiliyoruz. Fikir ayriliklar: oluyor ¢iinkii herkes farklh
diigiiniiyor, o  fikir —ayriliklarini  yonetebilmek de sikinti.  Ozellikle — writing
degerlendirmesinde farkliliklar olabiliyor, her hocamin farkl: bir tabii ki dogal olarak
kisisel farkliiklardan dolay: standartlasma her zaman miimkiin olmayabiliyor.

There may be discrepancies in the assessment. We lack training on where and how many
points we should take some points off. There are differences of opinion because everyone
thinks differently. Managing those differences is a problem. There may be differences,
especially in the evaluation of writing as each rater is different. Of course, naturally, due to

personal differences, standardisation may not always be possible.

Degerlendirmedeki endiselerden dolayr simaviarda a¢ik uglu sorularla ilgili ¢ok sitkint
yasworuz. Standardr saglamak ¢ok zor oluyor. Bu durumda sinav tiirleri arasinda avantaj
dezavantaj ¢ikmis oluyor. Bu kadar fazla égrenci ve bu kadar az kisi ile agik u¢lu sorular
ve writing kismini istedigimiz gibi yapamayacagimiz igin biz de a¢ik u¢lu sorulardan
kaginiyoruz. Yani ¢ok fazla alternatif ¢ikacagin diisiinerek, bilingli olarak writing ve agtk
u¢lu sorulart smaviarimizdan ¢ikardik ve multiple-choice ’a yoneldik. Aslinda ¢ok mantikli
degil ama dyle bir kisitlamaya gittik.

We have a lot of challenges with open-ended questions in exams due to concerns in
assessment. It is very difficult to maintain standardisation. In this case, there are advantages
and disadvantages among exam types. Since we cannot do the open-ended questions and
the writing part as we would like considering so many students and so few people, we
avoid open-ended parts. In other words, assuming that there would be too many
alternatives, we deliberately removed the writing part and open-ended questions from our
exams and tended to employ multiple-choice. Actually, though it doesn't make much sense,

we took such a restriction decision.

Degerlendirme asamasinda tabi hocalarmn bakis agisina gore, dil egitimine gore kagitlar
yorumlamalart da farkly oluyor. Tamam hepimiz iletisimsel metot biliyoruz ama i¢ sesimiz
farkli olabiliyor. Her zaman ayni olmuyor, birakin a¢ik uglu kistmlar: mesele dinleme ile
ilgili bir meti degerlendirirken dahi kimi hoca diyor ki iste bir harfi yazmamus, Sifir not
verelim. Aslinda ben seyden bakiyorum perspective of communicative testing yani olam
once bir gorelim. Bireysel farkliliklardan dolayr bu tip bazen degerlendirmedeki method
yaklagimlar: gibi sorunlar olabiliyor. Hocalar arasinda o yiiksek vermis, o diisiik vermig

tartismalart olabiliyor.
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During the evaluation phase, of course, the interpretation of the papers differs according to
instructors' points of views and language education level. Well, we all know though the
communicative method, our inner voice could be different. It is not always the same. Let
alone the open-ended parts, even when evaluating a text about listening, some instructors
say when students don’t write even a letter, they want to give a zero grade. Actually, from
my perspective, what is important is communicative testing, that is to see what happens
first. Due to individual differences, evaluation can sometimes cause problems such as
differing scoring approaches. There can be arguments among the instructors on some give

high or others give low.

Some testing members shared similar views but also put emphasis on the

responsibility of instructors:

Hocalar kagitlarina goz atip gelmeleri gerekiyor toplantiya, ancak bazen éyle gelmiyorlar
bazi sinavlardan sonra toplanti yapiyoruz hani istiyoruz ki hocalar kagitlar: gozden
gecirsin de sorunlu kagitlart konusalim diye. Hi¢ bakmayan hocalar, toplantiya gelmeyen
olabiliyor. Ama sonradan da stkinti ¢ikabiliyor. Karsiliksiz ¢ek gibi goriiyorlar ve gorev
tamiminda olmadigimi diisiinebiliyorlar.

The instructors are expected to come to the meeting by having a look at the papers, but
sometimes they don't do so. We organize meetings after some exams. You know, we want
the instructors to review the papers beforehand so that we can solely talk about the
problematic papers. There may be instructors who have never had a look or do not even
come to the meeting. But later on, challenges may arise. They may consider it as an unpaid

check and that it is not defined in their job description.

Rubric olusturduk ama zaman zaman arkadaslarimiz refer etmiyorlar ona, gézden kagirmis
olabiliyorlar. Cok alistik zaten hep aym seyler deyip tekrar tekrar ellerine
almayabiliyorlar, kagimiyorlar bundan. Onun disinda bazen rubrici dogru yorumlayamama
olabiliyor, dzellikle de yeni gelen arkadaslarda. Oryantasyon yapamiyoruz, Zaman zaman
donem ortast giriglerde oryantasyona vaktimiz kalmadigi igin kacamaklar olabiliyor. O
yiizden de rubric tamitilmadigi igin hatalar oluyor.

We have formed a rubric, but from time to time, our friends do not refer to it, they may
overlook it. They may think that they are so used to it and don’t want to take it in their
hands again and again, so they avoid it. Apart from that, sometimes some may have
difficulty interpreting the rubric correctly, especially new members. We are unable to do
orientation when new instructors start to work at mid-term. That is why we do not have

enough time for orientation. Then there are misuses of rubric because it is not introduced.
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A testing member added that there was a lack of coordination between graders

and standardisation meetings were of great importance and explained:

Eskiden standardizasyon toplantilarimiz vardi. Iste bu fiziksel kosullar ashinda onu da
etkiledi. Her sinav sonrasinda o béliimiin o levelin hocalariyla bir revise key toplantilar:
yapiliyordu ve alternatif cevaplara birlikte karar veriliyordu hocalarla birlikte.
Toplantilarin sikligt ihtiyaca gore degisiyordu. Standart bir zaman yok. Ama simdi iki ayr
kampiiste oldugumuz igin o iki grubu bir araya getirmek imkansiz hale geldi. Bir de sayilar
gitgide artti tabii. Yeni hocalara standardizasyon toplantisi yapamiyoruz. Ashnda ¢ok
biiyiik bir degisiklik yapildigi zaman mesela kriter degistigi zaman, biitiin hocalara toplanti
diizenliyoruz ancak gelmiyorlar o ayri. Zaten bu kadar hocayt bir araya getir, yap et falan
kalabalik niifusla zor. Bu yiizden standardizasyon anlaminda siirekli sikintilarimiz oluyor.
Yani tabi goniil istiyor her sinav éncesi toplanti yapalim, tartisalim, konusalim ama tabi
oyle bir vaktimiz olmuyor ¢iinkii ncesinde hani hem inputu hazirlamaniz gerekiyor, bizim
bir bakmamiz gerekiyor, sonra déniit vermemiz gerekiyor falan. Bu yani, genel olarak hani
en baskin aa yine mi olmadi dedigimiz bu.

We used to have standardisation meetings. The physical conditions actually affected it as
well. After each exam, a revision key meeting was held with the instructors of that level
and alternative answers were decided together. The frequency of the meetings varied
according to needs. There was no standard time. But now that we are on two separate
campuses, it has become impossible to bring those two groups together. And, of course, the
number of instructors increased. We cannot hold a standardisation meeting for new ones. In
fact, when a big change is made, for example, when the criteria change, we need to
organize meetings for all the instructors, but they do not come. It's hard to get so many
instructors together anyway, as a large population. That's why we have constant problems
in terms of standardisation. Of course, we desire to have a meeting, discuss and talk before
each exam, but we don't have such time because we have to prepare the input first, check it,
and then give feedback. This is, in general, the most dominant part that hasn't been

established yet.

The third most frequent anxiety in this subcategory was testing members'

concerns about a lack of a well-developed rubric (N=161). A testing member

elaborated:

Onceden analitik rubric kullaniyorduk ama sonradan holistic bakmanin daha rahat
olacagi, daha dogru olacag diistiniildii. Buradaki asil sorun bir¢ok hocamin kafasinda var
bir rubric. Sahsen ben kendi adima ben dahi okurken kafamdaki rubric’e gore okuyorum.
Gelistirilen analitik rubric eski hocalar ve yonetim tarafindan ¢ok iyi ise yaramadigi
diistiniildii. Analitik rubric’in zayif kaldigi ve ogrencilerin ¢ok yiiksek notlar aldigi

diistiniildii. Ozellikle B2 diizeyine yaklasmaya basladik¢a rubric’in gozden gecirilmesi
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gerekiyordu. Yani kagit okuduk¢a “bu kagidin bu notu almamasi gerekir” diyorduk yani.
Sanirim o sebep oldu biraz da rubric’in kalkmasina ama hala ben B2 diizeyinde kagit
okudugumda nasil yani yanhs oldu herhalde, hala yiiksek not verdigimizi diigiiniiyorum
writing kagitlarina. 20 iizerinden 17-18 alan kagitlar ashinda 17-18lik degil, B2 seviyesi
diigtiniildiigiinde. Proficiency i¢in kullandigimiz rubric aslinda tepeden indi éyle olabilir.

We used analytical rubrics before, but later it was thought that it would be more beneficial
and accurate to employ holistic one. The main problem here is the rubric that many teachers
have in their minds. Personally, | score the papers according to the rubric in my head. The
analytical rubric that was developed was considered by experienced instructors and
management to not work very well. It was thought that the analytical rubric was weak and
the students got very high grades. The rubric needed to be revised, especially at B2 level. In
other words, as we scored the paper, we were saying that "the paper should not receive this
grade.” | think that caused the rubric to be abolished, but I still think it was wrong when 1
score a B2 level paper. I still think we gave high marks on some papers. The papers that got
17-18 out of 20 were not actually 17-18, considering the B2 level. The rubric we use for

proficiency actually was accepted as top-down.

Among the challenges, instructors’ failing to meet assessing deadlines (N=143)
was a great concern for testing members. A testing member, for instance, put an

emphasis on deadlines and stated:

Deadline’lar falan yok. Final sinavi i¢in mesela belirledigimiz deadline’a bile uyulmadi.
Belli bir siire veriyoruz, okuyup geri getirmeleri i¢in ama kimse uymuyor. Ufak tefek geg
kalmalar genelde asiliyor, ama mesela bir sene dolabinda tutabiliyor sinav zarfini ondan
sonra getirebiliyor. Kontrol edemiyoruz yani ¢iinkii o kadar ¢ok simav evraki var ki onu
kontrol edemiyoruz. Imza karsiigi aliyoruz ashnda ama bazen gézden kagabiliyor. Yani
dedigim gibi bir simawvi bitiriyorsunuz, digeri basliyor. Siirekli devam ediyor o yiizden
kontrol edemiyoruz burada. Hocamin bir hafta siiresi oluyor, hafta boyunca. Swmav
evraklart evine gidiyor yani. Bazi simaviar ¢oktan se¢meli ve optik okuma oldugu igin biz
burada okuyoruz. Deadline’a uymak da istemiyorlar, zor oluyor onlar i¢in bazen. Siirekli
dead/inet gegiriyorlar, deadline't ¢ok aksatwyorlar. Ayrica burasi siirekli bir sirkiilasyon
halinde, bizim buradan siavi toplayp arsive indirmemiz lazim ki yeni sinavi yerlestirelim.
Ama hala getirmeyen hoca oluyor sinavini, biz arsive génderemiyoruz simaviari. Siirekli
hocayi bekliyoruz getirsin diye. Baskasina bagimli ¢alismak zorunda kalvyorsun.

There are no deadlines. For example, the deadline we set for the final exam was not
complied with. We give a certain amount of time for the instructors to score papers and
bring them back, but no one does so. Minor delays are usually compensated, but for
example, one instructor kept papers in his locker for a year and then brought them
afterward. We cannot control it because there are so many exam documents. We actually

hand them through signature, but sometimes it can be overlooked. So, as | said, as we finish
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one exam, another begins. It goes on all the time, so we can't control it here. The instructors
have a week. Yet the exam papers are taken home. The exams that are multiple-choice or
scored in the optical reader are scored in the school. They don't want to follow the deadline
either, it's hard for them. They are constantly skipping deadlines. Also, this office is in
constant circulation, we need to collect the exams and send them to the archive so that we
can place the new ones. Since the instructors do not bring the exam papers, we cannot send
them to the archive. We are constantly waiting for the instructors to bring them. We have to

work dependent on someone else.

A number of participants indicated in the interviews no blind marking (N=135).

A testing member cited her concern:
Writing ve speakinglerde kor hakem uygulamasi yapalim diyoruz ama istedigimiz gibi
olmuyor. Genelde degerlendiriciler puanlama yaparken writing de yan yana okuyorlar,
speaking de ise ayni puani veriyorlar. Arada hi¢ farkin olmamasi giizel ama sistemi bu
niyetle kurmadik.
We try to set blind marking in writing and speaking, but it doesn't work as we want.
Generally, assessors score together in writing, and they give the same score in speaking. It

is fine that there is no difference, but it was not our intention when we set up the system.

As one of the nationwide problems of language testing, unclear answer key
(N=114) caused anxiety among testing members in this study. The following extract

from testing members' experience would be enough to clarify the issue:

Cevap anahtarlart diizgiin hazirlanmiyor, aceleye geliyor. Optik okuyucunun cevap
anahtarinda bir hata, her sayfada standart hata ¢ikaryor. Actk u¢lu sorularda ise siirekli
degisen bir key var. Toplanti yapilmadigindan fikir birligi saglanamiyor, sadece aklina
gelen WhatsApp 'tan yaziyor. Diizenli bir sistem olusturamadik.

Answer keys are not prepared properly but in a rush. An error in the answer key of the
optical readers produces standard errors on each page. Keys for open-ended questions, on
the other hand, constantly change. Since there is no meeting, no consensus can be reached.
Instructors write what comes to their minds on WhatsApp. We have not created a regular

system.

In addition to the concerns stated above, borderline score (N=92) is a factor

contributing to anxiety. As explained by the participants:

Bizde sinavin yapimasi, uygulanmasindan ziyade sonrasinda ogrenci itirazlar: ekstra is
yiikii  getiriyor. Cok fazla o6grenci itirazi aliyoruz. Simirda kalan 6grencilerimiz igin

kurtarma operasyonlar: yapmak zorunda kalyyoruz. Bizim 65 ge¢me notumuz var ama 60-
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64 araliginda alan, zor durumda olan 6grenciler igin ek bir sinav hakki veriyoruz zaten.
Sene basindan beri hazirladigimiz o kadar sinav yetmiyor, bir sinav daha hazirlyoruz.
Neyse ki herkese ikinci sans miimkiin degil ama bazi dgrenciler i¢in bile olsa yeni bir sinav
hazirlamast iste.

In our school, student objections bring extra workload, rather than taking and applying the
exam. We get a lot of student objections. We have to carry out rescue operations for our
students at the borderline. Our passing grade is 65, but we give an additional exam right for
the students who are in the 60-64 range and who are in a difficult situation. In addition to
many exams we have prepared since the beginning of the year, we are to prepare another
exam. Fortunately, not everyone has a second chance, but even for some students, we are

preparing a new exam.

Stav sonuglarmmin duyurulmast swrasinda bir problem yasamiyoruz ama sonrasinda
itirazlar yagmur gibi geliyor. Ogrenciler icin ge¢gme notu 65 olmasina karsin 60 64 alan
ogrencileri Simwrda kalmis sayiyoruz. Bu durumda onlara tekrar bir sinav hakk veriyoruz
ikinci bir sans taniyarak. E bunlar da bize hep yeni sinav olarak déniiyor. Isin ozii 60-65
arasindaki borderline 6grenciler igin tekrar bir sinav veriyoruz.

We do not have a problem during the announcement of the exam results, but we receive
objections a lot. Although the passing grade for students is 65, we consider the students
who get 60-64 to be at the limit. In this case, we give them the right to take another exam,
giving them a second chance. And in the end for us, it is a new exam. In brief, we give a

repeat exam for borderline students between 60-65.

Some of the testing members approached the challenges by emphasizing the
assessment of papers outside the school (N=63). One of the testing members specified

her concern on this issue as follows:

Gegen sene bir hocamiz sinav kagitlarint evine gotiirmiis, okumusg bize teslim etmis. Aradan
bir ay sonra bir o6grenci sinav sonucunun sistemde olmadigini ve béliime ge¢mesi lazimken,
hazirlikta gorviindiigiinii bildirdi. Hemen kirmizi alarm. Hocayr bulduk ¢iinkii packler
kaybolursa geri doniisiimiiz yok. Ogrenci mahkemeye verebilirdi, sorunu ¢ozdiik sonunda.
Ama kagit kaybetme liiksiimiiz yok. Bu yiizden kagitlarin eve gétiiriilmesi biiyiik bir sorun.
Sonugta kagit kaybedilebilir, iizerine bir seyler dokiilebilir, yanginda yanabilir ne bileyim
her sey olabilir.

Last year, one of our instructors took the exam papers to his home, scored them, and
handed them to us. A month later, a student reported that her exam result was not entered in
the system and that she was displayed in the preparation system instead of the department.
It was an immediate red alert. We found the instructor because if the packs are lost, we
have no return. The student could take it to court, we finally solved the problem. But we

can't afford to lose paper. Hence, taking the papers home is a big issue. After all, it is
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possible they can lose papers, spill something on them, or they may get burnt in a fire, |
don't know, anything can happen.

Finally, testing members rarely mentioned complicated score calculation
(N=31). One of the testing members explained the issue in the following extract:

Bizim placementimiz bagsta olmak iizere sinaviardaki hesaplamalar biraz karisik aklimizda

biz de tutamiyoruz yani. Karistirryoruz, birbirimize soruyoruz. Siirekli ¢izelgeye bakmak

zorunda kaliyoruz. Siirekli degisiyor. Her degistiginde tekrar rapor hazirlayp iist yonetime
bildiriyoruz.

The calculations in the exams, especially our placement, are a bit complicated, so even we
can't keep them in our minds. We are confused and ask each other. We have to constantly
look at the chart. It's constantly changing. Every time it changes, we prepare a report and
submit it to the rectorate.

Out of nine challenges during evaluation, reliability and standardisation were top
issues. Besides, most TUMs criticised the lack of well-developed rubric as they
mentioned to have been employing randomly found ones even without adaptations or
revisions. Another major issue was the instructors’ failing to meet assessing deadlines,
which was associated with their low work discipline. In the next section, challenges

during post-evaluation will be explained.

4.1.3.4. Challenges during post-evaluation

This subcategory includes eight emerging codes which are shown in Table 4.15.

Table 4.15. Challenges during post-evaluation

Emerging Codes Number of Codes %

Over documentation 254 21,99
Unjustified objections to scores 189 16,36
Lack of archiving system 167 14,46
Lack of statistical analysis 152 13,16
Move up/down adaptations 134 11,60
Requirement for a fast announcement 104 9,01
Need for licenced programmes 87 7,53
Lack of prior documentation 68 5,89
Total 1.155 100
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The most frequent anxiety in this subcategory was testing members' concerns

about over-documentation (N=254). One testing member mentioned in the interview:

Stnavi hazirlamak bir yana, sinav oncesi ve sonrasi kagit isleri bizi ¢ok yoruyor. Simav
oncesi tim kagitlarin fotokopi c¢ekilmesi, zimbalanmasi, gruplanmasi, paketlenmesini
yapiyoruz. Hocalara imza karsiligi teslim ediyoruz. Gozetmen listelerini hazirlyyoruz,
hocalart ikna ediyoruz gorev igin. Swmmav sonrasi kagitlart aliyoruz, paketlemeleri
yapiyoruz. Itirazlart degerlendiriyoruz. Ogrencilerin kagitlarini tek tek bulup, inceliyoruz
ve raporunu yaziyoruz. En son arsivlemeyi yapiyoruz. Bunlar aklimiza ilk gelenler,
anlatirken bile yoruldum. Ofiste ¢calisirken SAW filmi gibiyiz.

Aside from preparing the exam, paperwork before and after the exam makes us tired. We
do photocopying, stapling, grouping, and packaging of all papers before the exam. We
deliver them to the instructors with signatures. We prepare the supervisor lists and convince
the instructors for the task. We take the papers after the exam and do the packaging. We
deal with objections. We find the papers of the students one by one, examine them and
write a report. We do the final archiving. These are the first things that come to our minds.
I'm tired of even telling you about our workload. It is like the movie SAW when we work
in the office.

The challenges related to students’ unjustified objections to scores (N=189)

comprise the second most frequently used type in this subcategory in the interviews.

This is one of the main challenges of testing members as indicated in the following

extracts:

Ogrenciler sinav sonuglarina itiraz edebiliyorlar, tabii ki resmi itiraz yoluna gidiyorlar. Bu
durumda, itirazda bulunan 6grencilerin kagitlari igin tekrar bir degerlendirme yapiliyor, 3-
4 giin icinde. Ilk puanlama yapanlardan farkli, bir komite olusturuluyor, 3-4 kisilik. Ancak
sadece maddi hatalara bakiliyor. Diger bir deyisle ogrenci dilekce verdiginde maddi
hataya bakiliyyor mesela icerik olarak writing yeniden okunmuyor, sinav tekrar
degerlendirilmiyor. Onlarin onay: ve incelemesiyle sonuglar agiklaniyor. Ogrencinin itiraz
ettigi not giincelleniyor gerektigi takdirde. Genelde ogrencinin aleyhine gerceklesiyor.
Siiphesiz 6gretmenlerimiz bol bol puan veriyorlar, miimkiin oldugu kadar destek olacak
sekilde vermeye calisiyorlar. Ucgiincii  gbz onlart  muhakkak  kesiyor,  bigiyor.
Beklediklerinden diisiik sonuglarla karsilagabiliyorlar agik¢ast.

Students can object to exam results. Of course, they present their objections officially. In
this case, a re-evaluation is made within 3-4 days for the papers of the students who
objected. A committee of 3-4 people different from the instructors involved in the first
scoring is formed. However, only technical errors or miscalculations are checked. In other

words, when students submit their objection letter, technical errors or miscalculations are
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checked. However, let us take writing, its content is not re-assessed, and the exam is not re-
evaluated. With their approval and check, the results are announced. The grade objected to
by the student is updated, if necessary. The results are usually to students’ disadvantage.
Undoubtedly, our instructors give more points while trying to give as much support as
possible. The 3" eye definitely cuts their scores. Obviously, they may get lower results than
they expect.

Ogrencilerden gelen sikayetler ¢ok ilging, bazilar: da klasik. Bir hoca yiiksek vermis, digeri
diigiik vermis. A sinifindakilerin ¢ogu yiiksek almis, B suifindakiler ise diisiik almus.
Kulaktan dolma, ésrenciler arasindaki dedikodular. Ornegin gramerde not kirildigi icin
itiraz ediyor bir dgrenci. Yanlys olan cevabim bile dogru oldugunu diisiiniiyor ve yeniden
okunmasini istiyor dgrenciler. Ya da writinglerinin tekrar degerlendirilmesini istiyorlar.
Mesela gecen donem, proficiency yaptigimizda 120 tane itiraz geldi. Ug giinde 120 itirazin
kagitlarini arsivden bulduk, inceledik ve cevap hazirladik.

We receive very interesting complaints from students while some of them are classic. One
instructor gave high while the other gave low. Most of the students in Class A got higher,
while those in Class B got lower. Those are gossip among the students. For example, a
student objected because she got a lower score in grammar. Students think that even their
wrong answers are correct and want their papers to be scored again. Or they want their
writing re-evaluated. For example, the last term, when we made proficiency, 120 objections
were received. In three days, we found the papers of 120 objections from the archive,

analysed them, and prepared an answer for each.

Another point was mentioned by a director:

Diisiik alan 6grenci artik bizi sasirtmiyor. Gegen sene gecen ogrenci ofise gelerek diyor ki
B ile ge¢misim ben niye A ile gegmemisim diye itiraz ediyor. Hani sirf kalan ogrenci degil.
Kalan ogrenciler zaten hepsine, her seye itiraz ediyor. Writingden mesela baya F, D veya
NA almis yani ¢ok diisiik notlar almig ogrenciler bile yine de itiraz etmig, yani su kadar
essay yazmis. Son ornekte, kagidini bulduk, tekrar inceleyelim dedik ama gordiik ki sadece
instructionlar: yazarak paragraf yazmaya ¢aligmis.

The students getting low scores no longer surprise us. Last year, a student who passed the
exam came to the office and said he got a B and asked why he didn't pass with an A. Not
only do the students having failed make objections. The students who have failed already
make objections to everything. Even the students who got F, D, or NA from writing, that is,
very low scores, still objected, claiming they wrote good essays. In the last example, we
found his paper, and examined it again, but it was interesting that he tried to write a

paragraph by just using the words in the instructions.
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A testing member drew the attention to another side of the issue:

Itirazlarin en sorunlu noktasi belki de ogrenciler artik korkusuz. Hak aramak énemli,
ogrenci itiraz etsin, hakkini arasin. Lakin bazi 6grencilerimiz var, hem haksiz ama bir 0
kadar saldirgan. Ogrenci kalinca once itiraz ediyor, notu degismezse mahkemeye
gidecegim diye dnce santaj ediyor, sonra sansimi bir deneyeyim diye mahkemeye
basgvuruyor. Mahkeme stirecinde égrencilerin kagidina ihtiyag duyuluyor. Gidip tik séyle
elinizle koymus gibi bulamiyoruz. Tek basina hocalarin yapmasi zor olabiliyor, bir yandan
ders anlatacak. Bu siiregteki isler bile olgme ofisinin sorumlulugunda olunca, o kadar isin
giiciin arasinda bir de onunla ugrasamiyoriar. Arsiv bile biiyiik bir sey aslinda yani is
kalemi agisindan. Hazirlamadan tutun dosyalamaya kadar bayag: bir yiik. Ustiine bir de
mahkemeye verilirse geri doniip bakiliyor. Oldu daha gegenlerde bir mahkememiz vardi.
Ogrenci hem notuna hem de geg¢me kalmaya itiraz ediyor. Final notuna galiba. Mahkeme
bilirkisi atiyor, sanwrim bir de bizden en son sinavda yiiksek almis bir 6grencinin notunu ve
kagidin ve ¢ok diisiik almis bir ogrencinin notunu ve kagidim istediler. Ayrica mahkeme
bizden bir de bu dgrencinin notunu ve kagidini yani ii¢ tane kagit gitti mahkemeye.

Perhaps the most problematic point of the objections is that students are now fearless. It is
important to seek justice, that is the students should object, and seek their rights. However,
we have some students who are both unfair and aggressive. When some students fail, they
object first, blackmail us that they will go to court if their scores do not change. Then they
apply to the court in order to try their luck. Students' papers are requested during the court
process. We can't find it immediately. It can be difficult for the instructors to do it alone
while teaching and preparing tests. It is unfair that the work in this process is under the
responsibility of testing offices as we cannot deal with it in the midst of all our work. Even
the archive is a big thing in terms of workload. It's quite a burden from preparation to the
filing. Besides, if it is taken to court, we need to make a search back. We had a court issue
recently. A student objected to both his grade and passing score line. I guess it was about
the final score. The court appoints an expert. | think they demanded us to submit the scores
and papers of a student who got high and those of a student who got very low. In addition,
the court also asked for the relevant student's score and paper, that is, three papers were sent

to the court.

Lack of archiving system (N=167) has the third highest frequency among the
challenges in this subcategory testing members face when codes are computed. Some

testing members elaborated on the issue as follows:
Arsivleme konusunda, 1-yer sorunu, 2-ekstra is yiikii ¢tkmis oluyor. Arsiv ile ilgili
calismalar ilk CEA akreditasyona girecegimiz dénemde basladi. Oncesinde diizenli bir
arsivimiz yoktu o giine kadar. Sonra yonetimi akreditasyon icin ikna edemedik, sonrasinda

arsiv ¢alismalarimiz yarida kaldz.
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In terms of archiving, we can mention 1-space problem, 2-extra workload. Studies on
archiving started when we began CEA accreditation process. Before that, we did not have
an appropriate archive system. Later we could not convince the rectorate for accreditation,

then our archive work was left aside.

Zaman zaman arsivieyen arkadaglar, talep edildiginde bulamayabiliyor sinaviari, nasil
oluyor bilmiyorum. Hocamizin teslim ettigi ortada ama bir sekilde zarf bulunamayabiliyor,
bir sekilde 6grencinin kagidinda bir eksik ¢ikabiliyor.

From time to time, our members who archive papers may not be able to find the relevant
exam document when requested. | don't know how they can’t find it. It is obvious that our
instructor has submitted the envelope, but somehow the envelope cannot be found.

Somehow the student's paper may be missing.

Asagidaki arsive kagitlar gittikten sonra ingsallah hi¢ gerekmez diye dua ediyoruz. Ciinkii
oradan bir sey bulmak herhalde azap olur diye diisiiniiyorum. Geriye donmek olduk¢a zor.
Smaviar paketlemek igin bize ¢op torbasi veriyorlar. Siyah bir ¢op torbasina koyuyoruz.
Ustiine de hangi sinavin oldugunu yaziyoruz. Sonra gérevli geliyor, beraber arsive
gidiyoruz, gorevli soylene soylene onlart kurbanlik getirir gibi yerlestiriyor. “Siz zayifsiniz
siz daha iyi girersiniz” diyor, bir de onla bir tartistyoruz. Cop torbasi zaten ceset gibi. Ya
karigsa o torbalar ¢oplerle. Tiirk¢e yaziyor ki diger ¢alisanlar anlasin diye. Cop posetine
koymamizin sebebi onu daha korunakli bir hale getirmekmis. Ama iki giin sonra ben arsive
insem, o poseti nasil acacagim, yirtmam lazim. Tabi bilgisayarda notlar var ama yazil
dokiiman gerekirse, yandik yani.

After we carry the papers to the archive down, we pray that we do not need them. | think it
would be a torment to find something there. It is quite difficult to go back. They give us
garbage bags to pack the exams. We put them in a black garbage bag. We also write the
information about exams on it. When staff comes, we go to the archive together. The
officer places them as if they are sheep to the slaughter. He says, “You are thin, you can fit
better,” and then we argue with him. Garbage bag is like a corpse. What if those bags get
confused with real garbage bags? We write pack info in Turkish so that other employees
can understand it. The reason we put them in garbage bags is to ensure their protection. But
if 1 go down to the archive after two days, how will | open that bag, | have to tear it. Of
course, there are grades on the computer, but if a written document is needed, we are in a

serious situation.

Another member explained further:

Mesela gecen sene ilging bir olay yasadik. Alti sene once burada muafiyet sinavina girmis

kalmis ama gegtigini zannediyor. Béliimiine devam etmis, tiim derslerini bitirmis, mezun
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olacak. Béliimiin ve fakiiltenin géziinden kagmis. O zamanda hani %30-50 Ingilizceler
falan vard:. Béliimden diploma alacagini zannederken karsisina bir ¢ikiyor ki hazwrliktan
kalmis. Ogrenci “ben gectim” diye itirazda bulunuyor, “haywr kalmadim ben” diyor.
Fakiilte bize resmi yaziyla durumunu soruyor. Once bilgisayardan notunu bulduk,
gonderdik. Ogrenci kagidimn tekrar okunmasini talep ederek mahkemeye gidecegini
soyledi. Kagidini aradik ama uzun siire bulamadik. Rektorliikten yazi yazdilar, olay
biiyiidii. Sonunda yanhys packin i¢inde bulduk. Hepimiz istim iistiindeydik.

For example, we had an interesting event last year. A student took the exemption exam here
six years ago. Assuming that he passed, he continued his education at the faculty and
completed all the courses waiting for graduation. It was overlooked by the department and
the faculty. At that time, you know, there were 30-50% English. While he applied for a
diploma from the department, it was realised that he had failed at preparatory school. The
student claimed "I passed" and "no, | did not fail.” The faculty inquired about his status in
an official letter. First, we found the score on the computer and sent it. He said that he
would apply to the court, demanding that his paper be scored again. We searched for his
paper but couldn't find it for a long time. The rectorate wrote an official letter about the

case. We finally found it in the wrong pack. We were at alert.

As a number of participants indicated in the interviews lack of statistical analysis

of the exams (N=152). One of the testing members explained her concerns as follows:

Istatistiksel analiz icin donammlii teknik bilgiye sahip uzmanimiz yok. Bunun igin vakit
problem de var. Hizmet i¢ci veya hizmet oncesi egitim eksigimiz de var. Program deseniz
¢ok pahali, éyle bir biitcemiz yok.

We do not have experts equipped with technical knowledge for statistical analysis. There is
also the problem of time. We also lack in-service or pre-service training. The programmes

are very expensive, but we do not have such a budget.

Another major concern of the directors and testing members related to national
challenges is moving up/down adaptations (N=134). As stated by a testing member:

Seviye belirleme sinaviarina gelmeyen é6grenciler dersler basladiktan birka¢ hafta sonra
seviyelerinden memnun olmadiklarint ve bir iist seviyeye gecmek istediklerini belirtiyorlar.
Okulun ilk iki ay siirekli seviye degisikligi ile ilgili dilekce ve talep geliyor. Seviyeler
arasinda degisiklik yaptigumiz ogrencilerin bu defa gittikleri seviyede adaptasyon sorunu
yasadiklar: gézlenmektedir.

Students who do not take placement exams state a few weeks after the classes start that they
are not satisfied with their current level and want to move to a higher level. In the first two
months, there were a number of demands and requests for level changes. It is observed that

the students we changed between the levels had adaptation problems at the new level.
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One of the sources of anxiety related to testing processes was testing members'
stress about the requirement for a fast announcement (N=104). One testing member

expressed her concerns:

Ozellikle finalde ve proficiency sinavlarinda ok kisa bir siiremiz kalyor, 2-3 giin
icerisinde biitiin degerlendirme iglemlerini tamamlamamiz bekleniyor. A¢ik uclu sorularin
standardizasyonu, toplantilar, cevap anahtarimn  degismesi,  degerlendiricilerin
sorumluluklarina uymamalar: gibi sorunlarla bogusurken bir de zaman faktorii devreye
girince igimiz ¢tkmaza giriyor. Béliimde hoca ge¢ acgikladiginda sorun olmuyor ama bizde
hemen telefon gelir. Ust yonetimin buradaki siirecleri bilmemeleri, islerin ne kadar zaman
aldigini bilmemeleri yiiziinden sinav bitince neredeyse agiklamamiz isteniyor.

We have a very short time, especially in the final and proficiency exams. We are expected
to complete all the evaluation procedures within 2-3 days. While we are struggling with
problems such as the evaluation of open-ended questions, standardisation meetings,
changes in answer keys, and the instructors not complying with their responsibilities, our
work gets stuck when we are out of time. There is no problem in the department when a
professor announces the results late, but we get a call right away. We are asked to announce
whenever the exam is over. That is why the rectorate does not know the processes here and

does not know how long the work takes.

Another challenge experienced by testing members was reported as the need for
licenced programmes (N=87). The following extract exemplifies how a testing member
was affected:

2017 yuhnda okulumuzda SPSS iiyeligi vardi. Basit diizeyde sinavlar arasinda istatistiki
karsilastirmalar yapiyorduk. Iyi de oluyordu. Ancak SPSS’in siiresi gecti, yeni tiyelik 2500
dolar oldugundan yenilenmedi. SPSS in cracki ¢ok fazla kullanilyyor bazi yerlerde, ama biz
korsan program kullanmak istemedik. Bu yiul bir arkadasimiz ile yiiksek lisans dersinden
edindigi bilgileri kullanarak soru havuzu olusturmak istedik. Tabi biraz istatistik ¢calismak
gerekiyor. Biz 0 ¢alismaya basladigimizda bir software’e ihtiyag duyduk. Okulumuz onu
birazcik pahali buldu almadi. Kullanilan sorunun nerede kullanildigini gormemiz lazim,
onun kaydimi nasil tutacagiz gibi ¢alismalart yogunlugun arasinda yaptik. E istedigimiz
program alinmayinca biz de kendi ¢cabalarimizla hani bir yere kadar ugrastik, ancak ikna
edemedik. Aslinda ¢ok ¢alistik iyi bir soru havuzumuz olugsun diye hakikaten.

In 2017, our school had an SPSS membership. We used to conduct statistical comparisons
simply between exams. It was helpful. However, when SPSS membership expired, the new
membership was not renewed since it was $2500. Spss in crack is used a lot in some places,
but we did not want to use cracked software. This year, we wanted to form an item pool

with a colleague by using the information he gained from his MA course. Of course, some
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statistics are needed. When we started that work, we needed a software. Our school found it
a bit expensive and did not buy it. We wanted to see where items were used, track them,
etc. We continued the work a little more in the midst of the intensity. We tried our own
efforts to a certain extent, but we could not convince our management. In fact, we worked

very hard to create a good item pool.

A testing member shared similar views but also put emphasis on the lack of

technical equipment and programmes:

Bir lisansli programn yiiklendigi bilgisayarumiz vardi, ama on kisi idare ediyorduk o
bilgisayarda. Internet kafe kuyrugu gibiydi, birimiz kalkiyor, hemen digeri oturuyordu.
Giizel bir programdi. Audiolari yaparken birlestirme yapiyorduk, araya instructionlari
koyuyoruz. Ama onun yapudigi program tek bilgisayarda var on kisi onu kullanmak
zorunda kalyyoruz. Birbirimize soruyoruz ne zaman yemege gidiyorsun, 0 arada ben
yapaymm falan diye. Aslinda kurumsal iiyelik olsa herkeste olmasi lazim.

We have a computer on which a licensed programme was installed, but we as ten
instructors use it on one computer. It is like an internet cafe queue, one of us leaving and
the other sitting down. It is a good programme. We use it to make audio, combine different
audio, and add instructions inside. But the programme is installed on one computer, so ten
people have to use it. We ask each other when the other is going to lunch; in the meantime,
I can do something. In fact, we wish to have an institutional membership so that everyone

could have it on their computers.

One final challenge in this subcategory was indicated by some testing members
that anxiety appeared during the process when there was a lack of prior documentation

(N=68). A testing member, for instance, reported:

Ofiste belge isi zaten ¢ok fazla. Ustiine bizden dnce bunca zaman burada dokiimantasyon
yapilmamis. Bir de dyle bir sikinti var. Bir yerden baslayalim diyoruz. Ama bir yandan
akan bir siire¢ var sinav yagmuru adeta, diger yandan da ge¢misteki belgeleri olusturmatk,
dosyalart yapmak. Onceki dénemlerden bize miras kalan éyle bir sey olmadigi igin ne
yaptigimizi biz de bilmiyoruz.

Document work in the office is already too much. On top of that, there hasn't been any
documentation here all this time before us. There is also such a problem. We say we start
somewhere. But on the one hand, there is a flowing process, almost like a rain of exams,
and on the other hand, creating past documents and files. We do not know what we are

doing, as there is no such thing inherited from previous periods.
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According to the results of the study, the highest-ranking challenge in this
category was over-documentation, which made TUM s feel like an officer rather than an
academician. In addition, most TUMs complained about unjustified objections and lack
of proper archiving system, which was thought to increase the workload of
documentation. Another major challenge was moving up or down adaptations due to
latecomers and false placements. The other most striking problems included
requirement for fast announcements, need for licenced programmes, and lack of prior

documentation. The next subsection deals with general/other challenges.

4.1.4. General/other challenges

The last stated type of challenges is other/general challenges (N=2.649; 15,35%)
encountered in testing processes at EPPs in higher education. This category consists of

the challenges related with examination, language education, and time.

Table 4.16. General/other challenges

Sub-categories Number of Codes %

Challenges related with examination 1.199 45,26
Challenges related with language education 362 13,67
Challenges related with time 1.088 41,07
Total 2.649 100

As Table 4.16. presents, the highest-ranking subcategory belongs to challenges
related with examination (N=1.199; 45,26%). The second highest-ranking subcategory
includes challenges related with language education (N=362; 13,67%). Challenges
related with time (N=1.088; 41,07%) are given in the last subcategory. The Figure 4.5.

shows the sub-categories and codes of the general/other challenges.
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The next subsections deal with the challenges related with examination,

education, and time, explained respectively.

4.1.4.1. Challenges related with examination

This subcategory includes seven emerging codes as shown in Table 4.17.

Table 4.17. Challenges related with examination

Emerging Codes Number of Codes %

Too many exams 337 28,11
Test security 215 17,93
Risk management 185 15,43
Non- preparatory exams 180 15,01
Too many multiple-choice questions 131 10,93
Nonappealing tasks 89 7,42
Unbalance in score weighting 62 517
Total 1.199 100

Having too many exams (N=337) has the highest frequency among the
challenges in this subcategory testing members face when codes are computed. A

testing member explored as follows:

Yogun bir sinav programimiz var. Cok sik sinav yapryoruz. En azindan quiz filan yapryoruz
hem de her hafta. Vallahi yazik g¢ocuklara her dersten her hafta quiz oluyorlar.
Diisiinebiliyor musunuz her dersten her hafta. Her levelin iki tane sinavi oluyor. Midterm
olarak iki sinav, finalde iki sinav. Yedi gorevli arkadasimizdan birine her donem iki ya da
tic sinav gorevi diigmiis oluyor. Yani kisa siirede iki ya da ii¢ tane sinav hazirlamamiz
gerekiyor.

We have a busy exam schedule. We often carry out exams. At least we do quizzes every
week. Poor children, they have quizzes from every lesson every week. Can you imagine?
Every lesson, every week... Each level has two separate exams. Two exams as midterm,
two exams as final. One of our seven colleagues is assigned to two or three exams each

semester. In other words, we need to prepare two or three exams in a short time.

Another testing member added:

Cok fazla sinav hazirliyoruz. Hazirlik programinda proficiency, midtermler, finaller,

quizler yapiyoruz. Bunlarin disinda UTE var mesela, miihendislik tamamlama var, yatay
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gecisler var. Onlarda da yine proficiency gibi. Yabanci uyruklu égrencilere bir seyler
oluyordu galiba, boyle ekstra simaviarumiz oluyor. Makeuplar var, sinava giremeyen
ogrencileri bir daha makeup yapiliyor. Bir siire¢ devam ederken bir anda diger sinav
hazirligr bagslyor. Bos bir takvimimiz yok. Siirekli bir hafta bes giin boyunca siirekli bir
smav sirkiilasyonu var burada. Giinde ii¢ oturum bazen dort oturum oldugu oluyor. Bir
stmav veriliyor, toplaniyor ondan sonra tekrardan baska bir gruba, baska bir fakiilteye
yapiliyor, oyle bir sirkiilasyon var yani bir hafta gibi bir siirede. Zaman yetmiyor tabii ki
evde, otobiiste falan hazirliyoruz.

We are preparing a lot of exams. We conduct proficiency, midterms, finals and quizzes in
the preparatory programme. Apart from these, there is UTE, for example, one for
engineering completion, there are transfer students. These are like proficiency. | guess we
also prepare an exam for foreign students. We have such extra exams. There are make-up
exams for the students who could not take the exam. While one process continues,
preparations for the next exam begin. We don't have a blank calendar. There is a constant
circulation of exams for five days a week. It happens that there are three sessions a day,
sometimes four sessions. An exam is delivered, collected, and then another exam is given
to another group, or to another faculty. There is such a circulation in one week. Of course,

time is not enough, we prepare exams at home or on the bus.

The second most frequent anxiety in this subcategory was testing members'
concerns about test security (N=215). One testing member stated in the interview:

Test security kismi birazcik sikintili. Hele proficiencylerde sdyle bir problem var her ne
kadar teknological tool kullamilmasimi ve sinavda ¢ikamin fotograf ¢ekmemesini de
engellesek, simdi soru bazinda sinavlara girip boyle ezberleyen 6grenciler var. Birtakim
kurslar bunu hedef edinmisler. Iste on tane égrenci seciliyor, her birine bir soruyu aklinda
tutsun diye gorev veriliyor. Ya da eski swmavlari toplu olarak da satin alyorlar
ogrencilerden. Bir sekilde sinaviarimiz fotokopi merkezlerinde satiltyor, nerden geliyor
oraya tam olarak bilemiyorum. Sinav bankamiz biiyiik bir tehdit altinda, ezberleyerek
ctkiyorlar. Baya orgiitlii ¢calistyorlar yani. O kadar buna ugrasacaklarina ders ¢aligsalar
ya. Gegen hafta alict gibi gittim, 2016-2017 yui vardi ellerinde. Eski sinavlarda ¢ikmis
sorulart kitap seklinde basmuglar, satiyorlar. Universite olarak énlem almadikea,
fotokopiciler, forum siteleri, kurslar para kazaniyor bu isten. Disaridaki kurslar sinav
sorularimi elde edebilmek i¢cin organize ¢alismaya baslamis yani. Ki goriiyoruz birtakim
forumlarda, 6grenciler 5-10 tane soruyu paylasmis. Adamlar tamaminm elde edemese bile
tehlikeli bir durum. 0grencilerimizden haberdar olanlardan, sorumluluk sahibi olanlardan
haber alabiliyoruz. Bazi forumlar igin sikayette bulunduk ama sistemli, organize bir yapi
var. Sonug sadece sitenin kapanmasi, biri kapaniyor, b forumu agilyyor.

The test security part is a little troublesome. Especially in proficiency, there is a problem.
Although we prevent the use of technological tools and students’ taking photos in the exam,
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now there are students who take exams and memorize the questions. Some private courses
target this. They determine ten students, each given a task to keep a question in mind. They
may also buy old exams from students. Somehow, our exams are sold in photocopy centres,
I don't know exactly where they receive them. Our exam bank is under great threat, they
leave after memorizing them. Therefore, they work very organized. | wish they'd study
instead of trying these ways. Last week, | went like a customer, | saw the year 2016-2017.
They have printed the old exams as a book and are selling them. Unless the university takes
precautions, photocopy shop, forum sites and courses make money from this business. The
courses outside started to work organized in order to get exam questions. We realised that
in some forums as students shared 5-10 questions. It's a dangerous situation even if they
can't get it all. We can hear from those who are aware of our students and those who are
responsible. We have made a complaint on such forums, but there is a systematic and
organized structure. The result is just the site closing, one is closed while forum B is
established.

A testing member drew the attention to the separation of universities:

Ogrenci sayimiz ¢ok fazla. Universite ikiye boliinmeden once kampiisler farkli yerlerde idi,
hazirlik siiflarimiz da birbirinden uzak iki farkly kampiisteydi. Sinav dénemleri kagitlar:
tasiyorduk stirekli. Simdi iiniversitemiz bir kararla boliindii ama yeni iiniversitede Sistem
kurulmadi. Bir hazirlik birimi yok Her sinavimizi boyle ilkel sartlarda su gérdiigiiniiz
kolilerle xxx Universitesi’ne yollamaya ¢alisiyoruz. Ben mesela sahsen smavin giivenligi
agisindan ¢ok endigeleniyorum. Yani orada koli iginde giden sinava bir sey olsa, B planimiz
yok. Tabii ki orada yine giivenli yerlere birakiliyor ama yani sonugta sinavlarimiz disariya
ctkmis oluyor hocam yani sizin kontroliiniizden ¢tkmis oluyor. Ogrenci sayimizin bu kadar
fazla ve okulumuzun tek kampiiste olmayip sehrin ayri iki ucundaki kampiislerde olmasi
bile sinav giivenligini etkiliyor ashnda, iiniversitenin boliinmesi ek bir yiik, ek bir zorluk
getiriyor.

We have too many students. Before the university was split into two, the campuses were in
different places, and our preparatory classes were on two different campuses far from each
other. We used to carry exam papers. Now our university was divided by a decision, but the
system was not established in the new university. There is no preparatory school. We are
trying to send each of our exams to xxx University under such primitive conditions with the
boxes. For example, | am very worried about the safety of the exam. If something happens
to the exam carried in boxes, we don't have plan B. Of course, they are left in safe places,
but our exams are out of our control. The fact that the number of our students is so high,
that our school is not on one campus, and that our school is located on different campuses
at two ends of the city affect exam security. In fact, the separation of the university has

brought an additional burden and challenge.
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The challenges related to risk management (N=185) comprise the third most
frequently used type in this subcategory in the interviews. A testing member, for

instance, considered:

Risk yonetimi olarak ¢ok eksigiz. Kendi ¢capumizda bazi onlemler aliyoruz. Son dakikaya
genellikle birakmiyoruz, sinaviarimizi basip hazir gérmek istiyoruz 1-2 giin dncesinden.
Ama bilgisayar ¢okerse ne yapariz diye diisiinmedik. Sistem ¢okmesi ile ilgili back up
almiyoruz. Yedekleme yapmiyoruz. Bazi arkadaslarimiz mailine atiyor, ama miidiiriimiiz
gmailin tehlikeli oldugunu, bu yiizden gmail iizerinden sinav gondermiyoruz veya
yvedekleme yapmiyoruz. Her gey bu bilgisayara bagl. Allah korusun diyoruz genelde. Bir
kere oldu aslinda 2016 yilinda bilgisayar ¢okmiistii erisemedik sinava. Final sinavi miydi
neydi, ama smavin yapilmasina az bir stire kalmigti. Sistemde bir hata oldu. Neyse ki bilgi
islem simavlarumizi kurtardi. Cok tirsmuistik.

We are insufficient in risk management. We are taking some precautions on our own. We
usually do not try to complete our tasks at the last minute as we print out our exams in time
and prepare them 1-2 days before. But we haven’t considered what to do if the computer
breaks down. Regarding system failure, we don't have a backup. We do not copy and store
exams. Some of our friends send exams to their e-mails, but our manager warned us not to
send exams or upload backups via drive since Gmail is dangerous. Everything is stored on
this computer. We usually pray to God. It happened once, actually, in 2016, the computer
system failed, so we couldn't access the exam. It was the final exam, and there was little
time left before the exam. There was an error in the system. Fortunately, the computer

department saved our exams. We were so terrified.

A testing member added some more details and elaborated as follows:

Gegen bir toplantida ogrendim, akreditasyon siirecinden ge¢mekte olan iiniversiteler bu
konuyu giindemlerine tagiyorlarmis. Bizde maalesef yénetici diizeyinde veya testingde
calisan arkadaglarimiz diizeyinde farkindalik diizeyindeyiz. Konunun onemini anlatmaya
calistim ama ne gerek var denildi. Aldigimiz onlemler ¢ok ilkel. Eve giderken elektrikten
cekiyoruz her seyi. Bu konuda ¢ikis kapisinda yazili ibare var. Saka yapmiyorum, bu da
seneler once bir olay olmus o yiizden. Prizde takili bir alet mi varmus, telefon mu takilymus,
yildirim diigsmesine sebep olmugs. O olaydan sonra yangin ¢ikmasin diye elektrikte hi¢bir sey
birakilmamasi i¢in yénetim bu yaziyr gonderdi.

I heard at a meeting last year that the universities going through the accreditation process
are bringing this issue to their agenda. Unfortunately, we, both our managers and testing
unit members, are at the level of awareness. | tried to explain the importance of the issue,
but its necessity was questioned. The measures we take are very basic. We unplug
everything when we go home. There is a sign about this on the exit door. I'm not kidding.

This happened years ago. There was a device plugged into the socket or it was a phone
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plugged in, which caused a lightning strike. After that incident, the administration sent a

letter so that nothing should be left in the electricity so that a fire does not occur.

A testing member mocked at this issue:
Cumaya gittigimde dua edeyim bununla ilgili. Bu da bir risk yénetimi sayilir.
I will pray about it when | go to the mosque on Friday. This can be considered risk

management.

Furthermore, non-preparatory exams (N=180) are a noticeable concern of testing

members. The following extract explains her feelings about a testing member:

Asul sorumlulugumuz olan hazirlik okulumuzda dahi ¢ok fazla sinav hazirlarken, bir de
tistiine diger smmavlar binince, neredeyse asil sorumlulugumuza zaman kalmiyor. Biz,
sadece hazirlik siifimin sorularimi yazmiyoruz. Erasmus sinavi oluyor, ne bileyim farkl
okullarin veya birimlerin dgrencilerine yonelik sinavlar oluyor, ekstra make up simaviar:
oluyor, bu durumda, gelmeyen ogrenciler icin tekrar simav yazilmast gerekiyor. Yil icinde
hazirladigumiz sinavlarin sayisi birazcik artiyor ozellikle belli donemlerde. Bu da bizi
haliyle zorluyor. Saymaya ¢alisayim: Erasmus, Mevlana, yeterlilik, ek madde 1, ek madde
2, yatay gegis, dikey gecis, ¢ift anadal... Haziranin sonuna kadar bir sinav siireci oluyor.
Bir de zorunlu kredili sinaviarimiz var.

Even in our preparatory school, which is our main responsibility, we prepare too many
exams, but when the preparation of other exams is assigned to us, we may not have time for
our main responsibility. That is, we don't just prepare the preparatory class questions. There
are the Erasmus exams, exams for the students at different schools or units, extra make-up
exams, In this case, a new exam has to be written for the students who could not take it.
The number of exams we prepare during the year increases, especially in certain periods.
This compels us as well. Let me count: exams for Erasmus, Mevlana, proficiency,
additional item 1, additional item 2, horizontal transfer, vertical transfer, double/dual
degree students... There is a busy exam period until the end of June. We also have exams

for common mandatory courses.

A testing member shared the same perception and added some more details:

Erasmus ve Mevlana sinaviarina ek bir de CYDS Cukurova Universitesi nin yiiksek lisans
programlarmma bagvuran égrencilerin girdigi sinavi hazirlyyoruz. Bu sinaviarin takvimleri
de degisiyor. Ciinkii canlart istediginde Erasmus simavi yapalim diyorlar. Bir ay sonra da
Mevlana birimi aryor simav yapalim diyor. Zaman olarak uyusmuyorlar, bir kere verilen
smavi tekrar da vermek istemiyoruz. Uygun olmuyor. Birinin basvurusu atiyorum martta
digerininki nisanda. Simavi subatta veya ekimde ortak yapalim dedik, 6grenci gegerli bir

smav puant alsin ve istedigi bagvuruda kullansin diye onerdik. Ama Kabul etmediler.
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Burada hi¢bir sey yapmadigimizi diisiindiikleri i¢in, 3-5 kisi bile olsa yeni sinav istiyorlar.
Bu birimler Rektorliige bagl ve birimlerin basindaki kigi de Rektore yakin oldugundan
emir gibi aminda istiyorlar. Bu arada kendi sinaviarmzin telafileri de oluyor, onlar: da
belirtelim. Gegen yil boyle bir sey oldu saniyorum raporlu égrencilere yaptiguimiz makeup
smavt ile hazirlik disina yaptigimiz sinav ¢akisti, iiziicii tarafi digariya yaptigumiz sinava
oncelik vermek zorunda kaldik.

In addition to the exams for Erasmus and Mevlana, we also prepare an exam X-YDS for the
students who apply to the graduate programmes of xxx University. The schedules of these
exams also change. Whenever they want, they tell us to prepare an Erasmus exam. A month
later, Mevlana calls the unit and requests a different exam. They do not set a mutual time.
Besides, we do not want to give the same exam again. It is not suitable. One programme
receives applications in March while the other in April. We decided to make a common
exam in February or October so that a student getting a valid exam score may use it in any
application. But they did not accept. Because they think we do nothing here, they want new
exams, even for 3-5 students. Since these units are linked to the Rectorate and the head of
the units is close to the Rector, they demand it immediately like an order. In the meantime,
there are make-up exams for our own exams. | think something like this happened last year
when our makeup exam was delivered to the students with a report that coincided with the
exam outside of preparation. The sad thing was that we had to give priority to the exam for

non-preparatory school.

Furthermore, the issue of too many MCQs (N=131) is a noticeable concern of

testing members. As highlighted by a testing member:

Bundan iki sene once yine daha genel, paraphrase these sentences tarzi etkinliklerimiz
oluyordu. Skorlandirirken esitlik saglayamadigimiz i¢in farkh arkadaglarmizin farkh
yorumladiklart icin ve siirekli sikayet ettiklerinden dolayr daha net cevaplar kullanmay:
tercih ettik. Yani multiple-choice kullanmaya basladik, basta bazi kisimlarda bu tiir
sorulary kullandik. Sonra herhalde rahatlik giizel geldi. Normalde hep elestirdigimiz klasik
test usulii sorulari ¢ok sevdik, diger sinavlarimiza da yayginlastirdik. Simdi finalimiz dahi
test formatinda, ¢oktan se¢meli.

Two years ago, we had more general, questions like paraphrasing these sentences. We
preferred to use clearer answers because we could not ensure equality when scoring. That is
why different instructors made different comments and complained all the time. Thus, we
started using multiple-choice. At first, we used this type of questions in some parts. Then |
guess comfort caught us tight. We liked the classic test style. Although we normally
criticize MCQ, we expanded them to our other exams. Now even our final is in test format,

multiple-choice.
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A different type of challenges in language testing that some of the participants
indicated in the interview is nonappealing tasks to the students (N=89). A testing
member, for instance, explained the issue as follows:

Swtnavlarimizdaki en énemli sorunlardan biri soru yapilarimiz ve konu baghklarimiz ¢ok
klasik ve eski. Diinyada, iilkemizde, bolgemizde veya sehrimizde her gegen giin kiigiik ¢apl
veya sansasyonel yeni olaylar olmakta, ancak biz hala iiniversitede okul kuruldugunda
olusturulan konulart isliyoruz. O yillarda iyi soru havuzu olusturulmus, ilging. Zaman
ilerliyor ancak biz eski hocalarimizin yaptiklarim bile giincelleyemiyoruz. Konular eski ve
stkict geliyor bu kusaktaki cocuklara. Ornegin, Kadir Inanir ile bir paragraf var, cocuk kim
oldugunu bilmiyor. Boyle olunca da ¢ocuklar sinavlarda ilgisiz, iistiinkérii cevaplar
veriyorlar.

One of the most important problems in our exams is that our question structures and topics
in the exams are very classic and old. In the world, in our country, in our region or our city,
there are new small-scale or sensational events every day, but we are still dealing with the
issues that were formed when the school was established at the university. A good pool of
questions was created in those years, which is interesting. Time is ticking, but we can't even
update what our previous instructors did. The topics seem old and boring to the students of
this generation. For instance, there is a paragraph with Kadir Inanir, the student does not

know who he is. Therefore, they give irrelevant, cursory answers in exams.

Finally, some testing members were anxious when there was unbalance in score

weighting (N=62). A testing member elaborated:

Bizim okulda instinct’e bagli bir puan skalasi belirlenmis. Production kismi oldukga diisiik.
Gegme notunda quizlerin yeri azaltilmig. Hem sinavlar arasinda hem de proficiency 'deki
beceriler arasinda puanlama agisindan denge yok. Hani bu puanlar neye gore belirlendi
biri sorgulasa, bilmiyorum ben kendim justify edemem. Bu konuda bir rahatsizlik da yok.
Tkt degisim isteyenler diye sordugumuzda hep sistem elestiriliyor, ancak bir aliskanlig
degistirelim dedigimizde yeni adet ¢cikarmayin diyor eski hocalar.

In our school, a score scale was determined based on instinct. The production part is pretty
low. The place of quizzes in the total grade has been reduced. There is no balance in terms
of scoring between various exams and skills in proficiency. If someone questions me about
how these scores were determined, | don't know and can't justify it myself. There is no
discomfort about it. Just like when we ask those who want change, the system is always
criticised, but when we suggest changing one habit, old instructors object and warn us not

to introduce a new order.
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In the category of the challenges related with examination, the most frequently
mentioned challenge was the number of the exams at EPPs. It was claimed that they had
difficulty taking measures on test security and risk management. Besides, non-
preparatory exams such as Erasmus and Mevlana language exams, the use of multiple-
choice questions, non-appealing tasks to the students, and unbalance in score weighting
were other major challenges influencing the air in the TUs. The next subsection deals

with challenges related with language education.

4.1.4.2. Challenges related with language education
This subcategory includes three emerging codes which are shown in Table 4.18.

Table 4.18. Challenges related with language education

Emerging Codes Number of Codes %
Insufficient impact on production 145 40,06
Content-heavy curriculum 122 33,70
No impact of non-class activities 95 26,24
Total 362 100

The challenges related to insufficient impact on production (N=145) comprise
the most frequently used type in this subcategory in the interviews. A testing member

explained as follows:

Sadece bizim iiniversitemizde degil iilkemizdeki ozellikle devlet iiniversitelerinde ve
gelismesini tamamlayamamig vakif iiniversitelerinde production kismi sorunludur. Tek bir
sebebi yok belki, ancak bana gore bashca sorun, YDS, YOKDIL adi siirekli degisen merkezi
sinavimizin ortaya ¢ikardigi washback effect. Universiteler icin, dil egitimiz icin bu
sinavlar bir tehdittir, dinamittir. Ogrenciler bizim sinavlarimizda zorlandiklarinda hemen
bu sinaviara gidiyorlar, neden mi konusma yok, yazma yok, iiretime doniik olgme
yapumiyor. Sonrasinda iiniversiteler olarak bizler de bir siire sonra cevaplama kismi
hassas bu production becerilerini simavlarimizdan ¢ikariyoruz. Production égrencinin
goziinde zaman kaybi goriiliiyor bu defa.

The production part is problematic in our country, not only in our university, but also in
state universities and foundation universities that have not completed their development.
There may not be a single reason, but for me, the main problem is the washback effect of
our central exam, whose name is constantly changing, YDS, YOKDIL. For universities and
language education in general, these exams are a threat, dynamite. When students have
difficulties in our exams, they immediately take such exams since there is no speaking, no
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writing, no production-oriented measurement. Afterward, we, as universities, remove
production skills, which are difficult to score, from our exams after a while. This time,

production skills are considered a waste of time by the students.

A number of participants indicated in the interviews content-heavy curriculum
(N=122). As explained by the participants:

Derslerimiz geleneksel tarzda gramer egitimine dayali, béyle olunca tersten isliyoruz
alinda, yani otomatikman smavlarumiz da geleneksel. Diinyada yabanct dil edinimi ve
smaviart 21. yiizyil becerileri, iletisim becerileri, production becerilerine odaklanirken
bizde hala neden sonra s takisi gelecek. Neden mi, ¢iinkii miifredatta o konu var.
Stavlarimiz miifredat odakl, tipki sumiflardaki dil 6grenme ve 6gretimi siiregleri gibi.
Our courses are based on traditional grammar education. We work backward, so
automatically our exams are traditional, as well. While foreign language learning and
exams in the world focus on 21%-century skills, communication skills, and production
skills, we still try to ask if there is the suffix s after what? Why, because that subject is in
the curriculum. Our exams are curriculum-oriented, just like language teaching and

learning process in the classrooms.

Some of the testing members approached the challenges by emphasizing no
impact of non-class activities (N=95). One of the testing members specified her concern

on this issue as follows:

Listeningler zor gelebiliyor ogrencilere her ne kadar ilgili levele uygun olmast igin
miimkiin oldugunca ugragilsa da. Normalde level problemi olmamas: gerekiyor. Ornegin;
elementary level da elementary level-1 listening dinlediklerinde dahi zorlanabiliyorlar. Bu
konuyu arastirdigimizda, bunun genelde ogrencinin sadece ders i¢inde listening ¢alismasi,
ders disinda listening ile ilgili herhangi bir uygulama yapmamastyla baglantili oldugunu
goriiyoruz. Benzer durum ashnda writing icin de gecerli. Ogrenciler paragraf
olusturamiyorlar. Hocalara bir anket uyguladik ve odev yapma orammin ¢ok diisiik
oldugunu fark ettik. Derste de bir siirii faktorden dolayr smrli gelisiyor veya hig
gelismeyebiliyor becerileri.

Listening can be difficult for our students, even though we try as much as possible to fit the
activities to the relevant level. Normally there shouldn't be a level problem. For example;
even when they listen to the elementary level-1 listening at elementary level, they may have
difficulty. When we examined this issue, we found out that it is generally related to the
student's engagement in listening only in class and not doing any practice related to
listening outside the class. The same is for writing, as well. Students cannot write

paragraphs. We applied a survey to the instructors and noticed that the rate of doing
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homework was very low. In the course, due to many factors, their skills develop limitedly

or may not develop at all.

The results revealed that the highest-ranking challenge in this category was
insufficient impact on productive skills due to washback effect and wrong EFL
strategies in higher education. It was stated that TUMs were forced to remove speaking
and writing parts due to several factors such as understaffing, difficulty in evaluation of
productive skills, the number of the students who choose to receive YDS or YOKDIL
instead of learning English during one-year programme. Another major challenge was
the content-heavy curriculum which is believed to exist even in K12. The last challenge
was no impact of non-class activities. The next subsection deals with challenges related

with time.

4.1.4.3. Challenges related with time

This subcategory includes four emerging codes which are shown in Table 4.19.

Table 4.19. Challenges related with time

Emerging Codes Number of Codes %
Time restrictions 425 39,06
Waste of time 378 34,74
Having to skip some processes 285 26,20
Total 1.088 100

The most frequent anxiety in this subcategory was testing members' concerns

about time restrictions (N=425). One testing member mentioned in the interview:

Zaman sikintis1 ¢ok fazla oluyor. Siirekli bir sinav bitiyor, hemen ardindan bir sonrakine
bashyoruz. O simawvt bitirme sevincini, basardik, rahatlayabiliriz deme firsatimiz olmuyor.
O duyguyu yasayamiyoruz. Son iki sene birazcik daha iyi, ¢tinkii smmav sayisini donem
basinda dortten iice indirdik. Aslinda testing ile ilgili uygulama agisindan yapmak istedigim
¢cok sey var ancak zaman kisiti nedeniyle risk alamiyorum. Smaviarin giincellenmesi ile
ilgili intiyacin farkindayiz, fakat giincellemeye zaman olmamast bizi ¢aresiz birakiyor.

We have time restrictions too much. Continuously, one exam ends, then another one starts
afterward. We do not have the opportunity to feel that we have succeeded, we can relax,
with the joy of completing an exam. We cannot experience that feeling. The last two years

were a little bit better because we reduced the number of exams from four to three at the
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beginning of the semester. Actually, there is a lot | want to do in terms of testing, but | can't
take risks due to time constraints. We are aware of the need to update our exams, but the

lack of time to update leaves us helpless.

As exemplified by a testing member:

Mesela XXX su an zarf yaziyor, 100 tane zarf yazacak. Zamani degerlendirmek agisindan
bir yandan zarf yazmaya devam etmesi lazim diger yandan size cevap verecek. Bu isler
yiiziinden aslinda bize ofiste yeterli zaman kalmiyor. Onu su an yapmak zorunda,
diistiniince bile su an komik geliyor. Diger arkadasimiz YYY eski sinav kolisini arsive
birakip gelecek, on dakika ge¢ baslayacak goriismeye. Sartlarimiz béyle maalesef, bizler ne
tez ¢alisabiliyoruz, ne de kendimizi bu konuda gelistirebiliyoruz. Zaman altindir derlerdi de
burada ¢calismaya baslaymca séziin dnemini anladim.

For example, XXX is preparing envelopes, she will write 100 envelopes. In order to use
time effectively, while she has to keep writing envelopes, she will answer you. Because of
such work, we don't actually have enough time in the office. She has to do it now, it's funny
when you think about it. Another colleague of ours, YYY will leave the box of previous
exams in the archive and will start the meeting ten minutes late. Unfortunately, we have
such conditions, under which we can neither write a thesis nor improve ourselves in this
subject. They used to say that time is gold, but when | started working here, | realized the

importance of the word.

Another challenge experienced by testing members was reported as a waste of

time (N=378). The following extract exemplifies how testing members were affected:

Ofis zamammiz ¢ok bos ve alakasiz iglerle tikenmekte. Kagit, fotokopi, zimba, zarf,
kolileme, liste hazirlama, bilgileri tabloya girme, packleri hazirla, kagitlar: dagut, topla,
say, eksikleri not al, ilgili hocayr bul, ne oldu diye sor, insanlar gézetmenlik yapmaya ikna
et, birbiriyle pair olmak istemeyenlere dikkat et, varsa dinleme icin audio, writing icin ek
sayfa ayarla, siirekli hocalar: uyar, égrencileri uyar gibi gérevleri saymaya ¢alistim. Ancak
heniiz sinav hazirlama siireglerine giremedim bile. Bu gibi sekretarya diizeyindeki igler bize
zaman kaybettirmekte. Ofisteki enerjimizi simav hazirlamaya veya sinav stireglerini
iyilestirme ¢alismalarma harcayabilirsek ne giizel olurdu. Alakasiz toplantilara
cagrilryoruz zorla. Ama asil gorevimiz ne yazik ki eve kalryor genelde, evdeki is giiciimiize
doniistiyor onlar bizim. Ofiste yaptigimiz igler ise zaman kaybu.

We waste our office time on empty and irrelevant work. Let me try to list some irrelevant
tasks such as paperwork, photocopy, stapler, envelope, packing, preparing a list, entering
the information into tables, preparing the packs, distributing the papers, collecting them,
counting, taking note of the missing ones, finding the relevant instructors, asking what

happened, convincing people to accept proctoring, taking care of those who do not want to
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be a pair with each other, prepare the audio for listening, additional pages for writing,
constantly warning the instructors, the students. However, | have not even mentioned the
exam preparation processes yet. Secretarial-level work like the above-listed wastes our
time. It would be better if we could spend our energy in the office preparing exams or
improving exam processes. We are forced to participate in irrelevant meetings. But our
main duty, unfortunately, stays at home, they turn into our workforce at home. The work

we do in the office is a waste of time.

The final challenge seems to be having to skip some processes (N=285). One

testing member explained how she felt:

Zaman ¢ok fasith oldugu icin her seyi ¢ok idealinde olmasi gerektigi gibi yapamiyoruz.
Bazen bazi siiregleri atlamak zorunda kaliyoruz. Maalesef sadece olagan isleri
yiiriitiiyoruz. Hadi bir de ekstra suna bakalim, diyemiyoruz. Sene icerisinde maalesef hig¢
oyle bir zamammiz olmuyor, daha da ideal yapsak diyemiyoruz, alanimiz ¢ok dar 0
anlamda. Vaktimiz yok. Hemen her seyi ne kadar en kisa zamanda, nasil yapariz diye
ugragiyoruz. Sunu degistirelim, yeni bir seyler deneyelim diyemiyoruz yani yoksa biliyoruz
o0 da var, bu da var. Maalesef hepsi kalryor, hatta énceden yaptigimiz bazi ¢alismalart bile
atlamak durumunda kaliyoruz. Sonug dyle iste.

Since time is very limited, we cannot do everything as we should be ideally. Sometimes we
have to skip some processes. Unfortunately, we are only doing normal work. We can't even
consider looking at an extra thing. Unfortunately, we do not have such a time during the
year. We know that we should make it even more ideal, our opportunities are limited in that
sense. We don't have time. We are trying to find out how quickly we can do almost
everything. We can't try to change one task and apply something new, otherwise, we know
that there is much. Unfortunately, they all remain untouched. Even we have to skip some of
the work we've done before. That's the situation.

Another point was mentioned by a director:
Ornegin, listening tracklerini hocalarimiz sinifta okuyor, ashnda éncesinde kaydedebilir ve
dinletebilir veya native speakera okutup kayit alabilir, filtreleme yapip kaliteli iiriin
olusturabilir. Bazi gegerli metot ve teknikleri biliyoruz ancak bu tempoda, bu kadar az kigi
ile, bu kadar fazla ogrenci ile, bu kadar kisa siirede, bu kadar fazla sinaw yetistirdiklerine
dua ediyoruz. Soru havuzu gibi béoyle yeni ¢alismalar yapilabilir, ama gercekten eleman
sayisint bayagi bir artirmak gerekir. Ekstra bir is zaten onlar da, su anlattiginiz seylerde
bile bir kisinin yapacag seyler normal de degil a¢ik¢asi. Dedigim gibi insan sonu¢ta
burada gorev yapanlar da. Bir tiye bir hafta hasta oldugunda, o bir hafta da tam simav

dénemine denk gelirse ne olur. Ornegin, XXX hocam, kadincagiz karm burnunda geldi,
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simav haftasina denk geldigi icin izin baslangici. Bir arkadasimiz hasta oldugunda serum
falan aldy, izin almamak i¢in. Hepsi olmasa da fedakarlar.

For example, our instructors read out the listening tracks in the classroom. In fact, they can
record it beforehand and make the students listen, or have a native speaker read out, record
and filter it to create a quality product. We are aware of some existing methods and
techniques, but we pray that they complete so many exams in such a short time, with so few
people, for so many students. Such new studies such as the question pool can be done, but it
is really necessary to increase the number of members. They are extra jobs anyway. Even
the tasks we describe are not normally logical for one person to do, frankly speaking. As |
said, the members who work here are human, as well. What happens if a member is sick for
one week and that one week coincides with the exam period? For instance, XXX, the poor
lady, came to the office while she was pregnant. Normally she was normally on maternity
leave, but since it coincided with exam week, she came. When a colleague of ours got sick,

he took a serum, to not get permission. They are self-sacrificing, though not all.

A testing member drew the attention to another skill:

Sinavin icerigini belirlerken, validity ve reliability sorunlarini en aza indirgemek istiyoruz
ama bir kapsam gegerliligi icin 6rnegin kelime bilgisinin ol¢iilmesini alalim. Dért haftanin
sonunda dgrencilere on tane soru soruyoruz ama ogrettigimiz 100 tane kelime var.
Normalde o kelimelerin minimum 30-40 gibi olmas: gerekiyor ki kapsam gegerliligi olsun
ama zaman Yyetersizliginden dolayr ideal sartlar: bilmemize ragmen es gegiyoruz. Tiim
smavi yasadigumiz sorunlardan dolayr ki saatte bitirmeye ¢abaliyoruz, simirli hareket
alanimiz var.

While determining the content of the exam, we want to regard the validity and reliability
issues, but for scope validity, let's take, for example, testing of vocabulary knowledge. At
the end of four weeks, we ask students ten words, but we teach 100 words. Normally, those
words should be at least 30-40 so that there is validity in scope. Yet due to lack of time, we
skip them even though we know the ideal conditions. We are trying to finish the whole
exam in two hours due to the challenges we have experienced. We have a limited range of

movement.

According to the results of the study, the highest-ranking challenge in this
category was about time restrictions, which pushes TUMs to compete with time in
every step with a dead-end cycle as one exam ends, the other begins. In addition, most
TUMs complained about waste of time, which was thought to result from secretarial
work and redundant duties. The last problem was having to skip some processes due to

understaffing and heavy workload.
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To sum up, in the first phase, it was aimed to identify the challenges in
assessment practices encountered in TUs at EPPs. The interviews with both directors
and TUMs helped the researcher have an in-depth analysis of the challenges. The
interviews with TUMSs were conducted separately from the ones with directors in order
not to make them affected during the interviews. The findings of the study showed that
the challenges varied from one university to another depending on the characteristics of
the university, region, and other criteria. However, the aim of the study was not to
identify how they varied but to include as many challenges as possible to draw a map of
problems encountered in assessment practices at EPPs to have a look at the general
picture.

The analysis of the study reveals that there are four main categories of
challenges, namely systemic challenges, challenges with stakeholders, testing
processes-related challenges, and other/general challenges. It was recognised that one
category of the challenges seemed to affect the other category or categories. What is
more, it was found that some codes in a category appeared to impact other codes as
challenges. This shows they are connected to each other like the count-wheel of a clock,
flowing as chain.

The first category was on systemic challenges, including three sub-categories,
national, institutional and unit-level challenges. It was clear that national challenges
with 13 codes were in a higher order in terms of their impact. Major three challenges in
this subcategory included legal ground necessity, uncompensated extra work, and lack
of job description. The second subcategory was about institutional challenges which
consisted of 12 codes. This included lack of pre-service or in-service training, constant
system change, and poor physical conditions as major three codes. The last subcategory
was about unit-level challenges with nine codes. Major three challenges in this
subcategory included excessive workload, being understaffed, and excessive TUM
turnover.

The second category was on challenges with stakeholders, including four sub-
categories, challenges with administrators, TUMSs, instructors, and students. Major three
challenges in challenges with administrators included fait accompli, administrator
change, and administrators from outside the ELT field in addition to other three codes.
The second subcategory was about challenges with TUMs which consisted of eight
codes. This included emotional factors such as demotivation, burnout, and anxiety as
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major three codes. Major three challenges in third subcategory, namely challenges with
instructors included tense reactions, distractions, and irresponsibility in addition to other
five codes. The last subcategory was about challenges with students with ten codes.
Major three challenges in this subcategory included the number of students, low English
level, and gap between students’ levels.

The third category was on testing processes-related challenges, including four
sub-categories, namely challenges during preparation, implementation, evaluation, and
post-evaluation. Major three challenges in challenges during preparation included
approximation to students’ levels, difficulty in item preparation, and scarcity of
resources in addition to other seven codes. The second subcategory was about
challenges during implementation which consisted of seven codes. This included large-
scale exams, technical issues, and inadequate proctoring as major three codes. Major
three challenges in third subcategory, namely challenges during evaluation included
reliability issues, difficulty in standardisation, and lack of well-developed rubric in
addition to other six codes. The last subcategory was about challenges during post-
evaluation with eight codes. Major three challenges in this subcategory included the
over documentation, students’ unjustified objections to exam scores, and lack of
archiving system.

The last category was on other/general challenges, including three sub-
categories, namely challenges with examination, language education, and time. It was
clear that challenges with examination with seven codes were in a higher order in terms
of their impact. Major three challenges in this subcategory included the number of
exams, test security, and risk management. The second subcategory was about
challenges with language education which consisted of three codes. This included
insufficient impact on production, content-heavy curriculum, and no impact on non-
class activities. The last subcategory was about challenges with time with three codes.
The challenges in this subcategory included time restrictions, waste of time, and having
to skip some processes.

These challenges identified in the first phase were employed as the basis of the
following phase in the focus group interview with the experts to find feasible solutions.
The next subsection explains the findings of the second phase.
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4.2. Findings of the Second Phase

This study aims to seek the challenges experienced in language testing at EPPs
and possible solutions accordingly. In this phase, it was attempted to find solution
suggestions by field experts employing the Delphi method. It consisted of three rounds
the first of which served for getting the experts to focus on drafting their solutions
considering the challenges discovered in the first phase, but the last round was to ensure

a common view and consensus on the solutions anonymously.

Analysis of the qualitative data obtained from the focus group meeting with seven
field experts indicated three main categories as the solutions to be a remedy against the
challenges in testing processes. The main categories are given in Figure 4.6.

o Unit-level Solutions
A y
\ Institutional y
3 : 4
Solutions y
A y

Figure 4.6. Main categories of solutions

As shown in Figure 4.6, the colors of the solutions categories go from red at the
bottom to yellow at the top. This color differentiation was used to explain that national
solutions were found to be most critical requirements to reach sustainable and effective
results in the system. Following the national solutions, the institutional solution
suggestions in orange were considered more important than unit-level ones. Hence, it

could be inferred that without any improvement in national-level suggestions, whatever
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measures TUMSs attempt to take in TUs would be the tiny ship on the ocean against the
huge waves. Thatis why they end up with the feeling burnout after a short time but have
to continue to work unwillingly. Besides, the solutions were given similar to Maslow's
Hierarchy, but in reversed position, which shows that although national-level solutions

are fewer than unit-level solutions, they appear to impact the others as the main factor.

The remaining subsections explain each category and subcategory related to the
solutions to the challenges in testing processes in detail based on suggestions that fall
into each category. None of the categories existing in the literature were set as the basis
for categorisation. Instead, upon the consensus among the experts, emerging codes that
show similar characteristics were placed under certain categories in line with content
analysis. The categories and solution suggestions are presented with extracts from the
Focus Group interview with the field experts (See Appendix 6 for the list of suggestions

in each category).

Analysis of the qualitative data obtained through a focus group interview with the

experts indicated three main categories. The main categories are given in Table 4.20.

Table 4.20. Main categories of solutions

Categories Number of Codes %
National-level solutions 263 37,09
Institutional-level solutions 235 33,15
Unit-level solutions 211 29,76
Total 709 100

As Table 4.20. presents, the highest number of codes belongs to national-level
solutions (N=263; 37,09%) while the second highest ranking category includes
institutional-level solutions (N=235; 33,15%). Unit-level solutions (N=211; 29,76%) are
given in the last category. The next subsections deal with solutions at the national,

institutional, and unit levels, respectively.

4.2.1. National-level solutions

National-level solutions comprise the most frequently stated type of solutions to
the challenges encountered in testing processes at EPPs in higher education. This

category includes fifteen emerging codes which are shown in Table 4.21.
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Table 4.21. National-level solutions

Emerging Codes Number of Codes %
Establishing the legal ground 29 11,03
Defining TUM title and job description 25 9,51
Delivering a national 4-skills-based exam 23 8,75
Leaving decision on exam equivalence to universities 21 7,98
Establishing HE Language Qualifications Framework 20 7,60
Ensuring mutual recognition 20 7,60
Providing financial incentives 19 7,22
Adding some criteria to Associate Professorship

applications 18 0.84
Integrating exam preparation into YOKSIS account 17 6,46
Including TUM into item writer pool 17 6,46
Including EPPs in university visit programmes 16 6,08
Table 4.21. (Continued) National-level solutions

Conducting a national-level needs analysis 13 4,94
Determining bottom-up quality parameters 10 3,80
Regarding the capacity of EPPs for quotas 9 3,42
Establishing consortiums or body institutions 6 2,28
Total 263 100

The first issue accounts for the legislation necessities of TUs and the TUMs
within EPPs. The most frequent solution in this category was the establishment of the
legal ground of testing units. All of the experts firmly asserted that the authority council

took this issue into its agenda. One expert mentioned in the focus group meeting:
“There is a serious human resource in our country who can improve themselves in this
field. If the authority council realizes this issue and decides to take steps on necessary legal

adaptations, we can prepare even international exams.”

Another expert explained in a more detailed way:

“YOK held a workshop on this subject. | wish legal studies were carried out in line with

that report. This can also be applied to other units at these schools. ”

He continued to provide more information on the workshop that was held in
2017 with the participation of EPP directors at the council. It appears that the council is

aware of the challenge, yet some other issues must have been prioritised. Within the
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legal groundwork, it was also suggested that the title of testing unit member and job
description be defined in the legal document. This is one of the main solutions as

indicated in the following extract:

“If a legal study is to be carried out, a key item of the legal document is to determine the
title of the people who will work in testing offices and define their job descriptions clearly.
In this way, testing members may get more motivated and school administrators can take

official actions more confidently both in terms of assignment and distribution of tasks. ”

It seems that having to work in the testing office without a legal title leads to
demotivation among testing members as this situation is seen to have made
administrators take unofficial actions to maintain these offices. In addition, lack of job
description is believed to result in ambiguous structure in these offices as there is no or
limited definite task sharing and workflow in a number of EPPs.

The second issue is related with development of a comparable skill-based exam.
The importance of a four-skills-based exam has the third highest frequency among the
solutions in this category when codes are computed. It was proposed that OSYM should
conduct a new format in language exams and prepare a four-skills-based exam at a

national level instead of test-based ones. An expert elaborated on the issue as follows:

“I heard that some serious work has been done on this issue at OSYM, but no one among
us knows at what stage it is. It can be a milestone study that will pave the way for language

learning.”

She highlighted that it is obvious neither students nor academic staff is glad
about the existing exams. According to the experts, until such a u-turn is made in
language examination, the universities should be given freedom to decide on

equivalence and recognition of YDS/YOKDIL. As stated by an expert:

“We make a plan at the beginning of each semester and year. We determine the number of
classes, student groups, and arrange instructor assignments accordingly. But suddenly a
great number of students get a passing score fiom YOKDIL because it is simple. Therefore,
they do not attend the class anymore. Imagine there are only two students left in one class.
How can the instructor lecture with two students? Thus, the equivalence of these exams

should be left to universities.”
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Agreeing with this idea, an expert who complained about the exit levels
suggested that initially this freedom had better be strengthened with a national-level
framework and the authority council should establish Higher Education Language
Qualifications Framework in which exit levels need to be revised. One expert expressed

her ideas about the issue:

“One of the reasons for the difference among universities is the lack of a common umbrella
framework in our country; therefore, a framework can be established under the
coordination of YOK, as an authority institution, through workshops and meetings

attended by relevant administrators and expert groups from universities. ”

The experts took this issue one step further as such a framework at a national
level could ensure mutual recognition among Turkish universities. One expert disagreed

on the mutual recognition stating her anxieties:

“There are various universities from east to west, from developed to new, with various
qualities. How can we accept a score from another university having different student
types, different institutional cultures, different instructors, different curricula, especially
different exam formats, etc.?”

However, at the end of the discussion, they all agreed that the national language
framework has the potential to bring the universities setting the minimum standards and
quality.

The third issue is about national incentives or initiatives for TUMs working in
TUs. As most experts proposed, national-level incentives have a great place in
motivating academicians in Tiirkiye. The experts who are currently working as school
director at EPPs firmly asserted that financial incentives to be delivered by government
authorities such as YOK or TUBITAK would foster language instructors to volunteer to
be working in these offices. One of the experts explained as follows:

“Financial incentives can be provided by YOK by giving some credits to the testing

members for the preparation of high-stake tests in academic incentive applications.”
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Another expert shared similar views but also puts emphasis on Prof. Hasan
Mandal’s participation in the language school director’s meeting held at Ankara Social
Sciences University in 2017 when he was the Deputy President of YOK. He explained
further:

“Once, the current President of TUBITAK attended our directors’ meeting when he was
the Deputy President of YOK in 2017. Before the meeting, a new official letter was sent
from YOK about academic positions within EPPs. In the first session, this article was
discussed to lead to very different views and applications. However, in the second session,
Prof. Mandal explained the real purpose of the letter. Finally, he stated that these schools
have an important mission in THE system. Considering his approach to our problems in
this example, I am sure he will be willing to offer help if our incentive proposal is sent to
him via a suitable channel. In this way, TUBITAK can establish a new call towards
language testing.”

In addition, some criteria can be added to UAK Associate Professorship
applications as a testing member may receive some extra points for working in these

units. An expert, for instance, reported:
“In the past, those working in preparatory schools were not allowed to conduct graduate
studies. Therefore, the number of people who had a Ph.D. degree was very few. However,
as the restrictions were abolished, the number of graduate students increased gradually.
One of the goals of our friends with doctorate degree is to pass associate professorship
exam. In this case, in the application for associate professorship, giving additional points

to those who serve in such offices will increase voluntariness.”

Besides, exam preparation could be displayed at YOKSIS accounts, which is
also considered in reappointment process of academicians. The following extract
exemplifies the suggestion of an expert:

“Generally speaking, the YOK system offers two types of information about an
academician. One consists of the training and certificates received while the other consists
of academic products such as proceedings, articles and projects. Considering even
certificates are added, large-scale exams can also be added to this system, which will be a

1

tangible proof of their products for those who work here.’

In this way, TUMSs can be included in item writer pool by OSYM based on their
success in exam preparation in their academic accounts. As highlighted by an expert:

“The ones writing exam items for OSYM earn extra income. However, it is not clear how

and why some certain people are selected to write items. To make the system transparent
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and inclusive, the selection can be done through an application call. Out of the applicants,

success points shown in YOK accounts might be used to list the applicants.”

Last but not least, it is suggested that YOKAK may include EPPs in university
visit programmes. It is believed that quality studies within the university seem to remain
at surface or documentation level in terms of EPPs if they are not involved in the

process and visits. One expert explained its importance by giving a warning:

“That the director of a preparatory school or a representative selected from the school
takes an active role in quality studies can enable the school staff to get used to the concept
of quality and adopt this notion, thereby increasing the internalisation of the quality
culture among the staff. Otherwise, when the instructors and TUMs, having a lower level
in university management are forced to prepare documents without establishing a quality
mission, these vital studies turn into a formality while documentation can be seen as an
extra burden and secretarial work for TUMs, who have extremely busy schedules. This
situation may disrupt not only the school but also the university on the way to
internationalisation. ”

The last issue focuses on a bottom-up needs analysis of TUs. In the workshop,
experts were in full agreement that needs analysis should be conducted at a national

level. One expert expressed her suggestion:

“Academic studies are constantly being conducted about language testing on different
subjects such as quality, type, and effects of exams because the subject is actually
interesting in many ways. However, these studies are quite insufficient to address our
problems completely. A national needs analysis similar to yours should be prepared so that

the issue can be addressed with a holistic approach.”

Established in 2015, THEQC, in its basic documents, aims to ensure quality in
the studies carried out in Turkish higher education institutions. In this way, it attempts
to bring THE system to an advanced level in terms of international competitiveness.
Therefore, quality parameters about these schools should be determined bottom-up, not
top-down. One of the experts exemplified as follows:

“The presence of representatives from EPPs in the university visits of the committees

selected by the Quality Board can create a positive basis for the decisions to be taken.”
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The report published by the THEQC can also be sent to YOK. In this way, these
reports can be taken into account when student quotas and academic posts are allocated
to universities by YOK, which ensures that the views of EPPs on their capacity could be
regarded by YOK while delivering quotas and academic posts. An expert elaborated on

this issue and stated that:

“YOK sends more student quotas than demands of university. However, even the
preparatory school, let alone the department, does not have enough academicians to meet
this submission. Therefore, if YOKAK reports are taken into account in both student quota

and the appointment of academicians, more sustainable conditions will be provided. ”

To ensure a more sustainable environment in EPPs, consortiums or body
institutions, one state and one foundation, can be established considering geopolitical
and institutional relevance. It was mentioned in the first phase that due to financial
budget limitations of EPPs, TUMs were not able to take training on key issues;
however, this suggestion might be a remedy until a regulation on the legal status of
EPPs is maintained. The following extract would be enough to clarify the issue:

“Universities can also benefit from each other's experiences and methods. In fact, there
may be such an implementation under the Anadolu project, because the nature of this
project is to provide know-how from developed universities to newly established ones. In
this way, universities can be grouped in terms of their practices in testing and plan joint

activities to share good applications. ”

According to the findings of the study, there are 15 codes as solutions in the first
category, namely national solutions. The experts stressed the importance of legal
studies, comparable skill-based exam, incentives and bottom-up needs analysis at
national level. The first three codes included establishing the legal ground of the units,
defining TUM title and job description, and delivering a national four-skill-based exam
by OSYM. Besides, it was suggested that universities should be given freedom to accept
which exams for exemption. However, the authority councils’ supports were expected
in the design of a framework, mutual recognition, and incentives. Furthermore, a
national-level needs analysis was suggested, which could be used in quality studies, as

well.
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4.2.2. Institutional-level solutions

Institutional-level solutions comprise the second most frequently stated type of
solutions to the challenges encountered in testing processes at EPPs in higher education.
This category includes twenty emerging codes as shown in Table 4.22.

Table 4.22. Institutional-level solutions

Emerging Codes Number of Codes %

Working on digitalisation of exams 19 8,09
Giving priority to training 18 7,66
Prioritising TUM in assignments 17 7,23
Collaborating with international organisations 17 7,23
Improving physical conditions 16 6,81
Giving technical and sanitation staff 16 6,81
Providing licenced programmes needed 15 6,38
Integrating EPPs into automation system 14 5,96
Dividing preparatory education into three terms 13 5,53
Adopting level-based system 13 5,53
Appointing the EPP director as vice rector or advisor 12 511
Requiring service in one of the units at EPPs 12 511
Taking comments from TUs on key issues 11 4,68
Ensuring coordination among all units 10 4,26
Providing orientation to students 8 3,40
Fostering the continuity of professional development 7 2,98
Preparing a common exam calendar 6 2,55

Table 4.22. (Continued) Institutional-level solutions

Maintaining relations of TUM-Instructors-Students at

management level > 213
Authorising TU for complaints/objections 4 1,70
Taking sanction decisions 2 0,85
Total 235 100
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The first issue accounts for training on digitalisation. Digitalisation of exams has
the highest frequency among the solutions in this category when codes are computed.
All the experts were in full agreement with the necessity of digital exams due to the

COVID-19 pandemic. An expert, for instance, explained the issue as follows:

“Pandemic has now shown the world the power of the virtual environment. As our country,
we must be prepared for this. Our schools should make an investment in the digitalisation

of language exams.”

However, they also confirmed that there were some drawbacks of online testing

as one of the experts touched on the difficulty of online testing:

“It is very difficult to control, we make them open the camera, but we do not know if there
is a mechanism behind the camera. It is not clear whether we can impose sanctions on

anyone who does not want to open the camera. It is very open to abuse. ”

Nevertheless, she asserted that digitalisation is at the door, and suggested that we
need to leave the door open. It was admitted in the interview that testing members seem
to lack knowledge of language testing since they may not receive pre-service/in-service
training. They recommended that testing members should be provided pre-service/in-
service training on both physical and online test preparation. The following extract
exemplifies the issue:

“If testing members in these units receive pre-service and in-service training, they may be
open to innovations. Only then can we get digitalised and produce more reliable digital

exams.”

It appears that the delivery of digital exams can be worse for testing members
since they may not be familiar with online platforms. In this regard, the experts
proposed that testing members could be given priority in national and international
assignments so they may attend seminars, conferences, or workshops. One of the

experts touched on the potential opportunities:
“Since our resources are very limited, we ask publishing houses for training on certain
subjects. They agree to organize workshops and bring experts if we buy books, that is, we
are obliged to work with them. In fact, it would be beneficial if the members working in
these units were given priority in assignments within national and international mobility

programmes or conferences. ”
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Further, he gave staff exchange under Erasmus as an example. In addition,
collaboration can be made with international organisations such as Fulbright or the
British Council for developing EPPs, including Native speaker appointments. Experts
stressed that since these organisations aimed to transfer the UK’s expertise in education
and especially English language to the countries they were registered, they might work
directly with EPPs and TUMs to help them gain new skills, confidence, and connections
to transform their work and shape a better testing system in partnership with universities
in the UK. One of the experts explained how such organisations might contribute to the

testing system at EPPs in the following extract:

“Before the pandemic, several international Fulbright instructors were working at EPPs,
which provided motivation for both students and Turkish instructors. Another benefit of
them is their contribution to the feedback cycle as a native speaker in the exams. In
addition to COVID-19, restrictions by YOK on foreign instructors influenced such
appointments. In order to ease the shortage of native speakers, Fulbright instructors, in
consultation with YOK, can be counted out of the foreign instructor quota. In addition, the
British Council can organize online seminars in England with the participation of qualified
experts in testing at the University of Sheffield.”

The second issue is related with the physical and technical needs of EPPs. The
fifth most frequent solution in this category was about physical conditions of testing
units. It was noted that testing members should have separate rooms for working,
archiving, and other needs. Having to work with more than four people in a small room
or the basement with insects or without a window and air conditioner might be
challenging. These offices should be provided necessary materials such as shelves,

desks, computers, copy machines, etc. An expert explained as follows:
“Clean, spacious, and adequately sized room(s) should be given to these units. The
cleaning of the rooms should be done as in other faculties or units. In addition to other
technical equipment such as computers, hard disks, flashes, printers, scanners, stationery
equipment, furniture, and inventory stock should be supplied as in the room of the school

secretary. ”
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In addition to physical equipment support, one of the most commonly stated
solutions was the need for technical staff and sanitation staff. Appointment of especially
a technical staff seems crucial in order to avoid problems in the processes such as
employing statistical programmes and delivering, scoring exams on digital platforms.

One expert expressed her suggestion in these words:

“Unless our colleagues we assign in the testing unit have special training or self-study,
their knowledge of statistics and software programmes is limited. Therefore, in these units,
there should be a technical staff who searches, examines, employs technological devices,
different software programmes or applications, and guides the testing members when

necessary.”

Besides, considering the unity within EPPs, it is advised that these units be

cleaned regularly by the sanitation staff of the school. As clarified by an expert:

“Sanitation staff should not only clean the classrooms, but they can also help these units in

cleaning, carrying boxes, arranging bookshelves or other shelves when necessary.”

Assignment of assisting staff seems to increase the quality of exams and
performance of TUMs. Besides, it was highly suggested by the experts that licenced
programmes needed be provided. In the focus group interview, the need for software
applications in TUs was emphasized by the experts who mentioned that various
applications could be used while preparing questions, conducting the scoring, or

analysing the results in TUs. One expert clarified their importance:

“We can use Maxadudit to combine audio; likewise, we can use SPSS for the analysis of
the results. Although these programmes have free either temporary or full versions, you
cannot license them without a premium membership. In this case, they work like a demo
version. On the other hand, they can be used illegally through crack save, but it is
unethical to install a programme on a computer in a government institution. In fact, these
programmes can be added to the list of requirements taken from the units at the beginning

of each year.”

It is also important that EPPs must be integrated into the automation information
systems. The experts commented on this challenge as a common issue explaining that
each university used an automation system, either creating its own system or through

the purchase of services from firms. However, it was criticised that these systems would
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not take EPPs into consideration in terms of announcements, exams, and calendar. An

expert elaborated on the issue:

“University rectorate should inform Proliz system representatives of the different practices
and problems of EPPs. For example, the system needs to adapt to different sub-scores of
quizzes administered by EPPs. Furthermore, a common exam calendar should be prepared

for all student groups in different units. ”

The third issue is about structural priorities at EPPs. The experts indicated that
preparatory education should be divided into three terms claiming that it appears
difficult to achieve B1 or B2 targets in two semesters considering the starting levels of
incoming students. An expert, for instance, put an emphasis on the inefficiency of EPPs

in two terms and stated:

“Whether level-based, semester-based or even year-based system is applied, duration of
two terms, that is eight months, is not enough for achieving learning outcomes and goals
we want. Extending preparatory education into three terms, including summer, will
increase the efficiency of the system and enhance better language acquisition, desire, and

awareness of the students. ”

In addition to extending the education period, according to the comments of the
experts, a level-based system should be adopted. Acknowledging the difficulties of the

system, an expert explained in the focus group meeting:

“The level-based system may have difficulties, but it helps students focus more on language
skills. One of the most important features of this system is that the exams can be more

formative.”

Admitting that such a decision is not easy at universities, the experts suggested
that EPP directors can be appointed as vice rectors or advisors so that they are likely to
obtain authority power in the management. In other words, some decisions can be taken
in the university senate sometimes even without taking the views and opinions of the
school director. Thus, it is noted that when the school director is in a close position with
the rector, it may be more effective in preventing this ambiguity or providing accurate
information and influencing the potential decisions. One of the experts explained how

such a high-level status was significant in the following extract:

“As you may know, whatever the rector approves is realised in our country. Another point

is whoever is close to the rector plays a key role in determining the requirements and
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providing true-wrong guidance and information. The closer the school directors work to

the rector, the more relevant and sound decisions they can take about the schools. ”

Moving onto a more specific solution, the experts referred to the responsibility
and power of testing units within the school. According to them, suggestions and
comments of TUMs at these units should be taken on key issues about exams. One

expert expressed her suggestion:

“The exam format is changed without our evaluation or view. From time to time, we are
never consulted on whether the new format is suitable or not, and what are its
shortcomings. We need to be present at the meetings, at which important decisions are
taken, to express our opinions and to give approval on issues such as passing score,
weighting, the inclusion of skills, especially speaking and writing skills, asking multiple-
choice questions, and the announcement date of the scores.”

It is believed that the directors having worked in such units in their earlier
careers may not disregard the consideration of TUMs. Bearing this in mind, experts
stated that working in these units may lead to higher-level appointments by prioritising
service in the testing units. They recommended that service in testing unit or another
unit at EPPs may be required when appointing the school director or vice director.
Therefore, the academicians who want to be appointed to a higher-level position at the
school or university would be willing to work in these units. An expert, for instance,

considered:
“Working in these units should be encouraged. If a financial income cannot be provided, it
can be taken into consideration as a criterion in the career path. Considering that the
kitchen work of an EPP consists of both giving courses and working in these units, an

instructor who only gives lessons seems to have incomplete knowledge and skills. ”

The fourth issue emerged as the necessity of coordination and orientation. First
of all, coordination among all units at an EPP is a noticeable solution suggested by the
experts. Apart from testing units, there are various units such as curriculum, material
development, independent learning, learning counselling, professional development
units, etc. within EPPs. Although they are formed in different structures, it is suggested
that there should be good coordination among these units. As mentioned by an expert:

“Although they seem to have different responsibilities, they all serve a mutual mission: to

carry out the education process in a healthy and effective way. These units may organize
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annual, quarterly and monthly meetings. The meeting interval can be determined
according to the needs of the school. In this way, there might be agreement on the

decisions to be taken and the work to be done.”

Suggesting that all the units can work together to prepare an orientation
programme about the importance of foreign language and can provide it to new students
at the beginning of the year, the experts noted the importance of awareness of the

newcomers. An expert elaborated on the necessity of orientation:

“It's sad to say our students still don't have enough awareness of the benefits of learning a
foreign language. In summer, these units can work together to prepare an orientation for
new students on the impact of language learning on their academic, professional and
social life. In this way, instead of focusing only on exams, the students can be motivated

more for courses.”

In addition to students, it seems that instructors need extra attention. As
highlighted by the experts, it is suggested that the continuity of instructors' professional
development in technology, field expertise knowledge, and testing may be fostered.

The last issue focuses on the provision of firm authority at EPPs. The relations
between TUM-Instructors-Students should be maintained at the management level. The
general views of the experts indicate that a lack of school management authority leads
to the clash between TUMSs and other instructors as well as students. Considering most
of the TUMs complained about their colleagues’ inappropriate attitude during the
examination process, even from the pre-testing to post-testing, one of the experts stated:

“That students or other instructors come to the testing office and make complaints easily
can cause both possible undesired events and concentration problems even in its most
natural state. Therefore, the school administration should have an action plan to establish

an official process for complaints or feedback. ”

Accordingly, TUs may be authorised for complaints/objections unless there is a
breach of duty. The experts focused on the unbearable workload of TUMs due to
unjustified objections of students. Therefore, they suggested that the decisions should be
taken from TUMs even without asking for permission from the school director. An
expert elaborated on the issue:

“When students fail in the exam, they tend to complain to the administration in order to get

higher scores. We need to find their papers and start the evaluation process from the
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beginning. We do not want to take their rights from them, but the objections should be
based on solid justifications. Since we are experts in testing, we should be authorized in

return.”

Another suggestion was that sanction decisions must be taken on breach of duty,
inadequate proctoring. Inappropriate behaviours of the instructors were reported to
result in other unexpected problems during the implementation of the exams. As

explained by an expert:

“Forbidden attitudes and behaviours during the examination such as playing on the phone,
sleeping, reading a book, doing homework, chatting with a friend or leaving the classroom

must be sanctioned, otherwise the authority gap gradually increases.”

The findings of the study reveal that there are 20 codes as solutions in the second
category, namely institutional solutions. The experts noted the significance of training,
physical and technical needs, structural priorities, coordination and orientation, and firm
authority. The first four codes included digitalisation of exams, pre-service and in-
service training, priority to TUMs in assignments, and collaboration with national and
international organisations. Besides, it was suggested that TUs should be supported in
terms of physical conditions, technical staff, licenced programmes, and compatible
automation system. Key solutions were provided on division of education period,
system employed, appointments of EPP directors in key positions, importance of
services in similar offices, and participation of TUMs in key decisions. In addition, they
proposed coordination, orientation, professional development, and a common calendar.
Furthermore, maintenance of relations of TUMs-instructors-students, giving authority to
TUMs on complaints, and sanction decisions were suggested, which could strengthen

their power.

4.2.3. Unit-level solutions

Unit-level solutions comprise the least frequently stated type of solutions
(N=6.197; 32,02%) to the challenges encountered in testing processes at EPPs in higher
education. This category includes twenty-five emerging codes which are shown in
Table 4.23.
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Table 4.23. Unit-level solutions

Emerging Codes Number of Codes %

Transferring 21%-century skills into exams 21 9,95
Using electronic open sources 20 9,48
Separating philology students 19 9,00
Setting up a bottom-up circulation system 18 8,53
Preparing a table of specifications 17 8,06
Working on validity and reliability matters 17 8,06
Writing well-organized instructions 16 7,58
Choosing up-to-date and authentic exam topics 16 7,58
Determining task and responsibility sharing 15 7,11
Preparing a clear workflow 15 7,11
Setting up a dynamic proofreading cycle 14 6,64
Giving orientation to newcomers 13 6,16
Receiving training from online platforms 12 5,69
Having membership in related associations 12 5,69
Working on standardisation 11 5,21
Determining reliability processes 10 4,74
Preparing and updating well-developed rubrics 10 4,74
Working on risk management 9 4,27
Collaborating with TUs at other universities on exam g 379
security

Leaving a free room for meetings/group work 8 3,79
Receiving online feedback 7 3,32
Employing statistical analysis 6 2,84
Working on benchmarking 5 2,37
Developing physical and online archive system 4 1,90
Preparing an item pool 3 1,42
Total 211 100

The first solution suggestion is related to systemic system comprising the most
frequently used type in this category in the interview. The experts seemed to believe
that the exams should be prepared regarding 21%-century skills. An expert elaborated on

his solution as follows:

“We must ensure that our students become aware of their communication skills by

transferring communication skills and other 21%-century skills into our exams. ”
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Looking at the general picture, the experts stated that the resources available in
testing units were limited and the worse thing was that the existing ones were
insufficient and old resources to transfer 21%-century skills. Thus, it is recommended
that TUMSs be encouraged to use electronic open sources, considering how difficult it
may be to supply new resources due to economic and other reasons. One of the experts

specified her suggestion as follows:
“We find very good open resources for texts, reading, listening parts but we have not been
able to convince the director. This is the case at many universities. He believes students
can find these sites, read texts beforehand, which might be against test security. However,

open sources are both economical and useful. ”

As shared by the experts, it seems that the use of electronic resources may
contribute to digitalisation process within these units. Assuming that a number of
students cannot come from different cities earlier for the placement exam, which is
conducted earlier than the education period, the experts suggest placement exam be
delivered online so that the students do not have to look for temporary accommodation

until the education period. The following extract shows an expert's suggestion:

“The term starts 1-2 weeks later than the placement exam. The students who come to the
exam must either find a place to stay during this time or go back to their hometown.
Therefore, there are so many students who don't take the placement exam. Whereas, if we
do it online, the number of those who take the exam will increase and those who cheat will

decrease over time.”

Choosing the sources for different student groups may put extra challenges.
Therefore, most of the experts suggest that philology students are suggested to be

separated from the general group. One expert expressed his solution:

“In terms of the balance in the classroom, the level difference between philology students
and others is very high. This difference harms in-class level harmony and creates different
profiles. Therefore, we should separate at least these two groups from the exemption

exam.”

Differentiating the groups might increase the workload of instructors. However,
setting up a bottom-up circulation system in 5-10 years is believed to ease the burden.

As exemplified by an expert:
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“Dealing with the unpaid workload without financial or non-financial rewards leads
TUMs to the burn-out syndrome. Therefore, the testing team should be changed after a

certain period of time considering the number of personnel at the school.”

The second issue accounts for language testing issues. One of the most
emphasized issues in the focus group discussions was to carry out some studies before
the exam preparation. First, the experts indicated in the discussions that a table of
specifications suitable for needs of the relevant institution and students should be
prepared. For the table of specs, it is recommended to create a roadmap, including
learning outcomes, units, and subjects through meticulous joint studies and meetings
with the curriculum unit, level coordinators, and other relevant units. One expert

expressed his solution:
“A Table of Specifications aims to identify areas of success and ensure that the exam is
created fairly. It provides the construction of a test focusing on key areas, the weighting of
learning outcomes appropriately based on their importance, and content validity of a test

along with evidence of what needs to be covered.”

Second, another point made by the experts was about validity and reliability
matters. It seems necessary to make a plan about which types to what extent face,
construct, content validity kinds along with internal consistency and interrater reliability
will be taken into consideration in order to ensure that tests are sound and replicable

while the results are accurate. An expert cited her suggestion:
“Reliability and validity are the two fundamental features to assure the integrity and
quality of a measurement instrument. They not only increase transparency but also
decrease tester bias in exams. Lack of assessing reliability and validity, it may be difficult

to identify the impacts of measurement errors.”

Third, in addition to the solutions stated above, writing appropriate instructions
is a key factor contributing to the smooth testing process. This issue is two-fold:
students and instructors as proctors. According to the experts, clear instructions are
likely to ensure that the students fully comprehend what they need to do to achieve in
the exam, which can ease their nerves, assuage their insecurities, and help them confirm
the expectations. On the other hand, the experts stressed that clear instructions for
proctors are advised so that the instructions would give them a good idea of what is

expected. As exemplified by an expert:
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“The instructions are expected to have a clear and precise language in which short,
complete sentences with precise, concrete terms are used so that students are able to grasp
what's expected of them. For instance, assuming that an assignment is large or
multifaceted, it can be sectioned into smaller tasks, in other words, manageable tasks, for
students who can't handle a long list of directions, which may help students feel more
confident. Besides, clear instructions should be written for proctors, regarding their
punctuality for the assigned tasks, their disengagement in any other activity other than
monitoring the examination and their manner of response to students’ problems and raised

hands without any verbal or nonverbal hints regarding the correct answer.”

Fourth, the experts explained that sometimes students seem to have problems
perceiving and understanding the subject in the exam, no matter how clearly the
instructions are written. It is believed by the experts that factors such as the mismatch
between the selected topics in the exam and students’ interests and attention as they
may be outdated play a major role in the failure of the students. Thus, it is
recommended that exam topics be chosen from up-to-date, authentic and appealing
issues to students. Fifth, the experts indicated in the focus group that task and
responsibility sharing should be determined before the term; otherwise, it would be
more challenging to set a system during the action and rush, which might cause
ambiguity in the process. Sixth and similarly, they noted that a clear workflow must be
prepared to show the timeline of the tasks and responsibilities in each task. The last
issue to be regarded before the test preparation phase dwells on proofreading. As stated
by the experts, a dynamic and easy-to-follow proofreading cycle is a significant
improvement allowing the TUMs to edit the tests and avoid individual errors and
mistakes. To the experts, proofreading seems to ensure that the test items are clear for
delivering the planned activity in the interest of the target group through reading content
with caution and marking errors if exist. An expert explained how she perceived the

necessity of proofreading elaborating on:
“To put it simply, proofreading provides an overview of the already written test with an
opportunity to review the work by re-reading with a fresh perspective what test writers
have generated. It ensures that the test flows well, doesn’t cause the students to stumble,
and conveys a definite meaning. For a simple example, the next reader focuses on surface

errors such as misspellings and mistakes in grammar and punctuation.”

201



The third issue is about specialisation in language testing. It is believed that
specialisation can be initiated through the delivery of orientation from the experienced
TUMs. Accordingly, all the experts stressed that orientation should be given to

newcomers to the TU. An expert, for instance, considered:

“A guide can be prepared for general information on testing. Besides, an orientation
programme that explains testing procedures and principles of the university can also be

useful for newcomers in order not to be shocked. ”

The experts also noted that the opportunities at a university could be limited;
however, this should have prevented them to receive training from online certificate

platforms. An expert explained as follows:

“With the outbreak of COVID-19, the number of online education opportunities has
increased rapidly. In fact, it is wrong to expect everything from the institution. There are
many paid or free online courses on testing so that TUMs can develop themselves. ”

In addition, the experts added that there are several international or national
associations engaged in language testing. They recommended that TUMs could be
registered with those associations such as FOAI, Metasig, and ALTE. As mentioned by

an expert:
“Membership in national or international associations enables TUMs to receive
information about activities on different subjects on testing. In this way, they can both meet
their peers who are members of the association and benefit from their experiences. They

can also discuss their problematic issues at organized events and find a common solution.”

The fourth issue is about evaluation issues. One of the major challenges during
the evaluation was believed to be standardisation during the interviews. According to
the experts, TUMs need to work on standardisation so that a consistent evaluation

system could be adopted by raters. The following extract exemplifies the issue:
“When standardisation meetings are avoided, personal differences in scoring increase,
which is supposed to risk the reliability of the examination. Therefore, open-ended
questions are avoided in exams due to concerns in assessment. In order to ensure

reliability, standardisation meetings and orientation should be provided to all raters ”
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Accordingly, the standardisation problem seems to result in discrepancies in the
assessment. Therefore, the experts stressed the importance of reliability processes which

should be determined beforehand. An expert cited her suggestion:
“Considering that the interpretation of the papers differs according to instructors' point of
views in the absence of reliability measures, TUMs should establish a well-planned system

for reliability. ”

To ensure an appropriate reliability system, it was advised that well-developed
rubrics needed to be prepared and updated to fit the needs of the institution and
students. One of the reasons underlying discrepancies mentioned above was linked to a
lack of suitable rubrics. The following extract would be enough to clarify the issue:

“TUMs should analyse different types of rubrics, nationally or internationally used ones in
order to develop their own rubric. They can also make adaptations to the existing ones to
suit their needs. In addition, the rubric needs to be revised after a certain time. Besides, all
the raters should be informed of the rubric designed; otherwise, they may have difficulty in

interpreting it correctly.”

The fifth issue is about test security. The experts recommended that TUMs had
to work on risk management. They were suggested to benefit from the criteria displayed

on the webpage of quality assurance agencies. One of the experts stated that:
“Regarding system failure, TUMs can have a backup of the exam papers or scores. One
suggestion could be to scan the papers scored and save them on an external hard disk.

They could also send exams to their e-mails or store them in Google drive.”

It was considered that they might not know what to do with risk management on
their own due to a lack of experience and training. Then some experts offered to
collaborate with TUs at other universities on exam security. The following extract

exemplifies the issue:
“TUs can form a WhatsApp group into which all volunteer testing members could be
added. In this group, they may ask each other about challenging issues including exam

security.”

It was concluded in the focus group that exam security could not be maintained
without preventing sudden visitors i.e., students and their colleagues to the office.

Therefore, they proposed that a free room should be given to the testing office for
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meetings/group work. This was considered to contribute to not only exam security but

also their concentration during exam preparation. An expert explained as follows:

“Never-ending traffic in the office might risk exam security. Assuming that exam papers
would stay on the table before the exam, and a visiting student might see the papers and
take one sample, who will be blamed? Therefore, it is of utmost importance that a free

room should be left for meetings and visitors. ”

The last issue is about the post-evaluation process. Some experts firmly asserted
that language teaching, learning, and testing were turning into a cycle in which one
affected the other. Therefore, it was suggested that a feedback mechanism should be
established to receive online feedback from students and instructors following the

examination. An expert elaborated on his solution as follows:

“Sometimes feedback is considered a criticism process. However, it is necessary to identify
the weak points and discrepancies of the system. Thus, a constructive feedback cycle

should be formed to develop the efficiency of both language teaching and testing. ”

Experts mentioned that another feedback source could be a statistical analysis of
exam results, displaying descriptive information including average scores. It was
believed that this analysis could help match the results between the groups, classes, and
students in the same class. Besides, they added that there might be a comparison of the
scores of the current year with those of the previous years. Thus, they highly suggested
employing statistical analysis on exam results and items. One of the experts specified

her suggestion as follows:

“EPPs should be delivered staff positions for experts equipped with technical knowledge
for statistical analysis. In addition, in-service or pre-service training should be provided to
other TUMs on statistical analysis. Furthermore, licences should be taken for the software

programmes in need.”

It was a consensus among the experts that work on benchmarking with national
and international exams could contribute to the testing process of EPPs and the quality
of exams. Benchmarking was thought to be improving performance through efficiency
by cutting out waste in the processes, decreasing costs, time or effort spent. They also
believed that it would ensure streamlining the operations and ultimately help TUMSs
retain more of their revenue. One of the experts touched on the benefits of

benchmarking:
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“Through benchmarking, TUMSs can gain an independent perspective about how well they
perform compared to other tests so that they may drill down into performance gaps to
identify areas for improvement. This ensures the development of a standardized set of
processes and metrics. Besides, it enables a mindset and culture of continuous

improvement in TUs, which helps TUMs could set performance expectations. ”

The analysis of the focus group meeting revealed that the key reason to archive
documents was to avoid losing data since documents were vulnerable to being
destroyed or corrupted, either by accident or by such a natural disaster as a flood or fire
while electronic documents could be compromised by security threats. Therefore, they
proposed to develop both physical and online archive systems. As exemplified by an

expert:

“By establishing a secure archiving system of documents, TUs can increase protection
from unauthorised third parties and reduce the risk of files missing. Archived documents
provide evidence, explanation, and justification not only for past but also current

implementation. ”

Last but not least, the experts centred their focus on the importance of item pool
for more quality exams. They stated that item pools would improve the chance that
exam takers do not see the same set of test items for every test administration,
preventing cheating in the system. In this sense, they proposed that TUMs would
prepare an effectively and efficiently working item pool. One of the experts elaborated

on the solution:

“A well-constructed item pool is an essential part of the examination process. One
significant point of an item pool is that enough items need covering the scope of the content
domain. They should get harder or easier depending on how a student is performing on the
test. Therefore, it must adapt to measure on-, above-, and below-grade abilities so that

instructors are informed about each student’s readiness.”

The analysis of the study showed that 25 codes emerged as solutions in the third
category, namely unit-level solutions. The experts touched on systemic changes,
language testing issues, specialisation, evaluation issues, test security, and post-
evaluation. The first four codes included 21%-century skills, open resources, separation
of philology students, and bottom-up circulation. Besides, it was suggested that TUMs

should work on table of specification, validity, instructions, exam topics, task sharing,
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workflow chart, and proofreading cycle. Key solutions were provided on orientation to
newcomers to TUs, training from online certificate programmes, and membership to
assessment organisations. In addition, they proposed that TUMs should ensure
standardisation, reliability, and well-developed rubric. Furthermore, work on risk
management, exam security and provision of a free space for meetings were suggested.
Last, they were offered to employ online feedback, statistical analysis following the
exams, benchmarking with closest universities, online archiving system, and item pool.
To sum up, seven field experts participated in the second phase of the study to
identify common and feasible solutions to the challenges determined in the first phase.
The findings of the second phase show that the experts proposed three main categories
as solutions, namely national, institutional and unit-level solutions. The first category
was about national-level solutions, including 15 codes. Major codes were related to
legal studies, comparable skill-based exam, financial and non-financial incentives, and
bottom-up needs analysis. The second category consists of institutional-level solutions,
with 20 codes. Major codes were related to training, physical and technical needs,
structural priorities, coordination, orientation, and firm authority. The last category
includes the solutions at the unit level, with 25 codes. Major codes were related to
systemic changes, language testing issues, specialisation, evaluation issues, test
security, and post-evaluation issues. Figure 4.7. illustrates key concepts drawn from the

findings of both phases.

‘ Standardization
e R
Training Infrastructure

Specialization R

Legal Ground‘
[
‘ ‘ Sustainability

Digitalization o
‘ Washback ‘
@

@
Emotional ‘

b ® Efficiency @)

Figure 4.7. Key concepts
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Taking into the challenges and solutions drawn from the two phases, the
researcher concludes that eight key concepts emerge. The key concepts consist of legal
ground, washback effect, standardisation, training/specialisation, emotional factors,
including motivation, burnout, and anxiety, technical, physical, and human
infrastructure, sustainability and efficiency, and digitalisation.

As Figure 4.7. shows, the key concepts the researcher designs seem to be
interconnected and have impact on one another. All these key concepts will be

discussed in the following section.
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CHAPTER 5
5. DISCUSSION

This section draws upon a discussion and an interpretation of the research
findings derived from the research questions and interviews along with the related
literature, puts forward implications to various stakeholders, namely authority bodies,

university/school leaders, TUMs, and concludes with suggestions for future research.

The study was dependent on two research questions in that the discussion terms
of the second research question were shaped by the findings of the former one. Within
the scope of the first research question, this study investigated the challenges
encountered in the language testing processes of EPPs in Turkish higher education
institutions. Seeking an answer to the second research question, it also attempted to
search for feasible solutions to the challenges. In order to reach these objectives, the
study is designed to include two phases, namely one for the challenges and the other for
solutions. The findings for these research questions were obtained through the
administration of semi-structured interview questions to 208 participants (73 directors
and 135 TUMs) in the first phase and focus group interview with field experts. The
obtained data were analysed descriptively and inferentially. The systematic analysis of
the emerging codes both in the interviews with directors and TUMs and in the focus
group with experts has two main contributions. Data analysis unpacks the challenges
encountered in TUs and their impact on TUMs’ work in the offices, illustrating their
struggle and unreturned sacrifice. Findings also indicate that suggestions for
improvement cannot be achieved by TUMs or school directors alone, but there is a need
for multi-layered change. This means that no matter what TUMs change in their office,
it would not lead to sustainable and systematic solutions. Thus, relevant policy needs to
be reframed, and its scope broadened, to better comprehend the long-term consequences

for not only TUMs and school directors.

In the first phase, interviews were conducted with directors/vice directors and
testing unit members separately in order to find out the challenges in testing processes
through a semi-structured interview form. Including school directors in the interviews
helped to integrate the managerial challenges into the data collected. Likewise, the
diversity both within and across the two groups of research participants contributed in
turn to exploring both the similarities and differences within and across each group,

thereby leading to bringing together multiple points of view of a multiplicity of
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participants in the findings of the study, in the exploration of the challenges in testing
processes and processes at EPPs of higher education institutions in Tiirkiye. In this part,
the participants (N= 208) were selected from diverse universities determined according
to some certain parameters such as development, legal status, establishment year,
special mission, and so on. Employing the strategy of diversity in the selection of
universities (35 state universities and 15 non-profit foundation ones) served in the data
collected to cover different challenges some of which may be peculiar to a specific
group of universities, increasing the strength of the sample and the usefulness of the
findings. Furthermore, conducting interviews with two former directors helped to
compare the difference between one in an active position and the other having left it and
incorporate the role of active working into the data. The systematic deciphering of the
emerging codes in the analysis of the data through a reconstructive process helped to
place the research participants as an integral part of the analysis, that is, helped to centre
the focus on the mutual challenges in language testing processes at EPPs.

In the second phase, solutions were sought with seven field experts through the
Delphi method. Selecting experts for this method was crucial since they should both
have enough experience in language testing having worked in these offices beforehand
and be open to discussing their opinions without any bias and pursuing any hierarchical
superiority or advantage over other experts. Besides, employing this method in the
second phase served to process the suggestions in three steps, giving the experts a
chance to get familiar with the challenges found in the previous phase in the first part of
the method, initiating brainstorming and building a map of ideas through discussions on
the key words by the experts in the second part of the method, and finally asking them
to reconsider the common solutions, allowing them to revise the existing ones and add if

any new idea springs to their mind in the last part of the method.

Based on the voices of the participants, findings seem to indicate that the
challenges are connected with each other influencing the impact of the other and
recurring the challenge for a long time, which in turn seems to worsen the working
conditions of TUMs in TUs. The results of this study indicated that nearly all TUMSs
had negative perceptions about working in TUs and improving language assessment
processes in their schools. The researcher realised that a number of TUMs felt relieved
while reflecting on the dead-end challenges and learning the similar ones emerging in

other universities. Besides, it was found that the interviews yielded enthusiasm among
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directors and TUMs about applying suggestions of this study for future development.
Similarly, some TUMs were curious to realise the importance of language testing and
assessment as a scientific study, thus mentioning their willingness to study it in their
MA or doctorate studies. Therefore, the study puts forward that as studies on the
challenges within TUs increase, this issue will attract the interest of more people and
eventually the attention of those who work in authority institutions.

Taking into account the perceptions of the participants in the first phase and
suggestions and comments of the experts in the second phase, the researcher attempts to
discuss the findings around eight key concepts as follows: legal ground, washback
effect, standardisation, training/specialisation, emotional factors (motivation/burn-
out/anxiety), technical/physical/lhuman infrastructure, sustainability/efficiency, and
digitalisation. What follows thus presents a discussion of the challenges by portraying
their importance within an organisation, presenting the participants’ disadvantages, and
highlighting experts’ suggestions for improvements with regard to the challenges. The
section concludes with a reflection on the challenges and solutions that took place after
the completion of the data collection.

From this perspective, the core challenge borne out in the data seems to be a
depiction of legislation requirements by the participants. Although this challenge is not
directly involved in the practices within TUs, it is thought that the need for a legislative
change at the national level lies at the root of other lower-level challenges. Although
each phase of the study had a different aim and methodology, the results of each phase

are discussed together in order to ensure that they both support each other.

5.1. Key Finding 1: Legal Ground

The first concept to be discussed is the utmost necessity of legal ground. During
the interviews, all of the testing members reported that the unit where they were
working was not recognized officially and had no place in legal regulations, which had
a negative impact on them. In other words, there is no such a unit on the legal grounds.
They firmly asserted that if legal regulations were established regarding the testing unit,
at least mandatory minimum limits could be determined. Maybe much workload would

not be given or they would get reward(s) in return. Yet, currently, they are not paid back
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since their duty has no legal basis and is perceived as an extra burden. Bourdeaux and
Chikoto (2008) claim that legislation plays a crucial role to carry out reforms in
institution management. On the other hand, when the necessary legal ground lacks,
nearly all other challenges seem to remain still. This situation seems to make the
participants more reluctant to work in the office, which is believed to have the potential
to block the whole system of EPPs. This reluctance appears to be connected with their
poor job satisfaction. Kocman and Weber (2018) describe job satisfaction as an attitude
toward one’s job consisting of evaluative judgments about that job, including affective-
cognitive work experiences and beliefs about the job stemming from a subjective
evaluation of the relevant job. In this case, it can be thought that instructors’ concerns
due to legal loopholes seem to severely influence their feelings and views about
possible duties in TUs as a result of their subjective evaluations. Widarko and
Anwarodin (2022) also approve of the importance of work motivation in their

performance and their reluctance or willingness.

Similarly, there is no such title as a testing unit member though the ones working
in TUs are called testing unit members by the management, their colleagues, and even
some students. Due to the legal loophole, testing members’ job description is not clear
as there is no post as a testing unit member in official terms. Timothy and Ryan (2008)
associate one’s work with their identity. They explain their association illustrating the
moment when people are asked a general question as to what they do, they generally
respond with their job title. For example, there is a job description of the manager, the
workload is given according to the job description. Not only financially does he get a
promotion after that position because of having a title. However, TUMs’ office work
does not take them anywhere. This clearly shows that job description occupies a central
role in their attitude towards their work. The result of this situation might be examined
from two perspectives. In the case of TUMs, they may appear to be unwilling to work in
these offices and prepare quality exams. Accordingly, job satisfaction may be related to
workplace beliefs and behaviours, affecting even life satisfaction. The attention of
scholars (Harrison, Newman & Roth, 2006; Lee, Park & Koo, 2015; Ng, Yam &
Aguinis, 2019; Woznyj et al., 2022) has centred on the relationship between general job
satisfaction and some significant factors such as job attitude, organisational
commitment and individual effectiveness including workplace behaviours, performance,

lateness, absenteeism, and turnover. On the other hand, in the case of the directors, they
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may appear as bad character in the movie, forcing some instructors, especially the
novice ones to accept the assignment. In a study conducted by Giimiis and Giilmez
(2020), it is stated that middle-level managers, defined as academic leaders, should
develop good relationships with their senior management bodies, instructors, and
experts. However, they also stated that in some cases their powers and action
possibilities were limited.

At this point, it is crucial, as experts suggest, that the legal status of not only the
testing unit but also other units such as curriculum, material development, etc. be
determined in the relevant legislation. While doing so, the titles of a testing unit
member, material development member should be cited in the law along with their
responsibilities and duties. What appears to be important for them is their rights when
compared to the instructors who are employed for teaching. In other words, their rights
should be equal to those of teaching instructors, which might prevent any discrimination
between the groups. Demir, Kapukaya and Ozfidan (2015) found that instructors
working at EPPs encounter problems in terms of working conditions and social rights
while doing their jobs. In addition, extra difficulties are experienced when they are
required to work in an office such as a testing unit. Taking all into consideration,
improper career options as well as unfitting labour conditions are highly correlated with
reduced job satisfaction in the general population and can lead to reduced quality of
work. Accordingly, Aktas and Giindogdu (2020) stress that instructors’ roles and
responsibilities are explicitly defined to run EPPs more efficiently. By the way, it was
found that in several universities, instructors both taught courses and were requested to
work in offices such as testing units at the same time. Therefore, it was recommended
by the experts that the course load of those who would be working in offices in addition
to teaching should be determined in the law as less than solely teaching instructors.

From this perspective, the issue seems to have been approached from a narrow
viewpoint without tackling the bigger picture of the power of EPPs within the
university. According to the responses of both directors and testing members, it was
noted that EPPs are not or barely involved in the decision-making process in the
university, which weakens the representation power of EPPs neglected in universities. It
is believed that due to the weak voice of our school in the Senate, TUMs experience
problems and have to solve them on their own, but they end up feeling in a desperate

situation. Decision-making plays a crucial role in the functioning of an organisation
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(Kumar & Gautam, 2018). However, one director harshly criticised his situation,
comparing EPPs and Continuing Education Centre (SEM) and noted that EPPs were
less important than any unit, even SEMs, when it came to serious decisions and
projections related to the university or the school itself. He complained about the
ignorance of the school in determining even the academic calendar, which leads to a
number of unexpected students, exams, incidents, and so on. Decision-making is
believed to show how a manager works on challenges and tries to find a solution to
resolve them (Aboudahr & Olowoselu, 2018). Therefore, school directors are expected
to cope with unexpected challenges although they have limited power. It was like irony
when one participant mentioned that university leaders suddenly took the decision of
moving the school to the north campus and informed them on Friday in September
when they were very busy. They were only told to pack their things during the day. In
addition, another TUM complained about a reduction in the weight of the final without
being informed beforehand since the Vice Rector of the university wanted to decrease
the number of students, but there was no one from the EPP in the committee when the
decision was taken. The sad part dwells on the fact that most of the representatives were
unaware of the internal processes of the EPP. However, that committee decided on its
own, without asking anyone from EPP or TU, even the director. The approval was

already given by the administration.

The experts seem to voice the assignment of the director of EPP as one of the
vice rectors or advisors, which to me would contribute to their relevance to the rector
and decision taking meetings. According to Turkish higher education legislation, a
rector has a major role in a university (Dogan, 2018); therefore, the close relationship
between EPP director and the rector would ease the submission of real knowledge and
demands. In addition, it was also suggested that the director of EPP was assigned
amongst the candidates who have served in one of these units beforehand. In
organisational culture, an organisation can be successful through quality decisions as
effective decisions can be taken by qualified managers (Igbal, Akhtar & Saleem, 2020).
The crucial point is that the representative impact of EPPs should be increased within

the high-level authority, including the Senate.

The limited participation of directors of EPPs in decision-making seems to
account for why EPPs are provided limited financial contribution or support although

they need sources, technical equipment, or software systems. About two-thirds of the
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participants in the sample reported that there was not much financial support for testing
although there was a need at a lower level, namely in the kitchen of the school. It was
indicated that if there was a demand from the bottom, it was obvious that there was a
need. Although they listed the must-buys, they were told that the resources of the
university were insufficient. Therefore, they are compelled to work in these offices by
persuasion, by force, or by their own intrinsic motivation, though very rare. However, it
is interestingly sad that universities spend a huge amount of money on irrelevant and
nonessential organisations, which is firmly believed to violate the public interest. For
Kiigiikoglu and Tas (2022), continuous increase in unnecessary expenses will lead to
long-term economic problems that eventually affect the whole society in a negative
way. It can be alleged that due to unnecessary expenses in universities, EPPs cannot get
crucial support. Hence, the experts recommended that incentives could be provided as a
reward in some way to the instructors who work in similar offices in addition to their

teaching duty.

Another unique factor contributing to the disrepute of the testing unit among
instructors is the load of uncompensated extra work. Beckers et al. (2008) claimed that
long-term unpaid and forced tasks cause health problems in employees such as stress,
hypertension, diabetes, heart disease, and sleep disturbance while negatively influencing
their well-being. The results of this study show that testing members appear to sacrifice
their energy and time, even their free time and off days, in order to complete exams on
time and keep the intense flow of the workload. Timothy and Ryan (2008) assert that
there is a strong and consistent relationship between one’s job satisfaction and
subjective well-being. Even ignoring their well-being, testing members were observed
to have mental fatigue. According to Techera et al. (2016), mental fatigue leads to a loss
of motivation in current activities and weariness. Therefore, testing members’ mental
fatigue is supposed to decrease their ability, competency, and productivity to process
their tasks, diminishing their error avoidance. What seems to be paradoxical is that they
are harshly criticised for a minor error though they leave aside their graduate studies or
steal time from their families for their work. In addition, they are given an unofficial
duty and responsibility, but not authority. This is supposed to leave them desperate
against the clash with other instructors, students, or managers from time to time. Taking
these points together, it would be argued that such extra work without financial

compensation causes the units to remain understaffed. It also appears to provide an
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explanation for the reason why instructors try to avoid being assigned unless they are a
novice instructor. A testing member drew the attention to the unfair situation between
instructors and testing members and stated that the instructors would teach their courses
and leave as soon as possible while she was struggling to take printouts and shuffle the
papers for over 2000 students until midnight. Huang et al. (2019) associate job stress

with an employees’ interaction with their psychosocial environment at work.

Building on experts’ comments, it is suggested that a well-planned incentive
system be established by authority councils. Thibault-Landry et al. (2017) suggested
that financial incentives contribute to the feeling more competent and autonomous,
fostering greater autonomous motivation and better work performance. Academic
incentive initiative led by Council of Higher Education might be revised in that the
service in units could be awarded some points. Another possible incentive may be new
specific project calls by the Scientific and Technological Research Council special to
language testing and the ones working in these units. A third initiative might come from
Student Selection and Placement Centre that could include testing members working at
universities in its item writer pool. For Bryant and Allen (2013), not only financial
incentives but also non-financial incentives as a combination of rewards are more
effective increasing work attraction and motivation of employees within an
organisation. Therefore, testing members can be awarded certain extra points in
accordance with their service year when they apply to Inter-universities Board for the
associate degree. In addition to national incentives, at the institutional level, universities
would give priority to the academic staff working at units in the assignments for
international and national events and duties. As a non-financial reward, employees can
be provided priority in training and personal development (Schlechter, Thompson &
Bussin, 2015). The easiest one might be Erasmus Staff Exchange through which testing
members can visit similar units or centres in European universities. It is also suggested
that the exams, not small-scale, prepared by TUMs be displayed on their official
academic page, that is, in their YOKSIS account, which is believed to contribute to the
visibility of their work. Last but not least initiative may be the freedom to work from
home office in a certain amount. With the use of information technologies in working
life and the emergence of the COVID-19 epidemic, which broke out at the end of 2019

and spread to all countries all over the world in 2020, the remote/home working model
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was adopted by institutions (Mustajab et al., 2020; Raisiené et al., 2020; Savi¢, 2020;
Serinikli, 2021).

One other challenge is about the responsibilities of instructors who fail to meet
assessing deadlines. In addition, most of the participants argued that instructors were
reluctant to get exam proctoring. Although a proctor is absolutely necessary for each
exam, proctoring duty is undesirable in universities (ilkucar, 2011). They were claimed
to miss packs, tend to take medical reports just before the exams and hand in papers
late. Most of the TUMs were of the opinion that their inadequate proctoring stemmed
from a lack of punishment or sanction. This is in line with the suggestion of the experts.
According to them, an official sanction system as punishment might be legalized for
proctoring and other responsibilities regarding the examination. | believe even such an
official attempt would deter instructors from breach of duty. Experts also highlighted
that authorisation should be transferred to the head of the testing unit in the case of
objections and complaints from students or instructors unless there was wilful neglect,

which is supposed to prevent unjustified objections and complaints.

Considering all the challenges related to the lack of legal basis mentioned above,
TUs are understaffed in almost every university. Some TUMs complained that there
were more than 1000 students per TUM. Others added that only one person was
responsible for one level. Therefore, it was noted they could not have off-day even
when they had health or family problems. At this point, it is important to make office
tasks in EPPs attractive. According to the experts, providing both financial and non-
financial incentives by law to instructors in these schools will be a source of motivation,
which is believed to increase the number of volunteers to work in TUs and similar units.
Ogunode and Okwelogu (2022) listed underfunding, poor motivation, and an
unconducive working environment as responsible for the shortage of necessary

academic staff in universities.

All in all, the interviews revealed that TUMs in many universities preferred
employing multiple-choice questions instead of open-ended questions due to
understaffing and the washback effect of the national exams administered by OSYM.

This dead-end effect is explained in detail in the following subsection.

216



5.2. Key Finding 2: Washback Effect

The second concept centres around the washback effect of high-stake exams,
namely YDS, YOKDIL whose names may change over time (previously KPDS, UDS)
but not their content and main spirit. One interesting observation about the findings
concerning this effect is that the exams prepared at EPPs appear to have transformed
into test-based exams and the schools are considered to be working as private language
courses that prepare students solely for tests though their initial and their core intentions
were to equip the students with the necessary language skills and abilities by paying
more attention to mechanical skills. Salehi and Yunus (2012) stressed that university
exams are negatively affected by the washback effect of test-based exams. A testing
member approached the issue by emphasizing the similarity between their exams and
those prepared by OSYM and noted they felt as if they were working at the centre.
Despite any efforts to make tests well-planned, the skills required to become successful
on a test may not fully equate to the ones needed to succeed in a target language use
(Bachman & Palmer, 2022; Bachmann & Palmer, 2010). It is fair to conclude that in
this way, the purpose of language education is deviating while the focus changes to
passing the exam(s) by memorizing mechanical information rather than learning the
language and acquiring skill-based abilities. This deviation causes students who are
used to the test system to focus on passing the exam(s), instead of learning the language
in general. In such a test-based system, the limitations including time and space force
test developers to be selective in what they are testing and at the same time to be
pragmatic in how they are conducting the test (Green, 2013). In this sense, the experts
argued that the decision on which exams would be equivalent should be left to
universities, which might vary from one university to another depending on their
students’ backgrounds, needs, and aims of the institutions. They also reported that test-
based exam scores could be avoided with a senate decision. Considering the consensus
among the experts, it can be deduced that such flexibility on equivalence decisions
would contribute to the autonomy of universities which as defined in methodology
differ from each other in terms of their region, characteristics, students and staff
numbers, etc. Besides, the experts strongly supported the transformation of test-based
exams such as YDS, YOKDIL into skills-based exams including four skills. This
transformation may be painful at first, but considering that there are sufficient human

resources, namely foreign language instructors working at Turkish universities,
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considerable success can be achieved in a short time. TUMs in universities might play a
great role in exam preparation while the experience of OSYM in exam administration.
In addition, a remarkable point touched on in the interviews was that there were a
number of instructors who have received expertise certificates in language testing from
international organisations and have taken part in international exams. Thanks to such
advantages, deficiencies, and mistakes experienced in the preparation and
implementation of four-skills exams can be fixed so that better quality exams can be
formed in a short time. After a while, it can be considered that international
accreditation is obtained. Then the exams prepared by a Turkish organisation can be
used in different countries, especially in Africa, Asia, and the Middle East, which

provides economic profit to Tiirkiye.

As another force of washback, most of the testing members in the interviews
complained about the number of exams from quiz to proficiency. Therefore, due to a
great number of tests throughout the year, it is rather challenging for them to be
selective and pragmatic. Besides, students make their preparations including their self-
studies in accordance with the exams they are provided when the assessment is based
mainly on grammar or a test-based system (Paker, 2014). In the interviews, it was
highlighted that even the number of proficiencies was increased to allow students to try
their chance of guessing the correct alternative. Considering that there are three major
criteria for quality in assessment and testing processes: validity, reliability, and
usefulness (Brown, 1996; Ertiirk, 2015; Rashidi & Javanmardi, 2011), it is expected that
language testing would show how well the process works, is appropriate for its purpose
measuring what is desired to be tested, and when it is repeated, it should give similar
results in future situations. As mentioned above, of the seven experts, all actually
suggested that a four-skill-based exam at a national level be prepared and implemented
by OSYM in order to reverse the washback illness. In addition, it is fair to propose that
equivalence and acceptance of the high-stake exams could be delegated to the decisions
of the universities. A director openly shared the name of the university, which does not
accept the scores received from the centralised exams, but he was also curious how

possible that university does not but they do.

It could be claimed that this washback situation seems to have a domino impact
for all reasons of the failure of language education in Tiirkiye. The responses of the

participants signal that the quality of K12 education seems to decrease year by year,
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claiming that the students having passed from K12 to EPPs show less success in
proficiency when compared to previous years. One director at a private university
shared some general results regarding the success rate of the students in the proficiency
exam held in September. Of the 1400 students who took the fall proficiency at the
beginning of the term, only 150 students (10,7%) received a passing score. What is
more striking is 76% of the remaining started from the Al level. Similar figures were
shared by a director at a state university. She explained that they had too many students
who took their fall proficiency, namely around 3100 students. Of those students, 450
students (14,5%) received a passing score while around 2100 students began fall
education from A1-A2. At this point, the government, as experts highlighted, should
consider ensuring the cooperative study between MEB and YOK so as to deal with the
issue through a bottom-up project starting from primary education to graduate
programmes. It is believed that deterioration in K12 education leads to a decrease in the
quality of incoming student profiles. It seems that the low level of students coming from
K12 results in decreasing the difficulty level of the exams, avoiding the variety of
subjects. According to the comments of the experts, it seems evident what language
tests measure needs to be investigated from multiple perspectives. Focusing on K12
students’ attitudes might provide further insights to decision-makers in selecting the
most appropriate type for their aims, interests, and needs in given settings.

One major issue is related with the overdose of the test-based system in EPPs
instead of learning-based. Most of the TUMs claimed about the number of exams due to
demand from the management, which appears to shift the evaluation of the exams
focusing on how many students pass or fail as they generally mentioned not having any
other evaluation with less attention to language acquisition. Every instructor might have
heard that students decided to study only when there was a quiz or exam. It was also
frequently complained that due to understaffing, the existence of high-stake exams, and
workload, TUMs preferred more mechanical questions, namely multiple-choice
questions rather than skill-based exams. The participants in the first phase seem to be
more familiar with summative assessment and multiple-choice exams since most of the
time, they previously experienced them. Summative assessment is preferred in Tiirkiye
most probably due to the fact it is an exam-oriented country employing high-stakes
testing in the form of traditional multiple-choice exams (Acar-Erdol & Yildizli, 2018).

Nearly none of TUMs, being inclined to view all of them were the same, could not
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differentiate the meanings of the terms testing, assessment, and evaluation. Therefore,
as experts voiced in the focus group meeting, at first comprehensive planning about
language assessment and testing should be organised to enhance the awareness. In
addition, there is a need to train instructors or prospective teachers to ensure their
comprehension of the differences among testing, assessment, and evaluation in the first
place. Assessment must be recognised to have other functions such as improving
learners’ performance and giving feedback about teaching/learning. Besides, the
perspectives of learners and instructors should be changed to keep up with the recent
conceptions of assessment as claimed by Fulcher (2012), Hidri (2018), Scarino (2013),
and Tsagari and Vogt (2017).

Overuse of test-based exams seems to have contributed to over-reliance on
curriculum by instructors while teaching. It was criticised that language instructors did
not teach skills as TUMs did not test skills. That note-taking has been removed in
listening exams can be a good example. The justification was that it was above the level
of their students so they removed that part even from their curriculum and instructors
were told not to teach note-taking in their courses. Most of the TUMs mentioned that
assessment is separated from teaching in the practicum, which is against the
interconnection between assessment and teaching. Thus, testing is believed to remain at
the theoretical base, abstract, and isolated from the teaching counterpart, which might
challenge TUMs to put their knowledge into practice. On the other hand, the experts
suggested that there is a close relationship between teaching and testing acknowledging
that assessment is as important as teaching. This finding supports the results of the study
carried out by Bayat and Rezaei (2015). In fact, it is an effective tool not only for
learning but also teaching to follow students’ progress, the missing points, providing
feedback on whether they have learned or not, which shows parallelism with several
studies (Hidri, 2018; Rogler, 2014; Yastibas & Takkag, 2018).

One reason for students’ less attention to skills might stem from the fact that
they are not assessed in proficiency exams in many EPPs. Due to a national-level
washback effect, there is a lack of testing of four skills might lead to less focus on
teaching and learning these skills. Therefore, the experts in the field put forward that
skills must be included within exit examinations as a criterion, which would ensure that
they would be taught effectively. This finding is harmonious with Karci-Aktas and

Gilindogdu (2020) that maintain that four skills are needed in the evaluation ingredients
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in exit exams with established standards. A need emerges to change the testing-oriented
mentality into a more assessment-oriented one by updating national-level practices
making them more practice-based. The findings from the first phase reveal that
insufficient background of the students coming from K12 and test-oriented language
education appear to result in that production skills are rarely or in some institutions not
included in both tests and language education as a reflection result. It was complained
that the production part was problematic not only in state universities but also in
foundation universities that had not completed their development. The main problem
was believed to be the washback effect of central exams administered by OSYM. Using
the metaphor “dynamite,” a testing member mentioned that these exams were threats to
universities and language education in general. It was explained that when students had
difficulties in the exams prepared by TUMs, they immediately took YDS or YOKDIL
since there was no speaking, no writing, and no production-oriented measurement. In
return, it seems that production skills are considered a waste of time by students, which

causes universities to remove production skills from their exams after a while.

Removal of production skills from classroom teaching appears to lead to a
content-heavy curriculum. The TUMs stressed that courses were based on traditional
grammar education, which made their exams traditional, as well. While foreign
language learning and exams in the world are observed to focus on 21%-century skills,
communication skills, and production skills, TUMs at EPPs ask if there is the suffix “s”
after third-person pronouns. The exams are curriculum-oriented, just like language
teaching and learning process in the classrooms. It is perceived that English is taught
and tested through rules even at the university level, but language skills within 215
century skills cannot be transferred to communication and daily life, which is believed
to result from rarely assessing transferable language skills. A TUM, for instance,
explained the issue claiming that they generally tested grammar rules they had taught or
evaluated if they memorized them. As a result, it was criticised that preparing a test
suitable for students’ appropriate language level was almost impossible due to
grammar-based testing instead of 21%-century skills. TUMs were admitting that they
had concerns over whether their exams were appropriate or not. It was interesting that in
some universities TUMs were even not permitted to change topic variety. Due to
students’ low level, instructors were unable to bring different subjects into the

classrooms, which is considered to result from insufficient K12 language education.
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TUMSs complained their students could not come up with supporting ideas, major ideas,
or minor ideas even though they brought up-to-date topics to the classroom. They were

claimed to be willing to end their turn by saying one or two sentences.

Accordingly, the experts proposed that a level-based system should be adopted.
It is felt that language education and testing are less test-oriented in level-based system.
In addition, it was suggested that philology students should be separated from the
general group in terms of the balance in the classroom. That is why the level difference
between philology students and others seems to be very high, which might harm in-
class level harmony and create different profiles. Also, it was noted that exams should
be prepared regarding 21%-century skills. They agreed that transferring communication
skills and other 21%-century skills into exams would ensure that students became aware
of their communication skills. To make a smooth transition, it was offered that TUMs
could form collaboration through social media in which all volunteer TUMs could be

added and share their good implementations.

Apart from the issues mentioned above, students learn from previous students,
social media applications, or different sources that they can pass the preparation year
more easily with the exams held by OSYM. Then, they start to make some absences at
first and do not attend classes from the second semester. Some TUMs explained that
they wanted to increase the equivalence cutting point of these exams, but they could not
get permission from their Rectorate. Thus, the syllabus is changed into more testing-
oriented. In addition, other TUMs argued that more emphasis was given to testing
grammar, vocabulary, and receptive skills than productive skills. This is partly due to
the fact that they had difficulties in administering speaking and writing tests. This is
consistent with a proposition made by Mede and Atay (2017), that is, listening and
speaking were not tested in EFL contexts in an appropriate manner. Likewise, most
novice TUMs were found to employ language tests to measure grammatical and lexical
points rather than testing skills such as writing and speaking as also approved in several
studies (Martinez-Duboc, 2009; Semiz & Odabas, 2016; Tsagari & Vogt, 2017).

It was criticised in the interviews that there was a heavy emphasis on grammar-
based instruction. Education with too much grammar focus seems to lead to difficulty in
teaching and learning skills, especially speaking. Due to this focus, students were
claimed to be having the fear of making mistakes, which was viewed as a major barrier

to their progress. The experts stated that there should be more focus on productive skills
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instead of grammar. This finding is also supported by (Yaman, 2018) who states that
due to a traditional grammar and vocabulary-based approach at EPPs, students lack
communicative abilities. In Tiirkiye, it is obvious that a person who knows a foreign
language, especially English as it is lingua franca, is a distinct advantage in finding a
better job or having better standards (Arik, 2020). However, it is indicated that the
required emphasis was not put on productive skills, local and contextual needs,
interpretation, and evaluation issues. Discreet testing is preferred instead of the
integrated testing of skills. The experts proposed that there was a need to revise
language testing practices in order to provide better training for prospective teachers
and learners as discussed in the literature (Berry & O’Sullivan, 2016; Christoforidou &
Kyriakides, 2021; Giraldo, 2018; Gotch & French, 2014).

In addition, most of the participants argued that students starting their
preparation year had very low English levels, which was believed to influence not only
classroom practices and testing. During the interviews, it was frequently claimed that
most preparatory students were at the Al level although they were supposed to have
received English for many hours during their primary, secondary, and high school. For
instance, one testing member shared the result of their exemption exam at the beginning
of the year as 700-800 of the 1.200 students performed Al. These low performances are
in line with the results of the British Council report and the EFI results. What is worse,
students were criticised to have limited critical thinking or cognitive-cultural
knowledge. It seems that since students coming from K12 are rote learners, their ability
to produce strategies is very poor. One director explained when they failed, students
claimed that exams were difficult although they could not even realise the plot of a text
in a reading exam. Due to the weakness of the students' critical thinking skills, TUMs
complained that they could not prepare modern exams that are aimed to measure four
skills instead of grammar-oriented or test-oriented exams. This is thought to affect their
interest and motivation negatively. This can be accounted for insufficient non-class
activities. Several TUMs claimed that even in the classroom, their students were
insensitive to current news or events. They commented that choosing options in test-
based exams seemed to have affected their cognitive levels. In addition to their limited
background, they were criticised to have difficulty in the internalisation of productive
skills and concepts. This might have resulted from the overuse of tests in EPPs. That is

why a number of TUs removed the speaking part from their exams and included more
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test questions considering that students had problems with productive skills. In this
sense, the absence of productive skills in proficiency exams seems to affect the courses

as instructors spend less time on productive skills taking into account the exam content.

Regarding students’ low level, the experts proposed that an orientation
programme should be given to newcomers about the importance of language learning in
their job-seeking period and career. In his study, Z. Oztiick (2015) displays how
learning English is useful in finding jobs more easily and career planning. Besides,
TUMs were suggested to prepare authentic and up-to-date exams to address the needs,
expectations, and interests of the students. Chan (2020) stresses the use of both

authentic tasks and authentic texts in testing.

Considering all the issues mentioned above, the findings of the study revealed
that washback is a complex, intriguing multi-dimensional issue which should be

debated from various starting points.

5.3. Key Finding 3: Standardisation

The third concept derived from the findings of the study dwells on
standardisation issues between universities at regional and national levels. As
mentioned earlier, there are 207 universities in THE system, most of which provide
preparatory education. It would be acceptable to conceive that there are differences and
variations in different dimensions or applications ranging from education quality,
principles, priorities to testing practices, as well. However, the study revealed that the
range of the differences was great from one university to another, even between two
universities in the same region. In international level, let us have a look at Europe. The
Commission for Cultural Cooperation of the Council of Europe, started the work of the
Common European Framework of Reference for Languages (CEFR) in 1971 in order to
bring the member countries closer to each other and ensure that the languages of the
member countries could be taught to each other more systematically and published its
final version in 2001 as the result of many studies and communications. While unity has
been targeted in language skills in the European Union, universities in our country
appear to diverge from each other having more different education quality, system,
implementations, which is alleged to result in inequalities amongst universities. For

instance, in language assessment practices, TUMs at one university prepare mainly
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grammar-oriented, test-based exams, but others prepare completely skills-based exams.
Or it was found that some universities placed less emphasis on productive skills,
focusing on grammatical issues while others placed more emphasis on communicative
skills of the students, integrating use of language into skills within context. For Eignor
(2001), standardisation helps provide criteria for testing practices and the effects of test
use. Most directors complained during the interviews that a student exited as B1 from a
university, but as A2 from another university, or as B2 from the other one, which
clearly shows that different universities have different results. As a solution to this
challenge, the experts suggested that the structure of TUs should not be left to the
university and school directors, standard practices and minimum requirements should be
determined to cover all universities, but taking into account of differentiation due to
needs, aims and infrastructure of the institutions. In addition, Linn (2006) proposes that
standards could be employed as a checklist by experts. Besides, the experts stressed the
importance of benchmarking studies between universities. One director, for example,
explained that benchmarking studies on national and international exams would
contribute to the evaluation of language assessment practices of universities. In this
regard, it can be concluded that it is crucial to set a standard framework for the
assessment practices. It can be supposed that through benchmarking attempts and
processes, universities would learn good testing practices, assess their operations and
results and collaborate and cooperate to better implement the language testing process.
In the absence of a national framework, the institutions are found to adopt various

scales, grading, cutting points, testing system, etc.

A possible explanation for why the challenges appear to fluctuate and be
diversified around Tiirkiye may relate to the constant system changes as the decisions
are taken immediately and leave their place to instability at a sudden. During the
interviews with the directors and TUMs, the lack of legal ground was frequently
mentioned in that since testing units do not have a legal place within the organisation,
TUs can be affected by changes at university, school and unit level. Some elaborated on
the lack of a settled system stating that the school director and/or deputy directors
changed when the university administrators changed, which seemed to change testing
practices and processes ranging from book selection, exam format, exit criteria to
question items. Universities have been transformed by going through significant

changes in terms of structure, hierarchy, vision, values, and practices (Polster, 2016;
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Urbina-Garcia, 2020). Some of the participants complained about the change in books,
test system, contents of the exam, calculations, and so on every year. The constant
changes were found to bring pressures, overwhelming workload, heavy administrative
burden, unsatisfactory leadership, and management. However, the universities in
Tiirkiye seem to go through such changes not only for transformation to keep up with
global standards but with each new rector. This may have a harmful long-term impact
on the standardisation of universities and may even serve to increase the differences
from high-level to low-level quality and results (Franco-Santos & Doherty, 2017;
Kinman & Johnson, 2019). In this sense, it would be argued that Turkish universities
move away from each other in terms of quality and success in language testing though
there is a reverse attempt in European Union to bring countries together through a
common language mission and CEFR in detail. In the context of Tiirkiye, the
universities range enormously from the ones employing only multiple-choice questions
as YDS to the ones paying attention to skill-based language testing. The emerging
question is whether we should support the standardisation of universities in language

testing or isolation of them with their unique characteristics.

Due to the lack of standardisation along with other challenges, TUs were found
to have ambiguity in the operational system. Some TUMSs criticised that they could not
establish their workflow to set up a system due to constant changes, which can be a
factor making them tired of uncertainty before a flowing pace. The challenges regarding
standardisation are likely to result in bigger issues in recognition of language education
of EPPs in the same country as an exit level, B1, certified by one university seems to be
denied in another university in the same city or region. An important point revealed
during the interviews was that lack of standardisation and constant system changes lead
to ambiguity of the operations in the language testing process in addition to other
factors. This finding is quite logical and understandable within the proposal that
structure, operations, and minimum criteria of testing units should not be left to school
directors or university leaders. It is noted in the meetings that even the best
implementations can be worsened with leader change. This finding is harmonious with
Drew (2010) that maintains that there are potential risks with every change decision if

change-readiness is internalised within the university.

Another key issue is about quality studies which are believed to be at the surface

level with more focus on documentation. Some TUMSs whose universities were under
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review of YOKAK complained about the heavy workload of documentation and sudden
requests, affecting their planning and workflow. It is challenging to create quality
assurance unless the institution and its stakeholders adopt the concept of quality
assurance and a quality culture. It can be concluded that the quality culture should be
internalised rather than obtaining a quality certificate, otherwise, the work and processes
remain as formality. The experts had a consensus on the establishment of a joint
recognition between universities. In addition, the EPP director and at least a member
from the TU were suggested to be included in university visits by YOKAK. When there
is a lack of established quality process, the attention is drawn to the internal processes
of EPP, especially the TU. However, most TUMs mentioned that they had serious
problems in internal organisation such as insufficient coordination among the units and
ineffective coordination among TUMSs. For instance, a TUM admitted that they could
not always help or consult each other to exchange ideas while acknowledging that the
importance of coordination in exam preparation, implementation and even following
processes. Another TUM added that directors were changing, testing members were
changing, but there was one thing which did not change and that was the problems they
experienced. Considering irregular, unregistered, undocumented exams, it can be
understood that previous testing members only save the day while the newly arrived
team is like looking for fish in the ocean. A TUM working at a state university
complained about the lack of regulations by national authorities, stating that they could
not develop a system under current conditions at the unit level. The experts proposed
that a consortium or body institution could be established between public and private
universities considering the geological and institutional proximity. Additionally, it was
suggested that a national framework on language qualifications including common

minimum criteria, exit scores should be determined by relevant authority councils.

Local needs or contextual factors such as university type play a crucial role;
therefore, TUMSs should be competent in carrying out appropriate assessment processes
in their universities, which requires them to be assessment literate and to pay attention
to the contextual needs in assessment. However, most TUMSs in state universities were
found to be focusing on knowledge and grammatical structures and lexical points.
TUMs in some universities thought that existing implementation was sufficient while
others tried to update their processes by adding new topics such as alternative

assessment, dynamic assessment, computer-based testing, and statistics to their existing
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implementation. In this regard, according to the experts, TUMs might cooperate with
other universities in order to share good examples regarding examination processes.
Furthermore, it was also noted that a common exam calendar valid for different units or

student groups should be prepared.

Most directors argued that one major challenge was related to differences in the
exit criteria. They explained that to a great extent, targeted exit levels vary among
higher education institutions. In other words, EPPs have inequalities in exit levels as the
skills assessed vary considerably among universities. This challenge is considered to
result in a greater problem that a university does not acknowledge the successful
completion of students at another university. In the report by British Council (2015),
universities which prepare comprehensive and valid examinations were advised to share
their samples as models with other developing universities. Nonetheless, as mentioned
in the methodology of this study, many universities refrain from sharing information
about their examinations or sample tests. Even though quality assurance initiatives by
DEDAK with the aim of standardisation in EPPs started in 2012, they have not been
able to provide solutions to date.

The Council of Higher Education maintained that at least B1 is determined as
the exit level for Bachelor’s degree students, while the report by the British Council
suggested the exit level for students EPPs needs should be revised as B2+ for philology
departments and B1+ for others. In addition, experts highly suggest the balance between
students’ number and language instructors at EPPs. Otherwise, it leads to an extra
workload for limited human capacity. For instance, the reason for the elimination of
standardisation meetings is possibly due to the workload of both TUMs and other

instructors in EPPs.

The issue of reliability emerged as a major challenge even during the scoring of
writing quizzes. The TUMs complained about maintaining the standardisation among
raters. It is difficult to succeed in rater reliability without in-depth training. The issue is
related with the extent to which different raters are in agreement with each other on the
scores (Fulcher, 2014). However, introducing raters into the assessment procedure is
problematic due to their subjectivity inherent in language assessment (McNamara,
2000; Szmerdt-Chandler, 2011). Therefore, subjectivity in rater judgment(s) is one of
the major threats to the reliability of test scores (Bachman & Palmer, 2022; Bachman,

Lynch & Mason, 1995; McNamara et al., 2019). One factor hidden behind fluctuating
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interpretations of scales may be that band descriptors are vague (Huang et al., 2018).
Comments shared during the interviews illustrated the situation fairly well. Their
accounts reflect avoiding inconsistent scoring due to the subjectivity of raters is almost
impossible without training and fostering instructors. Thus, the quality of rater scoring
has a significant impact on test reliability. Yet EPPs cannot make the instructors receive
the necessary training due to their financial limitations. Then the issue regarding lack of
training seems to have a domino effect on other challenges within test development and

evaluation processes.

What is worse, the instructors working at EPPs are not regarded to have enough
experience, nor sufficient training in language testing, which causes more serious
challenges, including their loss of motivation and reluctance to work in these offices.

This lack of training will be explained in detail in the following part.

5.4. Key Finding 4: Training/Specialisation

The fourth key concept is training and specialisation. Lack of pre-service/in-
service training was found to be a major deficiency though it is indicated that all the
instructors and potential testing members are expected to know how to prepare language
tests regarding their undergraduate education or pedagogy training. Yet in real terms, it
can be challenging for novice instructors or even experienced ones to work on designing
language tests unless they have special experience and expertise (T¢llez & Mosqueda,
2015). In addition, it is difficult to find faculty staff specialized in language testing who
may provide training at each university. Therefore, most of the participants pointed out
they tried to persuade publishers to invite specialists to provide certain training on item
writing, item analysis, and so on. It was also noted that the universities which did not
have such a chance had changed the direction of their exams as the earlier tests would
question functional and practical knowledge more; however, the newer ones consist of
more structured and standard-like multiple-choice questions. For Hatipoglu (2015), it is
evident that exams have serious reliability and validity problems and that in-service
training is needed for testing and evaluation. Not only in language testing and
assessment, but there is also insufficient training in the practicum schools, which was
found the main reason for student teachers not to utilize technology (Merg, 2015). This

insufficient training may influence the limited use of technology in language testing
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processes at EPPs. In addition, based on the data, it is apparent that the rate of pre-
service training seems to be quite low due to a number of underlying reasons such as
financial matters of the schools, the limited number of experts, the low awareness level
of the need, etc. In essence, there exists a struggle against time and deadlines. In my
opinion, this shows that testing members seem to complete tasks for each exam in an
endless cycle as one exam follows the other without or with limited knowledge. This
can be justified by the very rare orientations within the unit, as claimed by the
participants that due to time they cannot organize orientation meetings for the starters.
Framed from this perspective and taking the comments of the experts in the focus group
into account, it might be suggested that especially pre-service training supported by in-
service ones at certain intervals be organized for testing members. This result is in
congruence with the findings of some research studies in the literature (Mede & Atay,
2017; Olmezer-Oztiirk & Aydin, 2019; Sevimel-Sahin & Subasi, 2019; Sisman &
Biiytikkarci, 2019; Vogt et al., 2020). Experts took this point one step further by also
suggesting that geopolitically, at the national level, consortiums of universities or body
institutions, one state and one foundation, could be initiated so that good practices can

be shared and mutual action can be taken against challenges.

Most of the TUMs discussed some of their colleagues received a limited
education in language assessment and testing. Even there were some who did not take
any training on how to develop language tests or assess their students. This result is in
congruence with the findings of some research studies in the literature (Gebril, 2017;
Giraldo-Aristizabal, 2018; Hakim, 2015), in that the ones either having basic training or
having no training in language testing were unable to deal with language testing
properly; while turning into traditional tests. In addition, it is argued that their teaching
and testing did not overlap. Indeed, in-service training is supposed to be beneficial for
the TUMs who already received training to refresh their knowledge gaining new
assessment skills and learning from other TUMs’ experiences. Through well-planned
training at certain intervals, TUMs would become more aware of language testing, learn
basic concepts, principles, and types if they are novice, and be able to develop,
implement, adapt and evaluate language tests in terms of language skills and areas.
Similarly, the training would ensure TUMs are more aware, familiar with basic
concepts, critical about testing, acquire the ability to select and write appropriate test

items, and feel more competent. In this way, they can obtain information, knowledge,
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and skills about criteria of testing such as reliability, validity, table of specifications,
etc., types and purposes of tests, and how to plan, construct and apply appropriate

language tests for each language skill and area.

The findings of the interviews showed that close-ended questions were preferred
in the assessment of receptive skills. Therefore, TUMs prepare answer keys for
multiple-choice or true-false questions in general. However, there are different types of
rating scales employed in the assessment of productive skills (e.g., holistic, analytic). A
rating scale is intended to guide the rating process (Wind & Peterson, 2018). The
selection of the rating scale might also affect the results of inter-rater reliability. The
analytic scale is generally preferred due to the fact that “more scores or pieces of
information about a test taker’s ability will translate to greater consistency” (N. T. Carr,
2011, p. 133). In addition, scoring different tasks separately might result in better
reliability since it ensures greater control over rater behaviours, minimizing the

subjectivity of raters.

As explained in detail in the previous part, reliability and standardisation among
raters are rather challenging. However, even when scales are inadequately determined,
raters who have been trained in the use of scales might deal with the situation without
any trouble. During training sessions, raters are able to internalise a common
understanding of the scale descriptors and apply them consistently in operational
speaking tests (Fulcher, 2014). In this sense, specialisation through training can be
perceived as the means to achieve greater reliability of scores produced in language

tests.

Some have taken undergraduate courses or attended a few seminar courses.
However, further training is necessary to help them gain practical skills while being
engaged in English language testing and assessment. The progress of TUMs needs to be
ensured. However, they admit that they lack knowledge of other features of testing and
assessment including the rationale behind choices, ethics, and fairness, statistics of the
results, contextual or instructional needs, and social concepts related to assessment
(Fulcher, 2012; Giraldo, 2018; Stabler-Havener, 2018). Therefore, they must acquire the
necessary knowledge and skills of language assessment, being well aware of how to
assess as a part of their professional competence (Biiyiikkarci, 2016; Sevimel-Sahin &
Subasi, 2019; Sisman & Biiyiikkarci, 2019). Publishing houses organize some seminars

and workshops. However, it is stated that they do not see much benefit from one- or
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two-day training. Almost all TUMs stated that the content of such events provided
generally basic training like an introduction to language testing in terms of its
theoretical side, yet it was deprived of practical issues, not improving their testing skills.
The TUMs argued that the training provided by publishing houses did not respond to
their needs and expectations. They expected more practice than theory in the training
weas given to them to enhance their practical testing skills since one of the
shortcomings was to transform their knowledge into practice. No matter how many
years they work, unless they have special training or education, most appear to feel that
they were not able to design and administer sound assessments. This finding is
consistent with the findings of several studies (Hatipoglu, 2015; Jin, 2010; Olmezer-
Oztiirk & Aydin, 2019). Thus, training with practical applications is needed as early as
possible. However, training that is repeated at regular intervals with up-to-date
information in line with the expectations of the school, students, and academic staff
would be beneficial in changing the attitudes of TUMs and other instructors. This
finding is similar to Hildén and Frojdendahl (2018)’s and Papadima-Sophocleous
(2022)’s studies in which a well-organised training programme would ensure a positive

change before and after the training.

A number of TUMs indicated that they had great difficulty in evaluation i.e.,
providing feedback, scoring, and marking due to limited training on analysis and
interpretation of test results. TUMs studying at the faculty of education think that the
course they have taken only in the last year is insufficient for their undergraduate
education. Graduates of other philology departments, on the other hand, criticize that
the subject of testing is very superficial in the formation courses. This finding shows
parallelism with several studies (Biiylikahiska, 2020; Hatipoglu, 2010; Sheehan &
Munro, 2017; Vogt et al., 2020) which reveals that prospective teachers must have
required assessment literacy. Therefore, a separate, intensive, comprehensive, from
basic level to detailed, and well-organized training on language testing and assessment
is suggested to be provided by experts who are professionally competent in the field of
language assessment. In this way, trainees could experience more samples, examples,
activities, or tasks especially realistic ones, to improve their practical skills. Similarly,
trainers may put more emphasis on post-implementation tasks such as evaluation of
performance and interpretation of results. However, training in teaching and assessment

should be delivered in an integrated way. Yet, in real terms, just a single session by a
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native speaker who works for the relevant publishing house is given in a year or never,
which results in a lack of practical issues in a limited time to emphasize each significant

topic. What’s more, even some terms are not mentioned in the training, at all.

Training is advised to include recent assessment methods such as alternative
assessment (e.g., portfolio, self/peer assessment, diary) and computer-based testing,
statistical processes, the analysis and interpretation of results, and testing overall
language ability. It is argued that pre-service education serves as a significant construct
in language teaching. However, when they do not receive necessary pre-service or in-
service training, they remain desperate when they encounter unexpected situations, with
the possibility of making serious mistakes. This dead-end destiny is thought to affect
TUMSs’ emotional feelings such as loss of motivation whereas an increase in anxiety and
giving up due to burn-out syndrome. As crucial, the emotional factors will be touched

upon in the following part.

5.5. Key Finding 5: Emotional Factors

The fifth key concept centres around emotional factors including motivation,
burn-out, and anxiety of TUMSs. Having a look at the issue in detail, it seems that there
are four main problems underlying emotional factors: legal loopholes, the structure of
testing units, agent-induced, and procedure-based ones. These reasons appear to
decrease the motivation of TUMSs working in testing units, increase their anxiety levels,
and as a result make them feel burn-out. The findings showed that the intense pace of
the examination process, the lack of extrinsic motivation, commonly subjective and
negative criticism instead of solid ones, and an alert state from the preparation phase to
the last part seriously affect their motivation. The motivation of test developers is
argued to depend on the importance and the difficulty of the exam (Stansfield & Winke,
2008). Besides, TUMs seem to face a number of issues such as the high number of
students, clashes with students, instructors, and directors upon the slightest mistake, and
keeping up with time, all of which lead to a deep level of anxiety among TUMs. As a
result, the findings of this study support the recommendations and findings of Kartal
and Basol (2019) and Oktay (2015). It is also seen that burn-out feeling is common due
to the high working tempo with overtime duties for a long time and difficulty in taking
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leave. All in all, TUMs working in these units do feel the necessity for rotation in a

short time.

Regarding the legal loophole, it seems that a systematic balance cannot be
achieved in the workloads because their job descriptions are not legally determined.
Apart from that, it is claimed that they sometimes face harsh reactions, even
accusations, by students or instructors, yet they cannot defend themselves and remain
helpless because of a lack of legal rights. Due to the lack of their job descriptions in
legislation, TUMSs cannot receive financial compensation for their hard work. However,
a certain fee is paid to instructors for each lesson taken after the compulsory hour, but
TUMSs working in testing units are not paid any fee even though they take uncompleted
work home following office hours. Likewise, the compulsory course hours of the
director and vice directors are reduced due to their duties, yet TUMs may not get such
an opportunity under current legal conditions; thus, TUMs are required to fulfil their
compulsory course hours while having to work at the office afterward, which decrease
their intrinsic motivation as defined in the study of (Syamananda, 2017). Due to the
legal problem, the instructors do not want to work in these units. An interesting finding
is that the testing unit is the least demanded one when instructors have to choose to
work in one of the units in the school. In this case, the director forces especially new
instructors to work in the testing unit and assigns them an official letter as fait accompli.
There are various reasons, such as excessive workload, the difficulty of the job, time
problems, blames, and clash, sacrificing private life, why this unit is not attractive. In
fact, directors generally make an announcement for the missing position in the unit, but
when there is no application, an instructor as a victim is identified and forced to work

either by persuasion or by forced assignment.

At this point, there is an important difference between state and foundation
universities. Penal sanctions are made very indirectly when the selected person cannot
prepare an exam with sufficient quality in state universities, but instructors may be
threatened with job security in some foundation universities. TUMSs, who do not want to
risk their job, strives to show their best and improve themselves with their own efforts.
TUMSs who are found to be underperforming at public universities can be taken out of
the office as a direct penalty, yet in this case, it is more difficult to find someone else, so
the principal tries to persuade them to continue to work. Considering the above-

mentioned reasons, testing member turnover is excessive in that even newcomers start
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to count the remaining days of freedom to leave the unit. It seems that TUMSs do not
consider themselves a permanent expert in the unit, which may also block specialisation
or training as directors do not want to send their staff to a long-term training programme
since that member would desire to leave the unit in a short time. As a result, testing
units seem to be understaffed as the number of members decreases year by year. One
member alone might prepare a test for over 1500 students being responsible for the
whole level, which appears to put test security at risk in the case of illness or
unexpected situations. For experts, under the coordination of YOK, a study should be
carried out with the participation of preparatory school administrators, and the title of
TUM and job descriptions should be determined for those who will work in testing and
other units, which should be added to the legal legislation study. It is recommended that
the course load of TUMs who work in the units be reduced based on the total workload
in the unit while the legal work is being done. Considering that there is a cycle as one
task is completed, the next one starts, the average course load of TUMs should not
exceed five-six hours as applied to the administrators. An interesting finding is that all
the experts agreed it would be inefficient not to give course to TUMSs, but the limit
should be determined. It is thought that attending the course at a certain rate provides
benefits such as not being separated from students, looking more consciously and
holistically, and being more successful in pacing the level.

An important difference between instructors and TUMSs is that instructors can go
home at around 13:00 after the class, but those working in the unit are expected to
complete office hours and work until 5-6 pm. It is stated that when the office is closed
due to force majeure, complaints are made by the instructors and students. The more
interesting part is about summer vacation planning. In most state universities,
instructors do not have to come to the university without the need to take annual leave if
they are not going to leave the city in the summer, but those who work in the unit are
expected to come to the office like administrative staff and plan their vacation in
advance as they will prepare for the new year. Although the pandemic conditions bring
the opportunity to work from home, they are requested to return to the office again with
the decrease of the effect of the pandemic. Despite the expectation to work in the office,
it is unfortunate that the physical conditions in the office are insufficient. Especially in
state universities, testing units are given small, airless, dusty rooms on the ground floor

or basement floor. The presence of devices such as photocopiers, optical readers, as
235



well as resources and old exam documents in the room causes a suffocating atmosphere.
Considering that someone who has to work in this environment has asthma, he would be
constantly using drops, of antihistamines. Although they have to work in the office, due
to insufficient technical equipment, two or three people can be given a computer and

employees are expected to carry their own laptops.

In addition to insufficient physical conditions, there is ambiguity in the
operational system. It was stated that an uncertain tempo and rush situation occurs in the
unit when the workflow is not clear. In this case, the employees make an effort to save
the day. Whereas, it seems that TUMs need a comfortable work environment with the
necessary space and equipment. The complexity of the room where TUMs are located
causes many additional problems such as decreased motivation and loss of
concentration. As there are not enough lockers, exam papers and packs are piled on the
floor. It is also seen that there is endless traffic in the office. While one TUM is
separating the envelopes, another is making photocopies, and a third is preparing or
trying to prepare exam questions under noisy conditions. The traffic coming from
outside does not stop as one instructor comes to leave a paper, another asks for the class
list, students come and make their complaints from time to time. How can they
concentrate on the exam preparation when the workflow is not clear in this traffic?
According to the experts, a large-scale needs analysis should be made regarding
physical, technical, and human deficiencies and the results of the analysis should be
reported to the authority council, namely YOK. After a detailed examination covering
different universities, the minimum conditions for the continuity of the preparatory
schools can be determined and distributed to the universities in an official letter.
Official letters from a higher-level body in hierarchical terms can be followed more
carefully by university leaders. In addition, it is recommended to bring flexibility in
home office work of TUMs, albeit limited, in universities where physical conditions are

insufficient.

Most of the participants voiced that the topics were very theoretical and abstract
for the students. However, there was no time to update topics, improve their testing
abilities, or practice new issues in their development processes. In addition, it can be
inferred that the knowledge of directors in state universities was at the basic level
because they were appointed from different fields rather than at least from the philology

department. These managers were focusing on the realisation of an exam, disregarding
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its key function. They were even unaware of basic concepts, principles, techniques, and
approaches of language testing, types, purposes according to different language skills

and areas, testing criteria, reliability and validity, and interpreting of the results.

Another major challenge results from attitudes and behaviours including
students, instructors, and directors. Students who come from K12 at an insufficient level
may not be able to reach the desired target level in a short period of eight months. After
a while, it is observed that attitudes of disinterest emerge in these students. Their
indifference to the lessons is also reflected in the exams, as they come late, forget their

identity cards, sleep in the exam, blank papers, we even force their names to be written.

One of the reasons behind these attitudes was the dominant misbelief that
students can pass the preparatory class without much effort or the influence of OSYM
exams such as YDS and YOKDIL. On the other hand, it is stated that there are also
students who complain and cause uneasiness when the grades are not announced as
soon as the exam is over. When we look at the reasons, it is seen that the students want
to make a complaint with subjective and unjustified arguments such as the exam was

difficult in general, the teacher of the other class gave higher.

According to the findings of the interviews, it is emphasized that most of the
complaints come from students who attend classes irregularly and have low
performance in the classroom. However, it is important that their scores can be lowered
in the re-evaluation of their results due to their objection. Nonetheless, it is stated that
students tend to object genetically and intrinsically, and a result-oriented generation is
raised as a society. An important problem with complaints is finding the exam
documents of the student from the previous packs and re-evaluating them and writing a
report. Problems such as space problems in testing units, lack of cabinets, and the lack

of a proper archive can cause loss of time, energy, and motivation.

In addition to students, instructors’ low work discipline and irresponsibility have
a negative impact on TUMs. They can fall behind the programme in the classroom.
Some instructors also report 1-2 days before the exam that something unpredictable has
happened. Our instructors can delay their tasks such as reading, handing over papers,
and entering scores, bring the papers in an unordered way, and forget necessary
documents; i.e., signature list. They don't even follow the directives, instructions, and

checklists.

237



One of the reasons behind the irresponsible behavior of some teachers may be
that our professors usually do extra work with a private institution or publishing house
and transfer their concentration there as they earn additional income. It was found that
directors from other disciplines than ELT or philology departments may be inattentive
to the issues or challenges due to a lack of relevant knowledge. Neither do they want to
deal with problems, nor do they want to make a change, which means that no action is
taken. What is worse, considering the fact that the failure and negative attention are
focused on TUMs. Complaints about exams can be made by students or teachers to the
administration. In this case, without even making an explanation, the manager can be
influenced and give undesirable bad reactions. In other words, TUMs are standing on a
target board.

In addition, distraction caused by instructors seems to result from their lack of
empathy. TUMs, who are trying to maintain their concentration to prepare the exam,
may be distracted by the instructors who suddenly come to the room, ask about the rules
although written in the instructions, and claim that they need detailed explanations in
the middle of the concentration, which may risk test security as there may be exam
paper drafts on desks. They note that some instructors do not consider their situation,
how hard it may be to prepare a sound test. Bearing in mind that exam preparation is not
an easy task and requires intense attention, TUMs may be distracted too much during
the exam processes with unnecessary explanations to students and instructors, and thus
should work in a more isolated way. The experts in the second phase suggest that the
director be appointed from ELT or relevant philology departments, which would
increase the possibility of noticing the difficulties experienced and contribute to the

improvement of processes.

Furthermore, it is also advised that working in testing units may lead to higher-
level appointments such as director or vice director, which is likely to prioritise the
service in these units. Another crucial solution suggestion is about the management of
the relations of TUMs with instructors and students. It is recommended that the
relations of TUMs with instructors and students should be maintained at the
management level, that is under the leadership of the director/vice director. Otherwise,
once they comment on the exams disrespectfully, TUMs may feel that no respect is
shown for their work and effort. Besides, assuming that TUMs may sometimes be

emotional, the issue will get worse like constant clashes and conflict when they show
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their reactions directly to TUMSs, which is likely to decrease their motivation. In order to
ensure their concentration and motivation, a free room might be arranged for
meetings/group work so that other TUMs do not get affected and test security is

maintained when a student or instructor comes to the office for inquiry.

5.6. Key Finding 6: Technical/Physical/Human Infrastructure

The sixth finding is focused on infrastructure necessity on technical, physical,
and human capacity in testing units. The main problem that emerged in the first phase
of the study dwells on the problems related to technical equipment. Major technical
problems are the need for new equipment and the constant failure of old devices. TUMs
claimed that there might be problems with listening, the smartboard, and low sound
quality. It was also stated that projectors, speakers, copy machine, and optical reader
may be old and not working if exist. Considering the fact that technology is something
that wears out quickly, the old equipment needs to be constantly renewed or repaired.
Since the budget of EPPs is very limited, they cannot replace the old ones easily and
quickly; therefore, the service is being called, but it takes a long time for the service to
arrive and they lose time. When the needed devices cannot be provided, they have to
buy them by their own means to solve the problem or they may experience problems
due to the lack of these devices. For example, it has been widely stated that licensed
programmes are needed in the preparation of the exam, in making changes to the text, in
statistical analysis, in listening and in making arrangements, but that they cannot be
provided by the university and the school. In this case, TUMs can pay the license fee
themselves, are forced to use pirated software, or not use them at all and prepare the
exams as in the old system. Frankly, either case does not seem like a suitable method. In
a more interesting scenario, when TUMs save money and install the individual
membership on a single machine, the office turns into an internet cafe and the teachers

queue to use that programme.

On the other hand, in terms of test security and risk management, it was found
that some devices such as surge protectors, hard disks, cameras, and steel cases are
needed. For example, TUMs seem to be desperate about what to do if the computer
breaks down as they do not have a hard disk to back up and store exams against system

failure. It was sad to hear from the participants that sometimes the only thing they can
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do is pray for God. Besides, it was commonly explained that the automation system for
grading developed by a company through outsourcing in most universities seems to be
incompatible and fall short in calculating the scores of the preparatory programmes such
as quizzes, midterms, out-of-class or in-class activities. Thus, TUMs are required to
download all the scores from the system and enter score calculations manually, which
leads to a waste of their limited time. According to the experts, the EPPs, and testing
units in specific terms, should be supported by the university in a systematic way, not
based on the temporary leaders. It was highly recommended that the necessary technical
equipment and software programmes be supplied based on the needs. It was also
suggested that under the coordination of the authority council, a consortium of IT
departments of some universities could work on a more appropriate automation system

that includes the differences between EPPs.

According to Fulcher (2014), the use of double rating as blind scoring would
avoid the potential influence of a rater on test scores. However, in most of the
universities interviewed, the state ones in particular, only one reading is conducted due

to the insufficient number of instructors and their heavy workload.

5.7. Key Finding 7: Sustainability/Efficiency

The seventh finding is related to the sustainability and efficiency of testing units
and the operations to be conducted by TUMSs. Due to the lack of legal ground of these
units, there is a constant change in the operations and staff. As mentioned earlier, there
is no such unit and the title testing member on the legal ground. Thus, the structure and
operations in these units seem to be changed once the director of the school changes.
Because of excessive workload and lack of extrinsic motivation and other factors,
TUMs do not want to work for a long time. Hence, instability cannot be maintained in
testing units. Another result drawn from the study is that dues to the challenges, most
state universities seem to change their exam format in midterm, final, and even
proficiency to multiple-choice tests, which is highly criticised to be employed in YDS
and YOKDIL. The experts recommend that the legal ground of testing units, the title
testing member and their workload be established as a result of a detailed study and
needs analysis under the coordination of the authority council. It is also suggested that a

national umbrella framework, namely Higher Education Language Qualifications
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Framework, should be established by the authority council, which ensures that exit
levels need to be revised. Besides, key activities should be arranged to enhance the

awareness of language assessment among directors.

Administrator change appears to have a negative impact on the system of testing
units. Especially the new director who is from other disciplines than ELT or philology
departments seems to start to make a change from these units questioning the exams. As
a result of their lack of testing knowledge, the failure and attention are focused on
TUMs determined as a target. Emphasizing the importance of field expertise, some
TUMs note that better decisions can be made if the right people from the relevant field
are appointed to their school. Otherwise, the directors from other disciplines do not or
cannot deal with their problems either lack of knowledge or interest. In this
unsystematic structure, there is insufficient coordination between the units with no or
limited consultation with each other. In addition, within the unit, there is ineffective
coordination among testing members although it is very important in the preparation,
implementation and even following processes of the exam as TUMs in some
universities prefer to work rather individually. It is believed that once legal studies are
conducted, the minimum standards and quality could be set. Another key solution could

be to develop a physical and online archive system.

Since there is excessive testing staff turnover, sustainability and specialisation
are not achieved in these units. Due to the fact that exam preparation itself is a stressful,
difficult process and there is no additional payment, neither is everyone willing to work
nor the ones selected and working want to stay in the unit. The challenges experienced
during the previous team seem to continue in the following group of TUMs as a dead-
end cycle. Let us take two key processes: archiving system and prior documentation. In
terms of archiving, there are two major challenges: space problems and extra workload.
Since they do not have enough space and extra staff, archive work is left aside at these
units. Yet once requested, TUMSs who archive papers randomly may not be able to find
the relevant exam document. Regarding documentation, TUMs complained that
document work in the office is too much. Due to the lack of prior documentation, it is
challenging to deal with past documents and files while there is a flowing process. It is
recommended by the experts in the second phase that task and responsibility sharing
should be determined before the term. Lastly, it is suggested that a clear workflow must

be prepared to show the timeline of the tasks and responsibilities in each task.
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Most TUMs complained that with the aim of providing a more general English
at EPPs so that students would be able to communicate in social contexts, they are not
able to prepare students for faculties due to a lack of relevance between faculties and
EPPs, which is also found in the findings of the report by British Council (2015) in
which it was noted that what students learn at EPPs might be irrelevant to the courses in
their faculties. In this way, it is thought that there is a lack of connection between
faculties and EPPs; however, building bridges between the two both ensures learners’
language learning progress and motivates them by showing some examples of content
they will study at the relevant faculty. In line with this shortcoming, experts focused on
the need for collaboration with faculties in order to identify the characteristics of the
department and of the language that is used as the medium of instruction at faculties so
that EPPs could meet the needs of faculties. In this vein, common goals and exchange of
information can be established for the benefit of students. This finding was also found
in Keser and Durmusoglu-Kése (2019)’s study in which the students at EPPs may
internalise the value of learning English when they can use it for research in their
courses at the faculty by reading resources in English during their studies. Accordingly,
all experts suggested that the curriculum at EPPs be transformed from General Purpose
English into English Academic Purposes or English for Specific Purposes focusing on
students’ needs and expectations. Yet one challenge in this scenario is that students
come from different departments and it would be almost impossible to set up a class for
each department. However, it could be recommended that the students could be
gathered under the major field in which the students coming from Business
Administration may receive language education with the ones from Economics since the
two departments are in the same field according to the International Standard
Classification of Education by the United Nations Educational, Scientific and Cultural
Organisation (https://uis.unesco.org/). In this way, field-related content could be

integrated to increase students’ motivation within EPPs.
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5.8. Key Finding 8: Digitalisation

The sixth finding is focused on the digitalisation of some processes and some
parts or full parts of tests. Even European Commission prepares to transfer their
paperwork to online documentation through the project of Erasmus Without Paper. In
each office at universities, a great deal of paperwork is conducted and a lot of papers are

thrown away.

One key challenge in digitalisation is the difficulty of adaptation to change.
Digital testing can be applied as an automated device for monitoring and checking
knowledge by a teacher or a self-monitoring tool that provides oral and written visual
control of the results (Baryshnikova, Kostenko & Voskoboynikov, 2021).

Digital transformation is a dynamic process. Testing today is undergoing a
transition where testing agencies are designing new models of administration and
scoring (Dadey, Lyons & DePascale, 2018; LaFlair et al., 2022; von Davier, 2017).
However, it is thought that poor resource planning and lack of IT capacity are some of
the key challenges against digital transformation. On the other hand, digital
technologies are radically transforming students’ habits. Test developers are striving to
develop more test-taker-centric designs while maintaining high standards of score

reliability and validity of score interpretations.

In this vein, multimedia Internet resources might present interactive and
entertaining information through text, animation, graphics, sound, and video. For
example, survey monkey is an Internet resource used by both students and teachers to
create all kinds of tests, questionnaires, and quizzes. It is comfortable both for
performing various tasks using the technology of task-based learning and content-
language integrated learning and for receiving feedback from students or a teacher. A
resource called Classmarker is similar to it. Thus, it is advised to build more flexible
and efficient units where the existing methods are drastically transformed, by providing
an appropriate response to the students’ needs. TUMs noted that although students and
instructors are resistant to change, they are condemned to perish in a figurative sense if

they do not change by adapting to new circumstances.

Test security, including the processes and procedures that are developed to
prevent fraudulent test-taking practice and its maintenance are required to ensure score

integrity. The two most common fraudulent means are believed to be cheating and the
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theft of test content (Foster, 2013). Cheating can take on different behaviours, but
almost all cheaters aim at obtaining a higher score than the one that would have been
achieved through academically honest behaviours. Like cheating, the theft of test
content can occur in various ways. The aims associated with theft can be to assist the
perpetrator in getting a higher score, to assist a friend, or to seek for a financial benefit
by selling test to test takers. In online testing, the most common cheating behaviour is to
have a substitute person take the test. For this reason, test taker authentication is
critically significant. Authentication contributes to ensuring that the test taker beginning
and completing the test is the person whose name matches the identification documents
(Foster & Layman, 2013). The prospective test taker has to submit an approved ID with
a photo during onboarding. While language testing experts were trying to increase the
use of online testing and assessment, it was rather challenging to change students’

preferences very easily until COVID-109.

The emergence of COVID-19 announced by the World Health Organisation
(WHO, 2020) as pandemic, following its rapid spread across the world, led to an
unexpected lockdown in nearly all countries. Like other sectors, higher education
institutions were forced to make transition from face-to-face education on the campus to
online courses, creating ambiguity and putting a direct impact on all stakeholders in
higher education. As an immediate response to COVID-19, higher education institutions
were closed in almost all countries and courses were shifted to online to deal with the
urgent need of ensuring the progress of education. According to a report published by
UNESCO (2020), since the spring of 2020, when the pandemic broke out, face-to-face
teaching has been suspended in more than 144 countries, affecting approximately 1.2
billion students all over the world. Furthermore, it was stressed that more than 90% of
students across the world were influenced directly or indirectly by school closures. New
data reported by UNESCO (2021) illustrates that about 1.5 billion students across
different continents have been influenced by the sudden transition, and over 800 million
students have faced serious challenges in terms of disruption to their education.
According to the report, 31 countries took measure of full closures while 48 countries
kept their education through part-time schedules (Erarslan, 2021). This crisis has
significantly accelerated the shift toward the online environment (Burgess & Sievertsen,
2020). Meanwhile, it was compulsory for universities to shift to online education by

upgrading their technological means. Due to suspension of face-to-face education, e-
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learning was left as the only option for teachers to communicate with their students
(Abduh, 2021). Therefore, most of those students rely on online courses to continue
learning, and many teachers have to cope with the abrupt shift from offline to online
teaching (Maclntyre, Gregersen & Mercer, 2020; Moser, Wei & Brenner, 2021).

To sum up, the emergence of the pandemic has made online education and
formative assessment more pressing, since many higher education institutions need to
switch from face-to-face to online education while online teaching, learning, and
assessment have become ‘‘the new norm’ (Todd, 2020, p. 5). To foster learning-
teaching process during the pandemic and beyond, it has been crucial for teachers to
engage with online formative assessment practices (Rahim, 2020), and for researchers

to examine teachers’ assessment implementations in online contexts (Mimirinis, 2019).

Within the current chapter, the findings of the study were corroborated by the
related literature. The discussion of the findings in line with the related literature
enabled us to be aware of some long-lasting challenges preventing the effective
implementation of language testing. As well as such long-lasting challenges, the issues
related to the roles of the stakeholders, policy-level actions, and practical aspects were
also pointed out. Based on the discussions of the findings, implications are presented in

the following section.

To sum up, most problems emerge as systemic. Although the problems
encountered in unit-level language assessment are expected to be highly technical, the
findings in my study demonstrate that most of the problems experienced by
stakeholders are actually related to human factors. Some of the problems can be solved
through training. These problems cannot be solved by simply hiring specialised testing
staff members. Rather the systemic inherent in the current practices need to be

addressed at a macro or national organisational level.

This section summarized the major findings of the present study while
discussing the relevant issues with respect to each research question. The following
section will present the conclusions, implications for different stakeholders, and

suggestions for further research.
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CHAPTER 6
6. CONCLUSION

This chapter begins with a summary of the findings of the present study,
followed by the conclusions drawn from the study. First, it presents information about
the aim, research questions, methodology, and findings. Then, it presents implications
for authority bodies, university/school leaders, and TUMs. Finally, the chapter ends

with some suggestions for further studies.

The review of the literature has shown that no study has been conducted about
both the challenges and solutions in language testing processes and procedures at EPPs
in THE system in a comprehensive way. Therefore, regarding the diversity of
universities, EPPs and assessment systems in place, this study is expected to be a
significant step towards holistically identifying the common problems and addressing

them in a standardized, well-informed, and professional manner.

6.1. Summary of the Study

The present study first aimed to find out the challenges encountered in language
testing practices of EPPs in Turkish higher education institutions. Second, it also
attempted to search for feasible solutions to the challenges. In line with these aims, the
following research questions were formed:

a) What are the challenges encountered in testing practices?

b) What are the solutions to the challenges determined?

In order to reach these objectives, a qualitative method design was adopted, and
the study was designed to include two phases, namely one for the challenges and the
other for solutions. In the first phase, interviews were conducted with directors/vice
directors and testing unit members separately in order to find out the challenges in
testing practices through a semi-structured interview form. In this study, the questions
were written by the researcher depending on the results of the literature review,
document analysis and informal meetings, and focus group discussion. In developing
the interview form, the researcher followed five steps to enhance its quality. Following
the determination of the interest construct, a literature review has been done to check

whether a relevant interview form has been previously developed. Following the
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literature review, an initial draft of the form was prepared according to the categories of
ideas and issues encountered in testing practices. When the item pool was prepared,
qualified experts conducted reviews of each item in order to ensure that the items were
accurate, grammatically correct and did not have item construction problems. Before
administering the interview form on the target population, the items were tested to a
small group in the piloting step. At the end of all the steps, the interview form was
finalised through necessary revisions made in the light of the suggestions of the experts
and participants in the piloting.

In the first phase, the participants (N= 208) were selected from diverse
universities determined according to certain parameters such as universities’
development levels, legal status, establishment year, holding a special mission, and so
on. This diversity increased the strength of the sample and the usefulness of the
findings. Almost all of the interviews were conducted face-to-face during site visits to
the related university before the breakout of COVID-19. The interviews with directors
and/or vice directors lasted almost from 45 to 60 minutes, and the ones with testing unit
members lasted around from 60 to 120 minutes. The researcher adopted a data-driven
approach in order to allow new codes to emerge from the data and categories or themes
to emerge from the codes so that a new theory could be generated based on the
perceptions and experiences of the participants interviewed. Accordingly, an inductive
approach was employed from particular data to general codes and themes. The Constant
Comparison Method was employed in the whole process of data analysis. In vivo and
descriptive coding techniques were primarily employed to determine the codes. In the
coding process, the researcher used six steps as explained in detail in Chapter 3. The
audio recordings of almost all the interviews, taken with the participants’ permission,
were transcribed through non-verbatim transcription. At the end of the transcription
process, a 1.365-minute interview with directors resulted in 663 pages (263.055 words)
while a 2.775-minute interview with testing unit members ended up with 975 pages
(382.707 words) of single-spaced transcription. Nvivo was employed to allow the
researcher to read and review text and categorize it easily for the qualitative report.
Member checking was employed for inter-rater reliability to make a great contribution
to the accuracy and quality of the participants’ comments and reflections. Inter-rater

reliability was found as 92%.
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In the second phase, solutions were sought with seven field experts through the
Delphi method. The participants in this phase were the ones having experience in
testing units at EPPs in higher education institutions. Since consensus with sufficient
information was reached, three rounds were conducted in this phase. In the first round,
the experts were sent the findings of the first phase to allow them to be aware of the
challenges encountered in the previous phase. The essence of this round was to elicit
initial opinions about common solutions in EPPs through free responses to a broad set
of challenges. In the second round, oral Delphi was applied online by means of two
techniques: brainstorming and focus group interview. The experts were invited to a
zoom meeting. In this round, the ideas were discussed and ranked in order to reach a
group consensus. The lists of suggestions were revised, edited, and finalised for
overlapping and repetitive suggestions, clarification of vague expression(s), the addition
of new items, and deletion of unnecessary one(s) thought to be essential. In the last
round, the list of suggestions generated in the previous rounds was turned into
questionnaire items so that common ones could be selected. In the open-ended phases,
the written data and interview data were analysed with content analysis and coding to
determine themes, categories, and emerging codes. With regard to ethical
considerations, permissions were obtained at different levels taking institutional review
board approval, approval of language school, and individual approvals, namely from the
directors and testing unit members before the researcher started to gather data.
Beforehand, the researcher received Ethics Committee Approval from Anadolu
University.

The following conclusions can be drawn from the study based on the research
questions and methodological design of the study. It should be mentioned that the
following conclusions are presented in a form of a summary.

It is seen that the problems that arise in the interviews with the managers are
mostly on an administrative basis and are very general. This situation shows that in
some universities, SFL directors are appointed from outside the ELT or philology
departments. In addition, it is an important finding that the managers appointed from the
ELT or philology departments have very limited experience and knowledge in testing.
In this case, it turns out that although these managers have general knowledge about
testing, they do not want to deal with detailed problems. The part that the managers
especially emphasized in the interviews is that there are very few people who want to
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work in these units, especially in the testing unit. In this case, they emphasized that they
resorted to a forced assignment. In this respect, it has been clearly stated that a legal
study should be carried out; otherwise, they do not want to take risks. On the other
hand, it was stated that the principals who have a close relationship with the rector are a
little more fortunate, otherwise they could not get the support of the management, and
they even had no say in the decisions taken. An important point is that in this case, they
emphasize that they cannot provide in-service or pre-service training to the employees
in these units because their financial resources are not sufficient.

The most prominent problem in the interviews with TUMSs was the lack of legal
basis for this unit and the lack of official recognition of its job descriptions and
workloads. For this reason, it was stated that they could not oppose forced assignment,
especially in state universities, but there were those who thought of being dismissed by
not taking quality exams. They stated that the workload, which is frequently mentioned,
is high due to the number of exams and the number of students, because they deal with
unnecessary secretarial work during working hours, there is not enough time and they
have to carry most of the work home. They emphasize that despite all their efforts, they
do not receive financial or other rewards, on the contrary, they are on the target board of
both students and instructors.

Although the problems encountered in unit-level language assessment are
expected to be highly technical, the findings in my study demonstrate that most of the
problems experienced by stakeholders are actually related to human factors. On the
contrary, those problems can be solved through training, most problems emerge as
systemic. These problems cannot be solved by simply hiring specialised testing staff
members, rather the systemic inherent in the current practices need to be addressed at a
macro or national organisational level.

To sum up, the findings revealed that one challenge seemed to be a cause or effect
of the other within the process. Therefore, although TUMs try hard to survive under
hard conditions, they cannot fix the problems, but lose time, energy and motivation.
During the interviews, some directors appeared to help TUMs, however, they also
complained that the issues are more comlex than they seem. In line with the findings
and discussion of this study, Table 6.1 presents connection between major challenges

and solutions regarding the key concepts drawn within the study.
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Table 6.1. Summary of the challenges and solutions with regard to key concepts

Key Concept

Challenges

Solutions

Legal ground

Lack of job description, title

Limited decision making

Limited financial contribution/support
Uncompensated extra work

Being understaffed

Inadequate proctoring

Failing to meet assessing deadlines

Establishing the legal ground
Defining TUM title and job description

Financial and non-financial incentives by YOK

and TUBITAK
Authorising TU for complaints/objections

Determining task and responsibility sharing

Washback

Decrease in quality of K12 education
Test-based system (not learning based)
Too many exams

Limited assessment of transferable skills
Over-reliance on curriculum

Too many MCQ

Insufficient impact on production
Content heavy curriculum

Low English proficiency

Limited of critical thinking

Low cognitive-cultural level
Internalisation of productive concept

No impact of nonclass activities

Leaving decision on exam equivalence to
universities

Delivering a national four-skills-based exam
Ensuring coordination among all units
Seperating philology students

Conducting a national level needs analysis
Transfering 21st-century skills into exams
Giving orientation to newcoming students

Choosing up-to-date and authentic exam topics

Standardisation

No standards

Constant system change

Preparing a common exam calendar

Establishing HE  Language  Qualifications
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Instability in the system

Ambiguity in the operational system

Ineffective coordination among TUM
Insufficient coordination among the units
Quality studies at surface or documentation level
Lack of prior documentation

Problems with the previous system

Framework

Working on benchmarking

Including EPPs in university visit programmes
Ensuring mutual recognition

Conducting a national level needs analysis
Establishing consortiums or body institutions

Collaborating with international organizations

Training/Specialization

Lack of pre-service/in-service training

Lack of feedback system

Lack of evaluation system (appraisal or warning)
Lack of orientation

Lack of testing knowledge

Need for professional training (item writing, spec)
Test security (steel safe, camera, key)
Validity-reliability matters

Item analysis

Difficulty in standardization of tests

Establishing consortiums or body institutions
Receiving training from online platforms

Giving orientation to newcomers to TUs
Collaborating with international organizations
Establishing consortiums or body institutions
Giving priority to trainings

Prioritising TM in assignments

Fostering the continuity of  professional

development

Emotional Factors

Demotivation

Burnout

Anxiety

Top-down approach/assignment
Excessive testing staff turnover

Need for comfortable work environment

Unjustified objections

Maintaining relations of TUM-Instructors-Students
in management level

Financial incentives by YOK and TUBITAK
Adding some criteria into Associate Professorship
applications

Integrating exam preparation into YOKSIS

account

251



Negative attitudes and clashes

Ambiguity in the operational system

Including TM into item writer pool

Infrastructure

Technical needs

Physical requirement

Lack of specialised human capacity
Limited contribution

Scarcity in resources and equipment

Need for support staff

Conducting a national level needs analysis
Determining bottom-up quality parameters
Giving technical and sanitation staff

Integrating EPPs into automation system

Leaving a free room for meetings/group work

Working from home

Constant system change
Instability in the system

Insufficient coordination among the units

Establishing HE  Language  Qualifications

Framework

Working on benchmarking

Sustainability/Efficiency Ineffective coordination among TUMs Cloud system, locked shelves, archiving, back-up

Lack of archiving system Establishing consortiums or body institutions

Risk management Developing physical and online archive system

Lack of prior documentation

Preparing an item pool

Digitalization

Incompatible automation system
Technology incompetence
Adaptation to change

Over documentation

Lack of online exam

Need for licenced programmes

Working on digitalisation of exams
Receiving training from online platforms
Receiving online feedback

Developing online archive system
Providing licenced programmes needed
Integrating EPPs into automation system
Transfering 21st-century skills into exams

Using electronic open sources

252



Taking into account all the challenges gained from the interviews with both
school directors and testing unit members and the solution suggestions received from

the field experts, the next section deals with implications to different stakeholders.

6.2. Implications of the Study

In this part, implications for authority bodies, university/school leaders, and

TUMs are presented, respectively.

6.2.1. Implications for authority bodies

Higher education is both a gateway to employment. It contributes to economic
development, as well as the professional and academic development of the persons,
their social, psychological, and cultural development. It plays a very important role in
social development. Thus, it is recommended that action decisions be taken in order to
ensure that university students’ foreign language skills are at a sufficient level before
the employment stop, that is graduation. Since our country has a centralized structure, it
is expected that rather than students’ individual efforts, authority institutions will be
more effective to influence university leaders and students through their firm decisions

and actions.

A product of careful planning should be made meaningfully by expanding the
decision-making mechanisms to different stakeholders including EPPs. A
comprehensive reform in the restructuring of the system of higher education should be
undertaken. While this planning is being done, it is suggested that needs analysis studies
conducted by MEB should be implemented by other umbrella institutions in a way to
include practitioners at universities. In this way, it is believed that decisions and

legislative studies can be more realistic and applicable.

The council is recommended to take some steps on necessary legal adaptations
to establish the legal ground of the units. In this way, the outcomes of such legal studies
could also be applied to other units at these schools. While conducting legal work, the
title of the testing unit member and job description should be defined in the legal
document. A job description is supposed to play a key role in possible motivation and
ensure their well-being and appropriate working conditions if their job descriptions are

defined clearly. Otherwise, it seems that having to work in TUs without a legal title
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seems to result in demotivation among TUMSs. Until a u-turn is made in the national
language examination, the universities should be given the freedom to decide on
equivalence and recognition of YDS/YOKDIL.

There are various universities from east to west, from developed to new, with
various qualities. One university does not accept a score from another university having
a different student type, different institutional cultures, different instructors, different
curricula, especially different exam formats, etc. One of the reasons for the difference
among universities is the lack of a common umbrella framework in our country;
therefore, a framework can be established under the coordination of YOK, as an
authority institution, through workshops and meetings attended by relevant
administrators and expert groups from universities. Thus, the council is suggested to
establish Higher Education Language Qualifications Framework in which exit levels
need to be revised. Regarding the difference, a national language framework has the

potential to bring the universities setting the minimum standards and quality.

Financial incentives can be provided by YOK by giving some credits to the
testing members for the preparation of high-stake tests in academic incentive
applications. In addition, some criteria can be added to Associate Professorship
applications as a testing member may receive some extra points for working in these
units. In the past, instructors working in preparatory schools were not allowed to
conduct graduate studies. Therefore, the number of people who had a Ph.D. degree was
very few. However, as the restrictions were abolished, the number of graduate students
increased gradually. One of the goals of each academician with doctorate degree is to
pass associate professorship exam. In this case, in the application for associate
professorship, giving additional points to those who serve in such offices will increase
voluntariness. Likewise, exam preparation could be displayed at YOKSIS accounts,
which is also considered in the reappointment process of academicians. To put it
simply, the preparation of large-scale exams can also be added to this system, which

will be tangible proof of their products for those who work in TUs.

In educational programmes, language testing courses should be revised to
include other topics about assessment and evaluation in the syllabus. That is, the
syllabus should be updated by adding recent topics with regard to language assessment
to enable prospective students to understand the relationship between language learning

and testing rather than only measuring language abilities. In this way, they will be able
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to keep up with recent developments. Besides, the course is suggested to embrace
integrated testing and assessment. Moreover, a balanced time should be allocated to
each topic in the course because some TUMs complained about the greater emphasis
put on testing grammar, vocabulary, and receptive skills than productive skills; and
thus, there is a need to focus on the ways of assessing especially speaking and writing
skills.

National-level incentives have a great place in motivating academicians in
Tiirkiye. Financial incentives to be delivered by TUBITAK would foster language
instructors to volunteer to be working in these offices. To this aim, a new and special

call can be established for language testing.

YOKAK may include EPPs in university visit programmes. This may ensure
that quality parameters about these schools would be determined bottom-up, not top-
down. The presence of representatives from EPPs in the university visits of the
committees selected by the Quality Board can create a positive basis for the decisions to

be taken.

OSYM should conduct a new format in language exams and prepare a four-skill-
based exam at a national level instead of test-based ones. In other words, a skill-based
exam is needed instead of test-oriented exams such as YDS or YOKDIL to break the
impacts of washback of language testing on language learning and teaching. The lack of
a four-skill-based exam is supposed to change the implementations of EPPs and their

tendencies in assessment.

TUMs can be included in item writer pool by OSYM based on their success in
exam preparation in their academic accounts. The ones writing exam items for OSYM
earn extra income. However, it is not clear how and why certain people are selected to
write items. To make the system transparent and inclusive, the selection can be done
through an application call. Out of the applicants, success points might be used to list
the applicants.

There is a need for a guide explaining the key points of developing a language
test with integrated skills from the basic level to a deeper level. There are several books
on language testing and assessment, yet almost all of them are based on theoretical
grounds, which lack practical handbooks showing from zero level. In such a book,

promoting practicing skills in language assessment is needed. Otherwise, as in the
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present study, the course might remain too theoretical. It is believed that without
practice, pre-service teachers cannot develop meaningful assessment knowledge.
Therefore, language testing courses should include more examples, exercises, and tasks
so that students may bridge the connection between their knowledge and their skills of
assessment (Chun, 2010; Sariyildiz, 2018; Viengsang, 2016).

6.2.2. Implications for EPP Directors and Testing Unit Members
Although it is clearly stated by both the principals and TUMs that it is necessary

to carry out legal work, it does not seem possible in the short term to do this work due
to the prioritisation of other social and political problems in the country. In this case, it
is recommended that university rectors appoint at least one of the philology departments
when appointing administrators to these schools. In addition, internal arrangements can
be made so that those working in these units can benefit from institutional resources or

opportunities in order to make these units more attractive.

Though TUMs are trying to do their best considering the limitations in their
offices, there are still some points to be revised to improve testing processes in order to
prepare better tests for their future assessment duties. Therefore, in light of the findings,

some pedagogical implications can be suggested.

Language assessment differs in terms of its purpose and target group (Jeong,
2013); however, what TUMs should do at first is to do some research through self-study
to be aware of what language assessment means (Coombe, Troudi & Al-Hamly, 2012).
In the current study, all TUMs were found to be aware of its general meaning; however,
they viewed there was no difference between language assessment, language testing,
evaluation, and measurement having difficulty in differentiating these terms. In this
vein, they need to receive well-organized, intensive training so that their perspectives
could be broadened about assessment and other functions of assessment could be
comprehended, including how assessment contributes to learning and teaching (DeLuca
et al., 2018). Otherwise, their insufficient knowledge and misperceptions about
assessment are considered to affect their future assessment performance (Oz & Atay,
2017). During the training, the local needs of Turkish educational system in terms of

testing and assessment practices can be discussed and exemplified so they would be

256



more aware of different concerns and challenges about assessment peculiar to a specific

context.

In-service training is not offered as the resources and opportunities of
universities and schools are limited. In this case, it is important that those working in
these units can benefit from free online training. In addition, they can request help by
establishing a WhatsApp group with similar universities in the same province or region

and sharing their problems or questions on this channel.

6.3. Suggestions for Further Studies

Higher education is both a gateway to employment. It contributes to economic
development, as well as the professional and academic development of the persons,
their social, psychological, and cultural development. It plays a very important role in

social development.

As mentioned throughout the study, there are some insightful studies focusing
on language testing. However, in terms of challenges and solutions in a comprehensive
way, the present study can be one of the first studies. Nevertheless, there are still several
points to be revealed within the related literature considering the limitations of the

present study.

Another suggestion would be to compare the views of students and TUMs in
terms of language assessment. In terms of national policies, further research such as this

study is needed to be able to compare the results.

There is still a lack of a clear description of what proficiency is in general and
how it is assessed. Further investigation is necessary to clarify broadly expressed items
in language testing, especially new concepts and implementations since some recent
topics are still too general to explain in this study. In addition, it can be investigated to
identify individual contexts and factors that affect the choice of how proficiency is

described theoretically and how it is determined practically.

The other possibility for further research is to compare testing preferences, and
applications of universities in Tiirkiye. By means of this type of study, the similarities
and differences can be better understood. It would be beneficial in order to take some

steps towards standardisation by drawing upon comparable research studies.
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There is no interview form available focusing on instructors’ views on the
testing problems and challenges, representing the status of EPPs in Tiirkiye, which

would provide a firm basis for developing solutions.

First of all, the findings of the present study are limited to 50 universities. There
are 207 universities in Tiirkiye most of which have a preparatory school. Further studies
may focus on different contexts. The participant group of this study consists of directors
and TUMs. Further studies can investigate the subject by including different varieties of
stakeholders, including the provincial directorate of YOK, MEB, TUBITAK, YOKAK,

and international stakeholders.

The researcher employed a semi-structured interview form during interviews.
However, other data collection techniques such as observation, reflection reports may

be used in other studies. A checklist could be developed and applied to universities.

In addition, the present study was conducted by the researcher only. In further
studies, working with a team of professionals, field experts, and technical staff in the

form of larger projects would be beneficial to gain more insight into the subject.
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APPENDIX 2. Consent Form

Goniillii Katilm Formu

Universite Hazirlik Okullarinda yapilan smavlar {izerine planlanan bu calisma, Anadolu
Universitesi Ingilizce Dili Ogretmenligi Doktora &grencisi Mehmet Sengiil tarafindan
yiiriitiilmektedir. Bu ¢aligmada amacim, {iniversite hazirlik okullarinda yapilan sinavlarda yasanan
sorunlarin tespiti ve bu konuda getirilebilecek ¢6ziim yollarini aragtirmaktir. Gerek akademik
ortamlarda gerekse ilgili toplantilarda hazirlik okullarinda yapilan sinavlarda birtakim sorunlarin
oldugu ve bu konuda ¢dziim dnerilerinin bulunmasi gerektigi dile getirilmektedir. Ancak bu konuda
iiniversite bazinda ve mikro diizeyde bir veya birka¢ husus iizerine arastirma yapilmis olsa da biiyiik

resmi gormek adina biitlinctil bir calisma bulunmamaktadir.

Universite hazirhik okullarinda yapilan smavlarda yasanan sorunlarin tespitine yonelik goriis
ve diislincelerinizi 6grenmek istiyorum. Bu amagla size ilgili sorular yoneltilecek ve goriigmemizi
onay verdiginiz Olgiide ses kaydi olarak daha sonra incelenmesi amaciyla kaydedecegim.
Gériismemiz iki kisimdan olusmaktadir. Ilk kisim, sizin demografik 6zellikleriniz iizerine sorulart
kapsamakta olup, ikinci kisimda ise hazirlik okullarinda yapilan sinav siireclerine yonelik sorulardan
olugmaktadir. Calismaya 6nceden belirlenen takvim dogrultusunda katilmaniz istenecektir. Calisma
stiresince ve sonrasinda kimlik bilgileriniz proje digindaki hi¢ kimseyle izniniz diginda
paylasilmayacaktir (Ancak tiniversite ismi veya katilimer ismi hicbir yerde belirtilmeyecektir). Bu
calisma kapsaminda elde edilecek olan bilimsel bilgiler sadece arastirmacilar tarafindan yapilan
bilimsel yayinlarda, sunumlarda ve egitim amagli ¢evrimigi bir ortamda katilimci ismi verilmeden
paylasilacaktir. Gorligme, genel olarak kisisel rahatsizlik verecek sorulart icermemektedir. Ancak,
katilim sirasinda sorulardan ya da herhangi bagka bir nedenden 6tiirii kendinizi rahatsiz hissederseniz
cevaplama isgini yarida birakmakta serbestsiniz. Bu c¢alismaya katildiginiz i¢in simdiden tesekkiir
ederim. Calisma hakkinda daha fazla bilgi almak ve yanitlanmasin istediginiz sorulariniz igin

aragtirmayi yiiriiten aragtirmaci ile iletisim kurabilirsiniz.

Bu calismaya tamamen goniillii olarak katilyyorum ve istedigim zaman yarida kesip
ctkabilecegimi biliyorum. Bu proje kapsaminda gerceklestirilen goriismelerde yer alacagimi
biliyorum. Verdigim bilgilerin bilimsel amaglh yayimlarda kullanimasini kabul ediyorum. Proje
siiresince onay verdigim olciide ses kaydi alinacagini biliyorum. Toplanan verilerin bilimsel
makaleler, yayinlar, akademik sunumlar ve ¢evrimigi bir egitim ortami disinda kesinlikle

kullanilmayacagn biliyorum.
Caligsmaya katilmak istiyorum.
Tarih:

Ad Soyadr:
Imza:



APPENDIX 3. Interview Form for Testing Members

SINAV BiRIMI GORUSME FORMU

Anadolu Universitesi Ingilizce Dili Ogretmenligi Doktora ogrencisiyim. Universite Hazirlik
Okullarinda yapilan swnavlar iizerine bir arastirma yaptyorum. Amacim, Gniverstte hazirlik
okullarinda yapilan swnavlarda yasanan sorunlarin tespitt ve bu konuda gefinilebilecek ¢oziim
yollarini aragtmaktir.

Universite hazulik okullarinda yapilan smavlarda yaganan sorunlarin tespitine yonelik
diistincelerinizi ve beklentilermizi Ggrenmek istiyorum. Goriismeye kattldigmuz igin simdiden
tesekkiir ederim.

GORUSME SORULARI

1. Sinav biriminde gorev yaparken yonetimle herhangt bir zorlukla karsilastyor
musunuz?

2. Soru hazirlayan kigiler olarak akademik, mesleki ve kisisel agidan ne tiir sorunlar
yasamaktasiniz?

3. Smav siireglerine yanstyan sistemik problemler nelerdir?

4. Smavlar hazirlamrken ne tiir problemler yasamaktasiniz?

5. Stavlarin uygulanmast sirasinda ne tiir problemler yasamaktasiniz?
6. Smavlarin degerlendirilmesinde ne tiir problemler yasamaktastniz?

7. Smavlarin degerlendirilmest sonrasinda ne tir problemler yasamaktasiniz?

8. Yukarida sordugum hususlar disinda belirtmek istediginiz baska bir husus var mudur?



APPENDIX 4. Interview Form for Directors/Vice Directors

YONETICI GORUSME FORMU

Anadolu Universitest Ingilizee Dili Ogretmenligi Doktora ogrencistyim. Universite Hazirlik
Okullarinda yapilan smavlar Gizerine bir arastirma yaptyorum. Amacim, Giniversite hazirlik
okullarinda yaptlan smavlarda yasanan sorunlarin tespitt ve bu konuda getirtlebilecek ¢ozim
yollartm aratrmaktir.

Universite hazulik okullarnda yapilan smavlarda yasanan sorunlarn tespitine yonelik
diistincelerinizi ve beklentilerinizt ogrenmek sstiyorum. Goriismeye katildiginiz 1¢in simdiden
tegekkiir ederim.

GORUSME SORULARI

1. Stmav birimi grubunu yonetirken herhangt bir zorlukla karstlastyor musunuz?

2. Soru hazilayan kisiler akademuik, mesleki ve kigisel agidan ne fiir sorunlar
yasamaktadur?

3. Sinav siireglerine yanstyan sistemik problemler nelerdir?

4. Swnav sorulart hazirlanirken ne tiir problemler yasamaktastmz?

5. Sinavlarin uygulanmast sirasnda ne tiir problemler yasamaktasiniz?

6. Sinavlarmn degerlendiniimesinde ne fiir problemler yasamaktasiniz?

7. Stnavlarin degerlendirilmest sonrasinda ne tiir problemler yasamaktasiniz?

8. Yukarida sordugum hususlar diginda belirtmek sstediginiz bagka bir husus var mudir”?



APPENDIX 5.

Full list of challenges in Phase |

Catego | Sub- | Codes Freq | Per
ry Cat (n) (%)
System | Nati | 1-Legal ground 341 | 16.77
ic on | 2-Uncompensated extra work 302 | 14.86
3-Lack of job description 269 | 13.23
4-Washback effect of YDS/YOKDIL 231 | 11.36
5-No standards 169 | 831
6-Decrease in quality of K12 education 150 | 7.38
7-Test-based system 142 | 6.98
8-Over-increase in quotas 135 | 6.64
9-Lack of online exam 96 4.72
10-Need to operate as a separate unit 78 3.84
11-Pressure for the success of some students 52 2.56
12-Quality studies at surface or documentation level 41 2.02
13-Extra exam for late accepted students 27 1.33
Sub-category 1: National - Total / % sss 2,03 | 34.75
3
Insti | 1-Lack of pre-service/in-service training 332 | 16.62
t 2-Constant system change 273 | 13.66
3-Poor physical conditions 254 | 12.71
4-Limited decision making 226 | 11.31
5-Problems with equipment 205 | 10.26
6-Limited financial contribution/support 179 | 8.96
7-Insufficient coordination among the units 157 | 7.86
8-Incompatible automation system 132 | 6.61
9-Lack of feedback system 107 | 5.36
10-Lack of evaluation system 64 3.20
11-Term based system 43 2.15




12-Limited assessment of transferable skills 26 1.30
Sub-category 2: Institutional - Total / % sss 1,99 | 34.15
8
Unit | 1-Excessive workload 359 | 19.72
2-Being understaffed 311 | 17.09
3-Excessive testing staff turnover 263 | 14.45
4-Need for support staff 230 | 12.64
5-Lack of orientation 202 | 11.10
6-Ambiguity in the operational system 176 | 9.67
7-Need for comfortable work environment 124 | 6.81
8-Ineffective coordination among TUMs 89 4.89
9-Problems with the previous system 66 3.63
Sub-category 3: Unit - Total / % sss 1,82 | 31.10
0
Category 1: 1585 | 3391
Systemic - Grand Total / % 1
Stakeh | Ad 1-Fait accompli 296 | 24.24
older | min "5 Administrators change 264 | 21.62
3-Administrators from outside the ELT field 216 | 17.69
4-Inattentive administrators 178 | 14.58
5-Lack of testing knowledge 172 | 14.09
6-Negative attitudes 95 7.78
Sub-category 1: Administration - Total / % sss 1,22 | 25.42
1
TU | 1-Demotivation 404 | 23.68




Ms | 2-Need for professional training 363 | 21.28
3-Secretarial paperwork 311 | 18.23
4-Stress 250 | 14.65
5-Need to stay in office 135 | 7.91
6-Need for isolation 97 5.69
7-Teaching and test preparation at the same time 80 4.69
8-Adaptation to change 66 3.87

Sub-category 2: Testing Member - Total / % sss 1,70 | 35.51

6

Inst | 1-Tense reactions 186 | 23.91
2-Distraction 142 | 18.25
3-Irresponsibility 123 | 15.81
4-Lack of emphaty 88 11.31
5-Low work discipline 66 8.48
6-Technology incompetence 65 8.35
7-Over-reliance on curriculum 58 7.46
8-Too many instructors 50 6.43

Sub-category 3: Lecturer - Total / % sss 778 | 16.19

Stud | 1-Too many students 170 | 15.47
2-Low English proficiency 165 | 15.01
3-Gap (Difference) between levels 159 | 14.47
4-False level placement 132 | 12.01
5-Unwillingness 127 | 11.56
6-Reactions to tests 111 | 10.10
7-Lack of of critical thinking 85 7.73
8-Internalisation of productive concepts 75 6.83
9-Lack of information in optic forms 43 3.91
10-Low cognitive-cultural level 32 291




Sub-category 4: Student - Total / % sss 1,09 | 22.88
9
Category 4,80 | 27.84
Stakeholder - Grand Total / % 4

Testin | Pre | 1-Approximation to levels 131 | 13.86
gProc | p 2-Difficulty in item preparation 128 | 13.55
3-Scarcity in resources 124 | 13.12
4-Lack of reference framework 117 | 12.38
5-Insufficient proofreading 106 | 11.22
6-Need for native speaker 97 10.26

7-Validity matters 82 8.68

8-Alignment matters 73 7.73

9-Lack of item pool 52 5.50

10-Lack of topic variety 35 3.70
Sub-category 1: Preparation - Total / % sss 945 | 23.93
Imp | 1-Large scale exams 153 | 21.89
2-Technical issues 145 | 20.74
3-Inadequate proctoring 139 | 19.89
4-Inadequate instructions 102 | 14.59
5-Latecomers to exams 76 10.87

6-No recording in speaking exams 51 7.30

7-Reading aloud listening parts 33 4.72
Sub-category 2: Implementation - Total / % sss 699 | 17.70
Eval | 1-Reliability issues 224 | 19.48
u 2-Difficulty in standardization 187 | 16.26




3-Lack of well-developed rubric 161 | 14.00
4-Failing to meet assessing deadlines 143 | 12.43
5-No blind marking 135 | 11.74
6-Unclear answer key 114 | 9.91
7-Borderline scores 92 8.00
8-Assessment of papers outside the school 63 5.48
9-Complicated score calculation 31 2.70
Sub-category 3: Evaluation - Total / % sss 1,15 | 29.12
0
Post | 1-Over documentation 254 | 21.99
-Ev 2-Unjustified objections to scores 189 | 16.36
3-Lack of archiving system 167 | 14.46
4-Lack of statistical analysis 152 | 13.16
5-Move up/down adaptations 134 | 11.60
6-Requirement for a fast announcement 104 |9.01
7-Need for licenced programmes 87 7.53
8-Lack of prior documentation 68 5.89
Sub-category 4: Post-evaluation - Total / % sss 1,15 | 29.25
5
Category 3: Testing | 3,94 | 22.89
Procedures - Grand Total / % 9
Other | Exa | 1-Too many exams 337 | 28.11
m 2-Test security 215 | 17.93
3-Risk management 185 | 15.43
4-Non-prep exams 180 | 15.01
5-Too many multiple-choice questions 131 | 10.93
6-Nonappealing tasks 89 7.42
7-Unbalance in score weighting 62 5.17




Sub-category 1: Examination - Total / % sss 1,19 | 45.26
9
Edu | 1-Insufficient impact on production 145 | 40.06
C 2-Content-heavy curriculum 122 | 33.70
3-No impact of non-class activities 95 26.24
Sub-category 2: Educational - Total / % sss 362 | 13.67
Tim | 1-Time restrictions 425 | 39.06
€ 2-Waste of time 378 | 34.74
3-Having to skip some processes 285 | 26.20
Sub-category 3: Time - Total / % sss 1,08 | 41.07
8
Category 4: 2,64 | 15.35
Other - Grand Total / % 9
17,2 | 100.0
Challanges Grand Total /% 53 0




APPENDIX 6. Full list of solutions in Phase 2

Categ | Sub- Codes Fre | Per
ory Category q (%)
(n)
Category 1: National Solutions
Nation | Legal 1-Establishing the legal ground 29 11.
al studies 03
2-Defining TM title and job description 25 9.5
1
Comparabl | 3-Delivering a national four-skills-based exam | 23 8.7
e skill- 5
based exam | 4-| eaving decision on exam equivalence to |21 | 7.9
universities 8
5-Establishing HE Language Qualifications | 20 7.6
Framework 0
6-Ensuring mutual recognition 20 7.6
0
Incentives | 7-Financial incentives by YOK and TUBITAK | 19 7.2
2
8-Adding some criteria into Associate | 18 6.8
Professorship applications 4
9-Integrating exam preparation into YOKSIS | 17 | 6.4
account 6
10-Including TM into item writer pool 17 6.4
6
11-Including EPPs in university visit programs | 16 6.0




Buttom-up | 12-Conducting a national level needs analysis 13 4.9

needs 4
analysis 13-Determining bottom-up quality parameters | 10 | 3.8

0
14-Regarding the capacity of EPPs for quotas | 9 34

2
15-Establishing ~ consortiums  or  body | 6 2.2

institutions 8
Total 263 | 37.
09

Category 2: Institutional Solutions

Institu | Training 1-Working on digitalisation of exams 19 8.0

tional | on 9
digitalisati [2_Gjving priority to trainings 18 | 7.6

on 6
3-Prioritising TM in assignments 17 7.2

3
4-Collaborating with international | 17 7.2

organizations 3
Physical 5-Improving physical conditions 16 6.8

and 1
technical 6-Giving technical and sanitation staff 16 |6.8

needs 1
7-Providing licenced programs needed 15 6.3

8
8-Integrating EPPs into automation system 14 5.9

6
Structural | 9-Dividing preparatory education into three | 13 55




priorities terms 3
10-Adopting level-based system 13 55

3
11-Appointing the EPP director as vice rector | 12 5.1

or advisor 1
12-Requiring service in one of the units at | 12 5.1

EPPs 1
13-Taking comments of TUs on key issues 11 |46

8
Coordinati | 14-Ensuring coordination among all units 10 4.2

on and 6
orientation | 15_providing orientation to students 8 3.4

0
16-Fostering the continuity of professional | 7 2.9

development 8
17-Preparing a common exam calendar 6 2.5

5)
Firm 18-Maintaining relations of TUM-Instructors- | 5 2.1

authority Students in management level 3
19-Authorising TU for complaints/objections 4 1.7

0
20-Taking sanction decisions 2 0.8

5)
Total 235 | 33.
15

Category 3: Unit-level Solutions

Unit- | Systemic 1-Transfering 21st-century skills into exams 21 9.9




level

changes 5
2-Using electronic open sources 20 94
8
3-Seperating philology students 19 9.0
0
4-Setting up a bottom-up circulation system 18 8.5
3
Language | 5-Preparing a table of specifications 17 8.0
testing 6
issues 6-Working on validity and reliability matters | 17 | 8.0
6
7-Writing well-organized instructions 16 7.5
8
8-Choosing up-to-date and authentic exam | 16 7.5
topics 8
9-Determining task and responsibility sharing | 15 7.1
1
10-Preparing a clear workflow 15 7.1
1
11-Setting up a dynamic proofreading cycle 14 6.6
4
Specializati | 12-Giving orientation to newcomers 13 6.1
on 6
13-Receiving training from online platforms 12 5.6
9
14-Having membership to related associations | 12 5.6
9
Evaluation | 15-Working on standardization 11 5.2
issues 1
16-Determine reliability processes 10 4.7




17-Preparing and updating well-developed | 10 4.7
rubrics 4
Test 18-Working on risk management 9 4.2
security 7
19-Collaborating with TUs at other universities | 8 3.7
on exam security 9
20-Leaving a free room for meetings/group | 8 3.7
work 9
Post- 21-Receiving online feedback 7 3.3
evaluation 2
issues 22-Employing statistical analysis 6 2.8
4
23-Working on benchmarking 5 2.3
7
24-Developing physical and online archive | 4 1.9
system 0
25-Preparing an item pool 3 1.4
2
Total 211 | 29.
76
Grand Total 709




APPENDIX 7. Sample Transcription
GORUSME

1. Smnav biriminde gorev yaparken yonetimle herhangi bir zorlukla karsilasiyor
musunuz?

T1: Baz1 yoneticilerin gdziinde hocalarimiz miifredat 6gretmeniyiz.
T2: Bizim tam olarak ne zaman basladigimiz bile belli degil. Baslangi¢ tarihi olur ya bir bdliimiin
mesela, “artik baglariz” gibi bir sey oluyor. Ders bitince buraya geldik gibi bir sey oluyor.
T3: Ben nisanda benim elimden ders alinarak ben buraya geldim mesela. Testing ofiste ¢ok ihtiyac
var diye buraya geldim. Derslerim bolistiiriildii benim diger hocalar arasinda buraya geldim bir
anda.
T1: Yasal zemini olmadig i¢in boyle.
T3: Aynen. Ama ben testingde calisirken bir yanda o dersin seylerini de devam etmek zorunda
kaldim. Cocuklarin coursebook projeleri, writingleri baska hoca bilmez ki onlari. Ama hem burada
calisttim hem onlara baktim bir yandan da.
Int: Dogru, ama o da hem sizi yoruyor.
T3: Ekstra bir kiilfet oldu aslinda.
T4: Ben aslinda Y1ldiz’da yeni bagladim, bagslar baglamaz da testinge gegtim gibi bir sey oldu.
Int: Ek olarak sdylemek isterseniz, ara ara sdyleyebilirsiniz.
T2: Ben ilk testinge basladigimda soruyorum soruyorum hocam yoneticiler bazi sorulara cevap
veremiyor item analysis nedir diyorum, énemliyse yapin diyor. Tabii hoca nerden bilsin eger testing
biriminde ¢aligmadiysa.
T4: Oyle, cevap veremedigini ben de farkettim.
Int: Bu ylizden ben de yoneticileri ayr1 sorular, yonetsel diizeyde sorular sorayim.
T3: Yoneticiler ¢ok ugragmak istemiyor, ilgilenmek istemiyor, zaten arkadaglar yapiyor diyor. Sen
gece mi ¢caligmissin, evde mi ¢calismigsin ¢ok bir anlami olmuyor.
T1: Suanda bizde dyle olmuyor pek, miidiir beyle miidiir yardimcimiz ¢ok olayin i¢ine miidahiller.
T2: Bundan 6nce degildi ¢iinkii bizim 6nceki miidiirlerimiz miihendisti, hepsi.
T4: O da ¢ok biiyiik bir sorun aslinda. Simdi ELT tabanli biri oldugu i¢in daha isin i¢ine dahil oldu
tabii.
T1: Ama devlet liniversitelerinde dzellikle cogu tiniversitede 6yle hocam maalesef onun ¢ok biiyiik
sikintis1 var iste ilgilenmek istese bile.
T3: Title yok alanla alakali oldugu igin.
T1: Hoca profesdr, miidiir. Profesoér olmasi yetmiyor. Sen bir sey soyliiyorsun, hoca tamam yapalim
diyor ama hoca ne oldugunu bilmiyor.

T2: Hepimiz 5’er saat, donem basinda daha fazla derse giriyoruz.



T3: Bu da bizi yoruyor. Girmek istemedigimizde miidiir bey zorluyor bu goreviniz diyor.

T4: fiziksel kosullar agisindan Teknik seyler yine. Gerekli destek verilmiyor teknik ekipmanlarla
ilgili.

T1: not edin Litfen, hocalarin teknoloji 6ziirlii olmasi da bu siirece ¢ok biiyiik etki ediyor. Ortagag

skolastik donemindeki gibi yeni bir sey yapmaya korkuyoruz, teknolojik anlamda.

T2: USB ye gectigimizde evet bayagi bir direnen oldu, “ay ben nasil yapacagim” seklinde, ama

ogrendiler en nihayetinde. 4 ya da 5. sinavin sonunda 6grendiler.
T4: Ee hocam daha kolay CD’den.
T3: Evet aslinda anlatamadik. Ona alismus ya.

T4: Biz bilgisayar bile kullanmay1 zor ikna ettik.

2. Soru hazirlayan kisiler olarak kisisel acidan ne tiir sorunlar yasamaktasiniz?

T1: Bence su maddi isle, sekreterya isiyle akademik isini birbirinden ayirsalar iyi olur. Okulda bize
bunlar 6gretilmedi ¢iinkii optik saymak gibi seyler. Onun ayrilmasi, akademik title ise akademik title
olsun.

T2: Zaman konusunda da belki bu yiizden bu isler okulda yapilmasi gerektigi i¢cin Nurgiil hocaninda
sOyledigi gibi eve kaliyor, akademik isler daha ¢ok evde yapmamiz gerekiyor.

T1: Dikkat gerektiren akademik isler aslinda.

T3: Burada daha fiziksel ¢alistyormusuz da diger isler eve kaliyormus gibi.

Int: Bu arada hocam eklemek istediginiz bir sey olursa illa her soruya cevap vereceksiniz diye degil
ama eklemek istediginiz bir sey olursa ekleyebilirsiniz dinlerim ben soruyla ilgili.

T4: O soyledikleri ¢oguna hepimiz katiliyoruz zaten.

T1: Kisi eksikligi bence.

T2: Bazen teknik problemler oluyor.

T4: evet, teknik problemlerle ilgili sorunlar yasiyoruz.

T3: Bastiklarinin yaris1 sey ¢ikti okunmuyor, bagtakiler degil arada okunmayanlar var zaten Oyle
oldugu icin bagstakileri de tek tek ¢ekiyoruz. Hangisi okunuyor, hangisi okunmuyor. Aradan hig¢
beklemedigimiz bir kagittan ¢ikiyor.

T4: Cok biiyiik bir sorun.

Int: Bir sey soyleyecektiniz hocam.



T1: Bizim normalde derse giren hocalarla bu kadar iletisimimiz olmasi gerekmiyor, biz biraz daha
soyutlanmig olarak caligmaliyiz aslinda. Bu smav siireglerinde falan ¢ok fazla i¢ ice kalmamiz
gerekebiliyor ve o bizim ¢aligmalarimizi sekteye ugratabiliyor.

T2: Yani dikkatimizi dagitiyor.

T4: Biraz daha soyut kalabiliriz.

T3: Bir de hocam bu sey seklinde oluyor maalesef hocalarin gereksiz sorular1 olabiliyor ya da clash
seklinde bazen olabiliyor.

T1: Evet kagit al ver, gidip gelmeler olsun. Miimkiin oldugunca buradaki yeni sistemde su
karsinizda gordiigiiniiz dosyalama sistemi falan iyilestirilmeye ¢alisiliyor ama tamamiyle ayrilmig
bir halde degil.

T2: Ogrenci sayisiin ¢ok fazla olmasi bence biiyiik sikinti, hem sekreterya isini ¢ok fazla artiryor
yani 3000 kiisiir 6grenci var, ¢ok Ogrenci var. Orada bir standardizasyon tutturmak da ¢ok zor
oluyor. Curriculum olarak, biz curriculum ile bagiml calisiyoruz ya, biz mesela bir yere kadar
Oongoriip smav hazirhiyoruz, birden curriculumdan bir cevap geliyor, bazi siniflar oraya kadar
gelememis, ¢linkii ¢ok fazla sinif var. Her 6grenciye ayni pacing de ders verilemiyor, profiller farkl
smiflarda kiminin algilamasi daha ge¢ oluyor kimi daha erken, ¢ok sinif olmasi ileri ¢ok karigtiriyor.

Int: Dogru. Toplamda kag¢ 6grenci var hocam.

T1: Donem basinda ka¢ 6grencimiz vardi bizim? Bizim su an 216 6grencimiz var. Ama su an 2500-

2600 toplamda.
Int: Dénem basinda?

T4: Dénem basinda, 3500 faland1

T3: Mesela biz konferanslardan da bazi liniversitelerin test ofisleriyle tanistik, “500 6grencimiz var”
diyorlar. Yani biz her seferinde ¢ok biiyiik 6lgekli smavlar yapiyoruz aslinda. Ozellikle en yogun
eyliilde.

T2: Bir muafiyet yapiyoruz. Eyliildeki en kapsaml.

T1: Bunlarin hepsinin seyini diisiiniin, optigi, zarfi, giivenligi, tasinmasi. Teknik sorun dedi ya Dilek,
¢ocuklar bir listening sinavina girecekler teknik bir ariza ¢iktiginda da biz ilgileniyoruz. Biz teknik
personal degiliz ki baktigimizda. Niye CD’yi, USB’yi, bilgisayarla ben ugrasayim. Ben de
bilmeyebilirim, ben bunu bilmekle yiikimli degilim ki. Ben de belki illiterate 1m teknoloji
kafasinda.

T2: Sen, boyle bir egitim verilmedikten sonra kendi kisisel ¢abanla belki biliyorsan ya da bilmek
zorunda da degilsin aslinda.

T3: Ve mesela bunlarin ¢ogaltilmasi hususunda kocaman bir makinemiz var, komple akilli bir sey
bunun teknik bilgisi su an bizde mevcut ama biz bunu bilmek zorunda miyiz, ne kadar tartisilir.

T4: Iste o sekreterya diizeyinde isler hem enerjiyi 6ldiiriiyor hem yoruyor.

T1: Akademik anlamda da sey sikint1 olabilir, bu sadece bizim okula has bir sey degil, 6grencilerin

kiiltiirel seviyeleri o kadar diigiik ki biz bir par¢a ya da bir soru hazirlarken bunu bilirler mi, stirekli



genel olarak bir 6grenci profilindeki kiiltiirel diistikliikten bir reading pargasi se¢mek bir cloze
testteki konu se¢imi ¢ok zorlayici oluyor.

T3: Yaslarma gore normal olan konular onlara soyut kalabiliyor. Oyle bir sikintiniz olabiliyor.

T2: Soyut diigiinme yetileri, evet bence 6grenci profili o, genel olarak. Diger iiniversitelerde de
vardir bilyiik ihtimalle. Testing siirecini zorlastiriyor.

T4: Ama iste MEB o kadar bozuldu ki, gelen 6grenci profili o kadar diistii ki hocam. Gegenlerde
haberlere bile ¢ikti, 2-3 matematikle miithendislige gidiyor, boyle bir rezalet, miihendislik ya adi
iistiinde matematiginin iyi olmasi lazim 2-3 matematikle artik miihendislik okuyanlar var.

T3: Genel bir sorun ama sorun nihayetinde, 6grencilerin ...

T4: Tabii teknik olarak baktiginda fiziki kosullarda bizi ¢ok zorluyor ¢iinkii bu oda bize yetmiyor
mesela, arkamizda gordiigiiniiz gibi bunlari koyacak yerimiz yok. ikincisi giivenlik hususunda
hocalar ¢ok fazla girip ¢ikiyor buraya, o ¢ok biiyiikk sikinti. Cogu zaman 6grenci de gelebiliyor,
baska alakasiz bir sey sormaya bir oda buluyor kapisini agip, giriyor mesela. Ve bizim kapimizin
iistiinde test office yaziyor.

T1: Akreditasyon dolayistyla koyuldu, birimlerin isimlerinin yazilmasi gerekiyormus. Ama onun
orada olmasi buranin giivenligi agisindan dezavantaj.

T2: Bir de sey de var, yaptigimiz is motivasyon, motivasyon degil de konsantrasyon gerektiren bir is.
Bir kisinin gelmesi belki normal basit bir sey yapiyor olsan sorun degil, geldi bakti, yanhs yere
gelmis ya da atiyorum bir sey sordu gitti ama konsantrasyon gerektiren bir iste o ufacik bir zaman
belki senin yanlis yapmana o yanlista fark etmesi geg.

T3: Ozellikle belli anlarda, mesela drnek veriyorum ben orada shuffle yaparken birinin gelip bana
soru sormasi biitiin konsantrasyonumu dagitiyor. Ve biz burada genelde kiime kiime ¢alisiyoruz
seviye arkadaslarimizla birlikte. O anda birinin gelip bize soru sormast biitiin dikkatimizi biitiin
motivasyonumuzu dagitiyor agikcasi. Ama bir bagkasma gore ‘“ne olacak ki, geldim, sordum,
gidiyorum” diyor ¢ok zamanini almadim” diyor ama.

T1: Genelde devlet iiniversitelerinde ofisler soylediginiz sebeplerden ¢ok tercih edilmiyor. Daha
fazla kalip ¢alismak vesaire dediniz ya yazin geliyorsunuz teach and go yapamiyorsunuz. O sira gok
tercih edilmedigi i¢in bende yeni geldigim i¢in genelde yenileri bdyle iste “sen de testinge gec” diye
geciyorlar. Ama simdi o sistemimiz degisti miidiir bey artik copy link agiyor, o ayr1 konuda. Her
isteyen degil, bir degerlendirmeden gegiyor. Mesela Sevim arkadagimiz dyle geldi.

T4: Kendi sekretaryasi olan bir, 6n hocalarinda ilk sorular1 sordugu ya da iste evrak islerinin
yapildigi test ofisler olsak.

T1: Daire gibi ya da birim gibi taninmiyor aslinda mevzuatta, daire ya da birim olmayinca siz
aslinda gorevlendirilemiyorsunuz yasal olarak gorevlendirilemiyorsunuz. Bu da aslinda uygulamada
ihtiyag duyulan ve yapilan bir sey. E o zaman yasal zemine niye kavusturulmuyor.

T4: Karmadir, fotokopidir. Soru yazmakla ugragsak.

T3: Sanirim Istanbul Universitesi'nde de dyle.

T2: Yapilmayacak degil, 1-2 kisi verseler bize.



T1: Yasar’da aynen, onlar soruyu hazirlayip teslim ediyorlar, geri kalan hicbir seyle ugragsmiyorlar
Yasar Universitesi’nde. Hicbir sekilde biz muhattap olmuyor.

T2: Dogru Yagar’da da Oyle, normalde sekretarya diizeyinde g¢alisan kisiler var onlar ilgileniyor.
Sizin sekretaryaniz degil aslinda onlar. Ama o igleri onlar yapiyor, sorumluluk verilmis sadece.
Bogazici’nde soyle odasi sizin odaniz burada dnce oraya gidiyor, sizin oraya gecemiyor.

T4: Su karmay1 6grenci asistani da yapabilir aslinda.

T3: Gerekirse bu tarafa gecebiliyor, o ¢cok onemli. Ben Bogazi¢i’'nde asistanlikta yaptim, 5 yil
boyunca. Yiiksek lisans donemi boyunca. O zaman bile yani 20 yil falan olacak o kadar zaman
onceydi ki 0 zaman bile 6nce yabanci dilleri inanilmaz oturmus bir durumdaydi.

T4: Onlarin da yine 6grenci sayisinin fazla olmasi, beklentinin ¢ok yiiksek olmasi testlerde, en ufak
hatada sey olmas, biraz onlar1 da zorlayan tabii yine sorunlar var.

T1: Motivasyon acisindan Is yiikiiniin eve tasmasi ekstra yorgunluk sebebi oluyor, bunlara vakit
ayirmak yliziinden bdyle oluyor.

T4: Mesela seyle ilgili bende bir sey soylemek istiyorum, az dnce bahsediyordunuz. Hocalarin gelip
gitmesi sanirim yanlis anlamadiysam, hocalar geldiginde en ufak seyde ‘iiff” yapiyor, o anda bizim
motivasyonumuz sey yapabiliyor. Sey diyor “ne bi¢im sormussunuz” falan ¢ok yasadigimiz vakalar
degil ama arada bir boyle bir kag¢ kisi sitem ettifinde bizde sey degisikligi oluyor, mesela sunlar
koymamiz gibi degisiklik, “off bu ne ya bunu da mi1 biz yapacagiz” bilmem ne gibi baz1 seylerle
karsilaginca o zaman boyle ister istemez bir saat konsantre olamiyorsunuz. Cilinkii ¢ok farkli seyler
caniniz sikiliyor, o tarz seyler oluyor. Ciinkii full i¢ine odaklanmaniz gereken bir durum ve en ufak
bir sey ¢ok ¢abuk dagitiyor.

T2: Ve smav sonrasi siirecte de ayni sey, biz her seyi muntazam bir sekilde hocaya verirken hocadan
gelen seyler o kadar muntazam olmuyor. O da bize ekstra bir yiik mesela.

T3: Siz burada bir sistem belirliyorsunuz ama hocalar o sistemleri kendileri belirlemiyorlar ve
yapmak istemiyorlar.

T1: Ama bunun toplantis1 yapilip anlatiliyor, boyle yapmaniz gerekiyor ama yine de yapmadilar.
Hoca pesinde kosturmak bence motivasyon kiriyor.

T4: Soru sormak daha kolaylarina geliyor, ilk elden bilgi edinmek, aragtirmak yerine.

T3: Bazen gelen sorular da aslinda onlara sdylenen ya da toplant1 da sdylenen ya da handbookta olan
bir sey bile aslinda gelip soru mevzusu olabiliyor.

T2: Yani biz daha fazla ¢alisiyoruz bence daha fazla para almak zorunda gibi hissediyorum ben
acikcasi. Ciinkii ben diger hoca gibi 25 saat igimi bitirip gitmiyorum ben ekstra mesaiye burada
kaliyorum ve bunun yetismemesi benim sugum degil. Hicbir sekilde kendi sugum oldugunu
disiinmiiyorum.

T1: Bir de bu hoca 25 saat derse girdiginde ek ders {icreti almis oluyor.

T2: Bizde altyoruz ama biz 25 saatten fazla kaliyoruz. Yani 25 saat bitti gitti olmuyor bizde aslinda.
T3: Evdeki calismalariniz harig birde.

T1: Bir de onlar var.



T4: Mesela hocalar 13:30 da dersi bittiginde gidebiliyor belki kagit okumasi vardir, essay okumasi
vardir, simav okumasi vardir.tabii ki o ayr1 ama onun diginda biz, bu donem ben hi¢ 13:30 da
¢iktigimi hatirlamiyorum en erken 17:00 de ¢ikabiliyorum. Art1 evde ¢aligmalarimiz var.

Int: Maalesef dogru.

T2: Ayri 6denek olur herhalde, ayr bir oda veya bagkanlik olsak.

T3: hocam, uygulamada. ihtiya¢ duyulan bir seyin zaten uygulamada da, uygulama nedir, bir karar
niye alinir altta bir ihtiyag¢ vardir. (01:13) bosuna yapilmiyor, bir ihtiya¢ vardir yapiliyordur. Ama bu
sefer sey kulagi soyle tutayim derken biz soyle tutuyoruz boyle de yiiriiyoruz. Boyle bir sey oluyor
maalesef. Ek 6denek diyoruz ama bir siirii seye bir siirii para harciyoruz ama olmasi gerekenlere ya
da mesela siz belki bir ikna yoluyla belki bir yoneticinin motivasyonuyla sizin kendi i¢
motivasyonunuzla belki bdyle bir sey yaptyorsunuz ama ¢alismiyorum deseniz, ek maddi bir sey yok
manevi bir sey yok tesvik yapiliyor siz faydalanamiyorsunuz simdiye kadar ¢ikan sorunlar.
Atiyorum diger hocalar dersi anlatip gidebiliyor siz gidemiyorsunuz, yazin calistyorsunuz gibi
seyler. Cok sagma.

T4: En basindan fiziksel kosul olarak baktigimizda da biz bir oda veya baskanlik olsak biz neden
mesela fotokopiyi kendimiz ¢ekelim veya onlar1 niye kendimiz tasiyalim. Biitiin bagkanlik ve
odalarin zaten bunlarin bilgi belge isletme uzmanlar1 da var, ulaklar1 var. Baktiginizda o fiziksel
kiilfeti de tistiimiizde oluyor aslinda.

T2: aslinda ¢oziilmesi gereken de aslinda kolay ¢oziilebilecek ama ya gérmiiyor ekonomik dedigimiz
bazi sorunlara sigindirtyoruz bazi seyleri. Sizin zaten birakin fiziksel isleri sinavi hazirlama o kadar
zor bir siire¢ ki bunun hazirlanmasindan, relabilitysinden, validitysinden.

T1: Mesela Nurgiil su an zarf yaziyor, 100 tane zarf yazacak simdi. Zamani degerlendirmem lazim.
Onu su an yapmak zorunda, diisiiniince bile su an komik geliyor.

T3: Aslinda su ¢ok teknik bir sey aslinda materyal diizeyde bir sey aslinda bu enerjiyi baska bir yere
harcayabilirsiniz hocam ama.

T4: Onlar eve kaliyor genelde.

T1: Aynen evdeki is giiclimiize doniisiiyor onlar bizim.

3. Sinav siireglerine yansiyan sistemik problemler nelerdir?

T1: Seviyeler aras1 Somestr based olmamiz.

T2: seviyeler arasi gegiste problem var.

T3: Evet var. A1 A2ler aslinda gergekten B1 olmuyorlar ikinci donem.

T4: Al Bl’e gegiyor A2’lerde Bl’e geciyor. Oyle oluyor iste bilmiyoruz bizde. Kitaplar:
yetistiriyorlar programlar1 bir sekilde, ayn1 kitabi okumus oluyorlar ama tabii sonugta 6grencinin
seviyesi, baglangiglar1 bir degil.

Int: Ama yanlig anlamadiysam o zaman sene basinda A1l oluyor 6grenci, bir grupta A2 oluyor. sonra

egitimleri aliyorlar.



T4: Sonra bahar doneminde birebir oluyorlar.

T1: Hocalardan aldigimiz feedbackte bu yonde, Ogrencilerin bazilar1 gergekten ciddi anlamda
bocaliyorlarmis bu dénem ama ilk defa uyguladigimiz, bu yil uyguladigimiz bir sistem ve yani
problemli gibi duruyor B1 &grencilerinde. B1 den B2 ye gecenlerde higbir problem yok gercekten
diizgiin igledi o sistem haliyle ama iste A1 den B1 e atlatinca baz1 6grenciler.

T2: Ama orada onlar1 ne kadar shuffle yapsan bile B1 kisminda ikinci donem illaki bir sey olacaktir.
Bazilari ilerde bazilar1 geride, ilerde olanda sikilacaktir bu sefer, eksik kaldiysa.

T3: Ilerde olanlara yonelik bir program oldu zaten, agir bir program oldu. bu sefer arkada kalanlar
oldu, curriculum ¢ok yiiktii hocalar sikayet ediyorlar yetistirememekten, yetistiremedikleri icin
haliyle geride kalanlarla da ilgilenemiyorlar gibi genel hocalardan aldigimiz bir feedback var yani.
T4: O zamanda sinavi hangi seviyeye gore hazirlayacagimiz sorusu. Al ile A2 yi ilk dénemin
sonunda gordiikleri gramer konular1 agisindan bakalim ayni yerlere geliyorlar. Hatta Al ler A2
lerden bazi grammer konularini daha énden gordiikleri bile oluyordu. Kitap farkliliklarindan dolayz.
Aslinda Teoride ayni yere geldikleri varsayiliyordu.

T1: Ama iste gramer olarak sadece.

T2: Uygulamada olmuyor. Bir de seyi soracaktim, ikinci donem yanlis anlamadiysam sizde Al ya da
A2 hig kalmiyor.

T3: Kalmiyor, B1, B2.

Int: En diisiik B1 ve B2 seyleri oluyor. ikincisi ara dénemde béliime giden oluyor mu?

T1: Ik dénem Bldeki 6grencilerimiz yeterlilik smavini gegince.

T2: Evet, ara donemde ocak donemindeki IY'S, proficiency girip gecebiliyor.

T3: Ama sadece B1 ler icin.

T4: Bir de YOKDIL’e girerlerse ya da TOEFL ya da uluslararast bir sinava getirirlerse
gegebiliyorlar.

T1: Ama Bllerin de sadece belirli kosullarini saglayabilenleri, herkes giremiyor. Belli notlari
tutturabilenler, 60 stii.

T3: Bir devamlilik seyi var yani.

T1: Cok fazla sinav hazirliyoruz. Hazirlik programinda proficiency yapiyoruz, midtermler, finaller,
quizler. Bunlarin disinda UTE var mesela, miithendislik tamamlama var, yatay gecisler var.

T2: UTE var mesela, miihendislik tamamlama var, yatay gegisler var. Onlarda da yine proficiency
gibi.

T3: Yabanci uyruklu 6grencilere bir seyler oluyordu galiba, bdyle ekstra sinavlarimiz oluyor.
Makeuplar var sinava giremeyen dgrencileri bir daha makeup yapiliyor.

T1: kalite ile ilgili bir siire¢ten gegiyoruz.

Int: Nereden hocam

T2: Pearson’dan

T1: Belgeleme, asir1 bir belgeleme oluyor.



T2: Biitlin sinav arsivini istiyorlar, specificationlari istiyorlar, siirekli her yaptigimiz seyi kagit olarak
raporlama. Mesela su an bizden seyi bile istediler, bu siirecleri fotograflamamizi. O dereceye kadar
diisiiniin her seyin belgesini istiyorlar, akliniza gelebilecek her sey. O da ekstra bir yiik o da ayr1 bir
sekreterya isi bizim igin.

T4: peyderpey gelip soyliiyorlar. Bugiin sunu yapin, su giin sunu yapin. Toplantilari ¢ok fazla.

T3: O da kotii ama iste ¢ilinkii 6nceden bilsen sen ona gore planlarsin onu.

T1: okula gore her geldiklerinde toplantida analiz yapip su eksik sunu yapmn diyorlar galiba.
Onlarinda toplu bir listesi yok sanirim.

Int: Vardir da ya da vermek istemiyorlardir ya da bunu bir siirece yaymak istiyorlardir

T1: Olabilir.

T4: Bence ¢ok bununla mesgul etmek istemiyorlar ama mesela biz oturup onun biliyoruz farkli farkl
seyleri var onlar1 bizden istemediler. Daha sinav bazinda bizimkiler, daha smavla alakali olan
belgeler.

T1: Mesela mayis aymin sonuna kadar miidiir bey bizden bir belge istedi ve biz asir1 doluyuz su
anda.

T4: Spesificationlari, iki kuru da. Onlar istedi, simdi onlar1 ben yapmak zorundayim ben bir yanda.
Simdi ben bunu mu yapayim onu mu yapayim oldu. Yine bir sekreterya isi baktiginizda aslinda.

T2: Kalite siirecinin bizim a¢imizdan olumlu olan bir yonii sey oldu aslinda, biraz daha standartlast.
o0 bir olumlu yonii.

T3: Belge yiikii karsisinda belki tam sirayet etmemistir.

T1: Bir de sistem degistigi i¢in bizde aslinda bizde oturtmaya calisiyoruz. Belki seneye bu sikintilar
bir tik daha az yasayabiliriz bizde ¢ok bilemiyoruz ama heniiz oturtma asamasinda oldugu i¢in daha
da fazla hissediyoruz bu siireci.

Int: Dediginiz gibi hem sistem degisikligi hem de akreditasyon siireci ayn1 anda denk gelince.

T1: giivenlik 6nlemleri yetersiz.

Int: Ne tiir glivenlik 6nleminiz var?

T4: Kapiyi kilitleyip ¢ikmak.

T1: Giivenlik 6nlemi olsa suradaki eski dolaptir.

T2: Evet, bizim burada bir tane ¢elik dolabimiz var ama kapagi bozuk ama ¢elik dolap.

Int: Var mi1 hala

T3: Kaldirttik. Arsivimiz var. argivin anahtari bizde yok degil mi.

T4: Hayir bizde degil.

T3: Biz bile tutamiyoruz arsivin anahtarini bir tek fakiilte sekreterinde giiler hanimda yiliksekokul
sekreterinde var.

T2: Onu da biz smavlar1 gonderecegimiz zaman bizde eslik ediyoruz, yerlestiriyoruz sonra anahtari
geri teslim ediyoruz. O anlamda bence giivenli.

Int: Peki buranin giivenligi agisindan

T1: Buranin giivenligi kilitleyip ¢ikiyoruz



Int: Su anda kilitli mi

T4: Degil, acik

T2: Diger ofis kapilar1 ahsapken bu metal, materyali tam bilmemekle beraber.

Int: Ciddi misiniz hocam

T2: Gergekten evet, arada fark var

T1: Boyle kanirtilmasin diye Oyle diislindiiler herhalde ama bunu da agmak ¢ok zor olmasa gerek
bir seyler girdiklerini diisliniirsek.

T2: Ama miidiir bey bununla ilgili sistemi diigiiniiyordu. Sifreli giris, yiiz okuma, parmak, retinal
giris. Giivenli ¢ikis. Akreditasyon siirecinde maddi olarak vardi diizenlik. o da onu olumlu
diistinmiistii.

T1: Ama ofisin isminin yaziyor olmasi giivenlige bir tehlike aslinda yani eskiden o yazmiyordu
mesela. O da bir giivenlik 6nlemiydi bence. Ama artik onun yaziyor olmasi bir tehlike.

Int: Peki yazmasinin gerekliligi

T1: Akreditasyon siireci

T2: Gerekgesi ile ilgili bize bir sey sdylenmedi

T3: Bazende hocalar, mesela 6grenci bizi sordugunda buraya yonlendirebiliyorlar, o da bir giivenlik
agig1. “Asena hoca nerde?” diyor “test odasinda” diyor mesela hoca, buraya geliyor dgrenci. Oyle
oldu bir kag kere bana oldu.

T4: Derse girdiginiz 6grencilerde gelebilir

T1: Derse girdigimiz 6grencilere test ofiste ¢alistigimizi sdylemiyoruz

T2: Boyle kiigiik giivenlik agiklar

T3: Fotokopiyi falan giivenlik gerekcesiyle kendimiz hallediyoruz

T4: Ama mesela fotokopi ¢gekmeye gidiyoruz. Hemen koridorun sonunda. Oradan oraya tasiyoruz
biz.

T1: Ama o sirada size giivenlik eslik ediyor.
T3: Bizi bir de 6grenciler bizi goriiyor. Deminden beri sinav gekiliyor aslinda

T4: Su anda mesela sinav ¢ekip ¢ekip getiriyorlar, giivenlik eslik etmiyor. Biz kendimiz. Ama

6grenci bizi gorliyor elimizde o seylerle, anliyordur herhalde.

T1: Bir kere bir sey olmustu, “aa quizi ¢ekmisler galiba” falan diye s6ylemislerdi. “Aa yok bu sizinle
alakali bir sey falan degil” demistim 6yle gecistirmek i¢in. Cok muhtemel ¢iinkii buraya gidip
gelirken benimde basima boyle bir sey geldi yani.

T2: Mesela siz fotokopiyi ¢ekerken bir 6grenci gelse oradan farkinda olmadan.

T3: O da olur tabii, nasil buraya giriyorlarsa oraya da giriyorlar yani.



T1: Baski odasi diye yaziyor nihayetinde {izerinde. Bu katta idari kisim oldugu i¢in ¢ok 6grenci

burayla muhattap olmuyor ama idareyle isi olan 6grenci tabii ki buraya geliyor.
T4: Yolunu bulamayan 6grenci cat diye girebiliyor igeriye.
T3: Bizim surada kapimiz var mesela siirekli onu tiklatryorlar.

T1: risk yonetimiyle ilgili Mesela seyi soyleyebilirim, birka¢ yil dnce sorularin ¢alinmasi gibi bir
durum olmus ya da ¢alindigindan mu siiphelenilmis bilmiyorum artik tam detaymi. Bu proficiency
smavi igin o yiizden bir tane yedek bir smav halihazirda tutacagiz. Bir ve birden fazla olmasi

gerekiyormus aslinda ama su halde 1 hazirlayacagiz. Bu donemki gorevlerimizin arasinda o da var.
T2: Normalde bir sinav hazirliyorsun bir de ekstra yedek olarak.

T4: Tabii yedek tamamen hicbir sekilde dokunmayacagimiz kenarda duracak, acil durumlarda sey
yapabilecegimiz bir smav olacak. Ciinkii mesela en basitinden sey bile olabiliyor, atiyorum
hatirliyorum bir giin 2-3 sene Once tam smav yapacagimiz giin metrobiis kaza yapmisti mesela
metrobiisiin kaza yapmasi bizim biitiin 6grencileri etkileyen bir sey. O giin smavi iptal etmek
durumunda kaliyorsun. Mesela bazen sey oluyor hocalara vermis oluyorsun, bdyle 5-6 hoca almig
oluyor paketi. E haber geliyor kaza oldu, o dyle olmustu. E hocam geri getirin, belki hoca bakti ona.

Bu tarz seyler siav giivenligini bozan seyler.

T3: Giivenlikle ilgili seyde olabilir, bizim burada fotokopi makinemiz ¢ok bozuluyor. Biz yukarida
baska bir binanin fotokopisine gidiyoruz. Oradan da miidiir bey bize makam aracini veriyor ya da bir

arag¢ sagliyor, biz yiikleyip yine onlar1 getiriyoruz mesela.

T2: Bir de eski smavlarin arsivlenmesi hususunda yine ayri bir harddiske daha atma durumu var,

heniiz yapamadik onu da. Boyle de bir planimiz var.
T4: Oyle bir sey demisti miidiir bey.

Int: Peki mesela yangin olsa burada

T4: Iste kapimiz celik.

T3: Yangin sondiiriictimiiz var.

T2: Yangin olsa biz aslhinda sey diisiinmiistiik, ben onu midiir beye de ilettim. Cloud sistemine
gecelim smavlar cloudda olsun ama o zamanda cloudun da hacklenmesi durumu da var. O sicak
bakmistt aslinda en son ona. Hakikaten dediginiz gibi her sey yine bir materyalde, komple okul
yansa elimizde hicbir sey yok. O yiizden de bir cloud sistemi sicak bakti ama ondan sonra herhangi

bir aksiyon alinmadi onunla ilgili. Bir cloud da olsa giizel olacak aslinda.

T1: Zaten burasi yansa her yer kagit oldugu i¢in herhalde ¢ok hizli yanar



T2: Cok giizel tutusturur okulu
T3: Smavdan bir giin nce allah korusun tabii de yangin ¢iksa burda sinav giinii

T1: Bittik o zaman yani, okulu biz kapatip gideriz. Simdi sdyle bir sey var, bilgisayarlarda tutuyoruz
ama diyorlar ki mail bile atmayin yine giivenlik agisindan ama bu seferde tamam mail atma tut ki tek

kopya benim bilgisayarimda, tut ki bilgisayar ¢oktii ne yapacagim ben.

T4: Aynen Oyle, bir taraftan korurken bir taraftanda baska bir risk doguruyoruz aslinda. Mailimizi

atiyoruz bazen sinavlarin son hallerini.

T2: Bilmiyorum OSYM nasil koruyorsa smavlarmi neyle koruyor, bir dijital sistemleri vardir

herhalde, 6yle bir sey satin alintyordur biiyiik ihtimalle.

T3: Ama o sistem yaziliyor, kendi sistemlerini yazdiklar i¢in hacklenmesi biraz zor olabiliyor.
T1: Onlar biraz daha sey ya offline ¢alisiyorlar, biitiin bilgisayarlar falan

T4: O da dogru.

T1: Hazirlik okullar1 dershaneye donmesi. Daha mekanik oluyor.

T3: Evet 6grenciler genel olarak bir test sistemine alisik olduklari i¢in 6grenmek degilde gecmek.
T1: sinavin sonucunda standardizasyonun nasil saglanmasi

T4: {niversiteler arasinda evet ¢ok esitsizlik oluyor. Mesela seye baktiginiz zaman hocam, biz
gramer soruyoruz ama Bogazi¢i'ne baktigimizda onlar gramer sormuyorlar onlar tamamen skills
based olarak soruyorlar. O yilizden de dedigi gibi nasil olacak, ¢ok farkli zaten sizde

incelemissinizdir

T3: Soru tipinden tutun seye kadar. bazi iiniversiteler listeninge daha az onem veriyor, bazi

iiniversiteler writinge daha ¢ok 6nem veriyor

T2: Aynen, sample [YS’lerine baktigmizda Yani proficiencylerine baktigimizda iiniversitelerin
herkesin ¢ok farkli seylere odaklaniyorlar. O yiizden bende katiliyorum arkadaslara bir Bogazici’nin

istedigi tip 6grenci yani proficient dgrencisi ile Y1ldiz’in istedigi proficient dgrencisi bir degil
T4: ortak bir curriculumun olmasi

T1: ben katilmiyorum. iiniversiteler arasinda bir farklilik illa ki olmal1 yani biitiin, her seyi standart
haline getirmeye kalktiginiz zamanda ¢esitliligi bozmus oluyorsunuz.
T3: Ders yapmalarin1i miimkiin kilmak bence 6nemli, 6grenciler sadece smavi diislinecekleri icin

nasil mesela lisede kabul etmesek de lise sondaki 6grenciler dersi dinlemek yerine test ¢ozmeyi



tercih ediyorlar, kapaniyorlar, soyutlanityorlar bir sekilde. Aymi sisteme doner, c¢ocugu
konusturamazsin, derse meyil edemezsin.

T3: Bu sefer dershaneye déneriz, OSS smavina dgrenci yetistiriyor gibi 6grenciler bizden sey ister
beni teste hazirla, bunu isteyecek bu sefer. Iste skill {izerinde durmaz amag Ingilizce dgrenmekten
cikar, OSS gibi “bana smavi gegirt”e dénecek bu sefer.

T2: Simdi bile hemen hemen 6yle aslinda, o kadar ¢ok sinav odakli ki 6grenciler

Int: Tesekkiir ederim hocam.

4. Smavlar hazirlanirken ne tiir problemler yasamaktasiniz?

T1: Sinavlar hazirlama iste hammaliye isi. Siirekli fitiga davet, agir seyleri indir kaldir. Siirecimiz
cok yogun.

Int: Nasil hocam

T1: test developer midtermi ya da quizi hazirladiginda &nce partneriyle feedback aliyor. Once
beraber oturuyoruz, iiniteler nereye kadar ¢ikacak curriculum yapiyoruz. Sonra boliimleri aramizda
paylasiyoruz, grammar vocabulary diye. Sonra materyal se¢imi, hazirlanmaya baslamadan 6nce bir
karsilikli fikir aliyoruz, bu olur mu bu yapilir mi. Hazirliktan sonra kendi aramizda, sonra diger
arkadaslara gidiyor. Sonra diizeltip prooflar1 miidiiriyete gidiyor. Miidiir yardicisina, miidiire,
CDU’ya, curriculuma, native’e gidiyor. Onlar diizeltip. Native’e gitme asamasi, bunlar es zamanl
gidiyor, bizden ¢ikmasi gerekiyor.

T2: Bizde zaman kisithilig1 sebebiyle hepsine es zamanl génderiyoruz. Once CDO sonra native diye
diisiiniiyoruz ama

T3: Zaman problemi dogru. Peki mesela miidiiriyetten gelen revizyonlar1 yapiyoruz. Bir daha
bakiyoruz, beraberce. Bir ton nota, baskiya gidiyor

T4: Proof daha uzun bir siire¢ ve sdyle oluyor; bu sekilde boliistiiriiyoruz kendi aramizda ve herkes
hazirladigimi ortak giinde sadece o kisimla ilgili herkes feedbackini veriyor

T2: O giin mesela listening giinii oluyor. O giin listening yapiliyor ve bu yaklasik 6-7 haftalik bir
proof siirecinden gegiyor

T1: Ayrica Konu se¢imi, gocuklarin genel cognitive levellerindeki sorunlarindan dolay1

T3: Item writing kisminda yukarda o metne uygun soru dykiisii yazmaya calisiyoruz ya her soruya
uymuyor mesela. Objective uygun soru ¢ikamayabiliyor

T4: Listening bulmak ¢ok zor olabiliyor

T4: Gegende tartistik. En sikintili kismi orasi oluyor

T1: listening sinavlarini native okuyor. Ama bu da mesela nativemiz okudugumuzda tek bir aksan
duymus oluyor, baska bir aksan alternatifi olmuyor

T2: Sinavin ne zaman yapildig1, ne kadar konu islendigi, soru ¢ikamayabiliyor bazen. Ciinkii ¢ok az

konu islenmis olabiliyor



T4: Tek bir soru iizerinde, bir kelime {izerinde bile sey yapiyoruz. Ama geri kalan siireci yine ayni
sekilde ilerliyor, bizden ¢iktiktan sonra CDO’ya, miidiiriyete, native’e gidiyor. O sekilde
gerceklesiyor

T2: Bazen zaman yetismiyor. Ozellikle bu dénem sonlarma dogru sinavlar iist {iste binmis oluyor.
Aslinda programimiz var ama bir sekilde {ist {iste binmis oldugu igin yetistiremiyoruz. Yetistiriyoruz
ama 0zel hayatimizdan okuldan sonraki kalan vaktimizden feragat ederek yapiyoruz bunu

T4: Goriiyorsunuz sizinle mesela su an oturup bile bir sey yaparken sunu da yapmak zorunda
kaliyoruz. Genellikle durum bdyle oluyor. Bizim sey sansimiz hi¢bir zaman olmuyor, burada ofisiz
ama hadi gelin bir hava alalim, surada bir kahve i¢celim

T3: Cogu zaman yemek yemeye firsatimiz bile olmuyor, burada atigtirma seklinde oluyor

T1: Yemekhaneye gittigimiz giinler sayili.. Zaman kaybi. Yemekhaneye gitmek bizim icin 1 saat
demek ciinkii

Int: Niye

T2: Ciinkii uzak, bir gideceksiniz yemegi yiyip buraya tekrar doneceksiniz. Atigtirma seklinde ya da
burada

T4: Biraz vaktimiz varsa gidiyoruz ama ¢ok sikisik durumlarda biraz sey oluyor. Yilda toplam kag
defa gitmisizdir

T2: 10 kere gitmemisizdir

T3: Bir memur gibi 12:00’de ¢ikalim 13:00°de gelelim. Bir de hocalarinda ders saatine de biz dikkat
ediyoruz, Burasi hicbir zaman bog kalmamali, 6yle bir sey var

T4: Bizim 6yle bir sansimiz yok

T3: Biz ¢ogu kez yemek yemiyoruz

T2: Bizim hocalarimiz ve memurlarimiz 6glen havuza gidiyor mesela

T3: 1 saat, 6gle aras1 calisgamam diye bir sey yok

T2: 1 saat buranin bog kalmasi demek biiyiik intihar, hoca gelecek burada kimseyi bulamayacak

T4: Biz mesela atiyorum o an tek kalmigiz tuvalete gitmisiz, hoca gelmis bizi bulamamus, “test ofis
kapal1” falan oluyor

T1: Soylemesi ayip, ka¢ mesai saati burada belli degil

T2: Oyle bir sey yok. Nonstop ders var, 09:00’dan 16:00’a kadar. Ogle arasi diye bir sey yok
buradaki hocalara

T3: Tamam da idari agidan diisiiniin, dersi diisiinmeyin

T2: Hocalar aralarda geliyor ya da mesela 6gleden sonra dersi olan hoca sabah gelip ders arasinda
gelip bir sey soracak oluyor. Demek istedigimi bilmiyorum anladiniz m1? 12:00-13:00 normalde
iniversitelerde 6glen arasidir. Ama bizim ders saatlerimiz ¢ok uzun oldugu i¢in 13:30’da bitiyor

T1: Biz iste ona dahil degiliz, biz idari personel degiliz ya. Oyle bir seyimiz olmuyor

T4: Allah var bak, o kadar yogunum aksamlar1 oluyor, haftasonu oluyor ama 6gle arami kolay kolay
vermiyorum.

Int: Yeri gelen yerde idari gibi ¢alisip, yeri gelen yerde akademik gibi



T1: 13:30°da bitse ne olacak? Diger seviyenin dersi 12:00’de baghiyor. Arada hi¢ bosluk yok, o da
bize yansiyor. Tabii bu sadece bir yonii, bagka zaman agisindan problem yasiyoruz. Bazen
ogrencilerin ilgi alanlar1 demeyeyim de Ogrencilere bazen soyut kaliyor hazirladigimiz seyler. Bu
konuda da bazen problem yasiyoruz, aslinda normalde derste isledigi bir konu, iizerine konusulan bir
konu ama soyut kacabileceginden dolayi biraz daha basitlestirmeye ¢abaliyoruz

T2: Ya da sey oluyor, normalde diyelim bizim bir giin bos giiniimiiz olabilir. Ama mesela gelmek
zorunda kalabiliyorum, ig yetismedigi i¢in. Burada herkes 6zveriyle ¢calismak zorunda, kendinden bir
fedakarlik vererek ama o fedakarligin karsiligi olarak ekstra bir sey almiyoruz. Para istiyorum. Yok
para i¢in demiyorum sadece

T3: Yok, belki yurtdisinda mesela bir egitim olabilir 1 haftalik

T4: Evet, dyle bir sey olmuyor iste. Miidiir bey kendince sey yapmaya calisiyor

T1: Favorlar gostermeye calisiyor

T3: Tiirk Hava Yollar’nin egitimi vardi, bu pilotlara sertifika aliyorlar ya ona gidecektik. Iste
onceligi bize verdi, biz Dilek ile ikimiz gittik, ilk bizdik ondan sonra geri kalan kisim diger
hocalardi. Bu durum hocalar1 ¢ok rahatsiz ediyor, o ayr1 bir konu. Ama o kendince boyle bir sey
yapiyor

T2: Ama simdi bu miidiir gitse baska bir miidiir gelse, bunun bir sistem icerisinde olmas1 gerekiyor
T1: Hocalarda biz ¢ok sey yapmiyoruz bir tek ofisten calisiyoruz kafasma giriyorlar, miidiir beyin
bakis agis1 biraz daha farkli, ofislerle ben bu isi yiiriitecegim diyor. Sizde o zaman ofise gelin diyor,
insanlar pek goniillii olmuyorlar

T3: Seyden de olabilir o biraz; ben buraya girerken miidiir bey “sen burada ¢alisacaksin” dedi bana,
“ben biraz diislineyim” dedigimde, “yok ¢alisacaksin” oldugu i¢in, belki onunda favorini da yapiyor
olabilir birazda. Ben pisman miyim, degilim burada ¢alismaktan. Ama Oyle bir gorevlendirmeyle
gelmek durumundan olabilir

T4: Bazen bir iyilik yaparsin karsilik beklemek gibi bir sey degil, tamam i¢ motivasyonun var
yaptyorsun, intrinsik bir sekilde yapiyorsun ama insan bazen de bu kadar yapiyor ediyor ve siirekli
risk altindasin aslinda siirekli alert, tetikte bekliyorsun. Siavda bu sorun olacak mi, olmayacak mi,
giivenlik Onlemi, bir problem olacak mi, metrobiis kazasi oluyor seni etkiliyor, o oluyor seni
etkiliyor. Bu kadar seyi diisiin diisiin, ek ¢alis, ekstra isler yap ama yine

T1: Ama hocalarin goziinden bakarsaniz onlarinda sekreterya isi ¢cok fazla bizim hocalarimizin,
sadece bizim degil. Onlarda kagit kiirek isiyle ¢ok fazla ugrasiyorlar; yok yoklamasimi gir, yok o
notunu gir. Zaten haftada 25 saat ¢alistyorlar, bos giinleri yok ve bir ton evrak isiyle de ugrastyorlar.
yani okulda genel olarak bir sekreterya sorunu var zaten sadece bize nazaran bir sey degil o bence
T2: Sinav hazirlamada bir ¢ergeve kullanmiyoruz

T1: Curriculum olarak CEFR kullaniyoruz sanirim, bizde aslinda curriculum ile beraber yaptigimiz
icin tam isim konulmus olmasa da bildigim kadarryla CEFR’a bagl

T4: Ama tam dyle konulmus bir isim yok



T1: Konulmus 6zellikle etiketi yok. Seyi sOyleyebiliriz; kelime listemiz yok, bizim bence en biiyiik
sorunumuz o. Bir kelime listesi olmadig1 i¢in ortak bir liste segip onlari iste o var mesela bence.
Sorun dediniz ya, vocab de sikint1 var bence. Arkadaslar katilir m1 bilmiyorum da

T2: ¢erceve konusu beni biraz astyor su anda. Cok bir bilgim yok benim sahsen

T4: Bizim de yok

Int: Hocam sizin eklemek istediginiz bir sey var mi

T3: Bir taraftan kulagim sizde ama yok

T1: &gretilenlerle sinavda sorulanlar arasinda ortiisme sorun olabiliyor.

T2: Ama birincisi biz zaten kendimizde derse girip curriculumu takip ediyoruz. Hepimizin bir skill
ve grammar dersi var. Birbirimizle koordinasyon i¢indeyiz. Biz curriculumla da beraber ¢aligiyoruz,
0 ylizden ben ondan higbir sikintt duymuyorum. curriculum ile ortak yapiyoruz beraber, hangi
iiniteler, nereden nereye kadar, suray: alin, burayr almayim diye. Yani beraber ¢alisip aslinda sinav
icerigini belirleyip onun iistiine soruyoruz. Cocuk gormedigi hi¢bir seyden muaf tutulmuyor

T3: Target kelimelerden soruluyor sadece, kelime bilgisi. Vocabulary de segenek hazirlanirken bile
6grendigi kelimeler secenek olarak kullaniliyor, o derece

K2:Evet zaten derste 6gretildigi gibi sormaya gayret ediyoruz

T1: Soyle bir sey oldu aslinda hocam; isin aslina bakarsamiz dedim ya buradan 6nceki bizim
seylerimiz hep miihendislikti, yani bizim ilk defa ELT den bir miidiiriimiiz oldu. Ve biz bu standart
edinmeyi, kalite edinmeye ¢ok yeni bagladik. Bir seylerin isimlendirilmesi, adlandirilmasi siiregleri
daha ¢ok yeni basladi. O yiizden evet, tam olarak onlarla ilgili kapsamli bir konugma ¢ok daha yeni
basladi

T4: specification kullanmada ya da olusturmada bir problem yasiyoruz

T1: Quizlerin baglamasiyla alakali olabiliyor, mesela bu dénem bize ilk quizimiz gegen donem
grammardi ve Al seviyesinde grammar bir sey gormemislerdi ki. Onu test yapabilmek ¢ok zor
olmustu mesela. Belki onlarin biraz daha iizerinden gegilmeli. Quizlerin sirasi, hangisi skilli ne
zaman Olgecegdi ya da donemin basinda bir listening quizi yapmak ¢ok anlamli olmayabiliyor. Bir
sey gormemis oluyor Ogrenci ¢ilinkii. Su sinavimizda bdyle bir sorun yasadik mesela; bu bahar
doneminde quizde while listening sorduk ama cocuklar note taking egitimi aliyorlardi, o note
takingden bir sey soramadik ¢iinkii donemin ¢ok basiydi, note takingde ¢ok bir sey gérmemislerdi o
yiizden gegen donemin objektiveleri lizerinden bir quiz hazirladik. Bunlarin hepsi dedik ya, sinav
sistemi degisti, egitim degisti.

T4: Oturmadigt i¢in heniiz, gelecek sene herhalde bu problemi yasamayiz diye umut ediyoruz

T1: benchmarking yapmak istedik ama olmadi. bir iiniversiteyle Bogazi¢i’yle atiyorum, protokol
yapmak ya da Istanbul Teknik Universitesi, onlarm hazirhgiyla bizden 10 6grenci segiyorsunuz
onlardan 10 6grenci, bizim smavi onlara onlarin smavi da bize. Miidiir bey bununla ilgili bir sey
diistiniiyordu ama olmadi. Ben sey diisiiniiyordum siz gelmeden. Testingle ilgili bir siirii data geciyor

elimizden, yaym mu1 yapsak, ben doktoraya bagvuracaktim. Sonra vazgectim ¢iinkii bir hocam once



“yayin yap bogver doktoray1” dedi. bizde Sibelle konusuyoruz, o konu ¢ok mantikliymis, hatta
Bogazi¢i’nde yine Aylin hocayla da yapabiliriz

T2: Bizde yok sanirim, dyle bir uygulamamiz yok

T3: Is akis semasimin net olmamasi

T2: Bir genel takvimimiz var, baski, su, bu.

T3: Sen “A1 mi istiyorsun, sen A2 mi istiyorsun” ona gore kim kiminle ne yapmak istiyor ama IYS
igin yani proficiency igin degisiyor. Su yesille yazilanlar da mesela ben bu IY'S’de bunu yapayim sen
bir sonrakini al. Kendi aramizda bdyle yapiyoruz, dyle strict bir sey yok. Bu sorun olabiliyor bazen.
T4: Ama biitiin prooflarda herkes birbirinin smavini gériip mutlaka herkes birbirinin sinavini ¢6ziip,
tek tek geri doniiyor. Yani siavimizi kendimiz ¢ikariyoruz o seviyede boliistiigiimiiz arkadagimizla
ama diger biitlin arkadaslarla beraber yapiyoruz

Int: S6yle; ikiniz bir seviyeyi paylastiniz sadece ikiniz goriiyorsunuz ama degil mi hocam

T4: Yok hayir, herkes goriiyor. Biz 6nce kendimiz diyoruz iste su boliimleri yapacagiz, bolimleri
falan yapiyoruz, sonra bitirdikten sonra kendi diislincelerimizle feedback veriyoruz bir orayi
diizeltiyoruz. Sonrada arkadaslarimiza dagitiyoruz, onlarda diizeltiyorlar bir feedback veriyorlar.

T2: herkes ayn1 anda feedbackini veriyor, dyle diizeltiyoruz.

T4: daha fazla zaman kayb1 yasiyoruz.

Int: Diger gorevlerde paylasim var m1

T4: Kim denk gelirse o anda

T3: mesela, ben su an optik yaptim, Sezgin zarf yazdi bir dahakine ben zarf yazarim o optik
yapabilir

T2: Yani bu benim isim degil, beni ilgilendirmez demiyoruz yani. Kim miisaitse.

T3: Bugiin baskiy1 kim yapt1 ertesi giin paketlemeyi baska biri yapiyor

T1: Mesela dosya var, biiyiik dosya taginacak bir yerden bir yere

T2: Cok biiyiikse gorevli ¢agirtyoruz. O gelene kadar kendimiz yapiyoruz

T4: Biz yapiyorduk yani bir¢ok seyi

T3: Su kars1 oda komple arsivdi, siavlar iist iiste biz onlarin kendimiz paketledik tek tek o koca
kolileri. Mesela bizim boliim baskan yardimcimiz arsivi diizenledi, kiz bir hafta rapor almak zorunda
kaldi. Bizde destek elemanlarini galistirmakta biraz zor oluyor ¢iinkil 6yle bir sikintimiz var. Evet,
fiziksel destege ihtiyacimiz oluyor. O da sey degil mesela destek elemaninin bu okulda bir ton isi
var. Adamcagiz 7/24 emre amade burada beklemiyor ki. Onu bekleyene kadar hadi kendim yapayim
diyorsun mecburen

T2: Aslinda s0yle; curriculum ve birimlere bir destek elemani ayrilsa, sekreterya ve destek elemani
T4: Aynen oyle

T1: Soru havuzumuz yok.

T2: Zorluklardan benim aklima ilk geleni zaman. Zaman yok, dyle bir zamanimiz hi¢ olmadi oturup

soru yazacak. Spesificationlari, iki kuru da. Onlari istedi, simdi onlar1 ben yapmak zorundayim ben



bir yanda. Simdi ben bunu mu yapayim onu mu yapayim oldu. Yine bir sekreterya isi baktiginizda
aslinda

T3: Sadece ¢linkii soru hazirlamak degil onlar bizde ¢ok fazla yere gidip prof alip geliyor, onlardan
doniisleri de uzun bir zaman aliyor. Ekstra bu isler ve diger isler var, o yiizden dyle bir sey olmadi.
Int: Normalde item bank yapilsa daha herhalde iyi.

T4: Tabii daha iyi ama olamiyor su an i¢in. Bir de seydi test office in sirkiilasyonu da c¢ok fazla
oldugu i¢in gelen insanlarinda zaten ¢ok, siirekli degisti i¢cinde herhalde &yle bir sey. Bundan sonra
diislinebiliriz

T2: Aklima takilan soru tipleri degisti mesela, [YS’nin seyi 2 asamali gectik mesela, normalde note
taking yapmiyorduk simdi note taking yapiyoruz, soru havuzumuz olsa bile nasil kullanacagiz.

T1: Kaynak siirekli degisiyor.

T4: Kaynakta ¢ok sik degistigi igin.

T3: Biz sistem degisikligini gittik biraz da aslinda onun da tabii etkisi oldu. Gegen senenin sinav
tiiriiyle simdi farkl1.

T4: Bir de her sene kitap degisiyor.

T1: Bir de seye gectik, o belki bir adimdir. CD kullantyorduk normalde sinavlarda tek bir CD
seklindeydi bayag1 yordu bu siiregte bizi ama nihayet USB ve bilgisayar kullanima gegebildik. Bu
bizim i¢in biiyiik bir adim.

T2: Aya ¢ikmis gibi.

T3: Hocalarla ilgili sorun. Yani bizde burada cd ¢alar ¢aligmiyor diye, bize ¢agirip fise takmamus
hocalar1 biliyoruz. Yani o yiizden bu sadece bizimle bagimli bir sey degil teknoloji, dijitallesme.
Cocuklar okulun internet sitesinden girip smav hakkinda bilgi edinebiliyorlar, handbooklar1 var
ayrica online olarak da var oradan da indirip bakabiliyorlar.

T4: Fotokopileri de biz sakliyoruz.

T1: hazirlama agisindan gegerlilik-giivenilirlik sorun olabiliyor.

T2: Rater olay1 yok bizde, content validity saglamaya ¢alistyoruz

T3: Calistyoruz, genelde homojen bir sekilde hazirlamaya calisiyoruz konulari. Eksik kalan
konularimiz 6rnek veriyorum closest meaning sorulariyla halletmeye calistyoruz

T4: Oncelikle konularimizi ¢ikariyoruz, hangi konular islenmis, hangi aralikta neler islenmis
seklinde. Bunlara konu bagliklarin1 belirledikten sonra ¢ikardigimiz sorulari ona uygulamaya
calisiyoruz. Yani aslinda entegre gegmis oluyor. Onun diginda eksigiz

T1: Bir de su sekilde de saglamaya calisiyoruz; mesela homework assignment verilmis bir kelime
secerken oradan da bir kelime de alalim, writing bookletten gegende bir kelime alalim, listening
kitabindan da main course tan da alalim seklinde her seyden bir seyler eklemeye ¢alisiyoruz. Ama
ondan dnceki scope belli zaten o scope un icinde bir seyleri saglamaya ¢alisiyoruz

T2: Suradan bakarsaniz, en son ya da sdyle gostereyim; bir corpora ¢ikariyoruz bu bizde yok
kendimiz hazirliyoruz. Bu konuda ben sey yaptim. Bagliklari, konu bagliklari, biitin o donem

icerisinde gordiikleri her sey, contemporary topics listening kitabi, reading kitabindaki



kelimelerimiz, assignmentlardaki kelimeler burada, writing packte gecen kelimeler, reading
assignmentlarda gecen kelimeler bunlar1 aliyoruz ve hazirlarken homojen bir sekilde olmasina gayret
ediyoruz. Suradan bakabilirsiniz, su an gerci bunu en son isaretlemedim ama. Genelde iinitelerin
arasinda da bir homojenlik saglamaya ¢alistyoruz bu sekilde. Bu ayn1 zamanda grammar konularinda
da var. Ama bu objektivelerimiz var burada, objektiveler belirleniyor. Objektiveler ve grammar pack
islendigi seklinde sormaya calisiyoruz. Nasil time expression verirken bile packte veya grammar
konusuna geg¢mis haliyle, oradan verilmis olan time expression lardan kullanmaya calisiyoruz
sorarken. Boyle bir dokiimantasyonumuz var

T3: Gergekten zaman kalmiyor dememizin sebebi bdyle isler. Sadece oturup soru yazmadigimiz igin
T4: Bunca zaman ciinkii burada dokiimantasyon yapilmamis. Bir de dyle bir sikinti var. Onceki
donemlerden bize miras kalan dyle bir sey olmadig1 i¢in

T1: Daha sistemli bir ¢alisma gerekiyor. face validity bile bakamiyoruz.

T3: Face validity neydi

Int: kisaca sekil, format

T4: Format olarak bir dil smavi formatinda goziikiiyor zaten. Bir de zaten soru tiplerinde ekstra
materyallerde gordiikleri, haftalik assignmentlarda gordiikleri, sorunun kokii bile degisik kok
yazmiyoruz yani derste gegen soru kokii bizim diger siavlarda gegiyor

T1: inter veya intra reliability agisindan Yanlis bilmiyorsam dyle hi¢ birileriyle degerlendirmiyoruz
ya da kendi i¢imizde okuyupta sen kag verirsin onlari sey yapmiyoruz

T2: Writing i¢in daha ¢ok yapiliyor o

Int: formative assessment yapiliyor mu

T3: Neydi tam olarak formative assessment. Jargondan uzak kaldim su an

T1: Yeterince yapilmiyor. Agirliklandirmaya biz karar veremiyoruz.

T2: Hep beraber toplantida konustuk, miidiiriyet, CDO, testing. Hep beraber toplantida konustuk.
Sistemi yeni belirledigimiz i¢in toplanti yapmistik, orada konustuk. Ancak son onay aslinda
miidiiriyette oluyor o zaman

T4: Evet, en son onlarda

5. Sinavlarin uygulanmasi sirasinda ne tiir problemler yasamaktasiniz?

T1: programa kabul sartlar ile ilgili 6grenciler sinava girmiyorlar smava girmeyince de random bir
kura atiliyorlar. B1 seviyesinde Al ¢ocugu oturuyor, Al de B1 oturuyor. Ve o araliklarda bence ¢ok
yeterli degil.

T2: Araliklar hi¢ yeterli degil. Bir de ikincisi bilerek hazirlik “yatmaya” kendi tabirleriyle yatmaya
gelen Ogrenci, smmava girip random bir puan alip suf hazirlikta kalayim diye gelen 6grenci,
placement zaten yok placementimiz da proficiencynin de bir anlam1 olmuyor.

T3: Bir sey diyecegim, 6grenci ¢oklugunu da yine sey yapabiliriz. Her sene kontenjan artiyor ¢linkdi.



T4: Ogrenci sayisinin fazla olmasi

T1: gorevlendirme konusunda mesela bir seyi muntazam verip, bizim bir ydnergemiz var; biz
smavlari o sekilde geri istiyoruz. Siralanmig, imza listeleri tamamlanmig, imzalanmig sekilde. Hatta
biz seyde yapmustik; IYS icin, checklist hoca icin, takibi kolay olsun diye. O checklistte yarim
oluyor, ya kagitlar siralanmanmus bir sekilde geliyor, ¢ogunun iginde signature disk g¢ikmriyor.
Hocalarla o sekilde sikint1 yasiyoruz ve onun muhatabi biz miyiz, hocalarla

T2: Gorev sinifiyla da ilgili oluyor mesela ben burada girmek, bizim 2 tane blogumuz var; bir blok
oradaki sistem farkli, eski sistemden farkli, ses sistemi

T3: orada gorev almak istemiyorlardi. Ben o sistemi bilmiyorum diye mesela

T4: Degistirilmesini talep ediyor ama bu yiizden bizim tartistigimiz oldu mesela birka¢ hocayla.
“Ben bu smifta girmeyecegim bununla degistirecegim” diyor zaten orada 90 tane hoca geldigi icin
bizim “tamam hocam siz burada girin, surada girin” demek o an ¢ok kontrol edilebilecek bir sey
degil

T1: Su sistemde rahatladik, buraya artik yerlestiriyoruz burada hoca hi¢ bizimle muhatap olmadan
kagitlarim1 alip gidiyor ve tekrar kagitlarini buraya birakiyor. Ama ondan Oncesinde smif
mevzusunda; bir de seyimiz var ,yonergede sinifta bulunma saatleri var sinavdan su kadar dakika
once smifta bulunacaksiniz ama hala son dakika kagit almaya gelen oluyor. Sey mesela sikint1 o
durumda; ben burada o hocay1 not edip bolim baskanligina bildirmem bekleniyor benim. O zaman
hoca buradan sikayet edildigini biliyor, bunu bdyle bir proses oldugunu bilmiyor. Sanki biz “hocada
almad1 hemen boliim bagkanligina...” ama bu bir hiyerarsik siire¢c. Ama o gelip buraya beni sikayet
etmissiniz moduna giriyor

T3: Muhatap siz kalmis oluyorsunuz, tartismay1 siz yasamak zorunda kalryorsunuz

T2: Evet, bir tane optik ¢ikmigti hocanin kagidinin i¢inden, yok. Bizde bunu béliim baskanligina
sOyledik, “optigi bir 6grencinin yok™ diye. Ama sikayet etmis oluyorsunuz. Hoca buraya geldi iste
“ben bu kadar senelik hocayim, dyle bir sey yapmis olamam” bir sey bir sey. Ama yapmus iste Steki
kitape¢igin arasima sokmus onu. Olabilir, olsa possibility biraksa hocalar olabilir dese bizde ona gore
tavir aliriz. O tarz seyler teknik siireglerde sikint1 yasiyoruz

T1: Bu arada smavlarmm diizgiin uygulanmasiyla ilgili s6yle bir uygulamamiz var; su an o baglig1
hatirlamiyorum var m1 ya da gegecek mi daha. Checklistimiz az once bahsettigimiz, hocalarimiz
adim adim yapmas1 gereken her sey var. Bunlarin Tiirkgesi de var, Tiirkgesini de veriyoruz asistanlar
vs. geldigi zaman, ¢er¢eve gorevleri geldigi zaman. Bu da yonergemiz; her sey acik ve net bir
sekilde adim adim before the exam, during the exam, the end of the exam seklinde hepsi veriliyor
T3: Altta da numaramiz1 yaziyoruz, herhangi bir sorunda sinav esnasinda bizi ariyorlar. Ama bu
smavla alakasiz mesela tuvalete gidecekse de biz gidiyoruz, hoca ‘tuvalete gitmek istiyorum’ dedigi
zaman ben onun smavina gozetmenlik yapiyorum. Kat gorevlisi koyamiyoruz. Ama o da benim
gbrevimin mesela

T4: Yedek birakiyoruz, gelmeyen oluyor mesela yedekleri génderiyoruz. Hoca ¢ok olunca raporlu

sayisi ¢ok, izinli sayis1 ¢ok



T3: Dogru, dogru o da var

T2: Hasta vs. olma durumu var. Bu da sinav sonrasinda bize hocalarimizin vermis oldugu
feedbackler. Buraya yazabiliyor. Ya da bir sikint1 olduysa, yanlis optik verdiyse cocugu falan buraya
not ediyor

6. Sinavlarin degerlendirilmesinde ne tiir problemler yasamaktasiniz?

T1: Smavlarin degerlendirilmesi ¢ok fazla optik, optigi de biz okutuyoruz bu arada

Int: Hadi canim

T1: Bayag alip tek tek

T3: O baski yaptigimiz oda, oday1 biz size gosteririz simdi. Orada Kurtulug Savasi’nin 2 askeri, her
gordiigiimde de moralim bozuluyor, 6yle bir resim yapistirmistim. Optigi de biz okutuyoruz. Optigi
sonra bilgi isleme gonderiyoruz. Elektronik formatta ¢ikan o sonucu kaydedip, onlarda bize not
olarak geri dondiiriiyorlar o sonuglart. Onlarda ayr1 bir sey, artik biz géndermiyoruz ama boliim
baskanligina verdik o isi ¢linkii o hiyerarsik bir siire¢ biz mi onun yazigmasiyla ugrasacagiz diye

T4: Ama optik okumay1 biz yapiyoruz

T2: Bizim midterm ve proficiencylerimiz optik

T3: Optik ve writing var

T4: writing siireci oluyor tabii. O da ayr1 o da hocalarla bizim aramizda gegiyor

T1: Sinav sonrasi da o ¢ok sikinti, burada siirekli hoca trafigi. O geliyor kagit altyor, o benim birinci
okumam neredeydi, ikinci okumam. Ben mesela Dilek ile partnerim, ben okuyacagim sonra Dilek
okuyacak. Ben kagidimi getirmiyorum Dilek beni bekliyor saatlerce, ben kagidimi getirecegim diye
T2: Ve bize bazen kizabiliyorlar tabii o stresle, bir de deadline’1 yakalamalar1 zor oluyor hocalarin
bazen. Deadline'1 gegiriyorlar

T3: Deadline't ¢ok aksatiyorlar, biz mesela burasi siirekli bir sirkiilasyon hali degil, bizim buradan
smavi toplayip arsive indirmemiz lazim ki yeni smavi yerlestirelim. Ama hala getirmeyen hoca
oluyor smavini, biz arsive génderemiyoruz sinavlari. Siirekli hocay1 bekliyoruz getirsin diye

T2: Iste bir baskasina bagimli calismak zorunda kaliyorsun

T4: O sikintimiz oluyor, onunda takibini biz yaptifimiz i¢in hocayla da biz muhatap oluyoruz,
“hocam getirmemissiniz sinaviniz1” genelde Asena artyor hatta

T3: Ama genelde bagka bir is yaparken bir yanda da onu yapmak, en zor, sikintili tarafi da o takip
etmek. Takip etmek basit mi, bence basit bir olay. Ama soyle basit degil, basit olmayan tarafi da; sen
baska bir sey yapiyorsun o sirada onu yapmak zorunda oluyorsun. Unutsan ne olacak

T4: Ogrenci fazlaligmin sebebiyle ama yani o siiregte hocalarin okuma siiresi falan hepsini hesaba

katip, bir de 6znellik demistik ya



T2: Uyguladigimiz popiilasyon kalabalik oldugu i¢in optik oluyor. O yiizden reliabilityi aslinda o
sekilde sagliyoruz. Writingde de first marking second marking var, hocalar bagimsiz bir sekilde ayni
ogrencinin kagidini 2 kere degerlendiriyor. En sonunda bu 2 notlar yan yana getirildiginde arada 4
ve lizeri fark olursa hocalar bir araya gelip bir anlasmaya variyorlar, “bu ¢ocugun notu su olsun ya
da bu olsun” seklinde. Eger anlasamazlarsa hocalar, onlar ayriliyor third markinge gidiyor. CDO ve
testing olarak da biz third marking konusunda destek veriyoruz

T1: Test hazirlama siirecinden sonraki standardizasyon siireci de sikinti olabiliyor. Yine ¢ok fazla
hoca ve ¢ok fazla 6grenci oldugu i¢in alternatif cevap ¢ok ¢ikiyor, hocalarin notlama sisteminde ¢ok
farkliliklar goriilebiliyor.

T2: Ozellikle writing gibi.

T1: Aslinda writing i¢in Oncesinde bir toplant1 yapiliyor, puan araliklarma uygun kagitlar segiliyor
oncesinde, ornek kagitlar gosteriliyor “bu 6grencinin alabilecegi puan araligi sudur, su 6grencinin
budur seklinde”. CDO ile, curriculum ile birlikte biz segiyoruz, belli puan araliklarina gére ornek
alip tekrar. Notlarina da beraber karar veriyoruz, ortaklasa. Notlarin1 6ncesinden tartigstyoruz, karar
veriyoruz. Sonra toplantida bunlar hocalara gosteriliyor. Hocalar toplantida okuyorlar bu arada. Biz
iste “bu kagit bu puan” demiyoruz. Onlara okuma siireci veriliyor okuyorlar tartigiyoruz iizerine.
Ama herkes genelde bitsede gitsek modunda oldugu i¢in dyle ¢ok bir tartisma ortami olmuyor

T4: Dogru

T2: Diger sinavlarda da zaten optik oldugu i¢in daha dogrusu midtermler optik oldugu i¢in ondan bir
stkinti olmuyor. Quizlerde de biz sey yapiyoruz; acik uglu olabilecek sekilde olan sorularda
olabilecek cevaplari mutlaka cevap anahtarlarinda veriyoruz. Ve 6rnek veriyorum mesela bazi
sorularda ‘no partial point’ seklinde 6zellikle belirtiyoruz ki standizasyonu saglayalim diye

T3: Soru hazirlarken agik uglulardan ¢ok sikinti yasiyoruz. Standardi saglamada ¢ok zor oluyor.

T4: Orada da avantaj dezavantaj ¢ikmus oluyor. Iste o yiizden bizde bundan kaginiyoruz, bilingli

olarak.

Int: Neden kag¢intyorsunuz hocam?

T4: writing ve agik uclu sorulardan. Bu kadar 6grenciyle.

T1: siavlarin degerlendirilmesi sonrasinda istatistiksel analiz yeterince yapilmiyor
T2: Baz1 smavlarda yapildi 6zellikle yeterlilik sinavlarinda yapildi. Bilgiler paylasildi
Int: Peki bu konuda sonug nasildi hocam

T1: Ogrencilerden sikayet gelmisti 0o zaman. Bizim okulumuzda sdyle facia durumlari olmustu;
Ogrenci sinav ¢ok zor deyip rektorliige sikayet edip, rektorliigiin buraya yeniden sinav hazirlattigi
durumlar oldu. En son yine boyle bir sikayet oldu ve bu sefer miidiir bey bu konuda ¢ok direngli

¢cikti, biitiin analizlerini yaptirdi simavin ve siav moderate seviyede bir siav ¢iktig1 igin rektorliige



direnebildi. O bu durumda bizim arkamizda durdu o konuda. Tamamen 6grencinin safsatasi oldugu

meydana ¢ikt1 bunun. O yilizden faydali oluyor tabii, bunu yapmak gerekiyor

T2: Her sinav sonrast quizdir, midtermdir, sinif ortalamalar1 paylasiliyor 6grencilerle. Ogrenciler bu

istatistiksel ortalamalar1 gérebiliyorlar

T4: Bir de ¢ocuklar, basarili olan ilk 3 sinifa sertifika veriyorlar. Quizlerde ya da midtermlerde.

Basarinizdan dolayi tesekkiir amaglt

T1: Proficiencylerde ise daha agik bir istatistik oluyor. Kag beklemeli 6grenci girdi, bunun kag1 gegti
kac1 kaldi, yeni 6grencilerin kag1 girdi kag1 kaldi, devamsizliktan kalan 6grencilerden daha sonra
smava girenlerin kag1 gegti kagi kaldi seklinde detayli analizlerde olmustu ama sanirim bundan sonra

daha yogun olacak, bu ofisin kurulmasiyla birlikte daha yogun bir istatistiksel bilgi olacak

7. Smavlarin degerlendirilmesi sonrasinda ne tiir problemler yagamaktasiniz?

T1: Heniiz bizde Self Access Center yok dyle bir sistem yok sanirmm. Ogrenciler sinav formatmi
bilmediginden sikayetler oluyor.

T2: Sadece Smav drnekleri 6grencilerle paylasiliyor, proficiency 6rnegi atiyorum.

T3: Eski sinavlari toplu olarak da satin aliyorlar 6grenciler.

Int: Nasil yani

T3: Bilmiyorum bir sekilde fotokopi merkezlerinde var aliyorlar, nerden geldi oraya bilemiyorum.
Eski smav ¢ikmig sorular1 gérityorlar. 2010-2009 falan var ellerinde

Int: Allah Allah

T4: satiliyormus herhalde bir dénem iiniversite tarafindan. Ciinkii ODTU'niin de vardi ben
hatirliyorum galiba, onlarda bir dénem veriyorlardi.

Int: ODTU’de sey degil yalniz, satin almakla degil, kitap ¢ikartyor.

T3: Bizimki de kitap seklinde, okul satmiyor. Kitap seklinde var okul satmiyor. bizde fotokopici
kazaniyor.

T4: Orada bir de sey 6nemli tabii, ODTU'niin yaptig1 ile burada ya da baska yerde yapilan is ticari
gibi kaliyor ama orada kurum 6grenciler kendilerini gelistirsin yapsin gorsiin mantik ¢ok farkli.

T3: Bir de mesela sinav sonrasi problemle ilgili su olabilir; 6grenci her sekilde itiraz etme hakkina
sahip. Kagidina gecerli bir neden bile yazmiyor, sadece “aldigim nota inanmryorum” gibi bir sagma
sapan sOylemler “kagidimi tekrar degerlendirin” . Biz topladigimiz sinavlardan ¢ocugun sinavini
tekrar bulup, tekrar kontrol edip, bir sikint1 var m1 diye. Ve bundan kag tane 6grenci sikayet ediyor
T1: gozle goriilen problem itiraz eden Ogrenci sayisinin fazla olmasi ve itiraz ederken ki
gerekeelerinin ¢ok dnemli olmamasi. Bazen 6grenciler mesela gerekli bilgileri yazmayi unutuyorlar
maalesef

Int: Nasil yani hocam



T1: Ogrenci numarasini yazmryorlar bir de listeden onu arastiriyoruz dgrenci numarasi neymis diye
T3: Bu bizim igimiz oldugu icin direkt biz ilgileniyoruz. Tek tek agip listeden bakip bulmaya
calistyoruz. Bunlar ufak tefek sorunlar aslinda ama 6grenci sayisina bakinca

T1: Ama iste zaman altyor sekreterya diizeyinde

T2: Kontrol etme sOylemesi ayip sey; siz yapiyorsunuz ve yaparkende, ger¢i optik okuma oldugu
icin Oyle bir hata olmaz ama. Optigini de ¢ikarip elde tekrar okuyoruz

T3: Optigini kitap¢igi ile karsilagtirtyoruz. Cocugun optigi A mu kitapgigr A mi dyle bakiyoruz

T4: Hatta bir keresinde 600 tane itiraz olmustu, 600 dilek¢e

T3: Ciinkil o zaman sey sdyletisi ¢ikmusti; sinav ¢ok agir, zor yapildi

T4: Hocam o kagitlar1 tek tek bulacaksin oradan. Bulduk, ¢ikardik tek tek. Komisyon ayarlandi.
Sonra ¢ocugun dilekgesine cevap yaziyoruz hata bulunamamistir diye.

T1: Bir de onlarin hepsine tek tek cevap yazmak zorundasiniz, o da ayr1 yine zaman ¢ok fazla zaman
aliyor

T2: Bir de o da var. Dilek¢e oldugu i¢in bir cevap almasi gerekiyor. “Maddi hata bulunamamustir
dilekgeniz sey olmustur”.

T3: Maddi seyi bile yazsan zaman aliyor sonugta. Hepsine tek tek yaz, tekrar paketle, yerine kaldir.
Zaman

T1: Ama o zaman ¢ocugun boyle bir liiksii var mu, is bitti. Hakli gerekcesi olmadan sadece “tekrar
bak” diyor bana, neye nazaran tekrar bakayim. “Aldigim not ¢ok diisiik tekrar bak” diyor. Oyle bir
itiraz hakki sagma geliyor bana agikcasi

Int: Peki bunu nasil asabilirsiniz

T1: Bu kadar itiraz hakki vermesinler. Yine sekretarya isi bu, ya da yanimiza birini versinler
¢ikarmalarini o yapsin zarftan, ben kontrol edeyim o tekrar geri koysun

T2: Ciinkii itiraz hakkini elinden almak ¢ok demokratik bir olay olmayabilir. Ama tekrar kontrol
edilmesini istiyorum derken bir gerekgesi olmali. Ogrencinin keyfinden ziyade bir sebebinin olmasi
gerekiyor yoksa oteki tiirlii 600 tane dilekg¢eyle ugragmak dogru olmuyor

T4: Soyle de bir sikint1 var; mesela 60 ile gegebilecek 59 da kalmig. Onun derdi “bana 1 puan verin
de writingim diisiik geldi, ordan bana 1 puan verinde beni gegirin”. O itiraz sebebi bazen de o

T1: Ogrencinin &yle bir beklentisi olabiliyor

T2: degerlendirme asamasinda gegerlilik giivenilirlik ile ilgili hocalar belki speaking de ne kadar
rubric olsa da hocalarin inside ile hareket etmeleri ¢ok fazla oluyor. Speaking de bence sikinti
yasaniyor. Daha 6znel bir sey ¢iinkii ve aninda karar vermeniz gereken bir sey oldugu i¢in

T3: Aslinda rubric ler bu konuda yol gosterici ama yine de hocalarin degerlendirmesi biraz daha
anag yaklasabiliyor bazi hocalarimiz. Dolayisiyla o arada puan fark: olabiliyor. Bir de sanirim yanlis
hatirlamiyorsam speaking de bir puan araligi farki yok. Ikisinin ortalamasi oluyor. Bu da agikgasi
¢ok saglikli bir degerlendirme midir, o konudan ¢ok emin degilim. Ama speaking degerlendirmesi
hususunu CDO yapiyor biz onunla ¢ok ilgilenmiyoruz

Int: Niye 6yle hocam



T3: Bilmiyorum Oyle

T1: Aslinda soyle; writing konularini beraber belirliyoruz ama speaking de biz bu konuda biraz daha
pasifiz

T2: Aslinda CDO dénem igindeki biitiin materyalleri hazirliyor ya hocam, &grencilerin biitiin
speaking, listening materyalleri o hazirliyor. Biz materyalleri o kadar erisimimiz ve zamanimiz
olmayabiliyor, smav hazirlarken, speaking degerlendirmesi yapmiyoruz ¢iinkii biz bu sinavlarda.
CDO o isin i¢ine daha dahil oldugu i¢in g¢ocuklarin speaking curriculuma, onlarin yapmasi daha
saglikl1 oluyor

T1: Daha saglikli bir isleyis oluyor. Bir de sanirim birgok iiniversitede CDO ve testing aslinda
entegre calistig1 i¢in boyle bir ayrim yok. Burada da aslinda biz bir koordine seklinde ¢aligiyoruz

T2: Bir cember gibi aslinda

T3: Sadece adlarimiz ayri. Gerekli yerde birbirini besleyen

T4: Evet

T1: smav sonuglarinit duyurduktan sonra orada ki sikint1 6grencinin genel argiimani hep zor oldugu
yoniinde, dyle bir sikint1 yagiyoruz ama onun diginda

T3: Genelde 6grencilerden bir direng goriiyoruz sinavlarla alakali. Konu se¢imleri olsun

T1: Genelde zaten konu acisindan da ¢esitlilik sunamiyoruz. Teknoloji ya da giincel konular
yakalayamiyoruz genelde. Bu konulardan da eksi doniitler aliyoruz ¢ocuklardan

Int: Doniitleri nasil aliyorsunuz hocam

T4: Miidiir bey soyle bir sey istedi; hoca dogrudan gelip buraya size sdzel bir yorumda bulunmasin.
Bunu bir dilek¢e seklinde bir yazili bir sekilde iletmesi daha saglikli diye diigiindii. O yiizden hocalar
dogrudan gelip artik bize bir sey demiyorlar, herhalde yazili giden bir seyde yok bize bir sey
gelmiyor. Ama gOyle de bir durum var; biz burada hepimiz arkadasiz hocalarla. Gayriresmi bir
sekilde zaten o doniitleri biz aliyoruz; nasildi, neydi, 6grenci ne yorum yapti. Bir de kendimizde
derse girdigimiz i¢in ¢ocuklara ¢aktirmadan soruyoruz sinavla ilgili geri doniisleri ama official bir
sey olarak

T3: Official olarak bir tek bu belge var, bu da sadece midtermlerde ve proficiencylerde var.
Quizlerde dyle bir uygulamamiz yok

T2: Ama bu belge sadece olumsuz yorum

T4: Tabii, normal

T1: Feedback hep olumsuz feedback varsa yaziliyor olumlu bir sey onlar yok

T2: Tiirkiye’de genelde biliyorsunuz olumlu elestiri adina ¢ok bir sey yok

T3: Genelde olumsuz feedbackte gelen seyler; smavin zorlugu oluyor

T1: Siireyle alakali mesela 75 dakika verdiysek “bu siire biraz fazla bunu biraz azaltalim” seklinde.
O da sikintil1 ¢iinkii aslinda hoca sadece girdigi sinifa gore bir yorum yapiyor ama aslinda yan sinifin
seviyesi ayni hazirbulunuslukta olmuyor. O Ogrenciye yeterken, o Ogrenciye fazla geliyor. O
standardizasyonu saglayabilmek i¢in onu yapiyoruz

T4: En alttaki 6grenciye diigiiniip yaptyoruz



T3: Siire konusunda hep feedback geliyor zaten

T1: Sorularla alakali zaten feedback gelmiyor genelde siireyle alakali

T2: Sorularla ilgili de bazen oluyor ama bence o ¢ok saglikli bir sey degil aslinda ¢iinkii hocanin
smav gozetmenligi esnasinda bir soruyu degerlendirip bunun {izerine yorum yazmasi saglikli bir sey
degil yani. Ciinkii sinava bakmis demek gozetmenlik yapmamis demek oluyor aslinda

T3: Hem 6yle hem de soyle bir seyde var biz bir soruyu yazarken sadece o skilli degerlendirerek
yazmiyoruz bunu grammarda o konuyu islediyse de dahil etmis oluyoruz. Ya da o soru tipini
gordiiyse dahil etmis oluyoruz. Sadece hocanin o anda bakip gordiigii sorunun altinda ¢ok daha fazla
sey var. Onlart diisinemedikleri i¢in ¢ogu zaman bazen o konuda feedback aliyoruz

T2: Genellikle eski test ofisi ¢alisanlarindan geliyor, en ¢ok yorum onlardan geliyor. Normal
hocadan pek yorum gelmiyor gibi bir sey hatta

T1: Yapict yorum oluyor onlarda. “Sunu s0yle yapsaniz daha iyi olur” seklinde yorumlar geliyor

Int: Pek, 6grencilerden

T1: Anketi yonetim uyguluyor sanirim

T2: Yonetim, aynen. Su an online bir sekilde uygulanmiyor eskiden optik formlarda. Su an onu
hatirlayamadim ¢ok emin degilim ondan

Int: Peki, sizle paylasiliyor mu

T2: Aslinda o anket hocalara yonelik, 6grenciler hocalar1 anketliyorlar, aslinda bizi de anketliyorlar
ama.

T4: Bozuldu birazcik bir sikinti ¢ikti, bizde ¢ikmadi da diger hocalar zarflarimi almig ya

T3: Sey oldu ya onun disinda da yapildi; curriculum degerlendirildi “beklentileriniz nelerdir” vs.
diye

T1: Bir de hocalarin degerlendirdigi sey var, mesela curriculum yaymliyor onu. Google anket gibi
bir seyden. Oradan hocalar curriculumu degerlendiriyor ama test ofisin degerlendirildigi bir sey yok.
T2: Ayrica sinavlarm arsivlenmesi biz tarafindan, hepsi biz tarafindan yapiliyor.

T3: Yalniz hepsini birden konusunca diinya kadar isini yaptyormusuz. Parca par¢a ama

T4: Hocalar sinavlan getiriyorlar. Evet, bayagi bir sey. Ben simdi size suradan gostereyim, Mehmet
bey. Bakin surada mesela en son yaptigimiz quizler var, onlar paketlenip arsive

Int: Ama her seyi siz mi yapiyorsunuz

T1: Her seyi biz yaptyoruz

T4: Onlan s0yle paketliyoruz; bize ¢Op torbasi veriyorlar. Cop torbasi veriyorlar, siyah bir tane ona
koyuyoruz. Ustiine de hangi siavin oldugunu yaziyoruz

Int: Ciddi misiniz

T2: Evet gercekten. Sonra gorevli geliyor, beraber arsive gidiyoruz, gorevli sdylene sdylene onlart
yerlestiriyor. “Siz zayifsiniz siz daha iyi girersiniz” diyor, bir de onla bir tartig, sonra yerlestiriyor
onlart

T3: Cop torbasi, ceset gibi

Int: Tovbe estagfurullah. Ya karigsa o ¢Op poset



T4: Yok, karismiyor dénemi yaziyor senesi yaziyor

T3: Kurbanlik getirir gibi

T4: Tiirkge yaziyor ki diger calisanlar anlasin diye

T3: Cop posetine koymamizin sebebi onu daha korunakli bir hale getirmek. Ama imkanlar dahilinde
T1: Sey sikint1 olabilir mesela ben onun sikintisini yastyorum; 2 giin sonra ben arsive insem o poseti
nasil acacagim, yirtmam lazim ama onu

Int: 1 saniye, o arsivde o posetin i¢inde mi kaliyor

T2: Evet burada tutamiyoruz sadece sinav. Ama etiketli. Midterm 1, B1 level. Ama bence sikintl.
Orada posetler oluyor, bir siirii poset oluyor

T1: Ama arsiv hayalinizdeki gibi {ist iiste, iist liste degil. Agilan dolaplar var, olur ya devlet
dairelerinde. Maalesef burada arsiv dediginizde tasimak i¢in ¢Op posetinde tasidin, ilgili cekmeyi
agtin, icerisine yerlestirdin. Oranin revize edilmesi lazim.

T3: Clinkii dolaplar boyle aciliyor aralar1 boyle ayriliyor. Ajanlar filmlerde olur ya arasina girer dyle
bir sey

T4: Ama onunla ilgili miidiir bey aksiyon alacakmig ¢iinkil akreditasyon siirecinde arsivle ilgili
revizyon yapilmasi gerekiyormus

T2: ne kadar siirede imha edilmesi gerekiyor belli degil

T1: belki bir motive edici bir tegvik gibi bir sey olabilir, belki atiyorum yasal bir zemin olusturulup
ne i¢in ¢aligtigimizi.

T3:Belki kurumsallagtirilir.

T2:Kesinlikle. Belki dediginiz gibi sekreterya gorevi bir ayirt edilir.

T1:Bizim mesela Spor, Saglik Kiiltiir Daire Baskanligi var. Bu olay1r da sevmiyorum ama ya 2
senelik mezunlar ¢alisiliyor ya lise mezunlart ¢alisiyor orada ama hepsinin emre amade seyi var.
Yok o belgeyi getir, bu belgeyi getir.

T2:Ama sen burada 6zel seyin i¢in istemiyorsun ki o kisiyi. Kullanacaksan da o kisiyi, 6zel bir

zevkin i¢in kullanmryorsun canim, Allah Allah.

Yukarida sordugum hususlar disinda belirtmek istediginiz bagka bir husus var midir?

Int: Hocam ben size kartimi birakacagim, eger buna ekstra benim unuttugum bir konu
varsa mail atabilirsiniz ya da mesaj atabilirsiniz. Mesela buna soru olarakta “su soruyu
da eklersen iyi olur diyebilirsiniz” ya da “su konu da giindeme gelmedi, unutuldu,
sOylemeyi unuttuk”. Konu olarak da soru olarak da, iki sekilde de ek olarak sey

yapabilirsiniz.



T2: Su an benim kafam biraz sey, heniliz odaklanamiyorum ama bakariz tekrardan size
doniit verebilirim.
T3: Anlasilan herkes istifa edecek.

Int: Olur hocam, yogunsunuz farkindayim. Cok tesekkiir ederim valla ¢ok giizel oldu.





