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ABSTRACT 

The main focus of this study is to inv estiçıate attidues and behaviouı-s 

of oaı-ents towards leaı-ning of a foregin language. Relating to this subject 

we investiçıated oarental reflections on theiı- children's leaı-nino of a 

foreign language. Re la ti v e l y, parents le ve l of edu ca tion, di f feı-ences 

between mothers and fathers were consideı-ed as an effective factoı-s in 

their .atbtudinall vaı-iations.How the success of the student effected from 

oarents' attitudes is an impoı-tant oad of this pı-oject. 

In Chapter I, background to the problem v..•a s stated. Same authorities 

ooinions were used to suppod the oroblem.In Chapter II. ı-evievJ of ı-elated 

literature was s t ated to enlarge the opinions relating the subject of this 

research. In Chapteı- IILthe ı-esearch method. selection of subjects. 

pı-epaca tion of the ques tionnaiı-e, da ta anal ysi s and me thodo logica l 

assumptions were stated to deseribe the wav of this ı-esearch. In Chapteı-

IV, analysis of results were stated.In this section, the main topics of the 

problem which includes the purposes of the study IA' eı-e analyzed accordirıg to 

paı-ents level of education, diffeı-ences between parents and the success of 

the s tudent. In C hapter V, discussion, ma i rı conclusion of the resul ts and 

suqqes tions for future studie s took place. References and the 

questionnaire, computer outputs were added as an appandices. 



tJZET 

Bu arastır-manın temel amacı, anne v e babalanıı y abancı dile iliskin 

tutum v e davranıslannın neler oldugu nu ve bu tutumlanrıı coc ul· laı-ınırı 

y abancı di 1 eğitimine nasıl y arısı ttıklarını inceleme ktir. Ebe .. ;evnl e r i n 
·~ . 

tutum 
·;, 

ve davı-anıs fa.rklılıklan~ vabancı dı le i li sl.in 

cocu kl arının yabancı dil deı-sindeki basansını e tkı le v ip et ki lerııedigi 

soı-usu bu calısmanın arastırma basarna k lcu-ını olustuı-maHadı r·. 

Birinci bdlumde: aras tırmanın olusturulus nedenırıe v e fa vd::ı la nı ları 

çıdı-uslere ver veı-ilmistiı-. !kinci bdlumde: konu ile ilgilı qör·u sleı-

gı::ırıis1etiliı1istiı-. ucl.irıcli bo 1lüiıde; aı-astınrıarurı \/ı::.ııte ıTı i, OıTıeUem CJı-tJburıu rı 

se ci lmesi. ankE'tin haz: ı ı--lanı sı~ sonuelann değeı-l endi ı·ılmesi v·e ar,;;;,,, tı ı·ıııa 

ile ilgili varsa y ımlar y er almıstıı- . Odrduncu bdlumde: s o nuclaı- . <:?.ı ıne v e 
~ · : 

babalanrı vabancı dile iliskin tutumlannda ki 

dl.ize v leı·ine gore y abancı dile karsı ta v ırlan, bu ta vıı- v e tutumlannın 

dğı-enci basa ı-ısı uzeı-i nde ki etkisi. basarrı a klarında ırıce lennus ti.r . E<esi r ıci 

b,dll.imde: tartısma v e i lgili olara k amaclaı- bolum u rıde belirlenen v edı 

kateoor·ideki amacların sonuclarını rı dzeti. iler·ideki calıs malar a ısü 
--~ _. 

.tu tabi lee e k oııed le ı-e '/ E' i- \;'E' ı-ilmi=· tic. f<u ll arııları k Eı \-Tı-:=ı k l i=n- \ / 2 e ı · ı"" ı- de s. or; 
;.?··.· 
bölurnde v e r alm ı stn. 
-ll 
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CHAPTER I 

INTRODUCTION 

BACKGROUND TO THE PROBLEM 

There are many reasons for learning a foreign language. Learning 

a foreign language has a very important function in one's everyda y life. 

Rapid technological developments force people to learn different 

languages in order to achive international ~ommunication. Cultural and 

commercial relations have become stronger and more intensive t han they 

were in the past. Thus, nations. especially the developing ones, give 
- -

utmost importance to foreign language teaching. 

In Turkey foreign language teaching has penetrated nearly all 

levels of education. The general thought on foreign language learni ng in 

schools is that foreign language learning in our country is not 

effective, adequate and not at the desired level, ~ . thus 

inevitable as a result. 

failure is 

Brown (1980) discusses both teaching and learning by raising some 

questions. First he asks "WHO?". Who does the learning and teaching? Who 

is the learner · Where does he come from? What is his level of education 

and what is his socio-economic level? Who are his parents? What is his 

.native language? What is his intellectual capacity. What sort of 

personality does he have? These and hundreds of other questions could 

be asked. These questions, if addressed carefully, focus ettention on 

some of the curial variables affecting both the learner's success in 

mastering a foreign language and the teacher's capacity to enable the 

learner to achieve that mastery. Then he asks "WHEN?". When does foreign 

language learning take place? Common observations tell us that children 

ı 
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are better language learners than adults. Is this true? If so, why does 

the age of learning make a difference? Next he asks; "WHERE?" . Where a 

foreign language can be learning effectively and adequately? How might 

the sociopolitical conditions of a particolar country affect the outcome 

of the learners mastery of the languages? How do general intercul t ural 

contrasts and similarities affect the learning process? Final ly he asks 

"WHY?". Why is the learner attenting to learn a foreign language? What 

is the learners purpose? What kind of motivatiorı does he have? He says 

that "these questions have been asked in very global terms to give one 

an inkling of the diversity of problems that can be posed in the quest 

for understanding the principles of languages learning and 

(Brown 1980;3) 

teaching". 

Doğan (1981) shares the same views about the im portance of 

student features for uneffective learning - teaching processes and 

making educational programınes more acceptable. According to him, 

deficiency in learning - teaching activities is the result of 

undetermination of student features sufficierıtly. 

Determination of students needs and clarifying effective factors 

of success is important. Because increasing students success depends on 

these factors. Success and failure are shaped with everything araund the 

student. He is in close interaction with people. He is affected by how 

people think and how they behave. Especially his parent's beha viours 

are important on his educational attitude. 

It is a fact that, for personali ty development and ~. educa t ional 

direction, family is the first effective social factor. It turns out 

to be a fact that school is not the only institution for education. 

Thus, the student and his success could not be considered as seperated 

from his family and his environment. 

Tezcan (1981) found a relationship between parent' s educa t ional 

level and their childiren's school success. He arques that; there are 

important differences among families in terms : ~ of their attitudes 

towards their children and their social position. A study carried out 

by ÜSYM about the affects of parents' educational level on s t udent 

success showed that the parent's educational level and the student's 
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success are related. The more educated parents raise the more successful 

students (ÜSYM, 1978). . The same observation showed that 50% of 

poor student's parents are illiterate people. 

Schumann (1980) in his article talks about the more affective 

aspects of foreign language teaching. Several factors · have be en 

considered important. Among them are the method of instruction, age, 

aptitude, and certain affective variables such as attitude motivation 

and emphaty. The investigation of the first three factors generally has 

not been fruitful. To :emphasize' that he says ."Research into the 

effectiveness of various instructional methodologies have shown "No 

method to be superior to any other'' (~mith and Berger, 1968). While 

aptitude certainly plays a role in foreign language learning (1980:222). 
ı .. 

Examination of the last three factors, attitude, motivation and 

emphaty, may provide fruitfull insights into the complex problem of 

success in learning a foreign language. The learner's positi ve or 

negative attitudes towards the target language can .either enhance or 

inhibit its acquisition. This is also true for the people within the 

immediate environment of the foreign language learner. It seems to be a 

relatively important question of how parents influence their 

towards studying a foreign language. 

children 

The parentJ view towards the target language and their negative 

feelings about the speakers of that language could make the student 

believe the uselessness of learning the language in question. Thus, 

parent~ ' favorable and .unfavorable feelings towards a foreign language 
- ~ --- -

and its speakers may affect the student indirectly (Ekmekçi 1979 : 29 ). 

For example, parents who feel unable to learn a foreign language 

~ho have low self- esteem often project .· their feelings onto their 

children. If the model is poor, learning of a foreign language can be 

seen by children as unattractive and ve r y difficult. 

Valdman (1966) says that school is the first social factor on a 

child's education after the home. The teacher becomes the first measure 

outside the home. Thus, parents and teachers in most cases efficiently 

change student behaviour. The parents' contact with the teacher is 

important for communicating information concerning the social, emotional 

and the educational progress of the child. Parents' support, interest, 
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behaviour, and attitude towards the student are inseperable factors in 

a child's education. 

Parental support is an important aid for a child's educational 

direction. Parents can develop the canfidence of the chil d by 

encouraging good study habits, checking their homework, being interested 

in their class activities ete. They can also develop their interest by 

giving some written materials such -as books, magazines, and other 

learning materials, and they can encourage the student by being a model 

themselves with their attitudes and behaviours. Because a child's self 

concept, his attitudes, values, and beliefs interact with his environment. 

In general, a childs social direction, including their educational life 

space, is influenced by interaction with significiant individuals who 

are mostly their mothers, fathers and their teachers. 

Varış (1978) points out that realizing decreasing and increasing 

factors of success is vitally important for stating educational program­

mes. Research has shown that education is influenced by social, cultural, 

political, and economic factors in which the family continue. Both 

teaching and education show local, national ·. and international 

pecularities. Ekmekçi (1980) states that parent, teacher, manager, and 

in general societyi~ attitudes have greatly influenced one's success. 

When we connect these parental influences with school experiences, 

which include teaching and educational life, the student encounters some 

conflicts. This could affect the student success in one way or the other. 

If we take into consederation the student and his envoriment it is easy 

to see the interaction of the family, teacher, society, and the school. 

They have been direct or indirectly affecting each other in a child's 

education. Creating the most meaningful educational programmes and 

teaching- learning environments depends on these dimensions. 



s 

PROBLEM: 

The main focus of this study is as follows: "Is there an interac­

tion between parents' attitudes and student success in foreign language 

learning at school" 

PURPOSE OF THE STUDY: 

The purpose of this study is to find out an answer to the problem 

stated above by asking the following questions. 

A. What is the general attitude of parents towards learning a foreign 

language? 

i. Do parents want their children to learn a foreign language? 

* Is there a difference b~tween mothers and fathers in desiring 

the~r children to learnca foreign language? 

'~ Is there a relationship between the parents' level of education 

and their desire for their children to learn a foreign language? 

ii. According to the parents does the age of learning have any 

importance. 

iii. Do parents become a model to their : children contributing t o 

the learning process of a foreign language? 

iv. In language education, is the parents' priority on the native 

language or the foreign one in their children's education. 

v. Do the parents consider as one of the purpose of learning a for~ign 

language at school, creating commonication among countries and 

developing our country's international relations with other · 

countries. 

B. What is the importance of the parents' own experience in the learning 

process a foreign language, of their children? 
---- · - -------· - ------ --· 



i. Do the attitudes of parents' towards foreign language learning 

~eflect their preceding experiences? 
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ii. How positive are the attitude of parents towards learning a foreign 

language? 

iii. What are the attitudes of parents against their previous 

experiences and the opportunity of learning a foreign language? 

C. How is the interaction between the parents and children? 

i. What is the role of parents who don't know a foreign language 

in encouraging their children to learn a foreign language? 

ii. Is direct or indirect parental support an important factor in 

orienting their child~en? 

* Are there any differences between mothers and father s in respect 

of orienting? 

*Is the educational level of parents' related to the orienting 

their children? 

* Is the success of a student affected by this orienting? 

iii. How does the birth order of the foreign language learner affect 

his learning? 

D. How is the parental support towards children who are learning a 

~oreign language? 

i. What is the attitude of parents towards their children's success 

in their foreign language classes? 

* Are there any differences between mothers and fathers in 

respect of their attitudes? 

* Does the student's success relate with the attitudes of his 

parents? 

ii. How do parents behave towards the student in his failure in 

foreign language class? 



* Are there any differences between mothers' and fathers' in 

respect of their attitudes and behaviours? 

* Is there any relationship between parents level of education 

and their attitudes? 

iii. What is the attitude of parents towards children's success in 

+earning a foreign language? 

7 

E. What is the attitude of parents towards learning a foreign language? 

i. What is the attitude of parents towards the people who know or 

are being taught a foreign language? 

*Are there any differences between mothers' and fathers' in 

respect of their attitude? 

* Does the attitude of parents related with their educational 

level? 

ii. What is the attitude of parents towards people who do not need to 

know a foreign language for their job? 

iii. How is the attitude of parents towards one who knows or is 

learning a foreign language? 

iv. How important do parents consider the learning of a foreign 

language? 

F. How is the interaction of the parents with the school and teachers? 

i. Do parents meet frequently with the foreign language teacher of 

their children? 

ii. Are there any differences between mothers and fathers in the 

frequency of meeting with the foreign language teacher? 

* Is ' there any relation between the educational level of parents 

and the frequency of meeting? 

* Is there any relation between the frequency of meeting with the 

foreign language teacher and the success of children? 



iii. How often do parents attend the parents' day meeting? 

* Is there any difference between mothers and fathers attending 

the parents' day meeting? 

* Does the parents' educational level determine their atteding 

the parents ' day meeting? 

' Does the parents' frequency of attending the parents' day 

meeting affect the success of the student? 

8 

G. How is the attitude of parents towards preparing the teaching 

environment and supporting the student in learng a foreign language? 

i. To what degree do the parents ' give importance to the learning 

.environment in foreign language learning? 

ii. Do parents tend to choose the school that their children wi l l 

attend based on its level of foreign language education? Do they 

pay attention when choosing school? 

* Are there any differences between mothers an fathe r s in choosing 

school? 

* Does choosing the school according to its level of foreign 

language education related with the parents' level of education? 

iii. Do parents contribute to their childrens' learning a foreign 

language by providing learning activities at home? 

* Are there differences between mothers and fathers in leading a 

hand? 

* Is the educational level of parents an effective factor in 

providing the teaching learning enveriment? 

iv. How do parents inspire their children to learning a foreign 

language? 

*Is there any difference between a mather and father in regard , 

to inspiring children to learn a foreign language? 
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* Is there any relationship between , parents' level of education 

and their encouragement of their children? 

* Is there any relationship between the success of student and 

these inspiration? 

v. At what level are the paren~interested in their children's 

learning of a foreign language? 

* Are there any differences between mothers' and fathers' levels 

of interest towards their childrens' foreign language education? 

* Does their .· interest affect the success of the student? 

* Is there any relationship between parents' level of education 

and their interest levels towards their children's foreign 

language class? 

vi. How is the parents' interest reqarding the student's foreign 

language homework? 

* Are there any differences between ~ mothers' and fathers' 

interestsin their children's foreign language homework? 

*Is the success of the student affected by his parent's interest 

towards his foreign language homework? 

* Does a parents' level of education effect their interest towards 

their children's homework? 

IMFORTANCE 

This study is important to give us an idea about how parents effect 

their children and how this relates to a student's learning process and 

to the success of his education. 

It is assummed that this study will be a quide for further investiga­

tions into the problems which are special to learners of a foreign 

language. 
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LIMITATIONS 

This study is based on research conducted in Eskişehir. It 

consisted of a survey which encompassed randamly selected mothers and 

fathers of third grade students, from randamly selected six secondary 

schools. A total of 357 people participated in the project. 

DEFINITIONS 

Learning: "Learning is a relatively permanent change in behavioral 

tendeney and is the result of reinforced practice''. (Kimble and Garmezy 

1963; 133, Principle of General Phonology 2nd Ed. NewYork, The Ronal 

Press Co.) 

Motivation in EFL: Motivation is the willingness of a person to learn a 

language, his reasons for giving time and effort to the learning task, 

and his perception of the benefit he will gain from doing so. In motiva­

tion there are wants, desires, and interest. Strevens (1978; 185) 

(Çetin, canan, The Role of Motivation in I.L. learning, Flirtation of 

Motivation with success 1983 M.ET.Ü. PP:3). 

Attitude: Attitudes refer to the stands the individual upholds and 

cherishes about objects, issues, persons, groups, or institutions, The 

influences ona person's attitudes may be "a way of life"; economic, 

political or religious institutions; family, school, 

(Carolyn - Muzaffer Sherif 1965: 4) 

or goverment 

Affective Variables: Schumann's paper discusses affective variables in 

greater depth and relates them to the learner's age. He points out 

several variables: positive or negative attitudes towards the speakers 

of the target language on the part of the learner and the learner's 

parents, the learner's preference for his own culture over that of the 

target culture, the learner's motivation (integrative or instrumental), 

whether the learner has an "emphatic" personality, ete. 

Croft, (1980 PP:l77). 
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Educational Environment: The surraunding where educational activities 

occur; knowladge transportation through teaching and learning process; 

made up of consisting of the elements of the staff, devices, instruments, 

establistments of the organization with which the student communicates 

into (Alkan, l979:6). 



CHAPTER II 

REVIEW OF RELATED LITERATURE 

For a time the reason for failure in foreign language learning 

was directly related to the habits that the learner had previously 

acquired in his native language. But recent research indicates that 

failure in .foreign language learning is not only due to transport from 

native language. This case brought up the need to expose the other 

reasons which are important in foreign language study. 

Schumann (1980) says that all normal people achive proficiency in 

their first language, but many have great problems and variations in the 

degree in learning a foreign language. He talks about factors important 

in foreign language learning. These are: method of instruction, age, 

aptitude, and other certain effective variables such as attitude, 

motivation and emphaty. 

Gardner (1974) have developed a model (Fig. 1) which considers the 

social milieu, in which the second language is acquired; individual 

differences in intelligence, aptitude and motivation; and the second 

language learning cantext (Whether the language is learned with or 

without instructiorl). 
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Figure 1: Schematic Representation of Theoretical Model (From Gardner 

et al. 1974). 
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Based on this model Schumann (1980) putforward some ideas; the 

social ~ilieu involves the cultural expectation of the learner's 

community concerning the speakers of the target language. Such expecta­

tions involve positive or negative values in arıother community. If the 

learner's community held positive values toward the target community the 

acquisition of the language will be enhanced. On the other hard if they 

have negative feelings about the target language, they feel that learning 

that language is either unnecessary or undesirable 

acquisition will be inhibited. 

so .that: it' s 

According to Schumann (1980) for children the most influential 

cultural expectations come from their parents. In this regard Gardner 

talked about active and passive roles of parents in directing their 

.childrens' educational process. In the active dimension the parent may 

encourage the child to do well in his language classes, helping him with 

his hornewark and by taking an interest in his success. Parents talk to 

children about either his negative feelings toward the foreign language 

or about the value of learning that language. In the passive dimension 
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they promoie the students' language learning by noticing his progress. 

They are aware of whether or not he does his homework, praises his 

success, and in general encourages him to learn. Among the individuals 

differences in language learning this model considers intelligence, 

aptitude, and motivation. Motivational factors, both instrumental and 

integrative, are the products of social milieu which 

construction of motivation. 

are the major 

Croft (1980), on the work of Lambert and Gardner, notes two types 

of motivation - integrative and instrumental: 

An integratively oriented learner is interested in learning 

a second language in order to meet and communicate with valued 

members of the target language community. A learner with in­

strumental orientation is one who has little interest -in the 

ianguage but who speaks the target language. Generally, he 

wants to learn the language for self-oriented or utili t arian 

reasons such as getting ahead in his accupation or gaining 

social recognation from his own peer group (Croft 1980: 178). 

Intelligence and aptitude operates independently of attitude and 

motivation in regard to achivement in a second language. "Gardner 

(1974, Reading No:l, P:4) points out that one can go a long way on 

either aptitude or motivation, but one can go even further with both. In 

addition, intelligence and aptitude appear to have the greatest influence 

on language learning through formal instruction rather than through 

direct exposure to the target language environment'' (Croft 1980 P:232). 

It should be noted that affective influences on foreign language 

learning such as unfavourable parental attitudes towards the target 

language can influence a child's acquisition of the foreign language. 

Glilmez (1982) says that for effective learning progress, ,· the 

student should be committed to learning a foreign language and encouraged 

to learn. These subgroubs are determined to achive these factors. 

* needs of success 

* favourable attitude towards the teacher 



* interest in learning a foreign language 

* a favorable 1 attitude toward the foreign culture 

* belief that his own culture is sUperior (ethnocentrism) and 

that this country is autonomous results in. 
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He also says that students need to successfully encouragement , 

before begining the foreign language learning process. Factors, s uch as 

the attitudes and behaviours of parents, the level of their education, 

the social class in which they live, ete, strongly effect the existance 

and development of this feeling. Although it is known that students' 

attitude toward his teacher is effective in foreign language but we have 

not sufficient and detailed kn~wladge about it. 

Gardner (1982) talks about the studies on attitudes and achivement 

in language study. He says that is has been demonstrated that attitudes 

influence behaviour. Andattitudinal variables . are related with effective 

variables and also influence, and proficiency in the schools language 

program, because they help to maintain an individuals' success level and 

also influences how a student approaches the language classroom situation. 

Giles and Arnold (1982), say that attitudinal and motivational 

variables are related to achivement in a second language, and this 

association is independent of language aptitude. He tells why attit~des 

are related to achivement in foreign language. This case closely consid­

ered student's language and language aptitudes. 

Dulay (1982) talks about learning conditions as an effec tive 

factor in learning. He says "Environmental one (conditions) that 

apparently limit the spoce and quality of second language learning 

include (1) the absence of peers who speak the language natively and 

(2) severally limited and often artificial conditions under which the 

language may be learned, such as two hours a week spent largely 

me~orizing vocablary or dialoques, doing audiolinoual drills, answering 

unreal questions, or trying to stimulate conversation with speakers who 

themselves are not proficient in the language'' (Dulay 1982:109). He 

goes on to say that; these unfortunate conditions invariably exist in 

the foreign language cantext because the target language is not the 
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language used for everyday communication is such situations. 

Oskomp (1977) talks about parental influence ever a child's 

behaviour and attitude. He says that a child's attitudes · are largely 

shaped by his own experience with the world, but this usually begins by 

explicit teaching and implicit modeling by parental attitudes. •Thus, 

many childhood attitudes are probably a combination of the child's own 

experience and what he has heard his parents say, or seen, them do. He 

concludes his opinion like that. A plausable alternative view is that 

these children learn by copying their parents attitudes and behaviour. 

Friedman and Meltzer (1973) stated that "the parent as a model 

for learning~exerts powerful influence on the child's ability to learn 

in school. When the modelisapoor one, learning difficulties can result". 

They also claim that any person importants to the child can serve as a 

role model. They also say that ''most theories advanced to explain the 

relationship between the psychological climate of the home and the child's 

behaviours deseribes the parent's personality as it influences the parent­

child relationship". Friedman-Menzer (1973:66). 

According to Carolyn and .Scheriff (1965), the individual~ attitudes 

are formed primarily in interaction with others whom he is attached 

emotionally, psyhologicaly. 

Friedman (1973) wrote about these kind of influences 

behaviour. According to him, negative feelings resulting 

on 

from 

childs 1 

the 

families, previous experience with a teacher, a school, or the "educational 

system" are picked up and acted on. He says that: "The parent may 

identify with the childs resentful feelings toward school and may 

candone the unacceptable behaviour. "I had trouble with my teacher, 

too" may be stated by the parent in combination with a half-hearder apol­

ogy for the child's actions, and partially disquised pride that the 

child is foolawing in his footsteps". (Frideman 1973 PP:69) 

Roudledge and Paul (1966) talked about favourable parental atti­

tudes. According to them parental attitudes greatly effect a child's 

progress at school. The most commen and appearently objective measure of 

parental interest is the frequency of his visits to the school. The 
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~frequency of visits to the school indicates the level .· of parental 

interestand it alsa measures the level of the parent's social competence 

and assurance. They alsa say that parents who visit the school often and 

bope for their children's success in general give a boost to their 

children's educational progress. They alsa agree that at all social 

levels, children tend to be more successful in their education if their 

parents discuss their progress and their future with the teacher. 

Valdman (1966) agreed that parents are an inseperable part of 

the life - space of the elemantary school. They explain it in 

that way because much of the skills develop from effectively working 

with the parents. The reason for that, is the teacher also communicates 

information concerning the social, emotional, and psychological develop­

mental status of the child communication with the teacher · is a very 

significiant partina child's school life space. The teacher is the 

first measure outside the home. 

Routledge and Paul (1966) impart the research of Kent and Davis 

in Cambridgeshire as an example to show the relationship between dieip­

line in the home and intellectual development among primary school 

children. According to the research "Normal Parents" were tolerant, 

patient, but f_ir:m, making reasanable demands on the child realistically 

related to his abilities, interests, and needs. On the other hand, the 

''unconcerned parents~were indifferent to the child's progress. They have 

no arnbitian for his success. They are content if he is kept out of 

trouble and few demands are made upon them. The effective home was the 

"demanding" home. The parents set high standards for theü child 

beginnig an ea~ly age. They reward infrequently and without generosity. 

Approval and affection are conditional upon activement. And they say 

that the poor development of the abilities in the children coming 

from the "unconcerned" class is due to the lack of encouragement given 

them by their parents. 

Anthony (1970) says that parenthoodi is a position in social 

structure. And each position is defined in terms of a set of expectations. 

For example those generally more articulate and better educated are 

expected to have more influence in the progress of their children than 
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parent in the working class. Generally, more upper-middle class parent's 

expect to exert more direct influence on their children's schooling than 

do working-class parents. That is, the structure of the society is one 

such persuasive shaping factor. 

Blumbery (1972) talks about opportunities in life. According to 

him the role of education in the social class system of modern society 

is changing. And it has always been true that opportunities in life 

are s haped by social background, especially the social situation of 

one's family. He says that education is a determining factor in one's 

occupation, income, and one's social class position. Socio-economic 

level or socio-educational levels effect interest and aspiration for after 

an education. The most important of these background differences is the 

socio-educational level of family. The parents themselves, illeterate or 

nearly so, can do little to add to their children's education. When the 

family ineome is very low thefamily needs to budget their money based on 

the number of children in school up to a certain age. They start to 

repeat the life of their parents . He says broadly, children from the 

lower class do not :show much interest in education nor opportunity to 

obtain it as those from upper strata because of lowered motivation and 

financial pressure. 



CHAPTER III 

THE RESEARCH METHOD 

As this study is a case study in order to ascertain parents' 

attitudes and behaviours towards a foreign language and their reflections 

on students success, different groups of parents' attitudes are observed 

by means of using a questionnaire. 

METHOD 

In this chapter, selection of subjects, preperation of the 

questionnaire, data analysis, and methodological assumptions are 

included for discussing the methodological steps of thi s s tudy. 

SELECTION OF SUBJECTS 

Subjects are the parents of the students who are attending third 

classes of secondary school. The six schools where suajects' children 

attend were randamly selected to represent socio-economic patterning of 

Eskişehir town centre. Randamly selected students at these schools were 

asked to deliver the questionnairs to their parents and return them to 

their teachers after they were answered. 480 questioneer sheets were sent 

but some parents either did not answer the questioneer or did not send 

it back. Thus, a total of 357 subjects (194 rnothers and 163 fathers) 

participated in this study. 

Distribution of parents is surnmarized in Figure I, 
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Selected Secondary 
School 

ı. Atatürk Ortaokulu 

2. Tunali Ortaokulu 

3. Mehmetçik Ortaokulu 

4. Süleyman Çakır Lisesi 

s. Anadolu Lisesi 

6. Yakin Doğu Özel Lisesi 

TOTAL 

No. Parents 

so 
54 

73 

60 

60 

60 

357 

Figure I: Distribution of Parents According to the School Their 

Children Attend. 

-
PREPARATION OF THE QUESTIONNAIRE 
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In order to carry out this research, first, a draft questionnaire 

was prepared and 20 parents were asked to answer this form. The questions 

were discussed with these parents and same . of the questions were eliminated 

or rephrased. Fallawing changes on the draft copy, the final copy was 

dublicated and sent to the parents. 

The questionnaire consisted of a total of 37 questions (Appendix 1). 

The first 10 involved general questions to get a better idea about 

the subjects (e.g. their educational backgrounds, their level of foreign 

language ete). 

The remaining 27 questionnaire items were designed to find 

answers to the questions set in order to meet the purpose of this study. 

These questions can be grouped as below: 

1. The general attitude of parents towards learning a foreign language. 

2. Parent's experience in learning a foreign language. 
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3. The interaction between parents and children. 

4. Parent~a support of their children in learning a foreign language. 

S. The attitude of parent's towards learners of a for~ign l~nguage. 

6. The interaction of parents with the school and the teacher. 

7. Parents' attitudes towards preparing learning environments 

Data Analysis 

Once the questionnairs were returned the data gathered was fed 

into a personal computer and processes-Data was analyzed by using 

percentages of distribution and where over was required. The significiant 

of distribution was tested by using Chi- square with 0.05 level of 

confidence. 

Methodological Assumptions 

It is assummed that, 

* Both mothers and fathers answered the questioneer without 

~ffecting each oth~r. 
. . . 

* All parents answered the questionnaire sincerely. 



CHAPTER IV 

ANALYSIS OF RESULTS 

In this seetion the data gathered ·from parents will be analysed. 

The questions on the 3uestionnaire are categorized and analyzed according 

to the purpos es set forthin the first seetion of this study. 

General features of the parents involved in this study are 

summarized in the fallawing tables. 

The first table (Tablo I) indicates the parents ' level of education. 

Table 1 

• • 

Parents Level ' Of Education 

Level of Education No. of Par ents % 

Primary School 159 45 

Secondary School 104 30 

University 81 23 

Illitera te 5 2 

TOTAL 349 100 

As can be observed from Table I, most of the parents have primary 

school education only 23 % are welleducated people. 43 % of parents' 

graduated from primary school. 
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Table 2 and Tablc 3 sh~w the number of parents who know a 

foreign language and the f6reign language levels of these parents 

respectivery. 

Table 2 

The Number Of Parents Who Know a Foreign Language 

Number of parents 
Who know aF. L. 
as they obs erved 

YES 

NO 

TOTAL 

No. of 
Parents 

129 ı . 

227 

356 

% 

35 

65 

100 

23 

Parents' level of foreign language level can be seen as in Table 3. 

Table 3 

Pareı:ıts' Foreign Language Level 

Parents' F.L. No. of % 
level a s they Parent 
cl ai m 

Little 33 26 

Average 65 so 
Well 31 24 

TOTAL 129 100 
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As it can be seen in Table 2, the great number of parents claimed 

that they do not know a foreign language. But same of the parents who 

answerd, "YES" (their numbers were 129) they deseribed themselves as in 

Table 3. If their level of foreign language knowladgc were (average) or 

,·well' they accepted themselves as people who know a foreign language. On 

the· other hand parents who accept their foreign language level as 

'little' they accepted themselves in the group of parents who know a 

foreign language. If they did not know a foreign language they answered 

the question 'NO' (their numbers were 227). 

Table 4 shows the parents information about their childrens 

foreign language average success in the first three years at secondary 

school. The results can be seen as in the fallawing table. 

Table 4 

The Result .O_f_ Average .S..U=~~ Of The Students In Foreign Language 

Class Within The First Three Years At Secondary School. 

Students' average 
F.L. grades within 
the First Three Years 

ı- 4 

5- 6 

7 - 8 

9 - 10 

TOTAL 

No. of 
Students 

29 

146 

128 

54 

357 

% 

8 

41 

36 

ıs 

100 

As can be seen in that table, most of the students were at the 

average and upper-average levels. This situation is the general success 

level of secondary schoolsin our country. Interestingly enough,the 

number of ·student who failed in foreign language class were lower than 

the number of successful students. This case may be linked to the foreign 

l?nguage education strategy. It reguires not giving the lower grades as 
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much as possible, in order to make the student more eager to learn a 

foreign language. 

Table S, shows the divers ity of students who were either going to 

~D iQ~titutıon or th~y ~~~~ taking a çou~se for learning a foreign 

language as an activity for learning a foreign language. 

Table S 

The Resul ts of The Studen ts Who ,Are Qo ing To An In s ti tu tion JJr 

Taking ~-Course For Learning :A Foreign Language. 

Students who are No. of % 
going to an institution Students 
or they're taking a 
course for learning a F.L. 
as their parents' cl ai m 

Yes, they attend an 
institution for learning 19 s a F.L. 

No, they don't at ten d 33S 9S a institution 

Yes, they take a course 7 2 

No, they don't take course 34S 98 

TOTAL 3S4 100 

As it is seen in that table, most of the students either do not go to 

any institution or they do not take a course for learning a foreign lan­

guage as an out of school learning activity. It is assummed that their 
. - ·- r 

attending or their taking a course for learning a foreign language depend s 

on their parents attitudes towards learning a foreign language. This may 

be directly related to the parents' level of education, or to their 

econcım~c;_J-_eve~_~/ _ 



26 

Table 6, shows the number of people in the family who know or they 

are still learning a foreign language, as the parents claimed. Number of 

people includes both themselves and their chiidrens. 

Table 6 

The Results Of The Number Of People ln The Family Who Know Or 

They're Still Learning a Foreign 

Number of people in 
the family who knows 
or they're still 
learning a F.L. as 
the parents claim 

ı Person 

2 People 

3 People 

4 People 

s People 

TOTAL 

No. of 

Person 

58 

155 

101 

40 

3 

357 

% 

16 

44 

28 

ll 

ı 

100 

As can be observed in thi s table generally two or three people 

kno~ or are learning foreign language. These numbers were supposed to 

include their children and one of the parents, mather or father. On the 

other hand we see the number and its percentage belonging to answer of 

"4 people" gives an idea about whether or not they are well educated 

parents , that in these families generally both mather and father either 

at the 'average' level or at the 'well' level know a foreign language. 

The rate of 16 % obvious ly shows that parents do not know a foreign 

language. Only one of their children i s being taught a foreign language 

at school. 
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In Table 7, parents indicated the kind of school in which their 

children are beign educated. The diversity of the students can be se~ 

in the following table. 

Table 7 

Diversity of The Schools, as Parents Claim That Their Children 

Attend. 

School that the No. of % 
Students are attending Students as their parent's claim 

* Public-Secondary 237 67 

Schools 

..... Private High School 61 17 .... 

* Anadolu High School 57 16 

TOTAL 355 100 

This table shows the general diversity of the schools and the 

students who attend th~se schools. Ii can be also given as a pattern 

for general diversity of the students in our country who are attending 

these schools. The last two of theschoolsin Table 7, need to meet some 

specific requriments to be able attended. But public- secondary school 

are open to every student. Thus their level of foreign language education 

is probably expected between average and at the upper average level. 
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In table 8, parents deseribed the importance of knowning a foreign 

language for their work s ituation. Diversity of the relationship 

between the parents work place and whether or not their job requires the 

knowing of a foreign language can be seen in table below. 

Table 8 

The Results of Parents Need To Know a Foreign Language At Work 

Parents indicated their No. of % 
need to know a Foreign Parents Language at work 

1~ Directly related with 19 6 

my work. 

* Not related with 37 ll 

my work. 

* Sametimes it is 98 29 

needed, 

, ... Never necessary. 183 54 -~ 

TOTAL 357 100 

In that table the results show that for most of the parents, 

their rate is 54 %, a foreign language is nevsr necessary for their 
.. ~ 

work. This cas e can be linked to the social positions of the parents 

relatively. 

A. GENERAL ATTITUDES OF PARENTS TOWARDS LEARNING A FOREIGN LANGUAGE. 

This subject was discussed with S questiorıs in the questionnaire. 

I. The first question was "Do the parents want their children to learn 

q :E<=!r:eign language?" 
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* The first question was observed according to the differe~ces 

between mothers' and fathers' in terms of their willingness towards their 

children's learning a foreign language. 

Table 10, summarizes the differences between mothers and fathers 

willingness towards learning a foreign language. The diversity of the 

parents can be seen in that table. 

Table 10 

The Results of Differences Of Mothers-Fathers İn Willingness 

To~ard~ Learning Of a Foreign Language. 

Q: "According to Certainl y 
you do your necessary 
children 
leaming of 
a F.L. necessary? 

Mather 121 

Father 

Total 

119.3 

101 

102.7 

222 

Not as necessary 
but it is better 
to learn. 

8 

9.1 

9 

7.9 

17 

Necessary for 
me but I leave 
the decission 
to him 

ss 
S5.4 

48 

47.6 

103 

Never 
Necessary 

2 

2.2 

2 

1.8 

4 

2 In that table chisquare is calculated as x =0.37 degrees of 

Total 

186 

160 

346 

freedam as df=2 and the table value is calculated as xt=S.991 at the 

O.OS canfidence level. Since the table value is higher than the 

chisquare value we accept the null hypothesis. As a result we can say 

that; there is no differences between mothers and fathers in terms of 

their willingness towards their children's learning of a foreign language. 
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ii. The second question was "According to parents is the age of the 

student important in learning of a foreign language. This question 

was observed as in table 9. Diversity of the parents can be seen in 

that table. 

Table ll 

The Results Of The Imporance Of Learning Age For Parents' 

"According to you, what is 
the relationship between 
the age and learning of a No. of 
F.L. ?" Parents % 

It is better to start in 214 64 Childhood 
'-

It is learning more 
conciously in adolasence 20 6 

It is better to learn 
55 16 when it is needed. 

No relation with age 48 14 

TOTAL 357 100 

Parents agreed on the idea that children are better learners than 

adults and learning is easier during childhood. 16 % and 14 % of parents 

thought that a foreign language can be learn when it is neeued and this 

case is not related with age. 

iii. The third question was "Do parents serve as a model for their 

childrens learning of a foreign language?'' Distribution of parents' 

answers l can be seen in the following table. 
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Table 12 

The Results Of Parents Modelling For Their Childrens Learning Of 

a F.L. 

Q: ''D:> you really want your 
children to learn a 
foreign Language?" NJ. of Parent % 

I wish very mu ch and I 
129 36 try to be a go o d model 

It's not important to me 
thus it does not interest me 18 s 

-. 
Their desire is mor e impor~ant . 
than my desire. 206 58 

No 4 ı 

TOTAL 357 100 

As can be seen, parents were not very insistent that their child- · 

ren, learn a foreign language. They desire it, but they leave the deci­

sion to their children. Their desires do not always come first in their 

children's education the rate of this case was observed as 58 %. And 

36% of parents wish very much their children's learning of a foreign 

language and they try to be a good model for them. For 5 % of parents 

learning of a foreign language is not very important thing. 

iv. The fourth questiorı was "What do parerıts think about the distinc­

tion in education of native and foreign language? 

In Table 13, diversity of parents' answers towards the distinc­

tion for native or foreign language, can be seen in the following table. 
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Table 13 

The Results Of Parents Opions Towards Education Of Native And 

Foreign Language. 

Q: '' According to you, should 

Turkish education care No. of 

first" fırrents % 

Yes, Turkish education 

is more important 64 19 

Foreign language education 

is more important 12 4 

Both of them are important 254 77 

TOTAL 330 100 

As it is seen parents are aware of the importance of language 

education. To them native and foreign language education should POt be 
ıJ . ~ ...... 

considered as seperated. Both native and foreign language is important 

. ' in a child' s language education. 

v. The fifth question was "Do parents accept that one of the reason · 

for learning a foreign language is to develop international re­

lationships with other countries" 

In Table 14, we can see the diversity of the parents' thoughts 

towards the aim of learning a foreign language at school in the following 

table. 



Table 14 

The Results Of Parents Opinions Towards The Aim Of Learning a 

F .L. At School. 

Q: To you does learning a F .L. 
have a part in improving 
our country' s interaction in 
po li tic and ecoocmic field s 
with other countries. 

YES 

NO 

No idea 

TOTAL 

tb. of 
Rrrents 

307 

17 

33 

357 

% 

86 

s 

9 

100 

34 

As it is seen by parents the learning of a foreign language has 

many functions in society. International benefits also determine the 

reason for learning a foreign languaeg.It shows that parents are aware 

of the importance and the function of learning a foreign language. 

B. IMFORTANCE OF PARENTS' FOREIGN LANGUAGEEXPERIENCESIN LEARNING OF 

A FOREIGN LANGUAGE. 

This subject was discussed with three questions in the question-

nai:r.e. 

i. The first question was "Does the attitude of parents towards 

foreign language learning relate with their previous experience?" 

In_ Table 15, we can see the diversity of the parents indications 

regarding their previous experiences in learning a foreign language as 

in the following table. 
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Table 15 

The Results Of Parents Experience In Learning a F.L. 

Q: "Ibw was your previous 
tb. of experiences in learning 

of a F.L. ?" Rrrents % 

My chi1dhood memories w ere 
30 8 

bad but I was able to learn 

My memories were bad and 

I was not able to learn 21 6 

My memories were good and 
70 20 

I was ab1e to learn 

My memories were good but 
48 13 

I was not able to 1earn 

I don't remember 188 53 

TOTAL 188 53 

Relating to the above ·observations it is better to test these 

following questions and their results; 

i. The second question was "How positive are the attitudes of parents' 

towards the learning a foreign language?" 

In Table 16, we can see the diversity of the parents' attitudes 

towards the learning of a foreign language, as in the following table. 



36 

Tab1e 16 

The Res ults Of The Parents· Interest Towards The Learning Of a 

Foreign Language. 

Q: ''Ho.v is 1 was your interest N::ı. of 

* 

* 

* 

* 

towards a foreign language?" Parents % 

I was always interested _in 

a F.L. 75 22 

I enjoyed but I never worked 

on it 94 27 

Once long age I tried to · 
86 25 

learn but not any more 

I never tried to 1earn and 

I am not interested in 91 26 

learning 

TOTAL 356 100 

iii. The third question was "What are the attitudes of parents' 

reguarding their previous experience learning a foreign language 

and what are their attitudes towards an opportunity of learning 

a Forı:i~_n la_~_ısuage?" 

In Tab1e 17, we can see the diver sity of the parents' attitudes 

toward s an opportunit~ for learning a foreign language as in the 

following table. 
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Table 17 

The Results Of The Parents Attitudes Towards An Oppurtunity For 

Learning a F.L. 

Q: "Irrıagine that you have a new l'b. of 
apportunity for learning a F.L." Parents % 

* Immediately I evaluate ·this 

opportunity. 124 36 

* If it is possible for me I 

evaluate ;this opportunity , 142 41 

* It is too late for me 62 18 

.,. 
I never wanted to learn a F.L. 17 s ~-

TOTAL 345 100 

According to the results of Table 15, Table 16, Table 17, many of 

the parent have no previous memories that encourage or discourage them 

in learning a foreign language the rate 53 %, showed that this result in 

Table 15. But a few of them 20 % succeded in learning a foreign language 

although their previous experiences were bad. In Table 16 we can see that 

their interest was homogenous although these results . 256 parents have 

sympathy 1 but they have not seriousli engegedwith a foreign language. 

This shows that they positively approach the learning a foreign language. 

On the other hand their positive attitudes do not enable them to be more 

eager or willing for evaluating a new opportunity for learning, as it 
- ~ 

was observed in Table 17, in the rate 36 %. First of all they consider 

their positions based on whether they have time or if they still want to 

learn a foreign language, in short they approach learning of a foreign 

language wi th half-hearded _!~~~_:ı:e · Their atti tudes were observed in the 

rate 41 %. On the other hand few of them who were observed in the rate 
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18 % entirely had lost their desire for learning a foreign language be­

cause the time is too late for thern. 

C. INTERACTION OF PARENTS' AND CHILDREN 

This subject was discussed with three questions in the question-

naire. 

i. The first question was "What is the role of parents' who don't 

know a foreign language, in encouraging their children towards 

learning a foreign language?" 

In Table 18, diversity of the parents can be seen according to 

their opinions towards parental rnodelling, in a child' s education. 

Table 18 

The Results Of The Irnportance Of Parental Modelling İn Children's 

Education. 

Q: "According to you heM is the 
expected attitudes of children 
towards F .L. who their parents 
don't knCM a F.L. ?" 

They don't feel the need for 
learning a F.L. because of 
the lack of parental 
rnodelling 

They learn -~f their parents' 
encourage thern to learn 

They because rnore willing to 
learning a F.L. becaus e their 
parents didn't learn. 

Parent F.L. knowladge lack 
does not effect thern learning 
a F. L. depend j on the ir d e sil' e 

TOTAL 

l'b. of 
:%ren ts 

47 

73 

23 

202 

345 

% 

14 

21 

7 

58 

100 
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As it can be seen in that table, parents do not accept the effect 

of their foreign language knowladge on their children's learning apti ­

tude for learning a foreign language. This case is calculated in t he rate 

of S8 % .. For some of the parents who were in rate of 21 %, if parents 

encourage them to learn a foreign language they learn. But this answer 

does not include whether the parent knows a F.L. or they don't know. 

They only emphas ize the importance of parental inspiration in a chi lds 

education. 

ii. The s econd question was ''Is support given children by the i r parents 

directly or indirectly an important factor in respect of or i ent i ng 

the children towards ~ ~ ·~ learning of a foreign language? 

In Table 19, This question_ was observed the diversity of the 

parents' differences in attitude in res pect of influencing the students 

F.L. education. This can be seenin the following table. 

Table 19 

The Results Of Parents' Difference Of Opinions Towards Parental 

İnfluence İn Student's Foreign Language Education. 

Q:"According to · Educalian is Parents can İf parents Parents have 
you do ı:erents successful only warn force the no role 11ıey 
have an impor- thanks to than dıildren learn if Total tant role in ı:erents en- theylearn they will. 
orienting their courament 
dıildren towards and parent' s 
learning of orienting 
a F.L. ?" 

Mather 105 38 lO 3S 
188 

107.1 40.2 8.0 32.7 

Father 9S 37 s 26 
163 

92.9 34.8 7.0 28.3 

200 7S ıs 61 3Sl 

- ------ --- - ---·-- ---·- --
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In that table chisquare is calculated as x2=1.74, degrees of 

freedom as df=3 and the table value i s calculated as x2=7. 815 since the 

table value is higher than the chisquare value we accept the null hypot­

hesis. That is, there is no differences between mothers and fathers in 

respect of influencing their children towards learning of a foreign 

language. 

Yı~ The second question "Is s upport gi ven children by their parents 

directly or indirectly an important factor in respect of 

h ı d ı f f . ı " orienting the c i dren towar s earning o a oreıgn . anguage. 

Was observed as in Table 20, according to the relationship 

between parents' level of education and their way of orienting 

their children toward s learning of a foreign language. 

Table 20 

The Results Of Parental Influence İn Children's F.L. Education, 

In Respect Of Parents' Level Of Education 

Q: "According to you, do Educalian becares Parents can Parents have no 
parents have an thanks to parents' only warn role. Children 
important role in Encouraging and them learn if they 
areinting their children rerents' orienting will TCJfAL 
towards learning of a 
F .1. ?" 

-·-- .. ·- -·· -· 
Primary Sch. 78 48 30 

191.05 35.93 24.53 
156 

Secondary School 68 17 17 
102 

62.46 23.49 16.04 

Unv. 59 15 7 31 
49.60 18.65 12.74 

İlliterate 13 2 2 

10.41 3.91 2.67 
17 

TOTAL 218 82 56 356 
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In that table Chisquare is calculated as x2 = 80.94 degrees of 

freedom as, df = 6 and the table value as xf = 15.592 at the 0.05 canfi­

dence level. Since the chisquare value is higher than the table value we 

reject the null 1 h~~o~Eesi~. ' As a res ult we can say that the parents' ed­

ucational level is related to their way of orienting their children to­

wards learning a foreign language. 

* The second question is observed as in table 21. according to 

the students' diversity of success by the parents can be seen 

in that table. 

Tablo 21 

The Results Of Parental ~ole In Orienting The Student Towards a 

Foreign Language Education. In Respect of Student Success. 

Q:"According to you Eelucution i s Parents can If parents Parents have 
do parents have successful only wain force, the no role, 
an irnportant role tlıanks to than children children learn 
in orienting parent's learn. ıf they will IDr AL 
their children - encouraging 
tCM&ds learning and orienting 
of a F.L.?" 

1-4 ll 6 4 8 
?9 

16.8 6.3 1.3 4.6 

5--6 82 31 7 20 
lLıC 

81.3 30.3 6.1 22.3 

7--8 ()) 30 4 21 
124 

72.0 m.9 4.4 19.7 

9-10 '3) 8 ı 6 

3).8 Jl.S 2.5 8.4 54 

IDr AL 201 75 16 ss ?/.+7 
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In this table chisquare was calculated as x2 = 11.46 degrees of 

freedam as, df = 9 and table value was calculated as x~ = 16.919 at the 

0.05 canfidence level. Since the table value is higher than chisquare we 

accept the null hypothes is. That is, the success of student was not 

affected and not reiated with the orientation of parents them towards 

learning of a foreign language. 

iii. The third question was "What is the advantage, the number of people 

in family who know a F.L. in respect of effecting to those who do 

not know or being learning a foreign language?" 

Diversity of the .parents can be seenin : . Table 22. 

Table 22 

The Results Of The Effect Of Parental Modelling on Children. 

Q: "According to you how do nE!llbers 
in the family who know a F.L. No. of effect those who do not know 
a F .L. or being learning a F .1. ?" Far en ts % 

Learning of a foreign language 

becomes more easy and amu s ing 113 34 

Member s who do not know 

become more eager and they i try 159 48 

to learn. 

Family members do not affect 

each other 57 18 

TOTAL 329 100 
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It can be seen that parents who were in 48 % believe that, the 

effect of the member s who know a F.L. in the family, on the members who 

do not know a F.L. is positive, and 34 % of them agree that learning can 
. t 

be ea~ier and more amusing. 
;- -

D. IMFORTANCE OF PARENTS. ~SUPPORT TO\.VARDS CHILDREN 'S LEARNING OF A 

EOREIGN LANGUAGE . 
· ·-- ---·--.ı.. ___ . 

This subject was discussed with three questions in the question-

naire. 

i. The first question ":'as "What is the attitude of parents tO\•ards 

their children's success in foreign language?" 

This question wasobserved as in table 23 according to differences 

between mothers' and fathers' attitudes towards the students' success. 

Diversity of the parents can be seen in that table; 

Table 23 

The Results Of The Differences Of Mothers · And Fathers' Attitudes 

Towards The Student Success. 

Q: Haw is your I feel happy Anyhow, I do His success isn' t His success Total 
attitude and I reward everything I a suprize because is the benefit 
towards your him. canforhim he is successful of himseli 
children's to learn a in classess 
success in F.L. He should 
F.L.? be successful. 

Mother 60 20 25 83 
188 

70.8 20.1 24.5 72.5 

Father 70 17 20 so 157 
59.2 16.8 20.5 60.5 

130 37 45 133 345 

-- - -------
-~ - . ---- ---------------- - --------- -- --- -- ---



44 

In that table chisquare is calculated as xt= 7.03 degrees of 

freedom as df=3 and the table value is calculated as xt= 7.815 . Since 

the table value is higher than the chisquare we accept the null 

hypothesis. As a res ult we say that there is no differences between 

mothers and fathers in res pect of their attitudes towards their children's 

success in foreign language class . 

--:---·-.-'-- '---.. ··-

* The fir s t ques tion "What is the attitude of parents towards 

their children's success in foreign language." Was observed as 

in table 24 according to student success. 

Diver s ity of the parents can be seen in that table. 

Table 24 

The Res ults Of Parents Attitudes And IBehaviours . Towards Student's 

S~ccess Jn Respect Of Students Success In F.L. Class. 

Q:"Ho.v is your I feel happy Anyhow I do> His success i s His success is 
,attitudes and Ire.ward everytlı:ing I not a suprize ' for the benefit 
tawards him can for him because he is of himseli WTAL 
your to learn a successful in 
children' s foreign his other 
success in language closses 
F .L. ?" He should be 

successful 

1- 4 ll 3 3 12 29 
11.0 3.1 3.8 ll. ı 

5-6 63 13 8 56 
140 

53.0 15.0 18.2 53.8 

7- 8 L~6 13 19 52 124 
46.9 13.3 16.1 47.7 

9-10 17 8 15 13 

20.1 5.7 6.9 20.4 
53 

TOTAL 131 37 45 133 346 
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In that table chisquare is calculated as x2= 23.7S degrees of 

freedom, as df=9 and,the table value is calculated as x~= 16.919 at the 

O.OS canfidence level. Since the chisquare is higher than the table value 

we reject the null hypothesis. That is, parents' attitudes and behaviours 

are not related factors towards their children's success. 

~ The first question was absevered as in Table 2S according to 

parents' educational level how parents behave towards their 

children's success in foreign language class. Diversity of the 

parents can be seen in that table. 

Table 2S 

The Results Of Patents Attitudes And Behaviours Towards Student's 

Success In respect Of Parents' Educational Level. 

Q: ''Haw is your I feel happy Any haw I do His cuccess is His cuccess is 
attitude and I reward everthing I not a suprezi for the benefit 
tawards him .can for him because he is of h:imself 
your learning of successful in 
children's a F.L. so he his after 
success in should be classes. IDI' AL 
F.L.?" success ful 

Primary 
49 16 13 73 School ısı 

Educated S7.2 16 .ı 19.6 S8.0 

Elemantors 

School 39 12 14 37 102 

Education 38.9 10.9 13.3 39.2 

High-Unv. 39 9 16 16 
80 

Education 30.3 8.6 10.4 30.8 

İlliterate s 2 2 7 
ıs 

S.64 1.68 1.68 S.73 

TOTAL 131 39 45 133 348 
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2 In table 7, chisquare is calculated ~s x = 21.16 degrees of 

freedem as, df = 9 and the table value is cal~~lated as x~ = 16.919 at 

the 0.05 canfidence level. Since chisquare was higher than the table 

value we reject the null hypothesis~ That is the paren~s' level of edu­

cation effects their behaviours and attitudestowards the success of 

student. 

ii. The second question was "What is the attitude of parents towards 

the children who fail in learning a foreign language?" 

This case was observed as in Table 26 according to the difference 

of mothers' and fathers' opinions towards the failure of the s tudent in 

foreign language class. Diversity of the parents can be seenin that 

table. 

Table 26 

The Results Of Differences Between Mothers' And Fathers' Opinioııs 

Towards Students Who Fail -ln F .1. Class 

Q:How is your Grades are not I ffiows whether The student effort 
attitude everything. he will successful to learn should be 
towards the or not increased . If he 
children is failure it is Total 
who fail in better to stop 
learning learning. 
a F.L.? 

Mather 61 14 117 192 
60.5 14.7 116.7 

Father so 13 97 
160 

50.5 12.3 97.2 

Total lll 27 209 352 

' : 
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On that table chisquare is calculated as x2= 0.08, degrees of 
~ ' 

freedam as df=2 and the t~bl~ value is calcuJ.ated as x~= 5.991 Since 

th& table value is higher than the chisquare value we accep t the null 

hypothesis. As a result we can s ay that there is no differences between 

mothers and fathers in terms of their attitudes toward s the failure of 

the student in foreign language class. 

* The second question "What is the attitude of parents towards 

the children who fail in learning a foreign language? " was 

observed as in Table 27. Diversity of the parents attitudes and 

behaviours towards the failure of s tudent in foreign language class . tn 

respect of parents 1 l evel of education can be seen in that t able. 

Table 27 

The Res ults Of The Parents Attitudes And Behaviours Toward The 

Success Of Student In F.L. Clas s. 

Q: ''How is your Grades are not It shaws whether he If he i s failure 
Attitude everything will be soccessful it is better 
towards the or not but his stop learning 
children who learning effort 
fail in should be 
learning a F.L?" ,increased 'IDJ.'AL 

Primary Sch. 54 16 8.7 
157 

49.4 16.22 93.4 

Secondary 
29 8 67 104 

School 32 .4. 10.74 61.3 

Unv. 23 9 48 
70 

25.2 8.26 47.6 

Illiterate 5 3 8 
17 

5.27 ı. 76 9.97 

TOTAL lll 36 210 35 7 
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2 In table 8, chisquare is calculuted as x = 6.02, degrees of free-

dam as, df =· 6 and the table value as xi = 12- 592 at the 0.05 canfidence 

level: since the table value is higher than chisquare value we accept the 

null hypothesis, that is a parents educational level is not related with 

their attitudes towards the success of a studen t in foreign language 

class. 

iii. The third question was "What is the atti tude:. of mothers and 

fathers towards the success and failure of student" 

In Table 28, we can see the diversity of mothers' and 1fathers' 

beh~_viours : [ 

Table 28 

The Results Of The Differences Between Hothers And Fathers Atti­

tudes Towards a Student's Success. 

Q: How is your 
attitude 
towards the 
successand 
failure of 
student in 
F.L. class? 

Hother 

Father 

TOTAL 

I encourage him 
in his success 
and failure 

112 
106.4 

83 
88.6 

195 

When he fails, I don' t 
worry about him. He 
can take care of his 
own affairs hinself 

14 
16.9 

17 
14.1 

31 

- ---· ·-· · ------- · ·------~-~-----. 

I always want him 
to study more but 
I never show my 
feelings 

66 
68.9 

66 
57.3 

126 

..------------ ----

Total 

192 

160 

352 
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In that table chisquare is calculated as x2=2.00, degrees of 

freedam as df=2 and the table value is calculated as x~ = 5.991, at the 

0.05 canfidence level. According to these results, since the table value 

is higher than the chisquare value we accept the null hypothesis. That 

is, there is no differences between mothers and fathers in terms of tlıeir 

attitudes toward the success and failure of student in foreign language 

class. 

E. ATTITUDES OF PARENTS TOWARDS THE LEARNING OF A FOREIGN LANGUAGE 

This subject was discussed with third questions in the question-

naire. 

i. The first question was "What is the attitude of parents towards 

learning or 1 knowing a foreign language?" 
-- - ~ ·---- ------ --

• The first question was observed as in Table 29, according to 

differences between mothers and fathers attitudes towards 

learning a foreign lahguage. Diversity of the parents can be 

seen in the following table. 

Table 29 

The Results Of Parents Attitudes Towards Learning A Foreign 

Language In Respect Of The Reason Of Its' Learning. 

Q:According to A good job To learn the It m:ıke well It does not need 
you what are and iocane culture of educated any purJDse to Total 
the purJDses that target person learn 
of people who language 
learn a F.L. speaker 

Mather 37 45 77 35 194 
41.5 44.8 75.4 32.2 

Father 39 37 61 24 161 
34.5 37.2 62.6 26.8 

TOTAL 76 82 138 59 355 

-------- --- -- - ··-- ---·------- - -----------
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In that table chisquare is calculated as x2= 1.69 degrees of 

freedom as df= 3 and the table as x~ = 7.185, at the 0.05 canfidence 

level. We accept the null hypothesis. That is, there is no differences 

between mothers and parents in terms of their attitudes towards learning 

or knowing a foreign language. 

* The first question was observed as in Table 30 according to 

the parents' level of education, how their attitudes are towards 

learning a foreign language. We can see the diversity of the 

parents. 

Table 30 

The Res ults Of Parents' Attitudes Towards The Reason Of Learning 

Of A Foreign Language. 

Q: "According to yoo A good job and To learn the It M:ıkes a It does not 
what are the ineane culture of well educatecl serve any 
purposes prople that target person purpose to 
who learn a F.L?" language learn Total 

speaker 

Primary 28 40 56 33 157 
School 34.0 36.2 60.9 26.0 

Secondary 25 23 40 17 
105 

22.7 24.2 40.7 17.4 

High-Unv. 19 14 40 7 

17.5 18.7 31.4 13.4 
80 

Illiterate 4 6 2 3 s 
3.22 3.47 5.58 2.51 

fbtAL 76 83 138 60 357 
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In that table chisquare is calculated as x2 = 15.38, degrees of 

freedom as, df=9 and the table value is calculated as x~ = 16.919 at the 

0.05 confidence level. With these results we accept the null hypothesis. 

That is parents 1 attitudes towards a foreign language, in respect of the 

learning reason, are not related with their educational level. 

. . ~ 
ii. The second question was "What are the atti tucles of_ parents towards 

the people whose employment does not necessitate the need to know 

a foreign language?" 

This question was observed as in Table 31.Diversity of the parents 

can be seen in that table. 

Table 31 

The Results Of Parents Attitudes Towards F.L. Knowledge For 

Employment. 

Q: 1 1According to you if the people 
whose employETIEnt does not 
necessi ta te the need to know 
a F .L, shouldn 1 t they learn 
a F.L?" 

Yes, I agree with that idea 

A person 1 s job does not 

effect his desine for 

learning a F. L. 

TOTAL 

No. of . 
Parents 

49 

297 

356 

% 

14 

86 

100 

86% of parents belive that a person 1 s job does not effect his desire 

for learning a foreign language . 
. .... J1~ -- . 

F. INTERACTION OF PARENTS WITH THE SCHOOL AND THE TEACHER 

This subject was discussed with two questions in the question-

naire. 



52 

i. The first question was "How often do parents meet with the foreign 

language teaeber of their chi1dren?" 

* This question was observed as in Table 32 according to the 

parents' educational level. , how frequently parents meet with 

their children's foreign language teacher. Diversity of the 

parents can be seen in that table. 

Table 32 

The Results Of Parents Neeting Frequency vJhi t F .L. Teacher. 

Q:''How often do you Visit as Orıce for When the teacher Istill 
rıeet with your often as each term calls or if it's ne ver 
children' s F. L. possible very . necessary. rıeet 'IDI'AL teacher?" 

Primary 

School 10 32 lı8 65 155 

Educated 14.2 32.5 40.4 56.8 

Secondary 
9 38 20 34 

School 101 
9 .. 8 28.4 26.3 37.0 

Educated 

Unv. Educated 12 25 20 23 
80 

7.3 22 .s 20.9 29.3 

Illitera te 2 4 4 6 
16 

ı. s 4.5 4.18 5.8 

TOTAL 33 99 92 128 352 

2 
In Table 12, chisquare is calculated as, x 17.42 degrees of 

freedam as df=9 and the table value is calculated as x~ = 19.919 at the 

0.05 canfidence level. These results show that there is no interaction 

between the parents' educational level and their freuency of meeting 

with their children's foreign language teacher . 
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~-< The first question "How often do parents meet with the foreign 

language of their children" was observed as in Table 33 

according to the differences between mothers and fathers attitudes 

attitudes towards meeting with their children foreign language 

teacher. Diversity of the parents can be seen in that table. 

Table 33 

The Results Of Mothers and Fathers Frequency Of Meeting With 

Foreign Language Teacher Of Their Children. 

When the teacher I stili Q: Ho.v of ten do you Visit as often Once for 
ıreet your children as possible each term calls or if it nev er Total 

F.L. Teacher? is very necessory ıreet 

Mother 21 57 42 68 
17.3 52.9 49.2 68.6 

Father ll 41 49 59 
14.7 45.1 41.8 58.4 

TOTAL 32 98 91 127 

In t hat table chisquare is calculated as x2=4.69 degrees of 

freedam as df=3 and the table value is calculated as x~ = 6.251 at the 

0.05 canfidence level. Since the table value higher than table value we 

accept the null hypothesis. That is, there is no differences between 

mothers and fathers in terms of their attitudes towards meeting with 

their children foreign language teacher. 

188 

160 

348 
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*The first question was observed as in Table 34, the interaction 

between the frequency of meeting with the foreign language 

teacher s and the success of student. Diversity of the parents 

1an be seen in that table. 

Table 34 

The Results Of The Interaction Between Parents Meeting Frequency 

ith The Foreign Language Teaeber And The Success Of The Student. 

Q:''How often do you V isi t as of ten Once for When the Istill 
visit you as possible each terın teaeber calls never meet 
children' s F.L. or if it is very 
teacher?" recessary ItJfAL 

1-4 ı 5 s 19 30 
2.8 8.2 7.2 10.7 

S- 6 12 49 36 4S 142 
12.6 40.0 37.1 S2.2 

7-8 10 29 38 42 
124 

11.0 34.9 32.4 4S.6 

9- 10 9 ıs 12 17 
53 

4.7 14.9 13.9 19 .s 

TOTAL 31 98 91 128 349 

In table 34, chisquare is calculated as x2 = 20.85 degrees of 

freedam as df=9, and the table is calctilated as x~ = 16.919 at the O.OS 

canfidence level. With these results we reject the null hypothesis. That 

is, there is an interaction between the success of the student and 

parents meeting frequency with the foreign language teacher. 
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ii. The second question was "How often do parents attent parents' day 

meeting?" 

This question was observed as in table 3S, for showing diversity 

of the parents frequency of attending parents' day meetings in t erms of 

the parents level of education 

Table 3S 

The Results Of Parents Attending Parents' Day Meeting 

Q:''H<M often do you I attend every If · I have tiıre I go if I I never 
' attend meeting I attend I have to attend IDr AL 
jX!Yents' day , 
~ting 

Primary S3 39 22 39 
School 1S3 

S2.S 42.9 20.3 37.9 
Educated 

Elemantory 46 2S 10 20 101 
School Edc. 34.6 27.9 13.4 2S.O 

High. Unv. 17 30 10 23 80 
Edc. 27.4 22.1 10.6 19.8 

Illiterate 4 3 s 4 
lS 

5.15 4.16 1.97 3.69 

TOTAL 120 97 46 86 349 

In tab1e 3S chi s quare is ca1culated as x2 = 18.92 degrees of 

freedam as, df=9 and the tab1e value is ca1culated as x~ = 16.919. 

These results showed that there is an interaction between the parents 

1evel of education and their frequency of attending parent s' day meetings. 

*The second question was observed as in Tab1e 36, showing the 

diversity of the parents according to their differences between 



rnothers and fathers in terrns of attending the parents' day 

rneetings. 

Table 36 
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The Results Of Mothers And Fathers -Differences Towards Attending 

Parent's Day Meetings. 

Q:How often I attend all If I have time I never attend I attend if 
do you attend rneeting I attend I have to Total 

the parents' 
day rneeting 

Mather 73 47 24 42 
186 

63.4 51.6 24.7 46.2 

Father 45 49 22 44 
160 

54.6 44.4 21.3 39.8 

TOTAL 118 96 46 86 346 

--------- ·- -------------- ---- . -----··------------- - -

In table 36 chisquare is calculetad as x2=4.86, degrees of f reedam 

as df=3 and the table value is calculated as x~=6.251 at the 0.05 

canfidence level. Since the table value is higher than the chisquar e value 

we accept the null hypothesis. That is, there is no di fference between 

rnothers and fathers in terrns of their attitudes towards attending parents' 

day rneeting. 

*Second question "How often do parents attend parents' day meeting?" 

was observed as in Table 37, according to parents' attending 

parents' day rneeting and its effect on the success of the 

student. Diversity of the parents can be seen in that table. 



Tab1e 37 

The Results Of Parents Attending Parents' Day Meeting J\nd The 

Success Of The Student. 

Q: "How often do you I attend If attend ıf I attend ıf I never 
attend the every · I have ti.ıre I have to at tend 
parent' s day meeting 1DTAL 
rreetings?" 
Success betı...een 

1-4 6 9 4 10 
29 

7.7 9.1 4.1 8.2 

5-6 so 34 22 34 
140 

35.7 43.9 21.0 39. 3 

7- 8 5 37 14 27 83 
21.2 26.0 12.5 23.3 

9-10 17 16 6 15 
54 

13.8 16.9 8.1 15.2 

TOTAL 78 96 46 86 306 
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In table 30 chisquare is calculated as x2 = 28.55 degrees of 

freedam as , df = 9 and the tab1e value is ca1culated as x7 = 16 . 919 at T 
the 0.05 canfidence 1eve1. These results showed that there is an i n-

teraction between parents' ı attending parent's day meeting and the success 

of the student. 

G. ATTITUDES AND BEHAVIOURS OF PARENTS TOWARDS PREPARING LEARNING 

ENVIRONMENTS IN RESPECT OF SUPPORTING THE STUDENT IN FOREI GN 

LANGUAGE LEARNING. 

This subject was discussed with six questions in t he qu es t i on-

naire. 
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i. The first question was "To what degree do parents give irnportance 

to the learning environrnent in the learning of a foreign lan­

guage?" 

This question was observed as in Table 38 we can see the 

diversity of the parents in that table. 

Table 38 

The Results Of Parents Attitudes Towards Learning Environrnent. 

Q: '' According to you where do people NJ. of 
effectively learn a F.L?" Parents % 

In private Course 54 ıs 

In secondary or high schools ss 16 

Abroad with native speakers 48 14 

It can be learned anywhere 189 ss 

TOTAL 346 100 

These results showed that parents do not think a special p1ace is 

necessary for learning a foreign language. For most of thern learning de­

sire is the most important thing than choosing the 1earning environrnent 

(who were in SS%). 

ii. The second question was "For parents, is the schoo1's level of 

foreign language education important and do they tend to can­

sider chosing the school according to its level of foreign lan­

guage education?" 

These questions were observed as in Table 40. We can see the 

diversity of the parents in that table. 



Table 39 

The Results Of Parents Attitudes Towards Choosing The School 

Q: "For you is :important the level 
of F.L. education of the school 
that your children will attend?" 

Q:''llid you pay attention to this 
feature of the school that your 
children will attend?" 

1. Yes, its level of F.L isimportant 

No, -its level of F.L not important 

2. Yes I paid attention to this 
feature 

No I didn't pay attention to 
this feature. 

TOTALS 

:tb. of 
Parents 

292 

58 

266 

80 

350 346 

% 

83 

13 

73 

23 

100 

.59 

According to these results parents indicated that school as a 

learning environment , its level of foreign language education is impor­

tant. And also they give importance towards the feature of the school 

that their children will attend. 

*The second question was observed in Table 40 parents' diversity 

can be seen in that table acco~ding to the differences between 

mothers and fathers attitudes for chosing the s chool according 

to its level of foreign language education. 
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Table 40 

The Results Of Parents Preference Of Choosing The School According . 

To Its Level Of Foreign Language Education, That Their Children Will 

Attend 

Q:DJ you choose your 
children's school 
according to its Yes No Total 
level of F.L. education? 

Mother 163 28 191 
159.3 31.7 

Father 129 30 159 
132.7 26.3 

292 58 350 

In that table chisquare is calculated as x2=1.11, degrees of 

freedem as df=l and the table value is calculated as x~ = 3.841 at the 

0.05 canfidence level s ince the table value higher than the chisquare 

value we accept the null hypothesis. That is there is no differences 

between mothers and fathers attitudes in terms of choosing their children's 

school according to its foreign language education. 

'~ The second q uestion "For parents, is the school' s level of 

foreign language education important and do they tend to coıısider chosing 

the school according to its level of foreign language education?'' was 

osserved according to differences between mothers and fathers attitudes 

for choos ing the school according to its level of foreign language 

education. Diversity of the parents can be seen in that table . 
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Table 41 

The Results Of Parents Educational Leve1 /\nd Their Preference For 

Choosing The School 

Q: 1 'fu you choose your children 1 s 
school according to i ts level 
of F.L education?" 

Primary 

School Edc. 

Elemantary 

School Edc. 

High - Unv. 

Edicilated 

Illiterate 

TOTAL 

YES 

121 

128.7 

86 

66.8 

75 

66.8 

lO 

12.26 

292 

NJ 1DTAL. 

36 157 
26.0 

18 
104 

18.93 

6 81 
14.74 

5 15 
2.73 

59 357 

2 
In that table chisquare is calculated as x = 8.88 degrees of 

0.05 freedom as df=3, and the table value is calculated as x~=7.185 at the 

canfidence level. That is, there is ~n interaction between ;- parents ~ 

educational level and their preference for choosing the school that their 

children would attend according to its level of foreign language educa­

tion. 

As we can see in both tables according to the parents the teaching 

of a foreign language isimportant and parents 1 educational levels are 

not a determinatory factor on this subject. 

iii. The third question was "Do parents help their children to contrib­

ute to their learning by providing learning activities at home • 

such as writen materials in foreign language?" 
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* This question was observed as in table 42 according to the 

differences in attitude between mothers' and fathers', in pro­

viding learning activities for their children to encourage learning a 

foreign language. Diversity of the parents can be seenin that table. 

Table 42 

The Results Of Parents Differences In Attitude In Providing a 

Learning . Environment. 

Q:''Do you have written materials in 
F.L at hare such as lxıoks, 
maganz:ines ete?'' Yes No Total 

Mother 142 45 
187 

141.6 45.4 

Father 117 38 
155 

117.4 37. 6 

259 83 342 

In that table chisquare is calculated as x2= 0.01, degrees of 

freedam as df=l and the table value is calculated as x~= 2.706, at the 

0.05 canfidence level. Since the table value is higher than the table 

value, we accept the null hypothesis. 1~at is, there is no differences 

in attitude between mothers and fathers iıı providing learning activities 

for their children to encourage learning a foreign language . 

'~ The third question "Do parents help their children to contribute 

to their learning activity by providing learning activities 

- at home such as written materials in foreign language 7 " was 

observed as in Table 43, with the results of parents educational 

level and their contribution to their children by providing 

learning activities at home. Diversity of the parents can be 

seen in that table. 
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Table 43 

The Results Of Parents Attitudes Providing Learning Environrııents 

Q:''D::ı you have written rraterials 
in F.L at home such as books 
rragazines ete?" YFS 1orAL 

Prirııary School Educated 104 49 153 

116.0 37.0 

Secondary-High School 79 21 
100 

Educated 78.8 24.2 

Unv. Educated 69 8 77 
58.4 18.6 

Illiterate 8 s 
13 

9.85 3.14 

TOTAL 260 83 3!+3 

In that table chisquare is calculated as x2 = 15.11 and degrees 

of freedam as df = 3, the table value is calculated as x~ = 7.85, at 

the 0.05 canfidence level. These results showed that; there is an 

interaction be·tween the parents' educational level and providing learn­

ing environments for their children to encourage learning a foreign Lan-

guage. 

ıv. The fourt question was "How do parents inspire their children to 

study and learning a. foreign language?" 
,ı .. 

This questions was observed as in Table 44 according to the dif­

ference s between the inspirations given by fathers and mothers. 

Diversity of the parents can be seen in that table. 



Table 44 

The Results Of Parents Ins pirations For Their Children's 

Studying a F.L. 

Q:My atütucles I always I wish they I w i sh I'nı not It is enough 

64 

towards my Emphasize spend much they insis tc'lflt that he passes 
children who the imp::ırt=, · - ·.nnre tiTre wou1d on his tlıat class 
are beıng tarıce of on studying study learııing 

learııing a succeding a F.L. than nnre a F.L. 
F.L. is inlearnirıg :i_mp)rtant 
like that a F.L. classes 

Mother 101 34 12 33 12 

98.2 34.9 14.2 34.9 9.8 

Father 79 30 14 31 6 

81.8 29.1 ll. 8 29.1 8.2 

180 64 26 64 18 

-------

In that table chisquare i s calculated as x2=2.26, degrees of 

freedam as df=4 and the table value is calculated as x~ = 9.488 at the 

0.05 canfidence level. Since the table value is higher than the chisquare 

value we accept the null hypothesi s that is, there is no differences 

between mother s and fathers about their inspirations to their children 

for s tudying and learning a foreign language. 

* The fourth ques tion was observed as in table 45 the interaction 

between the parents ' educational level and their inspira t ions 

to their children for studying and learning a foreign language. 

Diver s ity of the parents can be seen in that table. 

Total 

192 

160 

352 
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Table 45 

The Results Of Parents Ins pirations For Their Children's Learning 

a Foreign Language And Parents Educational Level. 

Q:''My attitudes I alwavs I wish they would I wish they I'm not insistant 
tc:Mards my aııphesize spend a little bit would study I t' s enough that he 
children wlxı the iJnrx:ır- mre tirrE in F. L mre impörtant pass that class 
are being tance of class. c1asses 
learning a foreign 
a F.L, i s like language 
learning that" IDTAL 

Primary 73 10 13 50 155 School 
Educated 80.5 28.5 11.6 38.04 

Secondary 
High 51 19 8 25 103 School 
Educated 52.8 18.7 7.6 24.96 

High- Unv. 46 23 5 7 
School 81 
Education 41.0 14.5 5.9 19.62 

Illi tera te 9 3 2 ;s 
19 

9.57 3.38 1.48 4. 90 

TOTAL 181 64 28 87 357 

In thi s table, chi square i s calculated as x2= 27.33, degrees of 

freedam as df=4 and the table value is cal culat ed Xf = 9.488 a t t he 0.05 

canfidence l evel. Thes e res ults s howed that the parents ' level of educa­

tion i s related to their ins pirations toward s language. 

* The fourth ques tion was observed as in tab l e 46. Di versity of 

the parents can be seen, according to their inspi ra t i ons fo r 

study and learning a F.L. and effects of t hese i ns pi ra tion on 

the succe ss of the student. 



Table 46 

The Results Of Parents· Inspirations And The Student Success 

Q:''My attitude 
tCMards my 
dıi1dren 

who are 
lcing 
leaming 
a F.L is 
1ike that~' 

1-4 

5-6 

7-8 

TOTAL 

I alwavs I wish they 
e:ııphesize wot.ild spend 
as F.L a little 

14 

14.0 

76 

74.0 

61 

64.3 

181 

bitırore tirre 
than on the 
other classes 

3 

5.0 

25 

26.2 

26 

22.7 

64 

I wish they I , . . 
uJd t d m not ınmstent on 

wo -. s u y his learrıing a fareing 
ıroreımportant.. 
classes than language 

F.L. 

4 

2.0 

7 

10.6 

10 

9.2 

26 

s 
2.0 

29 

26.2 

22 

22.7 

64 

In table 48 chisquare is calculated as x2 = 3.61 degrees .. of 

66 

TOTAL 

26 

137 

119 

335 

2 freedam as, df = 9 and table value is ca1culated as xT = 16.919 at the 

0.05 canfidence level. These results showed that parents' inspirations 

do not effect the student's success. 

v. The fifth question was "To what level are the parents interested 

in foreign language learning of their children?" 

*This question was observed as in Table 47. Diversity of the 

parents can be seen according to the differences between mothers' 

fathers' in terms of their attitudes towards their children's 

foreign language class. 
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Table 47 

The Results Of Parents Interest Towards Their Children ' s Foreig rı 

Language Class 

Q:My interest I'm closely His teacher I interested in I interested 
towards my interested interestis his F .L. class in his F.L. 
children's in his F.L. enough when he needs class when 
F.L. class class help he is failing 
is like 
that: 

Mother 62 ss 68 7 

62.7 S0.7 67. 6 10 . 9 

Father S3 38 S6 13 

S2.3 42.3 56.4 9.1 

Total llS 93 124 20 

In that table chisquare is calculated a s x2=3 . 90 degrees of 

fr eedam as df=3 and tab l e value is calculated as x~=7. 815, at the 

Total 

192 

160 

352 

0.05 canfidence level. Since the table value is higher than t he table 

value we accept the null hypothesis. There is no differences between 

mother s and fathersin t erms of their interests to ward s tlıeir clıj_lJren's 

learning of a foreign language. 
-- - --------·- --------------- --------------- ---

*The fifth question was observed in Table 48, according to the 

relationship between parents' educational level and their in­

terest towards their children's foreign lang uage class Diver­

sity of the parents can be seen in that table. 
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Table 48 

The Results Of Parents Interest Level Towards Foretgn Language 

Class In Respect Of Their Educational Level. 

Q: "My interest towards 
my children 1 s F .L. 
class is like that:" 

Primary school 

educated 

Secondary school 

Educated 

Unv. Educated 

Illitera te 

TOTAL 

I 1m cldsely 
interested in 
his F.L. 
class 

47 

51.6 

36 

33.8 

29 

26.3 

4 

4.58 

116 

His teacher 1 s 
interest is 
enough 

47 

41.4 

28 

27.1 

14 

21. ı 

4 

3.67 

93 

When he needs help 
or when he fails, 
I show an 
interest. 

63 

64.30 

39 

42.18 

37 

42.18 

6 

5.73 

154 

Total 

157 

103 

80 

14 

354 

In that table chisquare is calculated as x2 = 4.99, degrees of 

freedam as df = 6, the table value is calculated x~ = 12.592 . At the 0.05 

canfidence level, These results indicated that there is no interaction 

between parents 1 educational level and their interest towards the i r 

children 1 s foreign language class. 

*The fifth question was observed as i n table 49, according to 

parents 1 attitudes towards their children 1 s foreign language 

class and their •effects on the success of the student Diver­

sity of the parents can be seen in the following table. 
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Table 49 

The Results Of Parents Interest Level Towards Their Children's 

F.L. Class And The Student Success 

Q: ''My interest towards I'm closely His teacher' s I show an I show an in terest 
my dıildren' s F .L. interested interest is interest when he :is 
class in like in his F.L. enough when he failing 
that:" class needs 

help TOTAL 

1- 4 9 9 2 2 29 
9.5 7.6 10.2 1.6 

5- 6 52 35 so 6 143 
47.0 37.7 50.2 8.1 

7-8 39 34 46 9 128 
42.1 33.7 45.0 7.3 

9- 10 16 15 19 3 53 
17.4 14.0 18.6 3.0 

TOTAL 116 93 124 20 253 

In that table chisquare is calculated as x2 2.63 degree s of 

freedam as df = 9, and the table value is calculated as x~ = 16.919, at 

the 0.05 condifence level. Thus, we accept the null hypothesis. That is , 

there i s no interaction between parents' interest toward s t heir children 's 

fore i gn language clas s and the s tudent success. 

vı. The s ixth question was "What are the att:itudes and lıehaviours of 

parents toward s their children's hornewark for their foreign lan­

guage class?" 

*This question was observed as in Table 50, according to the 

differences in attitude of the parents towards their children's 

hornewark in respect of the parent's educational level. Diver­

sity of the parents can be seen in that table. 



70 

Table 50 

lhe Results Of Parents Interest Towards Their Children's Horrıework 

In F.L. Class According To Parents' Educational Level. 
' ~ 

Q: ''My interest I always rrıake Saretirrıes I I only ask I don' t chech 
tONards rrıy sure he dces show an wherther or on him. This 
rrıy children's his hCll'B.Vork interest his not he has is his res-
haıEWork in haıework done it ponsibility 
F.L. class is 

1DI'AL like that:" 

Primary 23 36 ss 43 
School 

103 
28.0 33.4 47.1 48.S 

Educated 

Secondary 20 19 29 3S 103 
School 18.4 21.9 30.9 31.8 

Educated 
- -- - -··- ·--

Unv.Educated lS 20 16 29 80 
43.3 17.0 24.0 24.9 

Illiterate s 2 6 2 
15 

2.66 3.2S 4.67 4.60 

TOTAL 63 77 106 109 3SS 

In that table chisquare is calculated as x2 = 12.Sl, degrees of 

freedam as df = 9, and the tab1e value is ca1culated as x~ = 16.919, at 

the O.OS canfidence 1eve1. Thus , we accept the null hypothesis. That is, 

there is no interaction between the parent's educational level and their 

interest towards their children's horrıework for their foreign language 

clas s. 

* The sixth question was observed as in Table Sl, attitudes of 

the parents towards their children's horrıework for their foreign 

language class and the effect on the student's success. Diver­

sity of the parents can be seen in the following table. 



Table 51 

The Results Of Parents Attitudes Towards Their Chi1dren's 

Hornewark In Respect Of Effecting Student Success. 

Q: ''My interest I always m:ıke Saretimes I 
tawards my sure he does shc:J,V an 
children' s his harework interest 
hanework in his 
is like harework 
that:" 

1-4 6 ll 

5.2 6.2 

5- 6 28 33 

25.5 30.4 

7-8 22 22 

22.8 27.2 

9- 10 7 9 

9.5 11.3 

TOTAL 63 75 

I only ask 
whether or not 
he has done 
his harework 

8 

8.7 

47 

42.9 

41 

38.4 

15 

15.9 

106 

I don't check on 
him. 'lhls is his 
own respon­
sibilitiy 

9 

9.0 

35 

44.2 

43 

39.5 

22 

16.4 

109 

1DTAL 

29 

143 

128 

53 

353 

71 

2 
In this tab1e chisquare is calculated as x = 15.01, degrees of 

freedam as df=9, and the table value i s calculated as x~ = 16.919 at the 

0.05 canfidence level. These results showed that there is no interaction 

between parents' attitudes towards their children's foreign language 

hornewark and the student success in foreign language class. 

*The sixth question was observed as in Tab1e 52, according to 

the d:Lfferences between mothers and fathers att:Ltudes towards 

the:Lr ch:L1dren's foreign language homework. D:Lversity of the 

parents can be seen in the fo11owing table. 
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Table 52 

The Results Of The Differences Of Mothers t\nd Fathers i\tLitudes 

Towards Their Children's F.L. Homework 

Q:My interest I aı,vays Saretimes I o~ly ask Mıether I don't c:hem 
towards my ımk:e sure I show an or not he has done on him. Tiıis Total cbildren's he cloes interest i•- is his L-

F. L. h:ırrework his hoıTE\vork resp::msibility 
is like that 

Mother 34 36 62 60 
192 

34.4 1+0. 9 57.8 58.9 

Father 29 39 4Lf 48 108 
28.6 34.1 48.2 49.1 

---

Total 69 75 106 108 352 

In that table chisquare is calculatecl as x2=2.01 degrees of 

freedom as df=3 and the table value is caJculated as x~ = 7.815, at the 

the 0.05 canfidence level. Since the table value is lügher than tlıe 

chisquare value we accept the null hypothesis. That i s there is no 

difference between mothers and fathers in terms of their interests 

towards their children's foreign language homework. 



CHAPTER V 

DISCUSSION AND SUGGESTIONS 

D ISCUSSION 

Much of the research is done investigating the effective factors 

in language learning. But same problems still remain. One such area con­

cerns the parents; Interaction between the nıeıııbers of tlıe family cau ses 

one to be willing and successful or a failure in studying a foreign lan guage. 

In foreign language study people either want to learn or tlıey 

have to learn that target language. In both cases a learııer1s atlltude 

and his behaviour is affected by interaction wit.h the peoJJle arouııd lıiııı. 

In the learning process there are affective variables, \.Jiı ic lı are staLed 

in Schurnanrı' s pa per. There are affecti ve factors such as a stuuerıt' s 

interest in the language study, attitudes towarcls the teacher aııd the 

target language speakers and culture, and the studeııt pare rıt ' s aLU.-

tudes towards their learning a foreign language, af fect s tlıe s t udents' 

success intensively. 

In my study I starteel out by assurning that tlıe parental ref lec­

tions towards the student's foreign language study were important. Thus, 

in my questionnaire the questions' askecl are used to learn pareııts aLti­

tudes and behaviours towards the student's learning a foreign laııguage, 

and their opinions about the learning the foreign language. 

Parents' general attiLudes towarcls a foreign language arıd its edu­

cation have an effect on their willingness for thei r children to learniııg 

a foreign language. Also th~y accept the importance of the learniııg age, 

73 
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the best age for them is early in a chi l d' s life. llcconLL ı ıg to Ll ı e p a r e ııls 

rnodelling i s an irnportant fac tor but, the learners' des.i re Ls ıııor e i ıııpor ­

tant. According to thern people can ser ve as a model to teacl ı each ot: lı er 

but the modelling does not always affect a person's i n terest int:eıısively . 

Parents do not rnake a distinction between the intportance of native and 

for eign language in language education. A great amount of t hern be lieve 

in the necessity of . learning both languages. It shows that t hey are not 

conservative in the learning a language. In ligh t of tlıeir alt:lt ud es , 

they encourage their children to learn both languages adequately a ııd 

suffiöently. On the other hand learning a foreign language satisfac­

torly is necessary for participating in irnproving t he country's rela­

tions wi t h political, econornic, and cu l tural fields in other counlries. 

It shows that parents are aware of the social function of lear nin g a 

foreign language. 

As an effective factor, parents' experiences in foreign language 

study, even if they have no : significa tıy· effected rnemory, 

good or bad, if the level of their interest was low, their 

under the effect of their preceding attitudes. For exa mple , 

enjoyed but couldn't engage in lea rning a foreign language, 

eit lı er it 

attit ud es 

eve n if 

j_[ Lhey 

w as 

are 

tlıey 

lıave 

an opportunity to learh, at present, they are not so eager or willing to 

evaluate this opportunity. It rnearıs that parents experiences i n tlıe past, 

rnore or l ess, affect their attitudes against the events . 

In children ' s eclucatiorı parentcıl orieııta tioıı, and soııı eti ııı es 

compelling the student is necessary on the part of tlıe pareııt . Jrı so ıne 

cases mothers and father s have different opions for tlıeir c lı il d r eıı's 

educatio n. In parental orientation differences in attitudes s lı ould no t 

be at the extrerne ııoints in respect of the children. Because differerıces 

rnay easily eııcounture the children very sigıüfic ia rıt co ııf LLc ts . As Lt 

is known the parents for personality development are t lı e f.Lrst effective 

social factor. This also shows a real that school is rıoL t lı e o rı1 y 

irıstit ution for education. ln other words attitudes anel belıaviours of 

parerıts towards their children educa t:i.o nal life should Lıe setı:le d lı y 

t he parents . For instance they both commun:icate rııo re '"itlı t he tecıc lı ers 

a nd they visit the s c hool more frequently to ascertain Lhe studeı ı t 's 
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educatiorıal process and his probleıns . But in t lı is stuuy results slıowed 

that there is ııo diiferences between ıııothers anel fatlıers lıı tlıej r atU.­

tudes, as arı ef.fective factor for the success of tlıe clıLI.clreıı. BuL this 

topic is not included and not analysed in detail in this study . 

The interaction between the parents and children j_ ııevitalıJy 

reflect on the clıildren's life directly or indirectly. Parents euuca­

tional level is assumed to be an effective factor, but is it realJy like 

that? According to the results of our investigation a pareııtsı way of 

preparing their children for their educational life is related witlı 

tlıeir own educational level. And also, tlıeir attentance of pareııLıs 

day meetings, their encouragement towards tlıeir children for learıı :i.ııg a 

foreign language a parents willingness towards learning a foreign lan­

guage tlıemselves or related to their educational level. 

A student ı s . success is directly influerıcecl by tlıe parents atti­

tud~s and behaviours. A parentsı favourable attitudes toward a studentsı 

success and their learning achivements, for instance parerıts favouralıle 

and unfavourable attitudes, greatly effects the studentıs success. At 

this point we can see that the parents ı meeUng wi th their clıildrens 

foreign language teaeber is an affective factor on a stuclerıt success. 

The cooperation with teacher s and the school contributes to the studentıs 

educational clirection . Contact. with the teaeber is inıporLant because he 

is the first measure outside the home of the studentıs social, e motiorıal 

and psysical educational status. 

Briefly, we may gradually arrive at a better uııderstaııcliııg of _Lan­

guage learning and teaching concerning the learners home environment as 

effect:i.ve factors for their success and their educatioııal achi veıııents. 

In this study the main conclusions are these; 



l. Parents general attitucles towards learııing a foreigıı language 

showeel that; a parents educabonal level determine Llıe_i. r will:­

ingness towards their childrenıs learning of a foreign language. 
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They belive that the best learning age is during clıild lı ood. 1\eg;:ırdirıg 

the importance of parerıtal modelli ng tlıey agree that modelling is 

irnportant but tlıe children ı s desire for learning is Llıe most iıııportant 

factor. In language education, parents do not rııake any cl_i. stiııctiorı 

between rıati ve and foreign language . , For tlıer.ı both of Lheııı should be 

taught equally. They also agree that learning a foreign laııguage at 

school does not only serve the school ı s eclucational prograrn l;uL also 

benefits the -nation. 

2. A parents previous experiences in the learning of a foreign laııguage 

have effectecl their attitucles towarcls the learning a foreigıı :ı anguage . 

Many of thern haven ı t any significiant ınemory so t lıeir preceding 

experiences are not effective on their attitudes, but on t lı e other 

hancl even though they feel syınphaty towards a foreign language, they 

are not so eager to learn a foreign language. Their ııresent aLLitudes 

lean towarcls not learning a foreign language. 

3. Results requarding the interaction of parents witlı children showed 

that; parents do not always influence their childrerı. For inslaııce, 

their lack of a foreign language cloes not effect the studeııtıs desire . 

Parents do not accept this kind of cause-effect relationslıi]J on the 

other hand parents agree on that parents are an effecLlve factor oıı 

the stuclerıtıs eclucational clirectiorı. Stuclents needs parerıtal ori.eıı­

tation. This can be done by either warning or cornı-ıelliııg tlıe student . 

The results showeel that the parents educational level d e terrııiııecl Llıe 

way of orienting their children. But, parental orientiııg .is not 

effective oıı the success of the stuclent. And alsa interactioıı aınorıg 

the rnernbers of the family rnay direct a person towards learııiııg any 

kind of subject or this interactiorı can effect the person negat i vely. 
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4. Results of t!ıe importance of parents support towards clüJclreıı ' s 

learning of a foreign lallguage showeel tlıat attitucles of p cıre ııL: s 

towcırds the studerıt' s suc ce ss are not re lated. Pareıı Ls do ı ı ol slıow 

cliffererıces in their attitudes. At the same time parents' educa­

ticnal levels do not determine their attitudes. And the res ults 

clemonstrated that parents' attitudes and behaviours are rıot re laL:ed 

factor on his success. 

S. Attitudes of parents towards learning of a foreign language do rıol: 

show differences between mothers and fathers . Their atlitudes towards 

learrıing a foreign language is not related wi th their educatioııal 

level. for most of the parents, a person's job cloes not effect his 

desire for learning a foreign language. They believe that studying 

a foreign language firstly needs willingness and endure. 

6. The results regarding the interaction of parents with school slıowed 

that educational level of parents is not related with their 

frequency of rneetirıg lvilh the foreign language teaclıer. AttiLud es of 

rnothers and father s are not different each other. The parerıts' 

frequency rneeting with the foreign language teaeber aııcl the success 

of the student are directly related. And also, resul Ls showeel tlıcı t 

parents' atterıdirıg the parents' day meeting is relaled with Lheir 

level of education. The students' success is affec te d by the pareııts' 

attitudes towards his school life. 

7. Regarding the parents attitudes towards choosing a good learning 

environrnent for their children, the results showeel that, according to 

parents, in order to learn a foreign language, the learn:Lng erıviroıı­

ment is not important. People learn in every situation if tlıey really 
. · · h · E the school want to learn. But they gıve ımportance to c oosıng o. · 

according to its level of foreign language education. And pareııts do 

not show a difference toward choosing the school. The ir choosi ııg the 

ı ]·_s not related with their own educational leveJ . . But the results schoo _ 

showeel that tlıere is a relationship between the parenL:s educatioıı and 

providing a good learning environnıent for their childreıı. 



As anotlwr lea rning environment, parent s! insp:~ra t:ions Loward s Llıej_ r 

children for learning a foreign language showed these results; 

mothers' and fathers' attitudes are tlıe same and the pareııts J. e vel 

of educa t ion is related with their way of inspiriııg the i r clıilclr e n. 

But the success of the student is not reJ.ated witlı Llı e "Lr insp .i.raL.Loıı. 

On the other hand, a parent's interest toward the studeııt's foreign 

language class shows the similarity between mothers and fathers. Tlıe 

student's success is not related w:ith his i parerıt's interest towarcls lı:i.s 

foreign lç,nguage class and his success al so is not re la ted wi th Ll ı is 

factor. 

Tr.e other results showeel that the parents level of education does not 

eletermine their attitudes towards their children's foreign language 

hornewark and the student's success is not related to tlıe parerıts 

interest in their homework, parents attitudes are not di(fererıt e ach~r 

other in respect of their attitudes towarcls their children's lıonı e work. 
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SUGGESTIONS FOR FUTURE STUDIES 

* 

* 

* 

* 

As an effective factor parental interaction can be studied in order 

to investigation why mothers' an~ fathers' attitudes are different, 

and also how their attitudes effect their children's attitudes. 

Attitudes of learners can be investigated. 

Learner's opinions about parental guidance and support in F.L. can 

be investigated. 

A more controlled and detailed study on the influence of parental 

attitude on F.L. learner success can be carried out. 
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APPENDIX A (OONT1NUED) 

l. Ankcti cevaplayan kfşi 

2o EE;i-i;,irı; !)urumu.nuz
9

-: 

o- OrtG.ok·.ı..l-Lise 

c- Yükse!c okul 

d- Univereite 

e- Okur y2.zar 
1 

f - Okur yazar değil 

3. Ya1;Ja.,.ıc:ı eEl b:q.iyorrnusunuz? · 

Ev0·(. Hayır-

o o 

!.ı. '! r.ı.8 ::ın. c :ı. d il b :D. 3i düzeyin iz? 

c-- .'!.-:. '.:ı- Orta c- . İyi 

ANNE o 

8 2 

BABA o ' 

. '': 

5" Çac:ız3u.<ı1J.:::. :.ı!1 0:;:- ·ce.olcul 1-2-3 de İngilizce dersinden aldığı notların ortalaması .. 

r'.,cA .. J'\. 
<li:' D. S:'. .. ·-.~ 

•, 5 ~· G :ı 
~·~ 

Ç . . ~ ... 
,.... .. 3 :ı 
( 

c:;_ . • () lO n 

dil öt;;re:nek için dersh<meye gidiyor; :mu? . 

Hayır ·· ·· · 

o ..... o 

7. Çocuğunuz yabancı dil ders inden dzel ders alıyor mu? 

Eve~ 

o o 

c- A~a~olu Lisesi 

ke.ç kil? i yabancı dil, biliyor veya öğreniyor durumda? 

· ... ' ?ocuklar : ••• , •••• ~ •••• ';, .( Rakamia belirtiniz) 

o~ 'l<::.'..::nT'.ac~ ~.J_ if! ynşc.mınJ.zdn gerekli oluyor . mu? 

c:ıA İr1 '3.rıo doğ1•ud~n. j.lgil::t 

t- i:-:;i::.J.\'1 nc~ıi değil 

d- F!i'J c;ord(1.:1. değil .. 



\ 

,.;1_ , 

APPENDIX A 

ıı. Çoou ~u.nuzun y aü a.nc:ı. d i l öğretmeni ile ne sıklıkta. gürUQüyor sunuz7 

a.- Olabildiğin'JG si~c 

· ..... : b~ Her dönerıı ·bir · defa 

· c- Ö~retmen ç~ğı~ırsa yada gerekli olduğunda 

d- Daha hiç lcarşılaşr.ıad:ı..k 

12. Okul Aile . birliği toplantılarına katılır mısınız? 

a- Her tople.~1t:ı. ya gid~rim 

b- Vaktim ~Usait . olduğunda giderim 

c- Mecbur k2.lırsnm gided_.m 

d- Hiç katıltıc-.m . 
- .• ı 

i3. Sizce çocuğu:;;.uzu.n ycı.bar.c:ı. dil öğrenmesi gerekli· mi? 

a- Ke5~_nlikle gcı;ekli 

b- Gerekli değil am a öğrensin 

c- Bence 3ercicl:.. amc. 1-:end:t kararını kendisi versin 

\; · . . d- .Hiç .:· g~:i.'81li değ:L;L 

1 1+. Yabancı uil öğ:rem;;e f :ırsn-tı ya!caladığınızı düşünün 

a- Bu f:ı. r:::o:\;ı hem.:n değerlendiririm. 

b- Durumum uygunaa değerlendiriri~. 

c- Art:Uc ~bsnim :!.ç5.n çok geç. 

d·· Hiçhir zaman yab~~:::ı dil öğrenmek istemedim ki? 

15o Yabancı di:i. ·ile · l:lrL>.::1J.~ ııasJ.l 'l 

a.- Her z.ı'.!lHın ilgi cluydu.m ve ilgilendim7 

- ~ b- İlgi d.u~rdum t~.ma ! ı l.~ i:L~:<;iler.medim7 

c- Bir zamanlar :i.J. gilE:~i:i:·}-ord:um ·artık .ilgilenm;i.yorum . 

d- HJ.ç i;J.gilEnmed:3.m ~~ .. tiğı~~Ş~adım. 

16. Sizce ye.banc:ı.. cl :.i.l nerede öğ:cenilir? 

b- Ortaokul y2.da. i.J.eede 

c- Sad cc e yur~.; dıı~:ı.nda o dili konuşanlar arasında öğrenilir. 

d I. J.. .;, · ı..._.,., ,. -.,d ••v n·lebilir - s ı-cn .~ .. cn i <~-'- J . e.~ e OJ;r3 ı • 

17. Yabanc:t. " d.il öği.·enr.ı8.-ı:i.!ı yaş ile. ilişkisi sizce nedir? 
... . ! .~ ( . . ' . 

a- trker,ı y2.şta baş~.?'"~a~ gerekir. 

· b- Yetişld.ıı.lcc!1 y:::omı~ı dil. daha baŞarıli ve bilinçli bir şekilde 

· öğreniJ.i;>-Oi:'o 

c- İhtiyaç duyulan yaşta · öğrenilse daha iyi olur. 

d- Bence yaş ile hiç bir ilişkisi yok. 

,, 

() "") 

UJ 
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L8. Yabancı dil öğrenme çabalarınızclal<.i anılarınız nasıldır-ı 
a- Anılarını kötü fakat baf]arclım. 

b- An:üarım kötü ve sonuçta da başnramad:ı...ın. 

c- An ıl arım iyi ve başa:rdu•ı. 

d- An ıl arım iyi ama başaramadım. 

- Hiç anım yok. 

L9. Çocuğunuzun gidece~i O.cta.okul yada Li.seyi seçerken 9 o okulun verebilece~i 

yabancı cli:L eğitim olc:·.na!<la:ı.·ın:ı de. düşünerek mi seçersiniz? 

Evet 

o. o 

~O. Çocuğunuzun okulunu seçe:ci~en quaa dikkat ettiniz mi? 

H ayıı­

O 

'1~ Yabancı ci.il b::..lmel:': yada ÖğJ.·ennıek ldşiye sizce ne kazand:ı..rır,yada ne için 

öğrenilmel id iı·? 

a- İyi bir :i..ş ve paı.' a .• 
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b- O dili konuşan insanların dil!din ve kültürlerini öğrenmek ve değişik 

insanları tan::.yabilmck için. 

c- İyi e~itimli bi~ kişi olmasını sa~lar~ 

d- Mutlaka bir amacın yada kazancın olması gerekmez?sadece öğrenmiş 
o).mnlc ir;~.n ue öğ:;_·2n~-~.ccil~ . :'. ' ., 

:2. Evinizde yabanc~ dilcie yazılmış basılı malzeme(Kitap 9 dergi v.s.)bulun­

duruyo~muşunuz1 

Evet rli..lyr.r 

o o 

). Çocu.;darınızı:n yaban•::L ciil öğrenı:ıcsini ister misiniz? 

a- Çok isterim ve calar::ı. he:c bc:.kımdan örnek olmaya çalışırım. 

b- Ba.ı-ıa göre çal~ ör~cml:L olmadığı için fark etmez. 

C·- İsterim fc>.ka·~ l~:oiı<liler:i.nJn istemesi daha önemli. 

d- Hayır. 

l+. Ya'hancı ciil bilr.ıe:;i e;erek·cirm<::yen ir;; sahibi kişiler için yabruıcı dil 

önemli de~jıdir düşüPcesine katılıyor musunuz? 

i. 

a- 1\atJ.lıyon.•.m işirıclc kulJ.ı:n:mayacaklar öğrenmesin. 

b- YapJ.lcı.n iş yahanc:ı.. dil b:i.lnıeyi veya öğrenmeyi engellemez,bu fikre 

katJ.lmJ.yor~m. 
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i:Lzce yabancJ. dil öğrenmek nedir6 

l- Bir dil bir insan, iki dil iki insan sözünü doğrular. 

ı- Lüks ve zaman kaybıQır. 

~- Paralı inların uğraştığı bir şeydir. 

fer kişi yabancı dil öğrenmeli midir? 

ı- Evet b- Hayır 

:- İsteyen öğrenmeli. 

l- Gerekiilisine ve işe yarayacağına inanan öf::rrenmeli. 

{abancı dil bilmeyen ti:llelel>J.n ·Çocu!Uarı sizce yabancı dile karşı nasıl 

J ir tavır alırlar? 

i- Ana baba onlara örnek olmadığı için onlar: da öğrenmeye gerek duymazlar. 

)·- Ana baba teşvik ederse öğrenirler. 

>- Ana baba bilmediği için öğrenmeye daha istekli olurlar. 

l- Ann babanın bilmemesi çocuklarının da öğrenmemasine neden değildir.Bu 

onların isteğine ba~lıdır • • 

iabancı dil öğrenmede çocuğu y9nlendirme bakımından aile önemli bir faktör­

nüd ür? 

a- Eğitim ailenin yönlendirmesi ve teşvik etmesiyle olur. 

b- Aile sadece öğrenmeleri için uy..,r:ı.da b tüunabilir. 

c- Aile zorla:\'sa çoçuk öğrenebilir. 

d- Ailenin pqlU hiç yoktur,çocuk isterse öğrenir. 

vde yabancı dil bilen kişiler oldukça, bilmeyenıerin veya öğrenmeye çalı­

anların davranışı sizce ne olur~ 

a- Yabancı dil öğrenmek daha zevkli vekolaydır. 

b- Bilmeyenler de he:\·Gslenir, öğrenmeye çalış ır. 

c- Evdekiler birbirini fazla etkilemez,herkez bildiği gibi davranır. 

ocuğunuzun yabancı dil başarısı karşısında, 

a- Çok sevinirim ve onu ödül:)..endiririm. 

b- Ben zaten onun yabancı di:J.. . öğrenebilmesi iç in her ·şeyi yapıyorum ;bu 

yüzden mutlcı.ka başarmalıdır. 

c~ Zaten diğer dersleri de iyi,başarısı süpriz olmaz. 

d- Başarması kendi yararına. 

;izce dil eğitiminde kendi dilimizin eğitimi yabancı dil eğitiminden 

;ok daha önce gelmeli ve yabancı dil eğitimine daha az mı önem verilmelidir? 

ı.- f,vet Tiirk dili daha önemlidir.., c- Her ikisi de önemlidir. 

J- :inban.cı ctri1;cd:a1WiJ.ör.1eıirıl?ic1:.,ir.Jil ';. '\i:··. 
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!n Yabancı dil öt;ronmekte olo::n çocu~urıa, 

a- Başarmasını!l onsmin~. heı~ f::ı..rsat.l:e. Vtı:cg ıı. löT:\.Ili~ 

b- Diğer de:vslcri de önemli ar.1a yabancı dile biraz dal1a fc. ::üa zaman 

ayır~ası için uyarırJme 

c- Daha öneınli dcrslc~le il~ilenmecini i3terlno 

d- Kendi haliı~e b ;,.ro.kirım, öğ:..·er..:\8 !3:1. i'l :tn ıc;re,r e·cmem. 

e- Geçerli notu nJ.ahile~el~ kadar öğ:.:cnnı~G:L:ü ye ·~erJ.i bulurum. 

)., Yabancı dil öğ:cenGa Ç08üii":..'. !ııı:::;ı:.n ya0c:.,:.c~. d~.l \~O:..'Gi ::10, 

n.- YakJJ:1dan iJ.B:!.lcnizsin:Lz. ~ 

b- Ö (tr e tm :n in il r; :ı .:ı. e;-ım e:: - ~;_,_ :i. ~/et e ı·~- :_ 11 •:J. c:::G t~ .~1 uz., 

c- · Yardım . is;;c:dii!;::in:.l8 ~.:ı.(j:i.J.cni:::ab:Lz. 

d- Zayıf not a~.ô.ıC;ında ilr;~.len:i.l'ci :;.;_sa 

~ ~ Çocu[,runuzucı yai:ıanc:ı. dil P."J ödevler:i..n j_ !;:0ntrol edi.yor musunuz? 

a- Devamlı ev ~devlerini y~pmo.aını ~o.filıyorurı. 

b- Bazen ilgilcniyor~m. 

c- Sadece yapıp yapma:i ::ı.gınl. soruyorum" 

0.- Bu onun sorumlu:iuğ'..: bu nea.e;üe kontrol etmem, 

Jo Yabancı dil dersinden düşük not alan öğre;:'lci lıakkında ne düşünürsünüz? 

o.- !lot hel'!)cy cl8mc!c de[;iJ.ci:.i.r ,. 

b- Başarıp başaramRyana~ını S~lli-~dcr. 
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c- Düşük ise ö[;:-:orı.emf.tecek demek de~il~i .r~ösrsnme 'fB.he.s:ı_ arttırılmalıdır. 

d- Zayıf not ala~B~~n3 ö~renmeoin dcha iyio 

5. Çocuğunuzun yaba.ncJ. d ·: ı başari veyG.. b;:, şa.r:L.s:>.zlı~ında, 

a- Her iki durumcl.a da de3te~c · o) .. ur;..ı_;r.~ 

b- Başarısız~ığınd~ U~ülmem?bir şey yapmam,kendi başının çaresine 

bakabilir cl.iye di.işünürüm. 
· u''zu"ld'u·G~u··-II nr Z"m an - ~ !. · ı ~ - ~ .. -J .. r• l ~<'~ı·, )·_~)· ·:: ·--:··_;_·,"',·, ", ;:-_ ':) c·~·: :L:d i g'Tım i n e d e c- ... "'. c.,~.ı< '.; ·'·' '-i""' • • · . ..;.u,_...,_, .... - __ ~-

mü belli cde:::itı" 

7.,. Sizce ynbt:>.:ıcı dil ~-iErc:rıme iUke:nizin d~.ğer üll~elerle polit:i.!c ve ekonomik 

ilişkilerini ~clü·t:L:cmesinc( tı.~r:.i.ccJ.e::lc Het:i..şim ln~rmO.:;: vG. )!-:atkıda bu-

iunmak ame.c:ı.rı.:ı. taQır mı? 

n- Evet 

b- Hayır 

' ·' 
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ı:::l 

ı ı o c · 
~! 5 ı'? 

12 6 s 4 ıcı 

28 ı ı 6 q 8 
30 1 ı -ı 3 12 .:ı 

32 ı4 3 4 c- ~ 

J ~ 

33 g c:ı '3 2 
34 6 1 ı 3 '3 

5c (7-8) 

a b c d e 

l ı l O 2 9 38 LJ7 
12 5 '""]-, 

.::J/ 14 27 
2n a 6'3 30 4 21 
30 40 13 1'3 52 
32 61 2E, ıcı 22 c:ı 
':)':) 3'3 3q. 46 ~~ ,_},_) 

3'-l 22 2-' c. <j l q::ı ._J 
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'. (5 - 6) 

b c cJ e 

ı ı ı 2 4'3 3S Lj '::"· 

l2 so 34 2" c 34 
28 82 3ı 7 ;:ı c, 
30 f:.'' ,_1-:J 13 8 sı::-

32 76 2c::· 
~· 7 2'~ G 

...., ...., 
52 35 50 6 .:ı o 

3LI 28 33 Ll7 35 

~i d (9 :... ıö) 

a b c d E' 

ı ı g 15 12 17 1 

l2 17 16 6 15 
28 39 8 o 6 
30 17 8 15 13 
32 30 lO 5 (.l 

u o 
33 16 15 ıs '":> 

,_ı 

3L! 7 9 15 22 
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ANNELER I 1\1 GEf\IEL TOPLAI"I I .l Clif 

a. b c ci e -f 
----- - ---- - ----------------------- ------------ - -------

SORU 2 100 se. 12 J ij ' q c 

SORU 3 57 136 o 8 o 
SORU q l5b 25 12 o 
:30RU 5 15 78 73 28 
SORU e. 8 18b 
SOFW 7 5 187 
SORU 8 130 33 3 (1 
SORU g 3 0 88 52 23 
SORU 10 7 8 3<i 1 -J c::; c_ _ 

SORU 1 ı 2 1 57 42 SB 
SORU 12 73 Wl 2LJ Lı2 

SORU 13 12 1 8 55 2 
SORU 14 6 7 75 3G 8 
SORU ı s 3 0 64 35 57 
SORU ıs 2 7 3LJ 20 ı ('15 

SORU 17 117 8 q 48 
SORU 18 ıq lO 38 2L1 1!)8 
SORU 1'3 163 2 8 
SORU 20 153 :-n 
SORU 21 37 45 77 35 
SORU 22 14 2 4 ~· 
SORU 23 6'3 13 ll o 2 
SORU 2<i 28 1S2 (ı 

SORU 25 177 ·:ı 
..J. 8 

SDRU 26 86 12 59 31 
SORU 27 2 1 37 15 llS 
SORU 28 105 38 10 35 
SORU 2g 57 gg 35 
SORU 30 so 20 25 tJ3 
SORU .31 23 8 143 
SORU 32 ı o ı 3LJ 12 33 ı~ c· 

ORU 33 6 2 55 SB 7 

:'ORU 34 34 3f. f.,2 E)(' 
CIRU 3 5 61 14 114 3 

SORU 3Eı 11 2 1 Ll E:·, r:-. 
ORU 37 17ı 2 18 
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CE\JAPLARA GORE X AG I RL I I<L AH 

SORU 2 53 3 0 6 7 2 
SORU 3 28 E.· B r) ( ı Ll (ı 

SORU 4 81 13 6 o o (ı 

SORU 5 8 4 0 3 8 lLl ı) ı) 

SORU 6 4 ?S o o o <) 

SORU 7 3 '37 o o (ı (ı 

SORU 8 S7 17 !b ( l () o 
SORU g ıs w:; 27 12 Cı 

SORU 1.0 4 s 2 0 -;-ı c. (ı o 
SORU ı ı ı l 30 ·::ı ::ı c. c 3ı:., ( J Cı 

SORU 12 3'3 25 lJ 23 1) o 
SORU 13 65 Lj 3 1) 1) o 
SORU 14 36 4 0 19 4 •) o 
SORU ıs 16 3LJ 1 ·:ı 31 o 0 
SORU ıs 15 18 l ı SE) (ı o 
~> O RU 17 6LJ Lj " 2(:. o (l ~· 

SORU lS 7 C' 
_ı 2 ') 12 S f:-. o 

SORU 1'3 85 15 (ı o o (ı 

SORU 20 81 19 o o (ı o 
SORU 21 ıg 23 4 0 18 o o 
SORU 22 76 24 o o !) o 
SORU 23 36 7 5 7 1 o o 
SORU 24 15 85 o o (J ı) 

SORU 25 '34 2 LJ 1) o o 
SORU 26 46 s 31 ı tı o o 
SORU 27 ı ı 20 8 s ı o o 
SORU 28 56 20 C' _, ıcı o o 
SORU 2'3 31 qg ı :ı o (ı (ı 

SORU 30 32 1 1 13 44 o o 
SORU 31 13 ~1 82 (ı i) o 
SORU 32 53 18 s 17 s o 
SORU 33 32 2 9 3 5 Lj (l o 
SORU 34 18 19 ··~ 31 i) o ..::c 

SORU 35 32 7 ::ı :ı ::ı (ı () L 

SORU 3G 58 7 3 4 o (' .1 o 
SORU 37 :ı o 1 ·:ı o o o 
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BABAU~R I 1\l GEf\!EL TOPU-1t"l I 

a b c d e f 
----------------------- - ------------------------- -----

SORU 2 59 48 24 31 
SORU .., 

72 91 o -=ı 

SORU 4 104 40 ıs 

SORU 5 14 68 55 26 
SORU 6 1 ı 14 '3 
SORU 7 3 .158 
SORU 8 107 28 27 
SORU g 28 S7 4'3 ı7 2 
SORU lO 12 29 SLJ 58 
SORU 11 ı ı Lll Ll9 S(? 

SORU 12 LlS LJ.9 22 Wl 
SORU 13 101 9 48 2 
SORU 1 Ll 57 b7 2G g 
SORU ı5 45 30 51 34 
SORU ıs 27 21 ,...J(:) 

Lu 8·~1 

SORU 17 97 12 Lj.f, 

SORU 18 lS 1 1 32 2L1 8 0 
SORU ıs 12'3 30 
SORU 20 113 43 
SORU 21 3'3 37 bl 24 
SORU 22 ll 7 38 
SORU 23 r;o c::- gı~. -. 

~' c 

SORU 24 21 135 
SORU 25 ıLJ.5 ı o 
SORU 2 b 83 7 41 2f.:, 
SORU 27 2S 3S 8 87 
SORU 28 ss 37 ~:; 20 
SORU 2'3 ss 70 22 
SORU 30 70 17 20 ::~o 

SORU 31 40 4 ı l ı 2 
SORU 32 7'3 30 lf-.1 31 b -
SORU 33 53 38 Sr:. 13 
SORU 3LI 2'3 3'3 qq qg 

SORU 35 50 13 ss 2 
SORU 3S 83 17 so 
SORU 37 ı42 15 l5 
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SORU 2 36 2 ''3 15 1 '3 o 
SORU 3 44 5 6 o (ı c) o 
SORU 4 64 25 12 o () o 
SORU 5 sı 4 2 31'.j l ~~ (ı o 
SORU 6 7 sı 3 o o () o 
SORU 7 2 sı8 o o o o 
SORU 8 66 17 17 o () o 
SORU sı 1 7 q ı 30 lO l (ı 

SORU 10 7 18 ::; g 36 o ( l 

SO RU ı 1 7 2 G 31 37 ( t o 
SORU 12 28 31 14 28 o o 
SORU 13 63 , 6 3 0 1 o (ı 

S.ORU 14 36 42 .\ S 6 o o 
SORU 15 28 ı sı 32 21 (i o 
SORU 16 17 13 lB C") 

.J:J o o 
SORU 17 63 8 ::30 o o o 
SORU 18 .l O 7 2 0 15 '-t~ o 
SORU ısı Bl ı sı (ı o (ı (ı 

SORU 20 72 28 o o (ı o 
SORU 21 24 23 38 1 c-,_ ı o (ı 

SOR U 22 75 25 o o (\ o 
SORU 23 37 3 ss 1 o o 
SORU 24 13 87 o o o o 
SORU 2 5 sı3 s () (ı o 

SORU 26 53 4 2 !S 17 o () 

SORU 27 17 23 ı::: 

~· 55 o o 
SORU 28 61 24 3 13 o o 
SORU 2sı 38 47 15 o o o 
SORU 30 45 1 1 13 ':)':) 

w L o o 
SORU 31 25 3 71 o o 
SORU 3 2 49 1g g ıg 4 o 
SORU 33 33 24 ':JC 

....ı ~• 8 (ı o 
SORU 34 18 24 2 8 30 o o 
SO RU 35 31 8 s sı o o 
SORU 36 52 1 1 3 8 o o o 
SORU 37 83 g g o o o 
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ANI\IE+BABAL AR GENEL TOPLAM 

c3. l:J c. d e f 
------ - - - - -- - ----- - ----- - ------ -----------------------

SORU 2 15'3 lOLJ 3(, w:. . ., 
c :=ı 

SORU 3 12 '3 2 27 o ı) 8 o 
30RU Lj 2 60 65 31 o o o 
SORU <= 2 '3 146 128 5•CJ. o 0 -· SORU s 1'3 335 o C• o o 
SORU 7 8 345 o ı) o (ı 

SORU 8 237 ı; ı 57 o ı) o 
30RU '? 58 ı c ı= .. _l .,_ı ı. ı) ı. 40 3 o 
SORU 10 1'3 37 CJt3 183 o (ı 

'30RU ı ı 3 2 qg cı ı 127 o !) 

~30f~U 12 118 sı s Ll b sı; o o 
SORU 13 222 ı7 103 4 () o 
'3CJRU 1LJ. 12 LJ 142 f:. 2 ı7 o o 
':3CJRU 15 75 gq Bf. '31 () o 
:;ORU ı t · 5 <+ C' C' 

~),) LJ 8 18'3 o o 
'30RU 17 214 2 0 55 i-J.B o o 
SORU 18 3 0 21 7 0 LJ8 18C3 o 
'30RU ıcı 2'32 58 o o o o 
~30RU 2 0 2S6 8 0 (ı o o o 
SORU 2 ı 76 82 138 5'3 o o 
!30RU 2 2 2 5 '3 83 o o o o 
'30RU 23 12 '3 ı8 206 4 o o 
:3CH~U 24 4'3 2 '37 o o o o 
SORU 25 3 22 13 g o o o 
SORU 2 E, 16'3 1'3 1 0\) 57 o o 
SO RU 2 7 47 73 22J 202 o o 
SORU 2 El 200 75 ı c.-,J 55 o o 
':30RU 2 '3 ı13 15'3 57 o o o 
SORU 3 0 13 0 37 45 133 o o 
SORU 3 1 63 12 254 2 o o 
SORU 3 2 180 64 2tı 6LJ 18 o 
SORU 3 3 ıı5 '33 124 20 o 1) 

SORU 34 63 75 1 oc, ıo8 o o 
SORU 3 5 ı ı ı 27 2 0'3 5 o o 
SORU 3Eı 1'35 31 126 o o o 
SORU 37 3ı3 17 33 o o o 
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C:EVAF'LARA GOf;:E ~~~ AG I F~ L I VLAfi 

)OR U 2 45 30 10 13 2 
)ORU 3 35 62 o o 6 o 
;ORU 4 73 ı8 9 o o o 
i ORU 5 8 4ı 36 ıs o o 
)•JRU 6 5 gs o o o o 
i ORU 7 2 98 o o o () 

)ORU 8 67 17 lE· o o o 
) ıJRU g 16 43 28 ı ı o 
i ORU 10 6 1 i 2"3 S Ll cı ( J 

)!JR U 1 1 ·:ı 28 26 36 o o 
)ORU 12 34 28 13 25 o o 
30RU 13 64 5 30 i o o 
ı ORU lLl 36 q ı 18 c:: ı) o ~· 

3!JRU 15 2 2 27 25 2 6 () o 
i ORU 16 16 16 ı Lj 55 o o 
30RU 17 EA 6 16 14 () o 
30RU 18 8 6 20 13 5 3 o 
30RU 19 83 17 o o o o 
30RU 20 77 23 (ı o (ı o 
30RU 21 21 23 39 17 o o 
30RU 22 7E> 2L! o o o o 
30 RU 23 3E> 5 58 ı o o 
3URU 2!J lL! 86 o o o o 
3D RU 25 '34 4 3 o (l o 
3(JRU 2E> 49 s 2<:l 17 o o 
3DRU 27 14 21 7 sg i) o 
3[JRU 28 58 22 4 16 o o 
3(J RU 29 34 48 17 o o o 
3(JRU 30 38 ı ı 13 3'3 o o 
3lJRU 31 19 4 77 o o 
3lJRU 32 51 18 7 18 s o 
3DF~ U 33 33 26 35 b o o 
3CJRU 34 18 21 30 3 1 (ı o 
3lJRU 35 32 8 sg o o 
3lJf~ U 36 55 g 36 o o o 
3DRU 37 86 ı= 

~· 
g o o (l 




