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ABSTRACT

This study is concerned with the application of certain
reading skills which are identification of title, main idea,
supparting detail, concluéion, and vocabulary items in EFL
classes. During the teaching of certain reading skills two
kind of trainings as it can be said theoretical and
practical are carried out. This study consists of Ffive

chapters.

In Chapter I, background to the problem is discussed
and the problem, the purpose of the study, its limitations

and assumptions are also introduced.

Chapter Il reviews literature relevant to the study.

In Chapter III, research design, selection of subjects,

data collection and data analysis are introduced.

In Chapter Iv, the analysis of results are interpreta-

ted statistically.

Chapter V discusses the statistical‘interpretations and

makes suggestions for further studiss.

The statistical results show that the 1ndependent

variable had an effect on the dependent variable: the
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teaching of certain reading skills +through practical
instruction indicated a significant increase in applying
reading skills which are identification of title, main idea,

supportind detail, conclusion and vocabulary.
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azeT

Yabanci dil derslerinde 6@retmene davalir geleneksel
yabanci: dil 6gretim metotlariyla vetistirilen ve Universite-
ve gelen bgrencilerin okuma calismaslar: s1rasinda,
okumanin anlamli olabilmesi icin gereken ve John Langan
taratindan belirlenen bellil1 basgsliy bes okuma becerisini
kullanmip kullanamadiklarini bu calismada arastirilan en

belirgin amactir.

Bu okumayi anlama becerileri, parcanin muhteviyatinin
anlasilmasini yani vyazarin parcavil yazmaktaki amaci, parga-
nin konusu, bu parcadan c¢ikan sonucu anlamayl amaclayan
becerilerdir ve bu okuma becerileri baslik, anafikir, yar-
dimcy: fikir, sonuc ve kelime olarak belirlenmigstir. 11k
hedef dgrencilerin bu becerileri ne kadar bildiklerini
saptamak olmustur. Ikinci hedef+ o68rencilerin bu becerileri
kullanmaktaki zorluklarinin anadillerinde de olup olmadigini
arastimaktir. Uclncl bir amag¢ ise bu becerilerin 68rencilere
nasil ~teorik mi, pratik mi—- &Gretebilecegini arastirmak

olmustur.

Bu amaclari gergeklestirmek icin ayni seviyede oldufgu
saptanan Selcuk Universitesi Egitim fakilltesi Kiz 8Sanat
Egitim Y. Okl. EI Sanatlari béluimi dgrencisi 40 dgrenci

hicbir calisma vapilmadan on teste ' tabi tutulmus ve bu



testte o@rencilere seviyelerine uygun 5 ingilizce, 5 Turkge
parcada yukarida sayilan baslik, anafikir, sonuc ve kelime
algllanmés1n1 iceren okuma becerilerini saptamalara
istenmigtir. Daha sonra teorik olarak beceriler hakkinda
bilgi verilmis ve bunun rollnu saptamak igin bir son test
uygulanmistir. Bu testte de 35 Turkge, S5 1Ingilizce parca
kullanilmistir. Bundan sonra pratik olarak uygulanacak okuma
becerileri 68gretilmistir. VYapilan ikinci so testte vyine S

Ingilizce, 5 Tlrkce patrga kullanilmistir.

Elde edilen bulgular istatiksel olarak degerlendiril-—
mistir. Elde edilen sonucglar 6grencilerin beceriler
konusunda fazla bigili olmadiklari ve sonucta bunlarin
pratik olarak ogretilmesinin faydala oldugudur. Okuma
becerilerinin kullanilamamasi olayl anadilde de mevcuttur ve

okuma—anlamadaki basarisizligin hedefleri arasindadir.

Buna godre sonug olarak sdylenebilir ki pratik olarak
okuma becerilerinin ogretilmesi, okuma calismalarinda

dgrencilere yardimci olacak bir yararli yoldur.
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CHAPTER..I

INTRODUCTION

1.1. Background to the study

The importance of reading 1s known today.

No one

comprehension’

Efficient reading is an essential
prerequisite for sucess in today’s world.
(Hyland, 1990: 17)

can deny the importance of ‘reading Ffor

in language learning among Ffour language

skills, listening, reading, writing, speaking.

Reading is many sided... Reading is one of
several means of learning. It is an avilable
of communication related to looking,

listening and writing, which complement one
another in many ways.

(Fries, 12462)



Rive?s emphasizes the importance of reading as follows:

Clearly, reading is a most important
activity in any language class, not only
as a source of infotmation and a
pleasureable activity, but also as a
means of consolidating and extending
one’s knowledge of the language.

(Rivers, 19268: 25%)

Thus in this study the reading process and development
of reading comprehension have an important place. At that
point proficiency 1in reading has a great role in foreign
language education in universities since the students in
those schools will be involved in proffossional reading
related to their +field of study in their future life. That
is a wvital point to should be taken into consideration in

EFL courses.

In fact students have .'a background knowledge of the
basic grammar that they have acguired over a long period
before entering university. However, eventhough they have
some knowledge of the basic grammar, they have problems with
reading comprehension. Their problems are actually related
to receptive skills. But they are expected to be able to
read technical literature after graduation as they are
assumed to be efficient readers. The problems intensity
when the students are at an elemantary level. it is

hypothesised that .the difficulties in reading comprehension



lack of familarity with reading skills identifying in
particular the main idea, the supporting detail and
conclusion. According to the hypothesis this;Sdue to EFL

teaching Strategy,:n 5Ck®®k,

At that point two factors appear as important criteria
determining the students’ aim and goal in EFL courses. These
are language-oriented and reading-oriented courses.So
student centered (learner centered) or teacher centered

approaches have come onto the scene in EFL.

In the language—oriented model students are exposed to
English through explanation and. testing but not
comprehension. Lautamatti (1978: 98) described the language-

oriénted model as follows:

The language—oriented approach inadvertently
stresses the importance of every word and
structure for understanding. A fluent reading
processes information extracted from the text
in meaningful chunks, which facilitates the
full use of short term memory.

That is why in the language-oriented model students are
slow readers. Thay focus their attention attention on every
word and structure for understanding. In Turkey reading is
heavily enphasized in most language corces, but structurally

based approach 1s applied 1in courses, so the students as



Lautamatti pointed out above, give equal attention to all
words, because the focus 1is on grammar in strucrtural
approach. 850 students develop the bad habits of reading a
text word by word or subvocgliization or +inger pointing
whish cause them to miss the overall meaning in context. But
it is a fact that one can acquiref ~ reading skills, such as
1dentifying main idea, title, supporting detail, conclusion

when one grasps the general gist.

Using reading skills to wunderstand a text requires a
shift from language—oriented courses which depend on
structurally based approach to the reading-oriented courses
which depend onastructurally based approach to the reading-
oriented courses, which depend a functional approach. To
develop: : a better reading comprehension skills reading-

oriented approach can included in EFL teaching.

In the reading-oriented model as Lautamatti (1978: 97)
says: reader works at the level of meaning, not only of the
whole message, while one is identifying meaning use units

instead of words, and he adds that:

Thus use of the context for the
identification of the meaning is not
characteristic of the level of word alone.



On this subject Carrol (1972: 12) clarifies that:

The total meaning of an utterance has to do
with the vrelation of a sentence or discourse
to its total context.

All these claims do mean that; traditional language-
oriented from is in direct opposition to the process of
reading. However it doesn’t mean language teaching is
unnecessary when reading is on the scene, but method doesn’t
fit the requirements as Lautamatti (1978: 94) maintains

that:

This naturally not to say that language
teaching is unnecessary +for reading in a
foreign language, the argument is only that
language teaching activities such as the
examination of linguistic properties of a
text are not conclusive to fluent reading.

As has been said betore, since students in vocational
schools need proffessional raeding they should work on the
improvement of reading comprehension. Tha language-oriented
in EFL teaching is not appropriate to that aim. so a
reading-oriented model can bring advantages Ffor that
mentioned goal. Actually a reading-oriented model can be
applied easily in classes. But this requires a shift from
the structural approach to the functional approach.

Salimbene (1983: 2) says:



The functional approach does not deny the

importance o+ mastering the
grammatical system of the language nor does
it abonden a systematic development of

structural méstery in the presentation of
materials. Grammatical form is taught, not as
an end itself but as a means of carrying out
communicative intent. '

Functionally based courses require changes in language

teaching methodology. "The functional approach is a student
centered approach to language education.' (Salimbene 1983:
4.,

As stated by Balimbene below a student centered

approach requires student’s activity.

I+ the students are to learn by doing
(carrying out learning task) rather than
sitting and facing a teacher who is
presenting the language to them, the
classroom must pravide +or the necessary
mobility. The Ffunctional approach being

student—-centered, provides for the naturing
of each student’s self system.

Bo learning reading skills and applying them in reading
text can be applied in functionally baséd courses. Students
can solve learning problems and develop a sense of security
through discovery and experimental learning. Reading 1is a
kind of set of skills that can be taught, but must be
employed by learners and these skills can be gained best in

a student—-centered classroom. 5o students will give up their



reading skills. Students will learn that knowing the meaning
of each word is not necessar9 and overall meaning will get
attention. 8ilent reading will be preterred so the bad

habits steming from loud reading will be dropped.

So this thesis aims to discover the role of reading
skiils tréining in teaching reading for comprehension. This
study tries to bring a solution to solve problems 1in
inadequacy of reading comprehension. Thus, this study seeks

to investigate issues:

a) Reading skills, which emphasize ldentification of,
title, main idea, supporting detail, conclusion
vocabulary cannot ve applied eFFidiently in reading
comprehension by students who have had a teacher-—
centered treatment of reading lessons in classical

reading.

b) The inadequacy of applving the reading skills in
question is a result of . the students” inefficiency

in using these reading skills in their native language.

c) For students in adequacy of reading comprehension is
not only due to their English language inefficiency
~ this means being elementary level of learners but it

is because of not employing the reading skills which



are identification title, main idea, supporing detail,

conclusion, vocabulary,
1.2. Problem

In Hand Craft Department of Girls Art Education
Vocational school of Education Faculty of Seljuk University,
students have problems in reading compreﬁension. However the
reading process plays an important role as the students are
going to become teachers and be involved in proersional
reading from foreign sources relevant to their field of
study or any other. GSo they need a high degree of skill in
reading, especially considering that they are elamentary

level learners, the need to teach and improve reading

)
comprehension becomes more important. Students are not aware
of reading skills, they pay the same attention to every
agpect of the text. They have many impressions about
reading procedure, and they . have bad reading habits, which
have a negative influence on reading comprehension. They
read a text word by word, they stress every word to
acquire meaning and they have a sense that they can only
comprehend a passage by knowing eacH word in it. But they
neglect the overall meaning when they read it word by word.
All these claims above stem from the observation of reading

lessons ofoeclass last year in reading lessons, the one

traditional method 1is that students read the text loudly



the guestions which are organized ¥or‘each sentence.

In brief there are two main problems to solve when we
”»

consi1der the students reading comprehension difficulties.

The first problem is that students are used to studying
reading passages by answering questions about passages after
reading them generally aloud. In such lessons students have
not appliéd such reading skills as 1identification, title,
main idea, supporting detail and conclusion. So this study
claims that infact the students do not apply these skills to

reading comprehension.

The other problem leads the way to showing that
inadeguacy in wusing the above reading skills comes from
their native language since experts claim that native
language, reading, and speaking and writing and listening

habits are carried to foreign language learning.

Another important aim is to find out how to improve the
application of reading skills, and the roles of theoretical

or practical training.

So this study will +try to answer the following

guestions:

1) To comprehend a text better can students use reading



1) To comprehend a text better can students use reading

skills which are;

a) understanding of title (to guess the content of

the passage)
b} finding out main._idea (to understand the
writer’s new idea or claim which is put

forward)

c) Finding out supporting detail ( to wunderstand

the way writer supports his idea)

d) finding out conclusion (to get the message

writer wants to give)

e) finding out the meaning of a vocabulary or
idiom in context which are not known before (to

use the context to get meaning)

2) Does the inadequacy of applying reading skills take

place in Turkish language?

3) Is there an improvement in application of reading
skills after the training on reading skills such as
identification of tittle, main idea, supporting detail and

conclusion, this improvement takes place?

10



1.3. Purpose of the study

To achieve the purpose of this study, the following

questions will be answered:

First it is necessary to check whether the subjects are
at the same level of English and of reading comprehension
or not. To answer that guestion ‘Reading Comprehension Test’

of TOFEL and ‘“Proficiency Test’ of Michigan University were

used.

The first question is that:

1) In the comparison of the languages within each
language 1tsel+, when all of the reading skills - title,
main idea; supporting detail, conclusion, vocabulary - in
the native language (Turkish) and in the foreign language
(English) are taken into consideration, is there any

signiticant difference between the obtained total scores of

the tests applied after and before the theoretical training?

2) In the comparison of the languages within each
language itself, the sub-components @itle, main idea,
supporting detail, conclusion, vocabulary of reading skills
in both native language and foreign language, from the point
of view of the scores, is there any significant difference

between the obtained scores of each component obtained from

11



between the obtained scores of each component obtained from

vhe tests before and after the theoretical training?

3) In the comparison of the languages within each
language itself, when all of the reading skills - title,
main 1idea,, supporting detail, conclusion, vocabulary - in
the native language (Turkish) and in the foreign language
(English) are taken 1into consideration, is there any
significant difference between the obtained total scores of
the tests applied before the practical treatment and the
obtained total scores of the tests applied after the

practical treatment?

4y In the comparison of the languages within each
language itseldf, the sub-components title, main idea,
supporting detail, conclusion, vocabulary and reading skills
in both native language and foreign language, from the point
of view of scores is there any significant difference
between the obtained scores of each component obtained from

the tests applied before and after the practical training?

The main aim of this study is to ascertain whether
reading skills which improve reading comprehension are used

by learners.

Students have problems in the interpretation ofatext

and for most of the students it is a very difficult task to

12



learn to be receptive in reading. So the study presents the

skills +or a better understanding.
1.4. Limitations
This study will be carried out in the Haﬁd Craft

Department of Girl Art Education Vocational School. Reading

camprehension reading skills will be researched.

In readin skills the attention is on recognition and

O

A
comprehensiontitle, main idea, supporting detail,

conclusion, and vocabulary.

The +ive components procedure will be examined in this
study. In ‘Fact there are some other factors which affect
reading comprehension in many ways. For example)time is one
of them, "as the time in reading may be different Ffor
individuals. So in this study no time limitation is set so
when they finished the test they brought their papers.
becondly similiar text-types were used in both English and
Turkish. Also the length of the reading passages were
different. Fourthly the background knowledge of the readers,
the interest of the reader, the attention of the reader to

the passages, in short discoursal elements were examined in

this study.



None of these above Ffactors weren't examined in this
study. The +focus is on only the application of Ffive

components of reading skills.

This study is limited to the students of the vocational

school of Education Faculty of Seljuk University.

1.5. Assumption

When a student is asked.to read a passage he is assumed

to carry the native language reading habits into foreign

language.

14



GHAPTER..I1

REVIEW OF LIRETATURE

2.0. Introduction

This study is concerned with the application of five
components which are tittle, main idea, supporting detail,
conclusioh, vocabulary of reading skills 1in reading Ffor
comprehension. So in the previous chapter of this study, the
terms reading and reading comprehension, reading skills have
been mentioned mostly, so in this chapter the above concepts

will be discussed.

2.1. Nature of Reading

According to the old notions of reading, reading was
done aloud and it was assumed to be ‘a phonetic

transcription of a text” (Gard ner, 1978: &5). According to

1%



Qs
this idea reading is regardedAacquiring meaning from "speech

sounds"” and the reader is a decoder. He decodes written
symbols into spoken ones. We can see this view in Callaway

(1270) . He summarised it as follows:

The relationship between L.A.D. (Language
Acguisition Device) and reading consist in
the fact that the brain functien involved in
understanding representational auditory
stimuli is the same as that required 1in
reading process after the sound is decoded
from the visual symbols of language, that is,
as the child recognises the words in a
sentence he gets their meaning in terms of
sound values Jjust as he does 1in spoken
language.... Once the child has decoded the
sound, he then utilizes this ability which is
acquired spontaneously through the
facilitation of L.A.D.

Today it is accepted that spoken and written languages
are distinct in their processes. . Reading is not
phonological processing. It is the processing of semantic
content. Paulston and Bruder (1976: 157) point out that

subject as follows:

We now believe that the spoken and written
forms of a language differ qualitatively,
pboth in syntax and in vocabulary, and that i+
we want our students to be able to read, we
must teach them to do so.

Reading is not phonological but semantic processing.
One canlearn pnonemic reoresentations of the graphic symbols

of a language and can read a text but i1t does not mean

16



understanding language at all. Reading comprehension
requires recognizing sentence meaning and the sentence

relations to aone another.

Reading is an exercise dominated by the eyes
and the brain. The eyes receive the messages
and the brain then has to work out
signiticance of these messages.

(Harmer, 1983:153)

Grellet considered reading as follows:

It was assumed that a text was a sucession of
separate sentences thematically related and
it was necessary merely to deal with the

structure and meaning of the sentences.
But 1+ reading is to be efficient, the
structure of longer units such as the
paragraph or the whole text must be
undarstood. It is no good studying a text as
though it were a series of independent

units. This would only lead the students (a)
to become dependent on understanding every
single sentence 1n a text, even when this is
not necessary to fulfill their reading
purpose, with the result that they would tend
to read all texts at the same speed and (b)
to be reluctant to infer the wmeaning of
sentences or paragraphs from what comes
before or after. It is clear that one should
start with global understanding and move
towards detailed understanding rather than
working the other way round.

(Grellet, 1981: 3)

So Grellet gives the definition of reading

comprehension as follows:



Understanding a written text means extracting
the required information +rom its as
efficiently as possible.

(Grellet, 1981 :3)

That is why it is easy to say that reader doesn’t think
about/symbol connections while he is reading. Because input
is not phonetic for the reader. 0One can learn phonemic
representations of the graphic symbols DF a language and may
read a text but he may not understand language at all. This
is the evidence that reading 1is not the phonetic

transcription of a text.

Reading comprehension requires recoagnizing sentence
meaning and the sentence relations to one another. The

reader has to grasp the communicative value of the text.

Robert Lado (1915: 223) defines the reading in a

toreign language as follows:

Reading in a forelign language consists of
grasping meaning in that language through its
written representation. This definition is
intended to emphasize two essential elements
in such reading: the language itself and the
graphic symbolization used to represent it.

In contrast to earlier theories Kellerman’s definition
of reading reflects the -recent view. Kellerman (1981: 37)
defines reading as the reconstruction of meaning, not

recognition of words. This 1is a very important problem as
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reading

grammayry

is assumed vocabulary knowledge with the help

*

and some ability toguess ability to read. But

communicative value of the content is forgotten.

At the point Rivers suggests the same idea:

of

the

It is wuseful, in teaching reading, to make a

distinction between recognitiaon
production grammar. The syntactic details
reader needs in order to extract

and

the

the

important elements of the message are fewer

and may be different Ffrom those which

are

important when producing ong’s own messages

in speech or writing.

(1968: 267)

Besides, concentrating on syntactical units, dur ing

reading makes a reader miss the meaning of the passage.

The classical

According to recent views, reading is an ctive skill

contrast |

passive.

reading courses are effective on that view.

They start reading a text with the fear that
they are going to have problems with

vocabulary and wnfamiliar structures,

and

so they read slowly and carefully,

welghing and measuring every word, with

a

dictionary at their elbow as a life — support

system.
(Lucas, 1990:

with old ntions which c¢claim that reading

29)

in

is
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Rivers supportsthat view:

Readingissometimes referred to as a passive or
receptive skitll, but if we examine the
abilities that come 1into play in fluent
direct reading with comprehension of meaning
it is clear that readers are far from passive
during this activity.

(1968: 266)

Also Evangelidow, Polymenidov, Tsitsopoulov and
Vacaroglou agree that reading is active. They clarify it as

il lowss

The question is: Is the reader’s role
passive? Christine Nuttall (1982) points out,
a common view of reading. The text is full of
meaning like a Jjug full ot water, and it can
be poured straight into the reader’s mind,
which soaks it up like a sponge. In this
view, the readers role 1is passive. All the
work has been done by the writer, and the
reader has only to open his mind and let the
meaning pour in. We reject this view, however
for the obvious reson that it seldom happens
like this. Not all the meaning in the text
actually get into the reader’s mind.

(1990: 30-31)

Yorkey (1970) supports the same idea:

Thus for reading has been considered only as
a usual activity, something that you do not
with your eyes. This is by no means the whole
truth about the process of reading. You do
much more than simply run your eyes from left
to right along a line of words, accumulating
information as each word, phrase and sentence
is progressively recognized. Reading is also
an active process of predicting what 1is
likely to come next.



S0 today it is accepted that reading is a constant
process of guessing. Students should use their knowledge to
understand unknown elements whether these are ideas or

words.

According to Harris and BSipay (1979: 19-20) reading

activity has +four processes:

1) sensation
2) perception
3) comprehension

4) reaction

They define reading as follows:

Reading is the attaining of meaning as a
result of the interplay between perception of
graphic symbols that represent language and
the memory traces of the reader’s past verbal
and non verbal experisnces.

In fact there are two distinct definitions of reading
and Conkie and Rayner (1976) separate these theories into
two categories: The Hypothesis Position and Direct
Perception. According to Hypothesis FPosition reading is an
activity of guessing about the text to be encountered.

According to the  second category of theories, Direct
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Perception, the reader analysizes the visual input using it

with contextual information.

But it is not easy to explain reading processonly

taking these positions into consideration.

In short we can say that reading is an active
information processing skill and communicative processing

gains importance.

Talk about communicatieve competence which
fills the air has eclipsed attention to the
competence reguired for reading well in a new
language.

{Dubin, 1968: 123)

2.2. Reading 8peed and Faulty Reading Habits
Faulty reading habits are introduced and discussed in
this section, since these are the elements affecting reading

comprehension levels negatively.

Approaches to applying reading skills such as title,

main idea, supporting detail, conclusion and vocabulary in
reading comprehension enable students to cocorrect these
wwWle

habits, by having them look for,A main idea, supporting
detail, conclusion and vocabulary to grasp the content of
the paragraphs. So readers Ffocus their attention on units

ratnher than woras alone. Topic exerclses give a chance to
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use the sthents’ communicative competence. Vocabulary study
by guessing the meaning in context also makes students use

their knowledge of language.

Vocabulary difficulties will be taken up as
they occur, to give the students the
opportunity to guess, as far as possible, the
meaning of words from contextual clues. This
"is a useful strategy.

(Sally, 1989: 40)

In this study students were instructed to read silently
and continuously forcing them to think about general meaning

to delete faulty reading habits that they have.

To improve reading comprehension some useful reading
strategiés should be introduced. As it is known
comprehension or reading for meaning maintained by Eskey
(1986: 131) depends on processing larger units of text in a
series of rapid predictions. So itis known that reading and
comprehension is a result of some bad reading, subvocalising

and finger printing which all cause slow reading speed.

Singh (1979: 40) points out in that subject as follows:

Slow word by word readers often understand
little of what they read and miss much of the
joy of reading. Many individual words have
almost no meaning by themselves they must be
seen in the context of a sentence to make any
sense.

23
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Subvaocalising and finger pointing are the results of

reading aloud.

In fact reading is a silent and reading aloud

is another faulty reading habit. Silent reading is faster

than aloud one.

As gquoted

This point

by Paulston and Bruder (1976:164):

Reading aloud, as both Godman and Smith point
out, is recoding rather than decoding, and in
teaching reading the emphasis should be on
reading to decode the message. It wastes time
and gives the wrong Ffocus to the lesson to
have the students read aloud.

is also explained by Singh (127%: 40):

. ..body movements and subvocalization help
neither speed nor comprehension of reading,

which in the main, is a mental activity.
Some students, while reading, turn their head
from one side to another, point at words in

a line with a finger or pencil, move their
lips, or say the words to themselves, thus
linking reading with talking speed. These are
all bad habits which students should be
advised to avoid.

To improve reading comprehension in examinations and

during reading

each student isencouraged to read fast and

silently. To avoid bad reading habits the teacher instructed

the students about reading procedure.



Grellet (1981) defines the bad reading habits as

follows:

The first point to be noted when practising
reading in the classroom 1is that it is a
silent activity. Therefore silent reading
should be encouraged in most cases, though
the teacher may sometimes need to read part
of the text aloud. Besides, when we read, our
eves do not follow each word of the text one
after the other - at least - in the case of
efficient readers. On the contrary, many
words or expressions are simply skipped, we
go back to check something, or forward to
confirm some of ouwr hypothesis. 8Such tactics

become impossible when reading aloud, and
this reading activity therefore tends to
prevent the students from developing

efficient readings strategies.

An effient reader does not read word by word, with sub
vocalisation and finger pointing. But it should be forgotten
that speed is not the only criterion by which we judge

effective reading.

2.3. Types of Reading

One of the marks of a good reader is the
ability to adjust his reading skills to the
type of material he is reading.

(Miller, 19264: 11)

Purpose in reading requires mant kinds of reading.

Generally two types of reading are recognized by many

authorities, intensive reading and extensive reading.
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Paulston and Bruder (1%276: 162Z) point out that:

The distinction between intensive and
extensive reading is basic to teaching
reading. In intensive reading, the student’s
attention is focused through instruction on
the linguistic Features which enable him to
decode the message in intensive reading the
approach is similar to that of reading in the
native tongue: the student reads at his own
level and pace, directly for meaning.

But, in +fact, reading courses should involve both
intensive and extensive reading. Students should learn
intensive reading firstly, then go on to extensive learning.
Since intensive reading is a classvroom procedure, "intensive
reading deals with the study of those features of language
syntactical and lexical, which the reader draws on in order

to decode the message." (Bruder, 19276: 163)

Bruder also maintains that:

...intensive reading 1is also concerned with
related skills, such as developing strategies
of expectation and guessing meaning from the
context.

In intensive reading, the emphasis, as Bruder points
out is on skills for recognition ratner than production of

language features.
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Extensive reading refers to outside reading. In this
type of reading, students don’t need guidance from the
teacher. Bruder points out that the objective of extensive

reading is exactly that; to learn reading by redaing. (1976)

Rivers maintains the purpose of extensive reading as

follows:

The purpose of the extensive reading program
will be to train the student to read directly
in the foreign language for his own
enjovment, without the aid of the teacher.
(1968: 229)

Grellet defines intensive reading as an accuracy
activity involving reading for detailed and extensive
reading as a fluency activity mainly involving global
understanding. Grellet points out four kinds of reading as

intensive reading, extensive reading, skimming and scanning.

In addition to these types of reading some reading
strategies are determined.

Hyland (1990: 14) says:

The purpose of reading a particular text is

the most important determinant of reading
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strategy. Level of comprehension changes

according to the purpose in reading.

The basic ones are known as skimming, scanning and

study reading.

According to Ruddell (1974: 423) skimmin is a procedure
for overviewing and previewing materials to determine
content... In skimming a person looks for general
information. Ruddell clarifies some activities to reinforce
the skill of skimming. The activities involve guessing the

story from the title, etc.

Miller (1964: 11) says that:

Most textbooks are organized to make
intelligent skimming possible. All devices
such as chapter titles, sectional headings,
bold face or italicized types, and underlying
are clues to help you with this technigue.

As pointed out by Ruddell (1974) scaning is a tecnique
for finding numbers, names, dates and answers to specific
gestions. It 1is a fast reading. The reader looks +For a

specific information.

So to sum up we may say that both types of reading -

intensive and extensive - are necessary to students. Because
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Sonka (1986: 120) says that:

We have found that a program loses effective-
ness by not including both intensive and
extensive reading.

Sonka draws a diagram to show extensive and intensive

readings two major components: efficiency and comprehension.

reading

SN
NS

efficiency

extensive

comprehenﬁlmn

general skills +for

reading reading

skills different
types of

material

2.4. Five major components of reading skills

The traditional reading strategy in reading courses is

based mostly on gquestioning . Passage is read and teachers

L]

asks many difficult guesticrns about the passage ftor each



sentence. But before that task, generally, grammatical

patterns are examined. Reading is for language teaching.

The problem stems from the fact that reading
classes are often used to teach language
rather than reading.

(Hyland, 1990: 14)

An approach to solve the students reading comprehension

problems is advised by John Langan in his book "Reading and

Study Skills" (1978). This 1is the application of reading
comprehehsion skills 1n reading. He shows the way to
understand main idea, supporting detail, conclusion,

vocabulary and grasp something about the content from the
tiitle. He explains what these five components are and how

we can get them in the text, 1n his book.

In this study his method was applied to Turkish
students for theirforeign language reading comprebension

problems.

He clarifies that there are +ive important reading

comprehension skills, The skills include:

1. The ability to summarize a selection in
several — word title or heading

2. The ability to determine the main idea of
a selection

3. The ability to recognize key supporting
details

4, The ability to identify vocabulary in
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context
5. The ability to make inferences and draw
reasonable conclusions based upon
information presented
(lLangan, 1978)

Langan finds all these five reading skills as follows:

1. Title: The title you chose should
accurately describe the entire selection.

It should be neither too narrow nor too
broad for the material in the selection.

It should answer the question "What 1is
this about?" as specifically as possible.

2. Main_ idea: To find the main idea, look for

a general statement. Then ask yoursel+f,

"Does most of the material in the
paragraph support this statement?”
3. Supporting. Detalls: Details help you

understand the main idea. Key details are
often marked by such emphasis words as
remember, of note, important, end most.

4. Conclusiaon: Try to draw the most
reasonable conclusion vyou can based upon
the evidence presented in the passage and
yOour own common sense.

5. Vocabulary —in Context: Decide on the
meaning of an italicized word by
considering its context the way it is used
in a sentence.

{(Langan, 1978: 290-91)

All these instructions made by Langan were used in this

study to inform the students about these reading skills.



CHARTER..IIL

METHOD

3.1. Research Design

In this study a group of students were examined in a
pre-test and in the first and second post tests. In the pre-
test, students efficiency in applvying reading skill
such aé title, main 1idea, supporting detail, and coclusion
were tested. After the pre~-test, students are trained
theoretically about the reading skills in question. The
first post-test is applied to discover the role of
theoretical treatment on reading skills. Then a practical
treatment of reading skills, containing title, main idea,.
supporting detail, conclusion and vocabulary was carried out
before the second post test to see roie of the practical

treatment on reading skills.

The main purpose of this study is to find out whether
the learners, who have had classical reading strategy 1in
reading courses up to now, can apply important reading
skills containing tittle, main idea, supporting, conclusion

and vocabulary.
Thus, the purpose is to find out whether there is a

significant diference between the pre—-test and post-test

after theoretical training and between pre—test and pbét



test after practical training, or not. A comparison was made
within languages and between languages. It was made between

total scores and between the scores of each skill.
3.2. Selection of Bubjects

For this study 40 students were taken from 55 students
of the second class students at the Hand Craftt Department of
Girl Art Education Vocational School of Sel juk University.
The students were considered as represéntative of the level
of upper elementary. This was tested within a standard
English Proticiency Test of Michigan University. (cf.
Appendi x © The second class students consisted of 35
students. 40 of them who got the mark 30-4F from the test,
were elected Ffor this study. The others got less than 29

mark.

TOFEL reading comprehension standard test was given to
the same 40 students. It was seen that they got the same
result. They got aproximately the same low marks.

Without any treatment 40 students were tested in the
study. In this examination 3 English and 5 Turkish passages
were used., (cf. Appendix A-1-10)

Th students were at the age of 17-20.

In the first post test S English and 5 Turkish passages
were used. (cf. Appendix B-1-10)

In the second post test 5 English and 35 Turkish

passages were used. (cf. Appendix C-1-10)
3.3. Data Collection Procedures

To obtain data regarding the student’s reading skills
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efficiency, pre—-test and thoeretical and practical
treatments and post-tests after each treatment were carried
out. To understand whether the student can apply important
reading skills including title grasping, main idea and
supporting detail wunderstanding, conclusion infering and
vocabulary in context searching, or not. In pre-test, which
was given. before any treatment, 35 English texts at
glementary level and S5 Turkish texts were used; with 40
students. In each passage there were five kinds of questions
asking five components each. There were 4 choices for each
group. Multiple choice guestions were used to avoid
students’ essay difficulties which affect reading
comprehension. 1In other words it is difficult to understand
the reson for a wrong answer as it may be due to writing
task problems, or réading comprehension ineftficiency. Then
theoretical treatment was applied. First a post-test was
carried out after theoretical treatment. The test contained
3 english, 5 Turkish passages on different subjects.
Practical treatment was applied. Followed by the post—test.

It also contained 5 English and 5 Turkish passages.

English passages were at elementary level. They were
suitable for high beginners. Turkish passages were suitable

for native speakers.

In examinations students were instructed to mark the

correct answer among four choices.

Text types, length of passages and time were not taken
into consideration only reading skills efficiency was of
interest in the exams. Similiar text types and short or long
passages were used both in English and Turkish. There were
no time limits to prevent the effect of individual

differences in reading for comprehension.

Aftter pre—test, reading skills were been taught



theoretically. No application was included.

The first post-test was carried out with 10 passages.

Five of them were English, five of them were Turkish.

In practical treatment of the reading skills 1in
question, after the first post-test, 3 passages for English
and 3 for Turkish were used. Each paper containing one
passage with five groups of guestions, as in the
examination, was delivered to 40 students. They answered the
guestions, then answers were discussed and the right answer
was explained in detail. That procedure was followed for
each paper. f

|

The secaond post—-test was applied with 10 passages S of
them were English, 5 of them waere Turkish to ascértain the
role of practical treatments on reading skills traqning.

}

3.4. Data Analysis

The total scores of each paper of the students who
participated in this research was 100. This mark was made up
of five 5kills. This means there were Ffive groups of
questions and each group tested a skill. Each right answer
had 20 wmarks and 0 for a wrong answer. This was done for

five English texts and for 5 Turkish texts.

A student’s score for each skill was evaluated in S
passages. IThen the obtained total mark was divided into 3 as
to get percent score such as 20, 16, 12, 8, 4, 0. This
procedure was carried out for each skill then a student got
S marks. These marks were added to get the total score of a

test for a student. For each examination this procedure was

35



repeated.

T test (ct. Apendix B)

of the students, to

between the scaores.

analyse

is used to evaluate the papers

the significant differences
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CGHARTER..IV.

ANALYBIES OF RESULTS

4,1. Analysis of Result

The main aim of this study is to find out whether the‘
students use iImportant reading skills which consist of five
components as identifying title, main idea, supporting
detail, conclusion, vocabulary for reading comprehension.
The traditional reading strategy 1in reading courses have
been essential for these students. This point was taken into

consideration.

S0 the general purpose of this study is to find out
whether there will be significant difference between the

obtained scores of pre and post tests.



To achieve this goal, a group of students were tested
on thei1r use of important reading skills with 5 £nglish and
S5 Turkish passages. The differences between the total scores
of the 95 English passages and 5 Tu}kish passages, for each

skill were evaluated and were shown in the following chart.

It was to see the differences between languages for each

skill.

FIGURE A

The distributian of differences between English and

Turkish in pre-test before any training.

Scores

16 3 I5.1
14,2 ‘

14}

13.4
12

10+ 9.2 3.7 9.1

Title Main Idea Supporting Detial Conclusion Vocabulary  Sul. Colile

7 Turkish English
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After theoretical treatment an reading skills
identifying title, main idea, supporting detail, conclusion,
vocabulary, first post test is applied with 3 English and 5
Turkish passages. The difference betweeﬁ the total scores
and the scores of each skill within the languages and
between the languages in pre test and in the first post test

were testted by using the t-test for correlated samples.

The guestions in section 1.3. were investigated by

testing the following null hypothesis.

Null Hypothesis 1:

Ho:
There will be no significant difference between
the total scores in English passages betore
and after theoretical training.
Table 1

The distribution of the differences between the TOTAL scores

of English before the theoretical and after the theoretical

training is summarized.



Before training A 40 41.05 11.10
2.64 78 0.89

After training B 40 38.7 12.47

With 78 degrees of freedom, t is 2.000 (cf. Appendix O
1) at the 0.05 alevel of significance. The results in table
2 indicate that pre-test A had the mean value of X = 41.05
and first post test B had the mean value of X= 38.7. As the
observed value of t is numerically smaller than 2.000, we
therefore, conclude that there is no significant difference
between the pre-test which is applied before training and
the first post test which is applied atter theoretical

training. Thus, we fail to reject the first null bhpothesis.

Null hypothesis: 2

Ho:
There will be no significant difference between
the total scores in Turkish passages hefore and

after the theoretical trainment.
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Table 2

The distribution of differences between the TOTAL scores of
Turkish before the theoretical and after theoretical

training is summarised.

Before training A 40 64.535 9.95

2.12 78 -6.88>2.00

~d
0
N
0
jw)
o

After training B 40

With 78 degrees of freedom, t is 2.00 (cf. Appendix G-
1) at the 6.616 E - 10 probability. The results in Table 3
indicate that the test before the treatment A had the mean
value of X = 64.55 and test after the treatment B had the
mean value of X = 79.2. As the observed value of t is
numerically higher than 2.000, we; therefore conclude that
there is a significant difference between the tests. These
results show that there is a significant difference between
the total scores of the test before the theoretical
treatment and the total scores of the test after the
theoretical treatment. Thus, we reject the second null

hypothesis.
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Null Hypothesis:

Hos
There will be no significant difference between
the scores of TITLE in English passages obtained
in the test before the theoretical training and
in the test after the theoretical training.
Table 3

The distribution of differences between the scores of TITLE
recognition in English obtained in the test before the
theoretical training and obtained in the test after the

theoretical training is summarised

Before training A 40 7.20 4.5

1.03 78 3.18>2.000

After training B 40 5.90 4.7

With 78 degrees of freedom, t is 2.21 (cf. Appendix G-
1) at the 1.027 E - 0.3 probability. The results in Table 4
indicate that pre-test A had the mean value of X = 92.20 and

first post test B had the mean value of X = 5.90. As the



observed value of t is numerically higher than 2.000, we
thereftore, conclude that there is a significant difference
in TITLE recognition between the two tests. But this
significant difference 1is 1in the opposite direction. There
is no progression in post-test but there is regression.

Thus, we reject the third null hypothesis.

Null Hypothesis: 4

Ho:
There will be no significant difference between
the scores of MAIN IDEA recognition in English
passages obtained in the test before the
theoretical treatment and in the test after the
theoretical treatment.

Table 4

The distribution of differences between the scores of MAIN
IDEA recognition in English obtained in the test before and

after the theoretical training is summarised.
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Before training A 40 S.6 3.24
0.71 78 -1.82<2.000

After training B 40 6.9 3.13

With 78 degrees of freedom, t is Z.000 (cf. Appendix G-
1) at the 0.05 level of significance. The results in Table 5
indicate fhat pre-test A had the mean value of X = 5.6 and
first post test B had the mean value of X = 6.9. As the
observed valoue of t is numerically lower than 2.000, we,
therefore, conclude that there is no significant difterence
for main idea between pre test and first post test. These
raesults show that there is no significant difference between
the test applied before the theoretical treatment and the
test applied after the theoretical treatment. Thus, we fail

to reject the fourth null hypothesis.

Null Hypothesis: 5

Hao:
There will be a significant difference between the
scores of SUPPORTING DETAIL recognition in English
passages obtained 1in the test before and after

the theoretical training.
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Table 3

The distribution of differences between the scores of
SUPPORTING DETAIL recaognition in English obtained in the
test before theoretical treatment and obtained in the test

atter the theoretical training is summarised.

Before training A 40 9.7 5.27
1.17 78 1.023<2.000

After training B 40 B.35 5.21

With 78 degrees of freedom, t is 2.000. The results in
table S indicate that pre-test A had the mean value of
X = 9.7 and first post test B had the mean value of X = 8.93.
As the observed value of t is numerically lower than 2.000,
we, therefore, conclude that there 1is no significant
difference between the pre and Ffirst post tests. These
results show that there is no significant difference in main
idea recognition between the test applied before the

theoretical treatment and the test applied atter the



theoretical treatment. Thus, we fail to reject the Ffifth

null hypothesis.

Null Hypothesis: 6

Ho:
There will be no significant difference between
the scores of CONCLUSION recognition in English
passages obtained in the test before and after
the theoretical training.

Table 6

The distribution of differences between the scores of
CONCLUSION recognition in English obtained in the test

before and after the theoretical training is summarised.

Before training A 40 7.70 3.66

0.8 78 -0.124<2.000

After training B 40 7.80 3.50
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With 78 degrees of freedom, t is 2.000. (cf.Appendix G-
1) The vresults in Table 6 indicate that pre-—-test A& had the
mean value of X = 7.7 and the first post-test B had the mean
value of X = 7.8. As the observed value of t is numerically
lower than 2.000, we, therefore, conclude that there is no
signiftficant difference between the pre-test and first post—
test. These results show that there is no significant
di fference for conclusion recognition between the test
applied before the theoretical treatment and the test
applied after the theoretical treatment, in English. Thus,

we fail to reject Lhe sixth null hypothesis.

Null Hypothesis: 7

Ho:
There will be no significant difference between
the scores of VOCABULARY comprehension in English
passages obtained in the test before and after the
theoretical training.

Table 7

The distribution of differences between the scores of
VOCABULARY comprehenpsion in English obtained in the test
before the theoretical treatment and obtained in the test

after the theoretical treatment is summarised.
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Before training A 40 9.1 4.27
g.9 78 0.31<2.000

After training B 40 9.4 =.30

With 78 degrees of freedom, t is 2.000. The results in
Table 7 indicate that pre-test A had the mean value of
X = 9.1 and post test B had the mean value of X = 92.4. As
the observed value of t is numerically lower than 2.000, we,
therefore conclude that there is no significant difference
between for vocabulary between pre test and first post test.
These results show that there is no significant difference
in vocabulary comprehension between the test applied before
the theoretical training, and the test applied after the
theoretical training in English. Thus, we fail to reject the

seventh null hypothesis.

Now a look at Turkish tests.
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Null Hypothesis: 8

Hoz:
There will be no significant difference between
the scores of TITLE recognition in TUrkish before
and after the theoretical training.
Table 8
The distribution oF ditferences between the TITLE
recognition scores of Turkish before and after the

theoretical trainingis summarised.

Before training A 40 7.6 3.71

0.73 78 -2.36>2.000

After training B 40 14.3 2.81

with 78 degrees of freedom, t is 2.000. The results in
Table 8 1indicate that pre—-test A had the mean value of
X = 7.6 and post-test B had the mean value of X = 14.5. As
the observed value of t is numerically bigger than 2.000,

we, therefore conclude that there is a significant



ditference ftor TITLE recognition between pre-test and post-

test. These results show that there
difference for title between the test
theoretical treatment and the test

theoretical treatment in Turkish. Thus,

null hypothesis.

Null Hypothesis:?

is a significant
applied before the
applied after the

we reject the eight

difference between

the scores of MAIN 1IDEA recognition in  Turkish

Hoz:
There will be no significant
passages before and atter
training.

Table 7

the theoretical

The distribution of differences between the MAIN IDEA

recognition scores of Turkish betfore and after the

theoretical training is summarised.
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Before training A 40 14.0 3.94
0.77 78 ~1.414<2.000

After training B 40 13.1 2.93

With 78 degrees of freedom, t is 2.000. The results in
Table 9 indicate that pre—-test A had the mean value of
X = 14.0 and post-test B had the mean value of X = 15.1. As
the observed wvalue of t is numerically smaller than 2.000,
we, therefore, conclude that there 1is no significant
difference in Main Idea recognition between pre—-test and
post—test. These results show that there is no significant
difference in main idea recognition between the test applied
before the theoretical treatment and after the theoretical
treatmant in Turkish. Thus we fail to reject the nineth null

hypothesis.

Null Hypothesis: 10

Ho:
There will be no significant difference between
the scores of SUPPORTING DETAIL recognition in

Turkish before and after the theoretical

training.



Table 10

The distribution of differences between the SUPPORTING
DETAIL recognition scores of Turkish before and after the

theoretical training is summarised.

a2

Betore training A 40 15.0 3.81
0.83 78 -0.96<2.000

After training B 40 15.8 3.61

With 78 degrees of freedom, t is 2.000. The results in
table 10 indicate that pre-test A had the mean value of
X = 15.0 and post-test had the mean value of X = 15.8. As
the observed wvalue of ¢t is numerically.smaller than 2.000,
we, therefore, conclude that there 1is no significant
difference in SUPPORTIND DETAIL recognition between pre-test
and post—test. These results show that there 1is no
significant difference in supporting detail recognition
between the test applied before the theoretical treatment
and after the theoretical treatment in Turkish. Thus we fail

to reject the tenth null hypothesis.
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Null Hypothesis: 11

Ho:
There will be no significant fifference between
the scores of CONCLUSION recognition in Turkish
before and aftter the theoretical training.
Table 11
The distribution of differences between CONCLUSION
recognition scores ;n Turkish before the theoretical

treatment and after the theoretical treatment is summarised.

Before training A 40 15.1 3.07

0.67 78 -2.36>2.00

After training B 40 16.7 2.98

With 78 degrees of freedom, t is 2.000 at the 0.0
significance. The results 1n Table 11 indicate that pre-test
A had the mean value of X = 15.1 and post-test B had the

mean value of X = 16.7. As the observed value of ¢t is



numerically higher than 2.00, we, therefore, conclude that

there is a significant difference even_ it is very small in

conclusion recognition between pre-test and first post-test.
These results show that there is a significant difference in
conclusion recognitionbetween the test applied before the
theoretical treatment and the test . applied after the
theoretical treatment in Turkish. Thus we fail to accept the

eleventh null hypothesis.

Null Hypothesis: 12

Hos
There will be no significant difterence between
the scores of VOCABULARY comprehension in Turkish

before and atter the theoretical training

Table 12

The distribution of differences between the VDCABULARY
[}
comprehension scores \N Turkish before and after the

theoretical training is summarised.
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Before traing A 40 12.7 4.3
0.85 78 -5.12>2.00

Aftter training B 40 17.1 3.5

With the 78 degree% of freedom, t is 2.000, at the 0.035
level of significance. The results in table 12 indicate that
pre—test A had the mean value of X = 12.7 and post—-test B
had the mean value of X = 17.1. As the observed value of t
is numerically higher ﬁhan 2.00 we therefore, conclude that
there is a significant difference in VOCABULARY
comprehension between the two tests. These results show that
there igs a significant difference in vocabulary between the
test applied before the theoretical training and the test
applied aftter the theoretical training in Turkish. Thus, we

reject the twelfth null hypothesis.

Up to now, the results related to theoretical treatment
both English and Turkish are indicated. The following are

related to practical training.
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Null Hypothesis: 13

Hos
There will be no significant difference between
the total scores of English passages before and
after the practical training.

Table 13

The distribution of differences between the TOTAL scores in
English betore and after the practical training is

summar ised.

Before training A 40 41.05 11.01
2.48 78 -—11.27>2.00

After training B 40 69.12 11.16

With 78 degrees of freedom, t is 2.000 (cf. Appendix G-
1) at the 0.05 level of significance. The results in table
13 indicate that pre-test A had the mean value of X = 41.05
and second post—-test B had the mean value of X = 69.12..95

the observed value of t is numerically higher than 2.000,
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we, therefore, conclude that there 1is a significant
difference betwwen the two tests. These results show that
there is a significant difference between the pre-test and
the second post-test which 1is applied after practical

training. Thus, we reject the thirteenth null hypothesis.

Null Hypothesis: 14

Ho:
There will be no significant difference between
the TOTAL SCOres in TJurkish passages before
and atter the practical training.

Table 14

The distribution of differences between the TOTAL scores in
Turkish before and after the practical training 1is

summar ised.

Beftore training A 40 6&4.55 9.93

1.99 78 -11.09>2.00

Atter training B 40 86.70 7./77
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With 78 degrees ot +Freedom, t is 2.000 at the 0.05
level of significance. The results in Table 14 indicate that
pre—test A had the mean value of X = 64.55 and second posr-
test B had the mean of X = 86.70. As the observed value of t
is numerically higher than 2.000 we,‘ therefore, conclude
that there is a significant difference between the two
tests. These results show that there is a significant
difference between pre-test and the second post-test which
is applied after practical training. Thus, we reject the

fourteenth null hypothesis.

Null Hypothesis: 15

Ho:
There will be no significant difference between
the scores of TITLE recognition in English betore
and after the practical training.

Table 15

The distribution ot differences’ between the TITLE
recognition scores of English before and after the practical

training is summarise.
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Before training A 40 2.2 4.54
0.91 78 —6.328

After training B 40 15.0 3.59

With 78 degrees of freedom t is 2.000 at the 0.05 level
of significance. The results in Table 15 indicate that pre-
test A had the mean value of X = 2.2 and second post-test B
had the mean value of X = 153.0. As the observed value of t
is numerically higher than 2.000, we, therefore, conclude
that there is a significant difference between the two
tests. These results show that there is a significant
difference in title recognition between the pre-test and
second post—test which is applied after practical treatment

in English. Thus, we reject the fitteenth null hypothesis.

Null Hypothesis: 16

Hos
There will be no significant difference between
the scores of MAIN IDEA recognition in English

before and after the practical training.



Table 16

The distribution of differences between the MAIN IDEA
recognition scores in English before and after the

practical training is summarised.

Beftore training A 40 S.6 3.24
0.61 78 ~20.722

After training B 40 18.4 2.18

With 78 degrees of freedom, t 1is 2.000 at the 0.05
level of significance. The results in the table 16 indicate
that pre-test A had the mean value‘of X = 5.6 and second
post-test B had the mean value of X = 18.4. As the observed
value of t is numerically higher than 2.000, we, therefaore,
conclude that there is a significant difference between the
two tests. These results show that there is a sisniticant
difference in main idea recognition between the pre—-test
and second post—test which is applied after practical
traininglin English. Thus, we reiect the sixteenth null

hypothesis.
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Null Hypothesis: 17

Ho:l
There will be no significant difference between
the scores of supporting detail recognition of
English passages before and after the practical
training.
Table 17

The distribution of differences between the SUPPORTING
DETAIL recognition scores in English before and after the

practical training is summarised

Before training A 40 .7 9.27

0.99 78 -3.702

After training B 40 13.6 3.48

With 78 degrees of freedom, t -is 2.000 at the 0.03
level of significance. The results in Table 17 indicate that
pre—~test A had the mean value of X = 9.7 and second post-
test B had the mean value of X = 13.6. As the observed value

of t is numerically higher than 2.000, we, therefore,
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conclude that there is a significant difference between the
two tests. These results show that there is a significant

difference for supporting detail recognition between the

pre—test and second post—-test which is applied after
practical treatment. Thus we reject the seventh null
hypothesis.

Null Hypothesis: 18

Ho:
There will be no significant di+ference between
the scores of CONCLUSION recognition in English
passages before and atter the practical training.
Table 18

The distribution of differences between the conclusion
recognition scores in English before and aftter the practical

training is summar ised.

Before training A 40 7.7 3. 66

0.80 78 -4.154

After training B 40 11.0 3.48
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Wwith 78 degrees of freedom, t is 2.000 at the 0.05
level of gsignificance. The results in Table 18 indicate that
pre—test A had the mean value of X = 7.7 and post—-test B had
the mean value of X = 11.0. As the observed value of t is
numerically higher than 2.000, we, therefore, conlude that
there is a gignificant difference between the two tests.
These results show that there is a significant difference in
conclusion recognition between the pre—test and secon post-
test which is applied after practical training. Thus, we

reject the eighteenth null hypothesis.

Null Hypothesis: 19

Ho:
There will be no significant difference between
the scores of VOCABULARY comprehension in English
passages before and after the practical
training.

Table 19

The distribution of differences between the vocabulary
scores of English before and after the practical training

is summarized.
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Before training A 40 9.1 4,25

1.00 78 —2.49

After training B 40 11.6 4.69

With 78 degrees od Ffreedom, t is 2.000 at the 0.095
level of significance. The results in Table 19 indicate that
pre-test A had the mean value of X = 9.1 and second post-
test B had the value of X = 11.6. As the observed value of t
is numerically higher than 2.000, we, therefore, conclude
that there is a significant difference between the two
tests. These results show that there is a significant
difference in vocabulary comprehension between the pre—-test
and second post-test which is applied after practical

treatment in English. Thus, we reject the nineteenth null

hypothesis.

Now a look at the five reading skills in Turkish

passages before and after practical training.
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Null Hypothesis: 20

Ho:
There will be no significant differences between
the scores of TITLE recognition in Turkish
passages before and after the practical training.
Table 20

The distribution of differences between the TITLE
\
recognition scores 'O\ Turkish before and after the practical

training is summarised.

N X SD SEd. d.f. ¢t

Before training A 40 7.6 3.71
0.71 78 -10.820

Aftter training B 40 15.3 2.54

With 78 degrees of freedom, t is 2.000 {(cf. Appendix G-
1) at the 0.05 level of significance. The results in Table
20 indicate that pre-test. A had the mean value of X = 7.6
and second post-test B had the mean value of X ; 152.3. As

the observed value of t is numerically higher than 2.000,



we, therefore conclude that there is a significance between
two tests. These results show that there is a significant
difference in title recognition between the pre-test and
second post—-test which is applied after practical treatment.

Thus, we reject the twentieth null hypothesis.

‘Null Hypothesis: 21
Ho: (
There will be no significant ditference between

the scores of MAIN IDEA recognition in Turkish passages

before and after the practical training.

Table 21

The distribution of differences between the MAIN IDEA
recognition scores in Turkish before and after the practical

training is summarizsed.

Before training A 40 14.00 3.94
0.74 78 -5.510

After training B 40 18.10 2.56
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With 78 degrees of freedom, t 1is 2.000 at the 0.05
level of significance. The results in Table 21 indicate that
pre—test A had the mean value of X = 14.00 and second post-
test B had the mean value of X = 18:10. As the observed
value of t is numerically higher than 2.000, we, therefore
conclude that there is s significant difference between the
two tests. These results show that there is a significant in
main idea recognition between the pre-test and second post-
test which is applied after practical training in Turkish

passages. Thus, we reject the tentyfirst null hpothesis;

Null Hypothesis: 22

No:
There will be no signiticant difference between
the BSUPPORTING DETAIL. recognition scores of
Turkish passages before and after the practical
training.

Table 22

The distribution of differences between the SUPPORTING
DETAIL recognition scores in Turkish before and after the

practical training is summarized.
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Before training A 40 15.00 3.81
0.71 78 -3.798

After training B 40 17.70 2.37

With 78 degrees of freedom, t 1is 2.000 at the 0.05
level of significance. The results in Table 22 indicate that
pre—-test A had the mean value of X = 15:00 and second post-
teét B had the mean value of X = 17:70. As the observed
value of t is npumerically higher than 2.000, we, therefore
conclude that there is a significant difference between the
two tests. These results show that there is a significant
differen&e in supporting detail recognition between the pre-
test and second post—-test which is applied after practical
training in Turkish. Thus, we reject the twentysecond null

hypothesis.

Null Hypothesis: 23

Nos
There will be no significant difference between
the CONCLUSION recognition scores 1in Turkish

passages before and after the practical training.



Table 23

The distribution of differencesbetween the CONCLUSION
recognition scores of Turkish before and aftter the

practical training is summarised.

Before training & 40 15.1 3.07
0.65 78 -3.301

N

After training B 40 17.4 2.79
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With 78 degrees of Freedom, t is 2.000 at the 0.05
ievel of sifnificance. The results in Table 23 indicate that
pre-test A had the mean value of X = 15.1 and second peost-
test B had the mean value of X = 17.4. As the observed value
of t is numerically higher than 2.000, we, therefore
conclude that there is a significant difference between the
two tests. These results show that there is a significant
difference in conclusion recognition between the pre—-test
and second post—-test which is applied( atter practical
treatment in Turkish. Thus, we reject the twentythird null

hypothesis.
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Null Hypothesis: 24

Ho:
There will be no significant difference between
the VOCABULARY comprehenhion scores in Turkish
passages before and after the practical training.
Table 24

The distribution of differences between the VOCABULARY
comprehehsion scores of Turkish before and after the

practical training is summarized.

Baefore training A 40 12.7 4.13

0.79 78 -6.915

After training B 40 18.2 2.85

With 78 degrees of freedom, t is 2.000 at the 0.035
level of significance. The results in Table 24 indicate that
pre-test A had the mean value of X = 12.7 and second post-—
test B had the mean value of X = 18.2. As the observed value

of t is numerically higger than 2.000, we, therefore,



conclude that there 1s a significant difference between the
two tests. These results show that there is a significant
difference for vocatbuiliary comprehension between the pre-
test and second pocst-test which is applied after the
practical treatment 1in Turkish. Thus, we reject the

twentyfourth null hypotnesis.

Now we may compare the differences of Ffive reading
- skills between Englisn and Turkish passages befare and

after the practical training.

FIGURE B

The distribution of differences between Engliéh and Turkish

in the post-test applied after theoretical training.
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FIGURE C

The distribution of differences between English and Turkish

in the post—-test applied after pracrhical training.
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4.2, Bummary of the Statistical Results

The results indicated in this chapter are summarized in
the following tables (Table 25, Table 26) and discussed as

tollows:

Table 25 indicates the differences between the pre-test
and post-test applied after theoretical treatment in

English. The comparison is made between the scores of title,

main idea, supporting detail, conclusion, vocabulary and
total.
Table 25

\
The results of Reading ©Skills N English Passages Total

Scores and Component Scores Between Pre-test and Post-test

Applied after Theoretical Training.
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A B
Pre—test t—values Post-test

X X
Total 41.0 0.89 n.s 38.7
Title 7.2 3.18 «x 5.9
Main Idea 5.6 -1.82 n.s 6.9
Supporting Detail 9.7 1.02 n.s 8.5
Conclusion 7.7 ~-0.12 n.s 7.8
Vocabulary 9.1 -0.31 n.s 9.4

¥ p>0.05

It is seen in Table 25 that the comparison of the pre-
test and post-test applied atter theoretical treatment shows
significant difference only in title recognition, but it is
interesting that it is 1in the opposite direction, as title
has the mean value of X = 5.9 in post-test and it is
numerically less than the mean value of X = 9.2 in pre-test
so the change in title recognition is not progressive but
retrogressive. In total scores and in component scores there

is no significant difference.



TABLE 26

The results of Reading ©Skills of Turkish Passages Total

Scores and Component Scores Between Pre-test and Post-test

Applied aftter Iheoretical Training.

73

A B
Fre—-test t-value Post—-test

X X
Total 64.5 -6.88 X 79.2
Title 7.6 -2.36 X 14,5
Main Idea 14.0 -1.41 n.s 13.1
Bupporting Detail 15.0 -0.96 n.s 15.8
Conclusion 15.1 -2.36 X 16.7
Vocabulary 12.7 -9.12 X 17.1

¥ p>0.05

As can be seen from the results in Table 26, the
comparison of the two tests showed that there is a
significant difference in Total Scores. Also there is a
significant difference in identification of Title,
Conclusién and Vocabulary comprehension. But the tests were
not significantly different from each other in Supporting

Detail, and Main Idea.



TABLE 27

The Results of Reading ©Skills in Enpglish Passages Total
Scores and Component Scores Between Pre—test and Post-test

Applied after Pragtical Training.

A B
Pre-test t-value Post-test
X X
Total 41.0 —11.27‘* 69.1
Title 9.2 —-6.32 X 15.0
Main Idea 9.6 -20.72 % 18.4
Supporting Detail 9.7 ~-3.90 X 13.6
Conclusion 7.7 -4.15 X% 11.0
Vocabulary 9.1 ~2.49 X 11.6

* p»0D.0S

Table 27 indicates the differences between the scores
of pre—test and post-test. As for the compariscon of the two
tests in English, both tests showed a significant difference
not only in Total scores but also in the components Title,
Main idea, Supporting Detail, Conclusion and Vocabulary.
When the skills mentioned above were examined statistically
it was observed that there was a development after practical

training English.



The findings in Table 28 also show that the results are
the same in Turkish as in English. When the total scores and
component scores were examined statistically there was a
significant difference 1in all scores between pre—-test and

post—test applied after practical treatment.
TABLE 286

\
The Results of Reading Skills N Turkish Passages Total

Scores and Component Scores Between Fre—-test and Post—-test

Applied after Practigal Training.
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A B
Pre-test t~value Post-test
X X
Total 64.95 -11.09 86.7
Title 7.6 -10.82 15.3
Main Idea 14.0 ~-5.951 i8.1
Supporting Detail 15.0 -3.79 17.7
Conclusion 12.7 -6.71 18.2

Vocabulary 15.1 -3.50 17.4




CHAPTER..V

DISCUSSION AND SUGGESTIONS

S5.1. Discussion

The analysis of statistical results of the t—-test for
independent samples showed that practical treatment had a
very positive role in teaching reading skill, so there is a
gsignificant difterence in total scores and component scores
of Turkish and English tests between the pre—test applied
before practical treatment and the post—test, applied after
practical treatment. But it was observed that theoretical
treatment resulted in no improvement on reading skills, in
English. On the contrary, in Turkish there is a significant
diFFerence in total scores, title, conclusion and vocabulary
between the test applied before theoretical treatment and

the test applied after the theoretical treatment, but main
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idea and supporting detail are not significantly different.

One may say, therefore, that in pre—-test the scores for
each skill are very low, as for the comparison of English as
a foreign language and Turkish a native language, it is
observed that the obtained scores of Turkish are high except
title. (cf. Table A) In Turkish, Students are more
successful as it is their native language. They are expected
to have a very high proficiency 1in Turkish. But in title
recognition English language goes ahead. 1t is assumed that
elementary level texts in English have easier topics.
However, in Turkish high level texts were used as they were

appropriate for students.

As can be seen from the statistical results,
theoretical training no effect on teaching reading skills in
English. So it can be said easily that in teaching reading
slills theoretical training should not be adopted in English
+or developing reading comprehension. In Turkish passages
except main idea and supporting detail in the other reading
skills - title, conclusian, vocabulary - there is
improvement even if it 1is very small after theoretical
treatment. At least it can be said that for main idea and
supporting detail theoretical treatment in teaching reading

skills is not advised.
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After theoretical treatment, it is seen that in post-
test the obtained scores of skills in Turkish is higher than
in Enélish and there are no important differences between
Turkish and English. They are similiar to pre-test. (c+.

Table B)

Statistical results indicated that, reading skills
training should be carried out practically. There is
improvement in all 35 reading skills both in English and

Turkish after practical treatment on reading skills.

Another i1mportant and interesting‘ result is that the
obtained scores of reading dkills after practical treatment
in English and in Turkish are very close, particularly in
title and in Main idea the scores are very similiar. (cf.
Table C) This shows the adequacy of practical treatment’s

eftfect on reading skills.

In fact the general purpose of this study being to find
out whether the students can or cannot use important reading
skills defined by Langan as identification of title, main
idea, supporting detail, conclusion, and vocabulary
comprehension a pre—test was given and it was observed that
these skills can not be used - eFFiciently; at IlIeast as
efficiently as in the post-test applied after practical

treatment.
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In the traditional paradigm, as was said before in
Chapter 1I, generally, a teacher makes the students ?ocus
their attention on syntactical patterns while a text is
being read. But the important reading skills affecting
reading comprehension in a very different ways mostly, are
forgotten. In this study it is proved once more. Anather
point that comes into light in this study is that practical
treatment on teaching reading skills consisting of -—-t, m,

s, ¢, v — works in reading skills training.

The other view that should be taken into consideration
is that the inefficiency of applying reading skills
mentioned above takes place in native language., This means,
the inefficiency of applying reading skills is not caused by
being a beginner in the foreign language. It is proved that
atter practical treatment there is similar improvement in

appllying reading skills both in English and Turkish.

A very interesting critical point is that theoretical
treatment makes no improvement in learning and applying

reading in English.

Thus, we can say that a functional approach to teaching
reading and reading-oriented teaching in reading courses
leads to efficiency 1in reading faor comprehension.

Because reading skills are something that can be learned by
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application not by listening. Learner application 1is only

possible in a learner—centered classroom.

In Short, the statistical results indicate that there
is a significant difference 1in reading skills title, main
idea, supporting detail, conclusion, vacabulary after
practical treatment. This means that practical treatment on
reading skills consisting of the above skills would help
students to develop an ability to effectively identify.
topic, to distinguish main idea and subordinate ideas
carefully, to recognize conclusion and recognise words or

idioms in context.

fAs a conclusion, this research indicates that the
dependent variable had an effect on the independent

variable.
5.2. Suggestions for Further Studies

In some other studies text type varience can be tested
to find out whether a difference 1n text type affects the

use\reading skills, in reading for comprehension.
o'

The other Ffactors which affect reading comprehension,
such as time limitations, length of the text and some

discoursal elements like the reader’s interest, the content,
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age can be tested to find out the roles of these factors in

teaching reading skills.
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Appendix A-1
The Passage used in pre-test

PASSAGE 1

Almost everyoﬁe likes dogs, and almost evervone likes
to read stories about dogs. Here 1is a story about an
intelligent dog. This dog was a seeing—eye dog is a special
dog which helps blind peop]e walk along the street and do
many other things. We call these dogs are the "eyes'" of the
blind man and they help him to "see'". These dogs generally
go to special schools for several vears to learn to help

blind people.

One day a seeing-eye dog and a blind man got on a bus
together. The bus was Full of people and there were no
seats., One man, however, soon got up and left his seat. The
dog took the blind man to the seat, but there was very
little space. The dog began to push the people on each side
with his nose.lHe pushed and pushed until the people moved
down and finally there was enough space for two people. The
blind man then sat down and the dog got up on the seat at
the side of the blind man. He lay down and put his head on
the leg of the blind man. He was very comfortable and soon
fell asleep. Everyone on the bus had to smile at the
intelligence of the dog in making space for the bl’nd man
and, at the same time, making a place for himsélF.

Dixson, 1930: 7 - 8
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Title

The best titlelFDr the passage is:
1. Blinds’ poor life

2. Dog and Blind

3. Intelligent dogs

4. Blinds’ best friend

Main Idea

Which sentence best expresses the main idea?

1. Blind men need intelligent dogs with them.

2. Intelligent seeing-eye dogs know to help blind people.
3. Dogs are friendly anf intelligent animals.

4. Dogs are go to school to learn to help blinds.

Suppor ting Detail

The dog pushed the eople with his nose
1. to look through the window.

2. to find a seat fot the blind man.
3. to get off the bus.

4. to make a seat Ffor the blind man and bhimself.

Conclusion

Based on the passage, we could conclude that:

1. Dogs can help blind men so blinds should keep dogs.
2. Dogs are useful animals.

3. Dogs are man’s best and intelligent friend.



4. Dogs can be educated.

Vocabulary

The word “seeing—-eye’ means:
1. blind.

2. unblind people.

3. intelligent.

4. eye
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Appendix A-2
The Passage used in pre—test

PASEAGE 2

Sometimes students have difficulty in remembering the
names o+ the months in English. If we know something of the
history of these names, possibly they will not seem so

difficult to us.

The names of the months all come from Latin. Many of
the names were names of Roman Gods. January, March, May,
June - these monﬁhs are named after Roman Gods. January was
named after the god Janus. The name February comes from a
Roman celebration. The name of this celebration was Februa.
It was a celebration of cleaning. The third month, March, is
named aftter the Roman God’éF war, Mars. The origin of the
word April is not known exactly. Probably the word comes
from the Latin word apeiri. This Latin word means "to open”.
In spanish today there are two words abrir (to open’) and
abierto (open). In the month of April the skies open. It
rains very often. The trees become green. Grass and flowers
appear. The month of May is named after the Goddess Maia.
Maia was young and pretty. She was the goddess of the
fields. She was the mother of the god Mercury. The month of
June was named after the goddess Jun. She was the wife of
Jupiter. Juno was a beautiful woman. The seventh month of

the year, July, is named after Julius Ceasar. Julius Ceasar
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was a famous general. He became dictator of Rome. Before the
time of Ceasar another calender was used. The year began in
March instead of January. The present month of July was then
the fifth month instead of seventh month. Ceasa changed
this. He made a new calender. This is the calender we use at
present. Ceasar himself was born in July. He gave the name
of July to this month, ‘the seventh month of the new
calender. After Julius Ceasar came his nephew, Augustus was
Octavius. Later, when he became emperor, the people wished
to please him. They gave him the title of Augustus, meaning
"noble". They alsolcalled the eighth month August after him.
Possibly you have read something of the augustan period of
Roman history. It is called the "Golden Age". THe months of
September, Octobeyr, November, and December need little
explanation. In our calender today they are ninth, tenth,
eleventh, and twelfth months. But in the old calender before
Julius Ceasar they were the seventh, eighth, ninth and tenth
monthg. The ﬁames for the months September, October,
November and December therefore came from the Latin words
for seventh, eighth, ninth, and tenth.

Dixson, 1950: 792 - 8

(A

Title

The best title for this passage is:
1. Roman gods.

2. Months.

3. Word Origins
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4.

The names of the months

Main Idea

The main idea of that passage is that:

1.

Origin of the names of the months are very interesting.
Students have difficulties to learn the names of the
months.

I+ we know the history of the names of the months we
learn them.

Months® names come from Roman gods.

Supporting Detail

The names for December come from

Julius Ceasar himself who was born in December.
Roman history which is callde "Golden Age'.
0Old Roman calender.

Latin words "tenth'" from old Latin calender.

Conclusion

On

1.

!

the basis of the passage one could conclude that:

To understand the meaning of the name of a month we
should leook at its history in Latin.

People use gods’ names to name the months in some
communities.

History and calender go together.

The names of the months have intersting origins.



Vocabulary

What the word ‘apeiri’
1. open

2. to open

3. April

4, month

means?
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Appendix A-3
The passage used in pre—test

PASSAGE 3

Severel@ experiments were made with different animals
to find out which was the most intelligent. It was found
that the monkey was more intelligent than the other animals.
In a magazine recently there were several pictures of a
monkey. This monkey belongs to a woman on Long Island. The
woman is an American housewife. Bhe has had the monkey many
vyears. The monkey is a pet. Some people have dogs or cats as
pets. This woman has the monkey as apet. The interesting
fact about this monkey is that he can wash dishes. He washes
the dishes for the woman evereyday. He likes to wash dishes.
He will spend hour after hour washing dishes. He never
breaks a dish. But sometimes he washes the same dishes over
and over. If the woman tries to stop him, he then gets
angry. He begins to throw the dishes in all directions. But

this does not happen very often.

The woman’s husband is very contented with the monkey.
The husband never has to help his wife wash the dishes. The
monkey does all this work. But the husband says that he
cannot understand how anybody, a person or a monkey, can

like to wash dishes so much.

Dixson, 1930: 42-43



Title

76

The best title for the passage is:

1. Unknown facts about monkevs

2. Monkey and Dishes

3. An Intelligent Monkey and unhappy Husband

4. Monkeys

Main Idea

The main idea of this passage is that:

1. Monkeys are very intelligent pets.

2. It

is difficult to understand monkeys sometimes.

3. Monkeys are good friends.

4. Monkeys are very clever and different animals among the

other animals.

Supporting Detail

The monkey gets angry when

1. the woman wants him not to wash dishes again and again.

2. the husband helps his wife in washing the dishes.

3. the woman washes the dishes over and over.

4., the husband wants him not to wash the dishes over and
over.

Conclusion

Based on the passage we can conclude that:

1. Monkeys like washing dishes.

2. After sometime, a monkey can act like a man in a family.



3.

4.

Monkeys are different animals than the other pets.

People like monkeys because they are intelligent animals.

Vocabulary

The word ‘contented’ means:

1.

2.

3.

4.

happy.
unhappy.
SOrry.

WOrry.
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Appendix A-4
The passage used in pre-—-test

FASSHGE

4

Everyone has heard of Rachmaninoff. He was & very

famous pianist, Me was also & Famous Ccompossr oF |l

FRachmaninot+ liked to tell this story about himseldis

"When T was a very amall boy | once playved at a party
at the home of Fussian nobleman. | was only 21igbt vears old.

But 1 had been playing the piliano For several vears. I

wall. The piece whish I plaved was "Freutzer Sonata’ by
Eeethoven. I plaved the piece very wall. At least 1 thought

S,

YRt the R

s

L

it rer Donata, as vy Know.,

several wvery long re In each of these rests 1 took ny

handds From  the pianag  angd  waited. T me this  was

BH

VERTY
diramatic. But it seems  that the mobther of the nobls  man

thouwght differently. She was a very pleasent  old  lady.

she came over to me. She

Finally, during one of these rests
touched me on the head kKindly and saids “Fy bov. why don’t
Yo

yoou play us somsthing that youw know?

Diwson, 1950 1321-122

Title

The best title for this passage is:



1.

2.

3.

4.

The 'Kreutzer Sonata’
Understanding of Music
Different Understanding of Music

Dramatic Rests

Main Idea

Which sentence best expresses the main idea?

1.

Rachmaninoff thinks that he plays "Kreutzer Sonata"
well. |
Rachmaninoff was a very famous pianist.

Rachmaninoff plaved “Kreutzer Sonata’ at a party at
ot Russian nobleman, very well.

Rachmaninof+ liked to play ‘Kreutrzer Sonata’

Beethoven.

Supporting Detail

When Rachmaninoff was playing Kreutzer Sonata

1.

a very pleasent old lady liked it very much.

the mother of the nobleman listened it carefully.
an old ladt wanted him to play it again.

an old lady came over to him and wanted him to

another piece that he knows.

Conclusion

Based on the passage, we could conclude that:

1.

2.

99

very

home

by

play

Music can be understood differently by different people.

Kreutzer Sonata has many long rests.



3. To 1like and to understand music, we should have some
knowledge about it.
4, If you stop playing for rest somebody can understand that

vou don’t remember the piece.

Vocabulary

The word ‘rest’ means
1. stop.

2. piece.

3. movement.

4. temporary stap.

s

(@]
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Appendix A-5
The Passage used in pre—-test

PASSAGE S

This story is about a monkey is a very old one. Aesop,
a Greek writer first told the story many vears ago. The
storiegs of Aesop always had a moral. What is the moral of
this story? The moral is that sometimes peaple do things too

quickly without thinking.

In this story the monkey belonged tolan old man. The
old man was very Ffond of the monkey. The monkey was very
clever. When birds came to the garden, he chased them away.
He also helped the old man in many other ways. The old man
often fell asleep during the day in his chair. Then the
monkey sat at the old man’s side and chased the flies away
from the old man’s face. One hot afternoon in the summer the
old man was asleep in his chair. A fly came and sat on the
end aof the old man’s nose. The monkey chased it away. This
continued for five or six times. The monkey at last became
very angry. He jumped wup, ran to garden, and picked up a
large stone. The next time that the flay sat on the old
man’s nose the mdnkey hit it hard with the stone. He killed

the fly, but unfortunately he also broke the old man’s nose.

Many people, even people who are our friends sometimes

act like this monkey. They do things too quickly, without



102

thinking. Instead of doing good, they hurt us. Such friends
are sometimes worse than enemies.

Dixson, 1950: 44

Title

The best title for this passage is:
1. First think

2. A Monkey’s Stupid Behaviour

3. Man’s Best Friend

4. Enemy or Friend

Main Idea

Which sentence best states‘the main idea of the passage?

1. People sometimes do things too guickly without thinking.
2. People sometimes behave like animals.

3. People likes monkeys very much, but théy are dangerous.

4. People are good friends with monkeys.

Supporting Detail

The monkey broke the old man’s nose because it (he):
1. wanted to play with the fly.

2. wanted to take the fly.

3. chased the fly away.

4. wanted yo kill the fly.

Conclusion

We can conclude from this passage that people:



1. sometimes hurts us unwillingly.
2. do things without thinking are very dangerous.
3. do things very guickly.

4., act like animals.

Vocabulary

The word “moral’ means:
1. story.

2. lesson.

3. conclusion.

4. end.
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Appendix A-6
The passage used in pre—-test

PASSAGE 1

Yazarlarin buyuk cogunlugunun en azindan kendileri icin
ginlik tuttuklarini saniyorum. GUn boyunca kisiyi iyiligi
veya kotuluguyle etkilemis bir an, bir olay, bir mekan,
diyrlim agik pencereden kulaga sbyle bir carpan bar
konusmanin bellekte uyandirdigi cagrisimlar vazarin o anda
kayda gecirmezse bir daha ayni1 renktte ayni tonda
yasayamlyacagl‘malzemeyi olusturur. Bazen o an, o olay, o
mekan, o kadar canlidir ki, bellegin kendini diri tutmak
icin giristigi kacinilmaz eleme-isleminden siyirtacaginizi
dusunursiniiz, sigara paketinizin arkasina kargacik burgacik
bir not almakla yetinirsiniz. Ne yazikki ileriki glnlerde bu
mithis esin kaynaginin ne demeye geldigini cozemezsiniz bir
tirlid. Si1k s1k bu deneyimlerden gecen yazarlar ister istemez
gulik tutmaya vyionelirler., Bu 0ozel, kisisel notlar dafterdse
kalirsa, yazarin gunlugi oluyorlar, vayinlananlarsa,
"gunce". Guncelerin en bluylk vyarari, vyazarin 1i¢ dinyas:
ustine okura vyan bilgiler vermejleri bence. Her ne kadar
vazar, boyle bir glididen vyola c¢i1kmiyorsada. Bir baska
yararlari vyazar:in sanatsal degistirme ya da kurguya
elverigli g6rmedigi ama sdézlnu etmeden de edemedidi
izlenimleri okuruyla paylasmasina olanak tanimalaridivr. Daha

dogrudan bir edaebiyat tirld glnce.
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Ama her gunce yazisinin sapina kadar dogrucu oldugu
ileri sitriulebilir wmi? Saniyorum, hayatta dogruculuk ile
patavatsizlik arasindaki o6nce ki1l payil gibi gorinen blylk
ucurum burada da gecerli. Glincel yasamda patava£91zl1k, size
dayali oldugu icgin edildigi yerde kalabilir, bagislanabilir,
zamanla patavatsizlik kisinin sevimli bivr 6zelligi diye hos
goridlebilir bile. Oysa ‘"yazil: patavatsi1z1li191" aninda

vanitlayamazsaniz, sonradan tekzip bile edemezsiniz.

Gecenlerde oykicu bir arkadasim ve esiyle Darka’da
enfes bir hatta sonu gecgirmistik. Ani1larimiz, edebiyat,
Tlirkcge, giincel olaylar, vemek tarifleri... Kisaca,
konusmadigimiz konu kalmadi. Uzun suredir biyle el uUstinde
tutulmamistim, simaracaktim neredeyse. Neyge ki son gunki
onlary agirlama istegime u&up beni yakinlardaki cok guzel,
eski tarz bir kir lokantasina gétirdiler, konuklarim olarak.
Bir ara aklima "ucuz'" bir lokanta mi1 sectikleri gelmedi
degil. Ama odzenle hazirlanmis mezeleri gérince kuskum hemen

dagild:z.

Guntn dogrusu buydu de ben dnimdeki gercegdi baska turlid
gérme aliskanligindaki bir gunlik tabin gercekligiyle

ilgilenirsiniz gdyle vazabilirdim sodozgelimi:

"X ile Y, beni hafta sonu icin Darka'ya cagirdilar.
’Neden acaba?’ divye diiglUndiim. Bunca zamandir hicg

1

aramamislardi, benden stz ettiler Ustelik. vb...
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Bu drnegi vermemin nedeni ayni tavirlardaki gunlik

vazarlarinin ayni gunu, bir anlamda ayni gercegdi nasil

farkli1i girebileceklerini gostermek. Gunce,. vazarin 1ig¢
diinyasini kavramamiza vardimci olur tabii ama valnizca
birkacg gunun gercekleriyle degil, butin kitabin

gercekligiyle ilgilenirseniz kesfedebilirsiniz o vazara.

Uyar, 1990: 53

Baslik

Bu parca igcin enuygun baslik hangisidir?
1. Yazar ve Gunlik

2. GUunlugin Unemi

3. Gunluk ve Gercek

4. Bir Edebiyat Turl Olarak Gunce

Ana Fikir

Asagidaki clUmlelerden hangisi en iyi bigcimde ana Fikri

belirtir?

1. VYazarlar vyasadiklar: onemli olaylari unutmamak ig¢in
gunlik tutarlar.

2. Her yazar gunlik tutmak zorundadir.

3. Bir gunlikte yazar kendini etkileyen bir olayin yvarattig
duygular:i ve dustnceleri en samimi bicimde kayda gecirir.

4. Yazarlari olaylardan etkilenisi her zaman ayni defildir.
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Yardimci1 Fikir

Yazar glunliginde:

1.

Arkadas: ve esinin kendini niye yemege cadirdiklarina
sasirdigini yazacagini sdyliuyor.
Arkadasi1 ve esiyle cok iyi bir hafta sonu gecirdiklerini
vyazacagin: sodyluyor.

Arkadasinin ve esinin kendini ¢ok simartttiklarain:
yazacagini soéyliuyor.

X ve Y ile Darka’da enfes bir hafta sonu gecirdikleriﬁi

yazacagin:i sdyluvyor.

Sonug

Bu parcava dayanarak c¢ikaracagimiz sonuc sudur:

1.

2.

Gunlik tutmak faydali bir istir.

GBlnldk  tutmak insanin olavylar karsisindaki hislerini
devamli hatirlamasiny saglar.

Gunlik ve glince yvazarken yazarlar farklilasirlar.

Gince bir yazarin 1i¢ diinyasini kavramamiz: tam olarak
saglayamaz, cunkd gunlik yazarken oldugu kadar gercekci

ve samimi olamayabilirler.

Kelime

‘Gince’nin anlami:

yvyayinlanan gunluk notlaridir.
bilgi veren gunliktir.
kisisel notlardir.

yvayinlanmayan glunlik notlaraidir.



Appendix A-7
The passage used 1nh pre—test

PASSAGE 2

"Bana sevdiginiz rengl soyleyin size kim oldugunuzu

sbyleyeyim." Renklerle ulirasan arastirmacilar artik bu tur

iddiali konusmalar vapabilivyorlar.

Eski Yunan’dan bu yvana tedavi amacivla da kullanmilivyor

renkler. Eski Misir’1in Heliopolis glnes kentinde bulunan

tedavi tapinaklarinda renkli isi1klardan vyararlanilird:.
Eskiden doktorlar cicek hastaligim, kalin kirmizi
perdelerden suzdlen alos kirmiza 1s1kla aydinlatilmis

odalarda tedavi ederlerdi. Onaltici vizyilda yasayan dnlia
doktor Johnd Godestone, Kral l.Edward’in oflu cicege veke

landiginda onu tedavi etmek igin parlak kirmizi carsaflara
sarmis, kirmizi perdeli bir odada kirmizi Ortuler sevili bir
vataga yatirmigstir. Hastaliktan c¢ocukta en ufak bir iz
kalmamistir. Uykusuz luk ceken hastalarra da eskiden
dokt\orlar odalarinda mavi perde ve drtitler bulundurmalarini
dgutlerlerdi. Amerika’da"KaliForniya’daki San Bernardino
hastanesine saldirgan bir tutuklu getirildiginde, hemen dzel
bir hicreve atilair. Bu d@zel hlicrenin duvarlari pembe
novailidir ve 1siklandirilmasi: de pembe lembalarla yapilair.
Pembe hiucreye kapatilan tutuklu bes dakika icinde sakinle-

sir, on dakika sonra deri bir uwykuya dalar. Yedi ana rengin

108



varligini biliyoruz. Gozimuzle algilayabildigimiz bu renkle-—
rin vicut dzerinde etkili olduklari cok sayida calisma ile
ortaya konmustur. ABD  de New England devliet hastahane-sinde
kan basinci normal olan 25 hastahane parsoneline 25 dakika
sire ile mavi 1s1k banyosu uygulandi. Istisnasiz herkesin
kan basincinda disme gdridldia. Kirmizi 1si1k banyosu yapildi—
ginda ise tuminin kan basinci artti. Ilging olan bir nokta
da, bu kisiler 1sik banyoéu uydulanmadan da saalt mavi ya da
kirmizi 15101 duisunerek ayni1 sonuclara ulastilar. Bu arada
uygulama suresinin uzatilmasiyla sonuclarin degistigni be-
lirtmek isteriz. Unemli bir baska nokta da, en dinlendirici
ve sakinlestirici renk olarak bilinen yegsilin maviden sonra
geldiginde kalp atislarinda hizlamnma girilmesiydi. Bu gorin-—-
gu, renklerin etkileriyle ilgili bilgilerimizin daha cok
aydinlatilmaya gereksinimi oldugunu agcikca gidsteriyor. Renk-
lerin tek tek etkisi bilindiginde, o renge ait eksiklik va
da fazlalik belitileri, o renkten bir besin maddesiyle du-
zenlenebiliyor. Ornedgin kirmizl eksikligi gorilen bir kisi,
kirmizi renkli besin maddeleriyle va da esyalar kullanarak
kirmiziya ait titresimler alabiliyor. Kisinin hangi renge
eksiklik ya da fazlali1gyr oldugu Avrupa ve Amerika  daki bir-
cok renk terapisti tarafindan belirlenebilivor.

Uzerkan, 1990: 47

Baslik
Bu parca igin en uygun bagslik hangisidir?

1. Renk ve Insanlik
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2.

Renkler

3. Hangi Renkleri Nicin Severiz?
4, Renkler ve Insan Uzerindeki etkileri
Anafikir

Asafidaki climlelerden hangisi bu parcanin anafikrini en iyi

verir?

1.

Renklerin insanlar uzerinde eskiden beri bilinen etkileri
vardir.

Insan igin her rengin bir anlami vardir,

Insanlar karakterlerine gbre renkleri secerler.

Hasta insanlar renklerle tedavi olabilir.

Yardimci Fikif

Renklerin vicut Uzerindeki etkileri yapilan deneylerle:

1.

Amerika’ da Kaliforniya’daki San Bernardino hastahanesinde
ortaya konulmustur.

Kral 1. Edward’1n ofglu cigcege vyakalandigd:i: zaman ortava
cikmistar.

Eski Misir’1in Heliopolis kentinde bulunan bir tedavi
tapinaginda ortaya konulmustur.

ABD” de New England devlet hastahanesinde D}taya konulmus-—

tur.



Sonucg

Bu

parcadan cikarabilecedimiz sonuclar sudur:

1. Insanlar ¢ ok eski devirlerden beri renklerle ilgilenmis-
lerdir.

2. Insanlar c¢ok eski devirlerden beri renkleri tedavi ama-
ciyla kullammislardir.

3. lnsanlar renklerin insan Uzerindeki etkilerini cok eski
devirlerden beri bilmektedirler ve kullanmaktadirlar.

4. tnsanlar bugin yedi ana rengin varligini bilmektedirler.

Kelime

‘Gorungll’ kelimesinin parcadaki anlami nedir?

gorianti
SONUC
son

neden



Appendix A—-B
The passage used in pre—test

PASSAGE 3

KADIN Ankara’da liks bir otelde kaliyor. Ertesi glin is
toplantisi var. Aksam yemegde iniyor ve otelin mizikli
restoraninda yemek istiyor. Ama dnunde kapl gibi garsonlar,
iyi egitim gérmisler, Turkge™ leri de iyi, "vasgsah'
demiyorlar ama, kibarca "Tek basiniza misiniz efendim?" diye
soruyorlar,. Kadin valniz oldugunu sdyliyor. Iste ondan sonra
yvassah manti1g: . baslivor. Yalniz biv kadini, mizikli
restorana alamiyacaklarini bildiriyorlar. Kadin direnivyor,
sonunda en kogsedeki masaya, yilizdk duvara ddinlik bicimde
oturtuluyor. Ayni1 sey Kalamis sahil yolundaki bir lokantada
da vyasaniyor. Ama buragl vassah mantigina uygun bir
grdnimde... Yedi kaninin rezervasyonu, aralarinda erkek yok
gerekcesiyle kabul edilmiyor.

Ayn1 olaylar "liuks" diye tanmimnmis restoranlarda de ger-—
ceklesince saskinligimiz ivice artivor. Ornegin "liks"
restoranimiz Samsa’da boyle bir durumun vyasanabilecedine
inaniy misini1z? Yasaniyor. 2 Eylul Pazar gunu iki kadin saat
23.00 civarinda Samsa'ya geliyorlar. Kapi1 gbéreviisi onlar:
iceri almak istemiyor. Nedeni sorulunca, "Yemek servisimiz
sUirluyor" denivyor. Hanmimlar barda ya da diskotekte
oturacaklatini sdyliuyorlar, adam gidip baska bir gdrevlivyi
cagiraiyor, o daha gercekci, acikca ifade ediyor ve sidvyle

divor: "Yalniz iki bayanm iceri alamam."” Hanimlar kim
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oldugunu soruyorlar, adam gururla sdyluyor, "Kapi gorevlisi

Nizam’1im ben" diyor.

Bitmedi... Yine liks -bir YEYr ... Cubuk lu 29 ..
Arkadaslarinin dogum glnunl kutlamak icin 29’a giden besg
geng kiz kapidan geri gevrikliyor.Bunun da sebebi yanlarinda
bir erkek olmamasi. Kizlar o kadar vol gitmisler,
direniyorlar, "Ne biiliyorsunuz, belki erkek arkadaslarimiz
iceride" divyorlar. Kapidaki gdrevli kararil:i, "Adlarim
sbyleyin, biz cagirip soralim” vyanitir veriliyor. Ve kizlar

iceri giremiyorlar.

Bati’nin en son moda givim kugamini giyerek, restoran-
lara en si1k dekarasyonu yaparak, Fransiz mutfagindan
vyemekler sunarak mi Batili olunuyor acaba? Dinyanin neresin-

de béyle bir uygulama vardir dersiniz.

Dusinurken, konusurken, vyazarken, insana saka gibi
gelivor, siz de dusunun bir !stanbul’un, Ankara’ nin en "mu-
tena restoran ve otellerinde kadinlar, yanlarinda bir erkek
olmadig:1 gerekcgesiyle iceri alinmivor... Igceri girbilmek
icin, © an sokaktan gecen bir erkegi kolundan tutup bes da-—

kikaligina icgeri alsalar, soru kalmavacak.

Aslinda kap:1 gorevlisi Nizam’in da, oteki gdrevlilerin
de kotu bir niyeti yok!? Amaglari yalnizca kadinlari koru-

mak... Cunkl hemcinslerinin ne denli vahsi yaratiklar oldu-
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funu, yvalnmiz kadinlari gdrunce mutlaka onlara saldirida
bulunacaklarini biliyorlar! Yoksa niye almasinlar kadinlari
iceriye? Ama acaba dnce o vahsileri kapida bir elemeden
gecirseler daha dodru olmaz m1? BGazinolarda silahlar
patliyor, ama tehlikeli diye valniz kadinlar alimnmiyor. Ige
bakin. Cekilin kenara efendiler, birakin da gerekiyorsa
kadinlar kendilerini korusunlar. Aslinda siz once kendinizi
koruyun bu vahsi ve ilkel dusincelerden...

Asena, 1990: 22

Baslik

Asag1dakilerden hangisi bu parca icin enuygun basliktir?
1. Kadin Ayrim:

2. Toplumda Kadinin Yeri

3. Mutena Restoranlar Kadinlara Yasak

4, Kadin ve Restoranlar

Anafikir

Bu parcada anlatilmak istenen ana tema:

1. kadinlarin sadece kadin olduklari icin baz:i yerlere so—
kulmamsi manti1g1 toplumumuzda var olmasidir.

2. kadinlarain yéﬁlarlnda erkek olmaksizin vemek yivemiyecek-
leridir.

3. kadinlarin erkeksiz bazi1 verlere gitme isteginde bulunma-
laridir.

4. kadinlarin miuzikli restoranlara alinmamasidir.
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Yardimci Fikir

Pazar gunid liks bir restoramna giden iki kadin su bahane ile
iceri alinmiyorlar:

1. Yemek servisimiz slrulvor.

2. Yerimiz kalmdi.

3. Kadinlara yasaktir.

4, Kapalivyiz

Sonuc

Asafidakilerden hangisi bu parcadan girkaracagimiz sonucu en

iyi aciklar?

1. Toplumumuzda kadinlarin erkeksiz olarak bir yere gittik-
lerinde orada problem yaratacaklari ilkel dusunceleri
hdld en gelismis gérilen miesseselerinde bile vardir.

2. Kadinlarin luks restoranlarda tek baslarina yemek yeme-—
leri toplumumuzda istenmmeyen bir durumdur.

3. Restoranlardaki agérevliler kadinlari korumak igin onlari
uygun olmayan yerlere girmelerini engellerlier.

4. Kadinlar toplumumuzda 6zgldr degildirler.

Kelime

‘Mutena’ kelimesinin anlami hangisidir?
1. istisna

2. liks

3. saygin

4, ender



Appendix A-9
The passage used 1n pre-test

PASSAGE 4

TRT haber dairesi baskanligi, bialtenlerde vyer alacak

haberleri hangi ,dlcute gdre belirler, anlamak mumkin defil.

Hangi haberin hangi sirada yer alacafi, kac saniye si-
reyle ekrana gelecegi, géruntiild mi, yoksa gdruntusiz olarak
m1 yayilnlanacag: konusunda herhalde bir kistas uygulanivor-
dur. Ancak bizler henuz bu sistemle 1ilgili sifreyi cézmius
degiliz. Bir bakiyorsunuz halkin buylk bir kesimini ilgilen-
diren son derece 6nemli bir olay bir kac kelime ile gecisti-
riliyor. tOte vandan incir cekirdegini doldurmayacak bir ha—
ber uzun streli ve giruntuld olarak haber blultenini isgal

ediyor.

Gectigimiz hafta bunun carpici bir drnefi daha ekrana
vansidi. Cumhurbaskani Turgut Uzal’in Washington ziyareti
haber bulteninde birkag dakika vyer ald:i. Basta Amerika
Birlesik Devlatleri’nin CNN ve CBS televizyon kurulugslar:
olmak Uzere c¢ok sayida Batili yayin organi bu olaya genis
yer ayirip, Uzal’ la roportaj Uzerine roportaj yaparken, TRT
Tutkive’yi sonderece ilgilendiren bu olayda silik ve etkisiz
kaldi. GOnil isterdi ki bir TRT vyetkilisi tlpkl Amerikali
meslektaslarinin Turgut Uzal’la vyaptig: gibi bu tarihi

gorusme sonrasinda ABD baskan1 George Bush’a mikrofonu
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uzatip 6zel bir milakat yapsin. Ekran basindakiler de biyle-
likle son gelismeleri "en yetkili agizdan" ve "olanca taze-
ligiyle" ogrensin. Ama olmadi, olamazdi da... Clunkd o zaman
TRT’ nin haber bulteninde yer almasi gereken "daha dnemli ha-
berlere" vyer kalmazdi. Urnegin Devlet Demiryollari’nin
Ankara—-tistanbul arasindaki tren seferlerinde yeni baslattig:

"canli muzik uygulamasi" haberi gibi.

Evet, bir pivanist-santér tingir mingir giden trenin
vemek salonunda glnun sevilen sarkilarini sdyleyip, vemek
viven yolculara neselendirmeye calisivyordu. Bu dnemli )

haber de butin hasmetiyle TRT’nin biulteninde yer aliyordu.

Simdi TRT adina bhir adim daha atip bu mithis haberi
"Buylttecg" altina adliyoruz':

~8ayin Raknettin Hosklavye trende piyanist gantdr
olarak cgalismak nasi1l bir duygu?

-Treeen gelir, hos geliiir... "Ci1s taka, c¢cis tak, taka
tak tak". Efendim, ne buyurdunuz?

-Trende diyorum, piyano calip sarki1 sdylemek zor olmu-
yor mu?

-(Cis taka, tis tlS)f Eh, oluyor tabii... Sarsintidan
dolayi bazen tuslara kar1§t1r1ycrum. Gecen gun sintisatziran
figi diye imdat frenini cekmisim. Pistte dans edenlerden
dért kigi agir yaralnd:.

-Vah, vah... Peki bu yeni uygulamanin ne gibi yararlari

olacak sizce?



-Bir kere trenler dolup tasacak, TCDD koseyi dinecek.
Bogaz’da bir tavernaya gitmeye kelksan bir tonpara ddersin.
Burada bir bilet parasina sabaha kadar vur patlasin, cal
oynasin... bBecenlerde uyanig@in biri cocugunu burada sunnet
ettirdi. Davetlilere birer tren bileti gonderip dugunl ucuza
getirmis inek... VYalniz tam cocuk kesilirken tren makas
degdistirmez mi? Kirveligini yapan kond@ktdr hak’kin
rahmetine kavustu... (Cirs taka, dim dim tak)... 12 npumaral:
masada oturan sayin Hidir Daldigitti ve zarifesi SHafive
Hanim. .. (Cis taka dim)... Efendim sizler Eskisehir’ de
inmeyicik miydiniz? (Dim traak, dim dim c¢i1s tak). Simdi de
Adapazari1 lstasyonu’'nda bizlerden avrilacak olan Hasan ve
Huseyin Kabak kardesler igin sdéyliyorum. Biz atridilamayiz...
mayliz.. ylz.. 1z... (Dim tak da cis gi1s tak)... Oooo... Sef
makinist Hamza B8Siyalizasyonhatasi: da gelmisler... Efendim,
tren su anda kime emanet acaba? Keh, kuk... (Cis tak, cis
taka, tiry tirai nom). Ucuncit mevkiiden Hayriya Hanim’a
goderdigi kuru kofte ve vyaprak dolams: igcin cok tesekkir
ediyor, istek parcasinl yerine getiriyorum. Zeytin vagla
yiyemem amaaan, basma da fistaaan giyemem amaan... (Cis taka
ci1s tak).

Aytug, 1990: 14

Baslik
Asagidakilerden hangisi bu parca icin en uygun basliktir?
1. Onemli Haber

2. Tren Gelir Hos Gelir
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3. TRT Haberleri

4. Trenlerde Yeni Uygulamalar

Anafikir

Asagidakilerden hangisi anafikri en iyi aciklar?

1. TRT haberleri gok ilginc olmaktadir.

2. TRT haber dairesinin haberleri hangi 6lcltld esas alarak
belirledigini anlamak ¢ok zordur.

3. TRT haber dairesi her habere ayni o6lclde yer vermemek-—
tedir.

4. TRT haber dairesi cogu insan igin dnemli olan bir haberi

birkag kelimeyle gecistirmektedirler.

Yardimcyr Fikir

TRT haber dairesi

1. Cumhurbaskaninin Washington zivareti haberi yerine TCDD” -
de yenli uygulanacak olan mlUzik uygulamalarina daha cok
ver verdi.

2. Cumhurbaskaninin George Bush 1ile olan miulakat: verine
TCDD ile ilgili olan habetre daha cok yer verdi.

3. Turkiye’yi son derece etkileven TCDD’de ki yeni mlzik
uygulamasinin yerine cumhurbagskaninin Washington ziyare-—
tine daha cok yer ayirdi.

4. Cumhurbaskan: ile yapilan rodportaja genis vyer verirken
Ankara—-tistanbul hattindaki trenierdeki yeni uygulamalarla

ilgili haber gerceklestirildi.



12¢

Sonug

Bu parcadan cikarabileceg@imiz sonug¢ sudur:

1. Bazi1 konular haberlerden kaldirilmalidir.

2. Haberlerin sirasi, uzunlugu veya gorintuld olmasi haberin
fnemine gére belirlenmelidir.

3. Toplumun blyuk kismini: ilgilendiren haberler genis olarak
verilmelidir.

4, Bazi haberler eger herkesi ilgilendiriyorsa birkac kelime
ile gecistirilmemelidir.

Kelime

‘Syntisayzir’ kelimesi su anlama gelir:

i.

2.

3.

4.

Orkda bir bolumin ad:i
Gitarin bir diger ad:
Piyano tuslarinmin diger ad:

Mlzik setinin bir baska adi



Appendix A-10
The passage is used in pre-test

PASSAGE 3

Yolumun Ustlindeki bir cami avliusundan her aksam gectik-
ce gdrurduim. Bir sirua cocuk turli turlit oyunlarla,
haylazliklarla mesgul olur, arada bagrisirlar, kavga
ederlerdi. 0O aksam vyine geciyordum. Oyun vyoktu. Simdi
cocuklsar bivr halka olmus, bir sey sevyrediyorlardl. Pek
tuhaf, pek eglenceli bir §ahne karsisinda bulunuyorlar gibi
hepsi mutebessimdi. Buylk bir zevkle seytettikleri manzara,
ihtimalki hergln gérdukleri bir haldi. Oradakilerin
hepsinden bliylik bir cocuk, adeta gen¢c bir adam, Uzerine
saldiran kicuk bir cocugu dovuyor, kiUflurlld sidzlerle yvanindan
itivordu. Fakat beriki her tokat yivisinde veni bir feryatla
haykirarak, blitin yluzl gbzu, yere dusup kalkmaktan kirlere
ve gdzyaslarina bulanmis oldufu halde, yine karsisindakinin
lzerine atiliyor: "Benimdir o, ver" ¢i18l1giyvla bir kamgivy:
almak, geri almak istivordu. Ve boyle, her hakli istegine
karsi bir tokat bir tekme yiverek geriliyordu. Aglamaktan,
bagirmaktan sesi donmis kisilmis bir halde —aciz ve zayif-—
onu vermemeye calisarak kamcisina dogru firliyordu. Nihayet
bir defasinda, hain bir tokat ile siddetli bir tekme vyedi.
Bir daha kalkmaya zavalli wvicudunda kuvvet bulamadi, oraya
tozlarin icine yuvarlahdl. Acizliginin, glcstGzliglunin bitdn
bicarelikleriyle ol dugu verdeicini cekerek baGirarak

aglarken dteki zorla aldi1g: kamgiy1r iftiharla sallayarak,
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etrafindaki cocuklarin —kuvvete karsi yaltaklanmay:i bilen bu
kiclik mahluklarin— kahkahalari, alkislari arasinda sallanip
gidiyordu.
Hiseyin Cahit Yalgin
Hayati:i Hakikiye Sahneleri

(cf. Glrer, 1987: 69)

Baslik

Asadidakiilerden hangisi bu parca icin en uygun basliktiv?
1. Kuvvet

2. Acizlik

3. Kamg

4, Cocuklar

Anafikir

Bu parcanin anafikrini en iyi belirten cumle sudur:

1. Kuvvetli insan kuvvetini kullanarak kendini hakl:i1 yapa-
bilmektedir.

2. Hakkiniy almak icin zayi1f insan kaba kuvvete karsi1 ¢cika-—
bilir.

3. Zayif insan haksiz oldugu icin kamgisini alamaz.

4, Kuvvetli insanlarin isteklerini gerceklestirmede dayagin

rold bluyuktur.,

Yardimcir Fikir
Klcuk cocugun kamcisini almak istegine blyluk cocuk

1. saygiyla karsilik vermektedir.
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2. tekme tokatla karsilik vermektedir.
3. kizarak karsilik vermektedir.

4, diger cocuklarin destegini isteyerek kargi koymaktadir.

Sonucg
Parcadan cikarabilecegimiz sonug¢ sudur:

1. Kuvvetli insanlar kendilerini hakli kabul ettirebilirler.
2. Kuvvetli insanlarin kendilerini hakli kabul ettirebilme-
lerini diger insanlar yaltaklanarak destekleyebilirle.

3. Aciz insan haksiz insandir.

4. Aciz insanlara kuvvetli insanlar acimalidivlar.

Kelime

*‘Mutebessim’ kelimesinin anlami nedir?
1. tebessum

2. mutlu

3. gulumseme

4. Uzgln



Appendix B-1
The passage used in the test after theoretical training

PASSAGE 1

Nasreddin Hodja had a 1ot of +Friends. One day one of

his triends was ill, so0o he went to see him. While he was
there, the doctor came. The doctor 1looked at the man’s
tongue and said, "You are ill because you have eaten green

apples. Don"t eat any more. Stay inbed for a few days and
you will be alright.’ The Hodja was very surprised. He
wanted to know how the doctor found the cause od his
friend’s illness by looking only at his tongue. He ran out
after the doctor and said, "How did you find the cause of my
friend’s illness  in less than a minute?"” "It was very easy.
Your friend had a stomach ache and as soon as 1 entered
theroom 1 saw some green apples under his bed," answered the
doctor. A few days later, another friend of Nasreddin became
ill. He was a Fisherman..ﬁs soon as Hodja heard of his
friend’s illnes, he immediately went to see him. But as soon
as his friend’s wife opened the door she said, "God has sent
vou to us. My husband has got a stomach ache, we need a
doctor. I can’t go out and leave my~husband alone, so will
you call the doctor?" "I'm as good as a doctor,” said the

Hodja and walked into his friend’s bedroom. He looked under

the bed and saw some fishing-nets. Then he said, "You are
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ill because you have eaten some fishing—-nets. Don’t eat
antmore fishing—-nets and vyou will be well again ver soon."

Alioglu, 1980: 7

Title

The best title for the passage is:
i. The Hodja and the Doctor

2. Hodja’s Friend’s Illness

3. Illness and the Doctor

4. Hodja Wants to be a Doctor

Main ldea

Which sentence best expresses the main idea?

1. Nasreddin Hodja had a lot of friends.

2. One of Hodja’s friend becomes ill.

3. Hodja thinks that he can be a doctor.

4, Hodja thinks that he can understand .illness like a

doctor.

Supporting Detail

When his friend’s wife says "We need a doctor"

1. Hodja says he is as good as a doctor and says his friend
that he is ill because he has eaten some ftishing—-nets.

2. Hodja says he 1is as good as a doctor and says to his
friend that‘ he is 1ill because he has eaten some green

apples.
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Hodja says he is a doctor and says to his friend that he
is i1l because he has eaten some fishing-nets.
Hodja says he 1is a good doctor and says to his friend

that he is ill because he has eaten some red apples.

Conclusion

Based on a passage we can conclude that:

1.

Something is not as easy as it is .

2. Doctors may understand illness looking only at the
tongue.

3. If we sat green apples we can have stomach ache.

4. Nasreddin Hodja is a very good doctor.

Vocabulary

Based on the passage which explains the meaning of the word

‘cause’?
1. aim
2. way
3. reason

4.

intention



Appendix B-2
The passage used in the test applied after theoretical
training

PASSAGE 2

A French writer said that we should help everyone as
much as possible because we often need help ourselves. The
small can even help the great. Here is one of his sample

stories.

One day a thirty ant was drinking water from a brook.
She fell into it. The poor ant tried hard to.get out of the
water but she could not. A dove was sitting in the branches
of a tree. The dove saw that the ant was in problem. She
threw a small leaf into the brook. The ant got on the leaf
and reached the side of the brook. The ant was very happy to
have had her life saved. The ant was vresting and drying
herself on the grass. Just then she saw a hunter coming. He
was carvying a gun in his hand. His big dog was with him as
well. They were both tired and thirsty. They were walking
towards the brook. The hunter came and stood near the ant.
He looked all round him. Then he looked at the tree and saw
the dove in the branches but the dove did not see the
hunter. The.hunter was excited and happy to see the dove. He
wanted to kill the dove so he aimed at dove. Just then the

ant bit him on the foot. The hunter stopped to see what had
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bitten him. The dove immediately flew away and saved her
life.

Alioglu, 19B0: 15

Title

The best title for this passage is:
1. The story of an Ant

2. The Dove and the Ant

3. A Lesson

4, The Problem of an Ant

Main Idea

Which sentence best expresses the main idea?
1.8mall can help the big.

2. Everyone needs bhelp.

3. To help is a good thing.

4. An ant can help a bird.

Supporting Detail

When the hunter wanted to kill the dove the ant saved her
life by

1. bitting him on the foot.

2. shouting at the dove.

3. hitting the hunter.

4. showing him the hunter.



Conclusion

Based on the passage, we can conclude
1. people don’t forget good things.
2. eve;yone should help animals.

3. animals like to help each other.

4. we should help everyone because we need help everytime.

Vocabulary

The word *brook’ means:
1. a glass

2. a cup

3. small river

4, a lake

that:
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Appendix B-3
The passage used in the test applied after theoretical
training

PASSAGE 3

Some words have interesting origins. We use these words
every day. They are very common. We do not realize the

strange history which these words sometimes have.

The word panic is a word which comes from the Greek
language. Pan was one of the Greek gods. He wés the god the
shepherds. A shepherd is a man who watches sheep. Pan was
hal¥ man half animal. He lived in the forest. He liked to
hunt. He also liked to play music. Probably you have seen
pictures of Pan. He plaved a special kind of flute. He went
through the woods playing this Fflute. Very often he
frightened people very much. He was very strange looking.
Travellers, when they met him, were always frightened. They
did not know what to do. They were in a panic. This is the
origin of the word panic. A person in a panic is so
frightened and confused tbat he does not know what to do.
Very often people in a panic do very +Ffoolish things. The
word panic is found in many languages besides English.

Dixson, 19530: 49-50



Title

The best title for this passage
1. Words and Meanings

2. Common words.

3. Panic

4. Word Origins

Main Idea

is:

Which sentence best expresses the main idea?

1. Some words have interesting origins.

2. We don"t know the history of
3. We use many words not in the

4, Some words are common words.

Supporting Detail

Pan frightened people very much
1. he played music.

2. he was very strange looking.
3. he liked to hunt.

4, he liked people.

Conclusion

some words.

origin form every dey.

because

Based on the passage we could conélude that:

1. To understand the meaning of
history.

2. To know a word we should use

a word we should look at

it.

its



3. Some words are common words which are
people.

4. People in a panic do foolish things.

Vocabulary

What is the word ‘Pan’?
i. a name of an animal
2. a name of a shepherd
3. a Greek god

4, a god of animals

used

by

many
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Appendix B-4
The passage used in the test applied often theoretical
training

PASSAGE 4

L.ions are Ffierce and wild animals. They are also very

strong. They live in the big forests of Africa and Asia.

One day a lion was hunting in a forest. He stepped on a
thorn. The thorn gave him much pain. He tried very hard to
remove it but hbe could not as the thorn was deep inside his

paw.

The lion sat under a tree to rest Ffor a while. Just
then he saw a shepherd approaching. When the shepherd saw
the lion, he was afraid and wanted to run away. But the lion

did not move and showed him his paw.

The man realized that the lion was in trouble. He
walked to the lion and sat down beside him. He took his paw,
put it on his knee and drew out the thorn. The lion walked
into the forest and the shepherd returned to his folck of

sheep.

After many vyears the shepherd killed a man. He was

going to be thrown to the lions.



The lions were in a big cage in the King’s garden. When
the shepherd was put into the cage, a lion came and sniffed
at him. The man was terrified but the lion recognized him
and instead of tearing bim to pieces he put his paw on the

shepherd’s knee.

The people who put the shepherd into the cage could not
believe their eyes. They told the King what had happened.
The King set free not only the shepherd but also the lion.

AliogQlu, 1980: 5

Title

The best title for the passage is:
1. The Shepherd

2. The Lion

3. The King

4., The Liaon and the Shepherd

Main Idea

Which sentence begt expresses the main idea?

1. Lions are fierce animals but they are not wild +or their
friends.

2. Lions hunt in a forest to get meat.

3. People don’t like lions because they are wild.

4. Shepherds like lions and lions like shepherds.
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Supporting Detail

When the shepherd saw that the lion was in trouble

1. he took his paw and drew out the thorn.
2. he was afraid and wanted to run away .
3. he wanted to kill the tion

4, he walked back into the forest.

Conclusion

Based on the passage we can conclude that:

1. Even animals don’t forget help and friends.
2. People should help lions to make them good animals.
3. We should help lions because they can help us.

4, 1¥ you like animals, they will be not wild.

Vocabulary

Based on the passage what the word “thorn’ means?
1. a kind of small‘animal

2. a branch of a tree

3. a lea+t

4. a sharp-pointed small plant
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Appendix B-95

The passage used in the test applied after

training

PASSAGE 5

theoretical

Mark Twain was once invited by a friend to go to the

opera. The Ffriend was very rich. He and his wife had their

own box at the opera. During the opera the
talked all the time. She also talked rather
talked so much that it wasoften difficult for

listen to the opera.

Toward the end of the opera she turned

and said:

"Oh, my dear Mark Twain, I do want you
again next Friday night. I"m sure vou will

opera will be Carmen."

"Thank you very much," said Mark Twain.

fine. 1 have never heard you in Carmen.”

friend’s wife
loudly. She

Mark Twain to

to Mark Twain

to be with us

like it -—-the

“That will be

Dixson, 1930: 142

Title
The best title for the passage is:
1. Mark Twain

2. A Humorous Story about Mark Twain
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3. Carmen

4, Opera

Main Idea

Which sentence best expresses the main idea?

1. Mark Twain liked to say the truth but in a good way.
2. Mark Twain liked opera very much.

3. Mark Twain had many rich friends.

4. Mark Twain was a very funny man,

Supporting Detail

When the woman invited Mark Twain to the Carmen he said that
1. he had never heard her in Carmen.

2. he had never seen her in Carmen.

3. he bhad never heard Carmen.

4., he would come it would be fine.

Conclusion

Based on the passage we can conclude that:

1. People should be warned but in a very nice way.

2. People like to talk in the theatre.

3. People shouldn’t talk in opera.

4, People should be guiet in theatre.



i38

Vocabulary

Based on the passage what the word ‘box’ means?

1. a small room without window in cinema or theatre
2. a smallland comfortable chair

3. special place

4., ticket
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demigler. Ne kadar ofkeli olusaniz olun, tatly dilk sizi
vatistirir. En vyapmivacaginiz isleri size tatli dille, glu-
ler ylzle vyaptiriverirler. "Haydi gekerim sunu vyapiver"
demek baska, "Kalk sunu vyap!" demek baskadir. "Kalk sunu
vap!" dedikleri zaman "Ne etsem de yapmasam" ﬁiye distunuriiz.

"Ne diye yapacakmisim? Mecburmuyum? Baskas:i yapsin! Hep bize

mi ylkleniyorlar? Yapmiyacagim iste!" dersiniz.

Iste tatli dililn mucizesi budur. Konusmayi, sbdzlin
sirasinl getirmeyi de bir hiiner saymali. Tatli konusmalar:
ile taminmis insanlar vardir. Onlari dinlemek basli basina
bir zevktir. Hatta bu tlrld insanlarla konusmaya gittiniz mi
stz yavas vyavag gluzel konusanin, tatli dilinin agzinda ka-—
lir. 0O sbyler siz dinlersiniz. Baatlerce hig birsey sdyle-
mezsiniz bile o tatl:i sézlerle siz konusmus gibi olursunuz.
Hani baza insanlar icin "agzindan bal akiyor” derler, iste
bu agizdan akan bal tatli dilin balidir.

Sevket Rado
(Esref Saat)

(cf. Bahir Gurer, 1987: 358)

Baslik

Bu parga ig¢in en uygun baslik hangisidir?
1. Tatli Dile Dair

2. Cana Yakin

3. Dostluk

4, Dil Yarasi
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Anafikir

Bu parcanin anafikrini en iyi su ciumle bildirir:

1.

Insanlari guzel ve sicak yapan dildir ama bu tatl:i dil-
dir.

Mankealer dilleri olmadi@g: igin sosukturlar.

Yaralarin en acisi1 dil yarasidir ve bir tiurlud gecmek

bilmez.

Insanlarin bazilar: tatli dillidir bazilar:i degildir.

Yardimc: Fikivr

"Tatlyi dil yralani deliginden cikarir" sdzi:

1.

vilanlarin insan dilinden anladigini: anlatmak icgin sdy-
lenmistir.

tatly dilin neler vapmaya kadir oldugunu anlatmak icgin
sbylenmistir.

tatla dilin yilani vatistirdiginy anlatmak icin siylen-
mistir

Tatly dilin hayvanlar tarafindan bile sevildigini anlat-

mak icin sbdylenmistir.

Sonucg

Bu parcadan c¢ikaraca@imiz sonuc sudur:

1.

2.

Tatly dilli insanm dinlemek insana zevk verir.
Tatly dil mucizevi glce sahip ve insanlara pek cok seyi
vaptirabilen bir hinerdir.

Insanlarin glzel veya cirkin olmasi dilleriyle dlculdr.
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4. Tatli dille sdylendiginde insanlar herseyi yaparlar

Kelime

‘Génbl devirmek’ deyimini en iyi hangisi agiklar?
1. gonluini birine kaptirip asik olmak

2. herkese evet demek

3. kalp kirip kisivyi inci%mek

4. kalbini kazanmak



Appendix B-7
The passage usted 1n the test applied after theoretical
training

PASSAGE 2

Fen yagmuru 13zim oldugu zaman yvagdirmak imkdanini bula-
madikca veyahut suyun yerini tutacak bir madde kesfetmedik-
ce, dinyanin mutlak h3akimleri, su ki1zil wufuklar Uzerinde
sira sira yuridyen ve glUrleyen siyah bulutlar kalacak! Hind-
in eski din kitabi olan Veda’larda bulutlarin sembolik ismi
ineklerdir. Kiyanin sonsuz geligmesine rvagmen dinya halja,
gidasini su semavi memelerden akan stutte ariyor. Fen, bulu-
larin keyif ve hevesine hiukmedebilmekten simdilik bhayli
uzakyir. Ilnsan sefaletine kars:1 bulutlari merhamete getirmek

icin elimizde yagmur duasindan baska hig¢bir care yok!

Bulutlar bize kustince nehirler kurur, tarlalar dlur.
Bahceler solar, toprak mahsdllerini keser; sahislarin kesesi
ve neticede devletin hazinesi bosalir; ticaret duru, sanat
durur. Bu genis dram cercgevesi ortasinda, insanin korkung
kaderini bir an tasavvur etmek bile bayal glcini vyakmaya
veterlidir. Denilebilir ki alisilmistan biraz daha fazla
strecek bir kuraklik, milyonlarca insan neslinin asivrlardan
beri zahmetle biriktirdigi zeka sermayesini tuketmeye ve
bizi bu derece simartan bir medeniyeti iflas ettirmeye kafi-

dir. Hasi1l:i, hayatin sonsuz carklarini dodiren, bulutlardir!
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-Desene: su carklar: su ile dbnen dinya, eski zaman igi
bir degirmanden hala farkli degil.
Ahmet Hasim

(Cf.Gurer, 1987: 75)

Baslik

Bu parca icin en uygun baslik asagidakilerden hangisidir?
1. Su

2. Bulutlar Karsisinda

3. Yagmur

4, Degirmen

Anatikir

Parcanin anaftikrini asagidakilerden en iyi hangisi agiklar?

1. Insan icin cok 6nemli olan suyu elde etmek icin insan bir
vol bulamamistir ve tek care yacmurdur.

2. Bulutlar dinyanin mutlak hakimleridir.

3. Kimyanin sonsuz gelismesine ragmen insan hala suya muhtac
bir canlidir.

4, Yagmur duasi, yagmur icin bugin kullanilan bir caredir.

Yardimci Fikir

Bulutlar kiser yagmur yagmazsa neler olabilir?

1. Devletlerin ve kisilerin hazineleri bosalabilir.
2. Ticaret ve sanat durur.

3. Hayatin butin carklari: durabilir.

4., Insanlarin zekalari tikenir.
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Sonuc

Bu parcadan cikarabilece@imiz sonuc sudur:

1.

Diunyanin carklari su ile dénmektedir, susuz hicbir sey

vapilamaz.

2. Dinya eski bir defirmene benzer.

3. Bulutlar insanlar icin cok anlam tasir.

4, Bulutlari merhamete getirmek icin yagmur duasi1 faydali-
dir.

Kelime

*Tasavvur etmek’ kelimesinin anlami en iyi hangisi aciklar?

1.

i nanmak
dustinmek
hayal etmek

gormek



Appendix B-8
The passage used 1n the test applied after theoretical
training

PASSAGE 3

Soyuk ormana, igne yaprakli agaclarin karisik ormani-
dir. Karisik ormanlari ben, igne yaprakl: ormanlardan cok
severim. Onlardaki r\enk ve sekil zenginligi, onlardaki kuy-
tuluk, losluk, omlardaki mahremiyet igne vaprakli ormanlarda
yoktur. Karsidan bile ne glizel! Hele simdi tam yaprak déni-
mli. Yapraklar venk renk olmus, koyu vyesille acik vyesil
arasinda yer vyer, dalga dalga, kume kume al, kirmizpi, pas
renkli, turuncu, koyu ve ac}k sar1l benekler, cizgiler; dort-
genler, Ucgenler serpilmis. Orman tacindan, tepesine dikilen
gunesin 1si1nlar1 vyapraklara carptikcga, binbir cgesit, binbir
renkli piriltilar cirkiyor. Sanki bir masal dinyas:i gibi. Ne
guzel bir memleketimiz ve! Bir yandan tabiatin dehasinin
varattigr bu harikuldde resme hayran olurken, bir yandan da
bu renkler dinyasini yaratan agacglarin hunerine sasiyorum.
Hangi d3ahi sanatcgi bu agaclarin kullandig: iki boyadan bir

renk varyasyonu c¢ikarabilir?

Ormana gz gelmis; vyvapraklarin renklerinden belli.
Fakat bu ormanlara guz nasil gelir bilmiyrum. Acik vyvesil
camin; koyu vyesil kbknarin; fakat acik yesille koyu yesilin
arasindaki sarilar, kizillar, turunclar, neyin, hangi aga-

cin? Bilemiyorum, fakat dinlste bakayim; cunkl cafgiriyorlar.
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Hemen hareket etmezsek ne Belen yaylavyi, ne de Egriova’y:
gorebilirmisiz. Cabucak toplanitor, arabamiza atlayarak yola
diseniyoruz ve kah saft cam ormanlarindan, K3h c¢amla glrgen

ve kayinin karisik korularindan gecerek Belen yaylaya vari-

yoruz.
Prof. Hikmet Birand
Keltepe Ormanlarinda Bir Gun
(cf.Blrer, 1987: 33)
Baslik

Bu parca icin en uygun baslik sudur:
1. Ormanda Guz

2. Soyuk Ormani

3. Orman

4. Agac

Anafikir

Bu parcanin anafikrini en iyi asafidakilerden hangisi be-

lirler:

1. Ormanlar cok degerli ve gizel tabiat degerleridir. Ozel-
likle guz oldugu zamaé.

2. Bz oldugu zaman blutiun agaclar yapraklarini dikerler ve
cok glzel manzaralar yaratirlar

3. Karisi1k ormanlar, igne yaprakli ormanlardan daha glzel ve
renkli ormanlavrdair. ]

4. Agaclarin vyarattigy renk dinyasimi, en dahi sanatgilar

bile yaratamazlar.
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Yardimc:r Fikir

Ormana gliz geldigini yazar

1. yaprak dokumlinden anliyor.

2. yapraklarin renginden anlivor.

3. yerdeki vyapraklarin sekillerinden anlaiyor.

4. gunesin 1sinlarindan anliyor.

Sonucg

Bu parcadan cgikarabilecegimiz sonug sudur:

1. Ormanlar insani hayran birakan guzelliklere sahip c¢ok
guzel tabiat varliklaridir.

2. Insanlar ormanlarda cok guzel saatler gecgirebilirler.

3. Ormanlar karisik olduklarinda daha glzeldirler.

4. Ormanlarda sanatgilarin bile yaratamiyacaklar:i gluzellikte

renk gesitliligi vardir.

Kelime

*Yola dbsenmek’ deyimini en i1yi aciklayan ifade hangisidir?
1. vyola g¢ikmak

2. yola asfalt disemek

3. seyahat etmek

4, yolu seyretmek



Appendix B—9
The passage used in the test applied after theoretical
training

PASGAGE 4

Odam birinci katta. Pencerem, bahgcenin tenha ve vem—
yesil bir kiédsesine bakar. VYalniz kaldigim zamanlar bu
pencerenin oninde oturur cimenlere, agaclara, rizgar elinde
yapraklarin oynasmasina bakar, bbylece gézlerimi eglendiri-
rim. Bu bahce kiosesinde kuslarin pencereme kadar vaklasmasi
ve bir bdcek parcasa 'icin kanat kanada ddglusmesi ne
eflenceliydi! Hele a8aclardan inen kina renkli sincabin
cimenler Uzerinde sigraya si¢craya gitmesi, ikide bir yerde
buldugiu yiyecekleri elleri arasina alip iki ayaf:i udzerinde
kalkmasi ve kicglicuik gizleriyle etrafi giozetleyerek kemirmesi

ne dinlendirici bir tabiat ve saffet tablosu idi!

Sincaplar: yakindan tanirim. Cocuklugum daglik, yabani
bir memlekette gecti. Orada biz cocuklara, oyuncak vyerine,
ayl yavrusu, karaca, tilki veya sincap getirilirdi. st
katta, sandik odasinda, dolaplar arkasinda tilkilerimiz
saklanirdi; bahcede buyuk bir afacin golgesinde esir bir
kartal, ucak genisligindeki kanatlarini germis, pencelerini
tutan koca bir ziciri singirdatirdir; ayi, homurdanarak bah-
cenin yuksek duvarlari uzerinde dolasir vr kursun hiziyla
uzaklara tas atardi. Kurnaz ve c¢gevik sincaplari evde tutmak

kabil degildi; getirildikleri gun boyunlarina gecivrdigimiz
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parlak cingirakli kirmizi tasmalariyla ellerimizden kacar ve
buyik gitlenbik agacinin sik vapraklariigcinde kaybolurlard:.
Ginlerce bahcemizin agaclari, bir yerde durmayan esrarengiz

ince ¢ingirak sesleriyle cinlar dururdu.

Bu derece korkak bir hayvanin Frankfurt Hastahanesi
bahcesinde bemen hemen insan bacaklari arasinda biyle

emniyetle dolasmasi1 bana hayret verirdi.

Fakat oralarda bu dostluk valniz sincaplara has degil-
dir. Genel parklarda, serceler gelip parmaklara konar, kum-—
rular omuzlara vyerlesir, gbollerde ve havuzlarda altin gozld

baliklar kendilerine uzanan ele dostca yaklasirlard:i.

Hayvanla insanin bu glzel arkadasligina, gérdudum bltdn
avrupa sgsehirlerinde ratladim. Bu dostluk bazi yerlerde hay-

vana bir tur simariklik bile vermigstir.

Venedik’ te San Marc meydaninda seyyahlar, hatira fotog-—
rafi ¢ikartmak icin ellerinde vyem, glvercinlerin tenezzul
edip yaklasmalariniy beklerler. Bir gin kuslara iltifatina
birturlii kazanamayan sisman bir kaidinin higkira hickira ag-
ladigini gidrmistum. Kuslar her nedense bu kadini hic sevme-
misti.

Ahmet Hasim
Frankfurt Seyahatnamesi

(cf.Gurer, 1987: 49)
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Baslik

Bu parca icin en uygun baslik hangisidir?
1. Hayvanlar Alemi

2. 8Bincaplar, Kuslar

3. Cocukluk Anilar:

4, Hayvanlarain Uzellikleri

Anafikir

Bu parcanin anafikrini en ivi hangisi aciklar?

1. Insanle hayvan arasindaki dostluk ve hayvan sevgisi
guzeldir.

2. Sincaplari ve kuslar:i seyretmek gok zevklidir.

3. Sincaplar ve kuslar evcillestirilebilir.

4, Hayvan sevgisi kucuklikte baslar.

Yardimcyr Fikir

Inmsanlarin dostluguna guvenen hayvanlar;

1. onlardan kagcarlar ve temkinli deavranirlar.
2. insanlarin uzanan dost ellerine yaklasirlar.
3. onlarin verdigi yemleri vyerler.

4. biraz simarirlar,

Sonucg

Bu parcadan cikarabilecegimiz en iyi sonu¢ sudur:

1. Impsanmin hayvan ile dostlugu her memlekette ve her cagda

gorulen degismez cabalardir.

cok

151



152

2. Baza insanlar hayvanlarla dostluk konusunda daha hassas-—
tirlar

3. Kuslar cok evcil hayvanlardir.

4, insanlar hayvanlarla dost olamadiklari zaman cok GzUlur-—

ler.

Kelime

*Gozleri eglendirmek’ deyimini en 1iyi agiklayan asagidaki-
lerden hangisidir?

1. glzel bir sey seyretmek

2. g6zleriyle glulmek

3. eglenceye bakmak

4. komik birgey seyretmek



Appendix B-10
The passage used 1n the test applied after theotet:ical
training

PASSAGE 9

Bir Universite profesdrli gecenlerde hangisinin en akil-
11 oldugQunu bulmak icin birka¢ hayvanla birkagc deney vapmig-—
ti. Maymunun diger hayvanlardan daha zeki ol dugunu

kesfetmisti.

Bir deneyde profesdr birkac¢ kictk kutunun bulundugu bir
odaya bir maymun koydu. Bazi1 kutular difgerilerinin igindey-
di. Kucuk bir Kutunun icinde bazi1 yivyecekler vardi. Profesor
maymunun viyecegi bulmasinin ne kadar surecegini bulmak is-—
tiyordu. Profestr odayi tek etti. Bir ka¢ dakika kapinin
disinda bekledi. Sonra egildi ve gizunl anahtar dealigine
dayadi. Ama ne gdrsun? Sasirticl olan suydu ki kendini may-—
munun gézline bakarken buldu. Maymun kapinin diger tarafin-

daydi ve anahtar deliginden profesidre bakiyordu.

Baslik

Bu parca icin en uygun basalik hangisidir?
1. Profesdr

2. En Zeki Hayvan

3. Maymun

4, Deney
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Anafikir

Bu parcanin anafikrini en iyi hangisi belirler?

1.

2.

Maymun diger hayvanlara gore daha zeki bir hayvandir.
Profesdrler hayvanlar Uzerinde deney yapmaktan hoslanir-
lar.

Maymunlar saklanan vyiyecekleri birden bulabilirler.

Maymunun zekilidi i1spatlanabilir.

Yardimci1 Fikir

Profesdr maymunu izlemek ic¢in anahtar deliginden bakincaj

1.

2.

3.

4.

maymunun yiyecegi buldufunu gordi.
kutularla oynadigin:i: gdrdi.
maymunun da anahtar deliginden ona bakti@ini givrdii.

viyecekleri aradiginiy gordd.

Sonuc

Bu parcadan cgikarabilecegimiz sonug hangisidie?

1.

Yapilan bir deney baska bir sekilde gercgeklestitilebilir
ama ayni sonucu verebilir.

Maymunlarin anahtar deliginden bakmay:1 sevdikleri bir
gercektir

Profesirler deneylerle hayvanlarin zekalarini: dlcebilir—
ler.

Maymunlar ilging hayvanlardir.
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Kelime

‘Dayanmak’ kelimesi ile burada ne anlatilmaktadir?
1. bakmak

2. girmek

3. istemek

4, hissetmek



Appendix C-1
The passage used in the test apblied aftter the practical
training

PASSAGE 1

As everyone knows the national sport vin the United
States is baseball. Nearly everyone in the United States is
intersted in baseball. Many American boys begin to play
baseball when they are only five or six vyears old. They
continue to play until they become men. When they are men,
their interest of ten continues. There are baseball teams
which represent all the important cities. These teams play
against each other. There are many American men who read
about these games in the news-papers everyday. Each man has
his favorite team. He goes to see the teams play. He follows
the games on radio and TV. He knows all about each player.
He talks about baseball with other men. He is what we call a

baseball "fan".

The big cities in the United States —-New York, Chicago,
Boston, Philadelpbia, etc.- all have their baseball teams.
These teams are best in the country. They form two groups or
"Leagues". The National League and the American League. The
teams of each league play against each other.

Dixson, 1950: 69
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Title

The best title for this passage is:
1. Sportsmen and Sport

2. 8port

3. Americans and American Plavyer

4, Baseball

Main JIdea

Which sentence best expresses the main idea?

1. The national sport in America is baseball.

2. Baseball is known by many all over the world.

3. Baseball is a very interesting sport.

4. Americans play baseball until they become very old.

SupportiW}Detail

In America

I. There are football teams in cities.

2. There are baseball teams in schools.

3. There are many baseball teams in every town.

4. There are many games in school.

Conclusion
Based on the passege we can conclude that:
1. Baseball is a very Ffamous sport which

interested in the USA.

2. Baseball is a very expensive and difficult sport which

everyone likes very much in America

evaeryone
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3. In America everyone has favorite baseball team.

4. In America each man goes to see teams’

about each player

Vocabulary

What “fan’ means?

1. very strong supporter
2. a man likes every sport
3. plaver

4. favorite team

play and know all

2



Appendix C-2
The passage used in the test applied after practical
training

PASSAGE 2

Not long ago in one of the streets of Vienna, a blind
beggar was standing and playing his violin. Near him sat his
dog with an old hat in his mouth. The people passing by
sometimes stopped to listen for a while. Most of them put a
few coins into hat. But one night the beggar had plaved +for
a long time without getting any money. He was tired and
hungry. He began to think he would have to go to bed without
any suppet. He was very sorry so he stopped plaving. He was
about to go, a gentleman said "I see that you are tired of
playving. Give me vour violin and 1711 play Fovr vou." The
blind man gave his violin. The stranger began to play. He
had played only a few notes when people began to come near
them. Soon many people came to listen to music. When the
music stopped the listeners were so happy that they put
money inyo the hat. The hat was so heavy that the dog could
not bold it. The beggar not only earned money +or one supper
but for many suppers. The stranger wha had played for yhe
blind beggar was the greatest musician in Vienna. He did not
tell his name to the blind man but ptomised to visit him
again to play %of him.

Alioglu, 1980: 17
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Title

The best title for the passage is:
1. The Beggar

2. The Musician

3. The Blind Musician

4. The beggar and the Musician

Main Idea

Which sentence expresses the main idea?

1. Some beggars play music to get money.

2. Some people like music and like to listen to it in the
streets.

3. SBome beggars play very dood music.

4. Beggar are blind mostly.

Supporting Detail

The stranger to help the beggar,

1. gave some money to him.

2. played violin for him.

3. called people to take their money.

4. gave him one supper.

Conclusion

Based on the passage we can conclude that:

1. If you do something very well, everybody will enjoy it.
2. The greatest musicians play music very well.

3. To help someone you shouldn’t say your name.



4. In Vienna there were manvy great musicians.

Vocabulary

What ’supper’ means?

1. something to eat for megl
2. meal

3. dinner

4, some kinds of food
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Appendix C-3
The passage wused in the test applied after practical
training

PASSAGE 3

There was a‘Farmer who had a large rich farm. The
farmer lived on his farm with his seven sons. His sons were
big strong men but they were always quarrelling with each
other. Their guarrels made. unhappy the old good man. He know
that if they quarrel while he was alive, they would also
guarrel aftter his death. One day the farmer wanted his sons
to wait him in the large room. There was a big table in the
middle of the room. They all sat round the table and waited
for their Ffather. At last the father came in with seven
sticks under his arm. The sticks were tied. He walked to the
table. He put the sticks on the table and said, "I will give
a hundred dollars to anvone who breaks these sticks." They

all wanted to get the hundred dollars. Each son tried to

break the sticks but none did it. "You see my sons you could
not break thése sticks." he said. He then untied the sticks
and one by one he broke the sticks easily. "Ah" said the
elder son '"it is easy to break them one by one.” "Yes my
sons" the father said. “I1f you are together and help each
other no harm (bad) will come to you. I+ you gquarrel you

will break like these sticks."

Alioglu, 1980: 9
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Title

The best title for the passage is:
1. The farmer

2. The seven Sticks

3. Fathers and Sons

4, Sticks and Men

Main Idea

Which sentence best expresses the main idea?

1. Parents want their children to be happy.

2. Fathers like children but the children don’t.

3. Mothers are very sorry when their children are unhappy.
4. Fathers are very unhappy when their children quarrel each

other.

Sapporting Detail

To give a lesson father

1. wanted his sons to break the sticks.
2. wanted his sons not to quarrel.

3. wanted them to give money.

4., wanted them to help each other.

Conclusion

Based on the passage we can conclude that:

1. I+ people stick together mo harm will come them.
2. I+ peop le guarrel they will be stronger.

3. Quarreling is not a good thing.
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4. To be happy people must help each other.

Vocabulary

Based aon the passage what is the implied meaning ftor the
word ‘break’?

i. to be strong

2. to be apart and unstronf

3. to be poor

4, to be unhappy



Appendix C-4
The passage wused 1in the test applied after practical
training

PASSAGE 4

Many people think that they can write stories. They
would like to be writers. They write stories and send them
to magazines. When the magazines do not accept the stories,

these people become angry.

A lady once wrote a long story. She sent it to a famous
editor. Atter a Féw the story was returned to her. The lady
was angry. She wrote to the editor: "Dear sir: Yesterday you
senut back a story of mine. How do you know that the story
is not good? You did not -read it. Before I sent you the
story, I pasted together pages 18, 19, and 20. This was a
test to see whether you would read the story. When the story
came back vyesterday, the pages were still pasted together.
Is this the way vou read all the stories that are sent to

vou?"

The editor wrote back: "Dear Madam: At breakfast when I
open an egg I don’t have to eat all the egg to discover that
it is bad."

Dixson, 1950: 153-136
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Title

The best title for the passage is:
1. Newspapers .

2. Writers

3. Btories

4. A Humorous Story

Main Idea

Which sentence best expresses the main idea?

1. Everybody can write stories.

2. Many peole think that they can write stories.
3. Some peole write very good stories.

4. Many peole like to read stories in newspapers.

Supporting Detail

When the editor wrote back what did he write?

1. He wrote that it was not necessary to eat the egg to
understand the egg is bad.

2. He wrote that it is not necessary to eat the egg to have
breakfast.

3. He wrote that he didn’t have breakfast in the morning.

4. He wrote that he didn’t eat egg for breakfast.

Conclusion
Based on the passage we can conclude that:
1. To write a story is easy.

2. To write astory is not easy.
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3. To be writer is interesting.

4, To be editor is not easy.

Vocabulary .
What ‘editor’ means?

1. chief writer and manager oin the newspaper.

2. famous writer in newspaper

3. famous director in a newspaper

4, good writer and officer in the newspaper.



Appendix C-3
The passage used in the- test applied after practical
training

PASSAGE 35

The city of New VYork has Five different sections or
"boroughs". These five boroughs are Manhattan,vBrDoklyn, the
Bronx, Gueené, and Staten Island. Manhattan 1is the most
important of the five sections. Perhaps it is better to say
that Manhattan 1s the most famous of the five sections. The
Empire State Building, Rockfeller center, Wall Street, Times
sqguare, Broadway- these famous places and many athers are
all located in'Manahatten. Manhattan is an island. It is
twelve miles long and about two miles wide. It has water all
around it. To the west there is the Hudson River. To the
east side is the East River. To the south there is the
ocean. It is possible to go by boat completely around the

island of Manhattan.

These rivers around Manhattan, with the 'ocean to the
gsouth, have been very important to New York City. They have
been important commercially. Ships from all over the world
enter and leave New York every day. They pass up and down

the Hudson River and the East River.

On the other hand, these rivers have also been a

problem. Every time that anyone wanted to travel -from
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Maphattan to another section of New .York or to New York
Jersey he had to cross one of these rivers. These rivers are

wide. They are deep. They are deep enough for large ships.

The problem is not so serious today. There are now
tunnels and bridges at many points. There are twelve tunnels
and seven large bridges which connect Manhattan with
Brooklyn and Queens. There is the George Washington Byridge
and five different tunnels which connect Manhattan with New
Jersey. Today, if one goes around Manhattan by boat, he will
pass under twenty different bridges, many of them very
large. He will pass over eighteen different tunnels. Many of
these tunnels are very large. Trains, subways, and
automobiles pass through them in large numbers. These

tunnels lie deep under the rivers.

It has cbst a lot of money to build all these turnnels
and bridges. Years and years of hard work were necessary.

Many lives were lost.

Dixson, 1950: 109-110

Title

The btest title for the passage is:
1. The Bridge

2. The City of New York

3. Famous places in New York

4. Manhattan
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Main Idea

Which sentence best expresses the main idea?

1.

Manhattan is a very important section because he rivers
around Manhattan arevery important for New York City.
Manhattan is an island and has many important seas around
itsel+F.

The rivers around Manhattan are very beautiful.

Rivers in Manhattan are very important for Manhattan

Supporting Detail .

The

rivers around Manhattan are very importanmrt because
they are important commercially.
they are very old.

they are very deep.

they were built expensively.

Conclusian

Based on the passage we can conclude that:

To make an important bridge many lives may be lost.
People everytime like to work in bridge building.
The rivers around Manhattan are known by many people.

Manhattan is famous with its rivers.
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Vocabulary

Based on the passage which explain the meaning of the word

*borough’?
1. place
2. part
3. river

4, side



Appendix C-6
The passage used in the test applied after practical
training

PASSAGE 1

Bir cicek serinin camdan yapilmis duvarlari nasil olu-
vyorda 1s1vyi icerde tutabilivor? Cealikten kopri vapan
mihendis, neden c¢eligin genislemesi 1i¢in aralik birakivr?
Elektrik akimi, suyu dondurmak icin nasy kullanilabilir?
Bircok ocak bokular1 ve gobaya yakin borular, neden amyantla
sarilir? Aynm termos nasil olur da c¢ay1l sicak, limonataya
sofduk tutar? Bu cesit sorulara cevap verebilmek icin, 1s1-
nin ne oldugunu ve ne qgibi vyollardan gectigini bililmemiz
gerekir. Isi1 hayatimizda cok dnemli biv yer alir. 0 da hava,
su ve viyecek kadar dnemlidivr. Eger 1s1 ¢ok az olursa biz
vasavamayi1z. Diger tarafttan 1s1 c¢ok fazla olursa bizi

61ldlrur.

Dinyamiz gibi daha sekiz tane gezegen, Glinesin etrafin-
da déndliklerini herhalde bilirsiniz. "Acaba bu gezegenlerde
bizim gibi yaratiklar vasiyvorlar mi1?" diye merak etmissiniz-
dir. Onlar ©6yle uzaktadirlarki, teleskopla baksaniz tabii
birsey giremiyveceksiniz. Fakat biz bu gezegenlerde bizim
gibi yaratiklarin vyasayamiyacaginl iyice biliyoruz. Clnk (G
bunlardan bazilari so derece sicak digerleri ise son derece
soguktur. Mesela Gunes'e yakin olan Merklr planetine bir

parca kurgun birakinz hemen erir. En uzak plamet olan pluton
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o6yle soQuktur ki onda valniz su degil hava bile

donmus

haldedir. Siz Omrindzde 1si1nin tam manasivla giderildigi bir

seyi ne gidrdiniz ne de ovyle bir seye dokundunuz. Bilginler

bazi1 maddeleri tam manasivla sofgutmak onlardaki i1siy1 tama-

miylele yok etmek icin yillarca calistilarsa da buglne kadar

bu isi basaramadilar. Gorduginuz veya dokundugunuz en soguk

cisimde bile 1s1 vardir.

Bertha Morvris Farker

(Cf.Glurer, 1987:96)

Baslik

Bu parca icin en uygun baslik hangisidivr?
1. Insan ve Dinya

2. Gezegenler

3. Is1

4. Canli Yasami

Anafikir

Bu parcanin anafikrini en iyi hangisi belirler?

1. Insanlar 1si1y1 bilimde vazgecilmez bir unsur
kullanirlar.

2. Is1 canli hayatinda cok onemli bir yver tutar.

3. Isinin ne oldugu bugun tam olarak bilinmemektedir.

4, Is1 her cisimde bulunur.

Yardimci1r Fikir

Is1 canlilar igcin dyle onemlidivr ki

olarak



1. Insan gibi canlilarin diger gezegenlerde olmadiklar:
oranin 1s1 deferlerinden anlasilmaktadir.

2. Gezegen ve planetlerin 1si1lari farklidirlar ve olctulmek-
tedir

3. Bilimde her alanda faydalanilmaktadir.

4. Pekcok bilimsel olayin aydinlatilamsinda yol gosterivr.

Sonug

Bu paragrattan cikarabilecegimiz sonug hangisidir?

1. tnsanlar icin cok o©onemli oldugundan buglin 1s1 Uzerinde
cok calisma vapilmis fakat hala kesin olarak aydinlati~-
lamamistir.

2. Isa canlilar igin ©Ovle dnemlidivr ki 181 az veva ok ol-
dufiundan gezegenlerde yasamin mumkinliafu arastiriliv.

3. Bazi maddeler 1siy1l daha ivi iletebilirler, bazilar:
iletemezler.

4. Bilim adamlari buglin en sofuk cisimlerde bile 1si1y1 disi-

rememislerdir.

Kelime

>Amyant’ kelimesi ile burada ne anlat:ilmaktadir?
1. kafgidib dider ad:a

2. 1s1y1 iletmeyen elastik bir madde

3. teknolojide kullanilan sivi bir maddenin ad:

4. bir cesit yvapistirici bant.
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Appendix C-7
The passage wused 1n the test applied after practical
training

PASSAGE 2

Yokusun basinda eskimis bir otomobilden inen biv citt
gok rengi gbz ile karsi kargiva gelenler, bu gbzlevin
derinligine girenler, gdnullerindeki kusku, bulut ne varsa
dagildigini ve wuwfuklarin agardiginy hissetmiglerdi. Yassi
boz bir kalpagin altindaki zavif bir yildz, kag ay kag vil ve
yvillar milleti ugrunda rahar nedir gormemis, cepheden
cepheye kosarak celiklesmis bir iradenin ta kendisi altin
sacli Mustafa Kemal blOylk bivr algakgbnullik icinde karsili-
vicilarinir selamlivordu. Onlara géonlunid veriyor, génillerine
girviyordu. Uzerinde bozve kemerli biv palto vardi, sivil bir
avci elbisesi giyinmigti. Fakat vyilrdylsii komutanca reisce
idi. VYaninda Rauf 0Orbay ve temsil heyeti arkadaslar:
yvuriyordu. kendisini daha ileriden kersilayan Ali Fuat Pasa,
komutan Mahmut Bey, kurmay baskani: Umer Halis Bey ve diger
Ankara temsilcileri onlara takip edivyorlard:y. Artik
Ankara’y1 biv yildan beri kaplayan kabus ortadan kalkmis ay-
dinlara kavusulmustu. Mustafa Kemal s1k si1k hatirlayaca:
bugiuni hicg uﬁutmayacak daima "Bu asil hareketi hic bir zaman
unutmadim ve unutmayacagim" diye Ankaralyr hemsehrilerini
dvecekti. Mustafa Kemal vilayette kendisini karsilayan halka

su stdzlerle veda etmisti. "Vatandaslarim ne su ne bu kuvvet
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bizi kurtarabilir, bizi sizin gibi fedakar ve cesur halkimiz
kurtaracaktir."”
Nasit Hakki Ulug

(cf. Gurer, 1987: 22)

Baslik

Bu parga icgin en uygun baslik hangisidir?
1. Ataturk

2. Halk ve Ataturk

3. Bevagl

4., Gonllden Bir Karsilama

Anatikir

Bu parcanin anafikrini en iyi hangisi belirler?

1. Atatldrk sevildigini bilen ve hep coskuyla karsilanmaktan
sasirmayan bir vatanseverdi.

2. Ataturk cok etkili bir gdrinume shaipti.

3. Atatirk cok alcakgdnulli bir insandi.

4. Atatirk’0n vyaninda her zaman temsil hwywti tGyeleri bulu-

[aE e

Nnuyr du.

Yardimci Fikir

Atatirk kendini karsilayan halk icin sdyle dedi:

1. Sizi seviyorum ve her zaman takdir ediyorum.

2. Bu asil hareketi unutmadim ve bizi sizin gibi fedakar
halkimiz kurtaracaktiv.

3. 8izi unutmadim siz cok cesur insanlarsiniz.



4. 8izi unutmuyorum ve takdir ediyorum.

Sonucg

Bu parcadan cikarabilecegimiz sonug hangisidir?

1. Ataturk onemli olaylari unutmayan bir insandi.

2. Halkimi1z Atatirk’e her zaman gerekli sayglr ve
gostermigtir.

3. Halkimiz cok fedakar ve cok cesurdur.

4. Atatirk halkin arasinda olmakan c¢cok hoslanivrdi.

Kelime

TGdnlune girmek’ deyimini en iyi hangisi agiklar?
1. sevgi kazarnmak

2. hatirlanmak

3. sevmek

4. sayglr kazanmak

sevgivi
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Appendix C-8
The passage uwsed 1n the test applied after practical
training

PASSAGE 3

Tilkinin biri arkasina dusen avcilardan kurtulayim der-—
ken karsisina bir oduncu ¢ikmis. "Bir yer gister de saklana-
yim'" diye ona yalvarmlg. Oduncu "Benim kalbime gir. orada
seni gérmezler." demis. Az sonra avcilar gelmis, oduncuya,
"Buralarda bir tilki gérmedin mi7"® dive sormuslar. Oduncu

agzyr ile "Gormedim." demis ama bir yandan da eliyle isaret
edip hayvanin nereye saklandiginy gdsterirmis. Avcilar
oduncunun dedigini duymus, eline bakmamiglar. Tilki onlarain
gecip gittigini gdriunce saklandi@r yverden cikmis, hicbir sey
sdoylemeden uzaklasmak istemis. Oduncu sasmis.: "Nasil oluvor
sana iyilik ettim, canim kurtardim,sen bana bir tesekklr

bile etmivorsun." dive siteme baslamis. Bunun GQzerine tilki,
"Ben sana tesekkir ederdim, ederdim ama dilinjle elin

birbirine uymadiki" demis.

Vardir dyle insandlar, sidzlerine bakarkoen ivigdirler
ama asliny ararsan kiottiluk etmeye galisirlar, bu masal iste
dyleleri icin sdvylenilmis.

Aesop

(cf.Burer, 1987: 9)
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Baslik

Bu

parca icin en uygun baslik hangisidivr?

1. Avearlar ve Oduncu

2. Tilki ve Avcilar

3. Tilki ile Oduncu

4. Tilki

Anatikir

Bu parcanin anatikrini hen iyi hangisi belirler?

1. Oduncular yalanc: insandirlar,

2. Bazi1 insanlarin icleri baska dislar:i: baska bicimde olur.
3. Bazi insanlar utesekkliri bilmezler.

4, Insanlari sidylemek istedikleri el hareketlerinden anlasi-

lir.

Yardimc:r Fikiv

Avcilar oduncuya tilki gdrip gdrmedigini sorduklarinda oducu

1. goérmedigini sdylemis ama basiyla da verini gistermis.

2. gormedigini sdylemis ama godzleriyle de yeriﬁi gostermig.

3. gormedigini sdylemis ama eliyle de yerini gdistermis.

4, gtrmedigini sdylemis ama eliyle de saklandigi1 yeri isa-
ret etmis.

Sonuc

Bu parcadan alacaQimiz ders sudur: insanlari iyi tanimaliyiz

cunki



baza insanlar stzleriyle kendilerini iyi gibi gosterir-
ler, ama aslinda bu kétullik etmek isteyislerini belli
etmemek icindir.

baza insanlar iyi gibi goruniurler ama aslinda kot olmak
zorundadirlar.

ivi insanla kdtd insani ayirt etmek igin ellerine bakma-—

3.

liyiz.
4, bazi insanlarin el hareketleri sdzlerine uymaz.
Kelime

"Dili eline uymamak" deyimini en iyi hangisi aciklar?

1.

konmustugu sevlerle yvaptigir seylerin bitbirine tezat dis-—
mesi

konusurken el hareketlerini uygun bicimde kullanamamak
diliyle baska sey anlatmak elivyle baska sey gistermek

dilivle anlatt1g: seyi elivle tarif edememek
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Appendix C-9
The passage uwused 1n the test applied after practical
training

PASSAGE 4

Hayatta kimlerin basarili olabilecegi konusunda sayisiz
eser yazilmistir. Buna ragmen bircodumuzun kafasinda sdvle
bir disiunce vardir: "Insan istedigi kadar c¢aliskan olsun
bilgili olsun, yetenekli olsu elinden tutan olmazsa ilerle-

vemez."

Bu dusinrnce yanlistivr. Heykeltras Kreton’u hatirlayacak-
sin1z. Kendisi esirdi. Ve o devrin kanunlarina gére qglzel
sanatlarla ugrasmaya da esir bulundugu middetce hakki yvoktu.
Bu kanunun halka ilan edildigi siralarda Kreto tanrilardan
meydana gelen bir grubun vekilini ortaya c¢ikarmaya galai-
gsi1yodu. Kreto’un vefakar kizkardesi tahlikeyi gdze alarak
onu evinin altindaki mahzene gizleverek calismasina yvardim
etti. Kreton mahzene kapandi ve abideyi meydana cikardi. O
sene glzel sanatlar sergisi dizenlenmigti. Bu sergiye bizzat
hikumdar baskanlik ediyordu. Sanatkarlar eserlerini sergi-
lediler. Fakat toéoren verinin kapisina vakin bir yerde bir
sanat eseri gbze carpiyordu. Tanrilardan meydana gelen bu
abide herkesin gbzunl kamastirdi. Fakat bu abideyi yapani
kimse tanimiyordu. 0 zaman su hatira geldi. Sakin bu eserin
sahibi bir esir olmasin. Iste o zaman Kreton’un kardesini

vakalamak zor olmadi. Geng kadin tek kelime sdylemiyordu.
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Onun zindana atilmasina karar verildi. Bu sirada uzun sacla
derbeder bir adam kosarak geldi ve hikdmdarin ayaklarina
kapanarak "Bluyuk hikumdar bu genc¢ kadini affediniz. Sorumlu
benim. Bu abide benim eserimdir. Onu varatan el bir esirin
elidir." dedi. HiklUmdarin cevresindekiler kizip kdplurdiler
ve Kreton’un derhal dldirdlmesini istediler. Fakat hukdm-
darin tok sesivyle herkes birden sustu. Simdi hikuimdar ko-
nusuyordu. "Ben sag kaldigim middetce bu adam yvasavacakbtir.
Su eserin guzelligine bakiniz. Bu abideyi vyapana nasil
kiyilir. Eger bu memleket imsanligin hatirasinda ylcaltiler-
ek yasayacaksa © hakk: ona ancak sanata karsi1 gidsterdigi
harmet verecektir. Hayir. Ona kimse elini surmeyscek. Bu
adami1 bana, benim yanima getiriniz." Hukimdar bundan sonra
zeytin dalindan vapilmig ovidng taciny Kreton"un basina
koydu, ve halkin alkislari arasinda onu alnindan 6ptd. Yer-—
yuzii taribi burun gibi savisiz oreklerle doludur. Talihim
yok param vyok zamanim vyok diven insanlar yanlis distnmusg
olur. Umitsizlik, kétumserlik, korkak insanlar igindir.
Calismanin elindgen kurtulacak hicbirsey disunllemez. Ha-
vatinizda gayretlerinizin neticesini gdrmeseniz bile, bir
gin hayata veda ederken sunu sédylemeye hakkiniz olacaktair,.
"Ben insan gibi yasadim, insan gibi c¢alistim ve girevimi
yaptim."
Kemal Sonmez

(ct.Glrer, 1987: 62-63)
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Baslik

Bu parca ig¢in en uygun baslik hangisidivr?

Heykeltras Kreton

2. Huklumdar ve Kreton
3. Huhumdar ve Sanatkar
4. Basari ve Sans
Anafikir

Bu parcanin anafikrini en iyi hangisi belirler?

Insanin basari1li1 aolamasa icin yetenekli olmas:y veteyr-
lidir.

Bilgili ve caliskan insanlar herzaman kazanirlar.

Sansli olmak igcin bilgili olmak ve yetenekli olmak ge-
rekir.

Insanin bigili ve vetenekli olmasina ragmen ilerlevebil-

mesi i¢in birbirinin destegine ihtivacg¢ duymasi1 yanlaistair.

Yardimcyr Fikiv

Herkes Kreton"un dldurdlmesini istedigi zaman hiklUmdar

"Bu abideyi yapan takdir edilir, Oldurmeyiniz" dedi.

2. "Ben sag kaldigim middetce bu adami1 yasatin" dedi.

3. "Bu adami yanima getirin ona hesabi ben soracagim" dedi.

4. "Bu memleket yasayacaksa sanata gisterdigdi saygl ile yva-
sayacaktir" dedi.

Sonug

Bu parcadan cikarabilecegimiz sonugc hangisidi?
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1. Insan Umitsiz olmamali:1 ve herzaman gayret gidstermelidir,

2. Insan hayatta iken caligsmalarinin neticesini gérmese bile
arkasindan iyi sevyler sbyulenir.

3. Umitsizlik korkak insanlar icindir.

4, Calisan insanlar sanslari ile yukselirler.

Kelime

'Elinden tutmak’ deyimini en iyi hangisi anlatmaktadir?
1. elinden tutup kaldirmak

2. yvardim etmek

3. yol gtstermek

4., umit vermek



Appendix C-10
The passage wused in the test applied after practical
training

PASSAGE 5

Bir kdyld kadin bir danayi dogar dgmaz kucagina alip
sevmis, sonra da o kadar alismis ki dana blUylylup koskoca
oklz oldugQu zaman onu vine kucaginda tasivabilmis. Bu hika-
veyl kim uydurduysa, aliskanligin ne bUylk bir glic oldugunu
cok ivi anlamis olacak. Gercekten aliskanlik pek yaman bir
hocadir ve hi¢ sakasi1 yoktur. Yavas vyavas, sinsi sinsi
icimize ilk adiminy atar, baslangicta kuzu gibi sevimli al-
cak gonullidur, ama zamanla orava verlesip kioklesti mi dyle
azi1li1 ovyle ama551z bir yuz takiniv ki kendisine gtzlerimizi

bile daldiraip inamveririz.

Bence en buyuk kotuliklerimiz, klUglik yasimizda belirme-—
ve baslar ve asil editimimiz bizi emzirip bluyltenlerin
elindedir. Cocuk bir tavugun bovynunu sikar, kediyi kidpelugi
oyuncak edip vyara bere " iginde birakir anasi1 da ona bakip
eglenir. Kimi baba da,v oglunun midafasiz bir koyliyi, bir
usaglr ©Oldiresiye ddvaugu zaman bunu yigitlik belirtisi
sayarak sevinir. Oysa bunlar zalimligin, zorbaligin, dg-
nekligin asil tohumlari, kdkleridirg cocukta filizlenirler
sonra aliskanligin kucafginda alabildigine bluylylup geligivr-
ler. Bu ko6tl egilimleri yasi1 kidclkliglne ve isin dnemsizli-

gine bakarak hos gormek, tahlikeli bir egitim yoludu. OUnce
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su bakimdan ki cocukta tabiat hakimdir ve tabiat asil vyeni
tomurcuk salarken . katkisiz ve gurbuzdur, sonra da hirsizli-
8in, cirkinligi calinan seye gbre dedismez ki: ha alt1
calmissi, ha bir igne. "1gne caldr ama altin calmak aklina
bile gelmez" divenlere benim diyecegim sudur: "I1gneyi cal-
diktan sonra nicin altim dé calmasin?”

Montaigne

(cf.Glurer, 1987: 98)

Baslik

Bu parca icin en uygun baslik hangisidir?
1. Kadin ve Dana

2. UOkiz ve Kadin

3. Sevgi ve Hayvan

4. Aliskanlik

Anafikir

Bu parcanin anafikrini eniyi hangisi belirler?

1. Kotd egilimler kiclik vaslarda gelisir.

2. Aliskanlik zamanla insanda kodklegir.

3. Aliskanliklar sinsi sinsi icimize yerlesir.

4. Aliskanliklar kicuk » vaslarda vyerlesen c¢ok buyldk bir

guctir ve ondan kurtulmak zrdur.

Yardimci Fikir
Aliskanliklar basta sevimli gdrindr onun icin,

1. vasin klUcukligline bakmak ve hos gdrmek yanlistir.



2. cocuklar:i her zaman sevmek gerekir.

3. kedileri cocuklardan uzak tuitmak gerekir.
4. hirsi1zlari cezalandirmak gerekir.

Sonuc

Bu pargadan cikarabilece@imiz sonuc sudur:

i.

Bazi1 k&t aliskanliklarin olusmasini tnlemek ig¢in daha
ilk bastan tedbir almak lazimdir.

Aliskanliklardan kurtulmak igin onlar:i donemsemek l3zim-
dir.

Kot aliskanliklar cocuklukta baslar ve icimize verlesir.
Kuclk seyleri‘calmayx aliskanlik haline getirenler bUylk

seyleri de calarlar.

Kelime

Yaman’ kelimesinin parcadaki anlami nedir?

1.

o

blyluk
zararli
etkin

zZQv
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ENGLISH PASSAGE Pre—test APPENDIX D-1

TABLE 1: Scores obtained from pre—-test of Engilish passages

suBJ. T ™M s C vV TOTAL SUBJ. T M 8 C vV TOTAL

i 8 4 8 8 4 32 21 16 4 12 4 16 52
2 4 8 4 8 8 32 22 8 8 16 4 12 48
3 8 8 8 4 8 36 23 16 4 16 8 4 48
4 i2 4 8 B 20 52 24 4 0 12 20 12 48
3 0 8 4 4 12 28 25 8 8 12 4 8 40
6 8 8 16 4 16 52 26 16 4 4 8 8 40
7 8 0 8 0 0 16 27 8 0O 8 8 8 32
8 iz 12 20 8 12 54 28 0O 4 B 12 4 28
9 8 q 8 B8 8 36 29 8 2 12 8 4 36
10 16 0O 12 16 8 52 30 8 8 8 12 8 44
11 0 4 8 8 16 36 31 8 12 B 12 12 5352
i2 12 8 8 8 8 44 32 8 8 20 8 8 52
13 8 4 8 8 4 32 33 8 0O 0 4 B 20
14 8 8 16 8 12 352 34 12 8 B 8 8 44
15 8 4 12 4 B 36 35 8 4 8 8 8 36
16 4 8 4 4 8 28 36 16 4 16 8 8 52
17 8 4 0O 4 16 32 37 12 8 20 12 12 &4
i8 B8 4 8 8 4 32 38 20 4 8 12 8 52
19 16 12 16 4 16 ¢4 39 8 6 a 8 g8 32



ENGLISH PASSAGES

TABLE 2: Scores obtained from the test after theoretical

suBdJd.

N

10

11

12

13

14

15

16

17

i8

19

T

20

16

Post-test

APPENDIX D-2

treatment in English passage

12

12

12

L6

12
12

12

12
12

12

12

12

12

16

16

16

12

12

12

16
12

12

i2

12

12

16

TOTAL

40

24

40

40

30

32

48

36

64

60

32

32

40

20

32

36

56

22

SuUBJ.

21

35

36

37

38

39

40

T

16

12

™M

8

16

8

12

S

12

20

12

12

12

12

vV TATAL
12 60
8 64
12 40
16 40
8 Z8B
g 8
4 16
4 28
16 40
12 364
16 36
12 32
B 24
20 40
12 36
12 36
12 40
4 36
8 44
12 40

189



ENGLISH PASSAGES

TABLE 3:
SuBJ. T
1 16
2 16
3 12
4 16
) 12
6 16
7 16
8 20
9 20
10 20
11 14
12 20
13 16
14 20
13 20
16 16
17 16
19 12
19 16

16

Post-test

APPENDIX D-3

Scores obtained from the test obtained after

practical treatment

20

20

20

16

20

20

20

20

20

20

20

20

20

16

i6

20

12

16

16

16

16

16

16

20

16

20

16

12

12

12

16

16

16

Cc

16

16

12

12

12

12

12

12

12

12

12

Vv

12

20

20

20

16

16

16

12

12

12

12

16

TOTAL
68
76
80
80
80
80
80
80
88
g4
76
84
76
72

80

69
60
72

76

suUBdJ.

21

22

23

24

25

26

27

T

16

12

16

12

12

i6

16

16

12

12

20

16

12

12

12

M

20

20

16

16

16

20

20

20

16

20

20

16

16

16

i6

16

12

16

20

16

in English passages

12

16

12

12

12

12

i6

12

12

16

12

12

20

12

12

C

16

16

Vv

16

TOTAL.

68

80

60

36

68

76

60

a4

26

64

b4

190



TURKISH PASSAGES

Pre-test

APPENDIX D-4

TABLE 4: Scores obtained from pre—test of Turkiéh passages

i4

15

16

17

18

19

20

16

20

16

16

20

16

20

16

16

16

12

12

16

16

16

16

12

16

12

20

16

16

16

16

16

16

12

12

12

12

12

16

20

20

12

16

i2

20

16

16

16
12
16
12

12

12
12

12

16

TOTAL
72
80
68
76
48
72
68
68
b4’
72
68
80
68
60
&4
b4
52
56
52

60

SURJ.

21

22

23

T

12

12

16

16

12

16

16

16

16

20

16

16

16

12

16

12

16

16

12

12

20

16

16

16

16

16

16

16

16

16

14

16

16

20

16

16

16

16

16

16

12

12

16

16

12

16

12

16

20

i6

TOTAL

&4

48

68

44

b4

80

68

60

72

80

72

64



TURKISH PABSAGES

TABLE 5:
suBJ. T
1 12
2 16
3 12
4 12
3 16
6 16
7 16
8 12
9 12
i0 8
11 12
12 16
13 12
14 16
15 12
16 12
17 20
18 i6
19 16

20

16

Post—test

APPENDIX D-5

Scores obtained from the test

treatment in Turkish passages

M

20

12

12

16

20

12

12

16

12

16

16

16

20

16

12

16

16

20

16

12

i2

20

12

20

16

16

20

16

20

12

16

i6

16

12

20

12

16

16

16

16

20

12

16

12

16

16

20

12

16

16

16

16

20

20

16

20

12

16

20

12

20

20

TOTAL

a8
b4
72
80
72
96
72
68
76
60
84
80
b4
76
B84
76
80
88

72

SuUBJ.

21

22

23

24

26

27

28

29

30

31

T

16

16

16

16

16

12

16

16

16

16

16

12

16

16

16

16

16

20

aftter theoretical

16

16

12

12

12

16

16

16 2

20

16

16

16

16

12

20

16

16

16

12

16

16

12

16

12

20

16

20

16

)

16

12

16
20
16
12

16

16
ié
20
20
20
20
i6
20

16

16

20

20

20

20

16

20

20

12

TOTAL

76

88

86

80

88

76

80

88

84

192



TURKISH PASSAGES

TABLE 6:
SUBJ. T
1 12
2 12
3 16
4 12
) 16
6 16
7 16
2] 16
9 16
10 IS
11 12
12 16
13 16
14 12
15 12
16 16
17 20
18 20
19 16

20

12

Post-test

APPENDIX

Scores obtained from the test

treatment
] s C
12 16 12
20 20 16
12 16 20
16 16 16
20 20 16
20 16 16
16 16 20
20 16 16
12 16 20
20 20 12
16 16 16
16 16 16
20 2D 16
16 16 20
20 16 12
20 20 20
20 16 20
16 20 16
16 16 12
20 12 20

in Turkish passages

20

16

16

16

16

~

.

TOTAL

60

88

70

76

84

88

88

B84

88

76

834

76

80

?6

88

P2

80

84

suBJ. T
21 12
22 12
23 16
24 i6
25 16
26 L6
27 12
28 12
29 20
30 16
31 12
32 1é6
33 16
34 L&
35 16
36 16
37 16
38 20
39 20
40 16

D-6

aftter practical

16

20

20

20

16

16

20

20

16

20

16

20

16

20

20

20

20

16

16

16

16

12

20
16
20

20

20

16

14

i6

20

20

20

20

16

16

20

20

20

20

16

TOTAL

76

?6

88

96

6

80
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ENGLISH PLACEMENT TEST

FORMS A, B, and C

EXAMINER'S BOOKLET

This non-dlagnostic, objectively scored test is designed to quickly place English langusge sludcnte
{nto homogeneous ability levels. The number of abllity levels and the associated cut-off scores will
depend on the English language problem (n which this test i{s used. Cut-off scores, therefore, rust bio
dotgrmined locally. Forms A, B, and C are parsllel forms of the test; using the table on page 7 of

"this booklet, an examiner can make scoren on one form equivalent to scores on either of the other forms.

A\

!

Administration time for the test is approximately 75 minutes. The 100 problems cover four areas
of the English language: listening ccmprehengion, grammadr, vocabulary, and reading.

In each form of tiw iest, twenty problems, aumbers 1-20, are devoted to llatening comprehension
problems, which are of %G {ypss: Gne in which the examiner asks a question and the student {s to regpond
by melecting an appropriate reply; and the other {n which the exam{ner makes a statement and the student
I to choome tho phrase or sontonco which corresponds In meaning to K. In each problem the student {s
given throo anawor cholcon. The vxaminer may uso the Englixvh Language lustitute tepe {or this part of
the test, or ho may read the probloma from the script In this booklet.

Following the l{stenlng comprehension soctlion are thirty grammar problems, numbers 21-50, Each
grammar problem represents a hypothetical conversation between two psople, Part of the response in
each converaation has been omitted and tha student s to choose, from the four choices presented, the
one word or phrdae that corroctly complotes the conversation.

Next aro thirty vocabulary problems, numbers 51-80. In each problem, an Incomploto sentence 18
givon and the studont must choose, from tho four cholces offored, tho one word that correctly completea -
thu zentence. The words selected for Inclusfon 2re common and {requently used; thay have been selected
from the most frequent 2500 words in the general word count of Thomdike and Lorge The Teacher' ]

Word Book of 30,000 Words.

Finally, there are twenty reading problems, numbers 81-100, Each probiem consists of one sentence,
followed by a question concerning its meaning. The student is offered four answer choices, only one of

whlch {a corroct.

Testing matorials conalst of an examiner's booklet, a tepe recording containing &ll (hme.llstcn!ng
tesls, test booklets for each form, snswer sheots, and & punched scoring stencil for esch form.

Teat Admin!stration:

Glive each student a test booklet and an angwer sheet, Have the students write their names and tho

form of the test on the unswer sheet.

If the examiner cannot use the taps recording of thede tests, he or she should read from one of the
scripts on the following pages. For wll items, read the number of the {tem, pause one second, 1c&d the
item, pause twelve seconds, then read the number of the next ftem.

Followlng the listening tact, roa 8z ingtructions and examplss on page 3 of Lhe test bookiol willi the
‘;:)‘(’)d""“’.- Angwer eny guestions they moy have, Allow them 50 minutes tc answor problems 21 thhough

!

English Language Institute University of Michlpan

—
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ENGLISH LANGUAGE INSTITUTE
TESTING AND CERTIFICATION DIVISION
THE UNIVERSITY OF MICHIGAN

ANN ARBOR, MICHIGAN 48109
U.S.A.

NE: (313) 784.2418 CABLE ADDRESC: [ (Lig?

Although there are no set cut scores for the ELI's English

" Placement Test, as institutions are expected to set their
own standards in order to reflect their individual course
programs, the following cut scores have bcon used at iiwe
English Language Institute's Intensive Course in English
at The University of Michigan.

Level Score ranges
Beginner 0.~ 29 %
Beginner (high)- 30 .- 47
Totermediate (low) 48 - 60
Intermediate 61 - 74
Advanced (low) . 15 - 84
Advanced - 85 - 1Q0

Note that a "chance" score, obtained by guessing on every
problem, would be 26-27,

RIVON AN LO6 BIUULIR 1IuoL vitvvun) asvame cee .. .
tho sentonce. The words selected for inclusfon are common and frequently used; they have been seieciou

from the most frequent 2500 words {n the general word count of Thorndike and Lorge, The Telcher's.
Word Book of 30,000 Words,

Finally, there are twenty reading problems, numbears 81-100. Each problem conaists of one sentence,
followed by a quostion concerning Ity meaning. The student (s offered four answer choices, only one of

which is correoct. :

Testing materials conslst of an examiner's booklet, & tape recording containing all three listoning
tosts, tost booklets for each form, answer sheets, and a punched scoring stencil for each form.

Teat Adminlst ratinn:

Glve each student n test booklet and an nnsﬁrer sheet. Have the students write thelr names and (Ii¢
form of the test on the answer sheet,

If the examlner cannot use the tape recording of these tests, he or she ghould read from one of the
scripls on the following pages. For all {tems, read the number of the {tem, pause one second, reed (hv
{tem, pause twelve seconds, then read the number of the next {tem.

Following the listening test, read the {nstructions and examples on page 3 of the test booklet willi (he
students. Answer eny gussiiuns thuy mnay nave. Aliow them 50 minutes to answer problems 21 thycugh

L00.

!

‘ngligh Language Institute Unjversity of Michipsn
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‘ . PAGE 1--

ENGLISH PLACEMENT T'F,sr : '

This examination is designed to measure your mastery of the English language. There
are four different kinds of problems: listening comprehension, grammar, vocabulary, and
reading comprehension. There are 100 problems: 20 listening, 30 grammar, 30 vocabulary,
and 20 reading. The questions and answer choices are in this test boeklet, but you should
mark your answers on the separ-te answer gheet, Write your name, today's date, and Form
C on the answer sheet. Do not 17 ake any marks in this test booklet,

Now, you will begin with the Hster‘x!ng comprehensibn problems,

Listenting Comprehension

This is a test of how well you understand spoken English. The examiner will either ask
a question or make a statement. 7o show that you have underqtood what was said, you ahould
cheosre the ONE answer cholce tha. I8 correct. :

Here is an example of the quc"lon type of problem. Listen carerully to the queauon. then
choose the CNE gnswer cholce that ig a reasonab!e responso or answer.

b, Tomorrow.
¢, Tou Detpait.

“The correct response Is chofce b, 'E’nmorrow." Choice b has been marked on your answer

shoet to show that it {5 the corrcct mswer to hmmplc I.

xample I, a. Fam, ..
e

Now here {8 an example of the statemenl type of problem. Lia(cn to the staloment ard then .
choose the ONE phrase or senten: 2 that corresponds to it.

Example II. a. Only John went.
- b. Only Mary went.
¢. They both went.

"John and Mary went to the 810r= " means that they both went. On your answer sheet, for
" Exgmple II, mark lhe space a[tur choice ¢ to show that "I‘hey bath went." is the correct
answer.

Do not make any marks in this test i:ooklct. Mark all your answers on the separate
answer sheet. Il you do not know how to do this test, raise your hand and the instructor will
explain it to you. . :

Please be quiet ard listen carefully None of the questions or.statements can be repealed.
Now, turn the page to problem number one.



PAGE 2-."

L4

10.

. Yes‘.‘ he did.

No, it isn't.

. Yes, she has..

Tom is at home now.

. Tom called home at 8.
. Tom will be home at 8.

Yes, they crlled.

5. No, he knows them.

c. Yes he Leard about them.

O oD
PR

(¢ IR =2 %]

Peter dosesn't want her to play..

Peter likes her to play,
Peter lkos her.

. In the barn;
. Tha hens do.
. The egg did.

2. David will come f{irst.

. From Mary.
. To Mary,

Martha will come first.

. They will come toget_her.

By Mary.

John found & map.

. John thought we were logt. .

John didn't get lost,

. To visit my family.
. For one year. '~
. In one year,

He was a gecretary.
He fourd a secretary.

. He looked for a gecretary.

" 18.

11. a. :
. We're waiting for Barbara.

12,

13'

14,

15.

17,

18,

19.

20.

o ow

0 Iy

"s ERAN - w» '

‘c-../‘ i <17 dﬂfu—.— Mwlakq}{f \-‘—,;..&

:i—a- ]
/-.. B 0

We are eating now.
We've ﬂniahed eatmg
The ones to New York.

Tonight and tomorrow, -
Not unlesns it snows.

. Jane can not change Tom's mind.
. Jane wiil change Tom's mind.

Jane will not change her mind.

. No yesterday
. Yes, he left.
. Yer,

tornorrow.*"

. i‘he decision was surprﬁshig
. Tha family was uumrising

Mark was surprlsed

B

. He will read later.

He resd, then ate.

. He ate, thnn't‘éad

. Yes. some sclsaors do.

. Find some scissors.
zYea, I (ound aomo scissora. .

. Mnry likes playing best.

Mary likes Moon River best,
Mary plays Moon River best.

. For about a yesar.

Until next year.
Yes, they are..

He was angry.

. She was engry.
. He didn’t break it. ,

‘x\n i

‘-.""’-" ~‘."‘ \.'-' N
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199

PAGE 3-.

Grammar, VocabularyL and Reading C omprehension

This part of the test hus three different kinds of problems. N.xmbers 21 through 50 are
grammar, numbers 51 through 80 are vocabulary. and numbers 81 through 100 are reading
comprehension.

. In each grammar problem there is a short conversation between two people. The conver-
sation is not complete. You shuld look at the answer cholces which follow the conversation,
‘and then choose the ONE answer that correctly completes the conversation.

-

Example III "Whet's your name?" _
" - name is John,"

a. 1

b, 19
c. My
d. Mine

The correct pnswer 18 chdive <, iy " Ga yuel cuswos sizet, for Example I, mark cholce
<. Anawer all the grammar prc 3lems this way.

In each vocebulary problem there is a sentence with a word missing. From the answer
~cholces following the sentence, vou ghould chooge the ONE word that beat fita into the sentence
and makes it menntnpful .
. e
Examgle IV, Ican't” you his namae,
s be"auso I don't know it

a. talk
b. say
c. speak 4 .
d. tell ' T

The correct anawer is choice d, "tell.” On your answer sheet, for Example IV, mark cholce
d. Answer all the vocabulary problems this way.

In each reading comprehension problem you will read a gentence and then anawer a question
about it. Choose the ONE best answer to the question, using the information in the gsentence you
" "have just read.

Exsampnle V.  John drove me to Elea_nor's house.
Who drove?

a. 1did.

b. . John did.

c. John ang I did.
d. Eleaznor did.

i
The correct answer is b, "John did." On your caswer £hest; mark choice b for Example Y.
Answer all the reaeding problems this way.

You will have 50 minzian s Ei:"-".;’.: Moorest gl ittt Work as quickly as possible, and
answer all the problems. I you are not sure of the correct answer, make a guess.
Unanswered problems will be counted wrong. INow, go on to problem 21 and do not stop
until you have finished problem 100.



PAGE 4--

21. 'Did Laura find Andy's coat?"
""No, he found it L )

2. himsell
b. self

c. oneself
d. itself

22. "Is Tom going with you?" .
‘"No, we asked along, but he I8
busy. " :

2. him come

b. that he comes
¢. him to come
d. to come him

'23. "I think the answer is "24'."
“"You » It is.'"

2. rigit

b. do right
c. are right
“d. have right

24. "How‘ was your weekend at the beach?"
"It was anjoyable the bag

. weather." I

a. even though
b. in sgpite of
c. even

d. although

25. '"It's warm today. Why did you bring
& coat?"”
"I brought my coat it gets cold
later. " ' -

a. rather

b. otherwise
¢. incase
d. for which

26.

27.

28.

29.

30.

oo -

"Why don't you ever visil us?"’
"I would come to see you {f'I
I'm too busy."

, but

- a. could

b. could have

¢. am agble

d. would be able

"Has Xerxes finished his homework yet?"
""No, he said he wasn't interested
doing it." '

a. of
b. for
c. to
d. in

"Anne looks very young."
*Do you know o

a. how old is she
b. how {8 she old
c. how old ashe I8
d. she is howwld
"Did Clancy like the book?"
''No, he hated it Idid." -

‘a. as much as
b. 80 much as
c. so0 much so
d. 8o much like

"I'd l{ke to see how you make those
bookshelves. "

"Why don't you come over tomorrow at
a? on them by then. "

a. working
b, be working
c. be work
d. had worked



"Why are you working so hard on your
dress?"”

*'T hope to

comes to visit, "

have {inished
tinishing
had finished
been finished

it before Mother

a.
b,
C.
d.

"Why are you alWays borrowing money7**

“It's difficult

~ a. for
b. with
¢. of
-d. to

me to save money. "

*If you are husy, | can come back
»tomorrow, "

"No, don't go. Ican talk to you

I work."

for
during
while
already

a.
b.
s C.
d.

-"Did you hear about Hal's accldent?"
Yes, it must have been Y

a. afrald

b, frighten

¢, frightening
d. Irightened .

"Why were the people protesting?"
"They wanted the governmant to stop
coltecting so many taxes from T

a. him
bh. them
¢. their
d. theirs -

37.

38,

39,

40,

hE
[

PAGE 5-

. '""Have you read any good books lately?" .

"Yes, I have just read a book that
by a famous South American author.™

a. was written
b. has written .
c. was writing
d. wrote :

"Will you come to our house for dinner - ’
this afternoon?"
" I'd like to, lm't "

a. Denpite.
b. Although
¢. However
d. Otherwigse

"Why. haven't you put the rug on the floor
yet?"
"I'm going to have

a. it to bo cleaned
- b. to bo cleaned
c. it cleancd

d. it to clean

i

"Did you go dircctly to Veméguela?"”
"No, onour way we travelled
Amorica."

Central

2. through
h. on
c. among
d. for

"Is Herbert & good cook?" -
"Yes, and his wile. "

a. so
b. 80 a8
c. 80 ls
d. 8o does
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41.

42.

43,

44,

~"Yes, I'm

""Have you always lived in Michigan?"
Mo, 1 in Florida."

rised
ralsed

wes raised
. am raiged

QOP'N

“Did you bring jrour book today?"
"Mo, I left it home."

a. with
b. at
c. in
d. en

"Are you ready to go?" |
done now."

8. every
b. snouzh
c, gll

d. very

"Why do you travel to Ch.cagc 30

ofteat™
"Chicego la.the city
Hvs. '

g. which

b. ' whara
¢, in where
d. that

my- H¥rents

"Did you like the cake?"”
"Yes, it was the best I have over.

a. been eaten ‘ .
b. been eating :

¢, eat

d. ezten

46.

47.

48.

49.

."'50.

"Why did John sleep so long?"!
'He was tired than he thought he
was. "

80
to

. more
very

Q.OU'?)

"Would you and Natalie like to come lor
dinner Friday night?"
" all right l! we bring the childrcn?"

‘a. Will it be
b, Will be
c. Is

d. There will be

"Why did your trip take so long?"
"We were hungry, and we stopped

St amr———

three times. "

a. ate

b, to eat
- ¢. for eat

d, eating

ST

"3 aoiu & lawyer?”
*No, ha's a doctor, "
. ian't he
- b. he's not
c. lan't
d. {8 he

"Does Bernice have & good volce?"

""Yes, and she really enjoys too."

a. ginging
b. the singing
c. of singing.
d. to sing



- You don't have to pick me up from work

tonight. Ellen has to drive me

" home,

55.

a. announced
b. mentioned
¢. promised
d. presented

Déh't eat at that restaurant if you are
in 2 hurry; the is very slow.

~ w. work
b. conduct
¢. service
d. exercise

These shoes are too small, and they make
my f{eat fool .

. short

b. uncomfortable
c. difficult

d. mistaken

I need to know how many people are at

the meeting. Please them.
&, count } v
b. point s
c. establish
d. measure

I think he was at the party but he
- he wasan't,

&/, contracts

b. claims

c, excuses

d. consists .

57. The doorway was so

59. Do you think anyone will
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56. Monty told about the many exciting

that happened on his trip.

2. pasgages
b. stations
c. events
d. notices

that we couldn't
get the piano through it.

a. thin

b. close
c. minor
d. narrow

58. Before Joe repalred the engine, he

- it carefully.

8. recognized

b. examined
. C. saw

d. sighted

if 1 smoke?
a. blame Ml '
-b. prevent

c. object
.d. permit

80, Louise asked her teacher what her

on the teat was.

a. degree
b. indication
¢. point

d. score
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61.

82.

63.

64.

66.

Ellen has expensive equipment in her
office, %50 she always
when she leaves the room.

a.- knocks
b. locks

c. firms

d. borders’

Barbara had been {eeling sad, so her
friend surprised her by sending some
flowers to her up.

a. smile
b. cheer
c. turn
d. like

He described his

a. type

br. relation

c. range

d. method
Everyone Barbara wanted to go
camping.

a. excusc
b. without
‘¢, unless
d. except

He was 80 frightened that his hands

~ began to

a. vary

b. alarm
¢c. remove
d. tremble

" the door .

67. Dr. Grasper's

of making wine.

66. The mouse

a. defended
b. revolted
c. protested
d. struggled

to get away {rom the cat.

<1,

!

is children's digseases.

a. lmportance
b. speciality
c. notation

d. majority

68, Frod wanted to buy an unusual painting, but
every one he saw was very

a, likely

b. orderly
€. NCCEeRsRry
d. ordinary

69, The professor every student to
write a 15-page paper.

a. respects
b. recognizes |
¢. rememberhv
d. requires.

70. Fred told hig children not to
their toys.

over

a. quarrel
b. provent
c. suffer

d. threaten

e e Sasis St - EEEREN ce Tl e



l. Jack had his hair cut last week but
no one the difference.

a. looked
b7 noticed
c¢. declared
d. showed

2. John doesn;t feel well. He must be
a cold. .

~ 4. taking
b. becoming
c. gelting
d. holding

3. T asked Mary to explain the situation
to me because 1 was abou! what
had happened.

a. curious
b. silent

c. strange
d. unknown

4. Dr. Donald is a2 member of the medical

a. possession .
e : i

b, profeasion - S

¢. production

d. position

&
B

5. ﬁ_e wanted to know where Dr. Brown was,
go he at the main offica, '

2. Inspected
b. inguired
c. gueased _
d. indicsted .

76. Everyone

79, Please

"PAGE 9-

John to win, but he didn't.

a. respected
b. expected
c. waited
d. thought

77. Hundreds of ships sail into New York City's

every day.

a. harbor
b. border
c. chamber
d. route

78. During the storm, the sallors were afraid

that the boat would {ill with water and

. sink
b. drag
‘c. Blip
_ d, drop

me how to get to Main Street.

2. {ind
b. lOc&t_c tl)_ut:"
. show : .
~d. say

80. 1 had planned on going out last hight. but

- prevented {t, -

a. occasions

b. circumstances
¢. resultg’

d. particulars



PAGE 10-

81. Felix would paint his house, but he doesn't think he has enough time.
- Will Felix paint his house?

a. Yes, because he has enough time,

b. No, becruse he hasn't thought about it encugh.
c. No, because he doesn't have enough paint.

d. No, becauge he doesn't have enough time.

82. Jack’s immediate cause {5r cheer was Raymond 8 decision to help him write his
application, .

- ‘What made Jack 'happy‘?

a. Raymond wez zolng to help him..

b. e decided te help Raymond.

.¢..Thay beth dac ded to write applications.
d. I'a declded to write his own application.

83. The doctor wonld kave giv = old Mis. Simpson some medicine, but by the time he arrived
it was too late for him to « v gnything for the old woman.

What haﬂpencd to kirg, & Y‘—v’on't’ o el

R. She wap glven the medicine.
b, She refused tc tEEG the medicine.
" ¢. The doztor cc idn't help her.
d. The doctor erived In time to help her.

84 When the captain digscov . rs hot origin, he can' help laughing at her and names her Bahoon
Try as she will to rid I irself of that rame, it clings to her forever. .

What does Babaon try tydo?

a. Changa he:* nlckname, but she {ails, .
b. Change her nicknonme, and she guccaeeds.

¢. Keep hor nickname, but she falls.

d. Kecp her nlckunamo, and she succeeds. N

. 85. Harvey would gell his bicycle {f he didn't need it 8o much.
Did Harvey sell hiz bicycle?

a. No, evcn though he didn't need it,

b. No, because he needs it so much.

c. Yea, because he doesn'l need it.
' d. Yes, even though he needed it.
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Hostility betweén Frank and Charles, far from being over, or even reduced, is just
starting uj in carncc . . o :
What does the writer say ebout the hoatll!ty? ' .

. Itis decre’wing
b it i3 tncreasing.
c, It ended long ago.
d. It kas jast ended.

Bill end Ednn watched TV last *elgbt when they could have been painting the!r apartment
- What ¢id £ill and Ed*; do lant 1. ight?

They wateched TV irstead of paintlng.
. Thoy v :tchﬁd TV w dle thay painted.
Thay pairted instesn ! of watching TV.
They rc’. her painte:! nor watched TV.

S TN

\

The Lot Jhat pus disessa as weh L3 toath decay may a’omedéy be treated by chemical
thayoor {12 puablem of &1 7 recizstent organisms more lmponant to dental research

than L
Dontz! reucerchors sro bacomi: g 1aora interented( in studying . . .

g
b

*.Hl'-'

a. tsc&h dazay.
b, gum diccaos,
C. c*.dr‘"m tharony. ,
1, arug rocteient orgm omg.

T’m ceaasrvativo ettituda of th) Inetitute's oldest members toward art was vigorously
exprogued In & papor by tha g: siptor David Mttchell st 2 1810 meeting.

- Soma marnsers had congarvei,va idoas abaut .« o

g, Lidtzhell i
B.r cw*'*'z nopor,

Test 519 nzlitele,
dl v '

Keplor 1 a1 ungventful liie which, when compared with the adventures of the main
chasactera in bis writinga, eppears almost dull, .

What docs the aullor cay 13 dail?

a. Keglcr's writings.

' Y. Kezrler's charccters.
. c. ‘er's pergenality.

d. Feplor's life. . ,
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91

93,

" This mterpretation suffers from certain intrinsic xmplausxbt!mes and in consequence
of severe criticism has m the meanlnme been almost entirely withdrawn,

‘What has been thhdrawn‘

a. The criticism,

b. The interpretation.
¢. The suffering.

d. The implausgibilities.

‘I it werer't for Miller's oxcellent recommendations, Jones, who wasn'l impressed by
him at the interview, wo‘uldn‘l have hired him. )

. What happened after the int;rvieW?

93.

- 04,

95.

a. Miller hired jones,

. ‘Miller recomnended Jones. -
c. Jones hired Miller;

«. Jones dida't hire Miller.

Wyatt was such an mtellv tual giant that one famous scholar belikved that he, rathcr than
Prin;,lo. nn obscure actor, must havé written Highways.

) .Whal did the scholar mert.‘mncd in this sentence bel!evel -

: a That Wyatt he ped Pringle write nghwaz .
. That Pringle wrote Highways.
. That an obscure actor wrote nghwa!s.
d That Wyall wrote Htghwaz .

v
-

Throughout his lile S5 muela remained ) chl!d of the lower middle clnssoa.
Accorﬂmg to this eentence, Snmucls e e '

a. kept his or;glnal social status,
b. raised his gocial status. -

c. retained a youthful attitude,

d. died while still young.

San Francisco and Bos(on are expanding their once decllnlng trolley systems with modern
trolley cars.

The San Francisco and Boston (rolley systems are . . . '

a. now declining.
. b, now growing.
c. beginning to use old cars.
d. expanding the size of their cars,



96.

97.

98,

99,

loo'

209
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Born and raised a Catholic in a fatherless home, James Peak, who as a child used to put
religious clothing on paper dolls, never wanted to be anything but a priest.

What was James Peak's childhood ambition?

" 3. To find his lost father.
b. To become a priest.
€. To become anything but a priest.
“d. To make religious clothing.

As if Joe's appearance wercn't enou;,h to lurn the audienca agalnat him, he also gave a
boring speech. _ ‘

How did the audience feel about Joe?

a. They liked hig spooch, but not his appearance.
b. They liked hia apperrance, but not his speech.
c. They didn't like hig speech or his appoarance. -
d. ’l‘hcy liked hia speech and appearance.

~

Harlan told Sue that he should have done what hls father asked him to dn

Harlan
a. asked Sue to tell his father aometh!ng. el
"'b. will do what his father asked. '
c.’ asked his father to desomething.
d. didn' t do what his fither asked.

Mark seldom plays werse than he did against Jim Spur today.

* How does Mark play?

a. He usually plays better than today. .
b. He usually plays worse than today.

" ¢, He usually plays worse than Jim. .
d. He usually plays better thmn Jim.

So-called *wolf chlldren are children abandoned at an early age and Iound lving in
{golation. They are natural examples of complete socinl deprivauon.

What is unusual nbout wolf chlldren?

a. They are young wolves who have been abandoned.

.b. They are young €hildren. who think they are wolvea.
c. They abandoned society at an early age. : '
d. They have had almost no social contact.
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Questions 31-33 refer 1o the [ollawzng passage:

Therc are many ways of communicating without using speech. Signals, signs, symbols, and
gestures may be found in every known culture. The basic function of a signal is to impinge upon the
environment in such a way that it attracts attention, as, for example, the dots and dashes of a
telegraph circuit. Coded to refcr to speech, the potential for communication is very great. While less
adaptable to the codification of words, signs contain greater meaning in and of themselves. A stop
sign or a barber pole conveys mcaning quickly and conveniently. Symbols arc more difficult to
describe than either signals or signs because of their intricate relationship with the receiver's culwral
perceptions. In some cultures, applauding in a theater provides performers with an auditory symbol
of approval. Gestures such as waving and handshaking also communicate certain cultural messages.

31. According to this passage, a signal is
(A) more difficult to describe than other forms of communication

(B) an interruption in the environment -
(C) less able to be adapted 10 refler to speech
(D) a pesture

32. Applauding was cited as an exampie of
(A) asignal (C) a symbol
{(B) asign (D) a gesture

33. It may be concluded from this passage that
(A) signals, signs. symbols, and gestures arc forms of comrunication
(B) symbols are very casy to define and interpret
(O only some cultures have signals, signs, and symbols
(D) waving and hapdshaking are not related to culture

Questions 34-36 refer 10 the Jolicwing pessaze:

iy Grmadzate School al this uaiver ~|l' Tust be made on

Appiication for admissinn o 1%

{orms provided by e Dircctor of Ad

vas cone at another instituticn showid recuest thai two copics of undergraduate iranscripts
aﬂd aegrees be seni dircely to the Dean of the Graduate School.

L"
H issfonk, An a’)p'i-:ar‘ whese ancereraduste work

Boeth the application and tlic transeripts must be on fiic at icast onc morth prior to the
registration date, and must be accompanied by a nonrcfuadable ien-doliar chcck or noncy
order o cover the cost of processing the apphcatlon

34.  This passage would most probably be found in a
(A) university catalog (C) ncwspaper
(B) travel folder : (D) tcxibook

35. According to this passage, where would a student sccure application forms for
mission to the university? .
(A) From the chairpcrson of the department ' !
(B) From the Dcan of the Graduate School
.. (C) From the institution where the undcrgradualc work was donc
(D) From lhc Dxreclor of Ad‘rmss:ons :
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36.  Which of the folivwing documents must be on file thirty cays before the registration
date? ‘
(A) Two copics vf recommendations from former professors
(B) A writtcn approval of the Deun of the Graduate School
(C) One set of transcripts and an English proticiency score
(D) Two copies of undergraduate courses and grades, an application form, and an
application fee

.

.

Questions 37-39 refer 10 the following sentence:

A complete fertilizer is usually marked with a formula consisting of three numbers such as4-8-2 or
3-6-4 which designate the pereentage content of nitrogen, phosphoric acid, and potash in the order
stated,

37. In the formula 3-6-4
(A) the content of nitrogen is greater than that of potash
(B) the content of potash is greater than that of phosphoric acid
(C) the content of phosphoric acid is less than that of nitrogen
(D) the content of nitrogen is less than that of phosphoric acid

38. In the formula 4-8-2 the smallest percentage content is that of

(A) mwogen (C) acid

(B) phospnorus (D) potash -
39. The percentage of nitrogen in a 5-8-7 formula fertilizer is

(A) 3 percent (C) 7 percemt

(B) S percent (D) 8 percent

Questions 4044 refer 10 the fullowing passage:

Tt has been documiented that, aimost twelve miltion years ago at the beginning of the Phocene
Age.a horse, ahoue midway through its evolutionary development, crossed a land bridge where
cared, on Al into Hhe grasshands of Purone, The horse was the

the Bering Straes sre pow
hipearion, shocs the size of 1 moderns i pons with thies wes wmat spwectadized check eeth tor
i ! raevadled the Lot

R ER TR R ST N

1O UL IR U TTRCRIRTR

fovige i Soccne Poraoa.

ohy reniesd DL

Less doveaored and st than the Lapparee, e aacitheroy was vompiet
By tire end o the Pleistocene Aps ooth thie anchtheres awd toe tupoaeion tad
; . : - : : cert pertenral veera
North Americi, where they had originated, Tn Fasepe they bad evelved inty un asinial very
it Cre iy 8 i i Yy

similar to 1he horse s we Anow 18 today. Twas the sescendant of s horse that was brewghi

weeome esinget i

by the European colonists o ihe Amerivis,

40.  Botl the lipparion and the anchitheres
(A)  were the size of a modern pony
(B) were native to North America
(C) migrated 10 Europe in the Pliocene Period
(D) had unspecialized teeth




41.

42.

43,
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According to this passage, the kipparions were
(A) five-tocd animals

(B) not as highly developed as the anchitheres
(C) larger than the anchitherss

(D) about the size of a small dog

The author suggests that the bipparion and the anchithcres migrated to Europe
{A) by mecans of a land route which is now noncxistent
(B) on the ships of European colonists

~(C)  becausc of a very cold climate in North America

(D) during the Miocene Period

This passage is mainly about

(A) the cvolution of the horse

(B) thc migration of horscs

(C) the modera-day pony

(D) thc replacement of the anchitheres oy the hlppanon

It can be concluded from this passage that the
(A) Miocene Period was pn'or 10 the Pliocenc
(B) Pleistocene Period was peior to the Miocene
(C) Pleistocene Period was prior to the Pliocene
(D) Pliocene Period was prior to the Miocene

Questions 4549 refer 1o the following inszructions:

-

DCSAGS: Aduts twelvy years oid anc
over take ‘we leasboonfuls as rencad, not
‘0 excaad Flfleer le2spcoriuls per day.
Thilgrer s voars SiC 0 hwo've vears old

s Al = kaadil dosdgn, Nt i CxCren

save jaznpcoiuls por dav. :

Wz Do ol ovcead the recom |
~regdod greaoe unless \lfer'fx‘ ol
phvmsnn Do ol admenisiac o children
arter six vears old or 1o i~vhivideals wits
ok b!ooé pressure, heard dismasa, o
canase. This progarclion My caete
drowsingss., w0 rot dnva of onarate
machinery while ‘aling ihis madication.
C-reove cough is €anoerous. It rafiet does
not accur within three Cays. discontinue
use and censult your physician., B

45, According to the dircctions, which of the [ollowing people should take the medica-

tion described?

(A) Somcone with high blood pressurc or heart diseasc
(B) Somcone with diabetes )
(C) Somcone under six years old

(D) Somconc who has a cough

Onc °f l}“‘— sxdc cffccts ol tik!ng lhns'mcdlclnc is that of ok BRSO

,{' AR g
(€Y high blood prcssurc
(D) add.cuon raiseRtiy)
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47. A ten-year vid cnld shoald
(A) nottake this preparation
(B) take two teaspooniuls of this prepuaration
(C) take one tewspeonful of this preparation
(D) take one-half teaspoontu! of this preparation

48, If this medication does not help within three days, one shouid
(A) tale fifteen teaspoonfuls on the fourth day
(B) stop driving und operating machinery
o (C) stop taking it and see a doctor .
- o (D) 1ake half of the usual dosage ‘

49. According to the instructions on the label of this medicine, for purposes of dosage,
an adult s a person :
(A) six years old (C) twelve years old
(B) seven years old {D) none of the above

Questions 50-52 refer 10 the following sentence:
A new federal survey of no-fault autormobile insurance plans in sixteen states has concluded that
no-fault provides quicker, more equitable berefits than does the traditionad insurance system.

50. In no-fault plans, benefits are
(A) slower than 1n the trutitonal systzm
(B) the same 25 in the traditionai system
(C) fairer tun in the truditional sysiem
(D) more expensive than in the trad:tional system

51. It may be concluded that
(A) ar least sixteen states have adopted no-fault insurance plans
(B) the results of the survey will discourage the adoption of no-fault plans
(C) the ruditiona! system does not provide for automobile accidents
(D) he survey was conducted by one of the siawes with 1 no-fauit plan

52, No-fault insarusce probably
(A} does ro: Diome unyvne fur the accident
{%;  slumes both panties invousved [or the zecident
Tioeroaiaes Turoa fugge o dedide e b

H H ; BN “poriie T
VOIved Wil avlert o Dlante

".1;" v e, Loty Ll e a! i st

(Juestions 3537 rerer o the polowany dirediory:

: SECFUL TELEFRONE NUMBERS

; Cempes Informaton ....oiivieiinn.- 286-2731
cohedaln Cener L. e ...853-3499
Prossng OMce L.l 855-1205

! mternasonas Office ..ol e 8356-5815
DPOCe Ll e ereeeee 53b-63508

i ReswwencelHails ... .. ..ol 356-9210 |

53.  Which nuniber would one call in order (0 muke an appointment with a doctor?
(A) 886-27y! L) ¥86-9210
{B)  ¥n6-5835 (D) 886-3499
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$4.  Which number wouid onc callin order to obtain a telephone number not listed in the dirccto:y'.’

(A) BB6-1265 (C) 8R6-6665
. (B) 886-2791. o (D) 886-9210 . .. . . ... TR

55. Itis likely that ail iclephone numbers on the university campus
(A) arc listed in the directory
(B) have an 886 cxchange
(C) are long-distance numbers
(D) have five digits

Questions 56-60. For each cf theze questions, chose the answer that is closest in meaning fo the
original sentence. Note that several of ihe choices may be focruatly correct, but you should choose
the one that is the closest restatement of the given scrtence.

56. Had the announcement been made carlier, more peopic would have attended the lecture.
(A) Not many people came to hear the lecture because it was held so late,
(3) The lecture was held =arlier so that more people would attend.
(C) Fewer people aticnded the Jecture because of the carly announcement. )
(D) Since the announcement was not made carlier, fewer people came to hear the lecture.

57.  After she had already signed a year's 1zase, she found another apartment that she liked much

Setter.
(A} Havingalready signed 2 y=ar's lease for her apartment, she found another one more to her
liking.

(B) She signed a year's jcase for her apartment because she liked it.
(C) Although she did not iike her apartment, she still signed a year's jcase.
(D) When she found an apariment that she itked better, she signed a year's lease for it.

33, Lessis known about the causc of the common cold than about the causes of many more scrious

discases,
(A) The causes of izxs seSous diseases ther the common coid are better known thas it is.

(3} We e sz than we shouid aixeys the canses of the cold 3nd mare sericus disonses,
tnan we do avout the causes of more

{C) WeXnew "zmeabout ic carse of the common oo'd tha

OGN Taecanse of (ve s ymmen celd i hettor Xpown Fan Thc cau£s T Siere sereus Olsasses.

59, Federad funds witi noi e madc gvania e unless the governar decliares a state of emergency.

(&) Thercisasiaie alwierpency beenuse he moverner has not reccived any federal Tunds.
(B)  Since no federal fids are avadlabic, the governor wiil have to declare a staic of
CMerpency.

(C) i the governer declares a state of emerpency, federal funds wiil be made available.
(D) The governor wiii make federa! funds available during a state of ecmergency.

63. Not wking a Jifficult exam is worse ihan failing it
(A) Il one is going W {ail a difficult exam, it is better not to take it.
(B) To fail 1 difficuit cxam is worse than to not take it.
(C) Ttis better to fail a difficult exam than not to take it at all.
{D) Because the cxam is difficult, it is better n”ot to ke it.

STOP.. IF YOU HAVE FINISHED BEFORE TIME 1S CALLED, CHECK YOQUR | &
HER SECTION | &%

Vo

WORK ON THIS SECTION ONLY. DO NOT WORK ON ANY
. “‘.',_."' o ‘._.-.. - A d;' K3 g, s,
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Table E The ¢-distribution

(5 per cent significance level for two-tuiled test)

DF

t
2
3
Ky
)
6
7
8

9
10

n
12
13
L
15
16

17
18

<

[3°]

[SECSI N Sy N
A e b I —

foa R0 " VI SV R (I o i £
CO CCx I

120

[Fe]

!

12:706
4-303
3-182
2776
2571

2-447
2:365
306
202

228

201
179
160
1445
131

-120
-110
-101
093
2-086

2-080
2074
2-069
2064
2:060

[ SRR SR &5

19 I 19 1d ¢t

[ RS2 (NS TN B5 I %)

2056
1052
2048
2:045
2042
1021
2:000
1-980
1-960

Abcidged from Table 12 of E. S, Pearson and H. O. Hartley,

Biometrika Tubles for Statisticians,
vol. 1, Cambridge University Press, 1954,

Robson,

1973
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Step-by-step procadure

t-Test — independent samples
Use with independen:-subject desizn
(NB steps AT-5 and 13i-5 are identical to steps 13 of method 2 in the
standard deviation procedure, p. 50.)

Step AT Add all A obscervations together N
Step A2 Divide At (fe. the result of step AN -
A1) by tic number of A TN T '

obscrvations N,

Step A3 () Square cach of the A N
observations
(b) Adbd 2l the squetres together AR
Step Ad () Square AL T (> V)
o v (X V)
(b) Divide Ada by N YAl
Ny
o | | (S
Step A5 Subtract Adb from AJb TV --f‘~-'\-, -
= R
Steps B1-5 Repeat ihe above S steps for the B
obscrvatinng
Step 6 Add A5 and B3 ,
Ay . XV
> Xi - (_“‘_M A) YN — '(;'_" 7 ")
=~ Na - Ny
Step 7 Divide 6 by NV, minus | added to A, minus |

[ 45 = (3 Y)YNA] = [3 Vi — (S )]
Na—= DA Wy — 1)
Step § Find the reciprocal of N, and ihe reciprocal of Ny and
add them together
AL
Ny ' Ny
Step 9 Multiply 7 by 8
C BN = (EXNYUNG A [N = (B XN
(Na— 1)+ Ny — 1)

™ /._]_ _J__]_
Na Ny

Step 10 Take the square root of 9

Step 11 Take the difTerence between A2 and B2
X=X
Step 12 Divide 11 Ly 10: the resuilt is ¢!
= (J\ﬁ,\ - -‘?n)
Y ETeR AVARSRET KRN
LY (Na— D)4 (Ny = 1) a

% (1\]1 * r\it,ﬂ | 7

with (N, — 1} -+ {Ny — 1) degrees of freedom

! . .
Step 13 Translate the result back in terms of the experiment

Robson, 1973: 74-76.
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Step-by-step procedure

t-Test — correlated samples

Use with matched-subject o repeated-measures desizn

Step [ Obuain the difference () between cach (V- W)
pair of scores
Step 2 Add all the diftereaces together N
Stcp 3 Divide 2 (i.c. the vesuit of step 2) by the >« i
- . . B - AT ¢
number of pairs ol scorey (1) n
Step 4 () Square cach ol the differences o”
(b Add all the sqitares together R
Step 5 (a) Square 2 (Y )
o NY)
(h) Divide 5a by n -(‘-77,7-—)-
. N /\!
Sitep 6 Subiract b from b AR (-*“-,;u-}-
. . N (N DY
Step 7 Divide 6 by n(n — 1) :-——-----,--—(:f. ._)—.—
- nin - 1)

Step 8 Take the squarce root of 7

Step 9 Divide 3 by 8: the result s ¢
P T \/E d* — (X d)n
/ n(er -+ 1)
with (n — 1) degrees of frecdom

Step 10 Translate the result of the test back in terms of the
experiment

Robson,

217

1973:

78



