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ABSTRACT 

This study is concerned with the application of certain 

reading skills which are identification of title, main idea, 

supporting detail, conclusion, and vocabulary items in EFL 

classes. During the teaching of certain reading skills two 

kind of trainings as it can be said theoretical and 

practical are carried out. 

chapters. 

This study consists of five 

In Chapter I. background to the problem is discussed 

and the problem, the purpose of the study, its limitations 

and assumptions are alsa introduced. 

Chapter II reviews literatura relevant to the study. 

In Chapter III, research design, selection of subjects, 

data calleetion and data analysis are introduced. 

In Chapter IV, the analysis of results are interpreta-

ted statistically. 

Chapter V discusses the statistical interpretations and 

makes suggestions for further studies. 

The statistical results show that the independent 

vaı·iable had an effect on the dependent variable: the 
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teaching o-f cer-tain r-eading skills thr-ough pr-actical 

instr-uction indicated a signi-ficant incr-ease in applying 

r-eading skills which ar-e identi-fication o-f title, main idea, 

suppor-tind detail, conclusion and vocabular-y. 
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d ZET 

Yabancı dil derslerinde dgretmene dayalı geleneksel 

yabancı dil dgretım metotlar·ıyla yetiştirilen ve üniversite-

ye gelen dgrencılerın okuma çalışmasları sırasında, 

okumanın anlamlı olabilmesi için gereken ve John Langan 

tarafından belırlenen bellı 

kullanıp kullanamadıklarını 

belirgin amaçtır. 

baş 1 ı beş okuma becerisini 

bu çalışmada araştırılan en 

Bu o~umayı anlama becerileri, parçanın muhteviyatının 

aniaşılmasını yani yazarın parçayı yazmaktaki amacı, parça-

nın konusu, bu parçadan çıkan sonucu anlamayı amaçlayan 

becerilerdir ve bu okuma becerileri başlık, anafikir, yar-

dırncı fikir, sonuç ve kelime olarak belirlenmiştir. ll k 

bu becer· i 1 et· i ne kadar bildikler-ini hedef dgrencilerin 

saptamak olmuştur. tkinci hedef ögrencilerin bu becerileri 

kullanmaktaki zorluklarının anadillerinde de olup olmadıgını 

araştımaktır. üçilncil bir amaç ise bu becerilerin ögrencilere 

nasıl -teorik mi, pratik mi- ögretebilecegini 

olmuştur. 

araştır-mak 

Bu amaçları gerçekleştırrnek için aynı seviyede oldugu 

saptanan Selçuk Universitesi Egitim fakilltesi Kız Sanat 

Egitim V. Okl. El Sanatları bölilmil ögrencisi 40 ögrenci 

hiçbir çalışma yapılmadan ön teste tabi tutulmuş ve bu 



testte ögrencilere seviyelerine uygun 5 !ngilizce, 5 Türkçe 

parçada yukarıda sayılan başlık, anafikir, sonuç ve kelime 

algılanmasını içeren okuma becerilerini saptamaları 

istenmiştir. Daha sonra teorik olarak 

bilgi verilmiş ve bunun rolünü saptamak 

uygulanmıştır. Bu testte de 5 Türkçe, 

beceriler hakkında 

5 

için bir son test 

!ngilizce parça 

kullanılmıştır. Bundan sonra pratik olarak uygulanacak okuma 

becerileri ögretilmiştir. Yapılan ikinci so testte yine 5 

Ingilizce, 5 Türkçe parça kullanılmıştır. 

Elde edilen bulgular istatiksel olarak degerlendiril-

miştir. El de edilen sonuçlar ögrencilerin beceriler 

konusunda fazla bigili olmadıkla~-ı ve sonuçta bunların 

pratik olarak ögretilmesinin faydalı oldugudur. Okuma 

becerilerinin kullanılamaması olayı anadilde de mevcuttur ve 

okuma-anlamadaki başarısızlıgın hedefleri arasındadır. 

Buna göre sonuç olarak söylenebilir ki 

okuma becerilerinin ögretilmesi, okuma 

pr-atik olarak 

çalışmalarında 

ögrencilere yardımcı olacak bir yararlı yoldur. 
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CHA.PIE..R ..... .l 

INTRODUCTION 

1.1. Background to the study 

The importance o~ reading ıs known taday. 

No one 

E~~icient reading 
prerequisite ~or sucass 

is an essential 
in today's world. 

<Hyland, 1990: 17) 

can deny the importance o~ •reading -For 

comprehension' in language learning among -Four language 

skills, listening, reading, writing, speaking. 

Reading is many sided .•. Reading is one o-F 
several means of learning. It is an avilable 
o-F communication rel8ted to looking, 
llstening and writing, which complement one 
anather in many ways. 

<Fries, 1962) 

L . 



Rivers emphasizes the importance OT reading as Tollows: 

Clearly, reading is a most important 
activity in any language class, not only 
as a source OT inTatmation and a 
pleasureable activity, but alsa as a 
means OT consolidating and extending 
one's knowledge OT the language. 

<Rivers, 1968: 259> 

Thus in this study the reading process and development 

OT reading comprehension have an important place. At that 

point proTiciency in reading has a great role in TOreign 

language education in universities since the students in 

those schools will be involved in proTTossional reading 

related to their Tield OT study in their Tuture liTe. That 

is a vital point to should be taken into consideration in 

EFL courses. 

In Tact students have ~ background knowledge OT the 

basic grammar that they have acquired over a long period 

beTore entering university. However, eventhough they have 

same knowledge OT the basic grammat·, they have problems with 

reading comprehension. Their problems are actually related 

to receptive skills. But they are expected to be able to 

read technical literature aTter graduation as they are 

assumed to be eTTicient readers. The problems intensiTy 

when the students are at an elemantary level. It is 

hypothesised that the difTiculties in reading comprehension 

2 



lack DT Tamila~ity with ~eading skills i de nt i TY ing in 

par-ticulat· the main i dea, the suppo~ting detail and 
. 

conclusion. Acco~ding to the hypothesis thisıSdue to EFL 

teachi ng str-ategy 1 ~n 5c'hoıJt>\~. 

At that point two factors appear as impo~tant c~iter-ia 

determining the students• aiın and goal in EFL cou~ses. These 

ar-e language-or-iented and ~eading-or-ierıted cour-ses.So 

student cente~ed (lea~ner- c~ntered) or teache~ cente~ed 

appr-oaches have come onto the scene in EFL. 

In the language-oriented model students are exposed to 

Eng 1 i sh th~ough expl anat i on and testing but not 

comprehension. Lautamatti <1978: 98) deseribed the language-

oriented model as follows: 

The language-oriented appr-oach inadve~tently 
stresses the importance DT every wor-d and 
st~ucture TDr unde~standing. A Tluent reading 
processes inTo~mation extracted Tr-om the text 
in meaningTul chunks, which Taeilitates the 
TUll use DT short te~m memo~y. 

That is why in the language-o~iented model students a~e 

slow t·eade~s. Thay TOcus their attention attention on eve~y 

wo~d and str-uctu~e TO~ unde~standing. In Turkey ~eading is 

heavily enphasized in most language co~ces, but structurally 

based appt·oach is applied in courses, so the students as 

3 



Lautamatti pointed out above, give equal attention to all 

words, because the +ocus is on grammar in strucrtural 

approach. So students develop the bad habits of reading a 

text word by word or subvocaliization or finger pointing 

whish cause them to miss the overall meaning in context. But 

it is a fact that one can acquir~ reading skills, such as 

ıdentifying main idea, title, supporting detail, conclusion 

when one grasps the general gist. 

Using reading skills to understand a text requires a 

shift fy-om language-oriented courses which depend on 

structurally based approach to the reading-oriented courses 

which depend onastructurally based approach to the reading-

oriented coursesı which depend a functional appr·oach. To 

develop: a better reading comprehension skills reading-

oriented approach can included in EFL teaching. 

In the reading-oriented model as Lautamatti 11978: 97) 

says: reader works at the level of meaning, not only of the 

whole message, while one is identifying meaning use units 

instead o+ words, and he adds that: 

Thus use of the cantext for the 
identification of the meaning is not 
characteristic o+ the level o+ word alone. 

4 



On this subject Carrol (1972: 12) clarifies that: 

The total meaning of an utterance has to do 
with the relation of a sentence or discourse 
to its total context. 

All these claims do mean that; traditional language-

oriented from is in direct opposition to the process of 

reading. However it doesn't mean language teaching is 

unnecessary when reading is on the scene, but method doesn't 

fit the requirements as Lautamatti (1978: 94) maintains 

that: 

This naturally not to say that language 
teaching is unnecessary for reading in a 
foreign language, the argument is only that 
language teaching activities such as the 
examination of linguistic properties of a 
text are not conclusive to fluent reading. 

As has been said before, since students in vocational 

schools need proffessional raeding they should work on the 

improvement of reading comprehension. Tha language-oriented 

in EFL teaching is not appropriate to that ai m. so a 

reading-oriented model can bring advantages for that 

mentioned goal. Actually a reading-oriented model can be 

applied easily in classes. But this requires a shift from 

the structural approach to the functional approach. 

Salimbene (1983: 2> says: 

5 



The ~unctional approach does not deny the 
importance o~ mastering the 
grammatical system o~ the language nar does 
it abanden a systematic development o~ 

structural m~stery in the presentation o~ 
materials. Grammatical ~orm is taught, not as 
an end itsel~ but as a means o~ carrying out 
communicative intent. 

Functionally based courses require changes in language 

teaching methodology. "The ~unctional approach is a student 

centet-ed appt-oach to language education." <Bal imbene 1983: 

4) • 

As stated by Salimbene below a student centered 

approach requires student's activity. 

do ing 
than 

I~ the students are to learn by 
(carrying out learning task) rather 
sitting and ~acing a teacher who is 
presenting the language to them, the 
classroom must provide ~or the necessary 
mobility. The ~unctional approach being 
student-centered, provides ~or the naturing 
o~ each student"s sel~ system. 

So learning reading skills and applying them in reading 

text can be applied in ~unctionally based courses. Students 

can solve learning problems and develop a sense o~ security 

through discovery and experimental learning. Reading is a 

kind o+ set o~ skills that can be taught, but must be 

employed by learners and these skills can be gained best in 

a student-centered classroom. So students will give up their 

6 



reading skills. Students will learn that knowing the meaning 

of each word is not necessar~ and overall meaning will get 

attentiorı. Si lent reading wi ll be pteferred so the bad 

habits sterning from loud reading will be dropped. 

So this thesis aims to discover the role of reading 

skiils tr-aining in teaching reading for comprehension. This 

study tries to bring a solution to solve problems in 

inadequacy of reading comprehension. Thus, this study seeks 

to investigate issues: 

a) Reading skills, which emphasize identification of, 

title, main i dea, supporting de ta il, 

v o ca bu 1 ar y ca n not 'o e ap p l i e d e f f i c i e nt 1 y 

conclusion 

in r-eading 

compr-ehension by students who have had a teacher--

centered tr-eatment of reading 

r-eading. 

lessons in classical 

b) The inadequacy of applying the reading skills in 

question is a result of the students' inefficiency 

in using these r-eading skills in their- native language. 

c) For students in adequacy of reading comprehension is 

not only due to their English language inefficiency 

- this means being elementary level of learners but it 

is because of not employing the reading skills which 

7 
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are identi~ication title, main idea, supporing detail, 

conclusion, vocabulary, 

1.2. Problem 
' 

I n Ha nd Cra~t Department o~ Girls Art Education 

Vocational school o~ Education Faculty o~ Seljuk University, 

students have problems in reading comprehension. However the 

r·eading pt·ocess playsan important t·ole as the students are 

going to become teachers and be involved in pro~~esional 

reading ~rom ~oreign sources relevant to their field o~ 

study or an~ other. So they need a high degree o~ skill in 

reading, especially considering that they are elementary 

level learner-s, the need to teach and improve r-eading 

comprehension becomes more important. Students ar-e not awar-e 

o~ reading skills, they pay the same attention to every 

aspect of the text. They have many impressions about 

r-eading procedur-e, and they. have bad reading habits, which 

have a negative influence on reading comprehension. They 

read a text word by wor-d, they stress ever-y word to 

acquir-e meaning and they have a sense that they can only 

comprehend a passage by knowing each wor-d in it. But they 

neglect the over-all meaning when they read it word by wor-d. 

All these claims above stern ~r-om the abser-vation o~ reading 

lessons o~o~class last year- in r·eading lessons, the one 

tr-aditional method is that students r-ead the text loudly 
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the questions which are organized ~or each sentence. 

In brie~ there are two main problems to solve when we 

consıder the students reading comprehension di~~iculties. 

The ~irst problem is that students are used to studying 

reading passages by answering questions about passages a~ter 

reading them generally aloud. In such lessons students have 

not applied such reading skills as identi~ication, title, 

main idea, supporting detail and conclusion. So this study 

claims that in~act the students do not apply these skills to 

reading comprehension. 

The other problem leads the way to showing that 

inadequacy in using the above reading skills comes ~rom 

their native language since experts claim that native 

language, reading, and speaking and writing and listening 

habits are carried to +oreign language learning. 

Another important aim is to find out how to improve the 

application of reading skills, and the roles o~ theoretical 

or practical training. 

So this study will try to answer the ~ollowing 

questions: 

ı> To comprehend a text better can students use reading 



1) To comprehend a text better can students use reading 

skills which are; 

a) understand ing o-f t.J ... t...l .. ~. <to guess the content o-f 

the passage) 

b) -finding out rnsı!.n ... J ... Q§l.S\. <to understand the 

writer's new idea or claim which is put 

-forward) 

c> -finding out §.!dP.J1Pt:.t.J . ..ng ....... .0.?..t.sı.t1. (to undev-stand 

the way writer supports his idea) 

d) -finding out çgnçl_~J§jqp <to get the message 

writer wants to give) 

e) -finding out the meaning o-f a vocabulary or 

idiom in cantext which are not known be-fare (to 

use the cantext to get meaning> 

2) Does the inadequacy o-f applying reading skills take 

place in Turkish language? 

3) Is there an impv-ovement in application o-f reading 

skills a-fter the training on reading skills such as 

identi-fication o-f tittle, main idea, supporting detail and 

conclusion, this improvement takes place? 

10 



1.3. Purpose of the study 

To achieve the purpose of this study~ the following 

questions will be answered: 

First it is necessary to check whether the subjects are 

at the same level of English and of reading comprehension 

or not. To answer that question •Reading Comprehension Test' 

of TOFEL and 'Proficiency Test• of Michigan University were 

use d. 

The first question is that: 

1) In the comparison of the languages within each 

language itself, when all of the reading skills - title, 

main idea~ supporting detail, 

the native language <Turkish) 

conclusion, vocabulary - in 

and in the foreign language 

(English) are taken into consideration, is there any 

significant difference between the obtained total seeres of 

the tests applied after and before the theoretical training? 

2) In the comparison of the languages within each 

language itself, the sub-components title, main idea, 

supporting detail, conclusion, vocabulary of reading skills 

in both native language and foreign language, from the point 

of view of the scores, is there any significant difference 

between the obtained seeres of each component obtained from 

ı ı 



between the obtained seeres o~ eaeh eomponent obtained ~rom 

yhe tests· be~ore and a~ter the theoretieal training? 

3) In the comparison o~ the languages within each 

language itsel~, when all o~ the reading skills - title, 

main idea,, supporting detail, eonelusion, vocabulary - in 

and in the foreign language the native language <Turkish) 

<English) are taken into consideration, is there any 

signi~ieant di~~erenee between the obtained total seeres o~ 

the tests applied be~ore the practical treatment and the 

obtained total seeres o~ the tests applied a~ter the 

practical treatment? 

4) In the comparison o~ the languages within each 

language itsel~, the sub-eomponents title, main idea, 

supporting detail, eonelusion, vocabulary and reading skills 

in both native language and foreign language, ~rom the point 

o~ view of seeres is there any significant dif~erence 

between the obtained seeres of eaeh eomponent obtained ~rom 

the tests applied be~ore and a~ter the practieal training? 

The main aim of this study is to aseertain whether 

reading skills whieh improve reading eomprehension are used 

by learners. 

Students have problems in the interpretation o~atext 

and ~or most of the students it is a very di~Fieult task to 

12 



learn to be receptive in reading. So the study presents the 

skills ~or a better understanding. 

1.4. Limitations 

This study will be carried out in the Hand CraTt 

Department o~ Girl Art Education Vocational School. Reading 

comprehension reading skills will be researched. 

In readin~ skills the 
o 

attention is on recognition and 
A 

comprehensiontitle, main idea, supporting detail, 

conclusion, and vocabulary. 

The Tive components procedure will be examined in this 

study. In Tact there are same other Taeters which a+Tect 

reading comprehension in many ways. For exampleJtime is one 

f OT them, as the time in reading may be diT+erent TOr 

individuals. So in this study no time limitation is set so 

when they +inished the test they brought their papers. 

Secondly similiar text-types were used in both English and 

Turkish. Alsa the length OT the reading passages were 

di++erent. Fourthly the background knowledge o+ the readers, 

the interest o+ the reader, the attention o+ the reader to 

the passages, in short discoursal elements were examined in 

this study. 

13 



Nane af these abave factars weren't examined in this 

study. The focus is an only the applicatian af five 

components af reading skills. 

This study is limited ta the students af the vacatianal 

school of Educatian Faculty af Seljuk University. 

1.5. Assumption 

When a student is asked.ta read a passage he is assumed 

ta carry the native language reading habits into foreign 

language. 
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CHAPTER. .... .l..l 

REVIEW OF LIRETATURE 

2.0. Introduction 

This study is concerned with the application o~ ~ive 

components which are tittle, main idea, supporting detail, 

conclusion, vocabulary o~ reading skills in reading ~or 

comprehension. So in the prevıous chapter of this study, the 

terms reading and reading comprehension, reading skills have 

been mentioned mostly, so in this chapter the above concepts 

will be discussed. 

2.1. Nature of Reading 

According to the old notions o~ reading, reading was 

done aloud and it was assunıed to be •a phonetic 

transcriptian o~ a text' (Ga~-d· ner·, 1978: 65). According to 



as 
thıs idea t'eading is Yegat·ded"acquit'ing meaning -fyom "speeclı 

sounds" and tlıe r·eader is a decoder. He decodes written 

symbols into spoken ones. We can see this view in Callaway 

(1970l. He summarised it as -follows: 

To day it 

The r-elationship between L.A.D. <Language 
Acquisition Devieel and reading consist in 
the fact that the brain -function involved in 
understanding representational auditery 
stimuli is the same as that Yequired in 
reading process after the sound is decoded 
-from the visual symbols of language, that is, 
as the child recognises the words in a 
sentence he gets theil'" meaning in terms o-f 
sound values just as he does in spoken 
language .... Dnce the child has decoded the 
sound, he then utilizes this ability which is 
acquired spontaneously through the 
facilitation of L.A.D. 

is accepted that spoken and written languages 

aye distinct in their pyocesses. Reading is not 

phonological processing. It is the processing of sernantic 

content. Paulston and Bruder <1976: 157) point out that 

subject as -follows: 

We now believe that 
-forms of a language 
both in syntax and in 
we want our students 
must teach them to do 

the spoken and wYitten 
di-ffer qualitatively, 

vocabulary, and that i-f 
to be able to read, we 

so. 

Reading is not phonological but sernantic processing. 

One canlearn pnonemic reoYesentatıons o-f the graphıc symbols 

of a language and can read a text but it does not mean 
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under-standing language at all. Reading compr·ehens i on 

requires recognizing sentence meaning and the sentence 

relations to one another. 

Reading is an exercise dominated by the eyes 
and the brain. The eyes receive the messages 
and the brain then has to work out 
signi~icance o~ these messages. 

<Harmer, 1983:153) 

Grellet considered reading as ~ollows: 

So 

It was assumed that a text was a sucession o~ 
separate sentencas thematically related and 
it was necessary merely to deal with the 
structure and meaning o~ the sentences. 
But if r-eading is to be e~~icient, the 
structure of langer units such as the 
paragraph or the whole text must be 
understood. It is no good studying a text as 
though it were a series of independent 
units. This would only lead the students (a) 
to become dependent on understanding every 
single sentence in a text, even when this is 
not necessary to ~ulfill their reading 
purpose, w ith tlıe t·esul t that they wou l d ten d 
to read all texts at the same speed and <b> 
to be reluctant to infer the meaning of 
sentencas or paragraphs from what comes 
be~ore or after. lt is clear that one should 
start with global understanding and move 
towards detailed understanding rather than 
working the other way raund. 

<Grellet, 1981: 3) 

Gt·ellet gives the de~inition o~ r-eading 

comprehension as ~ollows: 
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Understanding a written text 
the requıred in~ormation 

e~~iciently as possible. 

means extracting 
~rom its as 

<Grellet, 1981 :3> 

That is why it is easy to say that reader doesn't think 

about/symbol connections while he is reading. Because input 

is not phonetic ~or the reader. One can learn phonemic 

represer1tations o~ the graphic symbols o~ a language and may 

read a text but he may not understand language at all. This 

is the evidence that reading is not the phonetic 

transcriptian o~ a text. 

Reading comprehension requires recognizing sentence 

meaning and the sentence relations to one another. The 

reader has to grasp the communicative value of the text. 

Robert Lada (1915: 223) de~ines the reading in a 

~oreign language as follows: 

Reading in a ~oreign language consists o~ 

grasping meaning in that language through its 
written representation. This de~inition is 
intended to emphasi2e two essential elements 
in such reading: the language itsel~ and the 
graphic symbolization used to represent it. 

In centrast to earlier theories Kellerman's de~inition 

of reading re~lects the ·recent view. Kellerman (1981: 37) 

de~ines reading as the reconstruction o~ meaning, not 

recognition of words. This is a very important problem as 
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reading is assumed vocabulary knowledge with the help of 

gr·ammaır , and same ability toguess ability to ıread. But the 

communicative value of the content is foırgotten. 

At the poınt Riveırs suggests the same idea: 

It is useful, i n teaching t'eading1 to make a 
distinction between ırecognition arid 
production grammar. The syntactic details the 
reader needs in order to extract the 
important elements of the message are fewer 
and may be different from those which are 
important when producing one's own messages 
in speech or writinq. 

(1968: 267> 

Besides, cancentrating on syntactical units, dur· ing 

reading makes a reader miss the maaning of the passage. 

The classical reading courses are effective on that view. 

They start reading a text with the fear that 
they are going to have problems with 
vocabulary and unfamiliar structures, and 
so they read slowly and carefully, 
weighıng and maasuring every word, with a 
dictionary at their elbow as a life - support 
system. 

<Lucas, 1990: 29> 

According to recent views, reading is an ctive skill in 

centrast with old ntions which claim that reading is 

pass i ve. 
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Rivers supportsthat view: 

{~ 1 so 

Reading\ssometimes re-fen-ed to asa passive or­
r-eceptive skill, but if we examine the 
abilities that come into play in -fluent 
direct r-eading with compr-ehension of meaning 
it is clear that r-eader-s ar-e far- fr-om passive 
during this activity. 

( 1968: 266) 

Evanqelidow. Polymenidov. Tsitsopoulov and 

Vacar-oglou agree that reading is active. They clari-fy it as 

fdllows: 

The question is: Is the r-eader-'s r·ole 
passive? Chr·istine NL.ıttall (1982> points out, 
a comman view of reading. The text is full of 
meaning like a jug full of water-, and it can 
be poured straight into the reader's mind, 
which soaks it up like a sponge. In this 
view, the r-eaders role is passive. All the 
work has been done by the writer-, and the 
r-eader- has only to open his mind and let the 
meaning pour in. We reject this view, however 
for- the obvious reson that it seldem happens 
like this. Not all the meaning in the text 
actually get into the reader's mind. 

( 1990: 30-31) 

Yorkey (1970) supports the same idea: 

Thus for reading has been considered only as 
a usual activity, something that you do not 
with your- eyes. This is by no means the whole 
truth about the pr-ocess of reading. You do 
much more than simply r-un your- eyes from le-ft 
to r-ight along a line of words, accumulating 
ın-for-mation as each wor-d, phr-ase and sentence 
is pr-ogressively recognized. Reading ıs also 
an active pr-ocess of pr-edicting what is 
likely to come next. 

20 



So taday it is accepted that reading is a constant 

process o~ guessing. Students should use their knowledge to 

understand unknown elements whether these are ideas or 

words. 

According to Harris and Sipay <1979: 19-20) reading 

activity has ~our processes: 

ll sensatian 

2l perception 

3) comprehension 

4) reaction 

They de~ine reading as follows: 

Reading is the attaining of meaning as a 
result of the interplay between perception o~ 
graphic symbols that represent language and 
the memory traces o~ the reader's past verbal 
and non verbal experiences. 

In fact there are two distinct de~initions o~ reading 

and Conkie and Rayner <1976) separate these theories into 

two categories: The Hypothesis Position and Direct 

Perception. According to Hypothesis Position reading is an 

activity o~ guessing about the text to be encountered. 

According to the second category of theories, Direct 
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Perception, the reader analysizes the visual input using it 

with contextual information. 

But it is not easy to explain reading ~rocessonly 

taking these positions into consideration. 

we can say that reading is an active 

information processing skill and communicative processing 

gains importance. 

Talk about communicati•ve competence which 
~ills the air has eclipsed attention to the 
competence reouired ~or reading well ina new 
language. 

<Dubin, 1968: 125> 

2.2. Reading Speed and Faulty Reading Habits 

Faulty reading habits are introduced and discussed in 

this section, since these are the elements a~fecting reading 

comprehension levels negatively. 

Approaches to applying reading skills such as title, 

main idea, supporting detail, conclusion and vocabulary in 

r·eadi ng 

habits, 

comprehension enable students 
\_',\_\e.. 

by having them look ~or,A main 

to correct these 

i dea, supporting 

detail, conclusion and vocabulary to grasp the content o~ 

the pat· agraphs. So readers ~ocus their attention on units 

r·atrıer· tnan i-.ıot·as alone. Topic exercises give a chance to 
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use the students' communicative competence. Vocabulary study 

by guessing the meaning in cantext also makes students use 

their knowledge o+ language. 

Vocabulary difficulties will be taken up as 
they occur, to give the students the 
opportunity to guess, as +ar as possible, the 
meaning of words +rom contextual clues. This 
is a useful strategy. 

<Sally, 1989: 40) 

In this study students were instructed to read silently 

and continuously fareing them to think about general meaning 

to delete faulty reading habits that they have. 

To improve reading comprehension some useful reading 

strategies should be i ntroduced. As it is known 

comprehension or reading for meaning maintained by Eskey 

(ı 986: 13 ı) depends on processing larger units o+ text in a 

series o+ rapid predictions. So itis known that reading and 

comprehension is a result of same bad reading, subvocalising 

and finger printing which all cause slow reading speed. 

Singh (1979: 40> points out in that subject as follows: 

Slow word by word readers often understand 
little o+ what they read and miss much of the 
joy of reading. Many individual words have 
almost no meaning by themselves they must be 
seen in the cantext of a sentence to make any 
sense. 
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Subvocalising and finger pointing are the results of 

readıng aloud. In fact reading is a silant and reading aloud 

is anather faulty reading habit. Silant reading is faster 

than aloud one. 

As quoted by Paulston and Bruder <1976:164): 

Reading aloud, as both Gadman and Smith point 
out, is recoding rather than decoding, and in 
teaching reading the emphasis should be on 
reading to decode the message. It wastes time 
and gives the wrong focus to the lesson to 
have the students read aloud. 

This point is also explained by Singh (1979: 40): 

•.. body movements and subvocalization help 
neither speed nor comprehension of reading, 
which in the main, is a mental activity. 
Some students, while reading, turn their head 
from one side to another, point at words in 
a lıne with a finger or pencil, move their 
lips, or say the words to themselves, thus 
linking reading with talking speed. These are 
all bad habits which students should be 
advised to avoid. 

To improve reading comprehension in examinations and 

during reading each student isencouraged to read fast and 

silently. To avoid bad reading habits the teacher instructed 

the students about reading procedure. 
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Gt·e ll et 

-follows: 

( 1981 ) defines the bad reading habits as 

The first point to be noted when practising 
reading in the classroom is that it is a 
silant activity. Therefore silent reading 
should be encouraged in most cases, though 
the teacher may sametimes need to read part 
of the text aloud. Besides, when we read, our 
eyes do not follow each word of the text one 
aftet· the other· - at least - i n the case of 
efficient readers. On the contrary, many 
words or expressions are simply skipped, we 
go back to check something, or forward to 
confirm some of our hypothesis. Such tactics 
become impossible when reading aloud, and 
this reading activity therefore tends to 
prevent the students from developing 
efficient readings strategies. 

An effient reader does not read word by word, with sub 

vocalisation and finger pointing. But it should be forgotten 

that speed is not the only eriterian by which we judge 

effective reading. 

2.3. Types of Reading 

One of the marks of a 
ability to adjust his 
type of material he is 

good reader is 
reading skills to 

reading. 
<Miller, 1964: 

the 
the 

11) 

Purpose in reading requires mant kinds of reading. 

Generally two types of reading are recognized by many 

authorities, intensive reading and extensive reading. 
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Paulston and Br-ude~- (1976: 162) poiııt out that: 

The distiııctioıı betweeıı iııteıısive and 
exteıısive reading is basic to teaching 
reading. In intensive t·eading, the student's 
atteııtioıı is focused through instructioıı on 
the linguistic features which enable him to 
decode the message in intensive reading the 
approach is similar to that o~ reading in the 
native tongue: the student reads at his own 
level and pace, directly for meaııing. 

But, in -fact, reading courses should involve both 

intensive and extensive ı·eadiııg. Students should learn 

iııteıısive reading firstly, then go on to extensive learning. 

f:lirıce intensive ı·eading is a classr·oom pı·ocedLu-e, "i.ntensive 

reading deals with the study of those features of language 

syntactical and lexical, which the reader draws on in order 

to decode the message." <Bnıder·, 1976: 163) 

Bruder alsa maintains that: 

... inlensive reading is also concerned with 
related skills, such as developing strategies 
of expectation and guessing meaning from the 
context. 

I rı i n te ns i ve reading, the emphasıs, as Bruder points 

out is on skills for recogııition rather than production of 

language features. 
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Extensive reading re~ers to outside reading. In this 

type o~ reading, students don•t need guidance ~rom the 

teacher. Bruder points out that the objective o~ extensive 

t"eading is exactly that; to learn reading by redaing. <1976) 

Rivers maintains the purpose o~ extensive reading as 

follows: 

The purpose o~ the extensive reading program 
will be to train the student to read directly 
in the ~oreign language ~or his own 
enjoyment, without the aid o~ the teacher. 

(1968: 229) 

Grellet de~ines intensive reading as an accuracy 

activity involving reading for detailed and extensive 

reading as a ~luency activity mainly involving global 

understanding. Grellet points out ~our kinds of reading as 

intensive reading, extensive reading, skimming and scanning. 

In addition to these types of reading same reading 

strategies are determined. 

Hyland <1990: 14) says: 

The purpose of reading a particular text is 

the most important determinant of reading 
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stt·ategy. Level o~ comptehension changes 

according to the purpose in reading. 

The basic ones are known as skimming, scanning and 

study reading. 

Accov· di ng to Rudde ı 1 < 1 'il4: 425) sk ı mm i n i s a pt-ocedure 

fm·· overv i ew ing and previewing materials to determine 

content ... In skirnmınq a person looks general 

in~ormation. Ruddell clarıfies same activities to reinforce 

the skill o·f skimming. The activities involve guessing the 

story from the title, ete. 

l'liller <1964: lU savs that: 

Most textbooks are organızed to make 
intell iqent skimrning possible. All devices 
such as chapter titles, seeticnal headings, 
bold face or italicızed types, and underlying 
are clues to help you with this technique. 

As pointed out by Ruddell <1974) seaning is a tecnique 

for· finding numbet's, narnes, dates and answers to specific 

qestions. It is a fast reading. The reader looks for a 

specific 'information. 

So to sum up we may say that both types of reading -

intensive and extensive - are necessary to students. Because 
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Sonka (1986: 120) says that: 

We have ~ound that a program loses e~~ective­
ness by not including both intensive and 
extensive reading. 

Sonka draws a diagram to show extensive and intensive 

readings two major components: e~~iciencv and comprehension. 

r·eadi rıq 

/ 
e><terısıve i nterıs i ve -compreherıp ı on 

~eHicie~ / \ 

general skills ~or 

reading reading 

skills di~~erent 

types o-f 

materi al 

2.4. Five major components of reading skills 

The traditional reading strategy in reading courses is 

based mostly on questioning Passage is read and teachers 

asks manv di~~icult questions about the passage ~or each 
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sentence. But befo~e that task~ gene~a 1 1 y, g~ammatical 

patten·ıs at-e examined. Rf.:ıading is fo~ language teaching. 

The p~oblem stems from the fact that reading 
classes are often used to teach language 
rather than reading. 

<Hyland, 1990: 14) 

An app~oach to solve the students reading comprehension 

pr·oblems is advised by John Langan in his book "Reading and 

Study Skills" <1978). This is the application of reading 

comp~ehension skills in ~eading. He shows the way to 

understand main i dea, supporting de ta i 1, conclusion, 

vocabula~y and grasp something about the content from the 

tiitle. He explains what these five components are and how 

we can get them in the text, in his book. 

In this study his method was applied to Tu~kish 

students for theirforeign language ~eading comp~ehension 

problems. 

He clarifies that there are five important reading 

comp~ehension skills. The skills include: 

ı. The ability to summa~ize a selection in 
several - word title or heading 

2. The ability to dete~mine the main idea of 
a selection 

3. The ab i ı it y 
details 

4. The abilitv 

to 

to 

recognize key supporting 

identify vocabula~y in 
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cantext 
5. The ability to make in~e~ences and d~aw 

reasonable conclusions based upon 
information presented 

<Langan, 1978) 

Langan ~inds all these five ~eading skills as follows: 

1. T.Jtl§.: The title you chose should 
accurately deseribe the entire selection. 
lt should be neither too narrow nor too 
broad for the matarial in the selection. 
It should answe~ the question "What is 
this about?" as speci-fically as possible. 

2. t\sıj ... o.. .... L9§.S\: To firıd the main idea, look for 
a general statement. Then ask yoursel-f, 

"Does most o·f tı·ıe mate~ial in the 
paragt-aph support this statement?" 

3. 9. .. \dP.PP.r.t.J.D.9 ..... O§ .. t.S\ .. LLa: D eta i ı s he ıp you 
understand the main idea. Key details are 
o-ften marked by such emphasis words as 
remember, o~ note, important, end most. 

4. Çq.oç.J.u.şi.qn: Tt-y to d~aw the most 
~easonable conclusion you can based upon 
the evidence presented in the passage and 
your own comman sense. 

5 • Y.P.J;;; .. S\ .. tn,ıJ ... e..r.Y: ...... : ...... i.n .................. ,ÇP..o..t. .. § .. !~ .. t.. : D e c i d e o n t h e 
meaning of an italicized word by 
considering its cantext the way it is used 
in a sentence. 

<Langan, 1978: 290-91) 

All these instructions made by Langan were used in this 

study to in~orm the students about these reading skills. 
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CHAPTER.. ..... l.Il. 

METHOD 

3.1. Research Design 

In this study a group of students were examined in a 

pre-test and in the first and second post tests. In the pre­

test, students efficiency in applying reading skill 

such as title, main idea, supporting detail, and coclusion 

were tested. After the pre-test, students are trained 

theoretically about the reading skills in question. The 

first post~test is applied to discover the role of 

theoretical treatment on reading skills. Then a practical 

treatment of reading skills, containing title, main idea,, 

supporting detail, conclusion and vocabulary was carried out 

before the second post test to see role of the practical 

treatment on reading skills. 

The main purpose of this study is to find out whether 

the learners, who have had classical reading strategy in 

now, can apply important reading r·eadi nq courses 

skills containing 

and vocabulary. 

up to 

tittle, main idea, supporting, conclusion 

Thus, the purpose is to find out whether there is a 

significant diference between the pre-test and post-test 

after theoretical training and between pre-test and post 



test after practical training, or not. A comparison was made 

within languages and between languages. It was made between 

total scores and between the scores of each skill. 

3.2. Selection of SubJects 

For this study 40 students were taken from 55 students 

of the second class students at the f~and Craft Department of 

Girl Art Education Vocational School of Seljuk University. 

The students were considered as representative of the level 

of upper elementary. This was tested within a standard 

English Proficiency 

Appendix Eı The second 

students. 40 of them 

Test of Michigan University. (cf. 

class students consisted of 55 

who got the mark 30-~~ from the test, 

were elected for this study. The others got 

mark. 

less than 29 

TOFEL reading comprehension standard test was given to 

the same 40 students. It was seen that they got the same 

result. They got aproximately the same low marks. 

Without any treatment 40 students were tested in the 

study. In this examination 5 English and 5 Turkish passages 

were used. (cf. Appendix A-1-10) 

Th students were at the age of 17-20. 

In the first post test 5 English and 5 Turkish passages 

were used. (cf. Appendix B-1-10) 

In the second post test 5 English and 5 Turkish 

passages were used. (cf. Appendix C-1-10> 

3.3. Data Calleetion Procedures 

To obtain data regarding the student's reading skills 
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efficiency, pt"e-test and thoet"etical and pr·actical 

treatments and post-tests a~tet" each tt"eatment were carried 

out. To understand whether the student can apply important 

title gr·asping, main idea and reading skills i ncluding 

suppot"ting detail understanding, conclusion infet"ing and 

vocabulary in cantext searching, ot" not. In pre-test, which 

was g i ve n, 

elementary level 

before any treatment, 5 English texts at 

and 5 Turkish texts were used, with 40 

students. In each passage there were five kinds of questions 

asking five components each. There were 4 choices for each 

gı··oup. Multiple choice questions were used to avoid 

students' es say di-F-Ficulties which a-Ffect reading 

comprehension. In other words it is difficult to understand 

the reson for a wrong answer as it may be due to writing 

task pr·oblems, or readıng comprehension inefficiency. Then 

theoretical treatment was applied. First a post-test was 

carried out a-Fter theoretical treatment. The test contained 

5 english, 5 Turkish passages on dif-Ferent subjects. 

Practical treatment was applied. Followed by the post-test. 

It also contained 5 English and 5 Turkish passages. 

English passages were at elementary level. They were 

suitable for high beginners. Turkish passages were suitable 

for native speakers. 

In examinations students were instructed to mark the 

correct answer among four choices. 

Text types, length of passages and time were not taken 

into consideration only reading skills efficiency was o-F 

iQterest in the exams. Similiat" text types and short or long 

passages were used both in English and Turkish. There were 

no time limits to prevent the effect o-F individual 

differences in reading for comprehension. 

After pre-test, t"eading skills were been taught 
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theo~etically. No application was included. 

The ~i~st post-test was carried out with 10 passages. 

Five o~ them were English, ~ive o~ them were Turkish. 

In p~actical t~eatment o~ the reading skills in 

question, a~ter the ~irst post-test, 3 passages ~or English 

and 3 +or Tut-k i sh were used. Each paper containing one 

passage with o~ questions, as in the 

examination, was delivered to 40 students. They answered the 

questions, than answers were discussed and the ~ight answer 

was explained in detail. 

each papet·. 

That procedu~e was +ollowed ~or 

The second post-test was applied with 10 pas~ages 5 o~ 

them were English, 5 o~ them were Turkish to ascertain the 
ı 

~ale o+ p~actical t~eatments on reading skills tra~ning. 
! 

3.4. Data Analysia 

The total scores o~ each paper o~ the students who 

participated in this ~esearch was 100. This mark wds made up 

o~ ~ive skills. This means ttıere were ~ive groups o~ 

questioni· and each group tested a skill. Each right answer 

had 20 marks and O ~o~ a w~ong answer. This was done ~or 

~ive English texts and ~o~ 5 Tu~kish texts. 

A student's sco~e ~or each skill was evaluated in 5 

passages. Then the obtained total mark was divided into 5 as 

to get pe~cent score such as 20, 16, 12' 8' 4' o. This 

procedure was carried out ~or each skill then a student got 

5 marks. These marks were added to get the total sco~e o+ a 

test ~or a student. Fo~ each examination this procedure was 
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r-epeated. 

T test (c-t=. Apendi x G) 

o~ the students, to analyse 

between the scor-es. 

is used to evaluate the paper-s 

the signi~icant di~~er-ences 
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CHAPIE.R ...... l .. .Y. 

ANALYBIS OF RESULTS 

4. 1. Analysis o~ Result 

The main aim o~ this study is to ~ind out whether the 

students use important reading skills which consist o~ ~ive 

components as identi~ying title, main idea, suppat·t ing 

detail, conclusion, vocabulary ~or reading comprehension. 

The traditional reading strategy in reading courses have 

been essential ~or these students. This point was taken into 

consi deration. 

So the general purpose o~ this study is to ~ind out 

whether there will be signi~icant di~ference between the 

obtained seeres o~ pre and post tests. 



To achieve this goal, a group of students were tested 

on theır use of important reading skills with 5 English and 

5 Turkish passages. The differences between the total seeres 

of the 5 English passages and 5 Turkish passages, ~or each 

skill were evaluated and were shown in the ~ollowing chart. 

It was to see the di~~erences between languages for each 

sk i lı . 

FİGURE A 

The distribution o·f di~~et·ences between English and 

Tur·kish in pt·e-test be·fore any tt·aining. 

Scores 
16 

14 
14.2 

12 

10 9.2 9.7 

8 7.6 

6 

4 

2 

o 
Tltıe Main Idea Supportıng Detıal Conclualon Vocabulary ...;""::; .• C;v;:· •. p. 

D Turkish - English 
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Af ter· t tıew-et i ca 1 tr-eatment on r-eading sk i 11 s 

identifying title, main idea, supporting detail, conclusion, 

vocabulary, first post test is applied with 5 English and 5 

Turkish passages. The differ-ence between the total scores 

and the scor-es of each sk i ll w i thin the languages and 

between the languages in pre test and in the first post test 

were testted by using the t-test for correlated samples. 

The questions in seetion 1.3. were investigated by 

testing the following null hypothesis. 

Null Hypothesis 1: 

Ho: 

Ttıere will 

the total 

be no significant difference between 

scor-es in English passages before 

and after theoretical training. 

Table 1 

The distribution of the differ-ences between the TOTAL scores 

of English before the theoretical and after the theoretical 

training is summarized. 
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40 

N X so SE d.f. t 

Before training A 40 41.05 ll . 1 o 

2.64 78 0.89 

After training B 40 38.7 12.47 

With 78 degrees of freedom, t is 2.000 (cf. Appendix G 

1) at the 0.05 alevel of significance. The results in ~able 

2 indicate that pre-test A had the mean value of X = 41.05 

and first post test B had the mean value of X= 38.7. As the 

observed value of t is numerically smaller than 2.000, we 

therefore, conclude that there is no significant difference 

between the pre-test which is applied before training and 

the first post test which is applied after theoretical 

training. Thus, we fail to reject the first null hpothesis. 

Null hypothesis: 2 

Ho: 

There will be no significant difference between 

the total seeres i n Turkish passages l.ıefore and 

after the theoretical trainment. 
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Table 2 

The distribution o~ di~~erences between the TOTAL seeres o~ 

Turkish be~ore the theat·et i ca ı and a~ter theoretical 

training is summarised . 

..-··-~·-·----· 

1\l X so SE d.~. t 
--........ _,,__ .... _.,._ ......... 

Be-fot·e tr· ai n i ng A 40 64.55 9.95 

2. 12 78 -6.88>2.00 

A~ter tt·a i ni ng B 40 79.2 9.06 

With 78 degrees o~ ~reedom, t is 2.00 (c~. Appendix G­

l) at the 6.616 E- 10 probability. The results in Table 3 

indicate that the test before the treatment A had the mean 

value o~ X = 64.55 and test a{ter the treatment B had the 

mean value o~ X ~ 79.2. As the observed value o~ t is 

numerically higher than 2.000, we, there~ore conclude that 

there is a signi~icant di~~erence between the tests. These 

results show that there is a signi~icant difference between 

the total scores o~ the test be~ore the theoretical 

treatment and the total scores o~ the test a~ter the 

theoretical treatment. 

hypothesis. 

Thus, we reject the second null 



Null Hypothesis: 3 

Ho: 
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There will be no signi+icant di++erence between 

the scores o+ TITLE in English passages obtained 

in the test be+ore the theoretical training and 

in the test a+ter the theoretical training. 

Table 3 

The distribution o+ di++erences between the scores o+ TITLE 

recognition in English obtained in the test be+ore the 

theoretical training and obtained in the test after the 

theoretical training is summarised 

N X so SE d. f. t 

Be+ore training A 40 9.20 4.5 

1.03 78 3.18>2.000 

A+ter training B 40 5.90 4.7 

With 78 degrees o+ +reedom, t is 2.21 <cf. Appendix G­

l) at the 1.027 E - 0.3 probability. The results in Table 4 

indicate that pre-test A had the mean value of X = 9.20 and 

fırst post test B had the mean value of X : 5.90. As the 



obse~ved value of t is nume~ically highe~ than 2.000, we 

therefo~e, conclude that there is a significant difference 

in TITLE recognition between the two tests. But this 

significant diffe~ence is ın the opposite direction. The~e 

is no progression in post-test but the~e 

Thus, we ~eject the thi~d null hypothesis. 

is regression. 

Null Hypothesis: 4 

Ho: 

The~e will be no significant difference between 

the scores of MAIN 

passages obtained 

IDEA ~ecognition in English 

in the test befo~e the 

theoretical treatment and in the test after the 

theo~etical t~eatment. 

Table 4 

The distribution of differences between the scores of MAIN 

IDEA recognition in English obtained in the test befo~e and 

after the theoretical t~aining is summarised. 
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---·--
N X so SE d.-f. t 

---·-- ·--··--·-~-· 

l3e-for·e tr·a i ni ng A 40 5.6 3.24 

0.71 78 -1.82<2.000 

A-Fter- tr·a i ni ng B 40 6.9 3. 13 

With 78 degr-ees o-f -fr-eedom, t is 2.000 (c-f. Appendix G­

ll at the 0.05 level o-f signi-ficance. The results in Table 5 

indicate that pre-test A had the mean value o-f X = 5.6 and 

-first post test B had the mean value o-f X = 6.9. As the 

observed valoue o-f t is numer-ically lower- than 2.000, we, 

there-fore, conclude that there is no signi-ficant di-f-ference 

-for- main idea between pre test and fir-st post test. These 

results show that ther-e is no signi-ficant di-fference between 

the test applied be-fore the theoretical tr-eatment and the 

test applied a-fter the theoretical trea~ment. Thus, we -fail 

to reject the -four-th null hypothesis. 

Null Hypothesis: 5 

Ho: 

There will be a signi-ficant di-f-ference between the 

scor-es o-f SUPPORTING DETAIL recognition in English 

passages obtained in the test be-fore 

the theoretical training. 

and a-fter 
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Table 5 

The distribution o~ di~~erences between the seeres o~ 

SUPPORTING OETAIL recognition in English obtained in the 

test be~ore theoretical treatment and obtained in the test 

a~ter the theoretical training is summarised. 

N X so SE d.~. t 

Be~ore training A 40 9.7 5.27 

1.17 78 1.023<2.000 

A~ter training B 40 8.5 5.21 

With 78 degrees o~ ~reedom, t is 2.000. The results in 

tab le 5 indicate that pre-test A had the maan value o~ 

X = 9.7 and ~irst post test B had the maan value o~ X = 8.5. 

As the observed value of t is numerically lower than 2.000, 

we, there~ore, conclude that there is no significant 

di~~erence between the pre and ~irst post tests. The se 

results show that there is no significant difference in main 

idea recognition between the test applied be~ore the 

theoretical treatment and the test applied after the 
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theoretieal treatment. 

null hypothesis. 

Thus, we fail to reject the fifth 

Null Hypothesis: 6 

Ho: · 

There will be no signifieant differenee between 

the seeres of CONCLUSION reeognition in English 

passages obtained in the test before and after 

the theoretieal training. 

Table 6 

The distribution of differenees between the seeres of 

CONCLUSION reeognition in English obtained in the test 

before and after the theoretieal training is summarised. 

N X so SE d.f. t 

Before training A 40 7.70 3.66 

0.8 78 -0.124<2.000 

After training B 40 7.80 3.50 
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With 78 degrees o-f freedom, t is 2.000. <cf.Appendix G­

l) The results in. Table 6 indicate that pre-test A had the 

mean value of X = 7.7 and the first post-test B had the mean 

value of X = 7.8. As the observed value of t is numerically 

lower than 2.000, we, therefore, conclude that there is no 

signi-ficant di-fference between the pre-test and first post-

test. These results show that ther-e is no significant 

difference for conclusion recognition between the test 

applied before the theoretical treatment and the test 

applied after the theor-etical treatment, in English. Thus, 

we fail to reject the sixth null hypothesis. 

Null Hypothesis: 7 

Ho: 

be no significant difference between 

the seeres of VOCABULARY comprehension in English 

passages obtained in the test before and after the 

theor-etical tt-aining. 

Table 7 

The distribution of differences between the seeres of 

VOCABULARY comprehension in English obtained in the test 

before the theor-etical treatment and obtained in the test 

after the theoretical treatment is summarised. 
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N X 

Before training A 40 9.1 

Arter training B 40 9.4 

so 

4.27 

~ 
2.30 

SE d.~. t 

0.9 78 0.31<2.000 

With 78 degrees of freedom, t is 2.000. The results in 

Table 7 indicate that pre-test A had the mean value of 

X= 9.1 and post test 8 had the mean value of X= 9.4. As 

the observed value or t is numerically lower than 2.000, we, 

therefore conclude that there is no significant dirfarence 

between for vocabulary between pre test and first post test. 

These results show that there is no significant dirfarence 

in vocabulary comprehension between the test applied before 

the theoretical training, and the test applied after the 

theoretical training in English. Thus, we fail to reject the 

seventh null hypothesis. 

Now a look at Turkish tests. 
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Null Hypothesis: B 

Ho: 

The re will be no signi~icant di~~erence between 

the seeres o~ TITLE recognition in TUrkish be~ore 

and a~ter the theoretical training. 

Table B 

The distribution o·f d i ·f-Ferences between the TITLE 

recognition scores o~ Tur-kish be~or-e and a~ter the 

theoretical trainingis summarised. 

N X so SF d.~. t 

Be~ore training A 40 7.6 3.71 

0.73 7B -9.36>2.000 

A-fter tr-aining B 40 14.5 2.Bl 

With 78 degrees o~ ~reedom, t is 2.000. The results in 

Table B indicate that pre-test A had the mean value o~ 

X = 7.6 and post-test B had the mean value o~ X = 14.5. As 

the observed value o~ t is numerically bigger than 2.000, 

we, there~ot'"'e conclude that thel'"'e is a signi~icant 

49 



di~~erence ~or TITLE recognition between pre-test and post-

test. These results show that there is a signi~icant 

di~~erence ~or title between the test applied be~ore the 

theoretical treatment 

theoretical treatment 

rıull hypothesis. 

Null Hypothesis:9 

Ho: 

There will 

and the test applied a~ter the 

in Turkish. Thus, we reject the eight 

be no signi~icant difference between 

the seeres o~ MAIN IDEA recognition in Turkish 

passages 

training. 

Table 9 

be·For·e and af ter the theoretical 

The distribution o~ dif~erences between the MAIN IDEA 

recognition scores o~ Tut·kish aftet· the 

theoretical training is summarised. 
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N X so SE d. -f. t 

Be~ore training A 40 14.0 3.94 

0."77 78 -1.414<2.000 

A~ter training B 40 15.1 2.93 

With 78 degrees o~ ~reedom, t is 2.000. The results in 

Table 9 indicate that pre-test A had the mean value o~ 

X= 14.0 and post-test B had the mean value o~ X= 15.1. As 

the observed value o~ t is numerically smaller than 2.000, 

we, there~ore, conclude that there is no signi~icant 

di~~erence in Main Idea recognition between pre-test and 

post-test. These results show that there is no signi~icant 

di~~erence in main idea recognition between the test applied 

be~ore the theoretical treatment and a~ter the theoretical 

treatmant in Turkish. Thus we ~ail to reject the nineth null 

hypothesis. 

Null Hypothesis: 10 

Ho: 

There will be no signi~icant di~~erence between 

the scores o~ SUPPORTING DETAIL recognition in 

Tur-kish 

training. 

be~or·e and a~ter the theoretical 
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Table 10 

The distribution o~ di~ferences between the SUPPORTING 

DETAIL recognition seeres of Turkish be~ore and after the 

theoretical training is summarised. 

N X so SE d.f. t 

Before training A 40 15.0 3.81 

0.83 78 -0.96<2.000 

After training 8 40 15.8 3.61 

With 78 degrees o~ freedom, t is 2.000. The results in 

table 10 indicate that pre-test A had the mean value of 

X = 15.0 and post-test had the mean value of X = 15.8. As 

the observed value of t is numerically smaller than 2.000, 

we, therefore, conclude that there is no significant 

difference in SUPPORTIND DETAIL recognition between pre-test 

and post-test. These results show that there is no 

significant difference in supporting detail recognition 

between the test applied before the theoretical treatment 

and after the theoretical treatment in Turkish. Thus we fail 

to reject the tenth null hypothesis. 
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The 

Null Hypothesis: ll 

Ho: 

Ther-e will be no siqni~icant ~i~~er-ence between 

the seeres o~ CONCLUSION r-ecognition in Turkish 

be~or-e and a~ter the theor-etical training. 

Table ll 

d i s tt- i bu tion of di~fer-ences between CONCLUSION 

recognition scores ın TLwk i sh be~ore the theoretical 

treatment and a~ter the theoretical treatment is summarised. 
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------------···-·-· ..•. ··········-·······-·--·------------------------
N X so SE d.~ t 

Before traininq A 40 15. ı :3.07 

0.67 78 -2.36>2.00 

A~ter training B 40 16.7 2.98 

With 78 degrees o~ ~reedom, t is 2.000 at the o.o· 

significance. The results ın Table ll indicate that pre-test 

A had the mean value o~ X = 15.1 and post-test B had the 

mean value o~ X = 16.7. As the observed value o~ t is 
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numerically higher than 2.00, we, therefore, conclude that 

there is a significant di·Fference gy~n ... tt. .... .! ... ?. .... Y~.r.:.Y ..... P.!I!~..lJ .. in 

conclusion recognition between pre-test· and first post-test. 

These results show that there is a significant difference in 

conclusion recognitionbetween the test applied before the 

theor-etical treatmen.t and the test applied after the 

theoretical treatment in Turkish. Thus we fail to accept the 

eleventh null hypothesis. 

Null Hypothesis: 12 

Ho: 

Ther-e wi ll be no significant difference between 

the sco~es of VOCABULARY comprehension in Turkish 

before and after the theoretical training 

Table 12 

The distribution of differences between the VOCABULARY 
1 

comprehension seeres \n Turkish before and after the 

theoretical training is summarised. 
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N X so SE d.-F. t 

--··-·-·-·------.. --··-----------·-----·-------· 

Setor-e tr-aing A 40 1,2. 7 4. 3 

0.85 78 -5.12>2.00 

After- training B 40 17.1 3.5 

With the 78 degr-ees of -Freedom, t is 2.000, at the 0.05 

level of significance. The results in table 12 indicate that 

pr-e-test A had the mean value o-F X = 12.7 and post-test B 

had the mean value of.X = 17.1. As the obser-ved value o-F t 

is numer-ically higher- than 2.00 we ther-e-For-e, conclude that 

ther-e is a signi-Ficant di-F-fer-ence in VOCABULARY 

compr-ehension between the two tests. These results show that 

there is a significant di-Fference in vocabular-y between the 

test applied before the theoretical training and the test 

applied a-Fter the theor-etical training in Turkish. Thus, we 

reject the twelfth null hypothesis. 

Up to now, the results related to theoretical treatment 

both English and Turkish are indicated. The -Following are 

related to practical training. 



Null Hypothesis: 13 

Ho: 
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The~-e w i 1 l be no signi~icant di~~e~ence between 

the total sco~es o~ English passages be~o~e and 

a~ter the practical t~aining. 

Table 13 

The distribution o~ di~ferences between the TOTAL scores in 

English be-Fat-e 

summa~ i sed. 

Befor·e training 

Af ter tr.a i ni ng 

and after the p~·actical u·aining is 

----~ 

N X so SE d.f. t 

----·-·------

A 40 4 ı. 05 11. Ol 

2.48 78 -11.27>2.00 

B 40 69. 12 1 1 • 16 

With 78 degrees of freedom, t is 2.000 <cf. Appendix G­

l) at the 0.05 level o-F significance. The results in table 

13 indicate that pre-test A had the mean value o-F X = 41.05 

and second post-test B had the mean value of X= 69.12. As 

the observed value o-F t ıs numerically higher than 2.000, 



we, ther-efore, conclude that ther-e is a significant 

differsnce betww8n the two tests. These r-esults show that 

there is a significant differ-ence between the pr-e-test and 

the second post-test which is applied after pr-actical 

tr-aining. Thus, we r-eject the thirteenth null hypothesis. 

Null Hypothesis: 14 

Ho: 

Ttıere will 

the TOTAL 

be no significant difference between 

scot·es in Tur-kish passages before 

and after- the practical tr-aining. 

Table 14 

The distr-ibution of differences between the TOTAL scor-es in 

Tur-kish before and after· the practical training is 

summar-ised. 

N X so SE d.f. t 

Before training A 40 64.55 9.95 

1.99 78 -11.09>2.00 

After- training B 40 86.70 7.17 
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With 78 degrees o~ freedom, t is 2.000 at the 0.05 

level o~ signi~icance. The results in Table 14 indicate that 

pre-test A had the mean value of X = 64.55 and second posr­

test B had the mean of X = 86.70. As the observed value o~ t 

is numerically higher than 2.000 we, therefore, conclude 

that there is a signi~icant di~~erence between the two 

tests. These results show that there is a signi~icant 

di~~erence between pre-test and the second post-test which 

is applied a~ter practical 

fourteenth null hypothesis. 

Null Hypothesis: 15 

Ho: 

training. Thus, we reject the 

There will be no signi~icant di~~erence between 

the seeres of TITLE recognition in English be~ore 

and after the practical training. 

Table 15 

The distribution of di~~erences between the TITLE 

recognition seeres o~ English before and after the practical 

training is summarise. 
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-----------------~-·-··--·-···--···--------·- .. --.-------------
N X so SE d.f. t 

--------

Befo~e t~aining A 40 9.2 4.54 

0.91 78 -6.328 

After t~aining B 40 15.0 3.59 
-----------------------------

With 78 deg~ees of freedam t is 2.000 at the 0.05 level 

o-f significance. The ~esults in Table 15 indicate that pre-

test A had the mean value of X = 9.2 and second post-test B 

had the mean value of X = 15.0. As the obse~ved value of t 

is nume~ically highe~ than 2.000, we, the~efo~e, conclude 

that there is a significant difference between the two 

tests. These ~esults show that there is a significant 

difference in title ~ecognition between the p~e-test and 

second post-test which is applied afte~ practical t~eatment 

in English. Thus, we ~eject the fifteenth null hypothesis. 

Null Hypothesis: 16 

Ho: 

There will be no significant difference between 

the seeres of MAIN IDEA recognition in English 

befo~e and afte~ the practical t~aining. 
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Table 16 

The distribution o~ dif~ere~ces between the MAIN IDEA 

recognition seeres in English before and a~ter· the 

practical training is summarised. 

1 

N X so SE d.f. t 

Be+ore training A 40 5.6 3.24 

0.61 78 -20.722 

A~ter training B 40 18.4 2.18 
···········-·--·----------------- ----------· --

With 78 degrees o~ freedom, t is 2.000 at the 0.05 

level of signi~icance. The results in the table 16 indicate 

that pr·e-test A lıad the rrıean value o~ X == 5.6 and second 

post-test B had the mean value of X = 18.4. As the observed 

value of t is numerically higher than 2.000, we, there~ore, 

conclude that there is a significant di~ference between the 

two tests. These results show that there is a sisni~icant 

di~~erence in main idea recognition between the pre-test 

and second post-test which is applied a~ter practical 

training in English. Thus, we reject the sixteenth null 

hypothesis. 



Null Hypothesis: 17 

Ho: · 

The~e will be no signi~icant di~~erence between 

the scores o~ supporting detail recognition o~ 

English passages be~o~e and a~te~ the practical 

t~aining. 

Table 17 

The dist~ibution o~ di~~erences between the SUPPORTING 

DETAIL ~ecognition scores in English be~ore and a~ter the 

p~actical t~aining is summarised 

N X so SE d.~. t 

Be~o~e t~aining A 40 9.7 5.27 

0.99 78 -3.902 

A~te~ t~aining B 40 13.6 3.48 

With 78 deg~ees o~ ~~eedom~ t is 2.000 at the 0.05 

level o~ signi~icance. The results in Table 17 indicate that 

p~e-test A had the mean value o~ X= 9.7 and second post­

test B had the mean value o~ X = 13.6. As the obse~ved value 

of t is nume~ically highe~ than 2.000, we, the~e~o~e, 
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conclude that ttıere is a significant difference between the 

two tests. These results show that ttıere is a significant 

difference for supporting detail recognition between the 

pre-test and second post-test which is applied after 

practical treatment. 

hypothesis. 

Tlıus we 

Null Hypothesis: 18 

Ho: 

reject the seventtı null 

Ttıere will be no significant difference between 

the scores of CONCLUSION recognition in English 

passages before and after the practical training. 

Table 18 

The distribution of differences between the conclusion 

recognition seeres in English before and after the practical 

training is summarised. 

N X so SE d.f. t 

Before training A 40 7.7 3.66 

0.80 78 -4.154 

After training B 40 11.0 3.48 
------------------------------
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With 78 degrees of freedom, t is 2.000 at the 0.05 

level of signifieanee. The results in Table 18 indieate that 

pre-test A had the mean value of X = 7.7 and post-test B had 

the mean value of X = 11.0. As the observed value of t is 

numerieally higher than 2.000, we, therefore, eonlude that 

there is a signifieant differenee between the two tests. 

These results show that there is a signifieant differenee in 

eonelusion reeognition between the pre-test and seeon post­

test whieh is applied after praetieal training. Thus, we 

rejeet the eighteenth null hypothesis. 

Null Hypothesis: 19 

Ho: 

There will be no signifieant differenee between 

the seeres of VOCABULARY eomprehension in English 

passages 

training. 

Table 19 

before and af ter the praetieal 

The distribution of differenees between the voeabulary 

seeres of English before 

is summarized. 

and after the praetieal training 
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N X so SE d.f. t 

Before tr·a i ni ng A 40 9. ı 4.25 

1.00 78 -2.49 

After training B 40 11.6 4.69 

With 78 degrees ad freedom, t is 2.000 at the 0.05 

level of significance. The results in Table 19 indicate that 

pre-test A had the mean value of X= 9.1 and second post­

test B had the value of X = 11.6. As the observed value of t 

is numerically higher than 2.000, we, therefore, conclude 

that there is a significant difference between the two 

tests. These results show that there is a significant 

difference in vocabulary comprehension between the pre-test 

and second post-test which is applied after practical 

treatment in English. Thus, 

hypothesis. 

we reject the nineteenth null 

Now a look at the five reading skills in Turkish 

passages before and after practical training. 
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Null Hypothesis: 20 

Ho: 

There will be no significant differences between 

the scores of TITLE recognition in Turkish 

passages before and after the practical training. 

Table 20 

The distribution of di ·fferences between the TITLE 
\ 

recognition scores 1n Turkish before and after the practical 

training is summarised. 

N X so SEd. d.f. t 

Before training A 40 7.6 3.71 

0.71 78 -10.820 

After training B 40 15.3 2.54 

With 78 degrees of freedom, t is 2.000 (cf. Appendix C-

1> at the 0.05 level of significance. The results in Table 

20 indicate that pre-test. "A had the maan value of X = 7.6 

and second post-test B had the mean value of X = 15.3. As 

the observed value of t is numerically higher than 2.000, 
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we, the~e+o~e conclude that the~e is a signi+icance between 

two tests. These ~esults show that the~e is a signi+icant 

di++erence in title recognition between the p~e-test and 

second post-test which is applied a+te~ p~actical t~eatment. 

Thus, we ~eject the twentieth null hypothesis. 

·Null Hypothesis: 21 

Ho: 

The~e will be no signi+icant di++e~ence between 

the scores o+ MAIN IDEA ~ecognition in Tu~kish passages 

befo~e and afte~ the practical training. 

Table 21 

The distribution o+ di+fe~ences between the MAIN IDEA 

recognition sco~es in Turkish be+o~e and a+te~ the p~actical 

training is summa~izsed. 

N X so SE d.+. t 

Before training A 40 14.00 3.94 

0.74 78 -5.510 

After t~aining B 40 18.10 2.56 



With 78 degrees of freedom, t is 2.000 at the 0.05 

level of significance. The results in Tab le 21 indicate that 

pre-test A had the mean value of X = 14.00 and second post-

test B had the mean value of X = 18: 10. As the observed 

value of t is numet·ically higher than 2.000, we, therefot··e 

conclude that there is s significant difference between the 

two tests. ·These results show that there is a significant in 

main idea recognition between the pre-test and se~ond post­

test which is applied after practical training in Turkish 

passages. Thus, we reject the tentyfirst null hpothesis. 

Null Hypothesis: 22 

No: 

There will be no significant difference between 

the SUPPORTING DETAIL recognition scot·es of 

Turkish passages before and after the practical 

tr·aining. 

Tab le 22 

The distribution of differences between the SUPPORTING 

DETAIL recognition scores in Turkish before and after the 

practical training is summarized. 
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N X so SE d.-f. t 

----------------------------------------------------
Be-fo~e t~aining A 40 15.00 3.81 

0.71 78 -3.798 

A-fte~ training B 40 17.70 2.37 

With 78 deg~ees of freedom, t is 2.000 at the 0.05 

level o-f signi-ficance. The ~esults in Table 22 indicate that 

pre-test A had the mean value o-f X = 15:00 and second post­

test B had the mean value o-f X = 17:70. As the observed 

value o-f t is numerically higher than 2.000, we, there-fare 

conclude that there is a signi-ficant di-f-fe~ence between the 

two tests. Thes~ ~esults show that the~e is a signi-ficant 

di-ffe~ence in supporting detail ~ecognition between the pre­

test and second post-test which is applied a-fte~ p~actical 

t~aining in Turkish. Thus, 

hypothesis. 

Null Hypothesis: 23 

No: 

we ~eject the twentysecond null 

The~e will be no signi-ficant di-fference between 

the CONCLUSION recognition scores in Turkish 

passages be-fo~e and a-fter the p~actical training. 



Table 23 

The distribution o~ di~~erencesbetween 

recognition scores o~ Turkish be~ore 

practical training is summarised. 

N X so SE 

8e~ore training A 40 15.1 3.07 

0.65 

A~ter training 8 40 17.4 2.79 

the CONCLUSION 

and a~ter the 

d.~. t 

78 -3.501 

With 78 degrees o~ ~reedom, t is 2.000 at the 0.05 

level o~ si~ni~icance. The results in Table 23 indicate that 

pre-test A had the mean value o~ X= 15.1 and second post­

test 8 had the mean value o~ X = 17.4. As the observed value 

o~ t is numerically higher than 2.000, we, there~ore 

conclude that there is a signi~icant di~~erence between the 

two tests. These results show that there is a signi~icant 

di~~erence in conclusion recognition between the pre-test 

and second post-test which is applied a~ter practical 

treatment in Turkish. Thus, 

hypothesis. 

we reject the twentythird null 
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Null Hypothesis: 24 

Ho: 

70 

There will be no signi~icant di~~erence between 

the VOCABULARY comprehenhion scores in Turkish 

passages be~ore and a~ter the practical training. 

Table 24 

The distribution o~ di~~erences between the VOCABULARY 

comprehension scores o~ Turkish be~ore and a~ter the 

practical training is summarized. 

N X so SE d.~. t 

Be~ore training A 40 12.7 4.13 

0.79 78 -6.915 

After training B 40 18.2 2.85 

With 78 degrees o~ ~reedom, t is 2.000 at the 0.05 

level of significance. The results in Table 24 indicate that 

pre-test A had the mean value o~ X = 12.7 and second post­

test B had the mean value of X = 18.2. As the observed value 

o~ t is numerically ~igger than 2.000, we, there~ore, 



conclude that there ıs a sıgni~icant di~~erence between the 

two tests. These results snow that there is a significant 

difference ~or vocabulary comprehension between the pre-

test and second post-test which is applied a~ter the 

pr·act i cal tr·eatment ın Tur·kish. Thus, we r·e ject the 

twentyfourth null hypotnesis. 

Now we may compare the dı~ferences of five reading 

sk i lls between Engl ı sn and Tur·k i sh passages be~ore and 

after the practical tr~ıning. 

FIGURE B 

The clistr·ibution o~ dıffereı1ces between English and Tur·kish 

in the post-test applıed a~ter theoretical training. 
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FIGURE C 

The distribution OT diTTerences between English and Turkish 

in the post-test applied aTter prac~ical training. 
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4.2. Bummary of the Statistical Results 

The results indicated in this chapter are summarized in 

the fallawing tables <Table 25, Table 26> and discussed as 

·fo ll OWS: 

Table 25 indicates the di~ferences between the pre-test 

and post-test applied after theot·et i ca 1 treatment i n 

English. The comparison is made between the scores of title, 

ma i n i dea, supporting detail, conclusion, vocabulary and 

total. 

Table 25 

1 

The results of Reading Skills ıl\ !;;.r:ıQJ .. t?.h Passages Total 

Scores and Component Scores Between Pre-test and Post-test 

App ı i e d af ter Ih.ı:?.nr .. !2.t.!.ç.~ .. l. Tr ai n ing. 



Total 

Title 

Main Idea 

Suppor-ting Detail 

Conclusion 

Vocabulat'Y 

* p>0.05 

A 

P~e-test t-values 

X 

41.0 0.89 

9.2 3. 18 

5.6 -ı. 82 

9.7 1.02 

7.7 -0.12 

9. 1 -0.31 

n. s 

* 
n. s 

n. s 

n. s 

B 

Post-test 

X 

38.7 

5.9 

6.9 

8.5 

7.8 

n. s 9.4 
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It is seen in Table 25 that the compar-ison o~ the p~e­

test and post-test applied a~ter- theo~etical tr-eatment shows 

signi~icant di~~er-ence only in title r-ecognition, but it is 

inter-esting that it is in the opposite dir-ection, as title 

has the mean value o~ X = 5.9 in post-test and it is 

nume~ically less than the mean value o~ X = 9.2 in pr-e-test 

so the change in title r-ecognition is not pr-ogr-essive but 

retr-ogr-essive. In total sco~es and in component scor-es the~e 

is no signi~icant di~fer-ence. 



TABLE 26 

The r-esul ts o-f Reading Sk i lls o-f IıJ.. .. r.: .. !s.J ... e .. b. Passages Total 

Beor-es and Component Beor-es Between Pr-e-test and Post-test 

Ap p ı i e d a-f te ır I.h . .§.P.r.: . .§.t. . .J_ç_~.l Tır a i n i ng • 

Total 

Title 

l"lai n I dea 

Su.ppor-ting De ta il 

Conclusion 

Vocabular-y 

* p>0.05 

A 

Pr-e-test t-value 

X 

64.5 -6.88 

7.6 -9.36 

14.0 -1.41 

15.0 -0.96 

15. ı -2.36 

12.? -5. 12 

* 
* 
n. s 

n. s 

* 
* 

B 

Post-test 

X 

7'i. 2 

14.5 

15. ı 

15.8 

16.7 

ı 7. ı 

As can be seen fr-om the r-esults in Table 26, the 

compar-ison o-f the two tests showed that ther-e is a 

signi-ficant di-f-fer-ence in Total Beor-es. Alsa ther-e is a 

significant di-ffer·ence in identi-fication o-f Title, 

Conclusion and Vocabular-y compr-ehension. But the tests were 

not signi-ficantly dif-fer-ent -fr-om each other in Supporting 

Detail, and Main Idea. 
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TABLE 27 

The Results o-F Reading Skills in !;;.n.9 .. Li.9..b. Passages Total 

Scores and Component Scores Between Pre-test and Post-test 

App li e d a-F ter .P.r:9.ı;;;J;,jç_gJ. Tr ai n ing. 

A 

Pre-test t-value 

X 

Total 41.0 -11.27 

Title 9.2 ·-6. 32 

ıvıa i n I dea 5.6 -20.72 

Supporting De ta il 9.7 -3.90 

Conclusion 7.7 -4. 15 

Vocabulary 9. ı -2.49 

* p>0.05 

* 
* 
* 
* 
* 
* 

B 

Post-test 

X 

69. ı 

15.0 

18.4 

13.6 

ll. O 

11.6 

Table 27 indicates the di-F-Ferences between the scores 

o-F pre-test and post-test. As -For the compat·ison o-F the two 

tests in English, both tests showed a signi-Ficant di-F-Ference 

not only in Total scores but also in the components Title, 

ıvıa i n i dea, Supporting Detail, Conclusion and Vocabulary. 

When the skills mentioned above were examined statistically 

it was observed that there was a development a-Fter practical 

training English. 
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The +indings in Table 28 also show that the results are 

the same in Turkish as in English. When the total seeres and 

eomponent seeres were examined statistieally there was a 

signi+ieant di++erenee in all seeres between pre-test and 

post-test applied a+ter praetieal treatment. 

TABLE 28 

1 

The Results o+ Reading Skills l (\ Jqr.k.:!.?...h. Passages Total 

Seeres and Component Seeres Between Pre-test and Post-test 

App 1 i e d a +ter P...r.: .. sı .. ç; .. t..tç.sı . .l. Tr ai n ing. 

A B 

Pt·e-test t-value Post-test 

X X 

Total 64.5 -11.09 86.7 

Title 7.6 -10.82 15.3 

Main I dea 14.0 -5.51 18. ı 

Supporting Detail 15.0 -3.79 ı7.7 

Conelusion 12.7 -6.91 18.2 

Voeabulary 15. ı -3.50 17.4 



C.HA.P..IE..R ....... Y. 

DISCUBSION AND BUGGEBTIONS 

5.1. Discussion 

The analysis o~ statistical ~esults o~ the t-test ~or 

independent samples showed that p~actical treatment had a 

ve~y positive ~ale in teaching ~eading skill, so the~e isa 

signi~icant di~~e~ence in total scores and component sco~es 

o~ Tu~kish and English tests between the p~e-test applied 

be~o~e p~actical t~eatment and the post-test, applied a~ter 

p~actical t~eatment. But it was obse~ved that theoretical 

treatment ~esulted in no imp~ovement on reading skills, in 

English. On the cont~ary, in Turkish there isa signi~icant 

di~~erence in total scores, title, conclusion and vocabulary 

between the test applied be~o~e theoretical t~eatment and 

the test applied a~ter the theoretical treatment, but main 
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idea and supporting detail are not significantly different. 

One may say, therefore, that in pre-test the seeres for 

each skill are very law, as for the comparison of English as 

a foreign language and Turkish a native language, it is 

observed that the obtained seeres of Turkish are high except 

title. (cf. Table A) In Turkish, Students are more 

successful as it is their native language. They are expected 

to have a very high proficiency in Tw-kish. But i n t it le 

recognition English 

elementary level 

language goes ahead. It is assumed that 

texts in English have easier topics. 

However, in Turkish high level texts were used as they were 

appropriate for students. 

As can be seen from the statistical results, 

theoretical training no effect on teaching reading skills in 

English. So it can be said easily that in teaching reading 

slills theoretical training should not be adopted in English 

for developing reading comprehension. In Turkish passages 

except main idea and supporting detail in the other reading 

skills title, conclusion, vocabulary the re is 

improvement even if it is very small after theoretical 

treatment. At least it can be said that for main idea and 

supporting detail theoretical treatment in teaching reading 

skills is not advised. 
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At-ter theoretical tr-eatment, it is seen that in post-

test the obtained scores of skills in Turkish is higher than 

in English and there are no important differences between 

Turkish and English. They are similiar to pre-test. 

Table B> 

<c·f. 

Statistical 

training slıould 

indicated that, reading skills 

be carried out practically. The re is 

improvement in all 5 reading skills both in English and 

Turkish after practical treatment on reading skills. 

Anather important and interesting result is that the 

obtained scores of reading dkills after practical treatment 

in English and in Turkish are very close, particularly in 

title and in l"lain idea the scor·es are very similiar·. <cf. 

Table C) This shows the adequacy of practical treatment•s 

effect on reading skills. 

In fact the general purpose of this study being to find 

out whether the students can or cannot use important reading 

skills defined by Langan as identification of title, main 

i dea, supporting detail, conclusion, and vocabu 1 ar·y 

comprehension a pre-test was given and it was observed that 

these skills can not be used efficiently, at least as 

efficiently as 

tr-eatment. 

in the post-test applied after practical 

80 



In the traditional paradigm, as was said be+ore in 

Chapter II, generally, a teacher makes the students +ocus 

their attention on syntactical patterns while a text is 

being read. But the important reading skills a++ecting 

reading comprehension in a ~ery di++erent ways mostly, are 

+orgotten. In this study it is proved once more. Anather 

point that comes into light in this study is that practical 

treatment on teaching reading skills consisting o+ -t, m, 

s, c, v - works in reading skills training. 

The other view that should be taken into consideration 

is that the inef+iciency o+ applying reading skills 

mentioned above takes place in native language. This means, 

the ine++iciency of applying reading skills is not caused by 

being a beginner in the +oreign language. It is proved that 

after practical treatment there is similar improvement in 

appllying reading skills both in English and Turkish. 

A very interesting critica! 

treatment makes no improvement 

reading in English. 

point is that theoretical 

in learning and applying 

Thus, we can say that a +unctional approach to teaching 

reading ~nd reading-oriented teaching in reading courses 

leads to e++iciency in reading +or comprehension. 

Because reading skills are something that can be learned by 
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application not by listening. Learner application is only 

possible in a learner-centered classroom. 

In Short, the statistical results indicate that there 

is a signi~icant di~~erence in reading skills title, main 

idea, supporting detail, conclusion, vocabulary a~ter 

practical treatment. This means that practical treatment on 

reading skills consisting o~ the above skills would help 

students to develop an ability to e~~ectively identi~y; 

topic, to distinguish main idea and subordinate ideas 

care+ully, to recognize conclusion and recognise wordsor 

idioms in context. 

As a conclusion, this research indicates that the 

dependent variable had an e~fect on the independent 

variable. 

5.2. Suggestions for Further Studies 

In some other studies text type varience can be tested 

to ~ind out whether a di~~erence in text type a~~ects the 

use\reading skills, in reading for comprehension. 
0ü 

The other factors which a~~ect reading comprehension, 

such as time limitations, length o~ the text and same 

discoursal elements like the reader's interest, the content, 
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age can be tested to find out the roles of these factors in 

teaching reading skills. 
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Appendix A-1 

The Passage used in p~e-test 

PASSAGE 1 

Almost eve~yone likes dogs, and almost eve~yone likes 

to read stories about dogs. He~e is a sto~y about an 

intelligent dog. This dog was a seeing-eye dog is a special 

dog which helps blind people walk along the st~eet and do 

many othe~ things. We call these dogs a~e the "eyes" oi- the 

blind man and they help him to "see". These dogs gener·ally 

go to special schools -fo~ several yea~s to 

blind people. 

lea~n to help 

One day a seeing-eye dog and a blind man got on a bus 

together. The bus was -full oi- people and there were no 

seats. One man, however, soon got up and lei-t his seat. The 

dog took the blind man to the seat, but there was very 

little space. The dog began to push the people on each side 

with his nose. He pushed and pushed until the people moved 

down and i-inally there was enough space -for two people. The 

blind man then sat down and the dog got up on the seat at 

the side oi- the blind man. He lay down and put his head on 

the leg o-f the blind man. He was ve~y comi-ortable and soon 

i-ell asleep. Everyone on the bus had to smile at the 

intelligence o-f the dog in making space i-or the bl'nd man 

and, at the same time, making a place i-or himself. 

Dixson, 1950: 7 - 8 
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Title 

The best title ~or the passage is: 

ı. Blinds' poor li~e 

2. Dog and Blind 

3. Intelligent dogs 

4. Blinds' best ~riend 

Main Idea 

Which sentence best expresses the main idea? 

ı. Blind men need intelligent dogs with them. 

2. Intelligent seeing-eye dogs know to help blind people. 

3. Dogs are ~riendly an~ intelligent animals. 

4. Oogs are go to school to learn to help blinds. 

Supporting Detail 

The dog pushed the eople with his nose 

1. to look through the window. 

2. to ~ind a seat ~ot the blind man. 

3. to get o~~ the bus. 

4. to make a seat ~or the blind man and himsel~. 

Conclusion 

Based on the passage, we could conclude that: 

ı. Dogs can help blind men so blinds should keep dogs. 

2. Oogs are use~ul animals. 

3. Dogs are man's best and intelligent ~riend. 
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4. Oogs can be educated. 

Vocabular-y 

The wor-d 'seeing-eye' means: 

1. blind. 

2. unblind people. 

3. i n tel 1 i ge nt. 

4. eye 



Appendix A-2 

The Passage used in p~e-test 

PASSAGE 2 

Sametimes students have di++iculty in ~emembe~ing the 

names o+ the months in English. I+ we know something o+ the 

histo~y o+ these names, 

di++icult to us. 

possibly they will not seem so 

The names o+ the months all come +~om Latin. Many o+ 

the names we~e names o+ Roman Gods. January, March, 1'1ay, 

June - these months are named a+ter Roman Gods. Janua~y was 

named a+ter the god Janus. The name February comes +rom a 

Roman celebration. The name o+ this celebration was Februa. 

It was a celebration o+ cleaning. The third month, March, is 

named a+ter the Roman God o+ war, Mars. The origin o+ the 

word April is not known exactly. Probably the word comes 

+rom the Latin wot-d apeiri. This Latin word means "to open". 

In spanish today there are two words abrir (to open) and 

abierto (open). In the month o+ April the skies open. It 

rains very o+ten. The trees become green. Grass and +lowers 

appear. The month o+ May is named a+ter the Goddess Maia. 

Maia was young and pretty. She was the goddess o+ the 

+ields. She was the mather o+ the god Mercury. The month o+ 

June was named a+ter the goddess Jun. She was the wi+e o+ 

Jupiter. Juno was a beauti+ul woman. The seventh month o+ 

the yeat·, July, is named a+ter Julius Ceasar. Julius Ceasar 
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was a ~amous general. He became dietatar o~ Rome. Be~ore the 

time o~ Ceasar anather calender was used. The year began in 

March instead o~ January. The present month o~ July was then 

the ~i~th month instead o~ seventh month. Ceasa changed 

this. He made a new calender. This is the calender we use at 

present. Ceasar himsel~ was born in July. He gave the name 

o~ July to this month, ·the seventh month o~ the new 

calender. A~ter Julius Ceasar came his nephew, Augustus was 

Octavius. Latet·, when he became emperor, the people wished 

to please him. They gave him the title o~ Auqustus, meaning 

"noble". They also called the eighth month August a~ter lıim. 

Possibly you have read somethinq o~ the augustan period o~ 

Roman histot·y. It is called the "Golden Age". THe montlıs o~ 

September, November, and December neecJ little 

explanation. In our· calender· taday they at·e ninth, tenth, 

eleventh, and twel~th months. But in the old calender be+ore 

Julius Ceasar they were the seventh, eighth, ninth and tenth 

months. The names ~or the months September, October·, 

November and December there~ore came ~rom the Latin words 

~or seventh, eighth, ninth, and tenth. 

Dixson, 1950: 79 - 83 

Ti tl e 

The best title for this passage is: 

1. Roman go ds. 

2. Months. 

3. Word Origins 
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4. The names o~ the months 

l"la i n I dea 

The main idea o~ that passage is that: 

1. Origin o~ the names o~ the months are very interesting. 

2. Students have di~~iculties to learn the names o~ the 

montlıs. 

3. I~ we know the history o~ the names o~ the months we 

lear·n them. 

4. Months' names come ~rom Roman gods. 

Supporting Oetail 

The names ~or Oecember come ~rom 

ı. Julius Ceasar himsel~ who was born in December. 

2. Roman history which is callde "Golden Age". 

3. Old Roman calender. 

4. Latin wot·ds "tenth" ~rom old Latin calender. 

Conclusion 

On the basis o~ the passage one could conclude that: 

ı. To understand the meaning of the name of a month ~-~e 

should look at i ts history in Latin. 

...... 
Lo People use gods' name s to name the months in s ome 

communities. 

3. Histm-y and ca 1 endet· go together·. 

4. The name s o~ the months have intersting origins. 



Vocabular-y 

What the wor-d 'apeir-i' means? 

ı. open 

2. to open 

3. Apr-il 

4. month 
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Appendix A-3 

The passage used in p~e-test 

PASSAGE 3 

Seve~el~ expe~iments 

to ~ind out which was the 

we~e made with di~~e~ent animals 

most intelligent. It was ~ound 

that the monkey was mo~e intelligent than the othe~ animals. 

In a magazine ~ecently there were seve~aı pictures of a 

monkey. This monkey belongs to a woman on Long Island. The 

woman is an American housewi~e. She has had the monkey many 

yea~s. The monkey is a pet. Some people have dogs or cats as 

pets. This woman has the monkey as apet. The inte~esting 

~act about this monkey is that he can wash dishes. He washes 

the dishes ~or the woman eve~eyday. He likes to wash dishes. 

He will spend hou~ a~ter hour washing dishes. He neve~ 

breaks a dish. But sametimes he washes the same dishes over 

and ove~. I~ the woman tries to stop him. he then gets 

angry. He begins to throw the dishes in all directions. But 

this does not happen ve~y o~ten. 

The woman's husband is very contented with the monkey. 

The husband never has to help his wi~e wash the dishes. The 

monkey does all this work. But the husband says that he 

cannot unde~stand how anybody, 

like to wash dishes so much. 

a person o~ a monkey, can 

Dixson. 1950: 42-43 
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Title 

The best title for the passage is: 

ı. Unknown i-acts about monkeys 

2. Monkey and Oishes 

3. An Intelligent Monkey and unhappy Husband 

4. Monkeys 

l"la i n I dea 

The main idea of- this passage is that: 

ı. Monkeys are verv intelligent pets. 

2. It is diff-icult to understand monkeys sometimes. 

3. Monkeys at·e good fı·iends. 

4. rvıo rı k ey s are ver·y elever and di f·fet·ent aninıals among the 

otheı· animals. 

Supporting Detail 

The monkey gets angry when 

ı. the wonıan wants him not to wash dishes again and aqain. 

2. the husbarıd helps his wif-e in washing the dishes. 

3. the womarı washes the dishes over and over. 

4. the husbarıd wants him not to wash the dishes over and 

over. 

Conclusion 

Based on the passage we can conclude that: 

1. Monkeys like washing dishes. 

2. Af-ter sometime, a monkey can act like a man ina family. 
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3. Monkeys a~e di~~e~ent a~imals than the othe~ pets. 

4. People !ike monkeys because they a~e intelliqent animals. 

Vocabula~y 

The wo~d •contented' means: 

1. happy. 

2. unhappy. 

3. sot-~y. 

4. wo~~y. 



ıCippend i:-: r-·1····4 

The passage used in ere-test 

Everyone has heard of Rachmaninoff. 1 .. ·1 e ı,.J as:; ,:,ı. vE! ı·· y 

famous piarı:l~;t.. He was also a famous comooser of music. 

Rachmaninoff liked to tell this storv about himselF~ 

''When I wa ~.; a VE' ı·· v !::illlC:t 1 :ı. boy I one:: E! p 1 ,::~ye •.! a. t a p ;:~ t"t y· 

at the l"ıomı';? o+ F~:ı...ı·::;,;;:i.i:i.fi nc:ıl::ıl•":!m,::\n. I ı,.ı.::\5 only ej.ght 'y'f:!-:::\l·"s old. 

But I had been playing the piano for several years. I played 

well. The piec::e whish :ı: p :i. ;::ı. y€~ cl v.ı.=.:ı. s '' t::: ı- E~ut ;~ t.·? t" E! cı n.:,~.t. ,::•. '' h\/ ••• 1' 

Beethoven. I plaved the piece very well. At least I thouqht 

SO" 
11 

'' Bı..1t. t. hE~ !<ı·"ı::ô'ı.J t Zi?.ı· \::lon<::•.t. a, :i.r·ı :i.t 

several very lc:ıng rests. lh each of these rests I took mv 

hands from the piano and waited. ·ro mı::? this ı;.,ı,::ı.·:::; \it-~i-y 

dı·ami!:'ttic:. But it seems that the mother of the noble man 

thought differentlv. She was a verv pleasent old lacly. 

Finally, during one of these rests she came over to me. She 

touc:hE?d me cırı thE?. l"ıt:~i:"'d k:i.nclly and ·:::;,;,id: "l"ly boy, ı,~~h\/ clnn'' \'". 

D ı.:-; son., :ı. '?:.su:: .1. ::? 1.··· :ı.~?'? 

Tit.l.<.?. 

The best titl.e for this cassaqe is: 



ı. The 'Kyeutzey Sanata' 

2. UndeYstanding o~ Music 

3. Di~~eyent UndeYstanding o~ Music 

4. DYamatic Rests 

Main Idea 

Which sentence best expYesses the main idea? 

ı. Rachmanino~~ thinks that he plays "Kyeutzeı-- Sanata" veYy 

well. 

2. Rachmanino~~ was a veı--y ~amous pianist. 

3. Rachmanino~f played "Kyeutzey Sanata' at a payty at home 

o~ Russian nobleman, veyy well. 

4. Rachmaninof~ 

Beethoven. 

SuppoYting Detail 

liked to play 'KyeutYzey Sanata• 

When Rachmanino~~ was playing KYeutzeY Sonata 

1. a veı--y pleasent old lady liked it veyy much. 

2. the matheY o~ the nobleman listened it caYe~ully. 

3. an old ladt wanted him to play it again. 

by 

4. an old lady came over- to him and wanted him to play 

anatheY piece that he knows. 

Conclusion 

Based on the passage, we could conclude that: 

ı. Music can be undeYstood di~~eyently by di~~eyent people .. 

2. kYeutzey Sonata has many long Yests. 



3. To like and to understand music, we should have some 

knowledge about it. 

4. I~ you stop playing ~or rest somebody can understand that 

you don't remember the piece. 

Vocabulary 

The word "rest' means 

ı. stop. 

2. piece. 

3. movement. 

4. temporary stop. 
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Appendix A-5 

The Passage used in pre-test 

PASSAGE 5 

This story is about a monkey is a very old one. Aesop, 

a Greek writer ~irst told the story many years ago. The 

stories o~ Aesop always had a moral. What is the moral o~ 

this story? The moral is that sametimes people do things too 

quickly without thinking. 

In this story the monkey belonged to an old man. The 

old man was very ~ond o~ the monkey. The monkey was very 

clever. When birds came to the garden, he chased them away. 

He alsa helped the old man in many other ways. The old man 

o~ten ~ell asleep during the day in his chair. Then the 

monkey sat at the old man's side and chased the ~lies away 

~rom the old man's ~ace. One hot a~ternoon in the summer the 

old man was asleep in his chair. A ~ly came and sat on the 

end o~ the old man's nose. The monkey chased it away. fhis 

continued ~or ~ive or six times. The monkey at last became 

very angry. He jumped up, ran to garden, and picked up a 

large stone. The next time that the ~lay sat on the old 

man's nose the monkey hit it hard with the stone. He killed 

the ~ly, but un~ortunately he alsa broke the old man's nose. 

Many people, even people who are our ~riends sametimes 

act like this monkey. They do things too quickly, without 
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thinking. Instead o~ doing good, they hurt us. Such ~riends 

are sametimes worse than enemies. 

Title 

The best title ~or this passage is: 

ı. First think 

2. A Monkey's Stupid Behaviour 

3. Man's Best Friend 

4. Enemy or Friend 

Main Idea 

Dixson, 1950: 44 

Which sentence best states the main idea o~ the passage? 

1. People sametimes do things too quickly without thinking. 

2. People sametimes behave like animals. 

3. People likes monkeys very much, but they are dangerous. 

4. People are good ~riends with monkeys. 

Supporting Detail 

The monkey broke the old man's nose because it <he): 

ı. wanted to play with the ~ly. 

2. wanted to take the ~ly. 

3. chased the ~ly away. 

4. wanted yo kill the ~ly. 

Conclusion 

We can conclude ~rom this passage that people: 
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ı. sametimes hur-ts us unwillingly. 

2. do things without thinking ar-e ver-y danger-ous. 

3. do things ver-y quickly. 

4. act like animals. 

Vocabular-y 

The wor-d •mor-al' means: 

1. stor-y. 

2. lesson. 

3. conclusion. 

4. end. 



Appendix A-6 

The passage used in pre-test 

PASSAGE 1 

Yazarların büyük çoQunlugunun en azından kendileri için 

günlük tuttuklarını sanıyorum. Gün boyunca kişiyi iyiligi 

veya kötülügüyle etkilemiş bir an, bir olay, bir mekan, 

diyrlim açık pencereden kulaga şöyle bir çarpan bır 

konuşmanın bellekte uyandırdıgı çagrışımlar yazarın o anda 

kayda geçirmezse daha aynı renktte aynı to nda 

yaşayamıyacagı malzemeyi oluşturur. Bazen o an, o olay, o 

mekan, o kadar canlıdır ki, bellegin kendini diri tutmak 

için giristigi kaçınılmaz eleme-işleminden sıyırtacagınızı 

düsünürsünüz, sigara paketinizin arkasına kargacık burgacık 

bir not almakla yetinirsiniz. Ne yazıkki ileriki günlerde bu 

müthiş esin kaynagının ne demeye geldigini çözemezsiniz bir 

türlü. Sık sık bu deneyimlerden geçen yazarlar ister istemez 

gülük tutmaya yönelir-ler. Bu özel, kişisel notlar dafterde 

kalırsa, yazarın günlügü oluyorlar, yayınlananlarsa, 

"günce". Güncelerin en büyük yararı, yazarın iç dünyası 

üstüne okura yan bilgiler vermejleri bence. Her ne kadat· 

yazar, böyle bir gildüden yola çıkmıyorsada. 

yararları 

elverişli 

yazarın 

gör-medigi 

sanatsal degiştirme ya da 

ama sözünil etmeden de 

Bir baska 

kurguya 

edemedi g i 

izlenimler-i okuruyla paylaşmasına olanak tanımalar-ıdır. Daha 

dogrudan bir edaebiyat türü günce. 
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Ama her günce yazısının sapına kadar dogrucu oldugu 

ileri sürülebilir mi? Sanıyorum, 

patavatsızlık arasındaki önce kıl 

hayatta doQruculuk ile 

payı gibi görünen bUyük 

ucurum burada da geçerli. Güncel yaşamda patavatsızlık, söze 

dayalı oldugu için edildigi yerde kalabilir, bagışlanabilir, 

zamanla patavatsızlık kişinin sevimli bir özelliQi diye hoş 

görülebilir bile. Oysa "yazılı patavatsızlıgı" anında 

yanıtlayamazsanız, sonradan tekzip bile edemezsiniz. 

Geçenlerde öykUcU bir arkadaşım ve eşiyle Oarka'da 

enTes bir haTta sonu geçirmiştik. 

Tüvkçe, güncel olaylar-, yemek 

Anılarımız, 

tariTlevi •.. 

edebiyat, 

Kısaca, 

konuşmadıgımız konu kalmadı. Uzun süredir böyle el üstünde 

tutulmamıştım, şımavacaktım neredeyse. Neyse ki son günkü 

onları agıvlama istegime uyup beni yakınlar-daki çok güzel, 

eski tarz biv kır lokantasına götürdüler-, konuklarım olarak. 

Bir ar·a aklıma "ucuz" bir lokarıta mı seçtikler-i gelmedi 

degil. Ama özenle hazırlanmış mezeleri görünce kuşkum hemen 

dagıldı. 

Günün dogrusu buydu de ben önümdeki gerçegi başka türlü 

görme alışkanlıgındaki bir günlük tabın gercekligiyle 

ilgilenivsiniz şöyle yazabilivdim sözgelimi: 

" X i ı e Y , . be n i haTta sonu için Darka'ya çagıvdılar. 

'Neden acaba?' diye düşün düm. Bunca zamandır- hiç 

aramamışlardı, benden söz etti leı~ Us tel i k. vb •.. " 
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Bu örne~i vermemin nedeni aynı tavırlardaki günlük 

yaza~la~ının aynı günü, 

~a~klı gö~ebilecekle~ini 

bi~ anlamda aynı ge~çegi na s ıl 

göstet·mek. Günce,. yaza~ın iç 

dünyasını kav~amamıza yardımcı olu~ tabii ama yalnızca 

bi~kaç günün gerçekle~ i yle degil, bütün kitabın 

ge~çekligiyle ilgilenirseniz keş~edebili~siniz o yaza~ı. 

Baş 1 ı k 

Bu parça için enuygun başlık hangisidir? 

ı. Yazar ve Günlü~ 

2. Günlügün önemi 

3. Günlük ve Gerçek 

4. Bir Edebiyat Türü Olarak Günce 

Ana Fikir 

Aşagıdaki cümlelerden hangisi en iyi 

be 1 tr·t ir? 

Uya~. 1990: 53 

biçimde ana ~ikri 

ı. Yazarlar yaşadıkları önemli olayları unutmamak 

günlük tutarlar. 

için 

2. Her yazar günlük tutmak zorundadır. 

3. Bir günlükteyazar kendini etkileyen bir olayın yarattıgı 

duyguları ve düşünceleri en samimi biçimde kayda geçi~i~. 

4. Yazarları olaylardan etkilenişi her zaman aynı degildir. 
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Yardımcı Fikir 

Yazar qünlügünde: 

1. Arkadaşı ve eşinin kendini niye yemege çagırdıklarına 

şaşırdıgını yazacagını söylüyor. 

2. Arkada~ı ve eşiyle çok iyi bir hafta sonu geçirdiklerini 

yazacagını söylüyor. 

3. Arkadaşının ve eşinin kendini çok şımartttıklarını 

yazacagını söylüyor. 

4. X ve Y ile Darka'da en~es bir ha~ta sonu geçirdiklerini 

yazacagını söylüyor. 

Sonuç 

Bu parçaya dayanarak çıkaracagımız sonuç şudur: 

1. Günlük tutmak ~aydalı bir iştir. 

2. Günlük tutmak insanın olaylar karşısındaki 

devamlı hatırlamasını saqlar. 

hislerini 

3. Günlük ve günce yazarken yazarlar ~arklılaşırlar. 

4. Günce bir yazarın iç dünyasını kavramamızı tam olarak 

saglayamaz, çünkü qünlük yazarken oldugu kadar gerçekçi 

ve samimi olamayabilirler. 

Kelime 

'Günce'nin anlamı: 

1. yayınlanan günlük notlarıdır. 

2. bilgi veren günlüktür. 

3. kişisel notlardır. 

4. yayınlanmayan günlük notlarıdır. 
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Appendix A-7 

The passage used ın p~e-test 

PASSAGE 2 

"Bana sevdiginiz ~engi söyleyin size kim oldugunuzu 

söyleyeyim." Renkle~le ugr-aşan a~aştı~macılat- a~tık bu tür­

iddialı konuşmala~ yapabiliyo~ıa~. 

Eski Yunan'dan bu yana tedavi amacıyla da kullanılıyor 

~enkler. Eski Mısır'ın Heliopolis güneş kentinde bulunan 

tedavi tapınaklarında renkli ışıkla~dan yararlanılırdı. 

Esk i den doktor-lar- çiçek hastalıgını, kalın kırmızı 

perdelerden süzülen aloş kı~mızı 

oda 1 at- da tedavi ede~le~di. Onaltıcı 

ışıkla aydınlatılmış 

yüzyılda yaşayan ünlü 

doktor Johnd Godestone, Kral l.Edwar-d'ın oglu çiçege yeke 

landıgında onu tedavi etmek için parlak kı~mızı çarşa~la~a 

sa~mış, kır-mızı perdeli bi~ odada kı~mızı ö~tüle~ serili bir 

yataga yatı~mıştı~. Hastalıktan çocukta en u~ak bir iz 

kalmamıştı~. Uykusuzluk çeken hastala~ra da eskiden 

dokt\orla~ odalarında mavi pe~de ve örtüler bulundurmalarını 

ögütlerle~di. Amerika'da' Kali~orniya'daki San Bernardino 

hastanesine saldırgan bi~ tutuklu. getirildiginde, hemen özel 

bi~ hüc~eye 

noyailıdı~ ve 

atılı~. Bu özel hücrenin duvarları pembe 

ışıklandı~ılması de pembe lembala~la yapılı~. 

Pembe hüc~eye kapatılan tutuklu. beş dakika içinde sakinle­

şi~, on dakika sonr-a deri bi~ uykuya dala~. Yedi ana ~engin 
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va~lıgını biliyo~uz. Gözümüzle algılayabildigimiz bu ~enkle-

~in vücut üze~inde etkili oldukla~ı çok sayıda çalışma ile 

ortaya konmuştu~. ABD'de New England devlet hastahane-sinde 

kan basıncı no~mal olan 25 hastahane pa~soneline 25 dakika 

sü~e ile mavi ışık banyosu uygulandı. tstisnasız he~kesin 

kan basıncında düşme gö~üldü. Kırmızı ışık banyosu yapıldı­

Cında ise tümünün kan basıncı arttı. tlginç olan bi~ nokta 

da, bu kişile~ ışık banyosu uydulanmadan da saalt mavi ya da 

kıt·mızı ışıgı düşünerek aynı sonuçlara ulaştıla~. Bu a~ada 

uygulama sü~esinin uzatılmasıyla sonuçla~ın degiştigni be­

li~tmek iste~iz. önemli bir başka nokta da, en dinlendirici 

ve sakinleşti~ici ~enk olarak bilinen yeşilin maviden son~a 

geldiginde kalp atışlarında hızlanma gö~ülmesiydi. Bu görün-

gü, ~enkle~in etkile~iyle ilgili bilgilerimizin daha çok 

aydınlatılmaya ge~eksinimi oldugunu açıkça gösteriye~. Renk-

le~in tek tek etkisi bilindiginde, o renge ait eksiklik ya 

da fazlalık belitile~i~ o ~enkten bi~ besin maddesiyle dü-

zenlenebiliyo~. a~negin kı~mızı eksikligi gö~ülen bi~ kişi, 

kı~mızı renkli besin maddeleriyle ya da eşyala~ kullana~ak 

kırmızıya ait titreşimler alabiliyor. Kişinin hangi renge 

eksiklik ya da fazlalıgı oldugu Avrupa ve Amerika'daki bir­

çok renk terapisti tara~ından belirlenebiliyor. 

Başlık 

Bu pa~ça için en uygun başlık hangisidir? 

ı. Renk ve ınsanlık 

t:lzerkan, 1990: 47 
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2. Renkler 

3. Hangi Renkleri Niçin Severiz? 

4. Renkler ve Insan üzerindeki etkileri 

Anafikir 

Aşagıdaki cilmlelerden hangisi bu parçanın anafikrini en iyi 

verir? 

1. Renklerin insanlar ilzerinde eskiden beri bilinen etkileri 

vardır. 

2. !nsan için her rengin bir anlamı vardır. 

3. Insanlar karakterlerine göre renkleri seçerler. 

4. Hasta insanlar renklerle tedavi olabilir. 

Yardımcı Fikir 

Renklerin vilcut ilzerindeki etkileri yapılan deneylerle: 

ı. Amerika'da kaliforniya'daki San Bernardino hastahanesinde 

ortaya konulmuştur. 

2. Kral 1. Edward'ın oglu çiçege yakalandıgı zaman ortaya 

çıkmıştır. 

3. Eski Mısır•ın Heltopolis kentinde bulunan bir tedavi 

tapınagında ortaya konulmuştur. 

4. ABO•de New England devlet hastahanesinde ortaya konulmuş­

tur. 

110 



Sonuç 

Bu parçadan çıkarabilecegimiz sonuçlar sudur: 

1. !nsanlar çok eski devirlerden beri renklerle ilgilenmis­

lerdir. 

2. !nsanlar çok eski devirlerden beri renkleri tedavi ama-

cıyla kullanmıslardır. 

3. ınsanlar renklerin insan üzerindeki etkilerini çok eski 

devirlerden beri bilmektedirler ve kullanmaktadırlar. 

4. !nsanlar bugün yedi ana rengin varlıgını bilmektedirler. 

Kelime 

"GBrüngü' kelimesinin parçadaki anlamı nedir? 

ı. gBrüntü 

2. sonuç 

3. son 

4. neden 
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Appendix A-8 

The passage used in pre-test 

PASSAGE 3 

KADlN Ankara'da lüks bir otelde kalıyor. Ertesi gün iş 

toplantısı var. Akşam yemege iniyar ve otelin müzikli 

restoranında yemek istiyor. Ama önünde kapı gibi garsonlar, 

iyi egitim görmüşler, Türkçe" leri de iyi' "yassah" 

demiyorlar ama, kibarca "Tek başınıza mısınız e-fendim?" diye 

soruyorlar. Kadın yalnız oldugunu söylüyor. Işte ondan sonra 

yassah mantıgı başlıyor. Yalnız bir kadını, müzik li 

restarana alamıyacaklarını bildiriyorlar. Kadın direniyor. 

sonunda en köşedeki masaya, yüzü duvara dönük biçimde 

oturtuluyor. Aynı şey Kalamış sahil yolundaki bir lokantada 

da yaşanıyor. Ama burası yassah mantıgına uygun bir 

görünümde ..• Yedi kanının rezervasyonu, aralarında erkek yok 

gerekçesiyle kabul edilmiyor. 

Aynı olaylar "lüks" diye tanınmış restoranla~-da de ger·-

çekleşince şaşkınlıgımız iyice artıyor. tlrnegin "lüks" 

restoranımız Sarnsa'da böyle bir durumun yaşanabilecegine 

inanır mısınız? Yaşanıyor. 2 Eylül Pazar günü iki kadın saat 

23.00 cıvarında Sarnsa'ya geliyorlar. Kapı görevlisi onları 

içeri almak istemiyor. Nedeni sorulunca, "Yemek servisimiz 

sürüyor" deniyor. Hanımlar 

oturacakiatını söylüyorlar, 

çagırıyor, o daha gerçekçi, 

diyor: "Yalnız iki bayanı 

barda ya da diskotekte 

adam gidip başka bir göreviiyi 

açıkça ifade ediyor ve şöyle 

içeri alamam." Hanımlar kim 
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oldugunu so~uyo~la~. 

Nizam' ım ben" diyo~. 

Bi tmedi .•. Yi ne 

adam gu~w-la söylüyor, "Kapı göı··evl isi 

lüks bi~ ye~ •.• Cubuk lu 29 ••• 

A~kadaşlarının dogum gününü kutlamak icin 29'a giden beş 

genç kız kapıdan ge~i çev~ikliyo~.Bunun da sebebi yanlar·ında 

bi~ e~kek olmaması. Kızla~ o kada~ yol gitmişler·, 

di~eniyo~la~. "Ne biiliyo~sunuz, belki e~kek aırkadaşla~ımız 

içeride" diyor la~. kap ı dak i gö~evli kar·arlı, ''Ad 1 ar· ı n ı 

söyleyin, biz cagır·ıp sor-alırn" yanıtı ver-iliyor-. Ve kızlar­

içeri giremiyorlar. 

Batı'nın en son moda qiyim kuşamını giyer-ek, ~estoran-

lara en şık dekaı--asyonu F~ansız mut~agından 

yemekle~ sunarak mı Batılı olunuyor acaba? Dünyanın neresin­

de böyle bir uygulama vardır dersiniz. 

Düşünürken, konuşurken, yazar-ken, insana şaka gibi 

geliyor·, siz de düşünün bir- 1stanbul'un, Ankara'nın en "mu­

tena restoran ve otellerinde kadınlar, yanlarında bir- er-kek 

olmadıgı ger-ekçesiyle içeri alınmıyor ••• leer-i gir·bilmr~k 

için, o an sokaktan geçen bir erkegi kolundan tutup beş da­

kikalıgına içeri alsalar, soru kalmayacak. 

Aslında kapı görevlisi Nizarn'ın da, öteki görevliler-in 

de kötü bir niyeti yok! Amacları yalnızca kadınları koru-

mak •.• Günkü hemcinslerinin ne denli vahşi yaratıklar oldu-
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gunu, yalnız kadınla~ ı gö~ünce mutlaka onla~a saldı~ıda 

bulunacakla~ını biliyo~la~! Yoksa niye almasınla~ kadınla~ı 

içe~iye? Ama acaba önce o vahşile~i kapıda bi~ elemeden 

geçiyseley daha dogyu olmaz mı? GazinalaYda silahlaY 

patlıyoY, ama tehlikeli diye yalnız kadınlaY alınmıyo~. loe 

bakın. Cekilin kenaYa efendileY, bı~akın da geyekiyoYsa 

kadınlaY kendileYini koYusunla~. Aslında siz önce kendinizi 

ko~uyun bu vahşi ve ilkel düşüncele~den ... 

Asena. 1990: 22 

Başlık 

AşagıdakileYden hangisi bu pa~ça için enuygun başlıktı~? 

ı. Kadın Ay~ımı 

2. Toplumda Kadının YeYi 

3. Mutena Resto~anla~ KadıniaYa Yasak 

4. Kadın ve Resto~anla~ 

Anafiki~ 

Bu payçada anıatılmak istenen ana tema: 

ı. kadınla~ın sadece kadın oldukla~ı için bazı yeyle~e so­

kulmamsı mantıgı toplumumuzda va~ olmasıdı~. 

2. kadınla~ın y~nıa~ında e~kek olmaksızın yemek yiyemiyecek­

le~idi~. 

3. kadınla~ın e~keksiz bazı ye~le~e gitme isteginde bulunma­

la~ıdı~. 

4. kadınla~ın müzikli ~estoYanla~a alınmamasıdı~. 
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Yardımcı Fikir 

Pazar gilnil lilks bir restarana giden iki kadın şu bahane ile 

içeri alınmıyor-lar: 

1. Yemek servisimiz silrilyor. 

2. Yerimiz kalmdı. 

3. Kadınlara yasaktır. 

4. Kapalıyız 

Sonuc 

Aşagıdakilerden hangisi 

iyi açıklar? 

bu parçadan cıkaracagımız sonucu en 

1. Toplumumuzda kadınların erkeksiz olarak bir yere gittik-

lerinde orada problem yaratacakları ilkel dilsilnce leri 

h~l~ en gelişmiş gdrillen müesseselerinde bile vardır. 

2. Kadınların lilks restoranlarda tek başlarına yemek yeme­

leri toplumumuzda istenmeyen bir durumdur. 

3. Restoranlardaki görevliler kadınları korumak için onları 

uygun olmayan yerlere girmelerini engellerler. 

4. Kadınlar toplumumuzda bzgilr degildirler. 

Kelime 

'Mutena' kelimesinin anlamı hangisidir? 

1. i st i s na 

2. lilks 

3. saygın 

4. ender 
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Appendix A-9 

The passage used ın p~e-test 

PASSAGE 4 

TRT habe~ dai~esi başkanlıgı, bültenle~de ye~ alacak 

habe~le~i hangi ,ölçüte gö~e beli~ler, anlamak mümkün degil. 

Hangi habe~in hangi sı~ada ye~ alacagı, kaç saniye sü­

~eyle ekrana gelecegi, gö~üntülü mü, yoksa gö~üntüsüz olarak 

mı yayınlanacagı konusunda he~halde bi~ kıstas uygulanıyor­

du~. Ancak bizle~ henüz bu sistemle ilgili şi~~eyi çözmüş 

degiliz. Bir bakıyo~sunuz halkın büyük bi~ kesimini ilqilen­

di~en son de~ece önemli bi~ olay bir kaç kelime ile geçişti­

~iliyo~. öte yandan inci~ çekirdegini doldurmayacak bi~ ha­

be~ uzun süreli ve gö~üntülü olarak haber bültenini işgal 

ediyo~. 

Geçtigirniz ha~ta bunun ça~pıcı bir örnegi daha ek~ana 

yansıdı. Cumhu~başkanı Turgut özal' ın Washington ziyareti 

haber bülteninde birkaç dakika ye~ aldı. Başta Amerika 

Bi~leşik Devlatleri'nin CNN ve CBS televizyon kuruluşları 

olmak üzere çok sayıda Batılı yayın organı bu olaya geniş 

ye~ ayırıp, özal'la röportaj üzerine röportaj yaparken, TRT 

Tütkiye'yi sonderece ilgilendiren bu olayda silik ve etkisiz 

kaldı. Gönül isterdi ki bir TRT yetkilisi tıpkı Amerikalı 

meslektaşlarının Turgut özal'la yaptıgı gibi bu tarihi 

görüşme sonrasında ABD başkanı George Bush'a mik~o~onu 
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uzatıp özel bir millakat yapsın. Ekran basındakiler de böyle­

likle son gelişmeleri "en yetkili agızdan" ve "olanca taze-

1 i g i y 1 e" ö gr· e n s i n. Ama olmadı, olamazdı da ..• Cilnkil o zaman 

TRT'nin haber bülteninde yer alması gereken "daha önemli tıa-

berlere" yer kalmazdı. örnegin Devlet Demiryolları'nın 

Ankara-tstanbul arasındaki tren seferlerinde yeni baslattıgı 

"canlı müzik uygulaması" haber·i gibi. 

Evet, bir piyanist-santör tıngır mıngır giden trenin 

yemek salonunda gilniln sevilen şarkılarını söyleyip, yemek 

yiyen yolculaYı neselendirmeye çalışıyordu. Bu önem 1 i ( ! ) 

haber de biltiln hasmetiyle TRT'nin bülteninde yer alıyordu. 

Sirndi TRT adına bir adım daha atıp bu milthis haberi 

"Bilyilteç" altına adlıyoyuz'': 

-Sayın Rüknettin Hoşklavye trende piyanist santör 

olarak çalışmak nasıl bir duygu? 

-Treeen gelir, hos gel ii ir ..• "Cıs taka, çıs tak, taka 

tak tak". Efendim, rıe buyut·dunuz? 

-Trende diyoyum, 

yoY mu? 

piyano çalıp şarkı söylemek zor olmu-

-<Cıs taka, tıs tıs>. Eh, oluyor tabii •.• Sarsıntıdan 

dolayı bazen tuşları karıstırıyorum. Geçen giln sıntisatzırın 

fişi diye imdat frenini çekmisim. Pistte dans edenlerden 

dört kişi agır yaralndı. 

-Vah, vah .•• Peki bu yeni uygulamanın ne gibi yararları 

olacak sizce? 
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-Bir kere trenler dolup taşacak, TCDD köşeyi dönecek. 

Bogaz'da bir tavernaya gitmeye kelksan bir tonpara ödersin. 

Burada bir bilet parasına sabaha kadar vur patlasın, çal 

oynasın ... Geçenlerde uyanıgın biri çocugunu burada sünnet 

ettirdi. Davetlilere birer tren bileti gönderip dilgünü ucuza 

getirmiş inek •.• 

degiştirmez mi? 

Yalnız tam çocuk kesilirken tren makas 

Kirveligini yapan kondüktör- hak' kın 

rahmetine kavuştu ... <Cı s taka, dım dım tak) ••• 12 numaralı 

masada oturan sayın Hıdır- Daldıgitti ve zat· i feş i Safi ye 

Han ı m ... <Cıs taka dım) ..• Efendim sizler Eskişehir'de 

inmeyicik miydiniz? <Dım traak, dım dım çıs tak>. Sirndi de 

Adapazarı istasyonu' nda. bizler-den ayrılacak olan Hasan ve 

Hüseyin Kabak kar-desler için söylüyorum. Biz atrüılamayız ... 

mayız .. yız .. ı z . . . <D ı m ta k da çı s çı s ta k ) . . . Do o o. . . Sef 

makinist Hamza Siyalizasyonhatası da gelmişlet· ... Efendim, 

tren şu anda kime emanet acaba? Keh, kük .•. <Cıs tak, çıs 

taka, tırı t lt" 1 nom). üçüncü mevkiiden Hayriya Hanım'a 

göderdigi kuru köfte ve yaprak dolamsı için çok teşekkür 

ediyor, istek par-çasını yerine getiriyorum. Zeytin yaglı 

yiyemem amaaan, basma da fistaaan giyernem amaan ... <Cıs taka 

çıs tak). 

Aytug, 1990: 14 

Başlık 

Aşagıdakilerden hangisi bu parça için en uygun başlıktır? 

1. öneml i Haber 

2. Tren Gelir Hos Gelir 
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3. TRT Haberleri 

4. Trenlerde Yeni Uygulamalar 

Ana~ikir 

Aşagıdakilerden hangisi ana~ikri en iyi açıklar? 

ı. TRT haberleri çok ilginç olmaktadır. 

2. TRT haber dairesinin haberleri hangi ölçiltU esas alarak 

belirledigini anlamak çok zordur. 

3. TRT haber dairesi 

tedir. 

her habere aynı ölçilde yer vermemek-

4. TRT haber dairesi çogu insan için önemli olan bir haberi 

birkaç kelimeyle geçiştirmektedirler. 

Yardımcı Fikir 

TRT haber dairesi 

1. Cumhurbaşkanının Washington ziyareti haberi yerine TCDD'-

de yeni uygulanacak olan milzik uygulamalarına daha çok 

yer verdi. 

2. Cumhurbaşkanının George Bush ile olan mUlakatı 

TCDD ile ilgili olan habere daha çok yer verdi. 

3. TUrkiye'yi son derece etkileyen TCDD'de ki yeni 

yerine 

mUz ik 

uygulamasının yerine cumhurbaşkanının Washington ziyare­

tine daha çok yer ayırdı. 

4. Cumhurbaşkanı ile yapılan röportaja geniş yer verirken 

Ankara-tstanbul hattındaki trenlerdeki yeni uygulamalar'la 

ilgili haber gerçekleştirildi. 
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Sonuç 

Bu pa~çadan çıka~abileceqimiz sonuç şudu~: 

ı. Bazı konula~ haberlerden kaldırılmalıdır. 

2. Haberlerin sırası, uzunlugu veya görüntülü olması haberin 

önemine göre belirlenmelidir. 

3. Toplumun büyük kısmını ilgilendi~en haberle~ geniş ola~ak 

ve~ilmelidi~. 

4. Bazı haberler ege~ herkesi ilqilendi~iyo~sa birkaç kelime 

ile geçiştirilmemelidir. 

Kelime 

•syntısayzı~· kelimesi şu anlama gelir: 

1. Orkda bi~ bölümün adı 

2. Gita~ın bi~ dige~ adı 

3. Piyano tuşla~ının dige~ adı 

4. Müzik setinin bir başka adı 
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Appendix A-10 

The passage is used in p~e-test 

PASSAGE 5 

Yolumun üstündeki bi~ cami avlusundan he~ akşam geçtik-

çe gö~ü~düm. Bi~ sü~ü çocuk tü~lü türlü oyunla~la, 

haylazlıkla~la meşgul olur, arada 

eder ler di. O akşam yine geçiyordum. 

bagrışırlar, 

Oyun yoktu. 

kavga 

S imdi 

çocuklşar bi~ halka olmuş, bir şey seyrediyo~lardı. Pek 

tuha~, pek eglenceli bir sahne ka~şısında bulunuyo~lar gibi 

hepsi mütebessimdi. Büyük bir zevkle seytettikleri manzara, 

ihtimal ki he~gün gördükleri bi~ haldi. Oradakilerin 

hepsi nden büyük bit- çocuk, adeta genç bir adam, ü.zer· i ne 

saldıran küçük bir çocugu dövüyor, kü~ürlü sözle~le yanından 

itiyordu. Fakat be~iki her tokat yiyişinde yeni bir t-eryatla 

haykıra~ak, bütün yüzü gözü, ye~e düşüp kalkmaktan ki~lere 

ve gözyaşiarına bulanmış oldugu halde, yine karşısındakinin 

üze~ine atılıyo~: "Be n i m d i t- o, ver-" çıglıgıyla bir kamçıyı 

almak, geri almak istiyor-du. Ve böyle, her haklı istegine 

ka~şı bi~ tokat bir tekme yiyer-ek geriliyo~du. Aglamaktan, 

bagı~maktan sesi dönmüş kısılmış bi~ halde -aciz ve zayı~-

onu ve~memeye çalışa~ak kamçısına dogru ~ırlıyordu. Nihayet 

bi~ de~asında, hain bir tokat ile şiddetli bir tekme yedi. 

Bi~ daha kalkmaya zavallı vücudunda kuvvet bulamadı, oraya 

tozların içine yuvarlandı. Acizliginin, güçsüzlügünün bütün 

biçarelikler-iyle oldugu yerdeiçini çekerek bagırarak 

aglarken öteki zorla aldıgı kamçıyı i~tihar-la sallayarak, 
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et~a~ındaki çocukla~ın -kuvvete ka~şı yaltaklanmayı bilen bu 

küçük mahlukla~ın- kahkahala~ı. alkışla~ı a~asında sallanıp 

gidiyo~du. 

Başlık 

Hüseyin Cahit Yalçın 

Hayatı Hakikiye Sahnele~i 

<cL Gü~er, 1987: 69) 

Aşagıdaküle~den hangisi bu pa~ça icin en uygun başlıktır? 

ı. Kuvvet 

2. Aciz 1 i k 

3. Kamçı 

4. Çocukla~ 

Ana~iki~ 

Bu pa~çanın ana~ik~ini en iyi beli~ten cümle sudu~: 

1. Kuvvetli insan kuvvetini kullana~ak kendini haklı yapa-

bilmektedir·. 

2. Hakkını almak için zayı~ insan kaba kuvvete karşı çıka­

bilir-. 

3. Zayı~ insan haksız oldugu icin kamçısını alamaz. 

4. Kuvvetli insanların isteklerini ger-çekleşti~mede dayagın 

rolü büyüktü~. 

Ya~dımcı Fikir-

Küçük çocugun kamçısını almak istegine büyük cocuk 

ı. saygıyla ka~şılık ver-mektedi~. 
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2. tekme tokatla ka~şılık ve~mektedi~. 

3. kıza~ak ka~şılık ve~mektedi~. 

4. diger çocukla~ın destegini isteye~ek ka~şı koymaktadı~. 

Sonuç 

Pa~çadan çıka~abilecegimiz sonuç şudu~: 

ı. Kuvvetli insanla~ kendile~ini haklı kabul etti~ebili~le~. 

2. Kuvvetli insanla~ın kendile~ini haklı kabul ettirebilme­

le~ini dige~ insanlar yaltaklanarak destekleyebilirle. 

3. Aciz insan haksız insandır. 

4. Aciz insanlara kuvvetli insanlar acımalıdırlar. 

Kelime 

'Miltebessim' kelimesinin anlamı nedir? 

1. tebessilm 

2. mutlu 

3. gillilmseme 

4. ilzgiln 
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Appendix 8-1 

The passage used in the test a~ter theor-etical training 

PASSAGE 1 

Nasreddin Hodja had a lot o~ ~riends. One day one o~ 

his ~riends was ill, so he went to see him. While he was 

there, the doctor came. The doctor looked at the man's 

tongue and said, "You are ill because you have eaten qreen 

apples. Don't eat any more. Stay inbed ~or a ~ew days and 

you will be a 1 r i g ht . ' The Hodja was very surprised. He 

wanted to know how the doctor ~ound the cause od his 

~riend's illness by locking only at his tongue. He ran out 

a~ter the doctm- and sa i d, "How di d you ~i nd the cause o-F my 

~riend's illness in less than a minute?" "It was very easy. 

Your ~riend had a stomach ache and as soan as I enter-ed 

theroom I saw same green apples under his bed," answer·ed the 

doctor. A ~ew days later, anather ~riend o~ Nasreddin became 

ill. He was a ~isherman. As soan as Hodja heard o~ his 

~riend's illnes, he immediately went to see him. But as soan 

as his ~riend's wi~e opened the door she said, "God has sent 

you to us. My husband has got a stomach ache, we need a 

doctor. I 

you call 

can't go out and leave my husband alone, so will 

the doctor?" "I' m as good as a doctor," sa i cl the 

Hodja and walked into his ~riend's bedroom. He looked under 

the bed and saw same ~ishing-nets. Then he said, "You are 
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i ı ı because you have eaten same ~ishing-nets. Oon't eat 

antmor-e ~ishing-nets and you will be well again ver- soan." 

Alioglu, 19!30: 7 

Title 

The best title ~or- the passage is: 

1. The Hodja and the Ooctor-

2. Hodja's Fr-iend's Illness 

3. Illness and the Ooctor-

4. Hodja Wants to be a Ooctor-

Main Idea 

Which sentence best expr-esses the main idea? 

1. Nasr-eddin Hodja had a lot o~ ~r-iends. 

2. One of Hodja's fr-iend becomes ill. 

3. Hodja thinks that he can be a doctor-. 

4. Hodja thinks that he can under-stand illness 

doctor-. 

Suppor-ting Oetail 

When h i s ~ır i e nd' s w i ~e say s "We need a doctor·" 

like a 

1. Hodja says he is as good as a doctor- and says his ~r-iend 

that he is ill because he has eaten some ~ishing-nets. 

2. Hodja says he is as good as a doctor- and says to his 

~r-iend that he is 

apples. 

ill because he has eaten some gr-een 
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3. Hodja says he is a doctor and says to his friend that he 

is ill because he has eaten same fishing-nets. 

4. Hodja says he is a good doctor and says to his friend 

that he is ill because he has eaten same red apples. 

Conclusion 

Based on a passage we can conclude that: 

1. Something is not as easy as it is • 

2. Ooctors may understand illness 

tongue. 

looking only at the 

3. If we eat green apples we can have stomach ache. 

4. Nasreddin Hodja is a very good doctor. 

Vocabulary 

Based on the passage which explains the meaning of the word 

•cause'? 

1. ai m 

2. way 

3. r·eason 

4. i n te nt i o n 
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Appendix 8-2 

The passage used in the test applied a~ter theoretical 

training 

PASSAGE 2 

A French writer said that we should help everyone as 

much as possible because we o~ten need help ourselves. The 

small can even help the great. 

stories. 

Here is one o~ his sample 

One day a thirty ant was drinking water ~rom a brock. 

She ~ell into it. The poor ant tried hard to get out of the 

water but she could not~ A dave was sitting in the branches 

of a tree. The dave saw that the ant was in problem. She 

threw a small lea~ into the brock. The ant got on the lea~ 

and reached the side of the brock. The ant was very happy to 

have had her li~e saved. The ant was resting and drying 

hersel~ on the grass. Just then she saw a hunter coming. He 

was carrying a gun in his hand. His big dog was with him as 

well. They were both tired and thirsty. They were walking 

towards the brock. The hunter came and stood near the ant. 

He looked all raund him. Then he looked at the tree and saw 

the dave in the branches but the dave did not see the 

hunter. The hunter was excited and happy to see the dave. He 

wanted to kill the dave so he aimed at dave. Just then the 

ant bit him on the ~oot. The hunter stopped to see what had 
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bitten him. 

li-fe. 

The dove immediately -flew away and saved he~ 

Title 

The best title -foy this passage is: 

ı. The stoYy o-f an Ant 

2. The Dove and the Ant 

3. A Lesson 

4. The PYoblem o-f an Ant 

Main Idea 

Alioglu, 1980: 15 

Which sentence best expYesses the main idea? 

l.Small can help the big. 

2. Eveyyone needs help. 

3. To help is a good thing. 

4. An ant can help a biYd. 

Suppo~ting Detail 

When the hunteY wanted to kill the dove the ant saved he~ 

1 i -fe by 

ı. bitting him on the -foot. 

2. shouting at the dove. 

3. hitting the hunteY. 

4. showing him the hunteY. 
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Conclusion 

Based on the passage, we can conclude that: 

ı. people don't ~orget good things . 
. 

2. everyone should help animals. 

3. animals like to help each olher. 

4. we should help everyone because we need help everytime. 

Vocabulary 

The word 'brook' means: 

ı. a glass 

2. a cup 

3. small river 

4. a lake 



Appendix 8-3 

The passage used in the test applied afte~ theo~etical 

t~aining 

PASSAGE 3 

Same wo~ds have inte~esting o~igins. We use these wo~ds 

eve~y day. They are very common. We do not realize the 

strange history which these words sametimes have. 

The wo~d panic is a wo~d which comes from the G~eek 

language. Pan was one of the Greek gods. He was the gad the 

shepherds. A shepherd is a man who watches sheep. Pan was 

half man half animal. He lived in the forest. He liked to 

hunt. He alsa liked to play music. P~obably you have seen 

pictures of Pan. He played a special kind of flute. He went 

th~ough the woods playing this flute. Ve~y often he 

frightened people very much. He was very strange looking. 

T~avellers, when they met him, were always frightened. They 

did not know what to do. They were in a panic. This is the 

origin of the wo~d panic. A person in a panic is so 

frightened and confused that he does not know what to do. 

Ve~y often people in a panic do very foolish things. The 

word panic is found in many languages besides English. 

Dixson, 1950: 49-50 
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Title 

The best title ~o~ this passage is: 

ı. Wo~ds and Meanings 

2. Comman wo~ds. 

3. Panic 

4. Wo~d O~igins 

Main Idea 

Which sentence best exp~esses the main idea? 

ı. Same wo~ds have inte~esting o~igins. 

2. We don•t know the histo~y o~ same wo~ds. 

3. We use many wo~ds not in the o~igin ~o~m eve~y dey. 

4. Same wo~ds a~e comman words. 

Supporting Detail 

Pan ~rightened people very much because 

ı. he played music. 

2. he was very strange looking. 

3. he liked to hunt. 

4. he liked people. 

Conclusion 

Based on the passage we could conclude that: 

ı. To understand the meaning o~ a word we should look at its 

history. 

2. To know a word we should use it. 
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3. Same words are comman words which are used by many 

people. 

4. People ina panic do ~oolish things. 

Vocabulary 

What is the word •Pan'? 

1. a name o~ an animal 

2. a name o~ a shepherd 

3. a Greek god 

4. a god o~ animals 

132 



Appendix 8-4 

The passage used in the test applied o~ten theoretical 

training 

PASSAGE 4 

Lions are ~ierce and wild animals. They are also very 

strong. They live in the big ~orests o~ A~rica and Asia. 

One day a lion was hunting in a ~orest. He stepped on a 

thorn. The thorn gave him much pain. He tried very hard to 

remove it but he could not as the thorn was deep inside his 

paw. 

The lion sat under a tree to rest ~or a while. Just 

then he saw a shepherd approaching. When the shepherd saw 

the lion, he was a~raid and wanted to run away. But the lion 

did not move and showed him his paw. 

The man realized that the lion was in trouble. He 

walked to the lion and sat down beside him. He took his paw, 

put it on his knee and drew out the thorn. The lion walked 

into the ~orest and the shepherd returned to his folck of 

sheep. 

A~ter many years the shepherd killed a man. 

going to be thrown to the lions. 

He was 

133 



The lions were ina big cage in the King's garden. When 

the shepherd was put into the cage, a lion came and sni~~ed 

at him. The man was terri~ied but the lion recognized him 

and instead o~ tearing him to pieces he put his paw on the 

shepherd's knee. 

The people who put the shepherd into the cage could not 

believe their eyes. They told the King what had happened. 

The King set ~ree not only the shepherd but alsa the lion. 

Title 

The best title ~or the passage is: 

ı. The Shepherd 

2. The Lion 

3. The King 

4. The Lion and the Shepherd 

Ma i n I dea 

Alioglu, 1980: 5 

Which sentence best expresses the main idea? 

1. Lions are ~ierce animals but they are not wild ~or their 

~riends. 

2. Lions hunt in a ~orest to get meat. 

3. People don't like lions because they are wild. 

4. Shepherds like lions and lions like shepherds. 
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Suppo~ting Detail 

When the shephe~d saw that the lion was in t~ouble 

1. he took his paw and d~ew out the thorn. 

2. he was a+~aid and wanted to ~un away. 

3. he wanted to kill the lion 

4. he walked back into the +o~est. 

Conclusion 

Based on the passage we can conclude that: 

1. Even animals don't +o~get help and +~iends. 

2. People should help lions to make them good animals. 

3. We should help lions because thev can help us. 

4. I+ you like animals. they will be not wild. 

Vocabulary 

Based on the passage what the wo~d 'tho~n· means? 

1. a kind o+ small animal 

2. a b~anch o+ a t~ee 

3. a lea+ 

4. a sha~p-pointed smail plant 



Appendix 8-5 

The passage used in the test applied a+te~ theo~etical 

t~aining 

PASSAGE 5 

Mark Twain was once invited by a +~iend to go to the 

ope~a. The +riend was very rich. He and his wife had their 

own box at the ope~a. Du~ing the opera the +~iend's wi+e 

talked all the time. She alsa talked rather loudly. ShG 

talked so much that it waso+ten di++icult +or Ma~k Twain to 

listen to the opera. 

Toward the end o+ the ope~a she tu~ned to Ma~k Twain 

and said: 

"Oh, my dea~ Mark Twain, I do want you to be with us 

again next Friday night. 

opera will be Ca~men." 

I'm sure you will !ike it --the 

"Thank you ve~y much," said Ma~k Twain. "That will be 

+ine. I have never hea~d you in Carmen." 

Title 

The best title +o~ the passage is: 

ı. Ma~k Twain 

2. A Humorous Sto~y about Mark Twain 

Dixson, 1950: 142 
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3. Car-men 

4. Oper-a 

Ma i n I dea 

Which sentence best expr-esses the main i dea? 

ı. Mar-k Twain liked to say the tr-uth but in a good way. 

2. Mar-k Twain liked oper-a v.er-y much. 

3. Mar· k Twain had many r-ich -fr-iends. 

4. Mar-k Twain w as a ver-y -funny man. 

Suppor-ting Detail 

When the woman invited Mar-k Twain to the Car-men he said that 

1. he had never- heard her in Carmen. 

2. he had never seen her in Carmen. 

3. he had never- heard Carmen. 

4. he would come it would be -fine. 

Conclusion 

Based on the passage we can conclude that: 

ı. People should be warned but ina ver-y nice way. 

2. People like to talk in the theatre. 

3. People shouldn't talk in opera. 

4. People should be quiet in theatre. 
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Vocabular-y 

Based on the passage what the wor-d 'box' means? 

1. a smail r-oom without window in cinema or- theatr-e 

2. a smail and com~or-table chair-

3. speciai place 

4. ticket 



The passage used in the test applied a~ter theoretical 

t ı·· a. i n :i. nq 

F' A ~:::U i~~ Ci ı::: :1. 

il Magaza vitrinierindeki mankenleri bilirsiniz. Hepsi qil-

l f? ı··· y( .. i z l Lı elLi ı·· !• i c 1 e ı·· :i. nci("~ ı::ı E'· k elf.'~ ç_:ı i..\;;~: f'~ 1 1 E~ ı··· i va ı··· dı ı··. f·im.:::i d :i. 1 :ı. e!r·· :i. 

olmadıqı icin soqukturlar. Onlar her nekadar insan taklidi 

iseler de sahici insanları guze1 yapan, sıcak degildir. Ama 

her· di :ı. degil. Dilin de tatlısı olmalı. Allah bir adama 

hereeyin tatlısını, yalnız dilin acısını verdi mi ne yapsa 

dylesinin sevimli, cana yakın olmasına 

yoktur. CUnkU o dil agız icinele her dönUsilnde can yakar. 

kalp kırar qdnUl devirir. '':Dil v.::iı···a.~::;:ı. yaraların en derini 

Dn(:j ı·· u. ·:::;ö ;~: dü , .... E·. :ı. ı:;: .-::tı:::J :ı. n ;::ı c;: t. :ı. q :ı. 

ka.pa.nır·:; d:i.l yarası, ruhun en gizli tara+larına dogru boyu-

cl il :i. n ·z<":ıı···a.ı···ı yalnız karsısındakine degil-

dir; kendi sahibini de, dünya gUzeli olsa cirkinleetirir. 

")..-üzi..ın(.\ .. '' dı::::•\/ :i. p l::ıı . ..t.c:.:~.k bu.c::<::\k k ·'''•.ct ı Çi ı m ı~~: 

. ·ı ı n s iöi n ... .:;H· hep o insanlardır. 

{~ma. t.at. :ı. :ı. dil ~yle mi ya? Yılanı deliqinden çıkarır 

ele ı··· :ı. Ei ı·· • Yı J.:::t n~ pek ınsan dilinden anlamaz ama tatlı dilin 

nteler yapmaya kadir olduqunu anlatmak icin her halde bbyle 



demişleY. Ne kadaY öfkeli olusanız olun, tatlı dilk sizi 

yatıştıYıY. En yapmıyacagınız işleYi size tatlı dille, gü-

leY yüzle yaptıYıveYiYleY. "Haydi şeker·im şunu yapıver·" 

demek başka, "Kalk şunu yap!" demek başkadıY. "Kalk şunu 

yap~" dedikleYi zaman "Ne etsem de yapmas~m" diye düşünüYüz. 

"Ne diye yapacakmışım? MecbuYmuyum? Başkası yapsın! Hep bize 

mi yükleniyoYlaY? Yapmıyacagım işte!" deYsınız. 

tşte tatlı dilin mucizesi budUY. Konuşmayı, sözün 

sıYasını getiymeyi de biY hüney saymalı. Tatlı konuşmalaYı 

ile tanınmış insanlaY vaYdıy. DnlaYı dinlemek başlı başına 

biY zevktiY. Hatta bu tüYlü insaniaYla konuşmaya gittiniz mi 

söz yavaş yavaş güzel konuşanın, tatlı dilinin agzında ka-

lıY. O söyleY siz dinleYsiniz. SaatleYce hiç biyşey söyle-

mezsiniz bile o tatlı sözleYle siz konuşmuş gibi oluysunuz. 

Hani bazı insanlaY için ."agzından bal akıyoy" deırley, işte 

bu agızdan akan bal tatlı dilin balıdıY. 

Başlık 

Sevket Rado 

<Eşr·e-f Saat) 

(cf. BahiY GüYeY, 1987: 58) 

Bu payça için en uygun başlık hangisidiY? 

1 . Tat lı D i 1 e Da i Y 

2. Cana Yakın 

3. Dostluk 

4. Dil YaYası 
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Ana-fikir 

Bu parcanın ana~ikrini en iyi şu cümle bildirir: 

1. ınsanları güzel ve sıcak yapan dildir ama bu tatlı dil­

dir. 

2. Mankenler dilleri olmadıgı icin sosukturlar. 

3. Yaraların en acısı 

bilmez. 

dil yarasıdır ve bir türlü geçmek 

4. ınsanların bazıları tatlı dillidir bazıları degildir. 

Yardımcı Fikir 

" Tat 1 ı d i 1 y ı a 1 a n ı de 1 i g i n de n ç ı k ar ı r " sö z ü : 

1. yılanların insan dilinden anladıgını anlatmak için söy­

lenmiştir. 

2. tatlı dilin neler yapmaya kadir oldugunu anlatmak için 

söylenmiştir. 

3. tatlı dilin yılanı yatıştırdıgını anlatmak için söylen-

miştir 

4. Tatlı dilin hayvanlar tara+ından bile sevildigini anlat-

mak için söylenmiştir. 

Sonuc 

Bu parçadan cıkaracagımız sonuc şudur: 

1. Tatlı dilli insanı dinlemek insana zevk ver·ir. 

2. Tatlı dil mucizevi güce sahip ve insanlara pek çok şeyi 

yaptırabilen bir hünerdir. 

3. !nsanların güzel veya çirkin olması dilleriyle ölçülür. 

141 



4. Tatlı dille söylendiginde insanlar herşeyi yaparlar 

Kelıme 

•Gönill devirmek' deyimini en iyi hangisi açıklar? 

ı. gönlilnil birine kaptırıp aşık olmak 

2. herkese evet demek 

3. kalp kırıp kişiyi incitmek 

4. kalbini kazanmaV 
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Appendix B-7 

The passage usted ın the test applied a~ter theoretical 

training 

PASSAGE 2 

Fen yagmuru l~zım oldugu zaman yagdırmak imk~nını bula­

madıkça veyahut suyun yerini tutacak bir madde keşretmedik-

çe, dünyanın mutlak h~kimleri, şu kızıl u~uklar üzerinde 

sıra sıra yürüyen ve gürleyen siyah bulutlar kalacak! Hind­

in eski din kitabı olan Veda"larda bulutların sembolik ismi 

ineklerdir. Kiyanın sonsuz gelişmesine ragmen dünya h~la, 

gıdasını şu semavi memeler·den akan sütte arıyor. Fen, bulu-

ların keyi~ ve hevesine hükmedebilmekten şimdilik hayli 

uzakyır. !nsan se~aletine karşı bulutları merhamete getirmek 

için elimizde yagmur duasından başka hiçbir çare yok! 

Bulutlar bize küsünce nehirler kurur, tarlalar ölür. 

Bahçeler solar, toprak mahsüllerini keser; sahısların kesesi 

ve neticede devletin hazinesi boşalır; ticaret duru, sanat 

durur. Bu geniş dram çerçevesi ortasında, insanın korkunç 

kaderini bir an tasavvur etmek bile hayal gücünü yakmaya 

yeterlidir. Denilebilir ki alışılmıştan biraz daha ~azla 

sürecek bir kuraklık, milyonlarca insan nesiinin asırlardan 

beri zahmetle biriktirdigi zeka sermayesini tüketmeye ve 

bizi bu derece sımartan bir medeniyeti i~las ettirmeye k~~i­

dir. Hasılı, hayatın sonsuz çarklarını dödüren, bulutlardır! 
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-Desene: şu çarkları su ile dönen dünya, eski zaman işi 

bir degirmanden h~l~ ~arklı degil. 

Başlık 

Ahmet Haşim 

<C~.Gürer, 1987: 75> 

Bu parça için en uygun başlık aşagıdakilerden hangisidir? 

ı. Su 

2. Bulutlar Karşısında 

3. Yagmur 

4. Degirmen 

Ana~ikir 

Parcanın ana~ikrini aşagıdakilerden en iyi hangisi açıklar? 

ı. !nsan icin çok önemli olan suyu elde etmek icin insan bir 

yol bulamamıştır ve tek çare yaçmurdur. 

2. Bulutlar dünyanın mutlak hakimleridir. 

3. Kimyanın sonsuz gelişmesine ragmen insan h~l~ suya muhtaç 

bir canlıdır. 

4. Yagmur duası, yagmur icin bugün kullanılan bir caredir. 

Yardımcı Fikir 

Bulutlar küser yagmur yagmazsa neler olabilir? 

ı. Devletlerin ve kişilerin hazineleri boşalabilir. 

2. Ticaret ve sanat durur. 

3. Hayatın bütün çarkları durabilir. 

4. ınsanların zekaları tükenir. 
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Sonuç 

Bu parçadan çıkarabilecegimiz sonuç şudur: 

ı. Dünyanın çarkları su ile dönmektedir, 

yapılamaz. 

2. Dünya eski bir degirmene benzer. 

3. Bulutlar insanlar için çok anlam taşır. 

susuz hiçbit· şey 

4. Bulutları merhamete getirmek 

dır. 

icin yagmur duası ~aydalı-

l<el i me 

•Tasavvur etmek' kelimesinin anlamı en iyi hangisi açıklar? 

ı. i nanmak 

2. düşünmek 

3. hayal etmek 

4. görmek 
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Appendix B-8 

The passage used ın the test applied a+te~ theo~etical 

t~aining 

PASSAGE 3 

Soyuk o~manı, igne yap~aklı agaçla~ın ka~ışık o~manı-

dı~. Ka~ışık o~manla~ı ben. igne yap~aklı o~manla~dan çok 

seve~im. Onla~daki ~\enk ve şekil zenginligi, onla~daki kuy­

tuluk, loşluk, arnlardaki mahremiyet igne yap~aklı o~manlarda 

yoktur. Karşıdan bile ne güzel! Hele şimdi tam yap~ak dHnü-

mü. Yap~akla~ renk renk olmuş, koyu yesille açık yeşil 

a~asında ye~ ye~, dalga dalga, küme küme al, kı~mızpı, pas 

renkli, turuncu, koyu ve açık sarı benekler, çizgiler; dört­

genler, üçgenler serpilmiş. o~man tacından, tepesine dikilen 

güneşin ışınları yapraklara ça~ptıkça, binbir çeşit, binbir 

renkli pı~ıltıla~ çıkıyo~. Sanki bi~ masal dünyası gibi. Ne 

güzel bi~ memleketimiz ve! Bi~ yandan tabiatın dehasının 

yarattıgı bu ha~ikulade ~esme hayran olu~ken, bi~ yandan da 

bu renkler 

Hangi dahi 

dünyasını ya~atan agaçla~ın hilnerine şaşıyorum. 

sanatçı bu agaçla~ın kullandıgı iki boyadan bi~ 

~enk varyasyonu çıkarabili~? 

o~mana güz gelmiş; yaprakla~ın renkle~inden belli. 

Fakat bu o~marilara güz nasıl geli~ bilmiyrum. Açık yeşil 

çamın; koyu yeşil kHkna~ın; +akat açık yesille koyu yeşilin 

a~asındaki sarılar, kızıllar, tu~unçla~, neyin, hangi aga-

cın? Bilemiyorum, +akat dönüşte bakayım; çünkü çagı~ıyo~la~. 
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Hemen hareket etmezssk ne Belen yaylayı, ne de Egriova'yı 

görebilirmişiz. Cabucak toplanıtor, arabamıza atlayarak yola 

döşeniyoruz ve kah saf çam ormanlarından, Kah çamla gürgen 

ve kayının karışık korularından geçerek Belen yayiaya varı­

yoruz. 

Başlık 

Prof. Hikmet Birand 

Keltepe Ormanlarında Bir Gün 

<cf.Gürer, 1987: 33) 

Bu parça için en uygun başlık şudur: 

ı. Ormanda Güz 

2. Soyuk Ormanı 

3. Orman 

4. Agaç 

Anafikir 

Bu parçanın anafikrini en iyi aşagıdakilerden hangisi be­

lirler: 

ı. Ormanlar çok degerli ve güzel tabiat degerleridir. özel­

likle güz oldugu zaman. 

2. Güz oldugu zaman bütün agaçlar yapraklarını dökerler ve 

çok güzel manzaralar yaratırlar 

3. Karışık ormanlar, igne yapraklı ormanlardan daha güzel ve 

renkli ormanlardır. 

4. Agaçların yarattıgı renk 

bile yaratamazlar. 

dünyasını, en dahi sanatçılar 
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Yardımcı Fikir 

Ormana gilz geldigini yazar 

ı. yaprak dökilmilnden anlıyor. 

2. yaprakların renginden anlıyor. 

3. yerdeki yaprakların şekillerinden anlıyor. 

4. gilnesin ısınlarından anlıyor. 

Sonuç 

Bu parçadan çıkarabilecegimiz sonuç şudur: 

ı. Ormanlar insanı hayran bırakan gilzelliklere sahip çok 

gilzel tabiat varlıklarıdır. 

2. !nsanlar ormanlarda çok gilzel saatler geçirebilirler. 

3. Ormanlar karısık olduklarında daha qilzeldirler. 

4. Ormanlarda sanatçıların bile yaratamıyacakları gilzellikte 

renk çeşitiiliili vardır. 

Kelime 

'Yola dösenmek' deyimini en iyi açıklayan i~ade hangisidir? 

ı. yola çıkmak 

2. yola as~alt döşemek 

3. seyahat etmek 

4. yolu seyretmek 
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Appendix 8-9 

The passage used in the test applied a~te~ theo~etical 

t~aining 

PASSAGE 4 

Odam bi~inci katta. Pence~em, bahçenin tenha ve yem-

yeşil bi~ köşesine baka~. Yalnız kaldıgım zamanlar bu 

pencerenin Hnilnde otu~ur çimenle~e, agaçlara, ~ilzq~~ elinde 

yaprakla~ın aynaşmasına bakar, böylece gözlerimi eglendiri­

rim. Bu bahçe köşesinde kuşların pence~eme kadar yaklaşması 

ve bir böcek pa~çası için kanat kanada dögilşmesi ne 

eglenceliydi! Hele agaçla~dan inen kına renkli sincabın 

çimenle~ ilze~inde sıçraya sıçraya gitmesi, ikide bi~ yerde 

buldugu yiyecekle~i elle~i arasına alıp iki ayagı ilze~inde 

kalkması ve kilçileilk gözleriyle et~afı gözetleye~ek kemi~mesi 

ne dinlendirici bi~ tabiat ve saffet tablosu idi! 

Sineapiarı yakından tanı~ım. Cocuklugum daglık, yabani 

bi~ memlekette geçti. Orada biz çocukla~a, oyuncak ye~ine, 

ayı yav~usu, ka~aca, tilki veya sincap getirilirdi. Ust 

katta, sandık odasında, dolapla~ a~kasında tilkilerimiz 

saklanırdı; bahçede bilyUk bi~ agacın gölgesinde esir bi~ 

ka~tal, uçak genieligindeki kanatla~ını qe~miş, pençele~ini 

tutan koca bi~ zici~i şıngı~datırdı; ayı, hamurdanarak bah-

çenin yilksek duvarla~ı ilze~inde dolaşır v~ ku~eun hızıyla 

uzaklara tae atardı. Kurnaz ve çevik sineaptarı evde tutmak 

kabil degildi; geti~ildikleri giln boyunla~ına geçirdigirniz 
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pa~lak çıngı~aklı kı~mızı tasmala~ıyla elle~imizden kaça~ ve 

büyük çitlenbik agacının sık yap~akla~ıiçinde kaybolu~ıa~dı. 

Günle~ce bahçemizin agaçla~ı, bi~ ye~de durmayan es~a~engiz 

ince çıngı~ak sesle~iyle çınla~ du~urdu. 

Bu derece korkak bi~ hayvanın Frank~urt Hastahanesi 

bahçesinde hemen hemen insan bacakla~ı a~asında böyle 

emniyetle dolaşması bana hayret veri~di. 

Fakat o~ala~da bu dostluk yalnız sincapla~a has degil-

dir. Genel pa~klarda, se~çeler gelip pa~maklara kona~, kum-

rula~ omuzlara ye~leşi~, gölle~de ve havuzla~da altın gözlü 

balıkla~ kendilerine uzanan ele dostça yaklaşırlardı. 

Hayvanla insanın bu güzel a~kadaşlıgına, gö~dügUm bütün 

av~upa şehi~le~inde ~atladım. Bu dostluk bazı ye~le~de hay­

vana bi~ tü~ şıma~ıklık bile ve~mişti~. 

Venedik'te San Ma~c meydanında seyyahla~, hatıra ~otog-

~a~ı çıka~tmak için elle~inde yem, güve~cinle~in tenezzül 

edip yaklaşmala~ını bekle~le~. Bi~ gün kuşla~ı ilti~atını 

bi~tü~lU kazanamayan şişman bi~ kaldının hıçkı~a hıçkı~a ag-

ladıgını gö~müştüm. 

mişti. 

Kuşla~ her nedense bu kadını hiç sevme-

Ahmet Haşim 

Frank~u~t Seyahatnamesi 

<c~.Güre~, 1987: 49) 
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Başlık 

Bu parça için en uygun başlık hangisidir? 

ı. Hayvanla~ Alemi 

2. Sincaplar, Kuşlar 

3. Cocukluk Anıları 

4. Hayvanların Uzellikleri 

Ana~ikir 

Bu parçanın anafikrini en iyi hangisi açıklar? 

1. Insanle hayvan arasındaki 

güzeldir. 

dostluk ve hayvan sevgisi çok 

2. Sineapiarı ve kuşları seyretmek çok zevklidir. 

3. Sincaplar ve kuşlar evcilleştirilebilir. 

4. Hayvan sevgisi küçüklükte başlar. 

Yardımcı Fikir 

Insanların dostlu~una güvenen hayvanlar; 

ı. onlardan kaçarlar ve temkinli deavranırlar. 

2. insanların uzanan dost ellerine yaklaşırlar. 

3. onların verdi~i yemleri yerler. 

4. biraz şımarırlar. 

Sonuç 

Bu parçadan çıkarabilecegimiz en iyi sonuç şudur: 

ı. ınsanın hayvan ile dostlugu her memlekette ve her çagda 

görülen degişmez çabalardır. 
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2. Baz ı insanlar hayvanlarla dostluk konusunda daha hassas-

tırlar 

3. Kuşlar çok evcil hayvanlardır. 

4. Insanlar hayvanlarla dost olamadıkları zaman çok UzillUr­

ler. 

Kelime 

'Gözleri eglendirmek' 

lerden hangisidir? 

deyimini en iyi açıklayan aşagıdaki-

1. gUzel bir şey seyretmek 

2. gözleriyle gUlmek 

3. eglenceye bakmak 

4. komik birşey seyretmek 
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Appendix B-10 

The passage used ın the test applied a~te~ theotetıcal 

t~aining 

PASSAGE 5 

Bi~ ünive~site p~o~esö~ü geçenle~de hangisinin en akıl­

lı oldugunu bulmak için birkaç hayvanla bi~kaç deney yapmış-

t ı . Maymunun diger hayvanla~dan daha zeki olduejunu 

keş·fetmisti. 

Bi~ deneyde p~ofesör birkaç kilçUk kutunun bulundugu bi~ 

odaya bi~ maymun koydu. Bazı kutular digerile~inin içindey­

di. Küçük bir kutunun içinde bazı yiyecekler vardı. Pro~esör 

maymunun yiyecegi bulm~sının ne kadar silrecegini bulmak is-

tiyordu. Pro~esör adayı tek etti. Bir kaç dakika kapının 

d ı ş ı n da be k 1 e d i . Sonra egildi ve gözünü anahtar dealigine 

dayadı. Ama ne görsün? Şaşırtıcı olan suydu ki kendini may-

munun gözüne bakarken buldu. Maymun kapının diger tarafın-

daydı ve anahta~ dellginden pro~esöre bakıyordu. 

Başlık 

Bu parça için en uygun basalık hanqisidi~? 

ı. P~ofesör 

2. En Zeki Hayvan 

3. Maymun 

4. Deney 
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Ana~iki~ 

Bu pa~çanın ana~ik~ini en iyi hangisi beli~le~? 

ı. Maymun dige~ hayvanla~a gö~e daha zeki bi~ hayvandı~. 

2. P~o~esörle~ hayvanla~ üzerinde deney yapmaktan hoslanır­

la~. 

3. Maymunla~ saklanan yiyecekle~i birden bulabilirler. 

4. Maymunun zekiligi ıspatlanabili~. 

Yardımcı Fikir 

Pro~esö~ maymunu izlemek için anahtar deliginden bakınca; 

1. maymunun yiyecegi buldugunu gördü. 

2. kutularla oynadıgını gördü. 

3. maymunun da anahtar dellginden ona baktıgını gördü. 

4. yiyecekleri aradıgını gördü. 

Sonuç 

Bu parçadan çıkarabilecegimiz sonuç hangisidi~? 

ı. Yapılan bir deney baska bir sekilde gerçeklestitilebilit· 

ama aynı sonucu verebilir. 

2. Maymunla~ın anahtar deliginden bakmayı 

gerçektir 

sevdikleri bir 

3. Pro~esörler deneylerle hayvanların zekalarını ölçebilir-

ler. 

4. Maymunlar ilginç havvanlardır. 
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K e 1 i me 

'Dayanmak' kelimesi ile burada ne anlatılmaktadır? 

ı. bakmak 

2. görmek 

3. isternek 

4. hissetmek 
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Appendix C-1 

The passage used in the test applied a~ter the practıcal 

training 

PASSAGE 1 

As everyone knows the national sport in the United 

States is baseball. Nearly everyone in the United States is 

intersted in baseball. Many American boys begin to play 

baseball when they are only ~ive or six years old. They 

continue to play until they become men. When they ar~ men, 

their interest of ten continues. There are baseball teams 

which represent all the important cities. These teams play 

against each other. There are many American men who read 

about these games in the news-papers everyday. Each man has 

his favorite team. He goes to see the teams play. He follows 

the qames on radio and TV. He knows all about each player. 

He talks about baseball with other men. He is what we call a 

baseball "fan". 

The big cities in the United States -New York, Chicago, 

Bostan, Philadelphia, ete.- all have their baseball teams. 

These teams are best in the country. They ~orm two groups or 

"Leagues". The National League and the Amet·ican League. The 

teams of each league play against each other. 

Dixson, 1950: 69 
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Title 

The best title for this passage is: 

1. Sportsmen and Sport 

2. Sport 

3. Americans and Ame~ican Playe~ 

4. Baseball 

Main Idea 

Which sentence best expresses the main idea? 

1. The national spo~t in America is baseball. 

2. Baseball is known by many all ove~ the world. 

3. Baseball is a ve~y interesting sport. 

4. Ame~icans play baseball until they become very old. 

Suppo~ t i "J De ta i 1 

In Ame~ica 

1. TheYe are football teams in cities. 

2. The~e are baseball teams in schools. 

3. There are many baseball teams in every town. 

4. There are many games in school. 

Conclusion 

Based on the passege we can conclude that: 

1. Baseball is a very famous sport which everyone 

interested in the USA. 

is 

2. Baseball is a very expensive and difficult sport which 

everyone likes very much in America 
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3. In America everyone has ~avorite baseball team. 

4. In America each man goes to see teams' play and know all 

about each player 

Vocabulary 

What 'fan' means? 

1. very strong supporter 

2. aman likes every sport 

3. player 

4. favorite team 
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Appendix C-2 

The passage used in the test applied a~ter practical 

tt·a i ni ng 

PASSAGE 2 

Not long ago in one o~ the streets o-f Vienna, a blind 

beggar was standing and playing his violin. Near him sat his 

dog with an old hat in his mouth. The people passing by 

sametimes stopped to listen ~or a while. Most of them puta 

~ew coins into hat. But one night the beggar had played ~or 

a long time without getting any money. He was tit·ed and 

hungry. He began to think he would have to qo to bed without 

any supper·. He was very sorry so he stopped playing. He was 

about to go, a gentleman said "I see that you ar-e tir·ed o-F 

playing. Give me your violin and 1'11 play -foı·· you." The 

blind man gave his violin. The stranger began to play. He 

had played only a few notes when people began to come near 

them. Soan many people came to listen to music. When the 

music stopped the listeners were so happy that they put 

money inyo the hat. The hat was so heavy that the dog could 

not hold it. The beggar not only ear-ned money ~or one supper 

but ~or many suppers. The stranger who had played for yhe 

blind beggar was the greatest musician in Vienna. He did not 

tell his name to the blind man but ptomised to visit him 

again to play 1-or him. 

Alioglu, 1980: 1"7 
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Title 

The best title -for- the passage is: 

ı. The Beggar-

2. The Musician 

3. The Bl i nd Musician 

4. The beggar- and the Musician 

Ma i n I dea 

Which sentence expr-esses the main idea? 

1. Some beggar-s play music to get money. 

2. Some people !ike music and 

stt-eets. 

like to listen to it in the 

3. Some begqar-s play ver-y dood music. 

4. Beggar are blind mostly. 

Suppor-ting Detail 

The str-anger- to help the beggar-~ 

1. gave some money to him. 

2. played violin -for- him. 

3. called people to take their- money. 

4. gave him one supper-. 

Conclusion 

Based on the passage we can conclude that: 

1. I-f you do something ver-y well, everybody will enjoy it. 

2. The gr-eatest musicians play music very well. 

3. To help sameone you shouldn't say your- name. 
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4. In Vienna there were many qreat musicians. 

Vocabulary 

What 'supper' means? 

ı. something to eat -For meal 

2. meal 

3. dinner 

4. s ome kinds o-F -Foo d 



Appendix C-3 

The passage used in the test applied a~ter practical 

training 

PASSAGE 3 

There was a ~armer who had a large rich ~arm. The 

~armer lived on his ~arm with his seven sons. His sons were 

big strong men but they were always quarrelling with each 

other. Their quarrels mads unhappy the old good man. He know 

that if they quarrel while he was alive, they would also 

quarrel a~ter his death. One day the ~armer wanted his sons 

to wait him in the large room. There was a big table in the 

middle o~ the room. They all sat raund the table and waited 

~or their ~ather. At last the ~ather came in with seven 

sticks under his arm. The sticks were tied. He walked to the 

table. He put the sticks on the table and said, "I will qive 

a hundred dol laı-s to anyone who bt-eaks these sticks." They 

all wanted to get the hundred dollars. Each son tried to 

bt-eak the sticks but none did it. "You see my sons you could 

not break these sticks." he said. He then untied the sticks 

and one by one he broke the sticks easily. "Ah" said the 

elder son "it is easy to break them one by one." "Yes my 

sons" the ~ather said. "I+ you are together and help eaclı 

other no harm (bad) will come to you. I~ you quarrel you 

will breaklike these sticks." 

Alioglu, 1980: 9 

162 



Title 

The best title ~o~ the passage is: 

1. The ~a~mer-

2. The seven Sticks 

3. Father-s and Sons 

4. Sticks and Men 

Main Idea 

Which sentence best expresses the main idea? 

1. Pa~ents want their children to be happy. 

2. Fathe~s like child~en but the children don"t. 

3. Mothers a~e very sorry when their children are unhappy. 

4. Fathe~s are very unhappy· when thei~ children quarrel each 

othet·. 

SOppo~ting Detail 

To give a lesson -fat her 

ı. warıted his sorıs to bt·eak the sticks. 

2. wanted his sorıs not to quat·rel. 

3. wanted the m to give money. 

4. wanted them to help each othe~. 

Conclusion 

Based on the passage we can conclude that: 

1. I-f people stick togethe~ no harm will come them. 

2. I-f peop le quar~el they will be stronge~. 

3. Quarreling is not a good thing. 
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4. To be happy people must help each other. 

Vocabulary 

Based on the passage what is the implied meaning ~or the 

wot"d 'break'? 

1. to be strong 

2. to be apart and unstronf 

3. to be poor 

4. to be unhappy 
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Appendix C-4 

The passage used in the test applied after practical 

tr-aining 

PASSAGE 4 

Many people think that they can write stories. They 

would like to be writers. They write stories and send them 

to magazines. When the magazines do not accept the stories, 

these people become angry. 

A lady once wrote a long story. She sent it to a famous 

editor. After a few the story was returned to her. The lady 

was angry. S he wt·ote to the ed i tar: "Dear s ir: Yester· day you 

senut back a story of mine. How do you know that the story 

is not good? You did not - read it. Before I sent you the 

story, I pasted together pages 18. 19, and 20. This was a 

test to see whether you would read the stor-y. When the story 

came back yesterday, the pages were stili pasted together. 

Is this the way you read all the stories that are sent to 

you?" 

The edi tar wrote back: "Dear l"ladam: At breakfast when I 

open an egq I don"t have to eat all the egg to discover that 

it is bad." 

Dixson, 1950: 155-156 
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Title 

The best title ~or the passage is: 

ı. Newspapers 

2. Writers 

3. Stories 

4. A Humorous Story 

Main Idea 

Which sentence best expresses the main idea? 

ı. Everybody can write stories. 

2. Many peole think that they can write stories. 

3. Same peole write very good stories. 

4. Many peole like to read stories in newspapers. 

Supporting Detail 

When the editar wrote back what did he write? 

ı. He wrote that it was not necessary to eat the eqg to 

understand the egg is bad. 

2. He wrote that it is not necessary to eat the egg to have 

break~ast. 

3. He wrote that he didn't have break~ast in the morning. 

4. He wrote that he didn't eat egg ~or break~ast. 

Conclusion 

Based on the passage we can conclude that: 

ı. To write a story is easy. 

2. To write astory is not easy. 
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3. To be w~ite~ is inte~esting. 

4. To be edito~ is not easy. 

Vocabula~y 

What 'edito~' means? 

1. chief w~ite~ and manage~ oin the newspape~. 

2. famous w~ite~ in newspape~ 

3. famous di~ecto~ in a newspape~ 

4. good w~ite~ and office~ in the newspape~. 



Appendix C-5 

The passage used in the· test applied after practical 

training 

PASSAGE 5 

The city of New York has five different sections or 

"boroughs". These five boroughs are Manhattan, Brooklyn, the 

Bronx, Queens, and Staten Island. Manhattan is the most 

important of the five sections. Perhaps it is better to say 

that Manhattan is the most famous of the five sections. The 

Empire State Building, Rockfeller center, Wall Street, Times 

square, Broadway- these famous places and many olhers are 

all located in Manahatten. Manhattan is an island. It i s 

twelve miles long and about two miles wide. It has water all 

To the west there 

is the East River. 

is the Hudson River. To the 

To the south there is the 

araund it. 

east side 

ocean. It is possible to go by boat completely araund the 

isiand of Manhattan. 

These rivers araund Manhattan, with the ocean to the 

south, have been very important to New York City. They have 

been important commercially. Ships from all over the world 

enter and leave New York every day. They pass up and down 

the Hudson River and the East River. 

On the other hand, these rivers have also been a 

problem. Every time that anyone wanted to travel +rom 
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Manhattan to anather seetion o~ New York or to New York 

Jersey he had to cross one of these rivers. These rivers are 

wide. They are deep. They are deep enough ~or large ships. 

The problem is not so serious taday. There are now 

tunnels and bridges at many points. There are twelve tunnels 

and seven large bridges which connect Manhattan wittı 

Brooklyn and Queens. There is the George Washington Bridge 

and ~ive different tunnels which connect Manhattan with New 

Jersev. Taday, if one goes araund Manhattan by boat, he will 

pass under twenty different bridqes, many of them verv 

large. He will pass over eighteen different tunnels. Many of 

these tunnels are verv Trains, subwavs. and 

automobiles pass through them in large numbers. These 

tunnels lie deep under the rivers. 

It has cost a lot of money to build all these tunnels 

and bridges. Years and years of hard work were necessary. 

Many lives were lost. 

Title 

The btest title for the passage is: 

ı. The Bt- i dge 

2. The City of New York 

3. Famous places in New York 

4. Manhattan 

Oixson, 1950: 109-110 
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Main Idea 

Which sentence best expresses the main idea? 

ı. Manhattan is a very important seetion because he rivers 

araund Manhattan arevery important ~or New York City. 

2. Manhattan is an island and has many important seas araund 

itsel~. 

3. The rivers araund Manhattan are very beauti~ul. 

4. Rivers in Manhattan are very important ~or Manhattan 

Supporting Detail 

The rivers araund Manhattan are very important because 

1. they are important commercially. 

2. they are very old. 

3. they are very deep. 

4. they were built expensively. 

Conclusion 

Based on the passage we can conclude that: 

1. To makean important bridge many lives may be lost. 

2. People everytime like to work in bridge buildinq. 

3. The river~ araund Manhattan are known by many people. 

4. Manhattan is ~amous with its rivers. 
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Vocabulaıry 

Based on the passaqe which explain the meaninq o~ the word 

'borough'? 

ı. place 

2. pa t-t 

3. river 

4. s i de 
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Appendix C-6 

The passage used in the test applied a~te~ p~actical 

t~aining 

PASSAGE 1 

Bi~ çiçek se~inin camdan yapılmış duva~la~ı nasıl olu-

ya~ da ısı yı ice~de tutabiliyor? Cealikten köpril yapan 

milhendis, neden celigin genişlemesi icin aralık 

Elekt~ik akımı, suyu donduı--mak icin nası kullanılabil it"? 

Birçok ocak boruları ve sobaya yakın borular, neden amyantla 

sa~ılır? Aynı termos nasıl olur da çayı sıcak, limanatavı 

soguk tutar? Bu çeşit so~ulara cevap verebilmek için, ısı-

nın ne oldugunu ve ne gibi yollardan qeçtigini bilmemiz 

gerekı~. Isı hayatımızda çok önemli bir yer alır. O da hava, 

su ve yiyecek kadar önemlidir. Eger ısı çok az olursa biz 

yaşayamayız. 

ö 1 dilril~. 

Oiqe~ ta~a~tan ısı çok ~azla olursa bizi 

Dilnyamız gibi daha sekiz tane gezegen, GUneşin etra~ın-

da döndilk leri ni heı··halde bilirsiniz. "Acaba bu gezegenle~de 

bizim gibi yaratıkla~ yaşıyorla~ mı?'' diye merak etmişsiniz-

di~. Onla~ öyle uzaktadırlarki, teleskopla baksanız tabii 

bi~şey göremiyeceksiniz. Fakat biz. bu gezegenle~de bizim 

gibi ya~atıkla~ın yasayamıyacagını iyice biliyo~uz. Cilnkü 

bunlardan bazıları so derece sıcak digerleri ise son derece 

soguktur. Mesela Gilnes'e yakın olan Merkilr planetıne bir 

pa~ça ku~şun bı~akınz hemen erir. En uzak planet olan pluton 
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öyle soguktur ki onda yalnız su deg i 1 hava bile donmuş 

haldedir. Siz örnrünüzde ısının tam manasıyla giderildigi bir 

şeyi ne gördünüz ne de öyle bir şeye dokundunuz. Bilginler 

bazı maddeleri tam manasıyl~ sogutmak onlardaki ısıyı tama-

miylele yok etmek için yıllarca çalıştılarsa da bugüne kadar 

bu isi başaramadılar. Gördügünüz veya dokundugunuz en soguk 

cisimde bile ısı vardır. 

Başlık 

Bertha Morris Parker 

CC~.Gürer, 1987:96} 

Bu par-ça için en uyqun başlık hangisidit·? 

1. ınsan ve Dünya 

2. Gezegenler 

3. I s ı 

4. Canlı Yasaını 

Ana~ikir 

Bu parçanın ana~ikrini en iyi hangisi belirler? 

1. t nsanlar ısıyı bilirnde vazgeçilmez bir unsur olarak 

kullanırlar. 

2. Isı canlı hayatında çok önemli bir yer tutar. 

3. Isının ne oldugu bugün tam olarak bilinmemektedir. 

4. Isı her cisimde bulunur. 

Vat-dımcı Fikiı~ 

Isı canlılar için öyle önemlidir ki 
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ı . ı nsa n gibi canlıların diger gezegenlerde olmadıkları 

oranın ısı degerierinden anlaşılmaktadır. 

2. Gezegen ve planetlerın ısıları i-arklıdırlar ve ölcülmek­

tedit· 

3. Bilirnde her alanda i-aydalanılmaktadır. 

4. Pekçok bilimsel olayın aydınlatılamsında yol gösterir. 

Sonuc 

Bu paragrai-tan cıkarabilec~gimiz sonuc hangisidir? 

1. ınsanlar- icin cok önemli oldugundan bugün ısı üzerinde 

çok calışma yapılmış fakat h~l~ kesin olar-ak aydınlatı-

1 amam ı ştı t·. 

2. I s ı canlılar- için öyle önemlidir- ki ısı az veya çok ol--

dugundan gezegenler-de yasamın mümkünlügil ar-aştır-ılır. 

3 • Baz ı ma d de 1 er ı s ı y ı 

iletemezler-. 

daha iyi iletebilirleır, bazılat·ı 

4. Bilim adamları bugün en soguk cisimlerde bile ısıyı dilşil-

r-ememislet·dit·. 

K e 1 i me 

'Amyant' kelimesi ile burada ne anlatılmaktadır? 

ı. k~gıdıb diger adı 

2. ısıyı iletmeyen elastik bir· madde 

3. teknolojide kullanılan sıvı bir maddenin adı 

4. biır çeşit yapıştırıcı bant. 
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Appendix C-7 

The passage used ın the test applıed afte~ p~actıcal 

tr·a i ni ng 

PASSAGE 2 

Yokuşun başında eskimiş bi~ otomobilden inen bir çift 

gök rengi göz ile kat·şı karşıya gelenle~, bu g ö z 1 e ı·- i n 

derinligine gi~enler, gönüllerindeki kuşku, bulut ne vavsa 

dagıldıgını ve ufukların agardıgını h i ss e tm i ş le ı·· d i . Yassı 

boz b iv kalpagın altındaki zayıf bi~ yüz, kaç ay kaç yıl ve 

yıllar· milleti ug~unda ~aha~ ne d i~ g ö t· m em i ş, cepheden 

cepheye koşarak çelikleşmiş bir iradenin ta kendisi altın 

saçlı Mustafa Kemal büyük bir alçakgönüllük içinde karşılı­

yıcılarını selamlıyordu. Onlara qönlilnü ve~iyor, gönüllerine 

giriyo~du. Uzeı··inde bozve kernet·li bi~ palto vardı, sivil bit" 

avcı elbisesi giyinmişti. Fakat yürüyüşü komutanca reisce 

i di. Yanında Rauf O~bay ve temsil heyeti aı··kadas ı aı··ı 

yil~Uyordu. kendisini daha ileriden ke~şılayan Ali Fuat Paşa, 

komutan Mahmut Bey, kurmay baskanı Ome~ Halis Bey ve diQer 

Ankara temsilcileri onlar· ı takip ediyo~ıa~dı. 

Anka~a'yı bi~ yıldan beri kaplayan kJbus o~tadan kalkmış ay-

dınla~a kavuşulmustu. 1'1u.s t.a·fa Kema 1 sık sık hatı~layacaqı 

bugünü hiç unutmayacak daima "Bu asil ha~eketi hiç bir zaman 

unutmadım ve unutmayacaqım" diye Anka~alı hemseh~ i ı er· i n i 

övecekti. Mustafa Kemal vilayette kendisini ka~şılayan halka 

şu sözle~le veda etmişti. "Vatandaşla~ım ne şu ne bu kuvvet 
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bizi kurtarabilir. bizi sizin gibi fedakar ve cesur halkımız 

kurtaracaktır." 

Naşit Hakkı Ulug 

Ccf. GUrer. 1987: 22) 

Başlık 

Bu parça için en uygun başlık hangisidir? 

1. AtatUrk 

2. Halk ve Atatürk 

3. Sevgi 

4. Gönülden Bir Karşılama 

Anafikir-

Bu parçanın anafikrini en iyi hangisi belirler? 

ı. AtatUrk sevildiqini bilen ve hep coşkuyla karşıtanmaktan 

sasırmayan bir vatanseverdi. 

2. AtatUrk çok etkili bir görUnUme shaipti. 

3. AtatUrk çok alçakqdnüllü bir insandı. 

4. AtatUrk'Un yanında her zaman temsil hwywti üyeleri bulu­
e r._ 

nur du. 

Yardımcı Fikir 

AtatUrk kendini karsılayarı halk için şöyle dedi: 

ı. Sizi seviyorum ve her zaman takdir ediyorum. 

2. Bu asil hareketi unutmadım ve bizi sizin gibi fedakar 

halkımız kurtaracaktır. 

3. Sizi unutmadım siz çok cesur insanlarsınız. 

ı ~ 



4. Sizi unutmuyorum ve takdir ediyorum. 

Sonuç 

Bu parçadan çıkarabilecegimiz sonuç hangisidir? 

1. Atatilrk önemli olayları unutmayan bir insandı. 

2. Halkımız Atatilrk'e her zaman gerekli 

göstermiştir. 

3. Halkımız çok ~edakar ve çok cesurdur. 

saygı ve sevgiyi 

4. Atatilrk halkın arasında olmakan çok hoşlanırdı. 

Kelime 

•Gönlilne girmek' deyimini en iyi hangisi açıklar? 

1. sevgi kazanmak 

2. hatırLanmak 

3. sevmek 

4. saygı kazanmak 
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Appendix C-8 

The passage used ın the test applıed a~ter practıcal 

tr-aining 

PASSAGE 3 

Tilkinin biri arkasına düşen avcılardan kurtulayım der­

ken karşısına bir oduncu çıkmış. "Bir- yer göster de saklana--

yım" diye ona yalvat-mış. Oduncu "Benim kalbime gir, orada 

seni görmezler." demiş. Az sonra avcılar gelmiş, oduncuya, 

"Buralarda bir· tilki görmedin mi?''· diye sat·muşlar. Otiuncu 

agzı ile "Görmedim." demiş ama bir· yandan da el i yle i şaYet 

edip hayvanın nereye saklandıqını Avcılar 

oduncunun tiedigini duymuş, eline bakmamışlar. Tilki onların 

geçip gittigini görünce saklandıqı yerden çıkmış, hiçbir şey 

söylemeden uzaklaşmak istemiş. Oduncu şaşmış. · "Nası 1 oluyor 

sana iyilik ettim, canını kurtardım,sen bana bir teşekkür 

bile etmiyorsun." diye siterne başlamış. Bunun üzer·ine tilki. 

"Ben sana teşekkür ederdim, 

birbit·ine uymadıki" demiş. 

ederdim ama dilinjle elin 

Vardır öyle insandlar, sözlerine bakarkoen iyiqdirler 

ama aslını ararsan kötülük etmeye çalışırlar, bu masal iste 

öyleleri için söylenilmis. 

Aesop 

(c~.Gürer, 1987: 9) 
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Başlık 

Bu parça için en uygun başlık hangisidir? 

ı. Avcılar ve Oduncu 

2. Tilki ve Avcılar 

3. Tilki ile Oduncu 

4. Tilki 

Ana·fi k it· 

Bu parçanın ana+ikrini hen iyi hangisi belirler? 

ı. Oduncular yalancı insandırlar. 

2. Bazı insanların içleri başka dışları başka biçimde olur. 

3. Bazı insanlar uteşekkür-i.. .. i bilmez.ler. 

4. İnsanları söylemek istedikleri el hareketlerinden anlaşı­

l lt'. 

Yardımcı Fikir· 

Avcılar oduncuya tilki görilp görmedigini sorduklarında oducu 

1. görmedigini söylemiş ama başıyla da yerini göstermiş. 

2. görmedigini söylemiş ama gözleriyle de yerini göstermiş. 

3. görmedigini söylemiş ama eliyle de yerini göstermiş. 

4. göt·medigini 

ret etmiş. 

Sonuç 

söylemiş ama eliyle de saklandıgı yeri işa-

Bu parçadan alacagımız ders şudur: insanları iyi tanımalıyız 

çünkü 
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ı. baz ı insanlar sözleriyle kendilerini iyi gibi gösteri~-

ler, ama aslında bu kötülük etmek 

etmemek içindir·. 

isteyislerini be 1 1 i 

2. baz ı insanlar iyi gibi görünürler ama aslında kötü olmak 

zorundadırlar. 

3. iyi insanla kötü insanı ayırt etmek için ellerine bakma-

lıyız. 

4. bazı insanların el hareketleri sözlerine uymaz. 

Kelime 

"Dili eline uymamak" deyimini en iyi hangisi açıklar? 

1. konustugu şeylerle yaptıgı şeylerin birbirine tezat düs-

mesi 

2. konusurken el hareketlerini uygun biçimde kullanamamak 

3~ diliyle baska şey anlatmak eliyle baska şey göstermek 

4. diliyle anlattıgı şeyi eliyle tari~ edememek 
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Appendix C-9 

The passage used ın the test applıed a~ter practıcal 

traınıng 

PASSAGE 4 

Hayatta kimlerin başarılı olabilecegi konusunda sayısız 

eser yazılmıştır. Buna ragmen bircogumuzun ka~asında şöyle 

bir düşünce vardır: "!nsan istediqi kadar- çalışkan olsun 

bilgili olsun, yetenekli olsu elinden tutan olmazsa ilerle-

yemez." 

Bu düşünce yanlıştır. Heykeltraş Kreton'u hatırlayacak-

sınız. Kendisi esirdi. Ve o devrin kanuniarına göre güzel 

sanatlarla ugraşmaya da esir bulunduqu müddetçe hakkı yoktu. 

Bu kanunun halka ilan edildiqi sıralarda Kreto tanrılardan 

meydana gelen bir grubun vekilini ortaya cıkarmaya çalı-

şıyodu. kreto'un ve~akar kızkardeşi tahlikeyi göze alarak 

onu evinin altındaki mahzene gizleyerek calışmasına yardım 

etti. Kreton mahzene kapandı ve abidevi meydana çıkardı. O 

sene qüz~l sanatlar sergisi düzenlenmişti. Bu sergiye bizzat 

hükümdar başkanlık ediyordu. Sanatkarlar eserlerini sergi­

lediler. Fakat tören yerinin kapısına yakın bir yerde bir 

sanat eseri göze cat·pıyordu. Tanrılardan meydana gelen bu 

abide herkesin gözünü kamaştırdı. Fakat bu abideyi yapanı 

kimse tanımıyordu. O zaman şu hatıra geldi. Sakın bu eserin 

sahibi bir esir olmasın. tşte o zaman Kreton'un kardeşini 

yakalamak zor olmadı. Gene kadın tek kelime ~Hylemiyordu. 
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Onun zindana atılmasına karar verildi. Bu sırada uzun saçlı 

derbeder bir adam kasarak geldi ve hükümdar-ın ayaklarına 

kapanarak "Büyük hükümdar bu genç kadını affediniz. Sorumlu 

benim. Bu abide benim eserimdir. Onu yarata~ el bir esirin 

e 1 i d i r . " de d i. Hükümdar-ın çevr-esindekiler kızıp köpürdl.iler· 

ve Kreton'un derhal öldürülmesini istediler. Fakat hüküm-

darın tok sesiyle herkes birden sustu. Sirndi hükümdar ko-

nusuyordu. "Ben saq kalrJıgım müddetçe bu adam yasayacaktu-. 

Su eserin güzelligine bakınız. Bu abideyi yapana na s ı 1 

kıyılır. Eger bu memleket insanlıqın hatırasında yücaltiler-

ek yasayacaksa o hakkı ona ancak sanata karşı gösterdigi 

hürmet verecektir. Hayır. Ona kimse elini sür-meyecek. Bu 

adamı bana, benim yanıma qetiriniz." Hükümdar bundan som·a 

zeytin dalından yapılmış övünç tacını Kreton'un başına 

koydu, ve halkın alkısla~ı arasında onu alnından öptü. Yer-

yüzü tarihi bunun gibi sayısız öreklerle doludur. Talihim 

yok param yok zamanım yok diyen insanlar yanlış düşünmüş 

olur-. ümitsiz lik, kötümser· 1 i k, korkak i nsan ı at- içindir. 

Calışmanın elindgen kurtulacak hiçbirşey düşünülemez. Ha­

b ir· yatınızda gayretler-inizin neticesini görmessniz bile, 

gün hayata veda ederken şunu söylemeye hakkınız olacaktır. 

"Ben insan gibi yaşadım, 

yaptım." 

insan gibi çalıştım ve görevimi 

Kemal Sönmez 

(cf.Gürer, 1987: 62-63l 
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Baş 1 ı k 

Bu pa~ça için en uygun başlık hangisidi~? 

ı. Heykelt~aş K~eton 

2. Hilkilmda~ ve K~eton 

3. Hilhilmda~ ve Sanatka~ 

4. Başa~ı ve Sans 

Ana-fikir· 

Bu pa~çanın ana-fikrini en iyi hangisi belirler? 

ı. ınsanın başa~ılı olaması için yetenekli olması yetet·-

!idi~. 

~) 

"'-• Bilgili ve çalışkan insanlat· he~ zaman kazanı~ıa~. 

3. Sans 1 ı olmak için bilgili olmak ve yetenekli olmak ge-

~eki~. 

4. ! nsanın bigili ve yetenekli olmasına raqmen ile~leyebil-

mesi için bi~birinin destegine ihtiyaç duyması yanlıştır. 

Ya~dımcı Fiki~ 

Herkes Kreton'un öldil~illmesini istedigi zaman hilkilmdar 

ı. "Bu abideyi yapan takdi~ edilit-, öldUt·nıeyiniz" dedi. 

2. "Ben saq kaldıgım milddetçe bu adamı yaşatın" dedi. 

3. "Bu adamı yanıma geti~in ona hesabı ben so~acagım" dedi. 

4. "Bu memleket yaşayacaksa sanata gösterdiqi sayqı i le ya·-

şayacaktı~" dedi. 

Sonuç 

Bu pa~çadan çıka~abilecegimiz sonuç hangisidi? 



ı. İnsan ilmitsiz olmamalı ve herzaman gayret gHstermelidir. 

2. İnsan hayatta iken çalısmalarının neticesini görmese bile 

arkasından iyi seyler söyulenir. 

3. Umitsizlik korkak insanlar içindir. 

4. Calışan insanlar sansları ile yilkselirler. 

Kelime 

'Elinden tutmak' deyimini en iyi hangisi anlatmaktadır? 

ı. elinden tutup kaldırmak 

2. yardım etmek 

3. yol gHste!"mek 

4. ilmit vermek 
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Appendix C-10 

The passage used in the test applıed a~ter practıcal 

training 

PASSAGE 5 

Bir köylü kadın bir danayı dogar dgmaz kucagına alıp 

sevmiş, sonra da o kadar alışmış ki dana büyüyüp koskoca 

öküz oldugu zaman onu yine kucagında taşıyabilmiş. Bu hik~­

yeyi kim uydurduysa, alışkanlıgın ne büyük bir güç oldugunu 

çok iyi anlamış olacak. Gercekten alışkanlık pek yaman bir 

hocadır ve hiç sakası yoktur. Yavaş yavaş, sinsi sinsi 

içimize ilk adımını atar, başlangıçta kuzu gibi sevimli al-

cak gönül lüdüt·, ama zamanla oraya yerleşip kökleşti mi öyle 

azılı öyle amansız bir yüz takınır ki kendisine gözlerimizi 

bile daldırıp inanıveririz. 

Bence en büyük kötülüklerimiz, küçük yaşımızda belirme-

ye başlar ve asıl egitimimiz bizi emzirip büyütenlerin 

elindedit-. Cocuk bir tavugun boynunu sıkar, kediyi köpeügi 

oyuncak edip yara bere içinde bırakır anası da ona bakıp 

eglenir. Kimi baba da, oglunun müda~asız bir köylüyü, bir 

uşagı öldüresiye dövdUgü zaman bunu yigitlik bel i rti s i 

sayarak sevinir. Oysa bunlar zalimligin, zorbal ıgı n, dö-

nekligin asıl tohumları, kökleridir; çocukta ~ilizlenirler 

sonra alışkanlıgın kucagında alabildigina büyüyUp gelişir­

ler. Bu kötü egilimleri yaşı küçüklügüne ve işin önemsizli-

gine bakarak hoş görmek, tahlikeli bir egitim yoludu. bnce 
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su bakımdan ki çocukta tabiat hakimdir ve tabiatasıl yeni 

tomuvcuk salavken katkısız ve qüvbüzdür, sonva da hırsızlı-

gın~ çirkinligi çalınan şeye göre degismez ki: ha altı 

çalmıssı~ ha biv igne. "lgne çaldı ama altın çalmak aklına 

bile gelmez" diyenlere benim diyecegim şuduv: "tgneyi çal-

dıktan sonra niçin altını da çalmasın?" 

Montaigne 

(c~.Gürer, 1987: 98) 

Başlık 

Bu parça için en uygun başlık hangisidir? 

ı. kadın ve Dana 

2. tlküz ve kadın 

3. Sevgi ve Hayvan 

4. Al ıskanı ı k 

Ana~ikir-

Bu parçanın ana~ikrini eniyi hangisi belirler? 

ı. kötü egilimler- küçük yaslarda gelişir. 

2. Alışkanlık zamanla insanda köklesir. 

3. Alışkanlıklar sinsi sinsi içimize yerleşir. 

4. Alışkanlıklar- küçük • yaslarda yerlesen çok 

güçtür- ve ondan kurtulmak zrdur-. 

Yardımcı Fikir 

Alışkanlıklar basta sevimli görünür onun için. 

büyük 

ı. yasın küçüklügüne bakmak ve hos gör-mek yanlıştır. 

bir 
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2. çocukları her zaman sevmek gerekir. 

3. kedileri çocuklardan uzak tuıtmak gerekir. 

4. hırsızları cezalandırmak gerekir. 

Sonuç 

Bu parçadan çıkarabileceqimiz sonuç şudur: 

1 • Baz ı kötü alışkanlıkların oluşmasını önlemek için daha 

ilk baştan tedbir almak l~zımdır. 

2. Alışkanlıklardan kurtulmak için onları önemsemek l~zım­

dır-. 

3. Kötü alışkanlıklar çocuklukta başlar ve içimize yeYleşir. 

4. Küçük şeyleri çalmayı alışkanlık haline getirenler büyük 

şeyleri de çalarlar. 

k e ı i me 

'Yaman' kelimesinin parçadaki anlamı nedir? 

ı. büyük 

2. zat·arlı 

3. etkin 

4. zor 
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ENGLISH PASSAGE P~e-test APPENDIX 0-1 

TABLE 1: Sco~es obtained f~om p~e-test of Engilish passages 

SUBJ. T 

1 8 

2 4 

3 8 

4 12 

5 o 

6 

7 

8 

9 

lO 

1 ı 

12 

13 

14 

15 

16 

17 

18 

19 

20 

8 

8 

12 

8 

16 

o 

12 

8 

8 

8 

4 

8 

8 

16 

8 

M 

4 

8 

8 

4 

8 

s 

8 

4 

8 

8 

4 

c 

8 

8 

4 

8 

4 

8 16 4 

o 8 o 

12 20 8 

4 8 8 

o 12 16 

4 8 8 

8 8 8 

4 8 8 

8 16 8 

V 

4 

8 

8 

20 

12 

TOTAL 

32 

32 

36 

52 

28 

16 52 

o 16 

12 54 

8 36 

8 52 

16 36 

8 44 

4 32 

12 52 

4 12 4 8 36 

8 4 4 8 28 

4 o 4 16 32 

4 8 8 4 32 

12 16 4 16 64 

4 12 8 4 36 

SUBJ. T 

21 16 4 

22 8 8 

23 16 4 

24 4 o 

25 8 8 

M S C 

12 4 

16 4 

16 8 

12 20 

12 4 

26 16 4 4 8 

8 

12 

8 

12 

12 

8 

4 

8 

V 

16 

12 

4 

12 

8 

TOTAL 

52 

48 

48 

48 

40 

8 40 

8 32 

Lj. 28 

4 36 

8 44 

12 52 

8 52 

8 20 

8 44 

27 8 o 8 

28 o 4 8 

29 8 2 12 

30 8 8 8 

31 8 12 8 

32 8 8 20 

33 8 o o 

34 12 8 8 

35 8 4 8 

36 16 4 ı 6 

37 12 8 20 

38 20 4 8 

39 8 8 o 

40 12 8 4 

8 o .36 

8 8 52 

12 12 64 

12 8 52 

8 8 32 

8 8 40 
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ENGLISH PASSAGES Post-test APPENDIX D-2 

TABLE 2: Sco~es obtaıned +~om the test a+te~ theo~etical 

treatment in English passage 

SUBJ. T 

ı 4 

2 8 

3 o 

4 8 

5 8 

6 16 

7 4 

M 

8 

8 

8 

4 

4 

8 

4 

s c 

12 4 

16 4 

4 4 

12 12 

12 8 

12 8 

8 4 

8 

9 

ı o 

ı ı 

12 

13 

14 

15 

16 

17 

18 

19 

8 12 12 8 

20 

4 

20 

4 

16 

o 

4 

o 

o 

4 

4 

4 

4 

8 12 8 

8 12 12 

4 4 o 

8 12 12 

8 12 4 

4 4 12 

8 12 8 

4 8 4 

8 8 8 

12 16 16 

8 16 12 

12 16 12 

V 

8 

4 

8 

4 

8 

8 

12 

TOTAL 

38 

40 

24 

40 

40 

50 

32 

8 48 

4 36 

12 64 

12 24 

12 60 

8 32 

8 32 

12 40 

4 20 

4 32 

8 56 

16 56 

8 52 

SUBJ. T 

21 16 

22 8 

23 4 

24 o 

25 4 

26 4 

27 4 

28 

29 

30 

31 

32 

33 

34 

35 

36 

37 

38 

39 

40 

12 

4 

4 

4 

4 

8 

4 

4 

4 

4 

4 

8 

12 

1"1 

8 

16 

8 

12 

8 

o 

4 

8 

8 

8 

8 

4 

4 

4 

4 

4 

8 

4 

4 

4 

s 

12 

20 

8 

4 

4 

o 

o 

o 

4 

4 

o 

4 

o 

4 

8 

8 

8 

12 

12 

8 

c 

12 

V TOTAL 

12 60 

8 64 

12 40 

16 40 

12 

8 

8 

Lf 

4 

4 

4 

8 28 

o 8 

4 16 

4 28 

8 16 40 

8 12 36 

8 16 36 

8 12 32 

4 8 24 

8 20 40 

8 12 36 

8 12 36 

8 12 40 

ı 2 4 .36 

12 8 4<l 

4 12 40 

189 



ENGLISH PASSAGES Post-test APPENDIX 0-3 

TABLE 3: Scores obtained ~rom the test obtained after 

practical treatment in English passages 

SUBJ. T M s c V TOTAL SUBJ. T M s 

ı 

2 

3 

4 

5 

6 

7 

8 

9 

10 

ll 

12 

13 

14 

15 

16 

17 

18 

19 

20 

16 20 12 16 4 68 

16 20 12 16 12 76 

12 20 16 12 20 80 

16 16 16 12 20 80 

12 20 16 12 20 80 

16 20 16 12 16 80 

16 20 16 12 16 80 

20 20 16 12 12 80 

20 20 20 12 16 88 

20 20 20 12 12 84 

16 20 16 12 12 76 

20 20 20 12 12 84 

16 20 16 12 12 76 

20 20 12 8 12 72 

20 20 ı 2 12 16 80 

16 20 12 12 12 72 

16 20 16 12 20 69 

12 16 8 12 ı 2 60 

16 16 16 16 8 72 

16 20 16 16 8 76 

21 

22 

23 

24 

25 

26 

27 

28 

29 

30 

31 

32 

33 

34 

35 

36 

37 

~38 

39 

40 

12 20 12 

20 20 16 

16 16 8 

12 16 12 

16 16 12 

12 20 12 

12 20 8 

12 20 8 

16 16 8 

16 20 12 

16 20 16 

12 16 12 

12 16 12 

20 16 16 

16 16 8 

4 16 12 

12 12 12 

12 16 20 

ı 2 20 12 

8 16 12 

C V TOTAL 

8 16 68 

16 8 80 

16 4 60 

8 8 56 

16 8 68 

12 16 72 

8 4 52 

8 8 52 

4 8 52 

4 20 72 

12 8 72 

12 8 60 

4 8 52 

12 12 76 

12 8 60 

8 4 44 

8 12 56 

4 12 64 

8 12 64 

8 8 52 
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TURKISH PASSAGES Pr-e-test APPENOIX 0-4 

TABLE 4: Scor-es obtained ~r-om pr-e-test o~ Tur-kish passages 

SUBJ. T M s c V TOTAL SUBJ. T M S C V TOTAL 

ı 8 8 20 20 16 72 21 8 8 8 16 12 52 

2 1 2 20 16 16 16 BO 22 4 16 20 12 12 64 

3 8 20 16 16 8 68 23 4 8 8 16 12 48 

4 16 12 16 16 16 76 24 8 1 6 12 16 16 68 

5 4 12 12 8 12 48 25 12 12 12 16 16 68 

6 12 16 12 16 16 72 26 8 16 16 16 B 

7 16 8 16 16 12 68 27 o 16 16 16 4 

8 8 16 16 16 12 68 28 4 16 12 8 o 40 

9 8 20 16 12 8 64 29 8 16 12 20 12 68 

10 12 16 16 12 16 72 30 8 20 20 16 16 80 

1 ı 8 16 20 12 12 68 31 4 16 16 12 8 56 

12 8 20 20 12 20 80 32 4 16 4 12 8 44 

13 8 16 20 12 12 68 33 8 16 16 12 12 64 

14 8 8 16 16 12 60 34 12 12 16 20 20 80 

15 o 12 20 20 12 64 35 8 12 16 16 16 68 

16 4 12 ı 6 20 ı 2 64 36 4 16 12 16 12 60 

17 4 16 8 12 12 52 37 12 12 20 16 12 72 

18 4 12 12 16 12 56 38 12 20 16 16 16 80 

19 8 8 16 12 8 52 39 8 12 16 16 20 72 

20 4 8 12 20 16 60 40 8 8 16 16 16 64 



TURKISH PASSAGES Post-test APPENDIX 0-5 

TABLE 5: ScoYes obtained ~Yom the test a~teY theoyetical 

tyeatment in TuYkish passages 

SUBJ. T 1"1 s c V TOTAL SUBJ. T M S C V TOTAL 

ı 

2 

3 

4 

5 

6 

7 

B 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

12 ı2 20 20 8 72 

16 20 16 16 20 88 

12 12 ı 2 12 ı 6 64 

12 12 12 20 16 72 

16 16 20 12 16 80 

16 12 ı 2 16 16 72 

16 20 20 20 20 96 

12 12 16 12 20 72 

ı 2 ı 2 12 16 ı 6 68 

B 16 16 16 20 76 

12 12 8 16 12 60 

16 16 16 20 16 B4 

12 16 20 12 20 BO 

16 8 16 12 12 64 

12 16 12 16 20 76 

12 20 20 12 20 B4 

20 ı 6 12 16 ı 2 7 6 

16 12 16 16 20 BO 

16 16 16 20 20 B8 

16 16 8 12 20 72 

21 

22 

23 

24 

25 

26 

27 

28 

29 

30 

31 

32 

33 

34 

35 

36 

37 

38 

39 

40 

16 16 12 16 16 76 

16 16 20 20 20 92 

16 12 20 20 20 88 

8 12 20 16 20 76 

16 12 20 20 20 88 

16 16 16 16 12 76 

12 16 16 12 16 72 

16 20 12 16 12 76 

16 16 20 20 16 88 

16 20 16 16 20 88 

16 16 12 20 16 80 

16 16 20 16 20 88 

12 16 12 16 20 76 

16 16 16 20 12 80 

16 12 20 20 20 8B 

16 20 16 20 12 84 

16 16 20 20 20 92 

16 16 16 16 20 84 

20 16 16 20 20 92 

8 ı 2 12 ı 6 12 60 
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TURKISH PASSAGES Post-test APPENDIX 0-6 

TABLE 6: Seeres obtaıned +rom the test a+ter practıcal 

treatment in Turkish passages 

SUBJ. T M s c V TOTAL SUBJ. T M S C V TOTAL 

ı 

2 

3 

4 

5 

6 

7 

8 

9 

10 

ı ı 

12 

13 

14 

15 

16 

17 

18 

19 

20 

12 12 16 12 B 60 

12 20 20 16 20 BB 

16 12 16 20 ı6 90 

12 16 16 16 16 76 

16 20 20 16 16 7B 

16 20 16 16 16 B4 

16 16 16 20 20 BB 

16 20 16 16 20 BB 

16 12 16 20 20 B4 

16 20 20 12 20 B8 

12 16 16 16 16 76 

16 16 16 16 20 B4 

16 20 20 16 20 92 

12 16 16 20 12 76 

12 20 16 12 20 BO 

16 20 20 20 20 96 

20 20 16 20 12 BB 

20 16 20 16 20 92 

16 16 16 12 20 BO 

12 20 12 20 20 B4 

21 

22 

23 

24 

25 

26 

27 

28 

29 

30 

31 

32 

33 

34 

35 

36 

37 

3B 

39 

40 

12 20 12 16 16 76 

12 16 20 12 20 BO 

16 20 20 16 20 92 

16 20 20 20 20 96 

16 20 20 16 20 92 

16 16 20 20 16 88 

12 16 20 20 20 8B 

12 20 20 20 20 92 

20 20 20 20 16 96 

16 20 16 20 20 92 

12 16 16 16 20 BO 

16 20 20 20 20 96 

16 16 16 20 20 88 

16 20 20 20 16 92 

16 20 20 20 20 96 

16 20 20 20 16 88 

16 20 20 20 20 96 

20 20 16 20 20 96 

20 20 16 16 20 92 

16 16 16 16 16 80 
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ENGLISH PLACEMENT TEST 
FORMS A, B, I.IX1 C 

EXAMINER'S BOOKLET 

Thlll non-dlagnostlc, objectıvely scored tt"st ls deslgned to qulckly place English language t:!tıdcrıtfl 
lnto homoııeneoua ablllty leveiH. The number or ablllty levela and the ll.Beoclated cut-oU ecores wlll 
depend on the English langual{e problem In whlch thl• test ls ueed. Cut-oft ecoru, ttıerefore, rınıfJt tıc• 
dot1rmlned locally. Yorrıuı A, U, and C anı parallel formıı of the teııt; uslng the table on page 7 of 

.. · tJ:ılıt booklet, an exıanılner cun ınilke scoreft on one Corm equtvalent to scorea on eıther of the other !orms. 

Admlnlsfrıttlon time for the test ls approximately 75 mlnutes. The 100 problems cover rour area.s 
of the EnKIIBh IAngu~~.Re: llstoning ccmprelıenslon, grammar, voca.bulary, a.ı-.:1 reading. 

rn each form or t:ıu ieRt, twenty prohlema, numbenı 1-20, are devotoo to" Ilatening compreheruılorı 
problem&, whlch ;ıre v: t-..-;:; ~:;:p.;;;; ür • .; iıı wiıicn the examlner aska a quastfon and the atudent lıı to rt;!pond 
by ııeloctlnıt an approprlate rtıply; and tlıo other In whlch the examlner mıües a ııtatement and the etuclent 
lıı to chooııe tho phraRo or ııontonco wlılı:h correııpondıı In muanlng to ll. lıı oac h problem the etudent ls 
f{lven lhroo ıı.nswar chokııtt. The oxnnılnıır mny U/10 thu Enl(ll:fh LIUlk,llli(U (ıuıtltuto tape ror this pıı.rt of 
the toıt, or ho may road thu proiJlonıa from tho 11crlpt In thll bookl~t. 

Fotlowlnıt !ho llslonlnl{ comprehenelon soctlon are thlrty grammar problems, numbers 21-~0·. Each 
Krammar problem represontu a hypothetlcıı.l converııatlon between two people. Part of the reııpcr.ııe In 
cach converııııtfon has been onııttod and tho ııtudent 11 to choose, from the four cholcu pı-esentod, tho 
one woro or phri.Ro thOL corroctly complotol! tho convenıııtlon. 

Ncxt aro lhlrty vocabulary problenıs, numberR 51-80. rn ea.ch problem, an lncom~!oto 5entence 11!1 
Klvon and tho ııtudont must chooııa, from tho four cholceıı orrored, tho one word that corroctly comp!etotı 
lho senlcnco. The wordH Rf'locted for lncluslon are common and frequently ueed; th~y have been Belected 
from tho moııt froquent 2500 wordıı In tho general word count of Thcmdlko and Lorge, The Toa.cher's 
Word Book or 30, 000 W o nhı. 

Flnal!y, therearc twenty rf'ııd!ng problem!!!, number!! 81·100. E·ach problem conıılsls o( one sentence, 
roııowed by a QUC!Itlon concernlng !ttı meıı.nlrıg. The lludent ll! orrored rour anawer cholceıı, only one or 
whlch ls corroct. 

Toııtlng mııtorlals cor.sltit of an exnnılnor's booklot, a tEpe recordlng contatn!ng all three llstoning 
tests, test booklotıı for oac h Corm, ıuıswer sheots, and a punched Bco.rlng atencil for ea.ch form. 

'reet Admlnlsl ra!lorı: 

• G!ve each student a test booklet and ıın anııwer sheet. Have the studenta write thelr nıurıes.aııd !lı<; 
form of the test on tha ıı.nswer sheet. 

Il the examlner cannot uae the tap.:ı recordlng of thet!e tests, he or she should read lrom one of tho 
sertpts on the roııowlng pııges. For ıtll ıtems, read the number of the ltem, pause one second, r\:r:d llıo 
ltem, pau8e twelve soconds, than rt;ıı.:f the number of the ne:ırt ttem. 

Followlng !ho IJ1:1tenln~ ~~~~. :-::~ ~~:; :;-.;;~;-.:::!!cns and exarr.plöö on piitı;b 3 of the test booklol \'.'Illi tlıo 
students.. Answer eny que.etıon.s thm; m:ıı.- h~..-~- Al!ow them 50 mlnutea to IU16WOr problems 21 llıı\ıııı;h 

\100. . • 

1 1 

lEngllsh Langunge rnstltute Un!vorolty o[ Mfr!ılı~ıırı 



ENGLISH LANGUAGE INSTITuTE 

TESTING AND Cıı:ltTlf"ICATION DIVISIOH 

THE UNIVERSITY OF MICHIGAN 

ANN AR&OII. MICHIGAN .C81()g 

U.S.A. 

:)NI:: (313) 7f.C-2.oll. 

Although there are no set cut scores for the ELI's English 
Placement Test, as institutions are expected to set tbeir 
own standards in order to reflect the1r individual course 
programs, the foll~ng cut ~~ore~ have bc~n ü~ç~ at Li~ 
English Language Institute's Iotensive Course in English 
at The University of ~cbigan. 

Level 

Beg!nner 
Beginner (high)-

Intenmediate {low) 
Intermediate 

Advanced (low) 
Advaoced 

Score ranges 

__9_;._'::-- 29~ 
. 30 :- 47 

48 - 60 
61 - 74 

75 - 84 
85 - lQO 

·- _;) 

CAaLI: ADOR(CC: r 1 fl'l! 

f Note that a "chance" score, obtained by guessing on every 
problem, would be 26-27. 

g1VQn ana l00 lHUUUIJl UIUOL 'tı..1tv'""u-"""f .................. . 

!ha 1en!once. The wordH selocted for lncluslon are commen P.nd frequently u•ed; they rıave oeen ııtHe<:lı:ıu 
from the moet frequent 2500 wordıı In thu Reneral word count of Thorndlkc llnd Lorgo, The Tce.cher's 
Word Book of 30,000 WordH. . 

Ftnally, thero are ıwenty reading problemıı, numbers 81·100. Ea.ch problem COn!!ls!s of one erıııtnııce, 
followed by a quoııtlon concernlng !ltı meanlng. The student lıı orrored tour llnswer cholces, only on~ of 
whlch ls corroct. 

Testing materials conslat o( a.n exo.mlnor's booklot, a tape recordlng contalnlng all throe Ilatoning 
toats, test booklots for each rorm, anawer sheeta, P.nd a punch'ed seering stencU for eacb Corm. 

Test Admlnlal rııtfnn: 

Glve each student a test booklet and an answer sheet. Have the sludents write thelr names llnd lk<:! 
form of the test on the aMwer sh~t. 

U !he examlner cllnnot use the tap e recordlng of those tests, he or s he should read from one of the 
seripts on the followlng pages. For all ltems, read the number of the ttem, pause one second, r-el!rl !hı' 
ltem, pause twelve seconds, then read the number of the next ttem. 

Followlng the llelenlng test, read tho Instructions and examplea on page 3 of the test booklel wJrf; !!ıc 
9ludents.. Anawer tUly q-.:üö~iuıı:s i.iıuy ınay nave. Aiiow thom 50 mlnutea to ıı.nswer problems 21 l!ıl(•ll((li 
100. 

:ı~gllsh Language Instıtuto University of l\flclılr~nl 
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SCORING KEY 

FORM C 

ı. a 26. a 51. c 76. b 
2. c 27. d 52. c 77. a 
3. a 28. c 53. b 78. a 
4. a 29. a 54. a 79. c 
5. c 30. b 55. b 80. b 
6. c 31. a 56. c 81. d 
7. b 32. a 57. d 82. a 
8. c 33. c 58. b 83. c 
9. c 34. c 59. c 84. a 

10. a ~~. !: 60. d 85. b 
11. b 36. a 61. b 86. b 
12. a 37. b 62. b 87. a 
13. c 38. c 63. d 88. d 
14. b 39. a 64. d 89. d 
15. a 40. c 65. d 90. d 
16. c 41. c 66. d 91. b 
17. b 42. b 67. b 92. c 
18. b 43. c 68. d 93. d 
19. a 44. b 69. d 94. a 
20. c 45. d 70. a 95. b 
21. a 46. c 71. b 96. b 
22. c 47. a 72. c 97. c 
23. c 48. b 73. a 98. d 
24. b 49. a 74. b 99. a 
25. c 50. a 75. b 100. d 
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PAGE 1-· ... 
ENGLISH P.LACEMENT TE~T 

This examination is desi~ed to measure your mastery or the Enı;lish la.nguage. There 
are rour dl!!ercnt 'kinds of problems: listenlnf! comprehension. grammar, vocabulary, and 
n~adin~ comprehension. There are 100 problems: 20 listening, 30 gra.mmar, 30 vocabula.ry. 
and 20 reading. The questıons &..l'ld answer choiccs are in this test booklet, but you should 
mark your answers on the separ:-te answer sheet. Write your name. today•s date, and Form 
C on the answer she~t. Do not 1!. ake any marks in this test booklet •. 

Now, you will beRin with the r'ste~lng comprehension problems. 

Llrıl cnlng Comprnhcnfi.lon 

Thl!'l isa IC':ııl or how well you ~ındcrı;land spok~n ~n~lish. Thr. ex~ntlner will eithr.r EL8k 
a quesllon or mn.ko a statcmcnt. ';~o show that you tuıvo under.stood what was said, you should · 
chopRe the ONE ans.;.•cr chelee tha .. ls corrcl't. 

Here i" an e~ample o! the quc~ tion typc of p rotı!cın. List en carefully fo the qucst ion. then 
choose tlıa CNE ıınswcr cholcc th~H ls a reasonabte rcsponsn or answer • 

;xamplc I. a. 1 anı. 
h. Tcırııor row. 
c. Tu Dntroit. 

'The t'orrcct rcs·porwc ls cho.lce h, '.Tfomorrow." C!ıulcc ~ fuis bf!cn marked on your ıı.nswcı: 
shoet to s !law that lt ls the corrcct {nswcı: t~ ~xariıplc I. · . 

·. 
Now hcro lB an exnnıplc of thı:- statcment typc of problem. Llsten to the staloment -and tocn. 

choosc tho ONE phraso or ı;cnten•'~ th2l carretıponda ro u. 

Examplc n. a. Only .John wcnt. 
b .. Only Mary wc nt. 
c. They both went. 

"John and Mary wenl to the stor~," mcans that they bolh.went. On your answer aheet, for 
· Example Jl, mark the spQl'e a!tı.::r cholce c lo show lhat '7hcy bcıth went," ls the correcl 
answer. - · · 

Do not makc any marks In this test book.let. Mark all your answers on the separ-ate 
a.nswer. eheet. ır you do not know how to do th.ls test, raise your hand·anclthe lnstructor wnt 
explaln lt to you. · 

Please be quiet and listc:ı carefully. Nonl' of the qucstions or.statcmcnts can be repeated. 
Now, tl! m lhe page to problem number one. 

,. 
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1. a. Yes,' he dtd. ....... 

b. No, it isn't. 
c. Yea, ehe has .. 

"" 2. a. Tom ls ~t home now. 
b. Tom called home at 6. 
c. Tom wnı be home at 6. ' 

3. r.. Yes, they called. 
b. No, he knows them. 
c. Yes, he heard about them. 

4. n. Pctor doesn't want her to play. 
b. Peter llkos her to play. 
c. ?eter Hkos her. 

· 5. a. In the barn. 
b. The hens do. 
c. The egg did. 

O. a. David wlll come Urst. 
b. Marthn w lll co me firat. 
c. They w lll come together. 

7·. 14. From Mary. 
b. To Mary. 
c. Oy Mary. 

8. a. John (ound a map. 
b. John thought we wore lost .. 
c. John .. didn't get lost. 

S. n. To vteit my famtiy. 
b. For one year. · 
c. In ono year ı 

ıcı. n. He was a aecretary. 
b, He four.1 a secretary. 
c. He loot-ted for a secretary. 

·•. 

11. a. We are eatlng now. ! 

b. We're wattlng for Barbara. 
c. We've flnished .eating. 

12. a. The ones to New York. 
b. Tonlght and tomorrow. 
c . Not unless lt s now s. 

13. a. Jane can not change Tom's mlnd. 
b •• Jane will change Tom's mlnd. 
c. Jane wlll not change her mind. 

14. a. No, yosterday. 
b. Yee, he left. · ·· · ·· 

. c·. Yeı::, toraorro,v·. ı··· 

15. n. The deciaton was surprlstng. 
h. T"~ ;r.mUy wa.S surprlstng. 
c. Mark w as surprlaCd. '· 

16. a. He wtll read later. 
b. He read, then ato. 
c. He ata, then'tıerut. 

17. a. Yes, · some adasors do. 
b. Flnd somo scissors. 
c. Ycs, UouOO.. somo aclssor~. 

18. a. r...tııry U kes playing best. 
b. Mary llltes Moon Rlvor best. 
c. Mary playa Moon İliver best. 

19. a. For about a year. 
b. Untll next year. 
c. Yes, they are;, 

20. a. He w as a.ngry. 
b. She w as angry. 
c. He dtdn't'·break lt. 
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Grammar, Vocabulary, and Reading Comprehension 

- This part of thE> test h..ts three different ktnds of probferns. N•Jmbers ·:n thro~gh 50 are 
grammar, numbers 51 t~rough 80 are vocabulary, and numbers 81 through 100 are reading 
comprehension. / ' 

. . 
In each grammar problem t~ıere ls a short conversatton between two people. The conver­

satton is not complete. You s he uld look at the answer cholcso which tollow the conversatlon, 
~nd then choose the ONE answer that correctly completes the conversatıon. . . 

Example In. "Wht.t's your name?tt 
" r.rı.me is John." 

a. I 
b. ;, .• 9 

·c. My 
d. Ml ne 

'İ'he.correct ımswer ıs ci~iıat .::, ·;.~y." ü(ı yu ... r ... ) ... ,...., .. ~Ji,.zet, for Exnmple III, mark chotce 
s.. Answer aU the grammar prc 'lle mn this w ay. 

In each vocabulary problem the re ls a sentence with a word mlsolng. From the answer 
.- cholces followtng: the sentence, ~·ou should choose the ONE word that bcat fita lnto the sentenc~e 

and makes lt meanlny,ful. · 

Example IV. ı can't- you hls name, 
bect',uso l.don't know "tt. 

a. tnlk 
b. aay 
c. speak 
d. te ll 

The correct answer ls cho!ce d, "teU. ;, On your answer aheet, for Example IV, mark cholce 
~· Answe:r all the vocabular/problomo thia way. 

In eo.ch reading comprehenslon problem you wlll read a aentence and then answer a questlon 
about tt. Choose the ÖNE best nnswer to the queatlon, usln~~ the in!ormatlon In the sentence you 

· ·have Just road. • 

Ex5\mrıle V.· John drove me to Eleanor's house. 

Who drove? 

a. I dtd. 
b •. John did. 
c. John ll.nQ I did. 
d. Elennar d id. 

The correct ans~er ls b, "Joıul did." On your c:-;r.wer t:hs·;:;t;· mark choice b for Example V. 
Answer all the ree.ding problems this w ay. -

Y~u wlll have 50 t:1!~::~~:ı ~ç :::,::.:: t'"".~ !'~::~c~:·-:-· •-,-.~ 'Vnrk ao quickly as posslble, and 
answer all the problems. U you are not sure or the corrcct a·nswer, make. a guess. 
Unanswered problems will be counted wrong. Now, go ön to problem 21 and donot stop 
untıl you have finished problem 100. · 
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21. "Did Laura find Andy's coat?" 
"No, he found it " 

a. himseır 
b. self 
c. oneeelf 
d·. ttself 

22. "Is Tom golng wtth you?'' 
"No, we asked along, but he ıs 
busy." 

a. him come 
b. that he comes 
e. him to com e 
d. to come hlm 

23. "I thlnk the answer ls ·'24'." 
·"You , .H ls." . 

a. rtght 
b. do rtp;ht 

•· c. are rtght 
d. have rlght 

24. "How was your weekend at the bcach'l" 
"It was enjoyablo the bad 
woather." . ~~~-

a. even though 
h. ln epite of 
c. even 
d. al~hough 

25. "It'8 warm today. Wl)y dld you bnng 
a coat?" 
"I broup;ht my coat ll gets cold 
later." 

a. rather 
b.· otherwlse 
c. in case 
d. for whlch 

,. 

26. "Why don 't you e ver vis il us?" 
''1 would c ome to see you u· ı , but ---I' m too busy. " 

a. could 
b. could have 
c. am able 
d. would be ab le 

27. "Has Xerxes nnlshed his homework yet?" 
''No, he said he wasn't lnterested _.;... __ 
doing it." 

a. of 
b. ror 
c. to 
d. In 

28. "Anne looks very young." 
''Do you ltnow ? " 

a. how old ls she 
b. how ls she old 
c. how old s he ls 
d. she ls ho~rıald 

,.. 

29. ''Old Cianey like the book?" 
''No, he hated it 1 did." 

· a. as much as 
b. so much as 
c. so much so 
d. so much ıtke . , 

30. ''I'd Uke to see how you make those 
bOokehelves. '' 
"Why don't you come over tomorrow at 
3? I' ll on the m by then. •· 

a. working 
b, be working 
c. be work 
d. had worked 



"Why are you working so hardon your 
drese?" · 
"1 hope to it be(ore Mother 
comes to vlslt .• " 

a. have flnlshed 
b. flnlshlng . 
c. had flnished 
d. been flnished 

"Why are you always borrowlng money?"· 
"lt'& dlrflcult me to 1ave ~onay." 

a. for 
b. wtth 
e. of 

.d. to 

"If you are busy, I can come back 
· tomorrow. " 
"No, don'l go. ı can talk to you 
1 work." ---

a. for 
b. durtng 

·' c. whllo 
.d. already / 

·"Old you hear about Hal' s accldent '!" 
''Y~s. lt must have bcen " 

.-..v~~ 
a. afrald ~ ..... ,.... 
b. frtghton 
·c. frightonlng 
d. trlghtened 

''Why were the pe()ple proteatlng?" 
''They wanted the government to stop 
collectlng so many taxos from · ---

a. hlm 
b. them 
c. thelr 
d, theira 

,. 
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36. ''Have you read any good books lat~ly?". 
"Yes, I have just read a book that 
by a famous South American autho-r."'"'·'·.,.--

a. was wrttten 
b. has wrttten 
c. was wrtttng 
d. wrote 

37. 'Wlll you come to our hou•• for dlnner 
this a.fternoon?" · 
" l'd Uke to, ı c.an't.". 

:i. Denptte. 
b~ Althouı:ch 
C:. flowever 
c.i. Otherwlse 

38. "Why. haven't you put the rug on the Uoor 
yet?" / 
"l'm golng to have nrat." 

. ·-
a. ll to bo cleaned 

. b. to bo cleaned · 
c. tt cleancd 
d. lt to clean 

39. "Old you go dlroctly to \ÇeHI:uel-.?'' 
"Nn, on· our way WG traveıı~ Contral 
Amorlca." 

a. through 
h. on 
c. among 
d. for 

40. "Is Herbert a good cook?"· 
"Ycs, and hls wtıe." 

a. so 
b. so as 
C. BO ls 
d. so does 

.. ,._;. 



41. '1iave y~u always llved in Michigan?" 
"No, I in Florlda." 

a. rised 
b. ralsed 
c. waa ralsed 
d.· am ralsed 

42. ''Did you b ring your book today?" 
"No, I lert it home. " 

a. with 
·b. nt 
c. ln 
d. en 

43. "Are ymt res.dy to go?" . 
.. ''Yca, I'm done now." 

a. ovory 
b. Gr.'OUJh 
c. e ll 
d. YCFJ 

44. "\Vhy d..ı yoıJ tuval to Chlcagc: ııo 
oft():;.ı?" · 
"Chtca.go iil the cıty m!·~!rents 
livo.;' · 

a. which 
b.' whıare 
c. tn where 
d. that · 

45. ''Did you like the cake?" 

46. "Why d id John sleep so long? '! 

"He was tired than he thought he 
was." 

a. so 
b. to 
c. more 
d. very 

47. ''Would you· and N atalle llke to r.ome for 
dlnner Friday ntght?" 
" all right lf we brlng the chtldren?" 

a. Wllllt be 
b. Will be 
c. Is 
d. There wlll be 

48. "Why dld your trip take so long?" 

40. 

'W e were hungry, and we stopped __ _ 
thrae Umoa." 

a. ate 
b. to eat 

_ c. for oat 
d, eating 

''ra .:..:::..ı a hwyer?" 
''No, he's a doctor, ?" ---

a. lan't he 
·. b. he' s not 

c. lan't 
d. ts he 

"Yea, it wııs the best 1 have 11ver- • "50. "Do.es Barnice have a good volce?" ---a. been eaten "Yes, and she really enjoys too." 

b. been eatıng · a. singing 
c. e at b. the slnglng 
d. eaten c. of s inging. 

d. to slng 

,. 
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1. You don't have to pick me up from work 
tonlght. ·Ellen has to driv~ me 

· home. 

56. Monty told about the many excitlng __ _ 
that happened on his trlp. 

a. passages 
a. announced b. statlons 
b. menttoned c. events 
c. promlaed d. nottces 
d. preaented 

f2. Don't eat at that restaurant lf you are 
57. The doorway wu ao -:'!"-- that we couldn't 

get the plano through lt. 
ina hurry; the ts very alow. a. thin 

a·. work b. close 
b. conduct c. mlnor 
c. service d. narrow 
d. exerclse 

58. Before Joe repatred the engtne, he __ _ 
~3. These ahoea are too amall, and they make · lt'carefully. 

my feet feel __ _ 
a. recognlzed 

a. ahort b. examtnecl 
b. uncomfortable c. aaw 
c. dtffleult d. slghted 
d. mtstaken 

54. ı need to. know how many people are at 
the meeUng. Pleue them. 

59. ·Do you thtnk anyo~ wuı ___ tf Iamoke? 

a. blamo ın~·~··. 

--b. p revent 
. a.· count c. object 
b. polnt d. permit 
c. establlah 
d. measure 60, Loutae asked her teaeber what her 

on the test w as. ---
55. ı thlnk he w u at the party but he 

· he wasn't. a. degree 
b. lndicatıon 

a. contracts c. point 
b. cialma d. score 
c. excuaes 
d. conststs .. 

,. 
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61. Ellen has expensive equipment in her 
onice,- ~o she always · the door . 
when she leaves the room. 

a.· knocks 
b. locks 
~. · flrms 
d. borders · 

62. Barbara had been feellng sad, so her 
frlend surpriscd her by send\ng some 
nowers to her up. 

a. sm ile 
b. cheer 
c. turn 
d. lik c 

03. He desertbed hi::ı of milking wlno. 

a. type 
h. rclatlon 
c. ran ge 
d. method 

64. E veryonc Darbara wanted to go 
camptng. 

a. exeuse 
h. withou\ 

--~117 c. unleaH 
d. eıccept 

65. He was eo fri~htcned that his handa 
began td· ---

a. vary 
b. alarm 
c. remove 
d. trembl~ 

.. ,. 

66. The mouse ___ to get away from the cat. 

a. de(ended ·•. 

b. revolted 
c. p rotested 
d. st ruggled 

67. Dr. Grasper's is children'ı;ı dlseases. ---
a. tınportance 
b. speclality 
c. notatlon 
d. majority 

68. Froo wanted to buy an unusual palnting, but 
every one he saw was very -.· __ 

a. likaly 
b. orderly 
c. necessary 
d. ordlnary 

69. The proresaor every studont to 
w rltc a 15-page pııpor. 

a. reepects 
b. recoı.mizes 
c. remeınbett:te~' · 
d. rcqulrcs 

70. Fred told his chlldron not to over 
thelr toye. 

ıı. quarrel 
b. provcnt 
c. suffer 
d. threaten 

·:..:'· , •• : T .. ~ 



l. Jack had his hah· cut last week but 
no one the dlfference~ 

a. toolted 
b:' noticed 
c. declared 
d. ehowed 

2. John doesn't feel well. He must be 
a cold. ---

::ı. taltlnt{ 
b. becomln.ı.c 
c. gettlng 
d. holdin~ 

3. I a~kcd M:ıry to explain the sltuatton 
to me becausc I was about what 
had happened. 

a. curlous 
b. silent 
c. strr.ngo 
d. unknown 

4. Dr. Donald ls a member of the medical. 

a. possoasion 
·"•':iJ·"' b. pro{easlon .~~};;,;. 

c. production 
d. poclllon 

5. He wanted to lt:now where Dr. Drown was, 
sci he at the main or!lce. · 

a. h:spected 
b. tnqutred 
c. ·~eaaed 
d. lndlcı:tted 

-~ 
,_J.) 

·PAGE 9-

76. Everyone Jolm to win, but. he didn't. 

a. respected 
b. expected 
c. waited 
d. thought 

77. Hundreds of shtps sall lnto New York City's 
___ every day. 

a. harbor 
b. border 
c. chamber 
d. route 

78. During the atorm, the sallors were afraid 
that the bQat would mı wtth water and 

a. sinlt 
b. drag 
c. s up 
d. drop 

79. PlellBe me how to get to Main Street. 

a. flnd 
p. locatç •ıw\· 

-c. show 
·d. say 

80. 1 had planncd on going out last nlght. but 
___ prevenled lt. 

a. occııslons 
b. ctrcunıatances 
c. results· 
d. parttculars 



... 
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81. Felix .would painl his house, but he doesn'l lhink he has enough time. 

Will Felix painl his house? 

a. Yes, because he has enough time. 
b. No, bec~usc he husn't thought about it enough. 
c. No, becnuse he doesn't have enough paint. 
d. No, bcc~uGe he doesn't hnve enough time. 

82. Jack's lmmcdlat.e cııuae br cheer was Raymond's declston to help him write his 
a.ppllcnlton. · 

. ·What mı:ı.de .rnek h2tJpy? 

a. Raymor.:! wa:? golng to help him .. 
h. Uc d eelecd tc ;ıclp Rnymond. 
c. :~h'fly t:cth <l~c [!cd to wrtto appUcatlons. 
d. i!o rlec\ded to·vrtte his own appltcation. 

83, The doctor woı.!ld h::wc ~t·: n otd Mıa. Simpson same modlctno, but by the Ume he arrived 
it w:na too tutc for h~r.:' b ı ' ~nyth!nrt for th~ old womnn. · 

a. Shc wuo r;lvar: the"mcdlclnc. · 
h. Sho rduned t( tERô the mcdtclnc. 
c. 't' ho doctor cc ldn't help her. 
d. The ctoctor c:· dvcd lo time to help her. 

84. When the cnptıt.in dinco;: .n:ı hor. orlgin, he can1t help laughlng at her and names her Baboon 
Try as she wm to rld t, ;ı·self of that name, ll cllngs to .her forever. 

Wha.t doea Baboon t rJ t J do? 

a. Chango he:· n!clmnme" but ehe faUs. 
b. Chı:ı.n;;e be:- nlcknnme, and ehe eucceeds. 
c. Kcep hor nicknnme, but ahe falls. . 
d. Kecp her n~clmnmo, nnd ahe aucceeds. 

85, Harvey would s11ll h!3 bicyele l[ he didn't need U ~o much. .. ;, 

Old Harvey scll his bicycie? 

a. No, evcn though he didn't need it. 
b. No, l:ıecause he needs it so much. 
c. Ye:J, because he doeon'l need \l. 
d. Yes, even thou~h he needed lt. 

··: 

.,. 
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. ·•. 
6. Hostility bctwecn F:runk and Chı:ı.rles, far from being over. or even reduced, is just 

startııig uı? in cmrnc::t. 

What doca t~e wr!ter say r.bout .the hostllity? 

a. It ia decren..~ing. 
b, It lg tncrc::w~ng. 
c. It cnde...J lo;ıg a~o. 
d. It b.ıa j"J.St e nd ed. 

~7. Bill t.nd Ed:-ı.n w:;;tchcd TV laet :-ıtght when they could have. been palntlng thelr apartment. 

What d(d cm nr.d Ec :ı" do l~r;t ı.lr,hl? 

ıL Th~y wrı.tch~d TV ır .. ıtead of patntlng;·_ 
b. 'rh~~y vJı:.tche:-d TV w ıila they pninted. 

-c. 'i'l:::,y pı:!~~cd ın:::tc,, ı of Wt!tchlng TV. 
d. Th;::y nc~thar p:.!::~c:' nor watcMd TV. 

JS. Th!! Le~ .:~c:.t r;ı.:ı.~ d~sez.sa a.s we.\:i. ::;ı toolh docay may someday be treated by chemicill 
... ~hı•:n·c: ·:.~ r.·c.:::::.:; ! ~:'! p::n:::lcm of(!·~ :tc; rerı:ii:ıtımt organisrns more lmportant to dental research 

ttiıln i; ch~a '>~'r.c:ı. · 

Dont~~ rc:cı:::e.rc~'-2 rs r; t·o bocr.;mi: :~ ı·,:ıo ro ln.terooted \n studying • 

b. r,-~ı:;ı t:i.::cr:ı.o:J, 

c. cı~:m!k&::l th~rc:py. . 
rı. rln~~ rcc!Gta~t or~~ı :::ır.:ıs. 

39, The CC;l::l0l."V~tlı;o c.Hltud.a ct tl· J bet!.tuto'6 oldeat memberıt toward art was vlgorously 
e:ıqıx-ce:JGd tu a p~por by t~C3 r~ .:.l~tor Dev!~ Mitchell Qt a 1910 meetlng. 

Som·o m;:ı:::o::.ıGr'l had cona.arv::'· .;V'l ldons nbout • 

r .. r~'!~~.::ıt!!. 

b. r. c:~tr.:l:ı p!!p!:r. 
c,· th~ r;,c:~tctc. 
d. c:t. 

s:ı. Kerbr 1':'1 r.:ı t::-:~·:c=:t!·.:l lE<! which, when compared wıth the adv.entures of lhe maln 
chr..rc.:.:tc:-r.J in r.:o writ::-ı:;a. e~p~mra almost dull. , . 

Wh:ü cloca the ::!.'.!~ ::::>r cuy hl c!ull? 

:.ı.. I\C;:!•.::r'B Y:ri~lDr;s. 
!;-,, ı:c~:~r'ı:: char::ctcr.'3. 
c. !~:::j:.~cr'o p~r.::ıc:to.Hty. 
d. r:r:?~::~~··rr li!c. 

1 

1. 



•' 

PAGE 12--
·•. 

91. Thi:s ınterpretation sutrers from certain intrtnsic implausibilities and in ~onsequence 
oC severe c ritidsm has in! he mcant i me been almost entlreiy wilhdrawn. 

What has been withdrawn't 

a. The critlcism. 
b. The tnterpretation. 
c. The su[ferlng. · 
d. The implau~ibllitles~ 

92. H lt wercr.'t for Miller'f; ·;!xcellent rccommendat tons, .Jones. who wasn'l impresscd by 
htnl at the intervlew, woüldn't have hirod hin:ı. 

What happcned arter the lntervicw"l 

a. Miller hircd .;onea. 
h. ·Millcr recom:nendod .Jones. 
c .. ıonı~s hi red 1\·mler; 
d .• Jım~s dl<ln'l hi ro Miller. 

93, Wyall wa.s such an intel.ledual Kiant that one famous sçholar b~itıvcd that he, rather lh::ı.n 
Pr~ng_lo, an ohscuru ador, must _have wrltten. Hlghwaxs.. · 

What dld ·the t:ıdıolar mcr1\1tilicd ın this sentence bellcve'/· 
• • . ·.:ı-::,..:;·.·'7--

· a. That Wyatt lwlped Pringlo w rlte Hlghways. 
b. Thnt Prin~~le wrote Hlghways. · 
c. That an obacuro nctor wrote Hlghwa:xs. 

· d. That Wyall wrote Highwaye. ·· 

94. Throu~hout his life, S::-,mucls remained a chlld ot the lower mlddle clatisos. · 
~ . . 

According to this senterice, S:ımucls •• ·• . . 
.. 

a. kepl his origln_al soc'.;t~ status. 
b. rnlsed his soc lal status. · 
c. retalned a youthful attttude, 
d. dled whUe still young, 

.. :. 

95. San Francisco and Doston are expandlng thelr once declliııng trolley sys~ems wilh modern 
trolley cars. · · · _, · 

The San Franclsco and Bostan lrolley syatema are • 

,. a. now declining. 
b. ·now growing. 
c. beginning to use old cars. 
d. expanding the size oC the\r cars. 
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96. Born and raised a Catholic in a fatherless home, .James Peak, who as a child,_used to put 
reli~ious dot hinıt on paper do lls. ne ver w ant ed to be anythin~ but a priest. 

What w.as .James Peak's childho<ld ambition? 

a. To find his lost father. 
b. To become a prlest. 
c. To become anythlng but a prlest. 

··d. To make rellg\ous clothlng. 
:· 

97. As if .• Joe' s appearance weren't enOUJth to turn the audlence agalnat him, he also R3VO a 
borinl( speech. 

now did the audience tcel. about .Joe'/ 

a.. They likoo hlR spooch, hut not hls appearance. 
h. They llkc!d his appcaronco,· but no~ hls specch. 
c. They dldn't llke his spooch or his appoarance. 
d. They llkod his spcech and appearance. 

' 
98. Harlan told Sue that he should have done what hls rather asked him to do. 

Haı;Jan ••• 

a. aaked Sue to tcll his father somethtng~ 
b. w\11 do what hls f:.ıther asked. -
c~· asked his rather lo ~~.~omcthtnı.t. 
d. didn't do wha.l his filfh~r asked. 

99; Mark seldonı plays worse.lh~n he dld agalnst Jim Spur today. 

· · Uow does Mark play? 

100. 

a. He usually plays batter than today. 
b. Ilc usually play s worse than today. 

· c. H~. usually pl~ys worse than ,Jim. 
d. He usually plays better Uran Jim. 

So-called "wolf chlldren" are chlldren abandoned at an early age and found Uving in 
lıtolaUon. Theyare natural examples of complete soc~al deprl~lon. · 

~hat ls unusual about wolf c hlld ren? · .. , . 

a. They are young wolves who have been abandoned. • 
. b. They are young ~hildren.woo think they are wolves. 
c. They. abandoned s oc iety at an early age. 
d. They have had almost no social contact. 

,. 

ı.' -·· •••.• 
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Qutstio1U J J.J) re/u to tlıt followiııg pru.ttJKt'." 

Therc are many v.·ays of communi-cating without using specch. Signal~; signs, symbols, and 
gestures may be found in every bown culturc. The basic function of a signal i~ to impinge upon the 
environment in such a way that it attracts attention, as, for example, the dots and dashes of a 
telegraph circuit. Coded to refcr to speech, the potential fo'r communication is very grcat. While less 
adaptable to the codifi~tion of words, signs contain greatcr meaning in and of themselves. A stop 
sign or a barber pole convcys mcaning quickly and conveniently. Symbols are more difficult to 
de~cribe than either signals or signs because of thcir intrica tc relationship with the receiver's cultural 
perceptioru. In some culnıres, apptauding in a theaı.cr providcs performers w ith an auditery symbol 
of approval. Gcstıır.:s such as waving and hand~haking al so communicatc certain cultııral messages. 

31. According ıo this passage, a signal is 
(A) more difficult ıo dc!'cribc than other forms of communication 
(B) an inıcrruption in ı he environment : · 
(C) less ablc to be adaptcd ıo rcfer to spcech 
(D) a gcsture 

31. Applauding was cited as an c:xampic of 
(A) a signal (q a symbol 

(D) a gcsture (B) a sign 

33. It may be concluded from this passage that 
(A) signals, signs. symbo!s. and ıestures an: forms of comrnuoicııtion 
(B) symbols &re very ea.~y to defıne and interpn:t 
(0 only somc cultun:s have signals, signs. and symbols 
(D) waving and handshiling are not relaıod to culture 

:\'?t;!ic~tio~ [o:- 2 .. ~~-J~:.:n~ \~ ı~:: 0:--a(!:.;a·c Sc~· . .,ol :tl r:~;~ ~.,:·~·~:-:;it•.: ~u.~~ be m~dc c;ı 

~ornı~ :->rov;G:-t! ~Y !Cc Diicc~nr of .·\d:n::;~;0'1C. ~·\n aop:i,:Jr.~ ... ,·~ırt:.ı; :1:ır:.:':'rc:-.::Gl:~te •No:-\: 
·.v:ı~ c'o,nc at ar.othcr im~iıui!cn !>hoııld rcc:uest that tw~ copies o' u:ıdcrgradu.;ıtc 'ran~ripts. 
a.-ıd Gcgrccs l:x: scnt dircc:Jy :o !he Dean of :hc Graduatc School. 

Bo:h the application anö ıtic tr:ın~criıts mu:o;t be on fiic :ıt :Ca~t one mor.:.h prior !o :.he 
rcp:c>lration datc • .:ı..'ld must be :ıccompan:l"d by ~ nonrcfu:-ıdable ten-doliar check or money 
ordcr lo covcr the cosl of processing the application. 

34. T.tis p;t~o;agc would :nosı probably he found in a 
CA) university catalog (C) 
(R) lravd foldcr (D} 

ncw~p:ıper 

icxıbook 
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36. Which of the: !ol!..:ıwın~ do..:umc:rııs mu!ı.t l:x: on filc: ı!ıirty c!ays bcforı: the: regisrration 
da te? 

(A) T\l.o copiı:o; ...ı:· n.-L·uınnıend:.ıtion!> from former profı:ssors 
(B) A '*ritıcn apprO\ral of :he Dean of the GraduJte School 
(C) One set of transeripts and an English prolickncy sc o re 
(0) Two copies of undergraduate coursı::s and gradı:s, ::ın application form, and an 

application fec 

Questions 37-]9 uf~r ıo ı he following scntena: 

A complete fatilizer is usually maıt.ed with a formula consisting of three numbt=rs such as4-8-2 or 
3-6-4 which desigruu..e the pcrcco~e cootent of nitrugen, phosphoric acid, ıı.nd powh in the order 
ıtatt:d. 

31. In ~ formula 3-6-4 
(A) the content of nitrogen is greater than that of poıash 
(B) the conıent of potash is greater thwı that of phosphoric acid. 
(C) the content of phosphoric acid is lcss than that of nitrogen 
(D) the conıent of nitrogen is less than that of phosphoric acid 

38. In the formula -t-8-2 th.: smailesr percentage content is that of 
(A) ılıtrogı..-n (C) acid 
(B) pnospnorus (D) poıash 

39. The percentage of nitrogı!n in :ı 5-8-7 formula fertiliı.cr is 
(A) 3 percent (C) 7 percent 
(B) 5 percent (D) 8 percent 

Qut!stions 40-t4 refer to th~ f"llowirrg passag~: 

·-.·· 

lt has bcı:n Jo..:um.:nıı:J ıh:.ıı. :ı~ııH\st !wdn: ıııi:ıi,ın y.:ars :ıg.ı :ıtt!ıı.: lx·ginning nfı!ıı: Phxxııı.: 
Age. a !ıcır;.:. :ıh,ıtı. nÜh\ :ı) :br.ıu!,'h _i!.;,., o!u!;ıı:ı:ıry dı:\dnpnı.:m, no~~ı.:d a !:ın d hrid~ı: v. ;w re 
ı ht: B cr::~:.! ·s~r:u ::-: ~:ı'-" t!d\'' !, ~~·.ı:~·~!. ~·ıL tl! 1 ;\ ;.ı:.l'\ ~:. i !l ~ l; :Le !.!.f .. ı~ ... L: ı u.:."' '.r r li ı o:1~ .. r; n: !ht!~.;,· \\ ~1"' :!ı~ 
hi pp:! rio!~ .. :~~-,_,~:: ı h~ <tı..~ t;!. :ı H:t.'\!~rn··.L::. !'-l!l:, \\!~h :!~ae~ h'l"~ :::ıd ..,:;...·c:;d!z..:d t'!-;;..'!.:1. t:..·l·~!~ (ur 
~!·::/!!\:..•. ·~· !·:::·~:;x_- .,~._: ~';';.f,:t.".dt: ~::~·.\•!:!.~;.::·.:._! .dl\':!! ... T =~ ·' :u!\~::~l·;..·~·· :1·.·:·'L"t,::t~:~L~ !;ll":.!!._·!:::!~·~·:.'· .. 

~\:,~ ..... h .. ri·:,!:'~· .... ,;;,·:·,::-. :•1-.··h: .. · .. : ··~=-·;ı;.:!~::;;~· •,,,~!!<...· !ı..'~ ... ·.:. p~ı.,~··;::·.:) (:~~<!ı~ l!L: \t;\,\~,.·"·:.l· i' .. ·r.ı.·ıo.\. 
L.:s.-. t!\.'\\"1\'!\!d ;;!1~ ,·n~~::i:'r t;~ ... ı·: ı:;~ !.ippar.\~1:. :;i': ~ln;:~:iti:~:- ..... , ··'-·'" ll'ı;;ph:::.:!) r~:l~~i..: ... ·~: :,: .. t. 
Bv thı.: en~ ,~:·Ju.: i'~ .. ·:'-lt'"'\.·n~ :\!.·~· thHh !h~ anc!!;~!~~l"l"~ ~n.';.! tnt.· !:ip,,;,!i~..)J! iı:ıd !, ... ._.,lllll"l·.;t!ncl ~n 

!'.llrth :\!11l.·r~l·a. \\h~!\.' !!''"""' ha .. d ~·ri!!!nah·ı.!. !n F~l:'ı.~i''-" t!ll"\' h;;d ;:·.ı.·,!~t:J in:·.J :i. n :u:in1~ı! vt:ry . 
~imilar t.ı ı!ı: !ııırw :ıs w~- ~ııow i~ ll:.l:i}. !~ \\a~ llıL· •.ı...-~·l·;ı,·!.ını ,,f ı!.:~ iııır~· thal •~:ıs bwuı,:.h; 
hy thı: Eur\.ı:-"·;ııı l . .,;.ııı~'ts ı. ı iiıı: Aıııl': ic:ı~. 

40. Botl; tlıl! :ıipp<ıriun :ınd ılıe aııdıitLc:rc!> 

( A) w.: rı: tlıc '>ilc ı ı! J nıuıkı ıı poııy 

(U) wcrı: naıivc to Noııh .'\ınaica 
(C) migraıcd to Europc in the P!illl"cnc Period 
(D) had Un$pcci:ılized tuıh 

-. 



41. According to this passage. the lipparions were 
(A) five-locd animals 
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(B) not as highly developed 1!1 the anchiıheres 
(C) larger than the anchiıherrs 
(D) about the size or a smail dog 

41. The author suggests that the hipparion and the anchitheres migratcd to Europe 
(A) by mcans or a Jand route which is now noncxi5tcnt 
(B) on the 5hips of European coloniı;ts 
(C) bccausc cra very cold cliıııatc in N ort h Amcric:ı 
(D) during. the Miocene Pcrioıl 

43. This passage i5 mainly ahcıut 
(A) the evolution of the hor!iC 
(B) the migratian or horses 
(C) the modem-day pony 
(D) the rcplacemcnt or the anc!lithcrcs i:ıy the hipparion 

44. lt can be concluded from this passage that the 
(A) Miccene Period w as prior to the Pliocene 
(B) Plcistccene Period was prior to L'le Miocene 
(C) Plcistocene Period w:ıs p:ior to the Plioccne 
(D) Plioccne Period was priono the Miocene .. 

Qıustioru 45-49 r~Jt:r to dıt folkıwinı in.s ıruction.s: 

.---------------------------~ 
DOS..\G~: Adt:'ts tv-~v11 years C"d arıC ı 

ove· :rıke :wc lM~C'<Ylfvl~ as :-e~ <!'d •• m ı, 
·o ~.,c~ ~::e~r. l!!~sccor:fııls pt?" day. 
C~ild"'er :;~ıc: va~:-!' :;.c !cı "'·"o'v~ v~:'lrr. ele! 
'c'.- ...... 31!' ~ ••.• :.,:.~·.·!;~--s,"';~. n~ :c r;,.:c~ 
Si'l'.'P-. ;~::.oCQ'"':';.JfS ;J.,r di'!~'. 

,..,..,~:·.; .. :(:;· Cn ;ı-:( ·~~co~ i'"'ıı:- r~·;".C":"' 

-r~~~ c.:~-<::ıc!:' L•:ie!':<. ~ır!!{":I'Xi :w ı 
ı:;r··.·:.:·::•'l~. i)o ·,cA cı1,•rıiı;l~· !rı chld:prı 
''"'.l'!r Si'lf veoi'~~ old or tc ı"'jıvıc'• ·rtl!': wiıo, 
~=c~ bl.:ıod o·cssure. hNır1 (1;:J!ı!S·~. ;or 
d·~:-,g:ıır.. Thi<. pr"JÇar;:oti<:ın ın:ıy c:ıı!~" 

drO'"'~i.-e-.s. ~ı:ı ret drıv., or orı~rıoıe 

mac;.'1•ö'9rv ...-'ııle ~alı.:ng ıt-.•s r.>ovJ:caıion. 

C"•crıır. tOI ~gh is c!a"'erO'.ıs. ll '!l1ic! doos 
nol ;,.:cur wılh;n lhree da'{5. dıscontınue 

use a:-.1 ccr.sı;ıt ywr ;::ı-:;·s:cia~ .• 

ııl.5. According to the t.lircctions, which of the Collowing pcople should talc.e the medica­
tion t.leı;cribcd? 
(A) Someone wiıh high Nood pre!>sure or hcart disease 
(B) Somcone wiı~ diabetcs 
(C) Somcone under six ycari old 
(D) Someone who has a cough . . .. 

:~~J ~t~;~:· .. ';.. . .· ·:; . ··;_', :1 ~ .. ~~ • ::: ~ • ~ •• ~\: : ::~: :::.~~-~-;·:;~1\\•i; •'t 

':<.·~~."~.(OoA)e o({ th
1
.e $idte cffeds_ ?~.~~~!.~& ~~~~ ~-e~~d~f(·C.is)~ t.~.ah~ of '~·::-i?':":\.•:r~liı;'!?;'-::~:::,~~··~.ı.ı 

. ·_,. · .~>:~ ec ıng s etpy . :· ,. · -~:ı•ı:·.•. ;: ,. ·.:. :-• ~ ·.,. ı 
:'1!.":1~~'f''tn\·~· · · ı.ı '· ~ · , .. :.-t··,,r,:;:~··;ı;;~;ı:- ... <r·'.:":,•:':.,::•'{O)"F·_. .... ,_,., __ ~i~<ig(';k ,.,...,,h ftft -ı..:. .::.·'1'~··· .. ~.,.4<,.)~,. ... ~ ··ut ..... ':·(ı~!' !... •• 
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47. A ICII-)'C.ıı .,jıf dııld ~lıııııld 

(A) no! ıakc thi~ pıl'paraııun 
(B) talc two tca:-.poonfuls ui ılı is prep;.ıraıiun 
(C) tillı.c onı: tc:.ı:-.poonful uf thi~ prı:paration 
(D) t:ıi:e onl!-ha:f !caspoonfu! of :hi!. prc:p:.ır:ıtion 

48. H this rncdicatioıı does not ht!lp within three days, oııı: should 
(A) toı.-,ı: liftı:c:n lc:ıı~puuııfulı. oıı the fuurth day 
(B) stop drivirıg and upcrating mac:hinı:ry 
(C) stop taking it and see a doctor 
(D} tale half of the use al dosage 

213 

~'· According to the instructions on the labcl of this medicine, for purposes of dosage, 
an adult is a person 
(A) six years old (C) twelve years old 
(B) se\'~n years old (D) none of the above 

Qutstions 50-5::! rtfer w ılıe fol/o~·ing sent!'nce: 

A new federal survey of no-fault autoınobilı: insurance plans in sixteen states has concluded that 
no-fault provıdes quıcker, morc ı:quitablc bı:nc:fits tlıan does the ıradilionaJ insurancı: system. 

SO. In no-faıılt plans, bı:nc:iits arı: 
(A) sl::>wı:r than ın thc !~aııiı;onal sy!.t:=m 
(B) the sıınıı: as in the !r;;Jiıivna; sy~:ı:nı 

(C) faircr th;uı in the tr:..Jiıiona..l sy>t<!m 
(D) more ı:xpcn~ivc !han in tlıt: tr:.ıditional ~ysıem 

51. It may be ı:ond:.ıc..kd that 
(A) at least sixtet:n sıatı:s have aJopıed no-fault insur.ıncc: plans 

-...:·· 

(B) the re~ults of the sl!rvey wi!l discour:ıge the adoption of no-fault plans 
(C) the trııı.!iıional system does not proviı.le ~or auıomobi!e acddı:nıs 
(D) :hı: ~o.ırvı:y ;ı. :c. .:oııJucted by oı::: of Llıı: s::ııes wit'l :ı. no-iauit p!an 

sı. Jl,'o-f:ıu!ı im:.ıra:<~·l.' pnı.'Jab!y 

(A} :Joe::. r.u: b:::.rr.ı: ;ınyune f·.ır ::ıc: :ıcciJent 

;.i;:.nlc::. b0:...l-ı p:mi..::; inv·0,\ ed f•_)f ı!':c: ::.c~·iı!ı:m 

~n~, ;_.ı;~ ~·;r ~ı ~·Jl;;-'ı: :o Ll·:.::ı..!c: ::-:l~ ~:~ ... :~l· 

ı C c1mp~..s lnf·::>rmatı;:,n .................. S86-:791 
hcal:r. Center ....................... iıi>ö-3-199 
r:v..;S;ng Olı;;:e ...................... Bbö-12o::) 
lııturna:;oııa; O!iice . . . . . . . . . . . . ...... S36·56'J5 

. Pol;c~ . . . . ...............•....•.•.. ödb·Öôo6 

~t's.:_o:~':ı:_!2._a_:!_:; __ _._~ · ... :.: ... :_:: .. :.:...:..:.:.:...::.:.:..:...:..döC-921 ıu 

53. V.'hi..:h nunıbı:r would one call in ordı:r ıo ma.ke an :ıppointmı:nı with a docıur? 
(A) SS6·27:1l \C) H86-92H) 
(B} Hıi6-5ıD5 (0) 8~6-3499 
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.SC. Which number wouid one c all in ord er to ot-ı:ıin a ıclcphon~ number not Jisıcd in the dircctory? 
(A) 886-12.65 (C) R~6-6666 

;· .(B) 8~ct7.?9t~ . (D) 886-9210 

55. It is likcly that all :clcphone numhcrs on the university c:ımpus 
(A) are listcd in the dircctory 
(B) have an 886 exchange 
(0 are long-distancc nur.ıl:-crs 
(D) have fivc digits 

QutstiotU 56-60. For each ofth~.~e qıustiotU, c~ou t.'ıe a't.t~~r t!ıat is closest in meıı.ning to the 
original untenu. N o u that sr.-ual of ;lı e doias may bt fact:.ıaily correct, but you should choo.u 
1~ onl! ılıat is ıhe closest re.statemcnt of :...'1e given sertcnce. 

56. Had the announcement been made earlier, more people would have att.endcd the lecture. 
(A) Not many people c:ıme to hear the leeturc because it was held so laıc. 
("3) The leeturc was hcld ear!icr so t~aı :norc reople would attend. 
(C) Fcwer people attc~<led t.~e :ecturc bccause of L"c early announcement. 
(D) Since the annour.ce~nt w:ıs not made carlier, fcwcr peoplc: came to hear L'ıe lecture. 

S'!. Mter she had already signed a year's kase, she (ound .ınoıhcr :ıpartrrıent that she li.ked much 
bett.er. 
(A) Havi:1g already signcd a y-:ar's lc.a...o;e for her apartmc.nı. s he found anot.'"ıc.r one more to her 

li.'<.ing. 
(B) Shc. sigııed a yı:ar·s ;c.a.o;e for her aputmc.nt bccııı•sc shc. li.ked it. 

(C) Altiıough she rlid not li~e her apaı1ment, she still si~ned a yeM's iea.<.e. 
(D) 'When she found an apnrtment that ıö!"ıe iiked bettcr, she signed a year·s lease fcr it. 

SiJ. i....ess is bown aboı.:t L'ıe causc. oft.'ıc. ;;or.unon cold tha., ;ıbout !he ç;ıcses of many more sc.rious 
disea._<;e~. 

(A) The ca::~~ of k:;~ sc;;-:ots di;;e;ı.•~.s :..h:: ıhe r:omrı9:ı co i·~ ..-ı~c t-c~::r (r:own t'ıll..'l it is. 
~3) \\"'c ·t.'10"·v ;::~:; :.ı~=;;. ,.JJ~ ~';;:-ıtdri J~X'J~ t~~ c~u.(,~!-- çıf ;..;":-: co~cl s~ci ~~:-e ~cric'J.tı; :.!i!-~.n!'....!~. 

{C) u..·· o; k..;~·.ı: · ::.~~ :ô,"'\:c ::-:o:·~ ~f ~':c cc:.-:~or: ::0:d t,'-.~.i. •.11c do ıboı:t i:ıe c:ıuscs c: :non:: 

59. Fl.'\!Cr;ı: f;ıı~t!::; •.vi;; r.o; '">\: ~1;!·:'c ,ı·.·;ıı;;ı·~:c :ı~ ı.:~~ 1~.: j:\)\"Cf~:1r cc~!:ırı:s a ~:a:c of :.:mı.:rgc:ıcy. 
1 "·) Ti:crc ;~.ı c;'a :t• •J~ ·:·::,:~::ı.: :ıc:: !->cc::ıı-t• · !~·- ::ııv::-r~0r ~:ı~ ~"1 öl'ıXi"c-d ;ı r.y ~::de r?.l ~und s. 
(B) S:nl"C :ıo ft·.lc:rai rı::ıd~ ;ı~L· :1\·ailal·i.:. \he ,!!•WCrnor wiil h;ıvc to dı:cl:ırc a ~t:ı:c of 

cmc:-gı:ncy. 

(C) if the go'"crnc: \!n.::.ın:~ ;ı ~!a!ı.: of cmc:-gı::ı•~y. federal funds '.\·iii he madc :ıva ilah le. 
(D) Tnc ~ovc;r.nr wı;i ::1:ıl..c fı:dcr.ı! funds ;ı\"aila!-ılc dur:ng a :-ıa:c of cmcr2ı:ncy. 

'-0. Not ~lin~ 3 diff:cult ~:nm is • .,.orse ilıan f:Uling it. 
(A) H one i\ ~oing tıı f;ıil :ı. difficult exAr.l. it i~ t--:-ttcr not lo t.U.e iı. 

(B) To fail s dirficuit cxam is worsc th~ to not W:c it. 
(C) It is bcttc:r lo fail a dirficult ellam than not to takc it at all. 
(D) Becausc the exar.ı is dif:icult, it is bettcr not to tıı.ke it. 

STOP •. IF YOU HAVE FlNISHED BEFORE TIME lS C.ALLED, CHECK YOUR 
WORK ON THIS SECflON ONLY. DO NOT WORK ON ANY OTHER SECTİON. 
ÖF. THE TEST. · ,·~ ·· .... ·· .:;:~··.,·i· .. :.;,.;·.·:~.~~-- ;;.·:-~:·r~·~·-:7:~::.~:~7:: ··:~~:.:,~;_~;·::~\·:/~· .. i:·:.:~:~~~·;~~-~~~-~~:·;.~·~;~~-~~-~--~~~-~/!.~~ 



APPENDI.X: G -l 

Tabla E The t-clistribution 

(5 per cent sigııiıicancı: lcvcl for ıwo-ıaılı.:d ıı:st) 

DF 

12·706 

2 4·303 

3 3·1 82 

4 '!..·776 
5 2·57! 

6 2-447 
7 2·365 

ıı 2. ]06 
') 2·2(ı2 

lO 2·228 

ll 2·201 

12 2·17') 

ı J 2·1Cı0 

1·1 2 1·15 

15 2·1JI 

lh 2·120 

17 2·1 lO 
IR 2·101 

ı') 2 O~J 

20 2·0:!6 

21 2 ·O::! O 
22 2·074 

23 2·069 
2·1 2 0&1 
2~ 2·0(.0 

26 2·056 

27 2 052 

28 204~ 

29 2·045 
JO 2-ü42 

40 :!·021 
60 200) 

120 1·980 
c.o 1·960 
----

Abrid!:cd frı.ıın T~blı.: 12 vf E. S. Pearson aııJ ll. O. llartlı:y, 
DiomıNri!..ıı '/'u/ıl.• s }ur Stut/Sticiurı.r, 
vol. !, CambriJı;.: University Press, 195·1. 

R o b s o n , 1 9 7 3 : ll.~ 9 



APPENDIX G-2 

Stcp-hy-str.p pro<:r.ıiırr·c 

t-Test- indopcrıdı~rıt s<lnıplcs 

Use with iııdcpcııdeıı:-·;ııbjcı:ı dcsiı:ıı 
(NB .slcııs Al-5 aııd :ıi-5 are iılı.:ıııiı.::ıl lı' ~lı-p.~ :' ,,f ın..:ılı,,d: iıı ılı~ 
sıaııılarıl ıh:viaıioıı ('I<IC."t:ıhıre. ('. 50.) 

Stt·p Al 

Stqı ,\2 

Stqı AJ 

Step AS 

------
Aıld all :\ ohso.:rvatioııs toı~o.:tlıo.:r 

Diviı!c ,\1 (i.c. ı he rcsıılt nr ~;ıı.·"p 

Al) by ilıc number 0f .-\ 
ob!;crv:ı! ioııs N,, 

(a) Squ:::l· c:ıdı ni' ılı..::\ 
olısrı-.·:ıt iııııs 

(lı) t\dd :!ll ılıı: squ:ırı.:~ tıı;:.cılıı:r 

(:ı) Sqıı:::l· .\ l 

,. \' -- . ,\ 

\' .• . ,\ 

( , . .\' )~ - ,\ 

( ~ .r_, r 

. ,. . . )' "\-,., (.L- .. \·,,~ \ . - --- .. ·- ... __ _ 
..;_ . ·' i\',, 

Steps B l-5 Rcpc:-ıt n:ı: abovc 5 stcps for ılıc B 
obscn·:ıl j,,ns 

Step 6 

Step 7 

Step S 

Step 9 

Step lO 

Slep 11 

Step 12 

Diviclc (ı hy .V" nıiııus 1 acldcd ıo :\'11 ıııiııus 

ri .n- (2: x"rJN ... ] + f'\- .n- c'- x~~r;N,,1 
(N,,- 1) + (;\' 11 - 1) 

Find the n:ciprocal of NA and the rcciprocal of N 11 and 
:ıdd thc;n togcthcr 

_!__..L_!__ 
NA ' Nu 

Multiply 7 by 8 
·-4·:·: 

["X: tS\' )2'11.') • (" \'2 (" \')ı/1\,r] ~ A - ,_ ... A 1 J "' -;· ...:..... " ll - L- J B 1 B X 
(NA- l) +(Nu - 1) 

V / __!__ _.ı_ __!__ ) " \,,\A ' Nu 

Ta kc the sqıı:ırc root of 9 

T;ı kc the J ilTcrcncc bel wc en .-\2 ;ı ııd B2 

X,\ - Xu 

Divide ll lJy iO: the rcsult is t!! 
t = (_\'" - .':'ıı) 

--:- j[·:I .ı:,~- (I X,,)2/N.,} + {~ Xf,- (I Xıır/Nıı1· " 
'\ (iVA-J)-1-(ı\'11 -1) ,·, 

X c~1A + +JJ / 
with (N,,- I)+ (ıV0 - 1) dcgrccs of frccdoın 

ı 

Step 13 Transiate the rcsııit b:ı.ck in ternıs of the experiment 
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Robson, 1973: 74-76. 



A:PPBIJDI]C G-J 

Si:cp-lıy-step procf)dııı·c 

t-Tcst- correlatccl stırııplcs 

u~~ Wi!lı lllaklıcd-sııbj<.:C( Pl r..:ıı..::il<.:d·lllC.:;t~Ur<.:~ ık'i 0.~1l 
---------~---- -------· .. .. ·-·-· . . .. --- ·-··· --··· -· ----

Sıcp 1 Olıı:ıiıı tlıc difkrc;ı(<: (d) lıclwccıı c:ıdı 
pa ir tır senres 

Stqı 2 Add all Llıc dilll:rc:ıcc:; tlı:_;ctlıcr 

Step J l)i-_·ide 2 (i.e. tlıc ,,·:,ııit ofstqı 2) lıy ılı·~ 

llli11Jhcr or p::ir:; .ır :;l·nrı:::; (n) 

" .. (.r, -- -'"ııl 

'-'cl 

' ' . ' r: 
ll 

Stcp ~ (:ı) Squ;ıre c:ıclı or tlıc dilfcrc:ıccs ,F 
(lı) :\Jd all tlıc :;qıı:ırı.:s tugcılıcr 2: J~ 

Step 5 (:ı) Squarc 2 

(b) DiviJe S:ı lıy n 

Step 7 Dj-_·idc (ı by n(n - i) 

Step S Tab: tlıc squ:ırc runt of 7 

Step 9 Oivide J by ~: llıc rcsııll is 1 

, =-:~-'- JI (~ __ -:.JI!!Y1n 
. ' ll (ll ·- . ı ) 

witlı (11- 1) dcgrı:cs or frccdoııı 

(~ri): 

r~ "r 
ll 

Step 10 Transiate the re:.ult of tlıc test back iıı tcrıııs or tin: 
experiment 

:217 

Robson, 1973: 78 


