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ABSTRACT

Recent years have witnessed a number of important
developments in English 1language testing. Consequently,
the potential influence of testing on teaching has
assumed a new significance. As a natural result of
this, there is a growing need for more effective testing
to establish appropriate standards of English and
to measure accurately student performance with respect
to them in every language instruction program. That's
why, this thesis focuses upon the assessment of teachers'
opinions on the present English language testing system
at the Faculty of Engineering, Anadolu University.
‘The main assumption of this study is that the findings
will help to establish some suggestions for more feasible
ways of 1increasing facility in 1language testing at
the Faculty of Engineering. The first chapter introduces
background to the problem by pointing out the importance
of language testing 1issue together with the purpose
of language testing, some definitions of language
tests, the problems that exist and the aim of the
study. Chapter II reviews literature relevant to the
study. In Chapter III, the research method is explained.

Chapter IV includes the results of analysis. In this
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chapter, the findings determined that the subjects
do not agree with each other on the appropriateness
of English language tests administered at the Faculty

of Engineering. In the 1last chapter, Chapter V, the

discussion gver the research results and some suggestions

for further studies are presented.
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0zET

Son yillarda Ingilizce dil testlerinde bazi
onemli gelismeler godrilmektedir. Bunun sonucunda da
testlerin ©dretirme olan yogun etkisi yeni bir d&nem
kazanmigtir. Bunun dodal sonucu olarak da her yabanci
dil ©gretim programinda wuygun Ingilizce standartlar:
saptayabilmek ve ©6grencilerin gereksinimleri gercevesinde
bagsariyi tam olarak Olgebilmek icin daha etkin testlere
ihtiyag duyulmaktadir. Bu nedenle bu c¢aligsma Anadolu
Universitesi Mihendislik-Mimarlik Fakiltesinde uygulan-
makta olan Ingilizce test sistemi ile ilgili olarak
ayni fakiiltenin Ingilizce odretim elemanlarinin goriis-
lerinin de@erlendirilmeéini kapsamaktadir. Bu calisgsmayla
elde edilen bulgularin Mihendislik-Mimarlik Fakiltesinde
uygulanmakta olan testlerin gelistirilmesine katkida
bulunacak bazi ©neriler saglayacadi wvarsayilmaktadar.
Calismanin birinci bdliminde yabanci dil testlerinin
onemine deginilerek bazi test tanaimlari, mevcut prob-
lemler ve c¢alismanin amaci verilmistir. Ikinci bolimde
ise galigmayla ilgili kaynak taramasi yer alir. Ugilinci
bolimde arastirma yontemi belirtilmigtir. Dérdinci
bolimde ise bulgular yer alméktadlr. Bu bdlimde elde

edilen bulgular, Mihendislik-Mimarlik Fakiiltesinde



uygulanmakta olan Ingilizce dil testlerinin uygunlugu
konusunda Ingilizce o§retim elemanlarinin farkli goriis-
lere sahip olduklarini gostermistir. Son bolim olan
beginci bolimde 1ise bulgularin yorumu ile ileriye

yonelik aragtirmalar igin bazi Oneriler yer almaktadir.
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CHAPTER I

INTRODUCTION

1.1. Background to the Problem

Some form of evaluation is inevitable in teaching.
It is as 1inevitable 1in classroom teaching as it is
in all fields of activity where judgements need to
be made however simple or complex. In Education the
terms Evaluation, Measurement and Testing are widely
used. The term 'Evaluation' as defined by Noll and
Scannell(1972:14) refers to emphasizing the role of
judgement in considering a variety of types of relevant
data or information in determining progress toward
a goal, the worth of a program, or how to make a decision;
whereas in measurement we strive to be as objective

as possible and minimize the role of judgement.



On the other hand, the term "Testing" as generally
used in education can come to have a rather specific
and limited connotation and, in some instances, a
slightly wunfavorable one. Because a tester can be
regarded by some persons(whether rightly or wrongly)
as a technician who is more interested in the scores
and statistics of the rtesults of tests than in what
the results mean in relation to the boys and girls
who made them. In this respect, whether the process
is called testing, measurement or evaluation it is
not nearly as important as whether the progress or
status of the learner with respect to the desired
goal 1is being determined. Because it 1is obvious that
the instruments or techniques should be chosen to
fit the objectives and no technique is worth using
unless the results it yields can be depended

upon.

According to Pilliner(1973:21) examinations
and tests give rise to measures of some attribute
possessed by some individual. He explains the distinction

between tests and examinations in terms of:

1. Duration(an examination lasts longer than

a test)

2. Hierarchy of —career(a university professor
'examines' his Final Honour Students in
English Literature, whereas a primary school

teacher 'tests' her nine-year olds in spelling)



3. The subjectiveness or objectiveness of assessment
(if the assessment is subjective, the instrument
is an examination, but in the latter case

it is a test.)

It can be said that a clear cut distinction
has not been made between tests and examinations.
Because they both serve to assess the same learning
outcomes in a teaching situation. Therefore, the only
way to measure the outcomes of an educational program
is to test students by employing one type of test

or another.

According to 0ller(1979:3) the problems of
language testing are a large subset of the problems
of educational measurement in general. About the same
issue, Finocchiaro and Sako(1983:6) indicate that
except the tests in mathematical sciences, all other
tests make use of concepts and principles from linguistics,

psychology, sociology and anthropology.

01ler(1979:11) defines language tests as any
test that challenges the language ability of an examinee.
On the same parallel, 1language tests are generally
classified into various categories depending upon
their format, the skills and 1language 1items being
measured, and the wuse to be made of their results.
The 1literature on 1language testing presents that

most specialists have agreed on the names "proficiency",



"diagnostic", "aptitude"(prognostic or predictive)
and "achievement"(or attainment) as terms of tests

most frequently given.

According to Valette(1977:6) the aim of proficiency
tests 1is to determine whether the students' language
ability corresponds to specific language requirements.
For example, placement tests are considered as proficiency

tests.

Bn the other hand, Heaton(1975:6) defines
diagnostic tests as the tests that enable the teacher
to identify specific areas of weakness and difficulty
so that he is able to plan the most appropriate remedial

programme.

Another type of test is the 1language aptitude
test. In Finocchiaro and Sako's(1983:23) explanation
language aptitude tests(sometimes termed as prognostid
or predictive tests) are designed to predict before
beginning language study, a subject's probable capability

of acquiring the language.

Finally, there are achievement or attainment
tests. According to Heaton(1975:10) the achievement
or attainment tests have been designed to show mastery

of a particular syllabus and they may be teacher-made.

It is obvious that language testing is a complex
matter. It involves elements from linguistics, psychometrics

and language teaching. Why a test 1is set, what is



tested and when a test is set are the questions which

determine the actual testing procedure.

we may

According to Finocchiaro and Sako(1983:12)

test in order to:

1.

10.

11

determine a. whether our teaching methods
and techniques are in fact producing learning
and b. which aspect of these are in need

of revision,
measure students' achievement,

provide for ability or interest placement

or grouping,
offer remedial help,
identify difficulties,

improve our understanding of how, where
and when bilinguals use certain aspects

of the languages they have learned,

learn more about the language acquisition

process at various age levels,

predict the possible success or failure

in language acquisition of certain individuals,
diagnose,
provide continuity of instruction,

assess -for specific purposes- the level

of mastery(proficiency),



12. gauge the ability of teachers,

13. set realistic standards,

l4. assess the effects of experimentation,
15. promote confidence of the community.

It is certain that all tests are for a purpose.
A test that is made up without a clear idea of what
it is feor, is not goed. That's why it is  imporctant
to consider testing as not something that stands apart
from language teaching. And it can be claimed that
some language tests can be prepared better than the
others. So, if some tests are better than the others

it is important to use the better ones.

In sum, teachers must believe in the usefulness
of, importance of and the need for tests in the teaching
process and help those involved in test preparation
to find ways for increasing the power of tests. In
a rational teaching situation, foreign language teachers
have a responsibility toe find out how much improvement
their students have made. So, they should make sure
that the students are being scaled precisely. At the
same time it can be pointed out that one of our most
pressing needs today as teachers of English as a foreign
language is the know-how for writing tests that will
measure our pupils' achievement in English. And: also
these tests must be based on principles of foreign
language teaching. Therefore, the problem of this

study may be stated as follows:



1.2. Problem

It is certain that preparing good tests requires
a good deal of time and energy. In 1looking over the
present language testing situation, some improvement
would seem to be necessary in the system at The Faculty
of Engineering, Anadelu University. Because classroom
teachers are expected to prepare their own language
tests with 1limited time and overloaded schedules.
Certainly, this does not mean that such averworked
teachers cannot prepare any good tests. But, logically
it doesn't seem to be appropriate to expect from those
teachers to orientate themselves to the procedures

of constructing good language tests.

At the Faculty of Engineering, language testing
has always been subjected to 1lively debate. And a
close identification of the strengths and weaknesses
of the given +tests 1is inevitable. 7These tests are
prepared by the teachers themselves. And there are
always some discussions on some points of given tests.
Since the objections are heavily on the test items,
the weights given to them and on the lack of interest
in administering communicative oriented tests, the
teaching objectives and emphases of the course or
the program are also started to take place in the
discussions. And, usually at the end of these discussions

the 1immediate solution for some of us 1is that tests



are given that they are necessary in order to assign
the students some grade for the work they have been
doing because administration demands it. So, with
this administrative requirement, we, without much
consideration in principles of testing, prepare our

tests and keep on having discussions.

Therefore, it became inevitable for me to go
to my colleagues and ask what they are thinking about
the testing system in the school. Are we grading our
students entirely on their 1learning points? What do
we expect these tests to achieve? Do we all agree
that our testing system is consistent with the general
course curriculum? Are we satisfied with the concrete
results of tests? Is the language being tested in
the way it is taught? By using these techniques are
we actually finding what the students know? Do we
test all aspects of 1language 1learning? Do we frame
our questions that there is no ambiguity? Do we word

our questions that there will be no guessing?

These are some questions in this study to be
asked to the teachers. The answers should shed 1light
on some acute problems of language testing at the

Faculty of Engineering.

1.3. Purpose of The study

This study is intended to demonstrate the extent

of agreement and disagreement on the appropriateness



of language tests among teachers and to find out some
answers to the questions stated in the Problem Section
(cf. 1.2) by exhibiting the present situation of tests
administered at the Faculty of Engineering, Anadolu

University-Bademlik Extension Campus.

The present writer of this thesis is one of
the teachers of this faculty. He does not claim that
he is a testing expert, or he is an ideal teacher.
Nor he wants to humiliate any teacher/s, authority
or institution by exhibiting some deficiencies in
testing. Our main purpose is to enlighten one area
of education by making some suggestions for some feasible
ways of increasing facility in foreign language testing

at the Faculty of Engineering.

To achieve the purpose of this study the following

questions will be answered:

1. Is there any significant interest in language
testing among the 1language teachers of the

Faculty of Engineering?

2. Are there any different comments of language
teachers on the appropriateness of the present

language tests?

3. Do the 1language teachers believe that their

tests are useful to measure students' success?

4. Are there any cooperation problems among
the teachers in the construction of language

tests?
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5. Are the language tests made up with a clear

"idea of what they are for?

6. Do the language teachers at the Faculty
of Engineering develop their tests according

to their specifications?

7. Do the language teachers select the appropriate
test items inm the —construction of their

tests?
8. Are the test results interpreted appropriately?

9. What 1is the way in which language is treated

on the present tests?

10. What are the academic qualities of the present

tests?

11. Whether some miscellaneous aspects of the

test are taken into consideration or not?

l.4. Importance of the Study

It is certain that recent years have witnessed
a number of important developments in English language
testing. Almost any language-instruction program requires
the preparation and administration of language tests.
And it can be said that a good testing program resulting
in a student's knowledge that he/she is making progress
toward clearly specified goals will be a positive

motivating force for students and teachers alike.
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Therefore, it is more important than ever that tests

should encourage good teaching practice.

Obviously, we who teach English as a foreign
language have a responsibility to find out how well
we have done our tasks or how much improvement our
students have made. Because it 1is clear that testing
is an important part of every teaching and learning
experience. It contributes directly to the teaching-
learning process wused in classroom instruction, and
it 1is useful 1in programmed instruction, curriculum
development, marking, reporting, guidance and counselling
school administration and research. But effective
testing requires careful planning: It 1is just too
easy for any language teacher to take a pen in hand
and turn out items without much consideration of the
balance or adequacy of the resulting test content.
Except by chance, such a test will not prove a very
valid measure of the specific skills that the testing

situation calls for.

A great deal of literature 1is available on
the methodology of foreign language teaching and more
and more suitable teaching material is being prepared
for foreign learners. That's why a comparable improvement
is needed in foreign language testing and evaluation
procedures. Because it is certain that language teaching
cannot be distinguished from Ianguage testing. We
need to know how successful our teaching has been

or where it has failed.
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Therefore, such a study which attempts to
demonstrate the extent of agreement and disagreement
on the appropriateness of language tests among teachers
and the present situation of an administered test
will help to establish some suggestions for constructing

and administering better language tests.

1.5. Limitations

l. This research is limited to the opinions
of 9 English language teachers of the Faculty
of Engineering at Bademlik-Extension Campus

of Anadolu University.

2. This study 1is limited with the questions

stated in the gquestionnaire.

3. Although the gquestions on the questionnaire
are devised sensitively, the questionnaire
should not be considered exhaustive because
some other 1less significant aspects of the
teaching-learning situation may have been

overlooked.

4. Since the questions on the administered
quizzes are chosen purposely only a midterm
test of 1989-90 academic year is taken into
consideration to form a comparison basis

for this study.
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1.6. Assumptions

1. Most of the items of the questionnaire are
taken from a study conducted by The Institute
for English Language Education of University
of Lancester, Alderson(1980:1). That's why
an adequate coverage of relevant points

can assumed to be guaranteed.

2. All the teachers who took part in completing
the questionnaire are assumed to have given

answers with complete frankness.

1.7. Definitions

Commonly used testing terminology will be given

below:

Evaluation: According to Gronlund(1976:6) evaluation
is a systematic process of determining the extent
to which instructional objectives are obtained by
the students. About the same issue, Noll and Scannell
(1972:15) point out that evaluation tends to emphasize
the role of judgement in considering a wvariety of
types of relevant data or information in determining
progress toward a goal, the worth of a program, or
how to make a decision. Therefore, evaluation may
deal with both gquantity and quality of the teaching-

learning results.
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Measurement: As generally used in education,
measurement includes consideration of purposes, interpretation
and wuse of results. According to Gronlund(1976:7)
measurement takes only quantifiable units into account.
On the same parallel, Noll and Scannell{(1972:16) define
measurement in terms of ideal attributes of gquantitativeness
and constancy of units. According to them, in measurement
we generally strive to be as objective as possible

and to minimize the role of judgement.

Testing: Brown(1987:219) indicates that a test
in plain, ordinary words, is a method of measuring
a person's ability or knowledge in a given area. In
other words, it can be said that testing is a data
gathering process. With the help of collected data,
learner, teacher and materials can be scrutinized.
Apd also it should be said that measurement is only

a toel. It is ‘a means to an end:not an end in itself.

Test and Quiz: According to Valette(1977:7)
the +test covers a specific unit of instruction and
is announced in advance. The value of the test lies
in the completeness with which it examines the material
under study. The essence of the quiz is brevity. The
value of the guiz lies in its positive effect on student
learning =and the practice it affords in the art of

test taking.

Objective and Subjective Test Items: Valette(1977)

defines an wobjective item as one for which there is
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a specific correct response, therefore it 1is always
scored the same way. For example, multiple-choice
type questions are objective items. A subjective item
is one that does not have a single answer. A short
composition may be scored in different ways by different
teachers. That's why, it 1is considered as subjective

item.

Formative and Summative Evaluation: Finocchairo
and Sako(1983:299) define formative assesment as the
ongoing assessment of student 1learning in order to
plan or reuisé subsequent activities in an instructional
program. They also point out that the summative assessment
is an overall estimate of a student's achievement

or proficiency at the end of a given period of instruction.

Norm-Referenced and Criterion-Referenced Tests:
Valette(1977) indicates that the norm-referenced test
compares a student's performancé against the performance
of other students. The criterion-referenced test indicates
whether the student has met predetermined objectives

or criteria.

Discrete-Point and Global Testing: According
to Finocchiaro and Sako(1983:297) in discrete-point
approach the tests are designed to measure single
(discrete) elements of language opposed to the measurement
of 1integrated skills such as reading and writing.

BGn the other hand, global 1language tests measure the
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student's ability to understand and wuse language 1in
context. Dictation test, cloze test and the tests
in which the students are presented with a situation

and must express themselves are termed as global tests.

Validity: Finocchiaro and Sako(1983) define
validity as the degree to which a test measures what
is designed to measure. The validity is always specific
to the purpose of the test. Different kinds of tests
require different evidences of wvalidity. If a test

does this it is said to be valid.

Reliability: Valette(1977) points out that
reliability refers to the consistency of measurement
that is, how consistent test scores or other evaluation
results are from one measurement to another. Reliability
provides the consistency that makes validity possible
and indicates how much confidence we place in our
results. According to Valette(1975:53) reliability
of a test can be calculated by Kuder-Richardson formula:

__M (n-M) M= Mean

n.SD n= number of items

Item Difficulty(Facility Value): According
to Finocchiaro and Sako(1983:298) facility wvalue is
the percentage of correct responses made by students
in relation to the total possible correct answers
in a test. It indicates the ease or difficulty of

any test item. Valette(1977) gives the following formula
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to calculate item difficulty:

=k
N

Fod =

R= Number of correct answers

N= Number of students taking the test.

Item Discrimination: Valette(1977:57) states
that the discrimination index of an item indicates
the extent to which the item discriminates between
the testees, separating the more able testees from
the less able. The index of discrimination (D) tells
us where the students who performed well on the whole
test tended to do well or badly on each item in the

test. The formula to get item discrimination is:

UR 27% - LR 27%
1/2 N

D= Discrimination Index

UR Upper group of students who got the item right.
LR: Lower group of students who got the item right.

1/2 N= Half the number of the students who took the test.

The Mode: The mode is simply the most frequent
or popular score in the set, and is determined by

inspection.

The Arithmetic Mean: The arithmetiec mean, or
arithmetic average is the sum of the separate scores

divided by their number.
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The Median: The median is the midpoint of a
series of scores when the scores are arranged in order

of their size.

Standard Deviation: According to Valette(1977:67)
a standard deviation is a measure of distance away
from the mean of distribution. It measures the degree
to which the group of scores deviates from the mean.

A deviation can be expressed by the formula:

D= X - M

X= The raw score

M= The mean of all scores.

The formula that expresses the standard deviation

is:

> xem®
i (X-H)
N

EEﬁX—M)Zz It is the sum of the square of the deviation of
each score from the mean.

N = It is the number of test papers.



CHAPTER I1I

REVIEW OF LITERATURE

2.0. Chapter Overview

This chapter contains six sections. Each section
is <considered to have a relationship to each other

and provides a basis for this study.

In the first section the educational uses of
language tests are given to identify the significance

qF function and nature of language tests.

Second section deals with the approaches in
language testing and briefly describes certain trends
in language testing that have become particularly

salient within the past several years.

Section three includes the <classification of
language tests to determine the purpose of each type
that 1is considered to be helpful in constructing the
language tests.

19
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In the fourth section the characteristics of
language tests are stated. The significance of these
qualities in preparing and wusing foreign language

tests is alsc stated in this section.

Section five includes the construction of language
tests. Im this section, the signifigance of Ffactors
concerned with the planning and the other procedures

of language testing is also stated.

The last section, section six, 1is devoted to
the problems in language testing. In this section,
the significance of a logical awareness of the problems
involved in a testing system is also stated to determine

what is feasible in individual situations.

2.1. Educational Uses of Language Tests

It is certain that testing plays an important
role in many Aspects of the school program. Heaton
(1975:1) emphasizes the role of testing on language
teaching and indicates the two fold interrelation

towards learning to evaluate student achievement.

On the same parallel, Finocchiaro and Sako(1983:41)
state that teaching and testing could be considered
two sides of the same coin. And there is 1little doubt
that in order to enable every teacher to make use
of many benefits of a testing program, testing must

be presented in a manner that can be understood.
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By the same token, 0ller(1987:55) points out
that good teaching and good testing are, or should
be, indistinguishable. He also adds that given a richly
organized episodic basis and a wvariety of testing
procedures reflecting the wide-ranging uses of language,

language tests can be heart and soul of language teaching

It is worth noting that testing =zelates to
a multitude of factors which concern both the quality
of the teaching giwven and the learning achieved.
Additionally,  testing is not something that stands
apart from teaching and learning. Because it is generally
acknowledged that tests are all extensions of the
teaching and learning situation. They may have some.
advantages for both students and teachers. Properly
used, language tests provide the following advantages,

Lowe(1975:327).
Advantages for the student:

1. Classroom testing most —certainly acts as
a stimulus to study and real 1learning. If
the student is made to see the correct purpose
of testing, he will learn from his returned
examination how well he has mastered the
materials he was supposed to have learned,

and where his weaknesses are.

2. Good testing encourages a kind of self-

examination and relearning process as the
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student asks himself why certain answers

are incorrect.

Good testing invokes for the student better
methods of organization and preparation

towards tests.

Good testing helps to build up the student's
confidence in the teacher's fairness and
impartiality and his desire to help all

his students.

Advantages to the teachers:

]

Good testing is an indication of how well
the students have learned what the teacher
has tried to teach them, and it points out

where they require more help.

Good testing feeds back to the teacher
information concerning the effectiveness
of his teaching methods. So it gives a starting
point for —consolidating the methods that
have been most helpful and for revising

those that have not given good results.

It enables the teacher to give a more accurate
evaluation of the student's ability, or
grade, or rank, to the administration, to
the student himself, and to his parent or

sponsor.
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In other words, it may be said that tests can
benefit students, teachers, and even administrators
by confirming progress that has been made and showing
how we can best redirect our future efforts. Moreover,
good tests can sustain or enhance class morale and

aid learning.

According to Caroll(1961:31) the purpose of
testing is always to render information to aid in
making intelligent decisions about possible courses
of action. He also adds that sometimes these decisions
affect only the future design or use of ¢the tests
themselves, sometimes the decisions have to do with
the retention or alteration of courses of +training,
and most often, the decisions have to do with the

management of the educational careers of individuals.

In Oller's explanation(1987:42) any use of
language that can be graded or evaluated may be considered
as a language test. That's why, it can be said that
if the foreign language teachers are rteally to teach
language skills it is essential for them to do classroom

testing.

About the same issue Lado(1961:22) indicates
that the theory of language testing is based on present
linguistic understanding of language and on observations
concerning the role of habit in learning a foreign

language. Therefore, it «can be claimed that there
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are three strands in language testing; language, learning
and evaluation. In order to view those issues in some
perspective, it will be helpful to 1look very briefly

at historical trends in language testing.

2.2. Approaches in Language Testing

According to Spolsky(1972:215) history seems
to break itself into three <chronological periods.
He distinguishes these three main trends as: 1. The
pre-scientific or traditional approach. 2. The psychometric-
structuralist or modern approach. 3. The integrative-

sociolinguistic or post-modern approach.

2.2.1. The Traditional Approach

According to Spolsky(1972:217) the traditional
approach 1is pre-scientific. Because it devotes no
attention to such matters as reliability and objectivity
and does not use statistical methods. It, therefore,
can be called as methods of examining rather than

tests.

Spolsky(1972:14) also indicates that the most
frequently used types of tests within the traditional
aproach were translation, essay-writing, testing knowledge
of grammar and sometimes oral tests. Therefore, it

can be pointed out that the subjective character of
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assessment made it difficult to compare results. This
raised doubts about the reliability, and, consequently,

about the validity of these tests.

2.2.2. The Psychometric-Structuralist Approach

The second period was identified by Spolsky(1972:218)
as the "Psychometric-Structuralist" period, from the
early 1950's through the late 1960's. According to
him this approach is mainly characterized by the
conviction that 'testing <can be objective, precise,
reliable, scientific'. This 1led to the development
of techniques to make traditional tests more reliable,
and, on the other hand, to the development of tests

with multiple-choice questions.

The 1link between psychometrics and linguistics
is mainly due to Lado(1961:20). Lado and the others
during this period placed great emphasis on identifying
and 1isolating those particular elements of the target
language that were anticipated, on the basis of contrastive
analysis, to pose specific learning problems for the

student.

According to Finocchiaro and Sako(1983:263)
in teaching, this approach was examplified by classroom
or language laboratory drills on particular target

language structures, and in testing, a series of highly
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focused items intended to measure, in a direct and
unambiguous way, the student's ability or 1lack of
ability to recognize or produce the particular structures

involved.

There's consensus that this was a time when
contrastive analysis was a thriving discipline, and
that structural 1linguistics and behavioral psychology
combined to provide a "scientific" air to language
teaching. Likewise, testing focused on specific language
elements such as phonological, grammatical, and lexical

contrasts between two languages.

2.2.3. The Integrative-Sociolinguistic Approach

According to Spolsky(1972:225) this period
is characterized by a widespread turning away from
discrete point structuralist approach toward an
approach which views lanquage learning (and language
use) not as a mathematical sum-of-the-parts but as
a dynamic, highly complex process involving psycholinguistic

or sociolinguistic variables. These variables include:

1. the specific communicative intent of the
speaker or writer (for example, to inform,
convince, dissuade, etc. the listener oor

reader),

2. the social/cultural roles being played by

interlocutors,
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3. the nature and amount of shared prior knowledge

relative to the information being conveyed,

4. the physical conditions under which the
communication is taking place (for example,

in a large, noisy party, etc.),

5. a number of other physical, physchological,
and saocietal aspects of the communicative

situation.

In this period, which begins in the early 1970's
and continues to the present, the growing dissatisfaction
with structuralism and behaviorism 1led to 1linguistic
research on communicative competence and on the contexts
of language. In short, testers were realizing that,
as Clark(1983:432) points out the whole of the communicative
event was considerably greater than sum of its linguistic
elements. Therefare, lahguage testing specialists
began to explore ways of testing the communicative

competence of second language learners.

It may be said that language testing today
reflects current interest in teaching genuine communication,
but it also reflects earlier concerns for scientifically
sound tests. In other words testing during the last
century and the early decades of this one was basically
intuitive, or subjective and dependent on the personal
impressions of teachers. After intuitive stage, testing

entered a scientific stage, a time that stressed objective
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evaluation by language specialists. And it —can be
said that we are now in a communicative stage, a time
when emphasize evaluation of language use rather than

language form.

In the recent literature cloze test, editing
test, dictation and communicative tests have received
quite a bit of attention. As 011ler(1978:27) points
out a cloze test is merely a passage with blanks inserted
for words that have been deleted. In other words a
standard cloze test is a text in which every nth word
has bhecen wdeleteds In: cloze +test the testee has to
fill in the blanks. In an editing test he has to delete
what is alien. An editing test is constructed by randomly
inserting new words into an existing text. These words

are systematically taken from some other text.

According to Heaton(1975:186) dictation as
a testing device measures too many different language
features to be effective in providing a means of assessing
any one particular skill. A standard dictation task
is one in which a learner has to write out in full

an orally presented text.

Developments in communicative testing can be
viewed as attempts to come to terms with the communicative
language teaching movement. Brown(l93?:230) indicates
that a communicative test has to test for grammatical,

discourse, sociolinguistic, and illocutionary competence
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as well as strategic competence. It can be said that
communicative testing has some clear advantages: the
behaviour-oriented character, the specificatiaon of
language wuse, and the close relation to the needs
of the learner. However, there are no clear results

of emprical research into communicative testing.

With this brief historical back-drop, we can

now look at some of the ways tests can be classified.

2.3. Classification of Language Tests

According to Harrison(1983:4) the appropriateness
of a test is largely determined by its purpose. Language
tests may be wused for different purposes and there

are many kinds of tests.

On the same parallel, Spolsky(1972:28) distinguishes
foreign language tests 1into two <classes according
to the purposes for which they are wused. According
to him in the first class there are achievement tests,
those concerned with what has been taught, and diagnostic
tests, those concerned with what is about to be taught.
In the second class, there are achievement tests,
concerned with what the subject can do now and predictive
tests concerned with what he should be able to do
in the future. On the other hand, he also statgs that
this temporal distinction 1is less important than the

major functional one; exactly the same test can serve
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as a diagnostic test before some material is taught
and as an achievement test after it. Similarly, proficiency

tests are génerally used as predictors of future performance.

According to Davies(1978:45) language tests
may be distinguished according to their four |uses.
These uses are achievement, proficiency, aptitude
and diagnostic. He =also symbolizes the differences

in the following fiqure 1.

Achievement : 4 X

Proficiency : @=<===-scee-azX :
Aptitude : (X) pY
Diagnostic : 4 X 4

Figure 1. The Differences in the Four Uses of Language

Tests. Davies(1978:45).

As 4t 4is seen .in the figure 1, the faur wuses
are distinguished firstly in terms of subject matter.
Thus, a left -pointing arrow represents past time
and a right- pointing arrow represents future time.
In this figure "X" is the point at which the test is
taken. Additionally, there 1is a broken arrow which
represents what has been learned of a known or unknown
syllabus. It can be also seen in the figure 1 that
the arrow relates the language test under proficiency

to something else 'Y', and under aptitude to itself(X).



5l

2.3.1. Achievement or Attainment Tests

According to Davies(1978) these tests are concerned
with assessing what has been learned of a known syllabus.
And he also indicates that although the primary interest
in the past, very often some further use is made of
the same test in order to make meaningful decisions

about the pupils' future.

In Finocchiaro and Sako's explanation(1983:15),
these tests are designed solely +to cover material
that has been presented in the <classroom f(or in a
laboratory) during a period, but not the material
which may not have been taught. They also state that
achievement tests may be subdivided according to the
time of the test administration and the scope of the
material. Language achievement tests may be characterized
as objective, subjective, or semi-objective according

to the degree of possible bias in scoring or grading.

Finocchiaro  and Sako 1983:16) defines some
subtypes within the achievement test category. These
are: Language behaviour tests, Specialized Terminology
Test, Criterion-Referenced Tests, Cloze Tests and
dictations. According to them, language behaviour
tests are designed to determine the listening or reading
comprehension of the individual through the direct
observation of his/her behaviour or performance. And

the Specialized Terminology Tests are constructed
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primarily to measure the learner's understanding or production
of expressions peculiar to a technical or professional

field of study.

2.3.2. Proficiency Tests

According to Davies(1978:46) proficiency tests
are concerned with assessing what has been learned
of a known or unknown syllabus, hence the broken arrow
in Figure 1. In other words, the aim of the proficiency
test 1is to determine whether this language ability

corresponds to specific language requirements.

Finocchiaro and Sako(1983:21) states that language
proficiency tests are designed to measure control
of language or cultural items and communication skills
already present at the time of testing, irrespective
of formal training. Suéh tests are generally used
for specific purposes, for example, to determine selection
of students for a specific program, to ascertain
appropriate placement levels in courses or in advanced
training programs, and to judge the examinee's readiness

to perform specific tasks in a work activity.

On the other hand, proficiency tests may also
be classified according to the degree of bias of scoring.
Many proficiency tests are considered as standardized
tests. Finocchiaro and Sako(1983) give the following

types as the examples of 1language proficiency tests:
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Michigan Test of English Language Proficiency, Common
Concepts Foreign Language Tests, English Comprehension
Level Examinations, TOEFL Tests, The Pimsleur Modern
Foreign Language Proficiency Tests, The Cambridge
English Examinations, The MLA Foreign Language Proficiency

Tests for Teachers, and many others.

2.3.3. Aptitude Tests

According to Davies(1978) aptitude tests assess
proficiency in language for language use. Therefore,
in Figure 1 the arrow relates the language test under
proficiency to something else (Y), and under aptitude
to itself (X). He also adds that an aptitude test
is generally conceived of as assessing the amount
of linguistic skill needed for 1learning languages.
By the same token, he represents the aptitude‘ test
as (X), in brackets in his figure. Because in aptitude

research the goals should be set up first.

As Finocchiaro and Sako(1983:23) point out
language aptitude tests (sometimes termed prognostic
or predictive tests) are designed to predict, before
beginning language study, a subject's probable capability
of acquiring the language. According to them, aptitude
test items center about factors considered predictive
by researchers such as sound discrimination, association

of sounds and symbols, grammatical sensitivity, and
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language interest (motivation for learning). Examples
of aptitude tests are the Modern Language Aptitude
Test {(that is, the Caroll and Sapon Test), the Defense
Language Aptitude Test, the Pimsleur Language Aptitude

Battery, and the English Language Aptitude Test.

2.3.4. Diagnostic Language Tests

Davies(1978:47) believes that the diagnostic
use differs from the others in that it relates ¢to
the use of the information obtained and to the absence
of a skill in the 1learner. Achievement, proficiency
and aptitude are all concerned with both use and skill.
A diagnostic test 1is a use made by a teacher of the
information provided from the presence or absence

of part of one of the skills.

According to Finocchiaro and Sako(1983:22)
a diagnostic language test seeks to identify the specific
strengths and weaknesses of a foreign language student.
A very specific weakness such as misuse of verb forms
in several test items may be revealed, or more general
problems in integrated skills of 1listening, reading,

speaking, or writing may be brought to light.

Finocchiaro and Sako(1983) also indicate that
a well-known example of this type of test is the Diagnostic

Test for Students of English as a Second Language,
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which is designed to give part scores in the specific

areas of English structure and idiomatic vocabulary.

2.4. Characteristics of Tests

It is certain that a teacher who 1is wunaware
of the relationship between the content of a test
and the consistency of its results is in danger of
writing tests which produce misleading information
about his students. Because certain criteria should

be satisfied in an effective testing process.

As Krashen(1982:176) points out a good test
needs to meet certain standards. In other words, a
good test must be (1) wvalid, (2) reliable and (3)
.practical. These three principal qualities are generally
considered when developing and judging language tests.
There is 1little doubt that the more valid, reliable

and practical a test is, the better the evaluation is.

These characteristics can be divided into other
subgroups, but they are large enough to cover the
main features involved on an ideal test. That's why
a brief review of these criteria will help us to see

their place and requirements in a testing situation.

2.4.1. Validity

Test validity is considered as the most critical

factor to be judged in the total program of foreign
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language testing. Heaton(1975:153) points out that
the validity of a test is the extent to which it measures

what it is supposed to measure and nothing else.

About the same issue, Lado(1961:30) indicates
that wvalidity is not general but specific. He states
that if a test of pronunciation measures pronunciation
and nothing else, it is a valid test of pronunciation.
It would not be a uaiid test of grammar or vocabulary

becesuse it does not test grammar or vocabulary.

According to Finocchiaro and Sako(1983:24)
two questions must be —considered when determining
test validity of a foreign language test. What aspects
of the language 1is the test designed to measure, and
how well does it, in fact, measure the glebal skills

or the discrete elements of the language.

There are many different kinds of wvalidity.
Below are short explanations of five primary validity

concepts.

a. Content Validity: Harrison(1983:11) states
that content wvalidity 1is concerned with what. goes
on into the test. It is assured by checking all items
in the test to make certain that they correspond to
the instructional objectives of the course, whether

they are discrete or integrative language skills.

According to Finocchiaro and Sako(1983:25)

given the measurement objective of the test(diagnostic,
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achievement, etc.) the closer the test items correspond
to the functional or significant elements of the language

the higher the content validity.

b. Concurrent Validity: In wvalidating a new

test, the writer seeks to obtain a high correlation

)

f test scores with an independent criterion or standard.

ccording to Finocchiaro and Sako(1983:26) a mechanism

TOr ascertaining concurrent validity —could follow

m

pattern such as the following: A new language test
is administered to students in the course for which
the test 1is developed, and scores are recorded for
each student. These scores are then compared to the
criterion test grades or the teachers' ratings. The
relationship of the two is a measure of concurrent

validity.

-¢. Predictive Validity: This type of wvalidity
is especially used in the validation of language aptitude
tests. Finocchiaro and Sako(1983) point out that this
validity is generally determined by administering
the test to a group of prospective students, following
their progress in their language courses, obtaining
data about each of them on some criterion measure
and then computing the correlation coefficient between
the aptitude test scores and the criterion grades
or data. 7The higher the correlation, the better the

predictive power of the test.

-
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d. Construct Validity: This wvalidity measures
specific characteristics expected of the student in
certain situations. First those specific characteristics
should be presumed and then be tested. If test results
confirm them we can say that the test has construct

validity.

According to Finocchiaro and Sako(1983) construct
validity indicates why a test may be useful(what trait
it really measures) and whether the test might also
be wuseful for other purposes when knowledge about

the demonstrably measured trait is important.

e. Face Validity: It 1is —concerned with what
teachers and students think of the test. Face validity
is considered as a judgement about a test based on
the way the test 1looks to educators, students, and
the general public. Finocchiaro and Sako(1983) indicate
that the test should not only "be right", it should

also "look right".

According to Harrison(1983) the only way to
find out about face wvalidity is to ask the teachers
and students concerned for their opinions, either
formally by means of a questionnaire or informally

by discussion in class or staff room.

2.4.2. Reliability

It is generally acknowledged that reliability

is a prerequisite criterion for a wvalid test. The
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reliability of a test is considered as its consistency.
According to Paterno(1961:20) a test that lacks
reliability is as useless as a thermometer that gave
different readings when the temparature of the air

was the same.

Brown{1987:221) indicates that if we give the
same test to the same subject or matched subjects
on two different occasions, the test itself should
yield similar results; it should have test reliability.
In Oller's explanation(1979:4) the reliability of
a test is a matter of how consistently it produces
similar results on different occasions wunder similar

circumstances.

Heaton(1975:155) defines the term "reliability"
in .great detail and says that reliability is of primary
importance in the use of achievement,” proficiency
and classroom tests. According to him, it is worth
noting that a test canm be reliable without necessarily
possessing wvalidity. However, it can be said that
reliability is clearly inadequate by itself if a test
does not succeed in measuring what is supposed to

measure.

Finocchiaro and Sako(1983:28) point out the
following factors which may affect the reliability
or stability of a test: variation in testing conditions,
differences in administrative instructions, inaccuracy

in scoring, inadequate sampling of test items and
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reducing subjective scoring of the test. These factors

will tend to decrease test reliability.

2.4.3. Practicality

It can be said that the main guestions of
practicality are administrative. Practieality . ds &
general term to cover some criteria of wusability,
such as economy, scorability and administrability

of tests.

According to Finocchiaro and Sako(1983:30)
one wvalid step in reducing the cost of testing 1is
through the reuse of test booklets. Tests should be
as economical as possible in cost. The practicality
of a language test is further determined by its ease
of scoring. Scoring which can be done by hand through
the use of scoring keys or by machines provides objectivity
in test grading. Another factor in test practicality
is that the testing instrument must be easy to administer
to the examinees. Instructions of the tests should
be clear enough to the students. If the students fail
to understand the procedure, they cannot demonstrate

their actual performance.

Tuckman(1975:302) introduces the following
checklist to determine the wusability of a test. 1If

a test satisfies these aspects it is a practical test.
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Is My Test Usable?

1. Is it short enough to avoid being tedious?

a. Does it stop short of creating fatigue,

stress or boredom?
b. Have I tried to make 1t as short as
possible within the limits of reliability?
2. Is it practical for classroom use?
a. Can it be used conveniently in a classroonmn?

b. Is it within the limits of available

teacher time?
c. Can it be used to test all students?
d. Is it realistic about the kinds of equipment
and physical set-up it requires?
3. Are there standard procedures for administration?
a. Are there clear, written instructions?

b. Can it be administered by someone other

than me?
c. Can it be given in a nonthreatening,
nondiscriminatory way?
4. Can students comprehend it and relate to it?

a. Is 1t written at a 1level students can

understand?
b. Is it interesting, clever, or provacative?

c. Is it written to engage students?

It is certain that to prepare valid, reliable
and practical classroom tests is greatly achieved
if a series of basic steps is followed. In the following

section the basic steps of <classroom testing will
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be presented to determine the features of a feasible
test and to analyze an administered test at the Faculty

of Engineering.

2.5. Construction of Language Tests

According to Harris(1961:27) the construction

of an educational test includes the following steps':

1. Planning the test.
2. Preparing the test items and directions.

3. Submitting the test material to review and

revising on the basis of review.

4. Pretesting the material and analyzing the

results.
5. Assembling the final form of the test.

6. Reproducing the test.

On the same parallel, Gronlund(1976:35) introduces
the following Figure 2. to describe basic steps 1in

classroom testing.

According to Gronlund(1976) the first four
steps inm this figure are the factors concerned with
the planning of classroom tests. Steps 5-8 are the

factors concerned with the other procedures in testing.

We have chosen to describe the planning of
an achievement test in this study. Because the tests
we administer at the Faculty of Engineering, can be

classified in this group. By the same token, it is
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1.| Determining the purpose of testing

2. Developing the test specifications

5.]Selecting appropriate item types

4. Preparing relevant test items

5.t Assembling the test

6.] Administering the test

7.4 Appraising the test

[as}
.

Using the results
v %

GOAL

Improved learning

and instruction

Figure 2. Basic Steps in Classroom Testing,

Gronlund(1976:35)

certain that very similar procedures would be followed
in the planning of a general proficiency test, except
that the test outline would have to be built on a

broader base than simply the content of a single course.

2.5.1. Determining the Purpose of Testing

Harris(1961) indicates that in the preparation
of an achievement test, one may base the test objectives

directly on the objectives of the course. Achievement
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tests should directly utilize the vocabulary, grammatical
structures and content of the texts and materials

which have been used prior to testing.

As Finocchiaro and Sako(1983:97) point out
objectives naturally differ with the type of language
test tﬁ be constructed, the age and learning level
of the student, and other such relevant factors as
the country or school-wide policy, the curriculum,
and the importance given to foreign languages in the
nation as a whole. That's why, if the task is to construct
a language achievement test, the objectives should
adhere closely to the instructional material wused

and to the course content.

2.5.2. Developing The Test Specifications

Gronlund(1976:54) cites the following questions
as criteria to develop sound objectives for a particular

course.

1. Do the objectives include all important

outcomes of the course?

2. Are the objectives in harmony with the general

goals of the course?

3. Are the objectives in harmony with sound

principles of learning?
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4. Are the ‘objectives realistic in terms ©of
the abilities of the students and the time

and facilities available?

5. Are the objectives defined in terms of changes

in pupil behaviour?

The test specifications <can be developed by
obtaining a representative sample of student performance
in each of the areas to be measured. According to
Harris(1961) the first step is determining the general
course objectives. General instructional objectives
are formulated by the national curriculum authorities.
For the teachers who teach the same subject at the
same school the statements from the natiomal curriculum
which are based on a taxonomy of educational objectives
serve as a frame of reference. Because the national
curriculum center, of course, does not state objectives
for every school and for different text books. Therefore,
the teachers study the contents of the text book and
the objectives in the given curriculum in relation

to their particular situation.

Harris(1961) defines the next step as dividing
the general course objectives into their components.
Because the objectives we defined in step one were
extremely broad. In this step, 1listening, speaking,
reading, and writing each include four elements. These

are:
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Phonolgy/orthography: The sound system (in
listening and speaking) and graphic system

(in reading and writing).

Grammatical structure: This 1is the system
of grammatical signaling devices. Not all
grammatical patterns are equally common
in the written and the spoken forms of the

language.

Vocabulary: The lexical items needed to
function effectively in each of the four

skills.

Rate and general fluency: The speed and
ease with which the user of a language can

decode and encode messages.

2.5.3. Selecting The Appropriate Item Types

It

tests are

1.

can be said that the items used in classroom

typically divided into two general categories:

The objective item, which is highly structured
and requires the student to supply a word
or two, or to select the correct answer

from among a limited number of choices.

The essay question which permits the students
to select, organize, and present the answer
in essay form. Selection should be made

according to the purpose of testing.
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According to Heaton(1975:13) a good classroom
test will probably contain both subjective and objective
test items. And he presents follewing examples of

objective test items (excluding multiple-choice items):

1. Transformation:
John Fairbanks is a very fast runner.

John Fairbanks TUNS s s & vewwe

2. Completion:

The time 18 now half w.v cveen ten

3. Combination:

Steve did his homework. Then he went swimming.

(After)

4. Addition (Grammar):

YET | wieraveena @« HANEN'E yvoo seen this film?

5. Rearrangement:

at/poor/Look/that/girl/young
6. Correct/Incorrect (or True/False)

Put a tick if the statement 1is correct and

a cross if it is incorrect.

1. The sun rises in the East ( )
2« Eish can’t fly, but birds can ( )

3. When ice melts, it turns into water ( )

Heaton(1975) also adds that although the examples
have been confined to the testing of grammar, many

of the item types can be wused equally, successfully
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to test vocabulary as well as aspects of the reading,

writing, listening and speaking skills.

It is obvious that each type of test item is
efficient for measuring some learning outcomes and
inefficient, or inappropriate for measuring others.
The multiple-choice item is the most generally adaptable
type of test item. The essay and other supply types
are the most effective for measuring the ability to
organize data, the ability to present original ideas,

and for some types of problem solving situations.

2.5.4. Preparing Relevant Test Items

Finocchiaro and Sako(1983:64) state that only
teacher can decide which items fulfill students' needs
best. It is obvious that some test items and taskg
will test the students' recognition of some language
elements, while others will measure their ability to

produce the element in a meaningful context.

Therefore, in attempting to construct test
items of average difficulty we should avoid resorting
to wundesirable methods for obtaining difficulty. For
obvious reasons the following barriers should be eliminated

from the test.

1. Ambiguous statements

2. Excessive wordiness
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5. Difficult vocabulary
4. Complex sentence structure
5. Unclear instructions

6. Unclear Illustrative material

On the other hand, some clues lead the nonachiever
to the correct answer and thereby prevent the items
from functioning as intended. Some common clues in

test items are these:

1. Grammatical inconsistencies
2. Verbal associations

3. Specific determiners

4. Phrasing of correct responses
5. Length of correct responses

6. Location of correct responses

2.5.5. Assembling The Test

It can be said that no matter how carefully
we prepare test items, our test still needs reviewing.
According to Harris(1961:29) in the preparation of
multiple-choice or short answer (supply) items, it
is always necessary to write more items than will
be needed in the final form of the test. Because some
items can easily be added or deleted after a careful

review of the complete collection of items.

As Finocchiaro and Sako(1983:207) point out

when all the test items have been written, they should
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be examined or edited by a fellow language teacher
or a language specialist. As we attempt to increase
the difficulty of an item, we may introduce some
ambiguity. These problems may include: no clear-cut
answer, double answers, rewording needed for clarity,
testing objectives not apparent, improvement needed
in distracters, or inadequate wvariation in the order

of distracters from group to group.

On the other hand, written directions and
information are considered as the necessary part of
the test. According to Harris(1961) test directions
should be brief, simple to understand, and free from
possible ambiguities. The following information should

be put on the test paper:
1. Name of te subject.

2. Content of the test: The content area of
the test 1is an aid to classify the items
for the item bank. It is also necessary

for content validity.

3. Number of items and scores alloted to each

item should be written.

4. Time allowed for answering: A  practical
solution to this 1is that; after the test
is assembled an English teacher answers
all the questions, the time he spent is

doubled for the students.



521

5. Basis for answering: The directions for
each section of the test should indicate
the basis for selecting or supplying the
answer. To include sample test items is

helpful for the students.

6. How to mark the answers: Directions should
indicate whether the students circle, underline
put a2 tick ‘or put a eress out the gorrect

item.

7. Page notice: Experience has shown that some

students have missed the items on the back

pages. Notices 1like, "turn over", "continue
ta the next page"; @and. "end of Iest" . are
useful.

8. Directions for gquessing: If there 1is a
correction for guessing, the directions
might say: "If you do not know the answer,

do not guess, for gquessing will lower vyour
score.™ If there is no penalty for guessing
the directions must say: "Try to answer
every gquestion, even if you are not sure

your answer is correct".

2.5.6. Administering The Test

According to Finocchiaro and Sako(1983:217)

test administration problems include the control of
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testing environment, test examiner qualifications,
the presentation of test instructions, the timing
of the test and collection of test materials at the

end of the test.

They also point out that an ideal testing
environment may be hard to obtain, but attention should

be given to the following factors:

1. The testing room should be quiet and well

illuminated.

2. Ventilation, temparature, and humidity should

be controlled when possible.

3. Seats should be far enough apart to prevent
distraction or coping of information from

neighboring examinees.

On the other hand, the examiners should also
be familiar with the purpose of the test, the test
materials, and the directions for the examinees. The
examiner must tell the examinees exactly what they

are to do.

It is generally acknowledged that 1in order
to observe uniform testing conditions for all testing

sessions, time must be accurately adhered to.

Additionally, it is certain that scoring procedures
for language tests are very important. Because scoring

some items causes some difficulties and differences
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in scores at our schools. As ¥Ffinocchiaro and Sako
(1983:219) define there are two principal types of

scoring: objective and subjective.

Objective scoring: When a test can be scored
with no variation of opinion among the possible scorers,
the scoring of such a test is said to objectiive. In
objective scoring tests should be scored by personnel
who have had training and experience in scoring. and,
for many types of tests, by persons who know both

the native and the foreign language.

Sub jective scoring: The evaluation of opverall
oral proficiency 1s necessarily a subjective type
of measurement. According to Finocchiaro and Sako
(1983:221) the scoring of this type of test requires
more highly skilled persons than those needed for
scoring objective-type tests. In evaluation of writing
proficiency, a test that requires only the production
of words 1is the easiest to grade and 1is the least
subjective while a test that requires production of
sentences and paragraphs is the most difficult to

grade and is also the most subjective.

Finocchiaro and Sako(1983) introduce one example
of weights given in the evaluation of essay test components

in the following figure 3.

According to Finocchiaro and Sako(1983) in

figure 3, the weights are determined for each of the
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Weight in
PafeERt Components

22 Quantity of writing produced (number
of valid lines or paragraphs)

20 Number of valid ideas and their organization
into a 1logical, coherent, comprehensible
whole

22 Grammatical correctness and appropriateness

22 Choice (richness and appropriateness)
of vocabulary and idiomatic expression

5 Sensitivity to the situational —context
(where this is pertinent)
2 Punctuation
2 Spelling
5 Style (appropriateness, coherence)
0 Penmanship
Figure 3. An Example of Evaluation of Essay Test

Components, Finocchiaro and Sako (1983:231).

elements involved in an essay test. They also indicate
that to minimize the subjectivity of evaluation, model
answers should be prepared at each learning level
in which an essay is given. It is worth noting that
although the Figure 3 represents an example of evaluation
of essay test components, the weights in any given
test may vary according to the communicative, social,

or professional needs of the students. That's  why,
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it can be said that weighis should be determined 1in
advance and preferably by examiners who have had thorough

training in rating similar tests.

2.5.7. Using The Result

According to Davies(1978:42) and Finocchiaro
and Sako(1983:32) evaluation results are used for

the following purposes:

1. Progress: The point of tests with a progress
aim is to compare pupils not with one another
but with an already determined standard.
To this end, these test results can be used
as diagnostic measures to indicate weaknesses
and strengths to both the teacher and the
student and, where appropriate, the parent.
In other words, evaluation results can be
used to report student progress to teachers,

parents, etc.

2. To use in guidance and counselling: Evaluation
results are used in helping the students
solve personal and social adjustment problems
all require an objective knowledge of the
student's abilities, attitudes and other

personal characteristics.

3. To wuse in school administration: Collected

data from evaluation helps to judge the
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extent to which the objectives of the school
are being achieved, +to identify strengths
and weaknesses in the curriculum. Evaluation
also provides ¢the information on which to
base administrative decisions concerning
the placement, grouping and promotion of

students.

2.6. Problems In Language Testing

As Harris(1961:312) points out in the last
twenty-five years, the methods wused in the teaching
of English as a foreign language-or for that matter,
the teaching of any language as a foreign, or second,
language-have been modified, expanded, improved, examined
and dicussed. He also states that unfortunately, many
classroom teachers are still left with the problem
of developing materials for wuse with their students.
Moreover, even if they are able to obtain a useful
series of integrated texts, these teachers are still
faced with the problem of writing supplementary material
to fit their particular needs as well as preparing

language tests.

A  large number of teaching aids have proved
to be wvery useful in second-language instructions.
Introduction of challenging teaching aids enables

people to learn a foreign language in such a short
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time interval which could not have been dreamt of
in the 1950's or 60's. Naturally this rapid progress
has brouéht new perspectives into language testing,
and some traditional aspects of tests have been revised.
Concepts such as communicative competence and real-life

language skills have changed the designs of tests.

According to Madsen(1983:7) in this communicative
era of testing, the best exams are those that combine
various subskills as we do when exchanging ideas orally
or in writing. That's why, now teachers sometimes
do not feel themselves comfortable with deciding the
appropriateness of tests by which they measure student

assessment.

It can be said that there are some technical
problems dealing with appropriateness of tests. According
to Kohonen(1976:34) if we want to measure our students'
ability to express themselves in a second language,
there is probably no other way for doing this properly
than having them talk and than assessing the performance
subjectively, no matter how time consuming or unreliable

such measurement may be.

On the other hand, one of the most outstanding
shortcomings of modern language testing is the
insufficiency of tests of production. According to
Heaton(1975:7) production items do not always guarantee

that the student will deal with the specific matter
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the examiner had in mind. In this case the test item

is not entirely satisfactory.

There are several wunanswered gquestions about
objective tests. The problem of giving more emphasis
on the negative aspects of language learning has not

been solved by many testing techniques.

Briefly, it may be said that there is no single
- solution to problems of second language testing mentioned
in this part. As Kohonen(1976:41) proposes that problems
have to be solved case by case, depending on the purpose
.of testing: what kind of second language command a
teacher wants to measure, and what he needs the information
for. Thus, the choice of the types of tests and items
to be used must be considered in the light of current
aims of teaching, purpose of testing, and resources

available.

According to Henning(1982:33) there are some
common testing mistakes for EFL teachers to avoid.
As he points out the lists of common testing problems
provided here <can be grouped into four. categories
as follows: General examination characteristics, item
characteristics, test validity concerns, and administrative

and scoring issues.
General examination characteristics:

1. Tests which are too difficult or too easy:

When tests are too difficult or too easy,
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there 1is an accumulation of scores at the
lower or higher ends of the scoring range.
So as a result of such boundary effects,
there is information loss and reduced capacity
of the test to discriminate among students

in their ability.

An insufficient number of items: Tests may
be too 1long and thus needlessly tire the
students. On the other hand, a more common
mistake is for a test to be too short and thus

unreliable.

Redundancy of test type: In testing general
language proficiency, it is common practice
to devise a battery of subtests to ensure
that all important language skills are covered
by the test as a whole. It has been demonstrated,

for example, that inclusion of subtests of

error identification, grammar accuracy,
vocabulary recognition, and composition
writing "leaves no room" for a subtest of
listening comprehension. Many such
indiscriminately maintained proficiency

tests are inefficient in the sense that

they carry too much extra baggage.

Lack of confidence measures: When logically
developed tests are used for important evaluative

decisions, - estimates of reliability and
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validity should be provided for these tests.
It is not uncommon for unwarranted reliance
to be placed in some foreign stadardized
test when the characteristics of the population
with reference to which it was developed
are vastly different from those of the population
with which it is being used. Vast differences
of this sort imply a need for reanalysis

of the test in the new situation.

Negative washback through non-occurent forms:
Through use of inappropriate structures
of the 1language it is possible to teach
errors to the students. Consider the following

items:

I ....... here since two o'clock.

a. am being b. have been <c. will be d. am be

Option 'd' clearly does not exist in any
natural context in the English 1language.
The possibility exists that a learner,
particularly at the beginning stage, might
learn this form and entertain the thought

that 'am' may serve as an auxiliary of be.
Item characteristics:

Trick questions: The use of trick questions
must be avoided. Consider the following

example:
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1 did not observe him not Ffailing to do his

work because he was ....c.v0un..
a. always working. b. ever conscientious.
c. consistently lazy d. never irresponsible

Here, the stem <contains a double-negative
structure that stretches the bounds of normal
English usage. That's why, many of the better
students who have greater mastery of the
lexicon can be fooled, while weaker students
manage to pass, perhaps by attending to
the fact that option ‘'c' is different from

the other options.

Redundant wording: A common problem in item
writing, particularly of multiple-choice
items, 1is needless repetition. An example

would be the following:
He went to: sehool %aas s s swees s

a. because he wanted to learn more.
b. because he wanted to meet new friends.
c. because he wanted to get a better job.

d. because he wanted to please his parents.
Such an item is better written as follows:
He went to school because he wanted to ........

a. learn more.

b. meet new friends.
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c. get a better job.

d. please his parents.

Divergence cues: In writing options for
multiple-choice type items it 1is important
noﬁ to provide —cues regarding the choice
of the correct option. Consider the following

example:
In the story it was raining because ...........

a. the sky was dark.

b. everyone insisted on wearing an oOvercoat

and carrying an umbrella outside.
c. it was that time of the year.

d. they heard thunder.

Without having read the story, we would
imagine that 'b' was the correct answer

merely because greater detail is offered.
Test validity concerns:

Mixed content: Sometimes tests have ©been
claimed to measure something different from
what many of their items are actually measuring.
The following two items are offered by way
of example. The first item was said to measure
knowledge of verb tenses; the second was

said to measure vocabulary recognition:

He o wninisis «... the man yesterday.

a. see b. saw c. will see d.is seeing
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e VEEN o ereateyn misnelns to many cities in Europe
last year.

a. visited b. traveled c¢. visits d. climbed

In the first example, purported to test
tense, we find option 'a' actually measures
knowledge of subject-verb agreement. Similarly,
the second item, supposedly measuring vocabulary
recognition, includes option 'c' which test
tense. These kind of inconsistencies make

for invalid tests.

10. Wrong medium: Sometimes reading-comprehension
questions require accurate written responses
to show comprehension of the passage. According
to Henning(1975:27) such tests are invalid
in the sense that they measure something
other than what they are intended to measure.
Care must be taken that the response medium
be representative of the skill being tested.

11. Common knowledge: Items that require common-
knowledge responses must also be avoided.
Consider the following items:

According to the story, Napoleon was born

] R . S

a. England b. Germany c. France d. Italy
Obviously, responding correctly to such an

item does not entail the ability to comprehend a reading

passage.
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Henning(1982:37) also states that these problems
are surprisingly common in the preparation of classroom
EFL tests. He adds that other problems may also be
cited, but the ones given here are certainly among

the more common.

Grittner(1969:342) introduces the following
checklist of basic principles for constructing achievement
tests to serve as a guideline for EFL teachers in

the preparation of their own examinations.

A checklist of basic principles for constructing

achievement tests:

1. Test that which has been taught. Normally
tests can involve:
a. Simple recall of prelearned material.

b. Rearrangement of prelearned material.

2. In presenting test items it 1is considered
good practice to:
a. Begin with the simplest items.

b. Proceed to the more difficult items.

3. In selecting test items remember to:
a. Choose problem sounds, structures, and
word-order sequences.

b. Avoid tongue twisters and absurdities.

4. In setting up multiple-choice items it is

common practice to:
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a. Include at least one 'distractor'.
b. Include two plausible but incorrect items.
c. Include only one wunambiguous item which

correctly answers the question.

5. Directions on the test should be in English.
However, the questions (multiple-choice

items) should be mostly in the target language.

To sum up, testing plays an important role
in many aspects of the school program. Because tests
are considered as all extensions of the teaching and
learning situation. And also, historical trends reflect
that the parallel between language teaching and testing
represents a healthy correlation between the two fields.
That's why, it can be said that there are many kinds
of tests, each with a specific purpose and a particular
criterion to be measured. Additionally, it is generally
acknowledged that the three main requirements of a
test are waladity, rTeliability and praeticality. If
these three axiomatic «criteria are carefully met,
a test should then be administrable within given
constraints, be dependable and actually measure what
it intends to measure. Thus, it is obvious that anyone
designing language tests must have a <clear idea-or
as clear an idea as possible- of both why he is testing
and what he 1is testing. And if the common testing
mistakes are avoided or resolved, the quality of EFL

testing will improve.



CHAPTER III

THE RESEARCH METHOD

In this chapter "Research design", "Subjects",

"Data collection", and "Data analysis" are presented.

3.1. Research Design

In order to answer the questions introduced
in the "Problem" section (cf. 1.2) and to achieve
the purpose set in the "Purpose of the study" section
(cf. 1.3), an extensive questionnaire was prepared
to demonstrate the extent of agreement or disagreement
on the appropriateness of English language tests among

teachers (cf. Appendix A-1).

The questions of the questionnaire are intended
to reflect the updated opinions in the field of testing

in a global form. Therefore, the questionnaire can
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serve to provide innovations for the teachers who
know little about testing. For the subjects' ease
the questionnaire was introduced them in the form
of an interview and the answers were recorded by the
interviewer. The wunderlying purpase of this technique
was to minimize the mechanical nature of the questionnaires

and to make the teachers feel comfortable.

In this study, there is also an analysis of
a midterm test administered at the faculty of Engineering
in 1989-90 academic year (cf. Appendix B-1). This
test was administered to the students soon afterwards
of the questionnaire applied to the teachers. In the
analysis of the test, the testing mistakes were classified
into three —categories according to the checklists
given by Henning (1982: 33) and Grittner (1969: 342),

{ef. 2.6).

3.1.1. Description of Questionnaire

In this study, the questionnaire includes twenty
four questions. The questions of the questionnaire
can be classified in eight groups according to their

varying aspects.

In the first group, there are three questions
(Items 1-3). These questions are about teaching and
testing experiences of the subjects. Second group
includes two questions (Items 4-5) to collect data

about present tests and objective testing.
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Two questions (Items 6-7) can be considered
in the third group to ascertain information about
the comments of teachers on the certain types of tests
and purposes of langquage tests. In the fourth group,
there are two questions (Items 8-9) about the extent
of cooperation between the teachers at the Faculty

of Engineering.

Group five includes three questions (Items
10-12). This group aims at collecting data about the
opinions of teachers on the use of test results. 1In
the sixth group, there are four questions (Items 13-16)

on the language learning issue related with the tests.

In the seventh group, there are two questions
(Items 17-18). These questions concentrate on the
opinions of teachers about the way in whiech learner
is taken into account on tests. Finally, the last
group, group eight, includes five questions (Items
19-23). These questions deal with the opinions of

teachers about miscellaneous aspects of the tests.

3.2. Subjects

In this study, nine English 1language teachers
of the Faculty of Engineering at Bademlik-Extension
Campus of Anadolu University comprised the interviewees

of the questionnaire.
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There are nine teachers of English as a foreign
language at the Faculty of Engineering. The number
of teachers who have a length of experience between
5 and 9 years is six. 0One teacher has 19 vyears of
experience and two most experienced teachers have
been teaching for thirty years. All of them served

as the subjects for this study.

3.3. Data Collection

In this study, data was collected through a
questionnaire and by an analysis of a midterm test
which are supposed to be suitable for the purpose

of the study.

In order to collect data, the results of the
questionnaire were interpreted and evaluated through

the help of tables for each question.

On the other hand, in the analysis of the sample
test three categories are taken into consideration.
The general examination characteristics, item characteristics
and test validity concerns of the sample test are
evaluated. Data collected from the analysis of the
midterm test was contrasted with the results taken
from the questionnaire in the Discussion and Suggestions

Chapter (cf. 5.1).
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3.4. Data Analysis

The results of the questionnaire are made significant
through the application of percentage system. In the
analysis of the results 23 tables were wused. This

means that there is one table for each question.

Although a closed questioning technique was
chosen there are some open-ended questions in the
questionnaire. Unfortunately, the sub jects didn'kt
pay any attention to those open-ended questions. Therefore,
I found this limitation a serious handicap in determining
the tendency to help to improve the present language

testing system among classroom teachers.



CHAPTER 1V

ANALYSIS OF RESULTS AND DISCUSSION

The specific aim of this study is to demonstrate
the extent of agreement and disagreement on the
appropriateness of language tests administered at
the Faculty of Engineering, Anadolu University, from
the language teachers' points of wview. This study
also tries to find out information about the present
situation of English 1language tests administered at
this faculty. To achieve these tasks, the research
has been carried out by use of a detailed questionnaire
and by an analysis of a sample test administered at

this school.

4.1. Evaluation and Interpretation of Results

This part consists of the analysis of teacher's

responses to the questions presented in the gquestionnaire.

il
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The questionnaire includes twenty four questions.
The total number of interviewed teachers is 9. The
results of the questionnaire will be interpreted and

evaluated through the help of tables for each question.

TABLE. 1

Teaching Experiences of the Teachers

Years in Teaching Number of Teachers
5- 9 : 6
15-19 1
20-30 2
As can be observed in Table 1, maost aof the

teachers have 5-9 vyears of teaching experience. One
teacher has 19 years of experience and two most experienced
teachers have been teaching for thirty years. This
indicates that the teaching staff at the Faculty of
Engineering, Anadolu University, can be —considered

quite young.

TABLE 2

Attendance of Teachers at Langquage Testing Courses

Teachers' attendances at a Number of
course in language testing Teachers
Attended 2

Not attended 7
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As it is seen in Table 2, with relation to
the knowledge of language testing, 7 teachers indicated
that they hadn't taken a course in this subject in
college. There are only two teachers indicated that

they had taken a course in language testing.

About this issue, Paterno (1960) points out
that every teacher at one time or another has to prepare
tests to measure the achievement of his/her pupils
and the success of his/her teaching. She also adds
that although a great deal of literature is available
on the methodology of foreign language teaching and
more and more suitable teaching material 1is being
prepared for foreign learners, very 1little has been
written or published on the preparation of English
tests for use in foreign learners' classes. 50, this
means that we have been helped very 1little on the
matter of testing achievement by the language testing

courses in the teaching of a foreign language.

FABLE 5

Attendance of Teachers at in-service Courses or

Seminars Concerning Language Testing

Teachers' attendances at in-service courses Number of
or seminars in language testing Teachers
Attended 4

Not attended 5
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As it is learned from Table 3, most of the
teachers have never attended any 1in-service course
or seminar concerning language testing. There are
four teachers who once have attended an in-service

course or seminar in language testing.

Present findings from Tables 2 and 3 seem to
indicate that since the success of any formal language
program is crucially linked with its testing philosophy
and practice, the further training of the teachers

in the theory of ELT and testing is of foremost importance.

TABLE 4

Opinions of the Teachers About the Present Tests

Comments of teachers on the appropriateness Number of
of present language testing situation Teachers
Good 3
Satisfactory 1
Fair 5

According to the Table 4, 5 teachers view the
testing system as fair. On the other hand, 3 teachers
think that the testing system is good. One teacher
believes that the present language testing system

is satisfactory.

It is certain that as having close and regular

contact with students during the learning process,
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the teachers will reveal the actual characteristics
of the tests. Hints from the classroom teachers will
significantly shape the wvarious factors 1involved 1in
the testing system. Consequently, it can be concluded
from the fourth table that in their approach to present
language testing situation, the majority of teachers
did not give the impression that they were proud of

their language tests.

Acording to Tzble 4, most of the teachers unanimously
agree that multiple-choice, true-false, fill-in the
blank, matching and short composition tests can be
more useful in evaluation of student's success. This
indicates that, except the short composition, the
preferred types of tests are all classified in the

objective marking category.

On the other hand, the majority of teachers
view short-answer, transformation, addition and rearrangement
tests as inappropriate. This shows that the semi-objective
test types are not preferred by the most of the teachers.
As a natural result of this tendency, teachers who
view the essays as less useful type of tests are in

the majority.

In the 1ight of Ethe findings: from Table 35,
it is worth noting that although the majority of teachers
view objective tests as more useful, a good classroom

test will probably contain both subjective and objective
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Opinions of the Teachers About the Present Tests
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Number of
Test Type Comment Teachers
Appropriate 9
Multiple-Choice Thapo o ate 0
Appropriate 7
Fill in the blank :
Inappropriate
- Appropriate 4
Short answer z
Inappropriate
Appropriate 3
Transformation :
Inappropriate 6
Appropriate
Addition :
Inappropriate 6
Appropriate 4
Rearrangement -
Inappropriate
Appropriate 7
True-False :
Inappropriate 2
Appropriate 8
M hi
Aatelihg Inappropriate 1
Appropriate
Short C it
= QIpEELL 60 Inappropriate 4
Appropriate
E
ik Inappropriate 8
test items, Heaton (1975:13). According to him the

objective tests

in the target 1language nor can they

performance.

evaluate

never test ability to communicate

actual



The Administering Frequency and Opinions af

on Certain Types of Language Tests

TABLE &6

T/

Teachers

Preferences of
Teachers

Administering
Frequency

MutEiplie=r*

Number of
T~- "yers
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It can be concluded from the sixth table that
although the preferred types of test items are mainly
objective items, there are some inconsistencies in
administering frequency of them. Because most of the
teachers 1indicate that fill-in the blank, true-false
and matching type of test items are never used. But
as it 1is seen in Table 5, most of the teachers stated
that those items were appropriate in evaluation of
student's success. It is also interesting tc note
that although the most of the teachers agreed on the
appropriateness of short composition in the previous
table, a majority of teachers believe that they never
use short composition according to the Table 6. All
the teachers believe that the most frequently wused
tests are multiple-choice item types. It will also
be seen in Table 6 that the semi-objective items are
less frequently used and essays are never used types

of tests.

Concerned with the Table 7, most of the teachers
indicate that they never use language tests to measure
students' success. On the same item, according to
4 teachers they always use language tests to measure
students' success. Similarly, the number of teachers
who never wuse language tests to diagnose students'’
learning difficulties is 5. On the same item, one
teacher marks the option 'rarely' and 3 teachers mark

the option 'sometimes'. As for the purpose of encouraging



FABLE 7

79

Opinions of the Teachers About the Purposes of

Language Tests

Purposes of Frequency of Number of
Language Tests Administering Purposes Teachers
To measure students' Always 4
success Never
Sometimes ;]
To diagnose students Rareily
learning difficulties Never 5
Generally 2
To encourage students cometimes 1
for much and better Farely 1
learning T 5
Sometimes
To improve teaching Rarely
methods
Never
Always 2
Generally Z
Only to assign the Semetimes >
students some grade Rarely 2
Never 1i

students for much and better learning,
teachers believe that they never wuse

for this purpose. Similarly, most of
believe that 1language tests are never

purpose of improving teaching methods.

language

most of the

tests

the teachers

used for the
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As might be expected only one teacher believes
that language tests are never wused only to assign
the students some grade. Although there isn't a noticeable
difference between the teachers who mark the other
options, it can be said that a majority of teachers
use language tests only to assign the students some
grade. About the same issue, O01ller(1987: 44) states
that at a certain primitive level, tests in general,
including language tests, are merely a means to the
intermediate goal of assigning or justifying a grade.
He also adds that this primitive view might be summed

up in the phrase "guilt be association".

TABLE 8

Opinions of the Teachers About the Extent of Cooperation

Among Teachers

Frequency of consultations among classroom teachers Number of
for eliciting comments on the administered tests Teachers
Always 2
Usually e 1
Sometimes 5
Seldom 1.

According to the Table 8, it can be observed
that most of the teachers consult other teachers for
eliciting their comments. As it is seen in the table,

only one teacher seldom does this consultation.
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TABLE 9

The Extent of Cooperation Between the Teachers in

Constructing the Tests

Comments of the teachers on the necessity Number of
of a live cooperation Teachers
Necessary 8
Not necessary 1

As can be observed in Table 9, a majority of
teachers believe the necessity of a 1live cooperation
between the teachers. In other words, it can be said
that as might be expected, most of the teachers unanimously
view a live cooperation between the teachers as a vital necessity.
However, one teacher doesn't consider this cooperation as a

necessity.

Un. the other hand, it is clear, that although
the teachers believe the necessity of a live cooperation,
they do not always consult other teachers for eliciting
their comments on the administered tests as it is
seen in Table 8. About this issue Lowe (1975: 323)
points out that quite often there is not enough
coordination among English teachers in the same school,
especially when a system of team-teaching is used.

So, the lack of coordination produces serious inconsistency.

According to the Table 10, the most of the

teachers believe that the calculation of the mean
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TABLE 10

Opinions of the Teachers About the Calculation

of the Mean of the Test Scores

Comments of the teachers about the Number of
usefulness of the Mean of the test scores Teachers
Helpful 9
Not helpful 0

)

of the scores 1is helpful. This also indicates that
all teachers view the calculation of the mean of the

scores as the most efficient measure of central tendency.

TABLE 11

Opinions of the Teachers About the Interpretation of the

Test Results in Constructing the Forthcoming Tests

Comments of the teachers about the Number of
interpratation of the test results Teachers

Teachers who take the test results
into consideration in construction 7

of forthcoming tests

Teachers who does not take the test
results into consideration in 2

construction of forthcoming tests

As it is seen in Table 11, a majority of teachers
indicate that they take the test results into consideration

in the construction of fortcoming tests. This means
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that according to the most of the teachers if test
results are not dealt with properly, tests would not
provide a wvalid basis for discrimination purposes.
However, two teachers indicate that they do not take
the tests results into consideration in the construction
of forthcoming tests.- It is certain that the teacher
who wishes to know how well a test has worked, or
how the scores it has produced are to be interpreted,
needs to know how to deal with some simple statistics.
According to Harrison (1983: 118) if a teacher is
setting an achievement test that 1is to be used for
important qualification purposes, he will take more
time and care over the preparation of it, probably

in collaboration with other teachers.

TABLE 32

Opinions of the Teachers About the Use of Test Results

Teachers' purposes for Frequency of Number of
the use of test results Purposes Teachers
Always 6

To find out students'
learning difficulties Generally

To get acquainted
with students to Sometimes 7
orient them properly

To stimulate students : Generally 5
for much and better Sometimes 1
learning e
Generally 1
To improve teaching Sometimes 1
methods Rarely i
Never 4
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Closely related to the eleventh table, in Table
12, the most of the teachers believe that they always
use the test rusults to find out students' learning
difficulties. 0On another item, a majority of teachers
agree that these results are sometimes used to orient
the students. According to five teachers, the test
results are generally used to stimulate students for
better learning. However, 1in the 1last item, Jjust =&
reversal of these comments 1is noticeable. There are
only two teachers who generally or sometimes use the
test results to improve the teaching methods. But
one teacher rarely and four teachers never use the

test results to improve teaching methods.

About this 1issue Finocchiaro and Sako (1983:
36) point out that in order to determine the effectiveness
of innpovative teaching procedures grades obtained
by students are often used either as one way of judging
the efficacy of newer teaching techniques, or for
recommending the introduction or suppression of teaching

variables.

According to Table 13, 5 teachers do not consider
their tests congruent with the aims and practices
of the language teaching. However, &4 teachers believe
that their tests are congruent with the aims and practices
of language teaching. About this issue Heaton (1975: 1)

emphasizes that both testing and teaching are so closely
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TABLE 13

Opinions of the Teachers About the Appropriateness
of Language Tests with the Aims and Practices

of Language Teaching

Comments of teachers for their tests Number of
in terms of the aims and practices

of the language teaching Teachers

Teachers who believe their tests are
congruent with the aims and practices 4

of the language teaching

Teachers who believe their tests are
not congruent with the aims and 5

practices of the language teaching

interrelated that it 1is wvirtually impossible to work

in either field without being constantly concerned
with the other. 0On the same parallel, Finocchiaro
and Sako (1983:41) state that teaching and testing

are the two sides of the same coin.
TABLE 14

Opinions of the Teachers About the Relationship Between

the Lanquage Being Tested and the Way It Is Taught

Comments of the teachers about the language Number of
teaching issue related with the tests Teachers
Teachers who believe the language is 5
being tested in the way it is taught

Teachers who believe the language is not i
being tested in the way it is taught
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As it is seen in Table 14, most of the teachers
think that the 1language is being tested in the way
it is taught. On the other hand, four teachers believe
that the langquage is not being tested in the way it
is taught. It can be concluded from the present findings
in Table 14, that although a majority of teachers
assume their tests reflect actual teaching situations

saome of them don't believe this.
TABLE 15

Opinions of the Teachers About the Appropriateness of

Their Language Tests to the Course Objectives

Comments of the teachers about Number of
the appropriateness of their

tests to the course objectives Teachers
Approprisate 3
Inappropriate ' 6

As can be learned from Table 15, a majority
of teachers view the tests inappropriate to the course
objectives. There are only three teachers who think

that their tests are appropriate to the course objectives.

The aim of the Department of English in the
Faculty of Engineering is to teach the students enough
English in a four-year program to enable them to follow
the academic studies in their own fields. The order

of priority of language skills can be listed as the
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development of reading, speaking, writing and listening.
That's why, it can be said that the students' cognitive
skills are given the primary emphasis at this faculty.
This tendency results in the passivization of their
productive skills. Keeping this in mind, the teachers
undoubtly accept the fact that the tests do not correspond

to the course objectives.

TABLE 16

Opinions of the Teachers About Some Aspects of Language

Skills that the Tests Make Demands on

Comments of the teachers about the confines Number of
of language tests they prepare Teachers

Language tests are confined

8
themselves to recognition
Language tests can measure more :
creative aspects of language
According to Table 16, most of the teachers

believe that the tests confine themselves to recognition
rather than more creative aspects of language. This
means that the tests make demands on the cognitive

skills.

According to Paterno (1960: 378) language learning
is a complex thing and made up of many different aspects.
It is a mistake to think that by measuring one aspect

you measure all others, that any one aspect will give
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an index to the whole. Therefore, it goes without
saying that all the aspects of a 1language program

to be measured.

AL T o

Bpinions of the Teachers About the Way in which

Learner is Taken into Account on Tests

Comments of the teachers about evaluation Number of
of students' own performance on the tests Teacher

Teachers who believe the learner

can evaluate his own performance

Teachers who believe the learner

cannot evaluate his own performance

As can be observed in Table 17, the most of
the teachers indicate that the 1learnmer can evaluate
his own performance on the tests. This shows that
according to a majority of teachers their tests allow

formative evaluation by the students.

TABLE 18

Opinions of the Teachers About the Appropriateness
of the Tests in Terms of the Testees' Knowledge,

Expectations and Skills

Comments of teachers about the appropriateness Number of
of language tests in terms of students’

knowledge, expectations and skills Teachers
Appropriate 7
Inappropriate 2
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According to Table 18, a majority of teachers
described the tests they prepare as appropriate for
the proposed testees in terms of their knowledge,
expectations and skills. Although two teachers indicate
that their tests are inappropriate, most of the teachers
agree that the tests meet students' expectations related

with their capacities.

TABEE T 1.9

Opinions of the Teachers About Their Tests'

Instructions and Tasks

Comments of the teachers on the clearness Number of
of their test instructions and tasks Teachers
Clear 9
Not Clear 0

"As it is seen in Table 19, all the teachers
believe that the instructions and tasks of tests are
clear. About this issue Henning (1982: 36) points
out that instructions of the tests must be clear,
both to the students and to any test administrators
using the test. ﬂq the same parallel, all teachers

find nothing wrong with the test instructions.

As can be observed in Table 20, a majority
of teachers indicate that the questions are ranked

in terms of difficulty level as much as ‘possible.
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TABLE 20

Opinions of the Teachers About the Order

of Test Questions

Comments of the teachers about the test Number of
questions' progresiveness in difficulty Teachers
Progressive in difficulty 8
Not progressive in difficulty 1

Only one teacher beliewes that the test questions

are not progressive in difficulty.

It can be concluded from this table that although
there 1is one teacher who disagrees with the 1issue
of hieararchy in’ terms of difficulty, most of the
teachers have a positive view on this topic. According
to Grittner (1969: 342) in presenting test items it
is considered good practice to.hegin with the simplest
items and proceed to the more difficult items. Similarly,
Finocchiaro and Sako (1983: 211) also state that the
arrangement of items should be made according to their

difficulty level.

According to Table 21, most of the teachers
believe that tests avoid items which provide more
than one acceptable answer. On the same item, only
one teacher believes that the questions provide more
than one acceptable answer. Although a majority of

teachers believe that their questions do not provide
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TABLE 21

Opinions of the Teachers About the Avoidance of Questions

that Provide More Than One Acceptable Answer

Comments of the teachers about the existance of Number of
guestions with more than one acceptable answer Teachers

QQuestions provide more than one

acceptable answer !
Questions do not provide more than .
one acceptable answer

Questions generally avoid providing a

more than one acceptable answer

more than one acceptable answer it 1is not easy to
prepare concrete tests as measurement tools. Because
some uncontrolled factors may cause discrepant results.
According to Oller (1979: 242) in writing multiple-choice
items it is essential that ‘the correct answer or: the
best choice must fit the facts well and further it
must be better than the other alternatives offered.
That's why, the facts ought to be clear on the basis
of the text, or they should not be used as content

for test items.

As can be seen in Table 22, the most of the
teachers indicate that the tests are not being appropriately
pre-tested. This indicates that the most of the shortcomings
of tests are caused by the lack of pretesting application.

Because the pre-testing process can decide the preciseness
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TABLE 22

Opinions of the Teachers About pre-testing

of Language Tests

Comments of teachers about pre-testing Number of
of their language tests Teachers
Appropriately pre-tested i:
Not pre-tested 8

of implications of the tests. About this issue, O0Oller
(1979: 8) points out that, especially in constructing
the multiple-choice tests the items need to be pretested,
preferably on some group other than the population
which will wultimately be tested. Then, the items need
to be statistically analyzed so that non-functional
or weak 1items can be revised before they are used

and interpreted in ways that affect learners.

TABLE 23

Opinions of the Teachers About General Test Organization

Comments of teachers about the adequacy Number of
of general test organization Teachers
Adequate 5
Inadequate 4

According to Table 23, the most of the teachers

view general test organization as adequate. However,
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4 teachers find the general test organization inadequate.
So, it can be concluded that the present testing approach
makes provision for adequate test organization. For
obvious reasons it is worth noting that although the
ma jority of teachers did not give the impression that
they were proud of their language tests, they find

the general test organization adequate.

The overall conclusions drawn from the answers
given by the teachers, it 1is evident that there are
some points where the subjects do not agree with each
other. It goes without saying that the teacher has
the wultimate responsibility for deciding what he will
test and how he will do it, or indeed, whether to
test at all. He 1is influenced by the aims and needs
of the students he 1is teaching, the course book he
is wusing, the demands of the school and the system
and so on, and must therefore devise tests to fit
these conditions. It may be said that if a person
writes a test by himself and puts it aside for a few
days and comes back to revise it later, he will certainly
find all kinds of errors and inconsistencies which
he had not noticed as he worked the test out in detail.
But this 1is no substitute for the comments of an
interested colleague, who will see the test material
from a different viewpoint and will point out ambiguities
and possibilities for error which the test writer

cannot see: he is too committed to his idea and has
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too detailed a view of it by the time he has worked
it out. That's why, in the following section the analysis
will be contrasted by some observations of the sample

test.

4.2. Some Observations on the Sample Test

In this section, a midterm test prepared by
the all English 1language teachers of the Faculty of
Engineering, and administered in the 1989-90 academic

year will be analyzed (c.f. Appendix B-1).

This test was administered to students soon
afterwards the questionnaire given to teachers. Since
the test is designed to provide an objective testing
basis, there aren't any subjective parts in this test.
Therefore, this test can be described as an objective

achievement test.

Discussion of our testing mistakes will ©be
based on two checklists of Henning (1982: 33) and
Grittner (1969: 342), (c.f. Pages 33-36). According
to Henning (1982) if the following mistakes of testing
are avoided, an improved testing program can be achieved.
That's why, to enable the exhibition of the current
testing situation, by an analysis of a midterm test,
the following table (Table 24) was constructed with

the help of checklist.
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In the Table 24, the testing mistakes are grouped
in three categories as general examination characteristics,
item characteristics and test validity concerns. These
categories are evaluated by some numbers that are
used to represent the appropriateness of the test
from the viewpoint of avoided testing mistakes. The
appropriateness of the midterm test from the point
of avoided testing mistakes is enumerated as follows:

1. Peur, 2. Fair, 3. Satisfactory; 4. Good; 5. Excellent.

As Henning (1982) points out the other problems
of testing may also be cited but the ones given here
are certainly the more common. Therefore, the following
table can also be used as a gquide for EFL teachers

in the preparation of their own examinations.

As it is seen in the Table 24, the midterm
test administered at the Faculty of Engineering in
1989-90 academic year can be considered as poor from
the point of avoidance of the items that are too easy
or too difficult. Because it 1is clearly observed in
Table 25 that the most of the items have an index
of difficulty (or a facility wvalue) higher than .6
or 60%. About this issue Heaton (1975: 173) emphasizes
that an average facility value of .5 or 50% may be

desirable for many achievement tests.
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The Appropriateness of the Midterm Test Administered

at the Faculty of Engineering in 1989-90 Academic

Year From the Point of Avoided Testing Mistakes

Characteristics of

The common mistakes of

ITEM

CHARACTERISTICS

TEST
VALIDITY
CONCERNS

the test testing to be avoided
- 33
Test which is too
difficult or too easy
An insufficient
number of items
GENERAL
Redundancy of test
EXAMINATION type
CHARACTERISTICS Lack of confidence

measures

Negative washback
through non-occurent

forms

Trick questions

Redundant wording

Divergence cues

Mixed content

Wrong medium

Common knowledge

i< Poor, 2. Fairj

D

Satisfactory, 4. Good,

s

Excellent



TABLE

25

Facility Value of the Items of Midterm Test

Item Number

Facility Value

Group I Group II

1 .67 .70
2 a2l .76
3 Wiz .80
4 eIl .48
5 .24 .80
6 A w b
7 - 37 « 76
8 .78 .56
9 -60 .94
10 L =B
11 .60 <25
12 .50 .74
=5 .54 .66
14 .48 =30
15 .48 .66
16 .50 =69
17 « 39 .84
18 .54 + 59
19 .24 1.00
20 .05 .66
21 .86 .89
27 .80 .40
25 .40 iy
24 « 96 .46
25 .60 .43
26 .60 76
27 .40 .60
28 ks .80
29 .67 .50
30 <67 .80
31 .50 2D
32 «18 .70
33 .70 <74
34 - 24 .90
35 .40 AL
36 .78 38
37 .43 .58
38 <43 <8
39 .30 .90
40 .40 < B

S
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According to the Table 25, it is obvious that
most of the items are fairly easy since a majority
of students taking the test answered them correctly.
On the other hand, the facility wvalue of 8 items in
first group and 5 items in the second group are below
.4 or 40%. This indicates that the facility wvalue
of the items in both group can be considered as out
of the average range of difficulty levels. About the
same issue Harrison (1983: 128) indicates that the
usual aim of test writers is to achieve fairly even
and middling facility indices right through the test,
ranging from about .40 to about .60. Therefore, it
can be concluded that in the midterm test there 1is
an accumulation of scores at the higher ends of the
scoring range. As a result of such effect, there is
information 1loss and reduced capacity of the test
to discriminate among students in their ability. That's
why, the midterm test can be considered as poor from

this point as it is introduced in Table 24.

On the other hand, it is obviously seen that the
sample test (c.f. Appendix B-1) includes forty items.
According to Henning (1982: 33) test reliability is
directly related to the number of items occuring on
the test. He also adds that it is always difficult
to achieve acceptable reliability with less than 50

items. About this issue, Finocchiaro and Sako (1983: 238)
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point out that as a general rule, increasing the length
of a test improves its reliability so that a 120-item
test generally is more reliable than a 60-item test.
This has been confirmed empirically as well as
statistically. Therefore, as it is seen in Table 24,
this 1is considered as a common mistake of testing
to be avoided. And for obvious reasons our sample
test can be accepted as a short one and thus poor

from the point of avoided testing mistakes.

As it 1is seen the midterm test was constructed
in three parts (See Appendix B-1). The first part,
Part A, includes 15 items about grammar and usage.
Part B includes three reading passages and 10 comprehension
questions. Last part is Part C, and it was designed
to test vocabulary with 15 items. As Henning (1982)
points out 1in testing general 1language proficiency,
it is common practice to devise a battery of subtests
to ensure that all important language skills are covered
by the test as a whole.” He also adds that inclusion
of subtests of grammar accuracy, vocabulary recognition,
and composition writing "leaves no room" for a subtest
of listening comprehension. But it 1is clear that our
sample test 1is an achievement test. For this reason
and because of the characteristics of achievement
tests, normally tests can involve simple recall

of prelearned material and rearrangement of
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prelearned material. The text book used at the Faculty
of Engineering 1is based on the functional-notional
approach. Accofding to Finocchiaro and Sako (1983: 264)

the functional-national orientation has already had
considerable influence on the ways in which communicative
performance in a language <described, the types of
classroom exercises and other 1learning experiences
that build toward this objective, and the techniques
used to measure its attainment. That's why, the sample
test can be criticized from the point that it doesn't
have all the important language skills as a whole.
And since it measures some language components and
some skills, in Table 24, it can be considered as
fair in redundancy of test type from the point of

avoided testing mistakes.

As it is seen the sample test was constructed
in multiple-choice item type (See Appendix B-1). That's
why the scoring procedure of this test is considered
as objective tybe. And in the scoring of the test
computers were used (See Aprendix B-2). Consequently,
the data collected through the computers can be used
tp estimate the 1level of confidence that we may place
in the test result when it is applied to various
situations. But the results of the questionnaire
showed that (G T Table 12) the test results

are Rot - interpreted appropriately. Because
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some teachers indicate that they never use the test
results to improve teaching methods, sometimes or
rarely use to stimulate students for much and better
learning and sometimes use to orient students properly.
This indicates that although 1locally developed tests
are used for important evaluative decisions and estimates
of reliability and validity should be provided, most
of the teachers do not always take these cheracteristics
into consideration and find the data sheets statisfactory
for the further use of the tests. Therefore, in Table
24, the avoidance of the 1lack of confidence measures
can be evaluated as poor in the analysis of the sample

test.

When it comes to the point of avoidance of
negative washback through non-occurent forms, the
sample test generally achieves this by using appropriate
structures of the language. About this issue, the
option (b)in the item number (13) can be revised (See
Appendix B-1). According to Henning (1982) while it
is necessary that options 1include incorrect forms
as distractors, it 1is best if these forms have some
possible appropriate environment in the language.
That's why, the sample test can be considered as
satisfactory in avoiding non-occurent forms in the

Table 24.

As it is seen in Table 24, the sample test

can be considered as good in avoiding trick questions.
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In the sample test, the stem of the item number(3)
can be revised (See Appendix B-1). Because in the
dialogue, the passenger uses the verb ‘'Lose' but the
customs officer changes it to the verb 'Forget'. Although
this cannot be considered as a trick question, this

kind of errors impair the quality of a test.

On the other hand, it can be said that the
sample test generally avoids redundant wording. Only
the item (33) can be revised by putting the word
'Appointment’ in the stem (See Appendix B-1). Therefore,
as 1t is seen in the Table 24, the sample test is
evaluated as good because there is no any other needless
repetition. This shows that, in constructing the test
all the teachers are aware of the fact that items

with redundant wording greatly reduce the efficiency

. aff a ‘test.

It may be said that there 1is no option which
gives greater length or specificity of 1information
in the sample test. This indicates that the sample
test does not provide some cues regarding the choice
of the correct option. So, it can be concluded that
option divergence was successfully avoided in constructing
the sample test. Therefore, in the Table 24, it is

evaluated as excellent in avoiding divergence cues.

It 1is certain that sometimes tests have been

claimed to measure something different from what many
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of their items are actually measuring. Similarly,
in the sample test the item, number (6), was placed
in the group of questions about grammar and usage
(See Appendix B-1). But the options indicate that
they actually measure vocabulary recognition. According
to Henning (1982) these kind of inconsistencies make
for invalid tests. Since the other items of the sample
test generally avoid mixed content, it can be considered

as good in Table 24.

As it 1is seen in the sample test the reading-
comprehension questions are all formed in multiple-
choice item type (See Appendix B-1). About this issue
Henning (1982) points out that sometimes reading-
comprehension questions require accurate written responses
to show comprehension of the passage. He also adds
that research has indicated that such tests are invalid
in the sense that they measure something other than
what they are intended to measure. That's why, it
can be concluded that in the sample test the response
medium is representative of the skill being tested.
So, it can be shown in Table 24 that the sample test

perfectly avoids wrong medium.

Similarly, items that require common-knowledge
responses are also avoided in the sample test. Therefore,
the sample test is considered as excellent in avoiding
common knowledge from the point of avoided testing

mistakes in the Table 24.
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In sum, as it 1is seen in the Table 24, the
midterm test can generally be criticized as poor in
terms of the general examination characteristics.
However, when it comes to the item characteristics
and test wvalidity concerns, the sample test can be
considered as good. O0Of course, the problems stated
in the Table 24 are not the all problems of English
language testing. That's why, the following checklist
of Grittner (1969: 342) can also be helpful in exhibiting
the present situation of the sample test. Because
his checklist is particularly related to the construction

of achievement tests.

As it 1is seen in Table 26, the shaded areas
represent the degree of appropriateness of the sample
test to the basic principles of achievement  testing.
Thg checklist is divided by some numbers as follows:

l. Poor, 2. Fair, 3. Statisfactory, 4. Good, 5. Excellent.

According to Grittner (1969) normally achievement
tests can involve simple recall of prelearned material.
The sample test <can be considered as satisfactory
in terms of providing simple recall of prelearned
material. Because the sample test was constructed
to determine whether the units 6 and 7 of the textbook
"Exchanges" have been mastered by the second year
students. That's why the sample test utilize the vocabulary
and the grammatical structures of the text book. But

when it comes to listening and speaking skills, the
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The Appropriateness of the Sample Test to the

Checklist of Basic Principles for Constructing

Achievement Tests (Grittner 1969: 342)

Basic Principles of Achievement Testing

Appropriateness of
the Sample Test to
the Principles of

Achievement Testing

I et IRl AN

Simple Recall of Prelearned Material

Rearrangement of Prelearned Material

Beginning with the Simplest Items

Proceeding to the more difficult Items

Selecting Problem sounds, Structures

and Word-Order Sequences

Avoiding Tongue Twisters and

Absurdities

Including at least one distractor, two
plausible but incorrect items and one
unambiguous item which correctly

answers the question

Directions on the Test should be in
Native Language but the questions

should be in the target language

l. Poor 2. Fair 3. Satisfactory 4.

Good 5. Excellent
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sample test fails in measuring them. As it is mentioned
earlier (c.f. Table 24) the textbook used at the Faculty
of Engineering is based on the functional-notional
approach. 5o, there are a lot of activities in which
communicative performance takes part. But., it can
be said that the sample test does not wutilize all
language skills as a whole. Similarly, most of the
teachers indicated that the student's cognitive skills
are given primary importance at the Faculty of Engineering
(c.f. Table 15). Consequently, this tendency results
in passivization of the students' productive skills.
For obvious reasons the sample test is considered

as satisfactory in Table 26.

Grittner (1969) also indicates that one of
the basic principles for constructing achievement
tests 1is rear?angement of prelearned material. As
can be observed in the sample test, questions about
the vocabulary recognition usually stay in the vocabulary
range of text book material (See Appendix B-1). To
be creative, synonyms and antonyms of some words can
be given. By doing this, we can help the students
increase their vocabulary range. And also some pictures,
short answer or completion type of items can be used.
The principle "Do not ask questions beyond syllabus"
does not mean that we should ask the same text book
material. Our failure stems from that misconception.

The result is that when the students see an unfamiliar
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word among the choices they eliminate it right away,
because that word is not in the printed material of
the text book. About this issue, most of the teachers
indicated in the results of the questionnaire that
the tests they prepare confine themselves to recognition
rather than more creative aspects of 1language (c.f.

Table 17).

It is certain that if we do not manipulate
the text book material we give a test measuring knowledge
only. Because manipulation 1leads us application, that
is to be productive. For example, in the sample test,
item 12 1is almost the same as the sentence in the
text book (See Appendix B-1). That's why it can be
said that the students have become test minded and
they have confined themselves to the text book material.
For these reasons, the sample test can be considered
as fair in Table 26, in terms of the rearrangement

of prelearned material.

According to Grittner (1969) in presenting
test items it 1is considered good practice to -begin
with the simplest items and proceed to the more difficult
items. But it is evident in our sample test that the
items were not arranged in order of difficulty with
the easiest items first (See Appendix B-1). About
this issue, it 1is interesting to note that most of
the teachers indicated in the questionnaire that their

test questions are progressive in difficulty (c.f. Table 20).
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There is only one teacher who stated that their test
questions are not progressive in difficulty. This
indicates that there is an inconsistency between the
opinions of the teachers about the order of test questions
and the present application of a test. It is certain
that placing difficult items early in the test may
cause students to spend much time on these and prevent
them from reaching items they could easily answer.
Thus it can be said that improper arrangement may
influence wvalidity by having a detrimental effect
on student motivation. Therefore it can be concluded
that 1in Table 26 the principles beginning with the
simplest items and proceeding to the more difficult
items can be considered as poor in the analysis of

the sample test.

As it 1is seen in the sample test there is no
oral or listening comprehension subtests (See Appendix
B-1). That's why, the principles given in the checklist
as selecting problem sound and avoiding tongue twisters
cannot be taken into consideration in the analysis
of the sample test. As it 1is seen in the sample test
it can be said that selecting problem structures and
word-order sequences is satisfactorily achieved on
the same parallel with the content of text book. 1In
terms of the avoiding absurdities, it 1is clearly seen
that the third question of the sample test gives

two different verbs and forms a kind of ambiguous
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statement. That's why, it is shown as fair in the

Table 26.

As it is seen in the sample test the most of the
distractors are «easily eliminated by a majority of
students (c.f. Table 25). This indicates that the
distractors were not plausible enough. It is certain
that to the students who has not achieved the learning
outcome being tested, the distractors should be at
least as attractive as the correct answer preferably
more. If a distractor is not selected by anyone, it
should be eliminated or revised. For example in the
second test group the all distractors of item 19 were
eliminated by the whole group taking the test. Similarly,
the most of the items have a facility value of 60%
or higher. Therefore, the sample test 1is considered
as poor in setting up most plausible and educationally

sound distractors, in Table 26.

Present findings from the answers given Dby
the teachers to the questionnaire seem to indicate
that all teachers find nothing wrong with their tests'
instructions. Similarly, as it is seen in the sample
test, the directions on the test are in the native
language and the questions are in the target language.
This means that the sample test can be considered
as good in Table 26, in terms of basic principles

of achievement testing related to the test directions.



110

But it can be worth noting that there is no any page
notice like "turn over" or "continue to the next page"
on the text booklets of the sample test (See Appendix
B-1). Sometimes, in the previous tests, some students
missed the items on the back pages. Therefore, it
can be said that notices mentioned above can be useful

in preparing better directions for the tests.



CHAPTER V

DISCUSSION AND SUGGESTIONS

5.1. Discussion

The main purpose of this study was to elicit
information about the most outstanding shortcomings
of the existinﬁ testing system and to establish some
suggestions for more feasible ways of increasing facility
in 1language testing situation at the Faculty of

Engineering.

In the light of comments directed by the teachers
and with the present findings derived from the sample
test, some of those shortcomings can be discussed

as follows.

It can easily be observed that there is a need

for the further training of the teachers in English

iliLE
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language testing at the Faculty of Engineering (c.f.

Table 2 and 3).

It 1is generally acknowledged that since the
success of any formal language program is crucially
linked with its testing philosophy and practice, teachers
as the central body of langusge teaching process,
have an obligation to improve the efficiency of existing

tests by making contributions.

Purposes of language tests are not determined

appropriately (c.f. Table 7).

The results of the questionnaire showed that
most of the teachers never wuse language tests for
the goal of improved learning and instruction. According
to Oller (1987: 44) if the language tests are used
with only the purpose of assigning students some grade

this is a primitive view.

Test results are not interpreted appropriately

(g.f. Tahle 129).

Test scores by themselves have 1little meaning.
As Finocchiaro and Sako (1983: 258) point out the
test scores interpreted and used; a) to find out students
learning difficulties, b) to get acquainted with them
for orientation, c¢c) to stimulate students for better
learning, d) to improve teaching methods, e) to develop

course curriculum.

-
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The tests are not appropriate to the course

objectives (c.f. Table 15).

The aim of Department of English in the Faculty
of Engineering is to teach the students enough English
in a four year program to enable them to follow the
academic studies in their own fields. The order of
priority of language skills is reading, speaking,

writing and listening.

The tests are not congruent with the aims and

practices of language teaching (c.f. Table 13).

Language teaching does not mean to provide
students with a mere knowledge of vocabulary and grammar.
Students should be furnished with all elements and

skills of the language.

The tests confine themselves to recognition
rather than more creative aspects of language (c.f.

Table 16).

A good language test may contain either recognition-
type test items or production-type items, or a combination

of both, since each type has its unique functions.

The tests are not appropriately pre-tested

(€. T« Table 22).

It is necessary to make predictions about the
preciseness of the test. Therefore, pre-testing is

useful in selecting appropriate item types.
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In the 1light of evidences provided freom -the
questionnaire and the sample test, it is clear that
there are some points where the subjects do not agree
with each other. Although most of the teachers believe
that their test questions are progressive in difficulty
(c.f. Table 20), it is observed in the sample test
that the questions were not arranged in order of difficulty
with the easiest items first .c.f. 4.2.). Consequently,

this may influence the validity of the tests.

In sum, It 1is obvious that without a sound
evaluation we cannot make decisions about the instructional
objectives, we cannot be sure what we should teach
and to what extent, where our programs failed and
what the 1learning difficulties are. The purpose of
using tests and other evaluation instrument during
the instructional process is to guide. and direct student
learning and monitor progress toward course objectives.
.Therefore, the teachers have great responsibilities
to eliminate at least some of the constraints presented
above for a better testing situation at the Faculty
of Engineering. Certainly, it is a tiring process.
But the outcomes will lead to more desirable tests.
Because measurement and evaluation reflect the quality

and the direction of education.
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5.2. Suggestions for further studies

Although this study was carried out by use
of a questionnaire and considering the requirements
for the research, the following points will be beneficial
for further studies. We <can tabulate suggestions in

the following form.

1. This research only covered the teachers
of English at the Faculty of Engineering.
A similar study can be conducted for the
other faculties where teaching of English

as a foreign language has been carried out.

2. The questionnaire in this study can be further
developed and new techniques can be used
to obtain information about the present

testing situations.

3. Further test types can be incorporated in
the analysis of achievement tests so that

the boundaries of research can be enlarged.

4. A research can be attained by an analysis
of the items in the previous tests to bring
out some criteria on various aspects of
the current tests from the point of view

of test construction.

5. In the 1light of information given in this

study, some model tests <can be developed
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and applied to different groups of students
to find out the variations with the accustomed

systems of language testing.
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APPENDIX A-1

The Questionnaire Used to Bbtain Information About the
Extent of Agreement or Disagreement on the
Appropriateness of English Language Tests

Among Teachers at the Faculty of Engineering

Dear Colleague,

The purpose of this questionnaire is to evaluate various
aspects of the present 1language testing system at
The Faculty of Engineering, Anadolu University. I
would appreciate your opinions on identifying the
strengths or weaknesses of the laﬁguage tests administered
in our faculty and would therefore be grateful if
you reply the questionnaire in full. Please, DON'T
write your name. Because the interviewees will remain

anonymous.

Thank you for your kind co-operation in completing
this questionnaire. If you have further comments about

the questions, please don't hesitate to write to me.

Instructor Ateg Dalyan
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APPENDIX A-1 (CONTINUED)

How long have you been teaching English?
a. () 1-4 years

b. { ) 5-9 years

c. () 10-14 years

d. ( ) 20-30 years

When in college, did you take any course concerning
language testing?

a. { ) Yes b. ( ) No

Have you aver attended any in-service course or/and
seminar concerning language testing?

a.'{ I Yes b. ( ) No

What is your comment on the appropriateness of
the present language testing situation at the Faculty
of Engineering?

a. ( ) Excellent

b. ( ) Good

c. ( ) Satisfactory

d.' { ) Falr

e. { ) Poor

What types of language tests, do you ¢think can

be more useful at the Faculty of Engineering?



APPENDIX A-1 (CONTINUED)

Multiple-Choice
Fill in the Blank
Short Answer
Transformation
Addition
Rearrangement
True-False
Matching

Shoert Composition

Essay

Yes ( ) No
Yes ¢ ) Ne
Yes ( ) No
Yes ( ) No
Yes ¢ ¥ Ne
Yes ( ) No
Yes ( ) No
Yes () No
Yes () No
Yes ( ) No

125

What types of language tests do you use at the Faculty

of

Engineering, and how frequently?

Multiple-Choice
Fill in the Blank
Short Answer
Transformation
Addition
Rearrangement
True-False
Matching

Short Composition

Essay

FREQGQUENEY

Always Generally Sometimes Rarely Never
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APPENDIX A-1 (CONTINUED)

For what purposes do you wuse language tests at

The Faculty of Engineering?

FREQUENCY

Alvmys Gererally Sometimes Rarely Never

£y E 3 €2

a. To measure students' success ( ) ()

b. To diagnose student's

A () £3 £33

learning difficulties

c. To encourage students for

() () {9 €3 6 )

much and better learning

d. Only to assign the students

some grade () () () € 1€ )
e. Others (Please specify) ) () () G 3 e
How often do you consult other classroom teachers
for eliciting their comments on tests given at
the Faculty of Engineering?
a. () Always
b. ( ) Usually
c. ( ) Sometimes
d. ( ) Seldom
e. () Never
In constructing the tests, 1is a live cooperation-
between the teachers necessary?
a. () Yes b. { ) No
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11.

12

13.

125

APPENDIX A-1 (CONTINUED)

Do you believe the calculation of the mean of the
test scores of each group is any help to the teachers?

a. () Yes b« ( ) No

Do you take the ¢test results into consideration
in the construction of forthcoming tests?

a. { ) Yes b. ( ) No

If yes, for what purposes and how grequently?

ERE B B kN Y

Alvays Gererally Sometimes Rarely Never

a. To find out students'
learning difficulties () () O SRR S

b. To get acquainted with

students to orient them

properly () G S IR SRR 0
c. To stimulate students for

much and better learning () (. 2 C3 % ) oaCd
d. To improve teaching methods  ( ) (: 3 <3 08 L3
e. Others (Please specify) () () A ) B

Are the language tests you prepare congruent with the
aims and practices of the language teaching?

a. { ) Yes b. ( ) No
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15.

16

1.7

18,
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APPENDIX A-1 (CONTINUED)

Do you believe the language being tested in the
way it is taught at the Faculty of Engineering?

a. [ ) Yes b. ( ) No

Are the language tests you prepare appropriate
to the course objectives?

g £ ) Yes e (€ 9 Ne

Do you think the language tests you prepare confine
themselves to recognition rather than more creative
aspects of lanquage?

ge () Nes b ¢ )iNe

Can the 1learner evaluate his own performance on
your language tests?

a.« { J Yes B i ) Ne

Are the tests you prepare appropriate for the proposed
testees in terms of +their knowledge, expectations

and skills?

d. L ) Yes b. ( ) No

Are the instructions and tasks of your 1language
tests clear?

as ( ) Yes b. ( ) No
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22.

23

24,
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APPENDIX A-1 (CONTINUED)

Do you think the questions in your langquage tests
are progressive in difficulty insofar as possible?

a. () Yes b. ( ) No

Do you believe the language tests you prepare avoid
confronting the students with questions that provide
more than one acceptable answer?

a. [ ) ¥Yes b. ( ) No c. () Generally

Are your tests being appropriately pre-tested?

a. () Yes b. ( ) No

Do you find the general test organization adequate?

a. () Yes B ) No

If you have any other comments please state here:
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APPENDIX B-1: A Midterm Test Group B

Al.DpoLy Ui nmsiTasI .
MAITDISEIL AT 11 SEILTS
BAHAR DJNPM4 ING”L¢ZC“ 1.ARA SIIAJI

= . i

A, Find the gfammatlcally correct answer. 7 | ‘F:}
( Gramer agisindan doZru cevabi bulunuz.) - =
2 .Sfudent: I-weﬁt to bed late yesferday nicht and I

couldn't set up early,.so I missed the exam.
: T i8R T asssssssnessedesnssssoi &
a. dian't 7o to bed late. - b. hadn't got up early
c. had ronc. to bed early : d. had got up late

2 ; : Student: I dlhﬁ‘t know what the vocabularics mean , so
I difin't answer the quostlons in the exan
last' week.

*eacher. If you vee... the vdcabularies, FOuU ennnn
; ‘answered the questions.

a. had studied/would have o b, studied/would have
c. had studied/would . = - d. studied/would
3o = - Passenger: Ixcuse me sir. I've lost my passport, can
I get on the plane without passport?
Customs Officier: I'm sorry sir, you can't. YOu eeececenen
] . forgot-it. ]
a. shouldn't - b. should had
c. should have 7 d. shoudn‘t have
4, ' A: We are, p01nn to Bursa. ATé you coming with us?
% B: I'm sorry, I'm not goins with you because I have
an exam tomorrow. I wish I ,sececsceeceesss with you.
a. had sone A b. was going '
c. am going _ _ ﬁflcan'gn
S Ar viieiiiviennasians nettihﬂ'up early?
B: It makes me feel bored.
a. What does it make b. How do you feel about
c. ‘How does it-make - d. ‘that makes you
6. "A: Have you, ever-chopped. onlon59 : ,
- B: Yes. Many times.”But, it makes me want O wes s s a1
d. laush _ * ¢ b., bored
c. cry L 25 d.,amused
I A: Flkret won the pools and he bousht a big house
"~ in the country.: " - .. =
B: T know that, But if I cecoveee hlm, I ceceenns buy
a small -house near the sea.
a. were/will 2 b. was/would have

c. was/will 3 ~ 7 d. were/would
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B A: How did the exam po°‘
B: The questions were %00 dlfflcult SB Twwes siae
- , answer some nf them. ) 5
a. could [ b. would : P
c. should f. d. shouldn's j%7
g. A: Hello,' Tom. Where are you goins?
B: I'm going to apply fdr a new job., In fact,
: T T G 6 s 0T 3008 for a. mosth,
"“-a, am applying .. - b. applied
c. have been applying d. was epplying

10. Ve went to a travel agZency, .essep... we were plannins z holiday.

a. although . b. becguse
c. but . — . and
‘7?1§-
1, - A: Hello. Where aré you =Zoing?
Bs I'm going to the bairdresser t0 ceesssces s
a., cut my hair . b. cut me my hair
c. have cut my hair 4. have my hair cut

12. We booked the holiday e....... we paid a deposit of 100.00O0TIL.

a. althoush "+ " b. because
c. but » d. and
13. ' A: She doesn't éat fish.
R B: ...OI..’..Q‘...‘ Ll
a. Adil does too- b. So Adil does
c. Nor does Adil _ "~ d. So does Adil
14, - A: You look 111 today. What happened to you?

B: I'm not. feellnﬂ well.
A: You cece.. g0 out. ;
a, had better not - ‘b. hadn't better not -

c. had better . . dshadn't better
15. Customs Officier: Now, you should complete this form and

write down......things:your name.aze.
‘adlirgss and occupation.
Passenger : Y.K. Sir. I'll do it..
a. these e P ‘b. those :
c. this - - ..t e s thet

gt f!; be%
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APPENDIX B-1 (CONTINUED)
RS
. - ;;
Pend the paragraph and choose the correct answer. '
/ Agagida%i soruladl pargaya gdre cevaplayiniz/

»any people have begun to save energy.Favl Moore rides his

icycle to work to save gas.le beg-n elght monts ago.lie carries
is brieficase in the basket on the bicycle and heads for the office.
¢ gets there in 30 minutes. |
T ul has lost weight and becowe more healty.ile sleeps better
< night.lle njay the fresh air and sunshine.In b>d weather he
refcrs bus nd his car to his bicycle to #o to work.
QZADVLARY ¢
ide:bhiamek A - briefcase:ganta
znd:iilerlemek,citmek,yonelmek hasket:scpet
.ose weight:kilo vermel: ? outdoors:agik hva
£.~.T2l »mats to swe gas | b.He leaves his briefcase hone
c.It takes nn hour to get to the office d.He rides too fHrst
.7.He feels beiter now bhecause —-—-—-—--- ——————————
1. He goes tc the office on A bicycle b.lie drives too fst
c.1'e roes to the office on foot
i.lie carries the hHasket on the bicycle
D R T B o o S e i g
1. lie prefers his bicycle b.i:e enjoys riding his bicycle.
c..2 likes to go by bicycle d:lle goes by bus and his car

arcus and Seth Vilkins have finished their vacation. They

h“ve spent twoc weeks in California.They have visited friends
ad relatives in »my cities and towns.They have had 2 very
Zood tire, :

Tod y,they have to go home.They have waited 10 minutes for =°
t>xi.They h~ve to get to the airport.,Their plane leoves in 15
minutes. '

YOCATITEATY 2
vaeation:itnatil rel~tive:akraba
13.~,The Wilkins are going for 3 vacation

b.The wilkins have come to the end of their wvacation

c.ihe Yilkins have started their vacation

d.The ilkinsones will start their vacation
20.a.They haven't enjoyed their vacation

b.They have waited many hours for a bus

c.They have visited many places and people

d.They have to stay two weeks in Californin
21.A.They are on their way home

b.They have to go to the bus station

c.Their plane leaves in two hours

d.Their train hasn't arrived yet

e
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APPENDIX B-1 (CONTINUED)

name is June ﬂleP My daughter 8ara and I live ia Fairbanks,
223,11 2= 2~ working mother.I work as a cmerawoman for =~ TV
~tion in Fairbonks.My job is interesting,so I enjoy it.I 1idn"’

1ys work o» plan to wor¢,but I started to work ten y91“° 270.
g is ny story.I married Charles Taylor in 1266 when we -ere vary
1. Cearles was 2 salesman hie 1i%ed to move,.That’s why e
8d ¢ 1 newr citly cevewry year.” e lived in Jhicszo,Jetroiz aal
mi. "¢ lived {~r from our families.Charles wanted 2 larze
ily and so did I.I Jidn't plaa to - get a job.I planned £z stay
¢ with ehildren.

Sarah wos Sorn in Tiami,.Charles and I wevre very happy.i siayei
e with Sara ¢ moved to Alaska the next year.I didn't Lave

,but I had A hobby.I li%ed to ta%e pictures of Sara 2nd I
rned to ta%e very good pictures.l started to sell them, Sut
rasn't a real job.Il always worked at home.

Ch~rles suddenly became very ill in 1J73.ile had cancer aal
dici after six months. I tiad no money,no education 2ad no
ends.Thea TV estation in rairbanks saw my pictures.They
2d me¢ to wor't for them.I am very lucky tu have the job,
~usc I ¢ n earn enough money for Sara and me.We are 1ﬁlﬂpe“‘ nt

I Jon't worry about the future any more.

APLEATY ¢

csmiaipagarlamacl caucer:kanser

e :Tazinmak die: olrmek

1 :1?311*"““ clucation:eXitimrm

e piCtU“C:fO o raf gekmek  lucky :sansla
denly:aaiden earn :kazanmak

ome :olmak independent:b3¥1ms1z
Yy wimBEimok Auture gelecek

hich seatence ~bout Guniec is false?
2,5ne moved to Tairbanks to find A job.
b.She thinks she'll have a gcod future.
c.She eajoyr her job hecause it is interesting.
d.iler husband died of cancer about ten: years ago.

-une "nd Charles moved every gear BEE HNgE weeusassalasTs—- -
A.he was 1 calesman 2nd [travelled.

b.they lived far from tﬂelr families.

c.hie wanted to ~ove to Jiffereat places.

d.they wanted 2 large f mlly

Defore Charles became ill in 131D D une was ——rr-=——mmo—= o

.~vorking hard at the TV station.
b.pl.nnlng to work 2t the TV station.
¢.t %ing some goeod pictures at home.
d.staying home with the children
5."hen wsune marvied Charles,she dl&n t plan to work.This me-ns
a.she didn't want to get A Jjob. '

b.she
c.she

d, she

didn't need to get a joh.
didn't try to get a job.
wanted.to be a housewife.
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APPENDIX_B—I (CONTINUED)

J

C. Choosc the following correct VDCabulary for the blanks.
(Bogluklar igin en uyﬂun kelimeyi seginiz,) ° P

26. Wife: oh. We have lots of dirty-clothes.
Husband: We can have them washed by the washing machine.
In this conversation, husband...... to use the machine.
2. refused b. confused - c. reJected d. offered

7 Customer: How much does that radio cost?
_Assistant: It is 250.0001I. ; :
Customer: I% is too expensive for me., Would you pleasC.ieeesss
the price to 200.00071L.
a. increase b, cut : c.-cheap. 4. borrow
. l
28, A: I have a pain in my arm.
BY -Why.is that? :
A: Becausc the nurse has. just Tlven ME seeencas

a2, an injection " Db. a leaflet
c. some medicine d. some advice
29. Ali: Have you scen the movie at Ari Clnema9

Ahmet: What's on?
Ali: LAMRADA,
Ahmet: 0.K. Who is goina to book the tickets?
Ali: Don't worry. I'll book the tickets.
In this dialoque, Ali ...... to book the tickets.
a. promised .Db. thought of ¢, refused  .d. rejected

30. Woman: Can I try on this dress?
ASsistant: Yes, madam. There.is. the changing-room.
Yes, madam. It looks wonderful.
Woman: 0.XK, I'll buy this.
In this dialoque, assistant ....... her to buy the dress.
a., promised b. persuaded c. nezlected d. intended

3. A: Don't forzet to buy some coffee. You know, we haveieqesos
coffce.

......

a, stopped b. ~iven up Ce ended d. run out of

32. Customer: I paid 100. OOOH.for this radlo but you didn't
ZiVEe ME 8 sicvecen o
Assistant: Sorry., I completely forgot, I was packing your radio.
a. receipt b. ticket ¢. deposit d. licence

L}
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APPEND?X B—l (CUNTINUED)

Receptionest : Good morning. Can I help you ?

Patient : Yesé pledse, I%A like t0 .esvwewns for
' a medical examination.
2. be an appointment| b. take an appointment
c. make an appointment. d. do an appointment EEE;
A: Mete always looks happy, doesn't he? ' <
B: Yes. He i8 @ ..ss..... person.

a. mean h, cheerful._ C. Clever d. sensible

A: Are you moing to have a holiday in Marmaris?
B: No. W€ seeeeecss @ holiday in Marmaris.
a. cancelled b. persuaded  c. returned d. booked

Customer: The.cassette recorder I bousht last week won't
.work at all.
Assistant ¢ I wish t0 ¢eeeeeee for that, Let me change 185«
a. enclose’ b. produce  c..refuse d. apologise -

Mother: Can ynu help HEh Tl the washing-up?
Mmﬁtﬂ.ﬂ.K. .
a. do -b. tzke c. make = ~8e dish -
Wife: You look sleepy and you're ;...{ all the time. Why

don't .you wash your face?
Husbsnd: 0.K. I'IL do it " =

a. yawning b, feeling'éxcited- c. laughing d. feeling great

A: Did you see the doctor? .
B: Yes. He put me.on 2 ..., again.,

a. fat b, diet  c. slim 4 e

A: For summer: holi&ay, -I would like to stay in a great biz

hotel with a dlsco,.sw1mm1np pool and lots of people of my

are.

B9 Do you mean snmewhere shenwe o
A' Yes. . *

a. quite - b, out of date ‘ -c._gxciting d. peaceful

e .

SINAV SURESI 60 DAKIKADIR. = & = -,
4 Yanlis cevap 1 dogru cevabi gdtirir.

- "



APPENDIX B-2: A Midterm Test Group A i e
A¥ADOLU UNIVERSITESI MUH.MIM.FAK.BAHAR DONiHI #,;\ .

ING! I.ARA SINAVI: _ T

7150953 3 POLLOYING GORRECT VOJABULARY ¥OR 1% BLIIXKS:
(o -luklar igin en uygzun kelimeyi sgeginiz)
1. Gleceptioncst: Good morning. Can I help you?
Paticnt: Yes, please. I'd .1like t0. ceessesess fOr a nudical
_ xamination.

g) be an appointment { b) take ‘an zppointment
c) make an &appointument - d) do an eppointment
2. A: Ramazan always looks happy, doesn't he?

B: YGS. :G iS & gesssssses pCI’SOI’l-

2) mean b) cheerful " ¢) clever d) sensible
3. A: Arc vou noing to have ‘a holiday in Harmeris?

B: Mo, 7@ ssessess & holiday in Harmaris.
a) .cancelled b) persuaded ¢) returnecd d) booked

4, Customer: Phe cassette recorder I bousht last week won't work at
: ' all now.
Assistant: I 'rish t0 .s.eese for that. Let me change it.
a) cnclose b) produce - c) refuse” d) apologisc
5. ilother: Can you help mC «.es%e. the washing-up?
Daughter: 0.X. '_ ' & :
a) do b) take . ¢) make d) dish

On

. fife: You look slcepy .and you're .eeses. all the time. -hy don't
you wash your face? ' '
ilusbhand: 0.K. I’ll,do‘it.

a) yvawning i b) feeling excited

¢) leughing -7 7d) feeling great
7. A: Did you see the doctor? -

: Yos. lc put me ON @ eeseses @88IN,

a) fat b) diet F:C)‘élim-" a) ;it

3. A: For summer holiday, I would like to stcy in o great big
hotel with a disco,swimming pool and lots of pcople of my age.

B: Do you mean SOMEWHEIE esesses ?
A: yes., iy e ’ g Mg '
a) peaceful b) quiet c) out of date d) exciting

SINAV SURSSY 60 DATIADI®,
4 yanligecovap ldogru cevabi gdtlrdr.
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'APPENDIX B-2 (CONTINUED) .
Customer: I pald 100.0001 for thls radio but you didn't
ZXNEE TS B oo la mmnisis = wwimiains .
Assistant: Sorry. I completely forﬁot 1 was packins your
radio.
a. receipt . b.. ticket Ca deposit d. licence

A: Don*t forset to buy some coffee. You know, we have .........

cofTee.
B: 0.K. I'll write it down my shoppin~ list.
a. stopped b. Fiven up c. ended de Tun out of

“oman: Can I try on this dress ? 4
Assistant: Yes, madam. There is the chanrlnv—room.
Yes, madam. It looks wonderful.
“oman: O0.K. I'll buy this.- .
In this dialoque, assistant .....0c00. -her to buy the dress.
a. promised b. persuaded c.. nenlected d. intendsd

Ali: Have you secn the movie at Ari Cinema ?
-Ahmet: “hat's on ?
Ali: TLAMBADA. :
Ahmet: 0.X. ‘ho is going to book .the tickets ?
Kli: Don’t worry. I'll book the tickets.
In this dialogue,- Ali e.ese...... t0 book the tickets.
a, promised b. thousht of . .c.. refused d. rejected

A: T have a pain in my arm.
B: thy is that ? _
_A: Because the nurse has just given me ...ccccevccc.. .
a. an injection ¢ ++. bs & leaflet:-
c. some medicine _ d. some advice -

Customer: How much dogs that radio cost ?
Assistant: It is-250.00010.

Customer: It is too expensive for me. \ould you please eeeeecen
the price to 200.0000. ; :

a. increase b, cut ° ¢. cheap d. borrow

7ife: Oh. e have lots of dirty- clothes.
Husband: e can have them washed by the washing machine.

In this conversation,'husbind eosesssess U0 uge the machine.
a. refused b. confused ; c¢. rejected d. offered

T S Y
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APPENDIX B-2 (CONTINUED)

PART: BLFIND THEZ GRAMMATICALLYCORRECT ANSWER: ' -/i\ -

(Gramer acisindan dogru ‘cevabi bulunuz)

Customs officer: Now,you should ccBplete this form and write down ....
x ..%....thingstyour name,age,address and occupation.

Passenger: 0.K. Slr;'I'li do 2k,

a) thess b)'thpse ¢) this v @) “that

“ .o o

A: You look 111 t0day.lWhat happened to you ?
B: I'm not feeling well. -
A:-You cesiceceess BO out.

a) had better not N hadn't better not

¢) had better e ey d)_hadn t better
A: She doesn't eat flsﬁ.

B: "0 60 8 P9 0908 S0 LS 0 B ] .
a)°Adil does too - . b) So Ad1il does
c) Nor does Adal Iy d) So does Ad1l

e boocked the hollday s e we WE DAL & deposat of lCO OOO PL.
a) although i b) because
¢) but =" d) and

A: Hello. Where are ydu'éozng ?

B: I'm going to the hairdresser to ........:...... i
a) cut my hair . " b) cut 'me my hair
¢) have cut my hair d) have my hair cut

We went to a travel 2geNCY, eseevesesons we were planning a holiday.

a) although = b) because.

¢) but "d) and

4: Hello, Tom. Where are you g01ng ?
B: I'm going to apply for a new Job. In fact

T wasiwies s vees = L0P jobs for a month.
a) am applying =l b) applied..
c)'have been applylng d) was applylng

A: Hew dld the exam go 2 )
B: The questions were’ too difficult, s0 I ........ answer
some of them. : '
a) could » b) would
c) should " wd)ishouldq;t
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APPENDIX B-2 (CONTINUED)

24. Student: I went to bed- late yesterday nlght and I
: couldn't set up early, so I mlssed the exam.
Tt T ieia i isiems & smiisais sbes =
a. didn't 20 to bed late b. hadn t 7ot up early
c. had zone to bed early . - . d. had got up late

25.  Student: I didn't know what the vocabularies mean, so
I didn't answer the questlons in the exam last
weck, j
Teacher: If you .......} the vocabularies, you b e e
i answered the questions.
a. had studied/would have b. studied/would have
c. had studied/would ' d.- studied/would

26. Passenger: Excuse me sir. I've lost my passport, can I
' get on the plane without passport 2
Customs Officer:. I'm sorry 51r, you can't YOU & sicioiesinises = o »
. forgot it... . .
a. sheuldn't - SR b. should had
c. should have =T e T dy shouldnts have

2T - A: ‘e are going to Bursa. Areiyoufcoming with uvs ?
B: I'm sorry, I'm not going with you because I have an
exaﬂl tomormw. I WiSh I ] ..i e reeeans With you.

a. had gone - - .., b. was going
- C. am gZoing o . f. 4 d. can 50
28. T ‘A: .,.I.,...,,.,,._. 0 v Fettmp 'llp E&I‘ly"
© -~ B: . It makes me feel bored. :
a. 'hat does it make . b. How do you feel about
c. How does it make - .. . 4. shat makes you .
29. A: Have you ever chopped onlons 7
; B: Yes. Many times. But 1t makes me want PO wseesveis e W,
a. lauzh - ' * b. bored
Cs CTY o lna s amused
30. Az rlkret won thq pools and he bought 2 ‘bis house in

the country. -i: = -.4\ ;
B: I know that. But if- I Gessiennnns hlm, I ..........,buy-

_ a small house near the’ sea. .' :
@l wefe/will. 3, i sfi. itlenionDe was/would have
c. was/will i ; d. were/would
|
1
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APPENDIX B-2 (CDNTHNUED) i

TAST =~C: TEAD, THE. PATAGRAFH and CHOOSE THE COR7ACT ANSUET:
/A33g1daki sorulari pAargaya gire cevaplayiniz/

M- ny people have begun t0. save cnergy. Paul "oore rides
his bicycle to.work to save gas. He began eight monts2go. He

‘carries his briefcnse in the basket on the bicycle and heads for

the office. Ile gets there in 30 minutes.

Paul has lost weight 2nd bccome more healty. He sleeps
better At night. IIe enjoys the fresh 2ir and sunshine. In bad
weather he prefers busand his car to hls bicycle te go to work.

VOCATUILA®Y @ :

ridc: binmek .+ .« briefcase: ganta
head: ilerlemck,gitmek, yonclme{ basket: sepct

lose weight: kilo vermekk\ E * outdoors: agikhavny

a. Paul leavee.his briefCﬁse“home . _
b. e wants to savé gas ' ¢, ke rides too fast

d. It t-kes an hour'to get to the ofifice, .
I'e feels better n0w'boc1use ———— e —————— =
a.hz drives too faqt i - _b.he goes to the office on a bicycle

c.hc carries the basket on ‘the blcycle
d. he coos to the offlcu on foot

T Bl weathior e
a.he likes to go by biéjb;O" b.he prefers his bicycle

c.he poes by bus and his car - d.he enjoys riding his bicycle

¥arcus »nd Beth ”11 cins hnva finished their vacation.
They have spent two wecks 1n.pa11forn11. They h~ve visited friends
and pelatives in many cities ond towns. They have had 1 very
good time, Toduy they h*vc to go hom». They have waited 40,
minutes for a toxi, They have to get to the nirport. Their plmne
Ic~wves in 45 minutos._ . .
VOCADULA™Y : .vacation: t1t11 . relatlve akraba

34, The "ilkins Are gOlng for q v3c1t10n

36.

b, The wilkins have started thcir VﬁClthﬂ

=, The”’ 1l<1ns have come to the' end of th01r vacation
3. The ® 11k1ns will start their Vnc1t10n

2, They hove to stay two. wcc‘s in palifornla b. ”he§ haven't
enjoyd their vacation c Thoy ve d“ltcd many hours for a bus

- 4, They've visitcd moay p1100 “nd peoplu.

. They're on their wiy home = 5h They've to go to the bus station
c.Their train hasn't arrlved ybt d Th01r plﬂne leaves in 2 hours

g



APPENDIX B-2 (CONTINUED) o

.ffix -
'y nome is Junc Taylor, My daughter Sara and I 13ve in Fairban
n Alxska, I'm a working mother._i work ns a cameraman for 2 IV
‘tation in Frirbonks. My jobfié interesting,so I enjoy it. I dida't
Iyays wort or plan to work,but I st-rted to work ton yeams -go.
his is my stary, I married Charles Taylor in 1366 when we were very
joung, Charles wns A shlesman. 'Ile 1liked to move, That's why we moved
te » ntw city evcery year. Ve 1ived in Chicngo, Jetr01t and Piami. c
lived far from our families, thrlos wanted a large fﬁmlIy md so
123 I. I didn't plw. to gat 2 JOb I pl“nnpd to stay home with

S rah wos born 1& Miami., Charles ~nd I were very h2ppy. I stayed
Some with Sart, ¢ moved to Alaska thie next year,” I didn't have =2
Jeb,but I h~d 2 hobby. Iliked to take pictures of Sara wnd I lonrned
ts takc very good picturcs, I st*rtei to scll them,but it wasn't

T reol job., I always worfed at hdﬂc i ;

Charles suddenly bectime very ill in 1373. lic h2d cricer and ho
dizd after six months. I had no‘mohey no'bduc1tion and no fricnds.
Then ~ TV station in F2irbanks s~wr my pictures. “hCy asked me to
work for thom, I =m q_“y lucky to have the job,bccruse I cn carn
cnough moncy for Sara and megiw ”are“indgpcndé&t and I don't worry

about the future any more. .t - l
VOOMPEATE: . o fo e g uT T _
salesmam: pazarlamaci ° | caneer: Xaaser
move: taginmak . o :” . «ates 61ﬁek_
plan: planlamak. St e P cducation: cZitim
take picture: fotogrwf gu&wek ._:lhcky:£§nnsll
suddenly: “nldon : _ , 01rn:!khz1nm1k
become: olmak . _f-f 1' iqdependeh{: bZ1ms1z
worry: dzlilmck s t; "-futuru gélécek

37. “hich sentcnce *bout‘jun '1s £ lsc? : ;
1.5he thinke she! 11 have a good future b She moved to Fair sanks
to. find job.  c.She enjoys her Jjob beciuse.- -it-is 1ntercst1dg
d, Icr husband ieid of canqpr 1bout ten ynﬁrs %ao.

3S. Junc and bh“rlus moved bvery yo*v bec1use —————————————————— >
2. they wanted 2 lﬁrgt f“mlly._' b. he wﬂntei to mova to different
; " plaices.
c.he wis n sﬁleSmwn and twavelled 2 they 11V»5 far from their
e fﬂmllles.

39. Defore Chwrtcs bcc:me 111 1n 1973 “une wns --- ==

2.plonning to work st the TV station b. working hzrd at the TV st,
c. staying hOML with the chlldrah 3. t*klng somc good pictures
at home.
40. vhen .unc married uhnrles she didn't p11n to work.This means------
a,she 4idn't wont to get = Job b.she didn't try to get 2 Job
c. shc wanted to be a housew1fe d.shHe didn't need to get 2 job
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APPENDIX B-3

The Results of the Midterm Test

stAvn G!REN ccneucr SAYISI s 76 T s

KAC YANLIS BIR DOGRUYU GOTGRECEK = & - —— — =

HER SCRUYA VERILECEK PUAN : 2.500

AERRESE B ERECE- PN 0 —=———
ORTALAMA PUAN

—— ENBOSCK =PUAN -1 8 =
ENYUK<EK PUAN

0 LE 60 ARASINDA PU#N ALANLARIH SAYISI R -

Ol

30 TLE 100 ARASINDA PUAN ALANLARIN SAYIST =
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APPENDIX B-3 (CONTINUED)
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APPENDIX B-3 (CONTINUED)
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