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To my mother, HRvVR 

Rnd to my dRughter, Özüm, 

who both hRve tRught me 

it is RlwRys worth trying. 
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CHAPTER I 

INTRODUCTION 

1.1. BRckground to the Problem 

1.1.1. An Overview of Error 

S ince leRrning 

complex process, it 

going wrogn 

Corder(l973: 

now And 

256/7) 

is 

foreign lAnguAge 

not surprising to 

the n (HA l 1 i dAy et Al. 

in support of this 

is 

find 

1965: 

clAims 

very 

things 

225) 

thAt 

mAking mistAkes is not limited to lAnguAge leArners. 

LAnguAge leArning, he sAys, like Any other humAn leArning 

is A process which involves mAking mistAkes. As suggested 

by Abott(l981: 2 3 6) ' errors inevitAble however 

CAreful the initiAl teAching of An item ıs And however 

well the students perform in controlled prActice sessions. 

When tAlking About error, of course, it is necessAry 
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to mAk e distinction between errors And mistAkes. 

MistAkes Are performAnce errors thRt Are either A rAndom 

guess or slips of the tongue whereAs, AS Corder clAims 

(in RichArds, 1974: 24/5), errors Are systemAtic deviAnces 

from the nAtive model Rnd Rre perfect1y consistent 

with the 1eArner's "true competence" At thRt point. 

when 1iterAture is reviewed, it is However, 

seen thAt mAny instructors use the terms error And 

mistAke interchAngeAb1y(Corder, 1973; Rivers, 1983; 

ChAstAin, 1980; Burt And KipArşky, 1972; KrAshen, 1985; 

Fromkin, 1980). 

This 

in choosing 

thAt there 

mAy give A c1ue thAt there is A di1emmA 

the term And defining the concept. It seems 

is no strict border between An error And 

A mistAke both AS terms And concepts. In the light of 

this situAtion, one should beAr in mind thAt the terms 

error And mistAke CAn be found interchAngeAbly in Any 

piece of work. On the other hAnd, AS fAr AS correction 

is concerned, errors Are supposed not to be corrected 

s ince they Are in the 

whereAs mistAkes m Ay be 

to leArning. Thus the 

might be ephemerAl, 

Acquired system of the lAnguAge, 

corrected since they Are relAted 

effect of correction of Rn error 

but the effect of correction 

A mistAke is permAnent(HubbArd And Jones, 

Lott, 1983: 257). 

Gower And WA1ters(l983: 14 7)' c1Aim 

1986: 

thAt 

of 

134; 

the 

student cAn correct A mistAke himse1f, either completely 
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unprompted or with the RssistRnce of the teRcher. However, 

they believe thRt Rn error is more ingrRined. When 

Rn error is committed, the student might believe whRt 

he is SRying is correct, might not know the correct 

form or might know the correct form but cRnnot get 

it right. 

In generRl, since errors Rre regul8r Rnd system8tic 

devi8nces, the best WRY to decide whether the incorrect 

form is 8n error or 8 mistRke, is to Rsk the student 

to try RgRin. Hence, if R student cRn correct himself, 

it will indic8te thRt he h8s 8 performRnce problem. 

If on the other hRnd, he cRn not correct himself with 

or without te8cher Rssist8nce, one may conclude thRt 

the student fRces 8 competRnce problem. This kind of 

8 te8ching str~tegy mRy help the teRcher to differentiRte 

errors from mist8kes. 

However, there Rre different re8ctions to the 

ideR of error itself. Same instructors Rre completely 

Rgainst the concept of error, sRying th8t Rll linguistic 

forms 8re fin8lly 8rbitr8ry, thus no form is obligatory 

RS long RS the v8riRnt forms cRn be understood by the 

re8der(Sh8ughnessy, 1977:9). 

Still, errors by le8rners 

of gre8t interest to reseRrchers in 8pplied linguistics. 

Corder proposes thRt by studying R leRrner's errors, 

we get to the nRture of his knowledge at R pRrticul8r 
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point in his le:=ırning c:=ıreer. Wh:=ıt is more, he suggests 

th:=ıt by describing :=ınd cl:=ıssifying his errors in linguistic 

terms we m:=ıy get :=ın ide:=ı of the ch:=ır:=ıcteristics of 

the l:=ıngu:=ıge which :=ıre c:=ıusing him le:=ırning problems 

(1973: 256/7). 

These suggestions indic:=ıte th:=ıt errors provide 

feedb:=ıck not only for the te:=ıcher but :=ılso for the le:=ırner 

himself: 

L~hen it is for the te:=ıcher, errors provide feedb:=ıck 

:=ıs to wh:=ıt still needs to be t:=ıught :=ınd on how f:=ır 

the p:=ıst te:=ıching h:=ıs resulted in le:=ırning. The te:=ıcher 

then m:=ıy go for :=ı new :=ıppro:=ıch or different m:=ıteri:=ıls. 

When, on the other h:=ınd, it is the le:=ırner, errors 

provide 

he still 

foreign 

feedb:=ıck 

needs 

l:=ıngu:=ıge 

AS 

to 

AS 

to st:=ıge he is :=ıt :=ı nd 

know. One m:=ıy consider le:=ırning :=ı 

formul:=ıting hypotheses :=ıbout the 

t:=ırget l:=ıngu:=ıge 

the le:=ırner finds 

:=ı nd testing these hypotheses. Thus 

whether R hypothesis is confirmed 

or rejected-if it is rejected, then it must be put 

to further tests(Rich:=ırds, 1974: 25). 

The :=ıbove lines m:=ıy suggest th:=ıt students h:=ıve 

the c:=ıp:=ıcity to le:=ırn from their own mist:=ıkes. Same 

people :=ırgue th:=ıt the student does not le:=ırn from his 

own mist:=ıkes. If he d id, the mo re mist:=ıkes he m:=ıde, 

the more he would le:=ırn(Bright :=ınd Mc Gregor, 1970: 

3 4) • 
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HAving SAid this, errors should be considered 

As A useful tool. It seems to be A fAct thAt if errors 

Are not considered importAnt As feedbAck, they w i ll 

be of no use in teAching And leArning. 

WhAt Bright And Gregor seem to suggest ıs thAt 

students need AssistAnce in testing their hypotheses 

About the rules of the tArget lAnguAge. As R mAtter 

of fRct, the teRcher's inventiveness stRrts the 

points ::ıfter the errors hAve occured. The teAcher then 

m Ay try different solutions to the errors. In f::ıct, 

this will form the b::ısis of the present study. 

1.1.2. Error Correction 

Correction is A kind of feedb::ıck to leArners 

on their use of the lAnguAge. By providing correction, 

the te::ıcher tries to help the le::ırner with his 1AnguRge 

::ıt thAt time. Besides, 1eArners ::ıre known to w::ınt correction 

::ınd find it improving for their use of the lAnguAge 

(Murphy, 1986: 146). It is known thAt when error correction 

is successfull, it helps the 1e::ırner to chAnge his 

version of ::ı conscious ru1e. However we must beRr in 

mind thet error correction is of no use for Acquisition 

but only for leArning ::ıs KrAshen suggests: 

on 

to 

"Error correction h::ıs little or no effect 

subconscious 

be useful 

Acquisition but it is thought 

for conscious leArning. Error 

correction supposedly helps the leArner to induce 

or figure out the right from of A rule."(l982: ll) 
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Anather ideR put forwArd for error correction 

Oller(in ChRstRin, 1980: 6 ı) . They is by Vigil And 

clRim thAt errors will fossilize And stRy in R leRrner's 

linguistic system unless they Are corrected. They further 

suggest the c.orrection of errors in order to eliminRte 

fRulty constructions from the leRrner's competence. 

This view finds suppdrt in 0Aniels And PRckRrd(l982: 

8 8)' who clRim thAt R constRnt repetition of errors 

does nothing but ingrRin them. 

If the purpose of error correction is to improve 

leRrn9~ competence And performA~ce, then error correction 

should be highly vRlued in the developing of foreign 

lAnguAge And· curriculR. Error correction 

cAn be plRced within R remediRl course in An ELT curriculum. 

The leRrner's Rttention cAn be focused on pRrticu1Rr 

mistRkes of the pRrticulRr object of R lesson And thus 

R pRrtiRl remediRl effect is Rchieved. In fRct R remediRl 

session Rfter the teRching of R new item mRy fRee the 

students with their own errors And enRble them to recognize 

And cope with their ow~ hR~iicRps. 

1.1.3. The Aim And Scope of the Study 

Recent studies emphRsize the 

"ProofreRding" And "Self-correction" 

importRnce 

techniques 

of 

in 

the correction of written compositions. Both techniques 

hAve the RdvRntRge of being time And energy SAVing 
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rınd more lerırner-centered. They rıre rılike fundrımentrılly; 

both depend on the lerırner rerıding his work over rınd 

checking for his own mistrıkes. However, the terıcher's 

role in rı 11 Proofrerıding 11 session is rı prıssive rınd rı 

silent one whererıs it is rı more importrınt rınd rıctive 

one in rı 11 Sel f-correction 11 session; the terıcher rıssistrınce 

is stressed in "Self-correction 11 but rıbsent in 11 Proofrerıding 11 • 

In frıct, there rıre mrıny correction techniques, 

erıch frıvouring rı different rıttitude, yet no prırticulrır 

one hrıs been shown superior to rıny other. Vrırious techniques 

hrıve been put forwrırd but the lrıst word on choosing 

rı correction method for rı 

(Burt rınd Kiprırsky, 1972: 

137/8; Abott et ;:ıl., 1981: 

Khrı1i1, 1985: 335). 

c1rıss is rı1wrıys the terıcher' s 

4/7; Broughton et rıl., 1980: 

219/21; Norrish, 1983: 100/3; 

As it is upto the terıcher to choose how to use 

rıny one of the techniques, he mrıy wrınt to emphrısize 

certrıin grrımmrır po int s in his 1esson. So, he mrıy w i sh 

the students to re-rerıd their work concentrrıting- on 

one speci fic 1rıngurıge point rıt one time rınd on rınother 

point rıt rınother time. 

Although the current views on lrıngurıge terıching 

support the iderı thrıt rı student should be responsible 

for his work from the very beginning to the very end, 

thus minimizing the role of the teı:ıcher, the teı:ıcher 

;:ıs rı consultrınt should do his best even within this 

limited role. 
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In the light of this informRtion, the purpose 

of this study cRn be stRted RS to bring same insight 

to the problems involved in the issue of· error correction 

in writing clRsses. For 

correction techniques; 

this purpose, 

"ProofreRding; 

two different 

Self-correction 

without teRcher RssistRnce "TeRcher Rssisted Self-

correction" Rre compRred. The study, done within the 

scope of free-composition writing, tried to show the 

effect of teRcher guidRnce in self-correction RS Rpplied 

to composition Rctivities, by meRsuring the efficiency 

of self-correction Rt the end of R free-composition 

writing session. This study Rims to Rnswer the fallawing 

question; 

"Is it worth choosing Rny one technique of error 

correction over Rnother?" 

In order to exRmine this question, it is necessRry 

to Rsk both of the fallawing questions; 

ı. How efficient Rre the students in correcting their 

errors :ruith a .:19lf-correction techııique th;~t requires 

no teRcher RssistRnce? 

2. How efficient Rre the students in correcting their 

errors with R self-correction technique thRt requires 

teRcher RssistRnce? 

1.1.4. Limitations and Assumptions of the Study 

This study wRs cRrried out Rt AnRdolu University 



Educrıtion 

English 

subjects. 

Frıculty. The 

Terıcher Trrıining 

All subjects 

second yerır 

Deprırtment 

'N'~ re .3p3;:ıkers 

9 

students of the 

were chosen ;:ıs 

of English ;:ıs 

;:ı foreign lrıngurıge rınd nrıtive sperıkers of Turkish. 

It wrıs rıssumed thrıt the subjects hrıve similrır socirıl 

brıckgrounds. They were supposed to hrıve the srıme rıim 

of becoming English terıchers since, rıt the time of 

the reserırch, 

terıchers. 

they were being trrıined to be English 

The number of subjects for erıch group is limited 

to 30, since this wrıs the highest rıvrıilrıble number 

of students rıt the srıme level. 

This study is limited to the comprırison of two 

error correction techniques; 

1. Self-correctidn under terıcher rıssistrınce, rınd 

2. Proofrerıding; 

rıssistrınce. 

self-correction without terıcher 

The study is focused on ;:ı writing rıctivity ;:ıs 

;:ı testing brıse since ;:ı writing rıctivity is more controllrıble 

thrın ;:ın orrıl rıctivity in terms of error correction. 

Anather limitrıtion of the study is thrıt the 

correction sessions rıre not repe;:ıted. The two techiques 

rıre ;:ıpplied on the s;:ıme d;:ıy, e;:ıch ;:ıs one session. The 

students' efficiency of self-correction is me;:ısured 

;:ıccording to the results of th;:ıt one session. 
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As the study does not Aim At error AnAlysis, 

is no clAssificAtion mAde As to which errors 

to correct. A-:ıy structurAl deviAnces, such AS incorrect 

or mi su sed fo.:-m:::; :Jf Article, Agreement, tense ete. 

will be counted As An error. Incorrect lexicAl items 

on the other hAnd will not be tAken into considerAtion. 

The study is limited to the clA3sificAtion of erro.:-s 

After the correction procedure tAkes plAce. Thus, An 

Attempt will be mAde to define the uncertAin distinction 

between error And mistAke more closely. 



CHAPTER II 

REVIEW OF LITERATURE 

2.1. Problems Related to Error Correction in the Teaching 

of English as a Foreign Language 

It is very importrınt for the student to know 

whether whrıt he hrıs srıid or written is rıcceptrıb1e or 

not. Hendrickson(in Vrındergrift, 1986: 660) c1rıims 

thrıt correction improves proficiency more thrın 1erıving 

errors uncorrected. By providing correction, the terıcher 

tries to improve 1erırning rınd whrıt is more, mrıny 1erırners 

to wrınt correction rıre reported 

(Brıi1ey rınd Ce1ce-Murcirı, 1979: 

is the crıse, error correction, 

rı positive ıerırning siturıtion. 

ı ı 

rı nd find it usefu1 

324). Considering this 

then, mrıy reinforce 
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However there Rre severRl problems to be fRced 

with in the issue of error correction. These problems 

cRn be summRrized under the "five fundRmentRl questions" 

of Hendrickson's(in KrRshen, 1982: 116). 

"1. Should errors be corrected? 

2. When should errors be corrected? 

3. Which leRrner errors should be corrected? 

4. How should leRrner errors be corrected? 

5. Who should correct errors?" 

Answering these questions in detRil brings 

light to the problems relRted to error carreetiarı in 

the teRching of English RS R foreign lRnguRge. 

2.1.1. Should Errors be Corrected? 

There Rre different Rnswers to this question, 

depending on one's view of whether lRnguRge is R linguistic 

system or R meRns of communicRtion. Yet, Rnother distinction 

is between RccurRcy Rnd fluency. A lesson often fRlls 

in to severRl distinct phRses. If the teRcher is focusing 

on RccurRcy exercises such RS; teRching R new item 

Rnd doing 

lRborRtory, 

the drills, or exercising in the lRnguRge 

then he mRy point out R mistRke. BecRuse 

the clRss is very much under his control cluring these 

exercises, leı:ırners hRve less opporlLnity L.o De crc<-1tive 

Rnd therefore ~o mR~e mistRkes. 

On the other hRnd when the focus is on fluency 

thRt is, when th8 students hnve stnrted the communicntive 
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prrıctice, the terıcher should not pounce on rı mistrıke 

RS it is prrıduced rı nd demrınd correction(Mc Kerıting 

in Abott et rıl., 1981; Brumfit, 1981). 

When derıling with errors, the terıcher should 

be very c:=ıreful rı nd sensitive towrırds the students 

rıs the rıffective frıctors plrıy rın importrınt role in' 

positive cl::ıssroom motivrıtion. If the te:=ıcher is successfull 

in estrıblishing go o d rıffective rıtmosphere in his 

clrıss, he mrıy not h:=ıve rıny problems on the cognitive 

side; 

"As long rıs the rıffective mess:=ıges conveyed 

to the students rıre predomin:=ıntly positive, 

frequent inst:=ınces of neg:=ıtive cognitive feedb:=ıck 

:=ıre not likely to do :=ıny h:=ırm, :=ınd in f:=ıct 

::ıre prob:=ıbly essenti:=ıl to :=ı high level of 

:=ıtt:=ıinment on the p:=ırt of the le:=ırners in foreign 

l:=ıngu:=ıge cl:=ıssrooms." 

(Vigil :=ınd Oller, in Ch:=ıst:=ıin 1980: 61) 

Anather concern for error correction is "fossilizrıtion". 

A l:=ırge number of second lrıngu:=ıge educ:=ıtors think th:=ıt 

errors will fossilize rınd become ingrrıined in lerırner's 

~inguistic competence. Hmuever ~ Uıe opposi te v iew clrıims th:=ıt if '<:he 

mrıin concern is how much communicrıtion there is, then fossilized forns 

should be given credit AS well(Ghrıdessy 1985: 262). 

On the other hrınd, there is R distinction between 

lrıngurıge rıcquisition :=ı nd l:=ıngurıge lerırning. Supported 

by Krrıshen, it follows thrıt error correction encourrıges 

the student to rıvoid mistrıkes by rıvoiding difficult 
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structures :=ınd focusing less on me:=ıning :=ınd more on 

form. Kr:=ıshen further cl:=ıims th:=ıt the overuse of correction 

h:=ıs neg:=ıtive effects for l:=ıngu:=ıge :=ıcquisition :=ınd it 

wou1d be :=ı good ide:=ı to elimin:=ıte error correction 

in communic:=ıtive type of :=ıctivities(Kr:=ısher, 1982: 74/6). 

However, where "le:=ırning" is concerned error correction 

is still :=ı v:=ılid process(Kr:=ıshen, 1982: 117). B:=ıiley 

:=ı nd Celce-Murci:=ı f:=ıvour error correction believing 

th:=ıt everything th:=ıt is s:=ıid in the cl:=ıssroom c:=ın be 

considered input, thus should be given m:=ıximum c:=ıre(B:=ıiley 

:=ınd Celce-Murci:=ı, 1979: 325). 

As :=ı result, it seems import:=ınt th:=ıt error correction 

:=ıccomplish its purpose, th:=ıt is, improve le:=ırner competence 

:=ınd perform:=ınce. As long :=ıs this improvement is provided, 

e:=ıch te:=ıcher m:=ıy est:=ıblish his own correction techQique. 

2.1.2. When Should Errors be Corrected? 

There ::ıre different views :=ıs to when :=ın error 

should be corrected. However, the comman ide:=ı is :=ıg:=ıinst 

:=ın immedi:=ıt.e correction, considering its neg:=ıtive effect 

on students(Ch:=ıst:=ıin, 1980: 64; McKe:=ıting 1981:238; 

Murphy, 1986: 146). Where the purpose is fluency, :=ıs 

it m:=ıy be in or:=ı1 work, correcting :=ın :=ıccurrıcy mist:=ıke 

immedi:=ıte1y m:=ıy distr:=ıct the le:=ırners from their :=ıim n:=ıne1y, 

conveying :=ın ide:=ı or:=ılly. Besides, :=ı short p:=ıuse m:=ıy 
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give the le:=ırner the opportunity to correct himself 

or to find the correct us:=ıge. 

As f:=ır :=ıs writing is concerned, however, :=ı corrected 

dr:=ıft should be given in the shortest time possible 

to reinforce positive :=ıccomplishment :=ınd to m:=ıint:=ıin 

the students' interest in their work(W:=ılz, 19-.82: 127). 

Broughton et 

feedb:=ıck is 

th:=ıt it is 

on the "spur 

:=ıl(l978: 140) point 

very import:=ınt to :=ı 

usu:=ılly difficult to 

of the moment" they 

same items to :=ı l:=ıter d:=ıte. 

out th:=ıt immedi:=ıte 

le:=ırner but, noting 

provide corrections 

recommend postpaning 

2.1.3. Which Errors Should be Corrected?:A Cl:=ıssific:=ıtion 

of Signific:=ınce 

There h:=ıve been v:=ırious :=ıppro:=ıches :=ıs to which 

le:=ırner-errors to correct. Bec:=ıuse it is both unwise 

:=ın d impr:=ıctic:=ıl to correct every mist:=ıke, te:=ıchers 

should be selective. It should be up to the te:=ıcher 

to decide wh:=ıt to correct :=ınd wh:=ıt to not between the 

limits of the subject he te:=ıcher(B:=ıiley :=ınd Celce-Murci:=ı, 

1979: 324; C:=ırdy, 1987: 294: 15). A gr:=ımm:=ır te:=ıcher 

m:=ıy like to point out :=ı p:=ırticul:=ır gr:=ımm:=ır item he 

h:=ıd t:=ıught recently where:=ıs :=ı re:=ıding instructor m:=ıy 

wish to focus on the pronounci:=ıtion of :=ı p:=ırticul:=ır 

sound. As quoted by Ch:=ıst:=ıin(l980: 210), 



"Oepending upon the p::uticulrır instructor's 

personrtl birıses, same errors will be ignored, 

others will be tolerrıted, rınd others like crrıbgrrıss 

or drındelions in the lrıwn, will be the object 

of intense rınd reperıted efforts directed towrırd 

complete rı nd perpeturıl brınishment from the 

student's linguistic repertoire." 
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Different iderıs rıre put forwrırd on the issue 

of which errors to correct, such AS correcting "globrıl" 

errors, errors thrıt interfere w ith communicrıtion or 

impede the intelligibility of R messrıge, suggested 

by Burt rınd Kiprırsky(l972: 4/6). 

Prırrıllel to B urt rı nd Kiprırsky, Krrıshen(l982: 

118) is rılso selective in his view of error correction. 

He clrıims thrıt terıchers should only correct the errors 

thrıt show the rules which crın be used ::ıs prırt of the 

conscious Monitor, nrımely the conscious grrımmrır. 

Norrish, on the other hrınd, proposes thAt R 

grrımmrıticrıl error is more serious thrın rı lexicrıl one 

but then lerıves the distinction of error grrıivity to 

the terıcher to mrıke for the needs of his own clrıss 

(Norrish, 1983: 100/3), since he believes thrıt terıchers 

rıre the ones to judge their clrısses on rıny issue. Anather 

suggestion is, holı'!ever thrıt mu ch importrınce should 

be given to the errors in the overrıll structure of 

sentences rrıther thrın the errors rıffecting the sentence 

prırtirılly(Broughton et ::ıl. 1980: 137/8). They propose 

the most importrınt error types ::ıs; trrınsformrıtions, 
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tense, concord, crıse negrıtion, rırticle, order, lexicrıl 

errors. An rılternrıtive wrıy of deciding rıbout the grrıvity 

of error, rıgrıin suggested by Broughton et rıl., is looking 

rıt rı mistrıke though the eyes of nrıtive sperıkers rrıther 

thrın on the brısis of its linguistic rıpproprirıteness. 

It is clrıimed thrıt nrıtive sperıkers tolerrıte lexicrıl 

errors more thrın grrımmrıticrıl errors(l978: 137/8). 

A study crırried out in Morrocco, in 1983 by 

Eirlys E. Drıvies, illustrrıtes same contrrısts between 

the non-nrıtive English terıchers rınd nrıtive English 

terıchers in the ir evrılurıtion of lerırners 1 errors. The 

results show more evidence of the tendeney of nrıtive 

sperıkers to be more lenient in their mrırking thrın non-

nrıtive sperıkers. The rıuthor strıtes thrıt this might 

be due to nrıtive sperıkers 1 superior knowledge of wide­

rrınging norms in English. 

In rınother study which tries to illustrrıte the 

communicrıtive effect of 

in written English mrıde by 

Khrılil(l985) hrıs chosen 

selected srımple of errors 

nrıtive Arrıb lerırners, Aziz 

240 Americrın undergrrıdurıtes 

rıs judges considering thrıt they were peers of Arrıb 

students who produced the devirınt utterrınces. The result, 

however, 

grrıvity. 

doesn 1 t give rıny importrınt clues on error 

Thrıt is the Americrın undergrrıdurıtes do not 

think thrıt one kind of error is more importrınt thrın 

rıny other. 
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W::ı1z(1982: 10/2) on the other h ::ı nd propose s 

four criteri::ı for deciding which errors to correct; 

ı. "Comprehensibility": S ince the m::ıjor ::ı im 

of using ::ı 1::ıngu::ıge is communic::ıting ide::ıs, te::ıchers 

should correct errors th::ıt c::ıuse misunderst::ınding or 

l::ıck of comprehension. 

2. "Frequency": Errors th::ıt ::ıre m::ıde regul::ırly 

by the whole cl::ıss or by sever::ıl students should be 

corrected. 

3. "Ped::ıgogic::ıl focus": Errors th::ıt ::ı re present 

in forms th::ıt students h::ıve recently le::ırned in cl::ıss 

should be corrected. 

4. "lndividu~ü student concerns": Correction 

should be m::ıde ::ıccording to the different ch::ır::ıcteristics 

of the le::ırner, th::ıt is, whether he might profit from 

minor corrections or not, whether he might benefit 

from corrections of gr::ımm::ıtic::ıl points or not. 

Be ing selective while correcting errors, is 

useful except th::ıtit results in fossiliz::ıtion of 

uncorrected forms ::ınd thus is not sufficient for developing 

the le::ırner's linguistic competence(V::ındergrift, 1986: 

661). Ag::ıin in V::ındergrift, Rivers(l986: 665) suggests 

correcting ::ıll mist::ıkes in ::ı piece of written work. 

Such ::ı correction might be time consuming but if done 

regu1::ırly on short writing ::ıssignments, the result 

will be worth it. However, ::ıs long ::ıs or::ıl work is 



considered, 

instructors 

the emphasis is 1ess on 

recommend keeping silent 

correction. 

during an 
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Many 

oral 

work sınce communication is R time for experimentation 

(Chastain, 1980; Rivers, 1978; Wa1z, 1982). 

In R study carried out in 1984 by Roberta J. 

Vann, Daisy E. Meyer and Frederick O. Lorenz, different 

teacher approaches to learners' errors are very well 

shown. The study examined the faculty response to the 

written errors of students who are non-native speakers 

of English. The aim of the study was to determine which 

sentence-level errors are judged to be the most serious 

by an academic community. A survey was conducted to 

measure how R cross seetion of faculty at Iowa State 

University respond to certain 

Results indicate that most 

comman ELS writing errors. 

respondents did not judge 

all errors as equally grievous. 

To sum up, the general idea is that the last 

consideration about which errors to correct should 

be the teacher's. It is claimed that the decision is 

upto the teacher's consideration of error gravity(Abott 

et al., 1981: 219/21; Brown, 1980: 164/70). 

2.1.4. How to Correct Learner Errors? 

There are various methods as to how to correct 

learner errors. However, whichever method is chosen, 

the aim should be minimizing the "red circle syndrome" 
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(Vrındergrift, 1986: 6 6 3) ' nrımely, rıvoiding to o mrıny 

correction mrırks on rı given work. For this purpose 

rın error correction code crın be developed to be written 

in the mrırgin of rı given written work 

student to identify his errors(Ellis, 

Dobbyn, 1981). 

for helping the 

1984; Hill rınd 

From the pedrıgogicrıl rıspect, however, this might 

not be sufficient for same individurıls in the clrıss. 

It mrıy be necessrıry to give more informrıtion to one 

student thrın to rınother. For same students only underlining 

the errors would be enough whererıs same others mrıy 

wish to hrıve the correct form provided. This might 

be brılrınced by orgrınizing rı clrıss consisting of students 

with the srıme English levels. Still, the rıpproprirıte 

use of rı correction code requires knowing the needs 

of erıch individurıl thus enrıbling the terıcher to bring 

light into the subject. 

However, the results of rı reserırch study crırried 

by Hrırriet Semke in 1984 indicrıted thrıt student progress 

is enhrınced by writing prrıctice rılone. The study conducted 

for lO weeks with 141 first-yerır Germrın students rıt 

the University of Minnesotrı, comprıred the effects of 

four methods of terıcher trerıtment of free-writing rıssignments: 

(l) Writing comments rınd questions rrıther thrın corrections; 

(2) mrırking rıll errors rınd supplying the correct forms; 

( 3) combining positive comments rınd corrections; rı nd 
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(4) indic::ıting errors by meı:ıns of ;:ı code ı:ınd requiring 

students to find corrections ı:ınd the n rewrite the 

ı:ıssignment. The resu1t WFIS thı:ıt corrections did not 

increı:ıse writing ı:ıccurı:ıcy, writing f1uency or generı:ı1 

1ı:ınguı:ıge proficiency, furthermore the correcttons hı:ıd 

negı:ıtive effect on student ı:ıttitudes, e~peciı:ı11y 

when students hı:ıd to mı:ıke corrections by themse1ves. 

2.1.5. Who Should Correct Errors? Te<=ıcher-Centered 

Activity vs Student-Centered Activity 

A review of the 1iterı:ıture suggests the order 

of persons who correct errors for the most productive 

1ı:ınguı:ıge leı:ırning ı:ıs; first, the student himse1f; second, 

other students in the c1ı:ıss ;:ınd 1ı:ıst the teı:ıcher(Bright 

ı:ınd McGregor, 1970; Vı:ındergrift, 1986; Norrish, 1983; 

Rivers, 1978; Bröughton et ı:ı1., 1978; Wı:ı1z, 1982; Freemı:ın, 

1986; Stevick, 1982). 

Corder ı:ısserts thı:ıt; 

"Simp1e provision of the correct form mı:ıy 

not ::ı1wı:ıys be the only or indeed the most effective 

form of correction since it bı:ırs the wı:ıy to 

the leı:ırner testing ı:ılternı:ıtive hypotheses. 

M::ıking ;:ı 1e::ırner try to discover the right 

form could often be more instructive to both 

1e::ırner ı:ınd teı:ıcher." 

(in Richı:ırds, 1974) 
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In support, Hendrickson suggests giving students 

the opportunity to find solutions to their written 

errors thus, rıllowing them to hrıve more responsibility 

for the ir own writing(in Vrındergrift, 1986). Alsa, 

Broul)hton et rıl(l978) clrıim thrıt rı proofrerıding of 

written work develops rın rıwrıreness of one's own errors, 

rınd Bright rınd McGregor(l970) rıdmit thrıt the trrıining 

of the proof rerıder is rı "slow rınd prıinful" process 

but they note thrıt it is worth while. 

Suggested by Rivers is thrıt students proofrerıding 

their own work mrıy develop their interest in problem 

solving competition And thus improve their work. She 

believes thAt constRnt correction by the teRcher is 

discourRging for the students(l983: 53). 

However, the problem in self-correction or 

proofreRding is, if R pRrticulRr item is not present 

in one's linguistic competence, the individuRl is unRble 

to correct his error with thAt pRrticulRr item. The 

rınswer is probRbly to replRce the error with Anather 

misused form of thAt pRrticulRr item. 

In support 

self-correction At 

of this, severAl studies done on 

the 

thAt self-correction WFIS 

fil1ed i ts Rim(KrRshen 

end Rgreed in their 

never per fect And 

indieRtian 

ne ver 

rınd Pan, 1975; Sch1ue, 

full-

1977; 

White, 1977; Houck et Al., 1978; FRthmRn, 1980 in KrRshen, 

1982; Sive11, 1980). 
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Anather wrıy to keep students rıctive in the correction 

process is pe er correction. B urt rı nd Kiprırsky(l972: 

ll) rınd Norrish(l983: 71) frıvour peer correction since 

it rıids communicrıtion rımong the students rınd enrıbles 

the m to recognize erıchother's "goof". McDonough on 

the other h~nd, derıls with the subject rrıther tentrıtively. 

He clrıims thrıt students rıre hrırdly willing to hrıve 

their errors exposed to their friends due to "lass 

of frıce resulting from rı punitive rıttitude to error." 

(McDonough, 1981: 84/5) but he goes on to point to 

the vrılue of peer correction rıs long rıs rı terıcher hrıs 

"fostered rı non-hostile, trusting climrıte" in the 

clrıssroom. 

Terıcher correction is needed during the erırly 

strıges. It usurılly does not trıke much time for the 

students to become rıwrıre of the errors they hrıve mrıde 

rınd then they crın correct themselves(Chrıstrıin, 

63; Monrerıl, 1981: 42). 

1980: 

With regrırd to terıcher correction, Bright rınd 

McGregor suggest thrıt the terıcher should prıce very 

crıutiously; 

"The terıcher 

underlines every 

develops rı keen 

do not; ... "(l970: 

who crırefully crosses out or 

mistrıke in his pupil's book 

eye for errors but his pupils 

154) 

Then to eliminrıte such ;:ı siturıtion, the terıcher 

should provide the students with rın "rıuto-corrective 
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c;:ıprıcity" by which the le;:ırners test their hypotheses 

of rule form;:ıtion(Courchene in W;:ılz, 1982: 17). 

In the light of these prior studies, it c;:ın 

be seen th;:ıt no m;:ıtter who corrects, the concentr;:ıtion 

;:ınd the rıw;:ıreness should be on the student for his 

own srıke. However the role of the terıcher ;:ıs rı c;:ıt;:ılyst 

should never be underestim;:ıted in ;:ıny kind of correction 

session. 



CHAPTER III 

METHODOLOGY 

3.1. Research Design 

This rese:uch is designed AS A before And ::ıfter 

study. This design is one form of the clAssicAl control 

group design(Selltiz et Al., 1976: 131). It uses two 

group s of subjects which hAve been purposively 

relAtion to the 

mAtched .. 

Both group s Are 

VAriAble At the 

observed in 

beginning(Y
1

) And At the 

dependent 

end(Y
2

) of 

the experimentAl period. The experimentAl or independent 

VAriAble( X) is introduced in the experiment::ıl group 

only; it is not introduced in the control group. 

The premeAsures of thA experimentAl group(Y
1

) 

And the control group(Yp ::ıre used to check the initiAl 

Absence of difference between groups. After this is 

25 



ı:ıssured, the finı:ıl scores of the two group s ( Y 2 rı nd 
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y 1 ) 

2 

ı:ıre compı:ıred to ı:ını:ılyze the influence of the experimentı:ıl 

vı:ıriı:ıble(X). Alsa chı:ınge in scores cı:ın be cı:ılculı:ıted 

by using both the pre-meı:ısure scores ı:ınd the post-

meı:ısure scores of both groups. Then the chı:ınge in the 

experimentı:ıl group(d) is compı:ıred with the chAnge in 

the control group. 

TAble 1 

Before-ı:ıfter Design with Control Group 

"Before" Exposure to Exposure to 
experimentı:ıl uncontrolled 

meı:ısurement vı:ıriı:ıble events 

Exp. Grp. Yes(Y
1

) Ye s Ye s 
1 

"After" Anı:ılysis 

meı:ısurement of dı:ıtı:ı 

Cont.Grp. Yes(Y
1

) No Yes 

d=Y 2-Y1 

d=Y 2-Y1 

From: Bı:ırnes, 1964, p.73. 

This study cı:ın be explı:ıined in more detı:ıil AS 

follows when before-ı:ıfter design is ı:ıpplied; 

(dependent variable) = Students 1 performAnce in proof 

reAding the ir own work without 

teı:ıcher ı:ıssistı:ınce (Conditions 

lAnd 2 in both groups). 

(X) = Teı:ıcher ı:ıssistı:ınce (Conditions 

(experimental variable)4 And 5 ın the experiment ;:ıl 

groups) 
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=Groups' mean of errors in Condition l 

=Groups' mean of errors in Condition 3 

for the control group, and in 

Condition 5 for the experiment al 

group. 

Control Group =Group I . 
' self-correction without 

teacher assistRnce. 

Experimental Group =Group II; self-correction under teacher 

RssistRnce, after Condition 3 where 

the independeut variable(i.e., teacher 

guidance) is introduced. 

3.2. Selection of Subjects 

Every research establishes a set of cRses or 

subjects for analysis. The way in which these set of 

cases or subjects is selected governs the generalizability 

of the conclusions one may draw from a study. In regard 

with this, selection of subjects involves a set of 

procedures that governs selecting a relatively small 

number of cRses to represent a larger number of cases. 

Thus, generalizabilty of the results depends on how 

subjects Rre selected for a study. 

The subjects chosen for this study are, thereby, 

p i c k e d by p ur po s iv e sa m p 1 i n.g of o n e to o n e grouping. 

Sixty Turkish speaking students who are studying English, 
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rıs rı foreign lrıngurıge, ın the second-grrıde of English 

Terıcher Trrıining Deprırtment of Frıculty of Educrıtion, 

Anrıdolu University, constituted the subjects. 

The rerıson thrıt the second yerır students, were 

chosen wrıs becrıuse they hrıd been trıught by the srıme 

writing 

the ir 

rınd grrımmrır 

educrıtion in 

instructors 

the frıculty. 

help the group to be more coherent. 

s ince they strırted 

This is supposed to 

After ;:ı multiple-choice pre-test wrıs rıdministered, 

two groups were formed by mrıtching, rıccording to the 

test results. Thrıt is, to be more rıccurrıte in srımpling, 

the students with the srıme level of mrırks were distributed 

into erıch group by one to one. Thus R more fRir equRlizRtion 

of the groups WRS provided(see Appendix B). 

The subjects chosen in the school yeRr of 1987-1988 

w ere from the srıme Rge group rRnging between 18-23. 

They were Rssumed to hRve similrır educRtionRl rınd sociRl 

bRckgrounds. The students were suposed to be R homogenous 

group in their cRreer Rttitude RS well, considering 

their rıim to be English teRchers in the future. 

3.3. Drıta Calleetion Procedures 

To obtRin dR tR regRrding the students' sel f-

correction efficiency with Rnd without teRcher RssistRnce, 

rı structurrıl level test rınd R free composition writing 

were presented to the students. 
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3.3.1. The StructurRl Level Test 

The structurAl level test, given in December 

1987, consisted of ninety-five multiple choice questions, 

which mAinly Ai 8 ed to meAsure the structurAl knowledge 

of English. DurAtion WAS 75 minutes for the test. The 

test WAS tAken from A book, Proficiency in 

which the students used AS A supplementAry 

English, 

book in 

the first And the second grAdes in grAmmAr lessons. 

The purpose of giving this test WAS to distribute 

the students into two groups with the "sAme" AverAge 

lAnguAge levels in English. 

3.3.2. The Composition Test 

In the composition test, the two groups were Asked 

to write A composition About A holidAy they hAd enjoyed 

most so fAr. This topic WAS chosen regArding thAt the 

Simple PAst And the PAst Perfect tenses were the lAst 

items the students reviewed in their grAmmAr course, 

just 

the 

before the composition test WAS given. Considering 

time And the energy the students would use, the 

test WAS limited to 250 words, And the durAtion WAS 

45 minutes. However, As different ApproAches were being 

me<=ısured in the two groups, the fallawing steps were 

different. Thereby, the tests will be explAined under 

two sub-tittles; 
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3.3.2.1. Composition Test: Group·!; RegArding the Efficiency 

of Self-Correction without TeAcher AssistAnce 

After the 

(Condition 1), 

students hAd completed the compositions 

they were Asked to proofreAd their work 

And rewrite the proofreAd version on A given second 

sheet of pAper(Condition 2). When the students completed 

this tAsk And hAnded in the rewritten compositions, 

the teAcher gAve A third sheet of pAper, together with 

the Second sheet of pAper which they hAd rewritten 

their work. The instruction this time WAS thAt there 

were errors in their composition And the students were 

Asked to correct their errors And write the corrected 

drAft on the third sheet of pAper(Condition 3). 

The mAximum durAtion for Condition 2 And Condition 3 

WAS 30 minutes eAch. 

3.3.2.2. Composition Test: Group I I ; RegArding the 

Efficiency of Self-Correction with TeAcher 

AssistAnce 

After the conditions Applied to Group I(Conditions 

1, 2 And 3), were Assigned to students of this group, 

A fourth condition WAS used. In this condition(condition 4), 

the teAcher underlined the errors on the third pApers 

of the students And gAve them bAck with A fourth sheet 

of pAper. The lAst And the fifth condition consisted 
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of the terıcher's underlining the errors rınd describing 

the broken rule on the fourth pAper(Condition 5). In 

the lrıst phrıse the students tried to correct their 

errors under the light of the informAtion given by 

their instructor on rı fifth sheet of prıper. 

The mrıximum durAtion for Condition 4 rınd 5 erıch, 

wrıs 30 minutes. 

Both tests, given to Group I rınd Group II were 

crırried out on the srıme drıy, rıt the SAme hour in two 

different rooms. 

The conditions rıpplied in the two groups crın 

be summrırized rıs in Trıble 2. 

Self-correction conditions in foreign lAngurıge 

performAnce(From: Krrıshen, 1982, p.l07) 

Condition Instructions 

I Non e 

I I Rewrite 

III Correct the error 

IV Correct this error 

\j Correct this error, use this rule 

3.4. Drıtrı Anrılysis 

In order to form the dAtA bAsis, the number 

of errors in erıch subject's prıper wAs counted. This 
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error counting process wAs repeAted for eAch step in 

Group I And Group II. Thus, three sets of error numbers 

wAs obtAined for Group I And five sets of error numbers 

wAs dotAined for Group II. 

When errors were being counted, greAt Attention 

WAS pAid to thAt errors counted were only grAmmAticAl 

And structurAl ones And not Any lexicAl ones. 

The error counting process included merely 

frequency count, thAt is, whAtever there WAS Accepted 

AS An error within the limits of this study on the 

pAper of A subject, WAS counted And the number WAS 

written down on his sheet of pAper. As A result, rAw 

error scores formed the dAtA b As is for stAtisticAl 

AnAlysis. 

Two stAtisticAl techniques were used to AnAlyse 

the dAtA in this study; 

ı. One fActor AnAlysis of vAriAnce 

2. PAired-sAmple t-test 

A "StAtisticAl ProgrAm for the SociAl Sciences", 

(SPSS), wAs employed to generAte the necess:=ıry st:=ıtistics. 

In the first phAse, three groups of d:=ıtA were 

An:=ılysed by us ing one fActor AnAlysis of vAriAnce. 

The groups were formed As; 

1 ~md 2. 
' 

The dAtA collected in Conditions ı, 

2 And 3 of Group I And Group II. 
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Group II. 

The collected in 
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five Conditions of 

In order to pin point 8t wh8t condition 8 difference 

would occur, 8 p8ired-s8mple t-test W8S run where V8ri8nce 

8n8lysis showed difference between 8ll conditions 

under investig8tion. 

Since the study is 8n explor8tory one, .Ol level 

of signific8nce W8S considered s' u f f i c i e nt 1 y precise, 

thus this level W8S used in comp8ring the c8lcul8ted 

results of the st8tistic8l tests with the t8ble V8lues. 

3.5. The Rel8ted Hypotheses 

As mentioned in Ch8pter I (c f. seetion 1.1.3), 

this study w8s initi8ted to 8nswer the fallawing questions; 

ı. How efficient 8re the students in correcting 

the ir errors with "proof-re8ding"; self-correction 

technique th8t requires no te8cher 8ssist8nce? 

2. How efficient 8re the students in correcting 

their errors with "self-correction" technique th8t 

requires te8cher 8Ssist8nce? 

Under the guid8nce of these questions, the study 

tried to bring same insight to the issue of error correction 

ın writing cl8sses. When trying to 

of course same hypotheses lying in 

the study. These hypotheses, which 

do so, there were 

the b8ckground of 

8re tested in 
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Chrtpter IV were strtted AS null hypotheses, H And rtlternrtte 
o 

hypotheses, H1 . 

The hypotheses tested in Chrtpter IV tried to 

stAte rt comman issue, thrtt is the relrttionship between 

the number of errors rtnd the trerttment to the errors 

throughout the resertcrh. 

The testing of the hypotheses will be hrtndled 

in detrtil in the next chrtpter. 



CHAPTER IV 

ANALYSIS AND DISCUSSION OF RESULTS 

This chRpter tries to present the RnRlysis of 

results Rnd thus to present the hypotheses Rnd the 

WRY these hypotheses Rre RnRlyzed. 

4.1. Results of the Structural Level Test 

In order to Rssure thRt the subjects' English 

levels were Rlmost the sRme, the control group Rnd 

the experimentRl group were 

mRtching(cf. seetion 3.2). 

formed by 

As might 

using purposive 

be recRlled, 

structurRl level test wRs used in this process. The 

meRn scores of Group I wRs 68.1 Rnd the meRn scores 

of Group II wRs 68.5. 

35 
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Since the mıüching of the subjects wı:ıs purposive 

ı:ınd eı:ıch group consisted students with the sı:ıme ı:ıverı:ıge 

scores, no stı:ıtisticı:ıl tests were ı:ıpplied(See, ı:ıppendix B). 

4.2. Results of Analysis of Varience (F) 

It wı:ıs mentioned in the Dı:ıtı:ı Anı:ılysis thı:ıt the 

difference between the experimentı:ıl ı:ınd control groups 

WAS determined by the F-test(cf. seetion 3. 4) . The 

results of the F-test ı:ıre given with the relı:ıted hypothesis 

in this section. 

In order to ı:ınswer the first sub-question of 

this study, (i.e., how efficient ı:ıre the students in 

correcting their errors with ;:ı self-correction technique 

without teı:ıcher ı:ıssistı:ınce), the fallawing null hypothesis 

ı:ınd the ı:ılternı:ıtive hypothesis w ere formulı:ıted ı:ınd 

tested. 

The re w i ll be no significı:ınt difference 

in the number of the errors the subjects 

mı:ıke between Conditions l, 2 ı:ınd 3 of Group I, 

where no teı:ıcher ı:ıssistı:ınce is provided. 

H1 : There wil be significı:ınt difference in the 

number of the errors the subjects mı:ıke between 

Conditions ı ' 2 ı:ınd 3 of Group I ' where 

no teı:ıcher ı:ıssistı:ınce is provided. 

X. ;::: X . 
ı J 
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Trıble 3 

The Results of the F-test Showing the Difference 

Between Conditions 1, 2 rınd 3 in Group I 

(Self-correction without terıcher rıssistrınce) 

f\Urber of Strtndrtrd ~eeof Sun of l"eı:ıns of F 1 F trtb 
Level 5..bjects l"ertn ~virıtim Sa.ırce F reecbn Squrıres Squrtres 

Crt • • 

Cmditim 1 30 5.367 3.023 Frıctor 2 14.16 7.08 0.85 4.98 

Cmditim 2 30 4.600 2.908 Error 87 725.63 8.34 

Cmditim 3 30 4.467 2.726 Tatrtl 89 739.79 

c<.. = 0.01 

Lüth rı significrınce level of .Ol, it is found 

thrıt the trıble vrılue for F with 2 rınd 87 degrees of 

freedam is 4.98. Since 0.85 is less thrın the trıble 

vrılue, the null hypothesis could not be rejected. Therefore, 

there is no significrınt difference between the first 

three conditions of the writing trısk for Group I. In 

other words, students' performrınce in detecting rı nd 

correcting their errors did not improve on the three 

occrısions where they were rısked to proof-rerıd, detect 

rınd correct the ir errors without the rıssistrınce of 

rı terıcher. 

Agı=ıin, in order to ı=ınswer the first sub-question 

of the study, but this time in Group II, the fallawing 

nu ll hypothesis rı nd the ı=ılternı=ıtive hypothesis w ere 

formulı=ıted ı=ınd tested. 
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H0 : There will be no significrınt difference 

in the number of the errors the subjects 

mrıke between Conditions ı, 2 rınd 3 of Group 

II, where no terıcher rıssistrınce is provided. 

H1 : There will be significrınt difference in the 

number of the errors the subjects mrıke between 

Conditions l, 2 rınd 3 of Group II, where 

no terıcher rıssistrınce is provided. 

X. 
ı 

~ x. 
J 

Trıble 4 

The Results of the F-test Showing the Difference Between 

Conditions l, 2 rınd 3 in Group II(Self-correction under 

terıcher rıssistrınce; before the experimentrtl vrırirıble, 

terıcher, is introduced) 

Level 
f\Urber of Stmdrırd Degree of Sum of fv'erıns of F 1 F trıb 
Subjects fv'em D3virıtiaı Source Freecbn Squı=ıres 5qurıres crı • • 

Conditiaı 1 30 4.Bm 2.696 Frıctor 2 7.40 3.70 0.53 4.98 

Conditiaı 2 30 4.100 2.496 Error 87 613.00 7.05 

Conditiaı 3 30 4.500 2. 764 Totrıl 89 620.40 

·:.X- = O. Ol 

With rı significrınce level of . o ı ' it is found 

thrıt the trıble vrılue for F with .2 rı nd 87 degrees of 

freedam is 4.98. S ince o. 5 3 is le ss thrın the trıble 
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VRlue, the null hypothesis of no differences between 

the groups could not be rejected. Thus the sRme result 

with the previous hypotheses WRS reRched 

the groups were di fferent. This might be 

even though 

R clue thRt 

the two groups operRte on the sRme lRnguRge level of 

English. 

Supportedly, the results of the RnRlysis of 

the two preceeding hypotheses Rlso find support in 

the review of literRture in KrRshen(l982) Rnd Sivell(l980), 

who Rlong with other instructors believed thRt self-

correction never full-filled its Rim(cf. seetion 2.1.5). 

In order to Rnswer the second sub-question of 

the study(i.e. how efficient Rre the students in correcting 

their errors with R self-correction technique thRt 

requires teRcher guidRnce), the fallawing null hypothesis 

Rnd the RlternRtive hypothesis were formulRted Rnd 

tested. 

H0 : There will be no significRnt difference in the 

number of errors the subjects mRke between 

Conditions 1, 2, 3, 4 Rnd 5 of Group II. 

H1 : There will be significRnt difference in the 

number of the errors the subjects mRke between 

Conditions 1, 2, 3, 4 Rnd 5 of Group II in 

correcting errors. 

H
1

: X. f. X. 
ı J 
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TRble 5 

The Results of the F-test Showing the Difference Between 

the Conditions 1, 2, 3, 4, And 5 in Group ll 

(Self-correction under teRcher RssistRnce 

with the experimentRl vAriAble, teRcher) 

N...rrber of StRnCIRrd Degree of Sum of f'iems of F F 
Level SLbjects f"Bm DeviRtion Source Freedam 5q.JRres SqJRres 

CAl. tAb. 

Condition 1 30 4.sa:xı 2.6961 FRCtor 4 525.11 131.28 28.94 3.32 

Condition 2 30 4.lın:ı 2.4962 Error 145 657.83 4.54 

Condition 3 30 4.5ın:J 2.7637 TotAl 149 1182.94 

Condition 4 30 1.3333 1.1842 

Canilition 5 30 0.1667 

o!_ = 0.01 

With R significRnce level of .Ol, it is found 

thAt the tRble vAlue for F with 4 And 145 degrees of 

freedam is 3. 32. S ince 28.94 is mor e thAn the tAb le 

vAlue, the null hypothesis of no differences between 

the groups cAn be rejected. Thus the introduction of 

Conditions 4 And 5, thAt is the teRcher RssistRnce 

seemed to cRuse R significRnt difference, in the students' 

performRnce of detecting And correcting their errors. 

In regRrd to the review of literRture, ChRstRin's 

(1980) And MonreRl's(l981) clRim, thAt once the teRcher 

show s the WRY thAt students CAn correct themselves 

finds VAlue within this hypotheses(cf. seetion 2.1.5). 
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4.3. Results of the t-tests 

As :=ı difference w:=ıs observed between conditions 

:=ıfter the experimentrtl v:=ıri:=ıble is introduced(cf. T:=ıble 5), 

the next t:=ısk w:=ıs to run :=ı p:=ıired-s:=ımple t-test for 

the conditions th:=ıt m et the experiment;:ıl v:=ıri;:ıble, 

the te:=ıcher. Thus, t-test w;:ıs employed to Conditions 

3 ;:ınd 4, :=ınd to Conditions 4 :=ınd 5 in Group II. 

The results of the t-tests :=ıre given in T:=ıble 

6 :=ınd T;:ıble 7. 

H0 : There will be no signific:=ınt difference in the 

number of the errors the subjects m:=ıke when 

the ir errors :=ır e underlined(Conditions 3 

:=ın d 4). 

H1 : There will be signific:=ınt difference in the 

number of the errors the students m;:ıke when 

their errors ;:ıre underlined(Conditions 3 :=ınd 4) 

T;:ıble 6 

The Results of the t-test Showing the Difference Between 

Conditions 3 :=ınd 4 in the Experimentrtl Group(Group II) 

Number of St;:ınd;:ırd Degree of t 
CR!. 

t 
V;:ıri:=ıble Subjects Me :=ın Devi:=ıtion Freedam t:=ıb. 

Condition 3 30 4.5000 2.764 29 7.78 2.756 
Condition 4 30 1.3333 1.184 29 

o<_ = o.oı 
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With rı significrınce level of .Ol, it is found 

thrıt the trıble vrılue for t with 29 degrees of freedam 

ıs 2.756. Since the crılculrıted vrılue, 7.78 is more 

thrın the trıble vrılue, the null hypothesis thrıt underlining 

the students' errlors will not rırise rı significrınt 

di fference, could be rejected. Thrıt is, rı signi ficrınt 

difference wrıs observed in the number of the errors 

the students mrıde when their errors were underlined. 

In other words, when students' errors were brought 

into focus by underlining them, students' performrınce 

in correcting their errors improved significrınty. 

H
0

: There will be no significrınt difference in the 

number of the errors the subjects mrıke when 

their errors rıre underlined rınd rı correction 

code is provided(Conditions 4 rınd 5) 

H0 : D = O 

H
1

: There w i ll be significrınt difference in 

the number of the errors the subjects mrıke 

when their errors rıre underlined rınd rı correction 

code is provided(Conditions 4 rınd 5) 

Trıble 7 

The Results of the t-test Showing the Difference Between 

~onditions 4 rınd 5 in the Experimentrıl Group(Group II) 

Number of Me rı n Strındrırd Degree of t 
crıl. 

t 
Vrırirıble Subject s fvlerın Devirıtion Freedam 

trıb. 

Condition 4 30 ı. 3333 ı. 184 29 
6.07 2.756 

Condition 5 30 0.1667 0.379 29 

d..._= 0.01 
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With rı significrınce level of .Ol, it is found 

thrıt the trıble vrılue for t with 29 degrees of freedam 

is 2. 756. Since the crılculrıted vrılue 6.07 is more thrın 

the trıble vrılue, the null hypothesis thrıt underlining 

rı correction code for students' errors rınd providing 

will not rırise rı significrınt difference could be rejected. 

Thrıt is, rı sifnificrınt difference in the students perfor-

mrınce in correcting their errors wrıs observed, when 

the errors were underlined rınd rı correction code wrıs 

provided. 

4.4. Clrıssificrıtion of Errors 

The structurrıl errors committed by the subjects 

in the control group 

clrıssified rıccording 

errors given below rıre 

rınd the experimentrıl group rıre 

to their chrırrıcteristics. The 

trıken from the students' first 

writing of the free 

the exrımples rıpperır 

c8mposition test. 

composition for 

in the first 

both groups. 

condition of 

Nrımely 

the 

The purpose of this seetion wrıs not to employ 

rın error rınrılysis on the prıpers of the students, thus 

the error types were given under very generrıl titles. 

However, the rıım in looking into the errors committed 

by the subjects, wrıs to see whether whrıt wrıs rıccepted 

rıs rı homogenous group originrılly showed rı certrıin 
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consistency in the ir errors rı s well. Furthermore, 

exrımining the errors committed in the first step would 

help to mrıke rı distinction between errors rınd mistrıkes 

in the lrıst phrıse of the study. 

In rınswer to whether the subjects committed 

comman errors or not, certrıin clues were found. For 

exrımple, ;:ıs frır rıs "rırticles" were concerned, the subjects' 

errors were towrırds the misuse of the definite rırticle, 

"the". On the other h rı nd, misuse of rıgreement me rely 

included misuse of ver.bs rıccording to the countrıble 

or uncountrıble subject. 

As rı result, since the errors committed shrıred 

certrıin similrır properties, it wrıs possible to collect 

them under five types of titles. Below rıre the exrımples 

from the subjects' prıpers in Condition 1 for both groups. 

Error Types 

Type I: Misuse of rırticles rınd determiners 

After the Mrırmrıris .... 

One of the our Germrın friends ..... 

but rıt the end of the our holidrıy ... 

We begrın to go to the everywhere ... 

I went to the Aydın ... 

Type II: Misuse of rıgreement 

We wrıs crowded ... 

Three of them wrıs brıbies ... 



Everyone were there .•• 

ERch student hRve R holidRy ... 

Same of them WRS Turkish people. 

Type III: Misuse of prepositions 

Omissions 

We were going the cinemR ... 

We stRyed İzmir three dRys ..• 

We stRyed R little hotel .•. 

And being together them ... 

does not Rgree this ideR. 

Incorrect Use 

' th 
At the 17 July .•. 

They were interested of tourists. 

We went lQ shopping. 

I hRte Rbout women's feRr ... 

I found R job gy his help. 

Type IV: Improper use of word groups 

You could feel the wRrm of the sun. 

I reRlized the beAutiness of the view. 

The trAvel ~As so excited ... 

After the long discussing •.. 

The picnic WRS very well. 

Type V: Misuse of the verbs. 

Using one tense for Anather 

I've hAd the best holidAy lAst yeAr. 
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Two yeRrs Rgo, I've hRd my best holidRy. 

Five yeRrs Rgo, I hRd gone to IspRrtR. 

I hRve R nice holidRy Rbout two yeRrs Rgo. 

When I wRs ten yeRrs old. I've hRd my best holidRy. 

MisformRtion of the tense 

... every moment we hRve spend there. 

I been in Side with my fRmily. 

After thRt we seen R bird. 

When we wRlk Rround, we met 

The incorrect use of "to be" + Verb 

We were sit down ... 

••• thRt she WRS die 

We were wRlked •.. 

we were return Günlüklü .•• 

The beRuty of the nRture WRS Rffected me. 

MisformRtion of modRls 

In holidRys we could hRve go to the beRch. 

He would bought the tickets. 

My fRmily cRn stRyed with us ... 

We hRd beter to go •.. 

4.4.1. Persisting Errors in the Control Group 

46 

When the students' compositions in Condition 

3 Rre checked for the errors, it is seen thRt mRny 

errors found in Condition 1 persist. 



Same exAmples cAn be given AS follows; 

- Misuse of Articles And determiners 

It wAs very luxury hotel. 

EnjoyAble ~HolidAy. 

One of the our GermAn friends. 

- Misuse of Aqreement 

British people is wArm And tender. 

Everything were reAdy. 

In every plAces ... 

My pArents does not like ..• 

- Misuse of prepositions 

I hAd to leAve from them. 

Although people wAnt to go 

••. And they let lQ us •.. 

My fAther cAme to home. 

A holidAy, 

- Improper use of word groups 

It WAS very excited And enjoyAble. 

We were too exciting ... 

I surprised to heAr thAt 

My holidAy pAssed very gQQQ And cheerfull. 

- Misuse of the verbs 

She wAs die At thAt moment. 

She WAS did 

I Am WAnting to win since 1975. 

Two yeArs Ago we've been to Edremit. 
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Any of the corrections done, did not include 

writing the correct form of the incorrect use but rı=ıther 

rıvoiding the incorrect form rınd prırrıphrrısing the sentence. 

Condition 1: I becrıme mo re rıctive rınd it toughed me 

something. 

Condition 3: I becrıme more rıctive rınd it grıve me 

same lesson rıbout the things I could do. 

Condition 1: We wrılked rıbout rıround Antrılyrı. 

Condition 3: We went to the historicrıl plrıces of Antrılyrı, 

such rıs 

Condition 1: Then I found rı job by his helping. 

Condition 3: Then he helped me rınd I found rı job. 

In frıct, the rıbove siturıtions find support in 

the literrıry review. Krrıshen(c.f. 

thrıt students rıvoid mistrıkes 

seetion 2.1.1.) clrıims 

by rıvoiding difficult 

structures. Whrıt students did when they were forced 

to error correction wrıs rıvoiding the structure they 

found wrong rınd difficult. 

4.4.2. Persisting Errors in the Experimentrı1 Group 

The srıme errors thrıt rıpperıred in Condition 1 

seem to strıy rıll through Condition 3. It is only rıfter 

the errors rıre underlined thrıt the correct forms rıre 

supplied, nrımely in Conditions 4 rınd 5. 
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Same exRmples of the persisting errors in Condition 

3 cRn be given RS follows: 

- Misuse of Rrticles Rnd determiners 

I hRven't been to the MRrmRris before 

It is very nice islnnd. 

It WRS renlly ___ good plnce. 

My fnther is fnrmer. 

- Misuse of ngreement 

I think the dnys in the third clnss WRS 

The dRys wRs pRssing. 

I were in Side with my fRmily. 

There were nobody there. 

- Misuse of prepositions 

We enjoyed very much from these gRmes. 

We stnyed R little hotel in AntnlyR. 

My fnther does not gnree ___ us. 

I wns Rttending in secondRry school. 

- Improper use of word groups 

Everybody WRS Rmusing ... 

We could plRy free in the fields. 

I reRlized the benutiness of the view. 

You could feel wnrm of the sun 

- Misuse of the verbs 

Five yenrs ngo, I hRd gone to IspnrtR. 

At thRt time the rRin wRs begin. 
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The photos which I WRS tRken ... 

I hAve hAd it when I WRS seventeen yeArs old. 

When students tried to correct themselves between 

Condition 1 And Condition 3, they, like, whRt the students 

in the Control Group hAd done, prefered pRrRphrRsing 

the sentence which they felt hAd included An incorrect 

item; 

Condition 1: It WRS the first holidAy which I pAssed 

without my fAmily. 

Condition 3: It WRS the first holidAy thAt I WRS Rlone, 

I meRn without my fAmily. 

Condition 1: If I hAd R chRnce lik e thAt, I would go 

there RgRin. 

Condition 3: If I hAve R chRnce like thAt RgRin. I 

cAn go there once more. 

Condition 1: Everything were very nice there. 

Condition 3: I enjoyed everything there. 

Condition 1: They sRng the songs And dRnced. 

Condition 3: They both sRng And dRnced. 

Tbese exRmples might be R gccd clue to o~tRin 

s o m e i n fo rm R ~ i o n rı b o u t h o l'J s t u d e n t s ' d e fe n c e m e c h R n i s m s 

work when they Are confronted with R bRrrier. The exRmples 

of the corrections the students hrıd done without teRcher 

Rssistrınce mRy reveRI thAt they RVOid difficult or 
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new structures 8nd try to compens8te them with wh8t 

they 8lre8dy h8ve in their competences. 

4.4.3. The Results of the Self-Correction Under Tencher 

AssistHnce; Conditions 4 Hnd 5 in the ExperimentHl 

Group 

There h8s been 8 gre8t inerense in the number 

of the errors corrected in Condition 4, where the students' 

errors were underlined thus 8 focusing is provided. 

The students were nble to correct n lnrge percent8ge 

of their errors. 

S ome of the exnmples of the corrections done 

in Condition 4 8re 8S follows; 

Condition 3: W e st8yed n little hotel in Antnly8. 

Condition 4: W e stnyed nt n little hotel in Ant8ly8. 

Condition 3: At th8t time the r8in W8S begin. 

Condition 4: At th8t time it beg8n to r8in. 

Condition 3: At the time w e le8ved the C8mp, n ll of 

us h8d cried. 

Condition 4: When we were le8ving the c8mp, everybody 

W8S crying. 

Condition 3: We went wherever we wnnt. 

Condition 4: We went wherever we W8nted. 
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Condition 3: ... w e w e nt to town to mrıke shopping. 

Condition 4: ... w e w e nt to town to do shopping. 

Condition 3: W e enjoyed very mu ch from thAse gAmes. 

Comdition 4: W e liked the gAmes very much. 

Condition 3: The ph o tas which I WAS tAk en 

Condition 4: The photos which I took .•. 

Although mAny of the corrections included writing 

the correct form of the underlined error, still pArAphrAsing 

WAS A vAlid process in sel f-correction, As cAn be seen 

in the Above exAmples. 

4.4.3.1. Persisting Errors in Condition 5 

When All the pApers were checked for errors, 

it wAs observed thAt only five errors persisted until 

Condition 5 of the experimentAl group. The five errors 

were found on the pApers of the five subjects, nAmely 

erıch hAd one persistent error. However the errors d id 

not show A coherence. They were bAsicAlly different 

types of errors: The fallawing Are the errors observed 

in Condition 5, thrıt is After the students Are given 

the rule they hAd broken with A correction code; 

1. I think the~ in the third clrıss is the ..• 

(Misuse of Agreement) 

2. It wrıs __ very good plr:ıce. 

(Omission of An r:ırticle) 



3. They were interested ~ tourists. 

(Misuse of preposition) 

4. We decided to go ___ R holidny. 

(Omission of preposition) 

5. I hnve been still henring to them. 

(Misuse of preposition) 
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As cnn be seen from the exnmples it is not possible 

to drr~w R genernlizRtion for the occurnnce of the errors. 

Students' individunl competence Rnd performnnce fnctors 

mny plny R role in the correction of errors, thus lenving 

to tencher to decide whnt to correct. 

The results of the corrections, however m ay 

cnst light on Rnother question thnt whether whnt the 

subject s corrected were mistnkes or errors. 

bnck to Chnpter 1 where R distinction was 

m<'~de between Rn error nnd R mistnke, we 

If we turn 

tentntively 

mny get the 

ideR thnt whnt the students corrected between Condition 

.l Rnd 2 mny be mistnkes since they did not need much 

effort to be corrected. However, whnt the students 

tried to correct from Condition 2 through Condition 

5, seem to be errors since they needed much Rttention 

Rnd persisted until they were brought into focus. 

Of course, the correct forms of the errors cnnnot 

be expected to be permRnent, RS the correction of an 

error is ephemernl(Hubbnrd Rnd Jones, 1986: 134). It 

is only Rfter R systemRtic hnndling of the errors with 
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regulnr remedinl tenching thnt we cnn expect success 

townrds the correction of errors. 

The results of the dntn nnnlysis revenled thnt 

the students performed better under tencher nssistnnce 

ns fnr ns error correction on written work wns concerned. 

other words, students' In 

n nd correcting their errors 

performnnce 

on written 

improve when they w ere merely nsked 

in detecting 

work did not 

to proof-rend, 

detect nnd correct their errors without the nssistnnce 

of n tencher. The students were not nble to correct 

their errors by proofrending or even when they were 

told thnt they hnd committed errors nnd nsked to correct 

them. 

However, 

nssistnnce, wns 

when the experimentnl vnrinble, tencher 

introduced there wns n significnnt 

difference in the students' performnnce of self-correction. 

Thnt is when the tencher underlined the errors, there 

wns n significnnt difference in the number of the errors 

the students mnde. This might be due to the students' 

exposure to their own errors in n locnlized form, nnmely 

underlined forms. 

One further step in tencher nssistnnce, underlining 

the error nnd writing the broken rule in n correction 

code, resulted in n more significnnt difference. Thnt 

is the studens' performnnce in detecting nnd correcting 

their errors showed n significnnt difference when n 

correction code wns provided. 
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Supported by T:=ıble 3 through T:=ıble 7' the :=ıbo ve 

line s m:=ıy indic:=ıte th:=ıt the results of the stduy :=ır e 

inclined to show th:=ıt proof-re:=ıding :=ıl one do es not 

improve students' correcting the ir mist:=ıkes. On the 

other h :=ı nd when te:=ıcher :=ıssist:=ınce is provided, the 

students :=ıre c:=ıp:=ıble of correcting their errors :=ılmost 

tot:=ılly. 



CHAPTER V 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

This finı=ıl chnpter of the study consists of 

three sepernte sections. The first seetion provides 

n summnry of the mnterinl contnined in the first four 

chnpters. In the second seetion, conclusions nre bnsed 

upon the findings of the study. Finnlly, in the lnst 

sections, recommendntions Rre cffered. 

5.1. Summary 

In regnrd to use of error correction in writing 

clnsses, this study wns initinted to nnswer the fallawing 

question; 

"Is it worth choosing nny one correction technique 

over nnother?" 
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However, two other questions should be RSked 

to exAmine the Above question; 

ı. How efficient Are the students in correcting 

the ir errors with A self-correction technique thAt 

requires no teAcher AssistAnce? 

2. How efficient Are the students in correcting 

the ir errors with A self-correction technique thAt 

requires teAcher guidAnce? 

When Answer the Ab o ve questions, the 

purpose of 

of teAcher 

teAcher's 

trying to 

the study 

AssistAnce 

WRS 

in 

role AS A guide 

to be 

Alsa determine the effect 

writing clAsses. ThAt is, 

And AssistAnt towArds the 

students WAS tried reveAled. As supported in 

the review of literAture, teAchers were given the whole 

credit AS to "how", "when" And "which" errors should 

be corrected(cf. Abott et Al., 1981: 219/21; Brown, 

1980: 164/70; Norrish, 1983: 100/3). However, the students 

were AlwAys wAnted to hAve the prior responsibilities 

for their own works(cf. Bright 

1978; VAndergrift, 1986; Rivers, 

1986; Stevick, 1982). Thus, this 

And 

WAlz, 

study 

McGregor, 1970; 

1982; FreemAn, 

tried to show 

how effective teAcher AssistAnce could be where students 

were still held responsible for their own works. It 

WAS hoped thAt the study would provide certAin informAtion 

to foreign lAnguAge teAchers by showing the vAlue of 

teAcher AssistAnce in error correction. 
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The reseRrch WRS designed RS be fore-Rfter 

study. The dntR were collected by meRns of R structurRl 

level test Rnd then R free-composition writing test 

WRS given to R sRmple of sixty second-yeRr students 

Rt the Anndolu University. 

In or der to obtRin the stRtisticRl RnRlyses 

of the dRtR, one-fRctor RnRlysis of vRriRnce Rnd t-tests 

were used. The stRtistics were generRted by Rn (SPSS) 

computer progrRm. 

5.2. Conclusions 

T h e m o s t s i g n i f i c R n t f i nd i n g s o f t h e s t u d y w e r e 

RS follows; 

1. There WRS not R significRnt chRnge in the 

number of errors when students were Rsked to correct 

their wor0without tencher RssistRnce. In other words, 

the proofreRding of their own work did not help the 

students to detect Rnd correct the ir errors. Thus, 

students' performRnce in correcting their errors wRs 

not enhRnced by proofreRding only. 

2. The RssistRnce of the teRcher, such RS locRting 

or explRining the errors, resulted in R significRnt 

chRnge in students' performRnce in self-correction. 

ThRt is students were Rble to detect Rnd correct most 

of their mistRkes when the teRcher gRve R "helping 

hRnd". 
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5.3. RecommendHtions 

Und er the light of the findings obtı=tined by 

the drıtrı rınrılysis, severrıl recommendrıtions crın be put 

forwrırd; 

Students' proofrerıding the ir own w ark rı s 

rı correction technique 

only if the terıcher is 

should 

going to 

be 

w ark 

rıpplied 

on the 

proof-rerıd version rıfterwrırds. Otherwise, 

the terıcher will only help same errors fossilize 

in students competence. As crın be seen in 

Chrıpter 4, sections; 4.3.1, 

they errors persist 

explrıined by 

un til 

the terıcher. 

4.3.2, the s rı me 

rıre locrılized or 

If there wrıs not 

such rın rıssistrınce, the exsisting errors 

might result in fossilizrıtion(cf. Vigil rınd 

Dller in Chrıstrıin, 1980; Drıniels rınd Prıckrırd, 

1982). 

On the other hrınd, if terıcher's rıssistrınce 

is limited to underlining the errors only 

rınd not to control rınd let the students do 

their own corrections rıfterwrırds, the correction 

technique mrıy not work sufficiently(cf. seetion 

4.3.3). From the pedrıgogicrıl rıspect, individurıl 

concerns should be considered~ si nce it mrıy 

be necessrıry to give mor e informrıtion to 

one student thrın to rınother. Thus the terıcher 
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should fallaw the students' errors to the 

the l<:ıst step, up un til he believes thRt 

correct form does not exsist in the students' 

competence. 

The teRcher mRy like to prepRre R remediRl 

teRching session by mRking use of the students' 

errors committed on R given written work. 

This kind of R teRching is more time sRving, 

since the correction is limited to certRin 

hours. Furthermore, RS w i ll be discussed 

by the whole clRss, there will be more points 

of view RS to why the errors occured Rnd 

RS to how to correct them. Such Rn RpproRch 

mRy work very well RS fRr RS Rffective fRctors 

Rre concerned, RS well. Besides, teRchers 

mRy get hints Rbout how students' performRnce 

works when deRling with errors. 

5.4. Suggestions for Future Studies 

The results of the study cRn be used to identify 

RreRs of needs for RdditionRl reseRrch. The scope of 

the 

One 

study could be 

directian ~ould 

expRnded in 

be to include 

severRl directions. 

the students' h elp, 

nRmely peer-correction. ThRt would help the students 

to force their correction limits Rnd guide the teRcher 

Rbout the correction Rbilities of his/her students. 
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A s~cond directian of reseRrch could be into 

different clRsses such RS Spoken or TrRnslRtion clRsses. 

The sRme study cRn be Rpplied to recorded orRl work 

or cRn be worked out on R trRnslRtion text. A string 

of diRlogue with certRin errors cRn be recorded Rnd 

students cRn be Rsked to detect Rnd correct the errors. 

On the 

errors on 

mRy like 

other hRnd, students mRy be Rsked to detect 

R trRnslRted 

to emphRsize 

d~Rft of R given work. The teRcher 

the use of English tenses on 

one piece of trRnslRtion Rnd the use of prepositions 

on Rnother so he mRy RrrRnge his trRnslRted drRft with 

certRin errors in it. This might Rlso be R good stRrt 

to remediRl teRching. 

Anather reseRrch possibility involves the Rssesment 

o f t h e s t u d y o n R 1 o n g· t e r m s c h e d u 1 e • T h e s t u d y c R n 

be cRrried out for R whole term for writing clRsses. 

A group of students mRy be Rsked to sel f-correct the ir 

work, which might be R home-work Rssignment or clRss­

work, Rll through the term, while Rnother group cRrry 

out the self-correction under teRcher RssistRnce. At 

the end of the term the two groups cRn be given R post­

test to see if their performRnce levels vRry from one 

Rnother. Thus the effect of teRcher RSSiStRnce CRn 

be observed on R longitidunRl study. 

It is possible to list mRny more reseRrch projects 

on correction techniques, however whRtever the project 
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mRy be, the focus should be on the student Rnd on his 

benefi ts 

lRnguRge 

students 

from R certRin teRching po int. Thus R foreign 

teRcher must be RWRre of donRting his/her 

with whRt he/she believes is the most useful 

to the students' lRnguRge competence Rnd performRnce. 
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Appendix A 

TEST ı 

PART : GRAMMAR Choose the right answer to complete the sentences. (Doğru seçenegi işaretleyiniz.) 

1. T~is watch ••••• all right a moment ago bu~ now it ••••• 
a) worked/is working c) l:ıad worked/stopped 

b} was working/has stopped d} was working/had stopped 

2. If I •••••• that you wanted the book, I. ..... it. 
a} l:ıad know.n/would have sent c) would know/ would have sent. 

b) will know/will send d) had knownjwould send 

3. If I ••••• you, I ••••• spend so much money on clothing. 
a} was/ couldn 't: 

b) were/wouldn 't: 

c} had been/couldn't 

d} were/couldn' t: have 

4. She ••••••• him some money if he really •••••• it. 
a) would give/needs c) would have givenlneeded 
b) gives/will need d) will give/needs 

5. The taxi ••••• by the time you finish dressing, ••••• ? 
/ 

a) arrives/does it . 
b) was arriving/wasn't it 

c} will have arrived/will it: 
d) will have arrived/won't: it: 

6. While the man •••• at the picture, the thief ••••• his watch. 
a) looked/was stealing c) is looking/has stolen 
b} had looked/st:ole d) was looking/stole 

7. The telephone ••••• for three minutes before it •••••••• 
a) had been ringing/answered c) ıaa been ringing/was answered 
b) will be ringing/w-as answered d) bas been ringing/answers 

8. That is the house where .we •••• but we don't 1ive there any 1onger. 
a) are living c) used to living 
b) used to live d) haO'e lived 

9. What you say •••• quite interesting. had never heard about it before. 
a) loolcs as if c) sounds 
b) sounds like d) loolcs 

10. He can't watch te1evision without ••••••• 
. a) to wear his eye-glasses 

b) he wears his eye-glass!!s 
c) wearing his eye-glasses 
d) wear his eye-glasses 

11. I can't find my key in my bag, a1though I remember •••••• it there. 
a) putting c) have to put 
b) to put d) put 

12. Who ••••••••••••• the coffee? 

a) will bring 
b) would be brought 

c) is brought 
d) will be brought 

13. He •••• me about his adventures in ·lndia and •••• that he had enjoyed himself. 
a) said/said 
b) told/said 

c) told/told 
d) said/told 

14. Don't wor~, everyone •••• mistakes. Next time you'11 
a) makes/do 
b} makes/make 

15. If you are going to 
a) would 
b} ought to 

c) does/do 
d) does/make 

the movies tonight, ••••• I come a1ong? 
c) had better 
d) may 

better. 
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16. You 
a} would 
b} have 

70 

to stop talking to your friend; the teacher 1ooks quite angry. 
c) should 
d) must 

17. He is •••• the most intel1igent student in the class •••• the most hard- working. 
a} not only/but also c} not only/but 
b) only/but also d) not/but also 

18 •••••• he expressed his love for her, she refused to marry him. 
a) Although c) In fact 
b} Of course d) In spite of 

19. He's seriously ill, ••••• I hope he will recover soon, 
a} because c) but 
b) so d) so that 

20. He got a poor grade he couldn't pass the university entrance examination. 
a} but c) although 
b) so d) in spite of 

21. The guest you are waiting for will arrive •••••• 
a) on tenth October 
b) at the ten~i of October 

22. They clean windows. They are 
a} window - cleaner 
b} window - cleaners 

c} October the ten 
d) on October the tenth 

c} clean - windowers 
d) windows - cleaner 

23. There was ••• man under the tree. I thought •••• man was sleeping. 
a) a/the 
b) - 1 -

24 ••••• isa good friend of ••••• 
a) He's/hers 
b} He/her 

c} the/a 
d} al-

c} He/hers 
d} She/her 

25. Nobody helped 
a} him/him/h.iıtı 

when he solved the problem, ••••• did it •••••• 
c} him/hejhimself 
d} him~elf/he/him b} he/him/himseif 

26 •••••• of the book interesting, you wil1 enj~y reading it, 
a} Same/are c) None/is 
b} All/is d} Half/are 

27 •••••• students were enthusiastic, so they •••• gave a long explanation about their hometown. 
a) Each/each 
b) Both/each 

28. lt is ••• exp~nsive to go abroad, 
a} ver.y/too 
b) too/enough 

29. Do the French eat ••••• bread? 
Yes, they eat •••• we do. 

c} Each of/both of 
d} Both of/each of 

but a holiday in Turkey may be cheap •••• for you, 
c) enoughjvery 
d) enough/too 

a) much/a lot c) muchjmore than 
b) many/more than d) a lot of /more 

30. I live .... 12 Bal Street; and Bill lives ... Gül Street. 
a) in/to 
b~ on/in 

c) on/at 
d) at/on 

31. Most of the students come to 
their own cars. 

Beytepe •••••• school 

' a) on/in 
b} in/by 

32. He hopes to arrive ••••• Ankara 
a} to/in 
b) in/at 

c) at/on 
d) by/with 

7 p.m. 

c} at/on 
d) -1-

buses, but some of them prefer to come •••• 



33. He wrote a book •••• politics when he was •••• abroad. 
a) in/at 
b) in/-

c} at/on 
d} on/-

34. He's been attending this course •••••• 
a) since two years c) for two years ago 
b) since two years ago d) two years ago 
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35. Your car is good, but it is not as •••• as mine. In fact, my car is much •••• than yours. 
a) good/well c) good/ more good 
b) good/bet:t:er d) well/good 

36. My wife has three brothers, all are ••• she is •.•••• brother isa teacher. 
a) older/Oldese c) more old/Most: old 
b) older than/The oldest d) older than/Oldese 

37. A ••••• runner runs anda •••••• runner runs 
a) East:/fası: •••••• slow/slowlg 
b) Eastly/East: •••• slow/slow • 
c) East:/East:ly •••• slow/slowlg 
d) fast/Eası: •••••• slowlg/slowly 

38. Tom is •••• careless that his father will never buy him ••••• an expensive car. 
a) so/so c) so/such 
b) such/so d) such/suc.'ı 

PART II GRAMMAR Select the best choice. 
39. Do people speak English all over the world? 

aJ res, people are English all over the world. 
b) res, English is spaken all over the world. 
c) Yes, all over the world is spaken English. 
d) res, people are spoken all over the world bg English, 

40. "No one has ever beaten my brother at tennis" means 
a) Mg brother hadn't ever been beat:en at t:ennis. 
b) Mg brother ever been beaten at tennis, 
c) Mg brother has ever being beat:en at tennis. 
d) Mg brother hasn't:.ever been besten at tennis. 

41, "The maid used to wash the floor once a week" means 
s} 2'be floor was washjz)g once a ..ak, 
b} 2'be floor used to being Mlahed onat a ...ıı:. 
c} 2'be floor used to be ..ak, 
d) The flaor used to be weahed once a week. 

42. •somebody must have taken it while I was out• means 
a) It must been taken whJ.le I aras out, 
b) It: must have taken soaebod!l out. 
c) I mu.st: have been t:aken out: by it:. 
d) It: must: have been t:aken whJ.le I ... out, 

43. "Are you sure your information is accurate?" my sister asked him. 
s) Mg sister asked him if he MIS sure his information aras accurat:e. 
b} Mg sister told him if he ""'s sure his information was accurat:e. 
c) Mg sister asked him about his information was accurate. 
d} Mg sister asked to him he was sure his information was accurate. 

44. Canan says, •ı passed that course last semester.• 
a) Canan sags I passed that course last semester. 
b) canan sags she pasaed that: course last: semester. 
c) Canan sags she had passed that: course a s811est:er age. 
d) Canan sags you had passed that course that: semester. 
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45. a) Please send to me the pictures you have taken in Antalya. 
b) Please send for me the pictures you have taken in Antalya. 
c) Please send me the pictures you have taken in Antalya. 
d) Please send at zııe the pictures you have taken in A~talya. 

46. a) Having finish that paper in one day is very hard. 
b; Finishing is very hard tbat paper in one day. 
c) Having to finish that paper in one day ls very hard. 
d) The hard is having to firı.ish that paper in one day. 

47. a) Who is have an eraser that ""' can use? 

b) liho ha,., an eraser that """ can use? 
c) Who lıas an eraser that we can use? 
d) liho does have an eraser that we can use? 

48. a) Don't ask him if he knows me. 

b) Don 't ask him if he does know me, 
c) Don 't ask him if does he know me. 
d) Don't ask him if he does knows me, 

49. a.J I don 't know the man ıihom you ate, 

b) I don 't know the man wi tb whom you ate. 
c) I don 't know the man you ate. 
d) I don' t know the man with you ate. 

50. a) The lady who she was here yesterday has gone to London. 
b) The lady who was here yesterday she has gone to London. 
c) The lady who was here yesterday has gone to London. 
d) The who was here yesterday lady has gone to London, 

PART III VOCABULARY Select the best choice. 
51. Pop music ••••• young people. 

a) attend c) attaches 
b) att:racts d) attaaks 
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52. I like apples as far as fruit is concerned, but when it comes to vegetables, I have no ••••••• 
a) refererıce ·c) prefer 
b) reverence d} preference 

53. James never tells lies. He is •••••• 
a) faınous 
b) Jıonest 

c} dislıonest 
d) infamous 

54. Naturally, I'm ••••• that I didn't pass the examination but 1•'11 try harder next time. 
a} deceived 
b} disappointed 

55. The play was so 
a) tired 
b) tiring 

c) refused 
d) derı.ied 

that the audience went to sleep. 
c). bored 
dj boring 

56. Would you lookfng after the baby for me while I'm out? 
a) adızıire 

b) object 

57. I •••• with his plan 
a) agreed 
b) passed 

58. I •••• the train so 
a} missed 
b) lost 

c) mind 
d} care 

in general but objected to some details. 
c) approved 
d) accepted 

I had to wait for the next one. 
c) caught 
d) neglected 



59 ••••• me to answer the Jetter. I might forget. 
a) Recommend c) Regard 
b) Remember d} Remind 

60. The sun came out from behind the clouds and 
a) Ho.,..ver 
b) Neanwhile 

61. Water is •••• to all living 
a) necessity 
b) essential 

c} Subsequently 
d} Before 

things. 
c) harmful 
d) effective 

62. "He could hardly see the board" means 
a) he could see the board very .,..ll, 
b} he couldn't see the board at all, 
c) he could see the board was hard, 

. d} he couldn 't see the board well, 

63, "We miss you a lot" means ••••••• 
a} We can see you all the time, 
b) We wish you were here with us. 
c} We can follow gou verg well, 
d} We wish we could catch you, 

the weather got warmer. 

64, "Those two boys get along very well" means ...... 
a} Theg are going along happily, 
b} They are very good friends. 
c) They are earning lots of money. 
d) They are carrying it easily. 

65.· "What she said was very funny, I couldn't help laughing• means ...... 
a) What she said .,..s very funny so I laughed, 
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b) w.bat she said was very funny, but I couldn't laugh sirice I was in a helpless situation, 
c} lilıat she said was very funny, but I didn't feel lilce laughing, 
d} w.bat she said was very funny and I forced myself to laugh, 

PART IV TRANSLATION Choose the best translation. 

66. Although he is known as a succesful business man, I think he is really unhappy. 
a} Başarılı.bir iş adamı olduğu için, kanımca gerçekten mutsuz bir kişi, 
b) Başarılı bir iş adamı olarak bilinlllesine karşın kanımca gerçekt;en mutsuz bir kişi. 
c) Gerçekten mutsuz olduğu için, iş adaıııı olarak başarılı olamadı, 
d} Başarılı bir iş adaıııı olması, onu gerçekten mutlu bir kişi olarak tanııııaıııa neden oldu, 

67, We cannot deny the fact that the inventions and discoveries of the twentieth century have 
.changed the structure of our society a great deal. 
a} 20, yilzyıl ·buluş ve ke~lerinin topluıınauzun ·yapısını büyük ölçüde değiştirdiği gerçeğini 

.inlcAr edemeyiz. 
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b} 20. yüzyıl buluş ve keşiflerinin inlcAr edilmesi tqplumumuzun yapısını büyük ölçüde değiştirir, 
c} 20. yüzyıl toplumunun, buluş ve keşiflerin yapısını değiştirdiği inlcAr edilSDez. 
d} 20. yüzyıl buluş ve keşifleri toplumun yapısını hiçbir şekilde değiştirdiği gerçek değildir. 

68. I'd rathe.r get the job done today than leave it till tomorrow. 
a} tşi yarın yaptırtmak bugün yaptırtmaktan daha iyidir. 
b) tşi bugün bitizmek zorundayım, yarına erteleySJJem, 
c} tşi yarına bırakmadan bugün yaptırmak daha iyidir, 
d) tşi yarına bırakmaktansa bugün yaptırmayı yeğlerim, 

69, UzUr dileseydi, bUtUn tart1sma simd~ye kadar unutulmus olurdu. 
a} The arguıııent wuld be forgotten caJJpletely by now if they apologized, 
b} If he apologized, the whole arguıııent would be forgotten now, 
c} The whole argument would have been forgotten by now if he had apologized, 
d} If he were sorry, the argument would be forgotten as a whole, 
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70. Geçen salıdan beri telefon bozuk. 
a} The telephone has been out of order Eor last :rue.sdag. 
b} The telephone has been out of order since last Tuesdag. 
c} The telephone would be out of order since last Tue.sdag. 
d} The telephone was out oE order lasc :ruesdag. 

PART V : READING COMPREHENSION 
Read the passage carefully and choose the correct answer, 

MAKING A FILM 

74 

Making a film takes a long time and is very hard work. Writing the story for the film may 
take many weeks. Filming the story being acted -or shooting the film as it is called- often takes 
at least six months. Actors and camera-men work from very early in the morning until late at night. 
Each scene has to be acted and re-acted, filmed and re-filmed, until it is just right. Sametimes 
the same scene may have to be acted twenty or thirty times. 

The film studio is like a huge factory, and the indoor stages are very big indeed. Scenery 
of all kinds is made in the studio: churches, houses, castles and forests are allbuilt of wood and 
cardboard. Several hundred people work together to make one film. Some of these people are the 
actors and the actresses. The director of the film, however, is the most important person in a film 
studio. He decides how the scenes should be filmed and how the actors should act. 

Most people go to see a film because they know the film star in it. Sometimes the film may be 
very poor. It ]s best to choose a film made by a good directur. Some famous film directors make their 
films very real. People feel that they themselves are among the people in the film. 

71. The actors are.told how to act by 
a} the film stars. c} the director. 
b} the camera-men. d) the storg ıwriter. 

72. The ·scenery in the film studio is made from 
a) in the studio. c) indoor stages. 
b) wcod and cardboard. d) churches, bouses, castles ete. 

73. A director is very important because 
aJ he is somet.imes verg famous. b) he ıııalces films verg real. 
c) he is in charge of making the film. 
d) he talks to the actors. 

74. We should choose a film which 
a) is made bg a good director. c) takes a long time to make. 
b) has the actors we know. d) seems verg real. 

75. The scenes have to.be ff1med many times because. 
a) ıwriting the storg for the film takes .,..eks, 
b) it t:alces a long time to make a film. 
c) mang people work together. 
d)it is often difficult to make tbeııi just right. 

PART VI CLOZE TEST Read the whole passage, then choose the best word for each space from the words 
below. 

Dawn was breaking as the first •••••••• (1) of the disaster reached London. It •••••••••• (2) 
the tenth of ~ebruary and the •••••••• (3) of milk bott1es was the only ••••••••• (4) in the black, 
icy streets. In ••••••••• (5) Street a Reuters operater was .handed ••••••••• (6) news flash and his 
ffngers ran •••••••••••• (7) over the keys of his machine •••••••••• (8) he transmitted the message 
to subscribers ............... (9) blocks away, fn the office of ••••••••• (10) big London newspaper, a 
sleepy sub-editor •••••••••• (11) the noise of the message as •••••••• (12) came through on the te1e­
printer. He ••••••• (13) it as the carriage of the •••••••• (14) jumped back and forth. Then the 
•••••••••• (15) sheet of paper was pushed through •••••••••• (16) opening in the glass top, He •••••• (17) 
it off and stood there reading •••••••••• (18): 
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CAPETOWN FEBRUARY ı o REUTER : so s RECEIVED ········· (19) THE FACTORY SHIP. 
SOUTHERN CROSS. THE •••.••....• (2(1) IS CAUGHT IN ICE I N WEODEL SEli .• 

Choose the best word: 

ı- a. ligl:t b. lightly c. new d. news 
2- a. was b. is c. cilille d. oz: 
3- a. rat:tle b. both c. two d. cry 
4- a. noisy b. so und c. very d. color 
s- a. the b. several c. d. Fleet: 
6- a. a b. only c. carefully d. the 
7- ... nervous b. under c. aut:oıııat:ically d. t:oward 
8- a. that b. as c. ... ı:o d. what 
9- ... Bu ch b. Wh<'n c. Two d. It: 
ıo- a. b. your c. wtıose d. a 
11- a. sa w b. heard c. which d. although 
ı2- a. "it b. they c. he c!. 
ı3- a. and b. watched c. nor d. looked 
ı4- a. ne .. spaper b. quickly c. as d. machine 
ıs- a.yellow J:ı. tb<' re c. empty d. slowly 
ı6- a. narrow b. it: "· t:heir d. the 
ı7- a. wat:ched b. maCI e c. to re d. put: 
18- ... t.'ıem b. message c. .it d • subscr.iber 
19- a. b-efor e b. froııı c. ..... ıı d • unt:il 
20- ... bat.~ b. message c. subedit:or d. ship 

• 
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Appendix B 

Groue I Groue I I 

87 88 

84 87 

52 52 

62 61 

68 68 

80 80 

63 63 

65 64 

55 55 

59 59 

79 77 

76 76 

74 72 

70 72 

60 60 

63 63 

67 68 

77 77 

67 66 

82 89 

69 67 

71 74 

60 64 

69 66 

79 75 

54 56 

66 68 

50 56 

69 68 

66 64 

xı = 68.1 x2 = 68.5 
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