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Danışman: Prof. Dr. Zülal Balpınar 

Eğitim programlannı değerlendirmeye yönelik birçok çalışma olmasına 

karşın, öğrenci algılamalannın bir program değerlendirme aracı olarak 

kullanılması ancak son zamanlarda önem kazanmıştır. Bu çalışma, öğrenci 

algılamalannın Anadolu Üniversitesi İngilizce Hazırlık Okulu programını 

değerlendirmede bir veri toplama aracı olarak kullanılmasımn etkilerini saptamayı 

hedeflemiştir. 

Çalışma Anadolu Üniversitesi lisans programianna devam etmekte olan 

ve hazırlık programına dahil olmuş toplam 229 öğrencinin katılımıyla 

gerçekleştirilmiştir. Araştırmaya Anadolu Üniversitesi'nin 6 farklı yüksekokul 

ve/veya fakültesi dahil edilmiştir. 

Bu çalışma, Anadolu Üniversitesi İngilizce Hazırlık Okulu öğrencilerinin 

programda verilen dersleri ve programı bir bütün olarak algılamalarını ve 

programda verilen dersleri önem sırasına göre sıralamalanın amaçlamıştır. Bu 

amaç doğrultusunda, veri toplama aracı olarak anket ve görüşmeler uygulanmıştır. 

Anket araştırmaya katılan bütün bölümlere uygulanırken, yüz yüze görüşmeler 
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yapılan pilot çalışma sonuçlan göz önünde bulundurularak sadece Eğitim 

Fakültesi İngilizce Öğretmenliği bölümüne uygulanmıştır. 

Veri analizinde niceliksel ve niteliksel araştırma yöntemleri 

kullanılmıştır. Araştırma sonucunda genel olarak ankete katılan öğrencilerin 

Hazırlık Okuluna bakış açılannın olumlu olduğu saptanmıştır. Aynı zamanda, 

katılımcılar ders bazında bazı eksikliklerin olduğunu ankette belirtmişlerdir, 

konuyla ilgili aynntılar bulgular ve yorum bölümünde detaylı olarak sunulmuştur. 
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M.A. THESIS ABSTRACT 

A SURVEY TO GATHER STUDENTS' PERCEPTIONS OF ANADOLU 

UNIVERSITY ENGLISH PREP ARATORY SCHOOL ON THE POINT OF 

EVALUATINGTHEPROGRAM 

Funda SEZGİN 

Department of English Language Teaching 

Institute ofEducational Sciences, Anadolu University, September 2003 · 

Advisor: Prof Dr. Zülal Balpınar 

Although there is a large body of literature exploring the issue of 

evaluating educational programs, seldom has a research priority been placed on 

the use of student perceptions on the point of program evaluation. This research 

investigated the impact of using students' perceptions as a tool to gather data for 

program evaluation at Anadolu University English Preparatory School. 

Both quantitative and qualitative methods were employed to conduct this 

research within the population of undergraduate students at Anadolu University. 

The major data came from questionnaires and a series of semi structured 

interviews with six students from ELT Department. A total of229 students from 6 

departments participated in the study. Questionnaires were analyzed for this study 

and the results of the interviews were reportedin the conclusion part of the study. 

The purpose of the study was to investigate students' perceptions on the program 

of Preparatory School and the courses offered in the program and also to 

determine students' rankings of the courses. The fındings will be helpful for the 

people who want to conduct program evaluation in a university setting and who 

want to start a new preparatory program. 

The study results revealed that initially students had a positive attitude 

towards the English Preparatory School. However, they reported some points that 

they did not perceive as they gained a lot through the program. The participants 

reported some concems on the point of each course provided in the program of the 
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school. On the point of ranking the courses, the participants viewed Listening 

skills as the least important course in the program. 

From a research perspective, this study provided a great deal of insight 

into the issue of using students' perceptions as a tool to evaluate educational 

programs. In practical terms it shows how important it is to understand from a 

student' s perspective ho w the courses are perceived. As a result, the study 

suggested a few ways to improve the program ofPrep School. 
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CHAPTERI 

1.1NTRODUCTION 

1.1. Background to the Problem 

''"As the lingua franca of the twentieth century, English 
is one of the most important means for acquiring access of 
Angio-American technology. As a result there is a huge need to 
learn English in non-English-speaking countries" Alptekin& 
Alptekin ( 1990:21 ). 

ı 

English has become the linqua franca in the twentieth century, and 

therefore, there has been an increasing demand to leam this language. This 

increasing demand of learning English has led the educators to consider more 

efficient outcomes in an education program. There have been numerous attempts to 

achieve quality in education programs and research done to this end. Thus, 

evaluating the current programs to highlight the deficiencies in the program has 

provided data for improvement - both in curricula and teaching. Paykoç ( cited in 

Güçlüol&Koç, 1992) states that in order to keep up with the changing demands, there 

is a need to evaluate and improve the present performance of TEFL (teaching 

English as a foreign language) programs at universities. 

Ramsden ( cited in Macdonald, 2001:153) claims that, "university teaching 

is often in the contradictory situation where academics consider it important, but not 

valued as a part of their job and so not worth investigating much energy in 

improving". Considering the above quotation, it can be stated that it is im portant to 

search for ways to improve both the curricula and the teaching. Therefore, it can be 

said that there is a necessity to look for the poor points of the program in order to 

have a better education program. As a result, evaluating education programs can be a 

tool for guiding educators. 

Even though there have been plentiful evaluation studies on TEFL programs 

at universities recently, these evaluations were not as numerous as those of secondary 

and elementary schools in the past. However, the growing number of universities and 
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the need to meet the demands of the students have resulted in evaluating the curricula 

for better outcomes. 

W ith this expanding importance, program evaluation has become one of the 

common subjects to be studied in current literature. Hence, many researchers and 

educators have come up with various definitions of program evaluation. For 

example, Wiles (1999:152) states, "evaluation isa proof ofperformance, rather than 

a tool for fine tuning a program". Brown (cited in Johnson, 1989) defines the term 

evaluation as the systematic collection and analysis of relevant information essential 

to promote curriculum improvement and to evaluate the program' s effectiveness and 

efficiency, as well as the participants' attitudes. Similarly, McKeachie and Kaplan, 

(2002) state that evaluation can have significant consequences for both teachers and 

students. 

Fink (1999) claims that good evaluation is similar to doing good research, as 

the main aim of both is to provide answers to some significant questions about a 

significant issue. Thus, he emphasizes that to overcome these aspects one should (a) 

determine the right questions to ask and (b) fıgure out how to answer them in order 

to have an effective evaluation. 

One of the ways of gathering information for evaluating educational 

programs is using students; perceptions of courses. Students, as they are the core 

participants in the education process, have a remarkable role in program evaluation. 

The perceptions of students cover a wide range of aspects related to their learning 

experiences, such as views of instructional activities, opinions about teachers, and 

expressions of satisfaction with their progress in the classroom (Tse, 2000). As 

students are the participants who experience the program, they may help the 

educators and administrators to have better insights of what is go ing on in the current 

program, if the objectives have been m et, and if there is a necessity for improvement 

or changes in the program. 

Bearing these points in mind, it can be inferred that students' evaluation of 

teaching and courses in the program is essential, should be done regularly and the 

feedback gained from students may provide valuable data in the following areas: 

• Program Development: Feedback gained from the students by 

conducting evaluation can provide valuable evidence of students' learning. Thus, in 
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the light of the data gathered via evaluation, teachers can improve their teaching 

techniques. 

• Improving Students' Learning Experience: Being aware ofhow students 

are learning and what their views on their learning environment are, may help 

improve the learning experience. Hence, with the help of evaluation, some feedback 

can be gained from students so that the teachers can improve their teaching. 

!!! Quality Assurance: Evaluation is a vital part of Quality Assurance or 

Quality Improvement. The information gathered through evaluation is used to 

demonstrate the quality ofteaching in the department or faculty. 

• Curriculum Planning: The role of evaluation in this aspect is collecting 

information on how the courses fit the objectives and overall aims of the curriculum. 

• Promotions: The review of teachers' teaching and the quality of 

students' learning can be presented as evidence of a program to a promotions board 

by the staff. 

The below quotation from Marton and Booth (1997: 111) represents the 

importance of student perceptions in the educational context as a useful data for 

understanding student learning: 

" ... in order to make sense ofhow people handie problems, situations, the 
world, we have to understand the way in which they experience the 
problems, the situations, the world, that they are handling or in relation 
to which they are acting" (Marton & Booth, ı997: ı ı ı). 

To conclude, as Marton and Booth state above, attempting to understand 

experiences provides better insights of problems. Therefore, it can be said that in the 

point of education the educators can leam a great deal from leamers' experiences. 

1.2. Statement of the Problem 

Anadolu University English Preparatory School (hereafter Prep School) 

started in 1998 aiming at educating freshmen students to gain competence in English 

in order to follow the lectures in their departments or faculties. There are proficiency 

and placement exams to determine students who will enroll at Prep School. Students 
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who score 70% in the average of the exams are accepted by their departments as first 

year students. 

Prep School Program is a yearly program consisting of two semesters. Same 

courses- Reading, Listening, Speaking, Grammar, Writing and Core Course- were 

being taught in each semester at the time of writing this study. Students are able to 

mo ve upper dasses at the end of the first semester if their grades match the criteria 

deterınined by the administration. The criteria consisted of requested grades for 

appropriate proficiency levels according to the results of a proficiency exam 

conducted at the end of the first semester. The proficiency exam is prepared by Prep 

School administration. The hours of the courses are determined by the administrators 

and coordinators for each level (beginner, element.ary, tower interınediate, 

interınediate, upper interınediate, and advanced- only in the second semester) at the 

beginning of the academic year. 

The majority of the departments at Anadolu University require students to 

study English for a year at Prep. School. If the students do not reach the passing 

grade (70%) in the final exam at the end of the second semester, they are required to 

repeat Prep School one more year. Therefore, students generally try to do their best 

to pass the fina! exam at the end of the academic year, and then to gain the chance to 

be first year students in their own departments. 

As Prep School requires all the levels to take the same profideney exam at 

the end of the academic year, syHabi followed and language abilities aimed to be 

taught are the same for each level. The objectives of the courses are deterınined 

before the beginning of each academic year to have the students achieve a high 

degree of English proficiency in the final exam. However, there seem to be some 

mismatches between the objectives of the courses and the needs of the students, and 

also their departments. 

Canceming the fact that all levels take the same proficiency exam, much 

input has been loaded on to students. However, applying such input on to students 

especially on to the students in lower proficiency levels can result with redundant 

details of language aspects. Thus, the lower levels have to be very quick to grasp 

everything to survive in this learning competition. Inevitably, these facts may lead 

students, especially the ones in beginner and elementary levels, to encounter new 



5 

language abilities in the classroom without learning the previous ones. As the 

students are required to tak:e the same final exam, the curriculum is designed in order 

to include as much detail of the target language as possible. 

The concerns listed above, and the recognition of low motivation led the 

researcher to consider the viewpoints of the students about the program and the 

courses. Taking this as a starting point, it was decided to study with the students 

enrolling in Prep School as they may have better insights of the program. However, 

studying with the students enrolling in the program may not provide fruitful 

outcomes, as they have not experienced the program yet and cannot judge on the 

program objectively. Therefore, it was assumed that including the students who 

attended Prep School program in the study would give better results regarding the 

evaluation of the program. 

In the light of the information provided above, the present study aims to 
. 

analyze Prep School students' perceptions (the students who attended Prep School) 

of individual courses and of the program as a whole in five faculties and a 

department: English Language Teaching Department (ELT), School of Industrial 

Arts, School of Tourism and Hotel Management, Faculty of Engineering and 

Architecture, School of Civil A viation, and Faculty of Communication chosen 

randomly. By providing empirical evidence, the study seeks to contribute to the 

understanding of the students' perceptions of the program. 

13. The Purpose of the Study 

The study seeks to contribute to the improvement of the program by 

providing empirical evidence. Therefore, bearing in mind that students are the main 

clients of education programs, the purpose of the study is to investigate the 

perceptions of students received Prep School education. Thus, the major research 

questions explored in the present study are as follows: 

1) What are the students' perceptions about the courses taught at Prep 

School Program? 

2) How do students perceive the order of importance for the courses taught 

in Prep School Program? 
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1.4. Scope and Limitations of the Study 

The study included students of five faculties and one department of 

Anadolu University which are~ School of Civil Aviation, ELT Department, Faculty 

ofCommunication, Faculty ofEngineering and Architecture, School ofTourism and 

Hotel Management, and School of Industrial Arts. The study attempted to do the 

survey with seven faculties including Science Faculty, but due to time limitations and 

unwillingness of the faculty, it was impossible to include this faculty in the study. 

The number of students who had enrolled in Prep School in these faculties 

and the department was 2573~ thus, the study aimed to conduct the questionnaires on 

257 of the total population, which corresponds with 10% of the total population. 

However, 229 questionnaires were completed with 89,1% response rate. As only a 

small percentage of the target population was included in this study, the results of the 

analysis may not accurately reflect the perceptions of the whole population or may 

not be generalized. 

The major instrument of the study was a questionnaire. The items of the 

questionnaire were mainly based on the objectives of the courses determined by the 

coordinators, by surveying similar questionnaires, and by getiing the supervisor' s, 

the administrator's, and an expert's, specialized in preparing questionnaires, views. 

The reliability of the objectives gathered from the coordinators to determine the 

items of the questionnaire was not tested. 

Another instrument usedin the study was structured interview, which was 

conducted only with EL T department as a result of negative responses of the 

participants in this department. The number of the participants to be interviewed had 

been determined as 9~ however, only 6 ofthese students participated in the interview. 
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CHAPTER2 

2. REVIEW OF THE LITERATURE 

2.1. Evaluation of Educational Programs 

"Program" aspect has two basic components; what is planned for the 

program and what is going on (Kiely, 2001). For this reason, evaluation of the 

educational programs may help the participants of the process to examine the 

program. The fact that ·evaluation is essential to improve and review an education 

program, leads researchers to deal with this aspect constantly. 

Cumming (1999: 1) also puts in that "education is an inexact area of 

activity, so evaluation is a way of appreciating the art of teaching". He claims that 

evaluation aims to -gather information in order to make decisions about an education 

program. Cumming classified seven benefits of evaluation: 

• Validating educational innovations 

• Informing program development 

• Ascertaining what students learn 

• Illuminating the perspectives of a particular group 

• Clarifying an educational ratianale 

• Proposing ethical criteria 

• Appreciating the art of education 

Similarly, de Volder (1996: 136) states that, "perhaps the most critical 

aspect of a program is its retevaney to needs and expectations. Obviously, if needs 

are ignored, not much of educational value can be achieved". · 

2.2. The Reasons of Evaluating Educational Programs 

Evaluation plays a significant role in the education field. In order to have 

better education programs it is essential to make good decisions. Therefore, while 

making these decisions the stakeholders need a valuable data. That's why in many 

definitions of the term of evaluation in the literature, "systematic collection" and 

"analysis of the data" are used so commonly. Office of Educational Assessment, 
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University of Washington (2002) highlighted the reasons of conducting evaluation as 

follows: 

a) To enable staffto make changes that improve program effectiveness 

b) To provide information about delivery that will be useful to staff 

c) To determine the effectiveness of programs for participants 

d) To document that program objectives have been met 

In other words, evaluations provide information that is needed to "improve 

delivery, foster accountability and determine whether programs make a difference" 

(Office ofEducational Assessment, 2002:1). 

Similarly, Bond and Walker (1989) put in the necessity of retleetion on 

practice in order to improve leaming and teaching. Therefore, it can be said that one 

of the purposes of evaination is to get feedback on teaching in order to facilitate the 

improvement of an edncational program. 

Central Qneensland University (2000: 2-3) identifıes two purposes for 

evaluation: 1) to identify weakness or other deficits in teaching with view to 

development, remediation and improvernent of teaching (formative evaluation) and 

2) to rnake a judgrnent about the standard or quality of teaching (sumrnative 

evaluation). This provides evidence about teaching for personnel decisions like 

promotion or tenure. 

Barak and Breier ( 1990: 8) emphasize that the educational program should 

be reviewed regularly. They suggest that in the typical cycle, a program is reviewed 

every fıve or six years on a regular schedule and there are some advantages of such a 

review; the mainfenance of a review structure, opportunities to learn from the 

previous cycle' s results and freqnent assessment ofprogress. 

Greene and McClintock ( 1991: l) also indicate the importance of evaination 

by stating that evaination aims "to assess the extent to which programs had attained 

their goals". However, Greene and McClintock intheir article claim that evalnations 

do not focus on the utilization of fındings, phases of program development, or the 

qnality and interconnectedness of manifold program components. 

In its most general sense, the purpose of evaluating educational programs 

appears to have many aspects in cornmon among the defınitions in the literature. 

Similar purposes have been mentioned by many researchers in the theoretical 
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framework and in the light of these defınitions it can be claimed that the chief aim of 

evaluating education programs is to have better programs, students satisfıed and to 

achieve the program' s goals. 

2.3. Approaches to Evaluation 

Much research has accumulated over the past two decades conceming the 

issue of evaluating programs. Researchers have made some distinctions for 

evaluation. However, the most common distinctions of these approaches are the ones 

ofBrown (1989). These distinctions are as follows: 

2.3.1. Process Oriented Approacbes 

This type of approach focuses on the analysis of the ongoing program i. e. 

process to determine the aspects that help to reach the objectives of the program 

(Brown, 1989). 

2.3.2. Product Oriented Approacbes 

The aim of Prodlict Oriented Approach is to find out whether the objectives 

(product) of the program were achieved. Tyler (cited in Brown, 1989), one of the 

pioneers of this approach, claims that this type of evaluation should be conducted at 

the end of the program to discover the reasons of the failure, if the program was not 

successful, or to determine the aspects or reasons in the point of achieving the goals 

of the program, if the program is successful. 

2.3.3. Decision Facilitation Approacbes 

Here, the role of evaluator is to collect certain information for the decision 

makers i. e. administrators. The information gathered by the evaluator will be a guide 

for the administrators in the process of making decisions for the point of program 

improvement. 



10 

2.3.4. Static Characteristic Approaches 

This approach differs from the other approaches as an outside expert does 

the evaluation. The aim of this approach is to determine the efficiency of an 

education program. 

2.4. Types of Evaination 

There have been two types of evaluation in the evaluation research; 

formative and summative. An evaluation can be conducted as formative, summative 

or both (Marsh, 1999). The quotation above may help to grasp the function of two 

types of evaluation: 

"When the cook tastes the soup, that 's formative; when 
the guests taste the soup, that 's summative." (Stake, 
cited in Anonymous 1, 2003:2) 

2.4.1. Formative Evaination 

Marsh (1999) defınes formative evaluation as a way to perceive problems 

and weak points of program components so as to modify them. Formative evaluation 

aims t providing evalnative information to improve the program during the 

operati n of a program and the results of a formative evaluation will serve as 

assıs ce for program directors (Worthen & Sanders, 1987). As the purpose of 

format ve evaluation is to analyze the process of a program, it can be said that its 

the p 

is similar to process orient ed approach. 

2 4.2. Snmmative Evaination 

Summative evaination is a kind of evaluation that aims to discover if the 

or program met its objectives (Marsh, 1999). Hughes (2003) points out that 

se of a summative evaination is to judge the accompiishment of a project. 

Haıgt· ve:s ( 1989) daims that summative evaination takes place when the program is 
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completed so that it is possible to evaluate the effects of a project. A summative 

evaluation seeks answers for these major questions (Hughes, 2003): 

1. W as the project successful? What were its strengths and weaknesses? 

2. To what extent did the project or program meet the overall goal( s)? 

3. Did the participants benefit from the project? In what ways? 

4. What components were the most effective? 

5. W ere the results worth the project' s cost? 

6. Is this project replicable and transportable? 

Concerning the fact that the two types of evaluation forms bear different 

purposes the distinction between formative and summative evaluation can be 

presented as follows (taken from http://www.utep.edu/-cetal/portfoli/form-sum.htm, 

Anonymous 2, 2003). 

Table 1. Formative and Summative Evaluation Distinction 

Formative 

primarily prospective 

analyze strengths and weaknesses 
towards improving 

devetop habits 

shape direction of professional 
development 

opportunity to reflect on meaning of 
past achievements? 

feedback 

Summative 

primarily retrospective 

document achievement 

document habits 

show results of such forays 

evidence of regular formative 
evaluation? 

evidence 
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2.5. The Process of Evaluation 

U.S. Department of Education, Office Educational Research and 

lmprovement ( 1998) clarified so me steps, which can be followed in evaluation. 

These steps are as follows: 

Table 2: The Steps ofEvaluation 

Step 1 Create an overview of program goals and activities 
Step2 Determine the pl.llJ>Ose of the evaluation 
St~3 Formuiate evaluation questions 
Step4 Figure out what information you need to answer the questions 
Step5 Desi~ the evaluation, including timeline and responsibilities 
Step6 Adapt or desi~ tools 
Step7 Collect informationidata 
Step 8 Analvze information 
Step9 Formuiate conclusions 
Step 10 Communicate results 
Step ll Use results to modify the program 

The steps stated above can be followed in order to have a complete 

evaluation. Stufflebeam (cited in Wiles, 1999:155) points out a generic evaluation 

design as follows: 

A Generic Evaluation Design 

Structure the evaluation ~ Collect data ~ Organize the data ~ Analyze the 

data ~ Report the data ~ Activate the data 

2.6. The Role of Students in the Evaluation Process 

In line with the innovations in the information era, '"there is a growing 

clamor for schools to prepare students for the demands of life and woı'k in the 

information age" (Towler et al. 2000:29). Burdett (2003) also states the necessity to 

provide high quality education at universities that is available and delivered in 
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flexible ways. Bearing this in mind, educational programs attempt to have more 

fruitful outcomes both tor their own success and their leamers'. 

In UK, North Aınerica and Australia, students regularly evaluate teaching or 

course effectiveness intheir current education program (Fox, 2001). Regarding the 

irnportance of students' role in the education process, "a great ernphasis has been 

placed on the leamer as the main focus of attention" (Martinez, 1993:44). 

Okwilagwe (2002) emphasizes the importance of students participating in the 

evaluation process by stating that students play a significant role as they express their 

views considering their experiences. Similarly, Gerstman (1995) points out that 

student evaluations are valuable sources of information among other sources of 
i 

evaluating teaching effectiveness considered b~ university administrations. 

It isimportant to consider every partibipant in the process while evaluating 

the programs such as students, teachers, administrators and the target domain 

(Richards, 1990). Similarly, Sharp (1991) states that both 'insiders' (students and 

teachers) and 'outsiders' ( inspectors or employers) should be consulted in order to 

establish the basis tor course improvement. ln fact, the involvement of the program 

participants in the design and implementation of the program as have the experience 

and knowledge is im portant (Nichols, 2002). 

Richards (1990) also puts in that by involving all the participants in the 

process, the potential obstacles to successful design and achievement can be 

estimated. At this point, it can be said that students among other participants have the 

main role as,they are the target audience of an education program and as they are the 

participants that really live and experience this process. 

Ramsden (1992) points out that there is often an inconsistency between the 

objectives and the outcomes of teaming in higher education. He suggests that the 

quality of education can be improved if the effects on students and experiences are 

investigated. It can be said that gathering data from students in the evaluation process 

is important. 

Bamett (1992:42) claims that, "in designing a course, and in determining 

the curriculum, we need to remind ourselves that the principal educator is the 

student; staff and institutions are supportive players in proceedings". Yu-hsin ( 1999) 

points out that the main customers of higher education are students and in the point 
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of reasonable outcomes students' views are highly respected. With this in mind, 

student perceptions of an education program can be a realistic research tool in the 

field. 

2. 7. The Role of Student Perceptions in the Evaination Process 

Examining students' perceptions is sigııificant in evaluation (Smith, 1990). 

Smith (1990:4) emphasizes that ''the students' beliefthat changes may bemadeasa 

result of their ratings and comments" can lead to a valuable data for formutating an 

evaluation. Moos (cited in Baek and Choi, 2002) states that perceptions of students 

provide a significant perspective on educational settings. 

Intheresearch on the efficiency ofusing students' perceptions in evaluation 

Biggs (cited in Lizzio et al., 2002) is a remarkable name. He formulated the 3P 

model, which involves three variabtes as an interacting system within the teaming 

process (see Figure 3). 

PRESAGE (the leaming environment and student characteristics) 

~ 
PROCESS (students; approach to learning) 

~ 
PRODUCT (leaming outcomes) 

Figure 1. 3P Model 

Fundamentally, the 3P model puts forward that "firstly, personal and 

situational factors influence a student to adopt a particular approach to leaming 

which, in tum, mediates or influences the types of outcomes achieved; and secondly 

that presage factors ( e.g. perceptions of the leaming environment) can also directly 

influence teaming outcomes" (Lizzio et al, 2002:28). 
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2.8. Instruments Used to Evaluate an Education Program 

Research regarding the instruments used for the purpose of evaluation has 

contributed much to evaluators. There have been many data calleetion instruments to 

be used in the evaluation process. Of all these types of instruments, interviews, 

questionnaires, observations, focus groups and student ratings are the.most-expected 

tools. Brov.n (1989) states that the use of interviews, meetings and questionnaires 

inevitably involves the evaluator in the process of collecting information from the 

program participants 

Martinez (1993) provides a helpfullist ofin...struments that can be used while 

gathering information from students. The list is as follows: 

ı. Observation 

2. Questionnaires 

3. Individual or group interviews 

4. Individual or group discussions 

5. Self reports 

6. Diaries 

7. Protocols 

8. Sociometric Measures 
.. 

9. Unobtrusive Measures 
.. 

An extensive list of instruments is offered by University of Washington by 

adapting from US. Department of Education (2000) and Office of the 

Superintendent of Public Instruction ( 1 996). The list consists of these instruments: 

survey (mail survey, group=administrated survey, telephone survey), interview, focus 

" Sociornetric Measures. These are usually based on a question sheet filled out by the students and 
give information about pupils' interpersonal relationships, and they are useful for deciding on the 
seating plan in a classroom, grouping students for group or pair work, ete. 

* Unobtrusive Measures. "data being collected without the participant being aware of it" (McCornıick 
and James, cited in Martinez, 1993:4). This includes physical traces, archives, notice boards, graffiti, 
letters to parents, ete. 
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group, observation, records and documents, performance assessment, writing 

assessment and portfolios. 

The existing literature reveals a series of instruments to be used in both 

qualitative and quantitative studies while conducting an evaluation. However, it can 

be said that the most important factor in dcciding the appropriate instrument is 

clarifying the purpose of the evaluation and the selection of the participarrts­

beforehand. 

2.8.1. Using Student Ratings and Questionnaires for Collecting Data 

In the case of evaluating programs, using student ratings and questionnaires 

as research instruments is common in the literature. The part follm.ving provides a 

deep insight into using student ratings and questionnaires for gathering information 

from students for evaluation. 

2.8.1.1. Studcnt Ratings 

Student ratings tend to be statistically reliable, valid and relatively free 

from bias or the need for control (Cashin, 1995). Nevertheless, Cashin suggests using 

student ratings with other sources of data to make judgments about the components 

of the program and teaching effectiveness. 

Scriven ( 199 5) points out the value of student ratings in collecting in put for 

the evaluation. Similarly, he states that student ratings should not be the only source; 

the evaluation should be supported with other instruments in evaluation. Scriven 

( cited in Kaufman, 2002: 3) lists the potential sources of validity of student ratings: 

a) in rating their o~n increased knowledge and comprehension, students have the 

unique position and qualification, b) students are in a good position to judge such 

matters as whether tests covered all the material of the course, c) student ratings 

represent participation in a process often represented as "democratic decision 

making", and d) the "best available altemative" line of argument. 
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2.8.1.2. Questionnaires 

Questionnaires can be usedin ord.er to; provide an.overall view ofteaching 

to administrators, to analyze individual academics' teaching for further improvement, 

and to give the students the opportunity of indicating their needs to academics or 

administrators (Santhanam et al., 2000). A questionnaire gives all respondents an 

equal chance to respond a set of questions ( closed or open-ended) usually 

anonymously and without interference from or pressure by others (Anonymous 3, 

2002). 

It is widely stated in literature that using questionnaires is one of the easiest 

ways of collecting data and using questionnaires is less time consuming than any 

other instrument (Crompton, 1999; Fox, 2001; Burgess, 2001; Nowak:, 1995; Jones, 

2003). 

2.9. Studies on Students' Perceptions 

Much research has been conducted dealing with the perceptions of students. 

For example, Drew (2001) investigated students' perceptions of the factors that 

influenced their learning by conducting a series of structured group sessions aiming 

to elicit student views on teaming outcomes. In the light of the results of the study, 

she defined areas that help or hinder students' improvement. These were, course 

organization, resources and facilities, and assessment 

Another example is the study done by Okwilagwe (2002) aiming to compare 

students' perceptions in five departments in three different Nigerian universities by 

using the Scale of Academic Environmental Factors (SAEF) consisted of 27 items 

each of which the participants responded to a fıve-point Likert scale. Results of this 

study indicated the necessity for improvement in teaching standards and also students 

perceived that leeturers were not dedicated to the lectures. In addition, Okwilagwe 

reported that students participated in the study were aware of the fact that they have a 

vital role in the process of change if they really want to gain better academic 

conditions. He stresses the importance of student responses on scale by referring to 
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results as they not only function as a measure of their perceptions but also as a too1 

for evaluating the quality of the program and the program components. 

Paykoç (1992) attempted to investigate the possibility of collecting data on 

the perceptions of tourth year students on the quality in the context of a proposed 

faculty development program at METU in four departments: Educational Sciences, 

Foreign Language Education, Science Education and Physical Education and Sports. 

In order to achieve the aim of her study, Paykoçused 12 Likert-type and one open­

ended item in the study all of which were prepared by her. S he found that the highest 

degree of emphasis was on the following aspects; following recent developments and 

innovations in one's field, the use of computers and latest techniques in the fıelds and 

cooperation or communication with students or colleagues, administrators and other 

personnet She suggested the improvement of interpersonal relationships and 

academic and affective environment in order to improve faculty and the university. 

Another study based on a questionnaire survey was conducted by Chan 

(200 1) aimed to identify the students' perceptions of language needs and wants, and 

to investigate students' ratings on their competence in four language skills at the 

Hong Kong Polytechnic University. The findings of the study indicated that more 

emphasis should be given to improve listening and speaking skills for conferences 

and seminars, and to build vocabulary especially within the students; motivation in 

language learning. 

Jones (2003) designed a study on discovering students' perceptions of 

lectures, seminars and modules in a university school of sociology and social policy 

by using an anonymous questionnaire. The fındings of the study revealed that, 

students thought leeturers were audible and well structured, leeturers were perceived 

as enthusiastic and available for discussion and there was a good student-teacher 

interaction. However, students were less enthusiastic about the modular system, even 

though they thought that the objectives were clear. 

In another study analyzing the perceptions of students of the role and 

importance of the instructor in technology-enhanced language learning, Stepp­

Greany (2002) found that students perceived listening and reading skills, cultural 

knowledge, and independent teaming were improved; however, these skills varied in 

their learning or interest (individual preferences ). 
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Lizzio et al (2002) examined the relationship among university students; 

perceptions of academic environınent, their approaches to study, and academic 

outcomes both at faculty and university levels. The results of their study indicated 

that the perceptions of students in:fluenced both 'hard' (academic environınent) and 

'soft' (satisfaction, development of key skills) leaming outcomes through their 

approaches to study. Lizzio et al also claimed that a stronger predictor of learning 

outcomes at university than former achievement at school was the perception of their 

present teaming environment. 

Similarly, Trigwell et al. (1996) designed a study to discover the relations 

between students' perceptions of context, approach to studying and outcomes of 

learning at two different Australian universities. They found that there was a relation 

between the perceptions of the teaming environınent and approaches to learning 

whereas a large amount of students responded, as they di d not perceive any particular 
-

influence from the environment. 

Dean (1998) designed a study to defıne student success based on the 

perceptions of students and faculty populations in the College of Agriculture and 

Lite Sciences at Virginia Tech. She reported that the results provided dissimilar 

perspectives on student success by the faculty and students. Dean claimed that 

students were more interested in personal indicators of success, e.g. happiness 

whereas faculty gives more im portance on the academic elements of success. 

Conducting a study investigating the differences between students' and 

teachers' perceptions of motivating factors Litchfield and Newman (2003) fo und that 

there was a considerable differences between the ranking of students' and teachers' 

on fair and consistent disciplining, full appreciation of work done, good grades and 

working in teams. 

Lyon and Hendry (2002) carried out a study using Course Experience 

Questionnaire (CEQ) and small group interviews as research tools to investigate 

students' perceptions of teaching quality in a problem based program of the medical 

program at the University of Sydney. The results indicated the students rated that 

new program highly than the old program. Consequently, Lyon and Hendry argued 

that some items of the questionnaire di d not reflect the educational and instructional 

processes ofPBL programs. 
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The findings from a number of studies reviewed above specifically 

investigating students' perceptions on various areas of research can indicate the 

irnportance of consulting students; experience. Considering the tindings of the 

studies above it can be said that, by investigating the perceptions of students the 

teaching and learning can irnprove, and adrninistrators, educators and other 

participants of the program can learn rnore about the program, and thus it rnay rnake 

it easier for thern to rnake decisions when setting up future programs. 
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CHAPTER3 

3. METHODOLOGY 

The methodology used for this study is a descriptive analysis of students' 

perceptions at Anadolu University Prep. School. In other words, this research 

deseribes the effectiveness of the program from the perspective of the students who 

are enrolled at Prep School. 

The major research questions that guided the-research-are as follO\vs: 

1. What are the students' perceptions about the courses taught at Prep 

School Program? 

2. How do students perceive the order of importance for the courses taught 

in Prep School Program? 

3.1. Subjects 

In the present study, the subjects were 229 students who enrolled at Anadolu 

University in the 2002-2003 academic year. Having studied English as a foreign 

language for one or two years at Prep School, the students continued their academic 

studies in their respective programs. For the purpose of this study age, sex or English 

proficiency levels of the subjects have not been taken into account. 

Anadolu University Prep School started to se!Ve education to its students in 

1998-1999 academic year. Thus, this made it possible to include first, second, third 

and also fourth year students in the study. The number of the students who enrolled 

in Prep School and continued their education in their respective programs were 

obtained from student affairs offices of various programs in order to determine the 

total population of the students. 

It was found that there were 818 students at Faculty ofCommunication, 451 

at School ofCivil Aviation, 278 at School ofTourism and Hotel Management, 782 at 

Faculty of Engineering and Architecture, 174 at EL T Department, and 70 at School 

of Industrial Arts who had enrolled in Prep School. By calculating the total 

population of the participants as 2573, it was decided to involve 10% of the total 
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population (257) in the study. As a result, the distribution of the number of the 

questionnaires returned from the faculties and the department are as foilows: 

Department or Faculty 

ı. Faculty of Communication 

2. School ofCivil Aviation 

Number o(Students 

sı 

45 

3. School ofTourism and Hotel Management 37 

4. Faculty of Engineering and Architecture 34 

5. English Language Teaching Department ı 7 

6. School oflndustrial Arts 15 

TOTAL 229 

3.2. Instrument 

The main instrument used in the study was a questionnaire developed by the 

researcher (see Appendix A- The English version of the questionnaire is available in 

Appendix B). The first step in deciding the questions and items to be piaced in the 

questionnaire was to have the coordinators of each course at Anadolu University 

Prep School, to indicate the objectives of the course they had been coordinating on a 

form prepared by the researcher (see Appendix C). Later on, in the light of the data 

collected from the coordinators, the researcher searched the sources on the ways of 

preparing questionnaires in order to design the questionnaire. When the fırst draft of 

the questionnaire was ready, the researcher asked for assistance and guidance from 

the advisor, the administrator and a professional expert in devetoping questionnaires. 

The questionnaire was piloted with 24 students; 13 students from the School 

of Tourism and Hotel Management and English Language Teaching Department. 

The results gained through the pilot study were analyzed by using SPSS ı 1.0, which 

gave factor analysis. The analysis indicated that EL T students had responded almost 

negatively to the items. This striking result led the necessity to consider the reasons 

lying beneath. Therefore, it was decided to have structured interviews with the EL T 

students. 

. . ' ~ . ·.c~· ·. 
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After the study was piloted, another step was to have the iterns revised by IS 

colieagues in order to vaHciate if the iterns really tested the courses. As the third 

seetion of the questionnaire tocused on the courses taught in the program, each 

course seetion was given to the teachers who were teaching related courses at that 

time. For instance, reading teachers revised the reading seetion of the instrurnent, and 

this procedure was carried for all the other courses in the program. The teachers 

provide feedback on the iterns. That is, each seetion of the questionnaire was 

validated by the teachers who taught these courses. 

Moreover, with the help of the advisor and the head of the Foreign 

Language School the questionnaire was revised, as the study would have 

irnplications on Prep School program. Then, sorne iterns in the instrurnent were 

reworded, sorne were ornitted as the reviewers had accepted thern as redundant 

iterns, and several iterns were added as they rnay lead the study to gain rnore detailed 
-

results with the help of an expert who specialized on preparing questionnaires. 

Consequently, the resulting seventy iterns, three open-ended questions, and one 

ranking-type question were adınİnistered to the participants. 

The questionnaire consisted of tour sections. The first seetion asked 

dernographic intormation, and students indicated the programs they were enrolled in. 

The second seetion was designed with the purpose of gathering information in order 

to identify the perceptions of the students on their teaming experiences of the Prep 

School program. 

In the third section, the airn was to discover students' perceptions on six 

courses being taught in the program. The last seetion of the questionnaire, seetion 4, 

included 6 questions focused on finding out the overall thoughts of the program and 

suggestions in po int of irnproving the program. 

The questions contained 68 staternents with which students were asked to 

indicate whether they strongly agreed, agreed, were neutral, disagreed, or strongly 

disagreed. Two additional questions were placed in the questionnaire for the purpose 

of eliciting students' ideas on the education given in the program. In addition, two 

specific open-ended questions allowed the students to provide rnore information 

regarding their evaluation of the prograrn and suggestions for changes. Another 

question was rank:ing-type conceming the ranking of the courses according to their 
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importance. The last question was about making suggestions for each course in order 

to benefit more from the program. However, this iast seetion was eiiminated, as a 

great number of the participants did not respond to this section. 

The items and questions involved in the questionnaire were in students; 

native language, Turkish, so as to avoid misunderstandings and to give students the 

opportunity to respond to the questionnaire without any limitations. Students were 

not asked to mention their names. 

The other instrument usedin the study, was structured interview. The results 

of the pilot study indicated that the responds of the EL T students were almost 

negative on the who le. As a result, it was decided to interview those students in order 

to have a better understanding of the fact that had led them to react so negatively. 

Seventeen students from the EL T Department participated in the study and 

considering the 50% of the participants; it was determined to interview 9 students. 

However, only 6 or'the students joined the interview. 

3.3. Data Collection and Procedure 

The total population of the d.epartments and faculties involved. in the study 

considering the number of students enrolled in Prep School is 2573. Aiming for 1 ö% 

of the population, sample size was determined as 257. Out of 257 participants, 229 

participants responded to the questionnaire, thus resulting in a 89,1% response rate 

for the study. 

The questionnaires were administrated at the end of the second semester of 

the 2002-2003 academic year by the researcher. There was no time limit for 

completing the questionnaire, but it took approximately 15 minutes to fıll the 

questionnaire. 

The participants were interviewed by the researcher and the responses of the 

structured interview were transeribed for the qualitative data. Before the interview, 

the participants were informed about the aim of the interview. In order to make the 

participants feel secure and relaxed they were told that there was no necessity to 

indicate their names, and their names will not revealed. 
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3.4. Data Analysis 

The quantitiable data were analyzed using descriptive statistics such as 

percentage frequency counts via SPSS ll.Ö for Windows (The inventory of the 

results is provided in Appendix E). As the purpose of the study was not comparing 

the variabtes of departments, faculties and participants, no attempt is made to use 

forınal statistical analysis. 

Mean responses were deterınined for each item on the SPSS for each 

department or faeulty separately and are indieated in the tables. The pereentages of 

the responses eonsidering "strongly agree" and "agree" points of the 5-point Likert 

seale are revealed with the purpose of providing more insight about the ideas of the 

partieipants by percentages. 

Thee student rankings on the eourses were analyzed by using SPSS, aiming 
-

to deterınine the mean scores. In this seetion of the questionnaire, the participants 

were required to rank the eourses of the program as ı for "the most important" 

through 6 as "the least important". Thus, the values were between ı and 6, and these 

values were entered in the rank order anaiysis part of SPSS program to obtain the 

means of the eourses. 

In addition to the analysis of the quantitative data, the qualitative responses 

were used to add depth to the quantified findings of the EL T department. The 

qualitative data was gathered through interviews (only with EL T students ). 

Following, the data was transeribed and eategorized by a eolleague in the same 

department to ensure the reliability of the analysis. The inter-rater reliability was 

considered to be sound and there were not any diserepaneies between the researeher 

and the outside reader. 
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CHAPTER4 

4. RESULTS ÖF THE STUDY 

The main focus of the study was twofold, fırst it aimed at providing 

evidence of the students' perceptions enrolled at Anadolu University English 

Preparatory School from six different departments or faculties selected randomly, 

and then to find out students' self-rating of preference in six courses (Reading, 

Listening, Speaking, Grammar, Writing and Core Course) placed in the curriculum 

of the Prep School Program. 

For achieving these goals, a questionnaire developed by the researcher was 

distributed to the participants. For the analysis of the questionnaire, the scale range 

for each item was 5-1, that is, from "5" ( strongly agree) to <ol" ( strongly disagree ), 
-

and data are reported in mean scores for each item including all the choices provided 

in the questionnaire and percentages of the items "strongly agree" (5) and "agree" (4) 

are presented in separate tables. 

The results ot' Seetion 2 and Seetion 3, which consist of students; 

perceptions on each course taught at Prep. School and on the School program as a 

whole, of the questionnaire will be indicated by two different tables. The first table 

will illustrate the percentage results of the positive responds (strongly agree and 

agree) for each department or faculty and an average result will be provided for the 

total population. 

Second tables will display the mean scores which consist of the results of a 

5-point Likert-type scale, with rating choices as follows: "5" (strongly agree), "4" 

(agree), "3" (neutral), "4" (disagree), and "1" (strongly disagree). The mean of the 

rates between 5-1 for each item of the questionnaire are illustrated in the second 

tabi es. In addition, considering the total population of the participants an average of 

each item is provided. 

As an example, the resuli of the first item in Table 1 indicates that 34,5% of 

the 229 participants "agreed" or "strongly agreed" with the item. Thus, it can be 

inferred that 65,5% of the participants remained neutral, disagreed or strongly 

agreed. In the point ot' providing an example for the mean scores, as it can be seen 
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from Table 2, the mean score of the first item is 2,75. As 2,75 lsa value hetween the 

numbers '2' and '3', and thus '2' represents "disagree" and '3' represents "neutrai", 

it can he said that the responds are between disagree and neutral. The results of the 

two tables reveala consistency hetween 2,75 mean score and 34,5 percentage. 

The abbreviations of the departments, participated in the study, areusedin 

tables, these are as follows: Com. for Faculty of Communication, Civil. Avi. for 

School of Civil Aviation, ELT for English Language Teaching Department, Toiyo 

for School of Tourism and Hotel Management, lnd. Artsfor School of lndustrial 

Arts, and Arch. Eng. for Faculty of Engineering and Architecture. 

4.1. Results of the Questionnaire 

4.1.1. Perceptions on Prep School Program 

Table 1 and Table 2 present the results of students' perceptions of Prep 

School Program from the questionnaire data. 
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Table 3. Results ofPositive Choices ofStudents' Perceptions on Prep School Program 

Com. lnd. 
Ar ch. 

Sci. 
C ivil. E lt Toiyo Art s 

Eng. 
Average 

ITEMS (n=81) 
Avi (n=l7) (n=37) (n= IS) (n=34) N=229 
(n=45) 

n % n % D % D % D % n % % 
ı. The oourses at Pı-ep 
School are prepared 

26 32,1 18 40 6 35,2 18 48,6 ı 6,7 10 29,4 34,5 considering the needs of the 
students. 
2. I gained a lot through the 

54 66,7 37 82,2 6 35,2 25 67,5 lO 66,7 25 73,5 68,7 education at Prep School. 
3. My participation at Prep 
School helped me to 62 76,5 35 77,8 5 29,4 31 83,7 9 60 27 79,4 73,8 
improve my English. 
4. Assignments, projects 
and other activities assigned 

41 50,6 22 48,9 7 41,1 27 73 8 53,4 19 55,8 54,1 at Pı-ep School helped my 
learning English. 
5. It was necessary for my 
department to enroll at Prep 63 77,7 35 77;'1. 4 23,5 33 S9,2 ı2 so ıs 52,9 72,1 
School. 
6. The courses in the 
program meet the needs of ll 13,6 15 33,3 7 41,1 14 37,8 ı 6,7 ll 32,4 25,8 
my current department. 
7. I did not attach enough ı 
importance to the courses I 

26 32,1 1 ı8,40 4 23,5 13 35,1 6 40 7 20,6 32,4 took at Prep school, but I 
wish I had. i 
8. Students who attended ı Prep School are more 
successfııl than the others 27 33,3 13 12S,9 2 ı ı,s ı9 5ı,3 6 40 9 26,5 33,2 
who did not in English 
courses. 
9. Ifl had the opportunity to 
choose whether to enroll in 

51 63 25 ı 55,5 7 41,1 26 70,2 12 80 16 47 58;5 Prep School or not, I would 
choose to atten<i. 
10. Instead ofenrolling in ı Pı-ep Schoo~ I could learn 

36 44,4 19 42,2 5 29,4 13 35,1 6 40 15 44,2 41,1 the same proficiency level 
of English myself. 
1 ı . I wish Prep School 
served its students a two- 29 35,8 5 11,1 2 11,8 5 13.5 -- -- 4 11,8 19,2 

l_year trainiJ!gJ~rogram. 
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Tabie 4. Mean Scores of Students~ Perceptions ofPrep School Program 

ı Civil.l ELT 
Totırism ı Itıd~ Are h. ı Com. &Hotel Arts 

ıoo (n=Sl) Avi. ı (n=l7) Man. ı (n~lS) Eng. Average ı~ (n=45) (n=37) (ıi=34) 
(N=229) 

ı c me.an me.an mean m ean m ean m ean 
ı. 2,69 2,93 2,53 2,89 2,27 2,82 2.75 
2. 3,75 3,82 2,65 3,65 3,80 3,74 3,67 
3. 3,90 3,96 2,59 3,92 3,60 3,97 3,81 
4. 3,23 3,18 2,88 3,57 3,27 3,47 3,29 
5. 4,04 3,96 2,41 4,11 3,87 3,18 3,77 
6. 2,37 2,89 2,82 2,95 2,13 2,85 2,66 
7. 2,80 2,78 2,47 2,59 2,80 2,32 2.67 
8. 3,00 2,98 2,12 3,38 3,47 2,91 3,01 
9. 3,53 3,27 2,41 3,84 3,87 3,18 3,41 
10. 3,27 3,31 2,82 2,95 3,47 3,24 3,20 
ll. 2,77 1,67 1,42 1,92 1,33 1,91 2,10 

Considering 34,5% as the result of the fırst item in Table ı, it could be 

claimed that the participants did not perceive that the courses in the program were 

prepared according to their needs. Similarly, 2,75 mean score of thedepartmentsin 

Table 2 indicates that the responds were between "disagree" and neutral". 

In the point of education provided through the program, participants 

indicated 68,7% positive results, which may mean that they felt helped a lot. It can 

also be inferred from Table 2 with 3,67 mean result that the answers were between 

"agree" and "neutral". It can be seen that School of Civil Aviation with 82,2% is the 

department that appreciated the education most and with 35,2% EL T is the 

department with the smallest percentage of positive choices among the departrnents 

(see Tab le ı). 

Participants stated that they improved their English with 73,8% by enrolling 

in the program (item 3). Again Table 2 clarifıes this result with 3,8ı mean score as it 

indicates the choices "neutral" and "agree". Here, again EL T Department (29, 4) is 

the one, which scored the least whereas TOIYO (83,7) scored the most. 

54, ı% positive responds were indicated for the assistance of the 

assignments and projects assigned at Prep. School. As it can be seen from table 2, the 

mean is 3,29, which can be said that the participants almost remained "neutral" for 

item 4. The necessity of enrolling at Prep School considering participants' 
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departments could be inferred that it was confirmed by the majority of total 

population with 72,1% (item 5). The mean score (3,77) reveals that the participants 

mostly responded between neutral and agree. 

25,8 % of the participants "strongly agreed" or "agreed" on the curriculum 

presented in the program of the school meets the needs oftheir departments (item 6). 

The mean score of the item is 2,66, which indicates the choices "disagree" and 

"neutral". 32,4% of the total population responded, as they are regretful on not 

attaching enough importance on the courses when they were enrolled at Prep School. 

The mean 2,67 also confırms that all participants responded the item as "disagree" 

and "neutral" which can be reported, as they really believed in the importance of 

courses. 

Only with 33,2% of the participants recorded that students who attended 

Prep School were more successful than the others who did not in the English dasses 
-

in their current departments. In this sense, it can be reported that 66,8% of 

participants were negative or neutral with the item provided in the questionnaire. 

Also, 3,01 mean indicates that participants were "neutral" with the item. 

Participants stated that if they had the opportunity to decide whether to 

attend Prep School or not they would choose to attend with 58,5% positive 

responses. Here, considering the mean score 3,41, it can be inferred that participants' 

responses were between "neutral" and ''"agree". 41,1 % participants agreed or 

strongly agreed \\ith the item " I could leam the same profıciency level of English 

myself instead of enrolling at Prep. School". The mean indicates that the overall 

result of the item is 3,47, which reveals that the participants were neutral. 

As a response to the last item of the first seetion " I wish Prep School served 

its students a !\\·o-year English training program" only 19,2% of the participants 

agreed or strongly agreed_ The remarkable result for this item, 35,8%, was received 

from Faculty of Communication. Considering all the choices, with the mean 2,10 it 

can be clearly seen that participants did "disagree" with the statement. 
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4.1.2. Reading Course 

Table 3 and 4 below illustrate the results of the perceptions on Reading 

courses taught at Prep. School. 45,9% of the participants agreed or strongly agreed 

with the statement, "Reading courses helped me to read English articles related with 

my field effectively" ( item 1 ). The mean.of the..fırst.item.3 ,08.also-indicates.thattotaL 

population was almost neutral with the item. Participants strongly felt that reading 

courses helped them to guess the meanings of unknown words in the reading texts. 

Most students (71,6%) agreed or strongly agreed with this point (item 2). 3,59 mean 

score for the item informs the result of the all choices of the total participants as they 

were neutral to agree ( almost agree ). 
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Table 5. Results ofPositive Choices on the Perceptions of Reading Course 

Com. Ind. 
Are h. 

S ci. 
C ivil. Elt Toiyo Art s 

Eng. 
Average 

ITEMS (n=81) 
Avi. (n=l7) (n=37) (n= lS) 

(n=34) N=229 
(n=45) 

n o/e n % n % n % n % n % % 
ı .Reading oourses helped 
me to read articles in 

30 37,1 29 64,4 8 47 English effectively related 20 54 4 26,7 14 41,2 45,9 

to my :field. 
2. Reading courses helped 
me to guess the meanings 

54 66,7 30 66,7 12 70,6 29 78,4 8 53,4 31 91,2 71,6 of unknown words in a 
text. 
3. Reading courses helped 
me to answer the questions 50 61,8 28 62,2 Il 64,7 30 81 ll 73,4 24 70,6 67,3 
of a reading text. 
4. Reading oourses assisted 
me to find the lines that 

48 59,3 25 55,5 10 58,8 24 64,8 9 60 27 79,4 62,4 include the answer of a 
question in a reading text. 
5. Reading courses helped 
me to get the main idea of 47 58 29 64,4 8 47 28 75,7 9 60 24 70,6 63,3 
a text easily. 
6. Reading courses helped 
me to use the skimming 
and scanning technique to 

48 59,3 25 55,5 8 47 24 64,8 10 66,7 25 73,5 61,1 
fiıid the answer fur a 
question without reading 
the whole text. 
7. Using the methods I 
leamed in reading dasses I 

37 45,7 30 66,7 7 41,1 25 67,5 12 80 25 73,5 57,2 can comprehend a reading 
text I read. 
8. Reading courses helped . 
me to draw inferences 

52 64,2 28 62,2 ll 64,7 32 86,5 8 53,4 26 76,4 68,6 
through the piece of 
material I read. 
9. Readiı:ig oourses guided 
me to find the synonyms 

36 44,4 23 51,1 8 47 22 59,5 9 60 19 55,8 51,1 of the words in exercises in 
a text. 
1 O. Reading courses 
guided me to understand 45 55,5 28 62,2 10 58,8 29 78,4 12 so 22 64,7 62,8 
the instruction related to 
the text. 
ll. I can stili use the 
techniques I teamed in 36 44,4 29 64,4 7 41,1 16 43,2 9 60 21 61,8 51.S reading courses at Prep 
Schööl. 
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Table 6. Mean Scores of the Perceptions on Reading Course 

Tourism In d. 
Arch. 

m Com. C ivil. ELT &Hotel Arts 
Eng. 

~ (n=Sl) Avi. (n=l7) Man. (n=l5) Average 
~ (n=45) (n=37) 

(n=34) 
(N=229) 

E: m ean m ean m ean m ean m ean m ean 
ı. 2,88 3,36 3,06 3,35 2,67 3,09 3,08 
2. 3,48 3,56 3,35 3,78 3,33 3,88 3,59 
3. 3,44 3,47 3,18 3,86 3,67 3,71 3,55 
4. 3,41 3,40 3,35 3,59 3,60 3,79 3,50 
5. 3,49 3,53 3,18 3,62 3,53 3,71 3,53 
6. 3,36 3,40 3,00 3,65 3,67 3,71 3,46 
7. 3,20 3,47 2,94 3,51 3,20 3,74 3,36 
8. 3,42 3,47 3,35 3,89 3,47 3,68 3,54 
9. 3,14 3,29 3,06 3,46 3,47 3,44 3,28 
10. 3,38 3,38 3,29 3,89 3,40 3,47 3,47 
ll. 3,07 3,51 2,94 3,35 3,53 3,53 3,29 

67,3% of-the participants responded that they had leamed to answer the 

questions of a reading text with the help of the reading courses in the program. The 

mean of item 3 in table 4 (3,55) indicates the total response was between neutral and 

agree, however it can be claimed that it is closer to value "4" which is "agree". On 

item 4, participants seemed to believe that the courses assisted them to fınd the line 

that includes the answer of a question in a reading text (62,4%). The mean result 

(3,50) again displays that the total respond was between neutral or agree, therefore it 

can be reported that the result is close to "agree". 

A similar result with item 4 was reported as 63,3% for item 5, which could 

claim that more than half of the participants agree or strongly agree on the statement 

that theyleamed to fınd the main idea of a reading text easily. The mean again is 

similar with the previous three items 3,53 and it indicates the similar choices with the 

previous three items. 

In response to item 6 about using the skimming and scanning techniques, a 

slight majority of the participants ( 61,1%) agreed or strongly agreed. However, the 

mean score of the item 3,46 reveals that the total respondents reacted between agree 

and neutral. 57,2 percent of the participants expressed that they could comprehend a 

reading text by using the methods they had leamed in reading classes while the 

average of the choices is 3,36 which presents agree and neutral (item 7). 
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As for drawing inferences through reading materials, more than half of the 

participants, that is 68,6%, responded as agreed or strongly agreed to item 8. When 

taking the total responses into account the mean 3,54 demonstrates that the 

participants were between agree and neutral, which can be inferred as "agree". Only 

5 1,1% of the participants reported that reading classes guided them to find a 

synonym of a word in the text. 3,28 mean score also indicates that the majority of the 

participants' responses were neutral and agree. 62,8% of the total respondents agreed 

or strongly agreed that they could understand the instruction related to a text that 

presents more than a half of the participants. The mean of item 10 is 3,47 that it 

reveals neutral and agree. 

The item "I can still use the techniques I learned in reading courses at Prep 

School" was agreed or strongly agreed by the 51,5% of the total respondents. The 

mean 3,29 provides the overall results of the choices, which report that the 
-

participants were between neutral and agree. 

In the light of the results on students' perceptions of reading classes, the 

result that tops the foregoing tables (71,6%) is the ability of guessing unknown 

words from context which was strongly perceived by the participants and the lowest 

agreement (45,9%) was the item about reading English articles effectively related to 

the participants' fields (item 1). 

4.1.3. Listening Course 

The results of students' perceptions on listening course are provided in table 

5 and table 6. 
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Table 7. Results ofPositive Choices on the Perceptions ofListening Course 

Com. 
In d. 

Arch. 
1 

S ci. 
C ivil. E lt Toiyo Arts 

Eng. A'"·erage ı 
ITEMS Avi. (n=17) (n=37) (n=15) N=229 (n=8l) (n=34) 

(n=45) 
1 

n Ofo n % n % n Ofo n 0/o n o/o !% i 

1 . Listening courses helped ı me to improve my English 25 30,9 15 33,3 8 47 15 40,5 8 53,3 6 17,6 32,3 
pronunciation. 
2. I can understand what I 1 

28 34,5 20 44,4 11 64,7 24 64,8 3 20 ıs 44" ı 44,1 
hear in En,glish. ,"-ı 

3. I can tak e not es in the 
"8J conferences or lectures in 14 17,3 l3 28,9 9 53 12 32,4 1 6,7 l3 .) ,-'i 27 

English. 1 ı 
4. I can get the g1st (main 30 37,1 24 53,3 9 53 19 51,3 7 46,7 16 47 1 45,8 
idea) of something I listen. 1 

5. I can guess the meaning of 1 
a new word from the contex-ı 23 28,4 19 42,2 8 47 22 59,5 5 ı33,3 13 "8"' 39,3 
of a text or conversation I .) ,-' 1 

list en. 1 i 
1 

6. While listening I can- ı 
guess the next thing a 8 9.8 13 28.9 5 29.4 12 32.4 ı 16.7 7 20,6 20 

1 speaker will say. 

Table 8. Mean Scores of the Perceptions on Listening Course 

ı Com. 1 Civil. 
Tourism 1 Ind. 

Arch.l 
00. ELT &Hotel 1 Arts 

~ 
1 

(n=81) 1 Avi. (n=17) Man. (n=15) Eng. Average 

~ (n=45) (n=37) 
1 

(n=34) (N=229) 

E-
~ m ean m ean m ean m ean m ean m ean m ean 
ı. 2,59 2,64 3,00 3,00 2,73 2,56 1 2,70 

2. 
1 

2,80 3,00 3,65 3,5 ı 2,93 3,24 3,09 
3. 2,44 2,62 3,24 2,84 2,47 2,88 2,67 
4. 2,93 3,24 3,24 3,19 3,27 3,09 3,10 

5. 2,77 2,98 3,18 3,41 3,07 2,94 2,99 

6. 2,28 2,69 2,76 2,78 2,13 2,65 2,52 

When a general look is taken at the results of students' perceptions on 

listerring course (see Table 5 and 6), it can be seen that the percentages are less than 

fifty. For the question, improving pronunciation through hstening dasses in the 

program, 32,3% of the total respondents indicated that they agreed or strongly agreed 

with the item. However, as the mean result of the item is 2,70, it implies that the 

overall responses were close to neutraL 

ı 

1 

ı 
ı 
i 
1 

ı 
i 
1 



36 

44, 1% of the participants felt that they could understand what they heard in 

English. However, when all the choices are taken into consideration, the mean result 

of item 2 is 3,09, which could be interpreted as to the responses being over neutral. 

Only 27% stated that they agreed or strongly agreed with the item "I can take notes 

in conferences or lectures in English". The mean 2,67 illustrates that all the 

participants rated the item from disagree to neutral. 

The item considering getiing the gist of something heard was agreed or 

strongly agreed by 45,8% of the participants. With 3,10 mean score it can be inferred 

that the participants responded to the item almost neutral. To the question guessing 

meaning from context of something heard, 39,3% of the total population agreed or 

strongly agreed. The m ean of the item score 2,99, as the overall responses of all 

participants were almost neutral with the item. 20% of the participants agreed or 

strongly agreed with the statement of guessing the next thing a speaker will say. The 

mean result 2,52 of all fıve choices can be interpreted as participants rated from 

disagree to neutral. 

When all the results received for listening course are taken into account, it 

could be claimed that the total population rate is almost neutral with the statements. 

Among the six statements in the listening section, the item of "I can get the gist 

(main idea) of something in English I listen" received the largest percentage (45,8%) 

and the mean score (3,10) whereas the item "while listening I can guess the next 

thing a speaker will say" received the smallest percentage (20%) and the m ean score 

was (2,52). 

4.1.4. Writing Course 

In the following tables (Tabi e 7 and 8) the results of students' perceptions 

on writing course both in percentages and mean results are displayed. Most 

participants (71,6%) agreed and strongly agreed that they could write their thoughts 

in English, which is the item that received the largest percentage among the others. 

The mean score of this item 3,76 can be interpreted as the total responses being rated 

from neutral to agree, thus it can be stated that the result is closer to value of 4 that 

indicates, "agree" in the scale. 
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Table 9. Results ofPositive Choices on the Perceptions ofWriting Course 

In d. 
Arcb. Com. Sci. C ivil. Elt Toiyo Arts Eng. 

Average 
ITEMS (n=8l) Avi. (n=l7) (n=37) (n= IS) N=229 

(_n=45) (n=34) 

n % n % n % D % D % D % % 
I. I can write my 

51 63 34 75,6 13 76,4 27 73 8 53,3 31 91,2 71,6 thoughts in English. 
2. I can do homework in 

44 54,3 33 73,3 14 82,3 24 64,8 7 46,7 32 94,1 67,2 English. 
3. I can write job 
application letters in 41 50,6 26 S7,8 10 S8,8 26 70,2 6 40 22 64,7 64,6 
English. 
4. I can write my CV in 49 60,S 2S ss,s ıs 88,2 2S 67,S 9 60 2S 73,5 57,2 English. 
S. With the help of the 
methods I leamed in 
writing courses, I can 49 60,S 32 71,1 10 58,8 26 70,2 9 60 29 85,3 67,6 
write a paragraph ın 
English 
6. Using the methods I 
learned in writing - 29 35,8 18 40 9 53 ll 29,7 ll 73,3 ıs 44,2 36,7 
courses, I can write 
formal letters in English. ı 
1. While doing 

1 
hornewark or writing in 

28 34,5 24 53,3 8 47,1 1 17,4S,9 8 S3,3 20 S8,8 45,8 
English I can maintain 
the unity in my writing. 
8. I can use conjunctions 47 58 31 68,8 13 76,4 23 62,1 10 66,7 26 76,5 65,5 
ın my piete öfWritlılğ. 
9. With the help ofnote-
taking techniques, I can 

17 21 20 44,4 3 17,7 12 32,4 3 20 14 41,2 30,2 
take notes in English 
classes. 
1 O. While writing in 
English I can use 39 48,1 ıs 33,3 7 4ı,1 19 51,3 s 33,3 21 61,8 46,3 
punctuation correctl_y. 

Table 10. Mean Scores of the Perceptions on Writing Course 

Tourism In d. 
Are h. 

00. Com. C ivil. ELT &Hotel Arts Eng. Average ~ (n=81) Avi. (D=l7) Man. (n= lS) 
(n=34) (N=229) ~ (n=45}_ (n=37) t= m ean m ean m ean m ean m ean m ean m ean 

ı. 3 62 3 80 3,76 3,84 3,53 4,06 3,76 
2. 3,38 3,71 3,82 3,70 3,40 4,12 3,64 
3. 3,25 3,51 3,3S 3,6S 3,00 3,6S 3,41 
4. 3,42 3,64 4,00 3,59 3,67 3,76 3,60 
s. 3,52 3,82 3,41 3,78 3,47 4,06 ~69 

6. 3,04 3,18 3,18 3,03 2,73 3,24 3,08 
7. 3,06 3,24 3,18 3,32 3,27 3,71 3,.26 
8. 3,43 3,44 3,65 3,49 3,60 3,91 3,54 

9. 2,S8 3,09 2,S3 3,03 2,53 3,09 2,82 
ı o. 3,21 2,71 3,00 3,22 3,00 3,62 3,14 
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The majority (67,2%) of the participants believed that they had gained the 

ability to do homework in English. The mean result of this item is indicated as 3,64 

in table 8, which can be interpreted as all the participants rating almost agree. Over 

half of the participants ( 57,2%) agreed or strongly agreed with the statement, "I can 

write job application letters in English". The mean score of this item is 3,41, which 

indicates that total respondents were between neutral and agree. 

64,6% of the participants stated that they could write a C. V. in English. 

3,60 mean score indicates that all respondents were almost agreeing with the item. 

Over two-thirds of the participants (67,6%) found that writing courses guided them 

in writing paragraphs in English. The mean result (3 ,69) of this item indicates that 

the total population rated the item from neutral to agree, which can be considered as 

"agree" because of the fact that 3,69 is close to 4- agree. 

To the question writing formal letters in English, only 36,7% of the 

participants responded as agree or strongly agree. The mean score of the item is 3,08, 

which can be taken, as all responds were almost neutral. Less than half (45,8%) of 

the participants expressed that they could maintain the unity while writing in English. 

When all the choices of the scale are considered, the mean 3,26 can be taken as 

responds being neutral but slightly close to agree. 

Almost two-thirds of the participants agreed or strongly agreed that they 

could use conjunctions correctly while writing in English (65,5%). Considering the 

mean score 3,54 it can be reported that total rating scores were close to agree. Only 

30,2% of the total population believed that he writing dasses had helped them in 

notetaking in English classes. The mean of this item is 2,82 (item 9) that is close to 

3,00; thus it could be said that participants rated the item almost as neutral. Finally, 

less than half of the participants (46,3%) felt that they could use punctuation 

correctly while writing in English. With the mean result of3,14, it can be stated that 

the total responses were between neutral and agree. 

To summarize, it can be clearly seen from the above findings that the mean 

results of the items are more that 3,00 (neutral) except item 9. Therefore, in the light 

of the fındings on writing course, it could be stated that the total population rated the 

items above the value 3, close to 4 (agree), which reveals the "agree" choice in the 

scale. 
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4.1.5. Grammar Course 

Tables 9 and 10 represent the results of the grammar course perceptions of 

the students. 75,6% of the participants seemed to believe that grammar courses were 

beneficial to their understanding of structures in written English (item lin Table 9). 

3,77 mean result can indicate that all the respondents were almost agreed with this 

point (see Table 10). 

Approximately two-thirds of the participants (65,9%) felt that grammar 

classes assisted them in using correct English structures while writing (item 2). 

Again, the mean score, 3,60, can be interpreted that the total respondents were 

between neutral and agree, but closer to agree. 
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Table 11. Results of the Positive Choices on the Perceptions of Grammar Course 

ID d. 
Are b. Com. Sci. Civü. Elt Toiyo Arts Average 

IT EMS (D=81) Avi. (D=l7) (n=37) (D= IS) 
EDg. 

N=229 
Jn=4~ 

(D=34) 

D % n % D % D % D % D % % 
1. Grammar courses at 
Prep School helped me to 
understand the structures 62 76,5 34 75,6 12 70,6 28 75,7 8 53,3 29 85,3 75,6 
in a piece of written 
English work.. 
2. Grammar courses 
helped me to use the 

51 63 34 75,6 9 53 23 62,1 9 60 25 73,5 65,9 
correctstruarrrres~e 

writing in English. 
3. Grammar courses 
helped me to speak by 

39 48,1 25 55,5 7 41,1 18 48,6 5 33,3 15 44,2 47,6 using correct grammar 
structures. 
4. The amount of -
grammar I 1earned at 
Prep School is sufficient 26 32,1 23 51,1 7 41,1 14 37,8 6 40 15 44,2 39,8 
for me to understand 
spoken English. 
5. Grammar courses 
assisted me in answering 51 63 33 73,3 10 58,8 28 75,7 8 53,3 26 76,5 68,1 
grammar questions. 
6. Grammar courses 
helped me to understand 

68 84 36 80 13 76,4 31 83,7 ll 73,4 33 97 83,8 the structure of an 
English sentence. 
7. I know when and how 
to use the grammar 60 74 33 73,3 9 53 26 70,2 10 66,7 29 85,3 72,9 
structures. 
8. I can transiate an 
English sentence into 41 50,6 34 75,6 10 58,8 26 70,2 6 40 23 67,6 61,2 
Turkish correctly. 
9. I can find a grammar 
mistake in an English 49 60,4 36 80 9 53 26 70,2 7 46,7 23 67,6 65,5 
sentence. 
10. I can correct a 
grammar mistake in an 42 51,9 35 77,8 8 47 25 67,5 7 46,7 20 58,8 59,9 
English sentence. 
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Table 12. Mean Scores of Students' Perceptions on Grammar Course 

Tourism Ind. 
Are h. 00 Com. C ivil. ELT &Hotel Arts 

~ (n=81) Avi. (n=l7) Man. (n= IS) 
Eng. Average 

~ . (n=45) (n=37) 
(n=34) (N=229) 

~ 
jooooj m ean m ean m ean m ean m ean m ean m ean 
ı. 3,77 3,76 3,65 3,76 3,40 4,06 3,77 
2. 3,52 3,82 3,12 3,59 3,53 3,76 3,60 
3. 3,21 3,51 3,00 3,32 3,27 3,29 3,29 
4. 2,85 3,31 2,94 3,16 3,07 3,18 3,06 
5. 3,51 3,69 3,35 3,78 3,47 3,85 3,62 
6. 4,04 4,00 3,71 4,19 3,80 4,35 4,06 
7. 3,90 3,78 3,35 3,86 3,67 4,00 3,83 
8. 3,36 3,76 3,47 3,78 3,20 3,56 3,53 
9. 3,49 3,80 3,24 3 73 3,47 3 68 3.60 
10. 3,44 3,82 3,06 3,70 3,40 3,59 3,55 

On the issue of using correct structures while speaking in English, less than 

half of the participants ( 4 7,6%) indicated that they agreed or strongly agreed with the 

statement. Considering all the responses, the mean score is 3,29 which implies that 

participants were almost neutral with a few agree choices. 

Less than 40% (39,8%) of the total population expressed that the amount of 

grammar they had learned at Prep. School was sufficient for them to understand 

spoken English (item 4). W ith the mean score of 3,06, it can be claimed that the total 

participants remained almost neutral with their choices. 

68,1% of the participants felt that grammar courses assisted them in 

answering grammar questions. The mean score is 3,62, which may be interpreted as 

all respondents almost agreeing with this statement. 

For a clear majority of participants (83,8%) the grammar classes were 

benefıcial to themin understanding the structure of English sentences (item 6). Here, 

the mean result 4,06 cl early shows that the total responses for the item were "agree". 

The majority of the participants (72,9%) believed that they knew when and ho w to 

use English structures and the mean 3,83 reveals that all the participants almost 

agreed with this point. 

61 ,2% of the population expressed that they could transiate an English 

sentence into Turkish correctly and 3,53 mean score of this item shows that all 

responses were between '"'"neutral" and "agree". To the question of fınding grammar 

r· ~- .-- "r'~ ---:-,~:-ı r~ n f lil(:t('; ~:-· :::: 
> ., ... , .. ,.oJ ::··~ t, ';t'' '\~ ~ 
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mistakes in English sentences, the majority of the participants, 65 ,5%, "agreed" or 

"strongly agreed" (item 9). The mean result, 3,60, of the item can be accepted as the 

overall responds almost agreed with this statement. Additionally, 59,9% of the total 

population stated that they could correct a grammar mistake in a sentence. The mean 

of the item is 3,55, which may indicate that all respondents rated this item from 

"neutral" to "agree". 

As a result, when all the findings are reviewed it can be claimed that 

students gained a lot through grammar classes in the program as the means are 

between 3,06 and 4,06. At this point, it should be mentioned that the positive 

responses collected from students at Faculty of Engineering and Architecture exceed 

the number positive responses from other faculties. The mean scores at this faculty 

were 4,06, 4,35 and 4,00. 

4.1.6. Core Course 

Tables ll and 12 illustrate the results of the perceptions on Core Course 

classes taught in the Prep School Program. For the smail majority of participants 

( 52%) core course classes helped them in consolidating their grammar course. The 

mean of the first item 3,24 may indicate that the responds were between "neutral" 

and "agree". 
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Table 13. Results ofPositive Choices on the Perceptions of Core Course 

I nd. Are b. Com. Sci. C ivil. E lt Toiyo Arts EDg. Average 
IT EMS (n=81) Avi. (n=17) (n=37) (n=15) N=229 

(n=45) (n=34) 

n % D % n % n % n % D % o/o 
l.Wıth the help ofthe 
activities in Core Course 

40 49,4 24 53,3 7 41,1 classes I consolidated my 24 64,8 7 46,7 16 47 52 

English grammar. 
2. With the help of the 
activities in Core Course 30 37,1 21 46,7 6 35,2 19 51,3 4 ı26,7 ll 32,4 39,7 ı classes I consolidated my 

. s2eaking skills. ı ı r ı r ı ı r r 
13. With the help of the 
activities in Core Course [38 46,9 f 20 144,4 7 41,1 20 54 2 f 13,3 f 16 47 45 1 dasses I consolidated my 

i reading slcills. t 
j4. With the heip of the ı ı 

. 
r ı ı activities in Core Course 24 29,6 19 42,2 7 41,1 16 43,2 2 13,3 ll 32,4 34,5 classes I consolidated my 

writing skills. 
5. With the h elp of the 
activities in Core Course 21 25,9 17 37,8 7 41,1 17 45,9 2 13,3 l3 38,3 33,6 classes I consolidated my 
listening skills. 
6. Core Course dasses 
helped me to perceive 
English as a whole as the 35 43,2 21 46,7 8 47 20 54 9 60 20 58,8 47,1 
course consisted of all the 
skills together. 
7. I learned English 
structures used in daily 45 55,5 14 31,1 7 41,1 25 67,5 7 46,7 ıs 44,2 49,4 language in Core Course 
classes. 
8. I think that core course 

! tesson is repetition of the 1 58!71,6 ı 25 ı 55,5 12 70,6 23 62,1 10 66,7 27 179,4 . 65,1 
ı other courses. i i i i 
j 9. I improved my f ı ı ı 

22164,7 ı 60,7 1 vocab~lary knowledge in ı 45 55,5 ı 25 ı 55,518 47 27 73 7 46,7 
i Core course classes. ı ı r r 

To the major question of core course's assistance in consolidating speaking, 

reading, writing and listening skills, less than half of the participants expressed that 

they agreed or strongly agreed (39,7%, 45%, 34,5% and 33,6%, respectively). When 

the means are taken into consideration -3,04, 3,11, 2,94 and 2,81, respectively- it can 

be said that the total respondents were almost "neutral" with the items 2, 3, 4, and 5 

(see table 12). 

ı 

f 

i 
ı 
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Table 14. Mean Scores ofStudents' Perceptions on Core Course 

Tourism lnd. 
Are b. 00. Com. C ivil. ELT &Hotel Arts 

~ (n=81) Avi. (n=17) Man. (n=15) 
Eog. Average 

~ (n=4_5) (n=37) (n=34) (N=229) 
t:: m ean m ean m ean m ean m ean m ean m ean 
ı. 3,16 3,20 3,18 3,57 2,87 4,50 3,24 
2. 2,98 2,98 2,88 3,43 2,73 3,09 3,04 
3. 3,11 3,02 2,88 3,38 2,67 3,26 3,11 
4. 2,77 3,13 2,94 3,14 2,53 3,09 2,94 
5. 2,68 2,80 2,65 3,22 2,47 2,94 2,81 
6. 3,12 3,16 3)8 3,30 2,67 3,29 3,16 
7. 3,35 2,84 2,82 3,68 2,93 3,12 3,20 
8. 3,73 3,33 3,76 3,59 3,40 3,35 3,55 
9. 3,27 3,31 3,12 3_,68 3,07 3,82 3,40 

4 7,1% of the participants fe lt that core course dasses helped them to 

perceive Englishasa who le as it tried to integrate all of the skills (item 6). The mean 

score 3,16 can be considered as the total population being almost neutral with the 

statement. Approximately half of the participants (49,4%) responded that they 

leamed English structures used in daily language through the Core Course dasses. 

3,20 mean score here indicates that the average rates were almost "neutral". 

Almost two-thirds of the participants (65,1) felt that core course dasses 

were the repetition of the other courses and 3,55 mean score shows that the total 

population almost agreed with item 8. More than half of the respondents (60,7%) 

believed that they had improved their vocabulary knowledge through core course 

dasses and 3,40 mean score of this item can be reported as the participants rating this 

item from neutral to agree. 

To sum up, it is possible to daim that the general view of the total 

population for this seetion was neutral, which mean that the respondents were neither 

in disagreement nor in agreement, however they were not negative either. 

4.1.7. Speaking Course 

The last seetion was about the speaking course, the results of which are 

demonstrated in tables 12 and 13. A majority of total participants (63%) pointed out 

that they agreed or strongly agreed with the question of expressing themselves in 
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English with the help of the abilities they had leamed in speaking classes (item 1 in 

table 12). 3,54 mean result of the item shows that the majority of the participants 

rated the item between neutral and agree, however as the result is closer to value 4 it 

can be concluded that the participants agreed with the item. 

Almost 60% of the participants stated that they could communicate with a 

native speaker (item 2) and they could understand Spoken English -item 3- (59,8% 

and 59,4% respectively). The mean results of these items are 3,52 and 3,50, which 

could imply that all participants responded between the choices of "neutral" and 

"agree", however here the scores are closer to "agree" rate, therefore. results of the 

item can be assumed as "agree". 

Only 34,9% of the partiçipants believed that they could do oral presentation 

with the skills they had gained in speııking classes. The mean score 3,07 of the item 

reveals that almost all the responses were neutral. Almost two-thirds of the total 
-

respondents (65,6%) felt that they could easily state their personal information in 

English. When total population is considered, the mean result of the item is 3,64 that 

could be interpreted as the participants' agreement on this point. 
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Table 15. Results ofPositive Choices on the Perceptions of S peaking Course 

Ind. 
Are b. Com. Sci. C ivil. E lt Toiyo Arts Average 

ITEMS (n=81) Avi. (n=17) (n=37) (n=15) 
Eng. 

N=229 
! (n=45) (n=34) 

n % D % D % D % D % D % % 
I. I can express myself in 
English with the help of 

47 58 30 66,7 10 58,8 28 75,7 7 46,7 22 64,7 63 the abilities I learned in 
Speaking courses. 
2. I can communicate 
with a native speaker with 

43 53,1 30 66,7 ıo !58,8 27 73 ı6 40 21 61,8 59,8 the help of S peaking 
courses. 
3. S peaking courses 

22164,7 helped me to understand 43 53,1 25 55,5 12 70,6 27 73 7 46,7 59,4 
spoken English. 
4. By using the skills I ı ı 1 ı 1 ı 
learned in Speaking 23ı28,4 ııı 33,3 8 47 16 43,2 4 26,7 14 41,2 34,9 ı courses, I can do oral 

. presentation, if necessary. 

15. I can easily state my 

17 
personal information in 55 67,9 26 57,8 ll 64,7 30 81 46,7 21 61,8 65,6 
English. 

\ 6. S peaking courses 

44,418 1 helped me to discuss in 28 34,5 20 47 18 48,6 6 40 12 35,3 40,2 
English on any subject. 

! 7. Wıth the help of 
ı Speaking courses, I can 24 29,6 18 40 7 41,1 16 43,2 3 20 15 44,2 36,2 speak in front of the 
public spontaneously. 
8. I do not believe that 
Speaking classes were 
useful as it was not 45 55,5 16 35,6 7 41,1 15 40,5 3 20 14 41,2 43,6 
possible to prevent using 

1 Turkish in the classes. 
9. When I cannot 

ı ı remember an English 
1 word while talking, I can 47 58 25 55,51 10158,8,23 ı 62,1 13 86,7 22 64,7 58,1 
1 express it using other 1 1 i words. 
11 O. I can talk in Engiish in ı) 14,8 14 31,1 6 35,2 9 27 1 6,7 6 17,6 21,4 1 conferences or seminars 
i about my profession. 
ı ll. I can answer the 
l questions in English that 25 30,9119 42,1 91 53 ı 19 51,3 4 26,7 ll f 32,4 38 1 will be asked in any 
1 interview. ı ı 
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Table 16. Mean Scores of Students' Perceptions on S peaking Course 

Tourism 
Ind. Arts Are h. 

00. Com. C ivil. ELT &Hotel 
~ (n=81) Avi. (n=17) Man. 

(n=l5) Eng. Average 
~ (n=45) (n=37) (n=34) (N=229) 

t:: m ean m ean m ean m ean m ean m ean m ean 
ı. 3,47 3,51 3,35 3,92 3,27 3,56 3,54 
2. 3,43 3,49 3,53 3,89 3,20 3,50 3,52 
3. 3,40 3,40 3,59 3,81 3,27 3,62 3,50 
4. 2,94 2,91 3,35 3,30 3,00 3,24 3,07 
5. 3,63 3,44 3,53 4,08 3,33 3,62 3,64 
6. 2,96 3,04 3,12 3,46 3,20 3,15 3,11 
7. 2,77 3,02 3,12 3,24 2,73 3,21 2,98 
8. 2,48 3,27 3,12 2,84 3,33 2,82 2,85 
9. 3,51 3,36 3 47 3 59 3,20 3 65 3.49 
lO. 2,37 2,78 2,94 2,78 2,47 2,56 2,59 
ll. 2,99 3,11 3,29 3,43 2,93 3,03 3,ll 

Less than-half of the respondents (40,2%) stated that they could discuss any 

subject in English and the mean score of the statements is 3,1 1, which illustrates that 

the responses were almost "neutral". Only 36,2% of the participants expressed that 

they could speak: in front of the public spontaneously and the mean score of this item 

is 2,98, which indicates that the total respondents remained neutral for this point. 

Less than half of the participants (43,6%) agreed or strongly agreed with 

the item "I do not believe that speaking classes were useful as it was not possible to 

prevent using Turkish in the classes". With 2,85 mean result, it can be said that the 

total population rated this item between disagree and neutral. In fact, as the result is 

closer to the neutral rate (3), it can be inferred that the participants remained neutral 

for this item. 

A majority of the participants ( 58,1%) fe lt that they could use 

circumlocutions while tatking in English. 3,49 mean result of this item reveals that 

all the participants rated the item from "neutral" to "agree". Only 21,4% of the 

respondents stated that they agreed or strongly agreed to the question of talking in 

conferences or seminars in their professions, and 2,59 mean score of the indicates 

that the overall rates for this item are between "disagree" and "neutral". Less than 

half of the participants (38%) believed that they could answer the questions that 

would be asked in any interview. The mean score of the item 3,11 suggests that the 

participants were almost "neutral" with this item. 
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When all the mean results of this seetion are taken into consideration, it can 

be said that the overall findings of this seetion indicate that the total population rated 

the items between '"neutral" and '"agree". 

4.1.8. Students' Views on the Education Provided 

Two additional questions were placed in the questionnaire the purpose of 

which was to elicit students' views on the education provided by the program at Prep 

School. The results of these questions are provided in the following tables and pie 

charts representing the total respondents. 

Question 1. In terms of usefulness of the program to yourself, how would 

you rate the education provided in the Prep School program? 

Table 17. Students' Views on the Usefulness ofPrep School Program 

Freguenc~ Percent 
VeryPoor 15 6,6 
Poor 28 12,2 
Satisfactory 119 52,0 
Good 56 24,5 
VeryGood ll 4,8 
Total 229 100,0 

On the issue of program' s effectiveness and considering i ts usefulness, the 

total population stated that the program was satisfactory. As it can be seen from the 

above tab le, 119 of the total participants, who represent 52% of the population, rated 

the question as '"satisfactory". 

Question 2. In general, what is your opinion on the education presented at 

Prep School? 

The second question aimed at fınding whether the participants think 

positively or negatively about the program as a whole. The results are indicated in 

the pie charts for each department or faculty. 



Figure 2. Views of Students from Faculty 
ofCornmunication on Prep. Program 

negative 
40% 

positive 
60% 

Figure 3. Views of Students from 
School of Aviation on Prep. Program 
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Figures 5 and 6 represent the distribution of positive and negative views for 

Faculty of Communication and School of Civil A viation. As it can be seen from 

figure 5, less than the total participants of the faculty (46%) indicated that they feel 

positive about the education provided in the program whereas more half (54%) felt 

negative. 60% of tlie participants of School of Civil A viation expressed that they felt 

positive while 40% felt negative on this issue. 

negative 
38% 

Figure 4. Views of Students from School of 
Tourism and Hotel Management on Prep. 
Program 

negative 
35% 

positive 

65% 

Figure 5. Views of Students from 
Faculty ofEngineering and Architecture 
on Prep. Program 

Approximately two-thirds of the participants, both for School of Tourism 

and Hotel Management and Faculty of Engineering and Architecture, (62% and 65% 

respectively) stated that they felt positive about the education offered themin Prep. 

School Program whereas 38% (in figure 7) and 35% (in figure 8) stated that they had 

negative feelings about it. 



Figure 6. Views of Students from ELT 
Department on Prep. Program 

negative 
53% 

47% 

Figure 7. Views of Students from School 
oflndustrial Artson Prep. Program 
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Only 20% of the respondents from ELT department stated that they were 

positive about the education they received at Prep. School, however, a considerable 

number of students (71%) at this department stated that they had negative 

perceptions about i~. Needless to say, 71% constitutes the highest percentage among 

"negative" and 20% the lowest among the ''positive". A majority of the participants 

(71%) stated that they felt negative with the education provided in the program. On 

the other hand, less than half(47%) of the School oflndustrial Arts' participants felt 

positive while 53% of the respondents felt negative. 

When all the participants of all the departments or faculties are taken into 

account, the results indicate that almost half of the total population felt positive 

whereas the other half felt negative (see figure 10). 53% of the total population 

expressed that they fe lt positive while 4 7% of the participants stated that they were 

negative with this point. 

positive 
53% 

Figure 8. Overall Views of the Total Population on Prep School Program 
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Table 20, Rankings of Students from Table 21. Rankings ofStudents from 
Faculty of Comrnunication School ofTourism and Hotel Management 

Course M ean Ran k Co u ne M ean Ran k 
Grammar 2,38 1. Grammar 2,72 ı. 

Writing 2,89 2. Reading 2,81 2. 
S peaking 3,07 3. S peaking 3,18 3. 
Reading 3,23 4. Writing 3,57 4. 
Core Course 4,39 5. Listening 4,15 5. 
Listerring 5,00 6. CoreCourse 4,77 6. 

School of Tourism and Hotel Management (TOIYO) and Faculty of 

Communication (FCS) rated "grammar" course as the most important. However, 

TOIYO considered "core course" as the least important while FCS rated "listening" 

course as the least important. 

Table 22. Rankings of Students from Table 23. Rankings of Students from 
School oflndustrial Arts ELT Department 

Course M ean Ran k Course M ean Ra nk 
S peaking 2,27 ı. Writing 2,80 ı. 

Writing 2,92 2. Grammar 3,27 2. 
Grammar 2,93 3. Reading 3,35 3. 
Reading 3,62 4. S peaking 3,46 4. 
CoreCourse 4,08 5. Listening 3,87 5. 
Listenin~ 4,69 6. Core Course 3,93 6. 

The participants of School of lndustrial Arts rated "speaking" course as the 

most important whereas they viewed ''listening" course as the least important. For 

EL T department "writing" course was rated as the most important and the 

respondents stated that "core course" \~as the least important to them. 

As mentioned before, the mean score that was the closest to value of 1 

would be assumed as the most important course. However, when the mean results of 

the rankings for each department are taken into consideration, it can be stated that the 

results oft.lıe courses ranking first varied from 2,27-2,86 intheir mean scores. 

Additionally, the mean scores that determined rates of the least important 

courses in rank 6 varied from 3,93-5,00. When rank 5 and 6 are considered, it should 
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be mentioned that the participants viewed core course and listening (mostly listening) 

courses as the least important. The overall results of the total population are 

illustrated in table 21. 

Table 24. Rankings of the Total Participants 

Course M ean Ran k 
Grammar 2,72 ı. 

Reading 3,02 2. 
Writing 3,03 3. 
S peaking 3,24 4. 
Core Course 4,36 5. 
Listening 4,63 6. 

An analysis of the tab le shows that the total population rated "grammar" as 

the most important course and the least important course was "listening". Reading 

and writing courses were placed second and third by the respondents with 3,02 and 

3,03 mean scores respectively. Speaking course was generally ratedin rank four. In 

addition, the results in tab le 2 ı also confırm that the total respondents ranked core 

course and listening courses in the fifth and sixth importance order, which is the least 

im portant 

4.1.1 O. Results of Semi-structured Interviews 

This seetion focuses on the results gained through the interviews conducted 

with the participation of six students from EL T Department. The reason for involving 

only this department to the interview sessions was the results of the pilot study that 

revealed almost negative views on the program and the courses. Consequently, it was 

decided to seek detailed information on this issue. The total population of EL T 

Department that responded to the questionnaires was ı 7; therefore it was decided to 

involve 10 students for the interviews. However, only 6 of the students participated. 

The students were asked the following five questions in the interviews, and 

the results of each question are analyzed and the researcher categorized the common 

answers provided by the interviewees and a colleague checked the categories in order 
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to avoid any misunderstanding. The transeribed interviews for each participant are 

provided in Appendix D. The results of the questions are illustrated in tables, and the 

tables are displayed below each question as follows: 

1. What do you think of the education provided in the program of English 

Preparatory School? 

Tab le 25. Results of the First Question 

n 

Positive 3 

Negative 3 

N=6 

On the issue of the education provided at English Preparatory School, half 

of the interviewees reported that they thought positively about the education, and the 

other half claimed that they were not satisfied with the education. The participants 

mainly indicated the following points on this point (see Appendix F): 

Student I 

"There have been numerous teachers in the school who take teaching 

seriously, asa result generally the education was good" 

Student 2 

"Both the teachers and the system were good" 

Student 4 

"I think it was waste of time to enroll in Prep. School'' 

Student 5 

"I am negative on this matter especially when the time is considered" 

The fact that some interviewees found enrolling at Prep School time 

consuming may suggest that, as the participants were all enrolling in EL T 

Department they might find it somehow insulting to need to improve their English at 

Preparatory School before attending their departments. 
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2. What do youthinkof the courses provided at the Prep School Program? 

Table 26. Results of the Second Question 

n 

Good 3 

Average 3 

N=6 

Similarly to the first question, again half of the participants reported that 

they were satisfıed with the courses provided in the program whereas the other half 

indicated that they were not satisfıed by putting in the following (see Appendix F): 

Student 1 

'"Students generally hated Core Course, but I liked it I think it is closely 

related with the teacher. We had the courses separately in the prograrn so I could 

consolidate each skill in Core Course classes" 

Student4 

'"... for example the program di d not prepare us to the courses in o ur 

department. It only created a little bit language awareness" 

When the overall results of the interviews are taken into consideration, it 

can be stated that the main concem of the participants was not being prepared for the 

courses at their department. 

3. What kind of changes do you suggest for the program? 

Sorne of the participants were satisfied with the current program and they 

di d not believe that there was need for any changes. However, sorne of the students 

reported the following suggestions: 

'"I think the language needs of the departrnents should be taken into 

consideration, and the fınal exarn should be changed". 
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'"Students should be encouraged and homework that require research should 

be assigned". 

''There is no need to study Core Course and Listening skills because I think 

they were not benefıcial for me". 

4. How beneficial was your enrollment in the program to the courses in 

your current department? 

Table 27. Results of the Fourth Question 

n 

Beneficial 3 

Beneficial to some extent 2 

Not beneficial 1 

N=6 

The results for question 4 indicated that most of the participants believed 

that they gained a lot by enrolling at Prep School. The participants claimed the 

following: 

Student 1 

"Y es, it really helped me to improve my English, especially S peaking 

course". 

Student 2 

"It would be difficult for me to be a fırst year student in my department 

without enrolling at Prep School". 

Two of the interviewees reported that they only gained abit through Prep 

School and only one interviewee reported that it was not benefıcial for him/her to 

enroll in the program. 
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5. Do you think enrolling in the Prep School Program was necessary for 

your current department? 

4 out of 6 interviewees felt that enrolling in Prep. School program was not 

necessary for them and 2 of the students reported that it was necessary (see tab le 26). 

Tab le 28. Results of the Fifth Question 

n 

Necessary 2 

Not necessary 4 

N=6 

. 
The participants put in the following reasons for their answers: 

Student 1 

"I think Prep School should be compulsory for every department at 

Anadolu University because it is required in every occupation to know one or more 

foreign languages. I wish a two-year Preparatory Program was possible". 

Student 3 

"It was not necessary for the students in my department to enroll at Prep. 

School because we studied the same skills in the first year in our department". 

Student 4 

"It was not necessary for the students in my department. I had learned more 

during my secondary school years". 

Student 5 

"It was not necessary to enroll in the program in order to learn English". 

When all the negative responses are taken into consideration, the results 

may suggest that EL T Department students di d not believe that it was really 

necessary to be required to enroll in the program. In addition, it can be assumed that 

most of the interviewees were not satisfied with the program. 

All in all, bearing in mind the results of the interview, it can be suggested 

that it would be more motivating and beneficial to have students study something 
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related to their fields. By doing this, the program may train more autonomous and 

more conscious leamers and with this in mind the students would be aware of the 

fact that language learning is a life long process not a process that ends only in a 

year. 

~ohır: 
ll'ıkt;rkez 
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CHAPTER5 

CONCLUSION 

5.1. Summary and Discussion 

The purpose of the study was to provide empirical evidence of students' 

perceptions of skills taught at Anadolu University Prep. School Program. A 

questionnaire was developed by the researcher and was administered to the 

participants aiming to seek answers to the following research questions: 

1. What are the students' perceptions about the courses taught at Anadolu 

University Prep. School? 

2.What are the students' perceptions of the courses in the program? 

The participants were 229 undergraduate students enrolled at Anadolu 

University faculties or departments in 2002-2003 academic year. The departments 

involved in the study were: School of Civil Aviation, Faculty of Communication, 

School of Industrial Arts, ELT Department, School of Tourism and Hotel 

Management and Faculty of Engineering and Architecture. 

The questionnaire, a 5-point Likert type, consisted of statements focusing 

on each course taught in the program at Prep. School. The results of the study were 

analyzed, and the mean scores of all choices ("Strongly agree", "agree", "neutral", 

"disagree", "strongly disagree") and the percentages of positive choices ("Strongly 

agree" and "agree") were illustrated in tabi es. Findings of the study are as follows: 

5. ı. ı. Students' Perceptions on Prep School Program 

The results of the students' perceptions regarding the effıciency of Prep 

School Program on students' leaming English demonstrated the following: 

The participants expressed that their participation in the program 

contributed to improving their English profıciency level. In addi tion, they stated that 

they had gained a lot through the education provided at Prep. School. 
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One of the findings indicated that students confirmed the fact that it was 

necessary for their departments to have a compulsory Prep. Program. Additionally, 

students affirmed that they would choose to enroll in the program even if they were 

free to decide whether to attend or not. 

Since the students at Prep School are actually enrolled in different 

programs, one of the concems of the students was on the issue that the courses were 

not designed to prepare them for their respective needs. 

Furthermore, the students believed that courses of the program di d not meet 

the needs of their particular departments. Here, it could be stated that the curriculum 

and may be the materials of the program should be reconsidered and redesigned so as 

to have more fruitful outcomes. 

The students felt that the assignments, projects and other activities assigned 

at Prep. School Program assisted their language learning. This point was confirmed 

by a student in the semi-structured interview reporting, '"students should be 

encouraged and homework that require research should be assigned". 

When the analysis of the questionnaire is considered it is seen that there isa 

consistency among the results on the evaluation of the program. This consistency can 

be exemplified with the results in Figure 10 and Table 15. The results as indicated in 

the pie chart Figure 10 show that with 53% of the participants felt positive with the 

education provided at the Prep. School Program. Similarly, Table 15 reveals that 

52% of the total population of the participants found the program "satisfactory", 

which corresponds to the overall results in Figure lO. 

The results pointed in pie charts (Figure 4, Figure 5, Figure 6, Figure 7, 

Figure 8, Figure 9 and Figure 10) in terms ofparticipants' opinions on the education 

provided at the Prep. School Program indicated that students from three departments 

felt positive with the education whereas the students from other three departments 

felt negative. 

Participants from ELT Department with 71%, from School of Industrial 

Arts with 53% and from Faculty of Communication with 54% indicated that they felt 

negative about the education provided. On the other hand, participants from School 

of Civil Aviation with 60%, from School of Tourism and Hotel Management with 
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62% and from Faculty of Engineering and Architecture with 65% responded that 

they felt positive with the education provided at the Prep. School Program. 

5. 1. 2. Overall Results of the Courses in the Prep School Program 

The study provided the following results in the point of each course taught 

in the program: 

5. ı. 2. ı. Reading Skills 

When the results of all skills are taken in to consideration the reading skills 

seetion was one of the sections in which the responses were almost positive with the 

items. Students indicated that the skills taught in reading courses were beneficial to 
-

them, and helped them to improve their reading skills. 

The results showed that the participants felt positive with the following aspects 

in reading; guessing meaning from context, answering questions, fınding main ideas, 

using skimming and scanning techniques, comprehending reading texts, drawing 

inferences, finding synonyms and understanding instructions. 

However, one of the major failures about reading courses reported was on 

the fact that these courses were not helpful in reading articles related to their fıelds 

effectively. Here, it may be suggested to involve some materials or articles related 

with students' current departments in the curricula, so as to prepare students for their 

departmental courses. This would ensure that the students devetop a better awareness 

about the need for good English for their own field. However, such reading materials 

require ai d from the departments since it is not possible for EL T specialists to be 

knowledgeable in every academic subject. Such reading materials jointly prepared 

may provide a good incentive for the students to study and read more English in their 

respective areas. 
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5. 1. 2. 2. Listening Skills 

The listening seetion was the only seetion in the questionnaire that reeeived 

lower results in all items i. e. all percentages were less than 50% and all mean scores 

were less than 3,10, which means that the participants felt almost "neutral" with the 

items (see Table 5 and Table 6). 

The results of the listening seetion revealed that listening courses were not 

satisfactory at all for the students. The participants did not indicate anything positive 

in this section. Thus, it may be concluded, that the students did not perceive that 

listening courses assisted them in improving their English profideney level, or their 

listening skills in English. 

Considering the lower results of the listening section, it can be inferred that 

there probably is serious problem related to listening courses. In order to determine 
-

these defıeieneies a revision of the objeetives of the listening course, materials and 

may be syHabus are needed. 

Stepp-Greany (2002) reported in his/her study that the partieipants 

pereeived that they improved their listening skills, however, in this present study the 

result is the opposite. As all the items in the listening skills seetion were low-rated by 

the participants of the present study, it is obvious that they believed that the listening 

eourses did not help their improvement mueh. 

5. 1. 2. 3. Writing Skills 

The overall results of this seetion showed that the students felt mostly 

positive with the writing courses at the Prep. School Program. The participants 

believed that the writing course contributed to their improvement in writing in the 

following areas: expressing thoughts, doing homework, writing job application 

lerters, writing CV s, paragraph writing and using conjunctions intheir wrirten work. 

On the other hand, the students expressed that they did not gain enough in 

note taking, using punctuation eorreetly, writing formal lerters and maintaining the 

unity in their writing. Surprisingly, the results indicated that the students felt that 

they gained much in writing job application lerters (64,6%) whereas they believed 
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that they could not write formatletters (36,7%). This result may be interpreted, as 

the students were not aware of the fact that a job application letter is a type of formal 

letter. Obviously, their complaint about their inability to take notesis closely related 

to their listening skills. Since their perceptions of the listening courses are so low, the 

result is not to be surprising at all. 

5. 1. 2. 4. Grammar Course 

The grammar course seetion was another seetion in the questionnaire, 

which mainly received higher results. It is interpreted that the participants felt almost 

positive with grammar courses. The results indicated that the students strongly 

perceived that grammar courses were benefidal to their understanding of the 

structure of an English sentence (see tables 9 and 10). It should be mentioned here 
-

that the item considering this aspect is the only statement among the others in the 

questionnaire that received the highest positive responses and the largest mean score. 

The reasons of this result may be related to the teaching methods used in 

high schools as the teaching is commonly based on teaching of grammar. 

Furthermore, the fact that the students are usually prepared for the exams consisting 

multiple-choice questions for grammar tests should be taken into consideration. For 

that reason, it can be said that the students are inevitable influenced with the strength 

of grammar in leaming a foreign language. Moreover, they get the impression that 

teaming a language only consists of learning its grammar. The participants in the 

grammar course seetion of the questionnaire also confırm this fact. 

Additionally, students indicated the following areas which they perceived 

as benefıcial to them in the grammar courses; using correct English structures while 

writing, answering grammar questions, knowing when and how to use the grammar 

structures, fınding and correcting a grammar mistake in a piece of written work. 

The results demonstrated that students did not believe that they can use 

correct grammar structures while talking in English, and they stated that the amount 

of grammar they had leamed in the program was not sufficient in understanding 

spoken English. This further proves the fact that their insistent concentration on 
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grammar provides them with the mechanical knowledge of grammar but not efficient 

application of it in their language use. 

5. 1. 2. 5. Core Course 

The participants in terms of the Core Course responded to three items out of 

nine above 50% in the questionnaire. The aim of the Core Course was to integrate all 

the language skills given separately at the Prep. School Program in order to provide 

the opportunity to the students to consolidate all the skills they have learned. 

The first five items in the questionnaire were about the assistance of Core 

Course in consolidating speaking, reading, writing, listening and grammar. However, 

the participants believed that they only consolidated their grammar ( 50%) in Core 

Course lessons (see Table ll) not the other skills. 
-

Another result of the Core Course seetion was that students accepted the 

Core Course as a repetition of other courses taught separately in the program. They 

found the Core Course beneficial in improving their vocabulary. 

5. 1. 2. 6. S peaking Skills 

The results of speaking seetion revealed that students perceived that 

speaking courses were assisting themin the following areas; expressing one' s selfin 

English, communicating with a native speaker, stating personal information in 

English, using circumlocutions while talking in English, and understanding spoken 

English. 

One remarkable finding of the study was that students perceived that they 

could understand spoken English with the help of speaking classes while they 

indicated that, as noted earlier, the amount of grammar they had learned was not 

sufficient' in understanding spoken English. As one of the objectives of speaking 

skills is to have students talk in English, it might be assumed by the students that 

they understand spoken English. Maybe this is because the students have to talk in 

English throughout the speaking class by using the new structures or phrases they 

have leamed in the class. 
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On the other hand, the results indicated that more attention should be paid 

in practicing the structures teamed in grammar classes, the practice of the new 

structures should not be only through written exercises. This shows appositive lack 

of coordination between the structures taught in the grammar courses and structures 

practiced in the speaking courses. Furthermore, it can be assumed that the grammar 

curriculum is probably much more complex that is required by the daily use of 

language. 

Finally, the students did not agree with the following areas related to 

speaking classes: doing oral presentation in English, talking spontaneously, and 

answering the questions to be asked in any interview. 

5. 1. 2. 7. Overall Results on the Prep School Program 

-
Considering the education provided in the program at Anadolu University 

Prep School, the students reported that they felt almost positive with the education 

provided. It should be noted here that almost half of the total population was negative 

and the other half positive on this issue. Here, it could be claimed that there is not 

much considerable difference in students' views. 

On the po int of the usefulness of the program, students rated the program as 

satisfactory, not very poor or not very good. When all the departments are taken into 

account, with the exception of the EL T department, the other departments di d not 

indicate any large percentages on negative ratings in this section. 

On the rankings of the courses according to their importance, the total 

participants expressed that grammar was the most important skill for them white 

reading was the second, and they ranked listening 6 regarding its importance i.e. the 

least important course. 

All in all, it can be stated that the overall results of the parts of the 

questionnaire indicate the necessity for program improvement in certain areas, which 

is similar to some extent to the findings in Okwilagwe's (2002) study. Chan (2001) 

in her study determined the areas that require more attention as speaking and 

listening skills. S ince the results of this study indicated dissatisfaction with speaking 

and listening course, we can assume parall el results with Chan (200 1 ). 
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5.2. Educational lmplications 

The results of the present study revealed that students generally had 

positive views on the program of English Preparatory School. However, several 

participants expressed negative views on the courses and a Iow Ievel of perceived 

success. The responses of the participants for course level indicated some 

deficiencies on this issue. 

In the light of all these results, some issues deserve further attention. First, 

motivation plays a great important role and students need to be motivated by the 

teachers throughout their Prep. School training. Keeping this in mind, for increasing 

their motivation and enthusiasm the school curricula should include some materials 

related to their fields, as a result students will be aware of the necessity of learning 

English. 

Second, the objectives of the program should be overviewed because the 

results of the questionnaire - as the items of the questionnaire were developed 

considering the objectives of each course - revealed that there were several aspects of 

each course needs attention. Finally, students are the main participants of the 

evaluation process and as they experience the program including them in the 

program evaluation issue would provide the educators in-depth analysis of the 

program. 

Considering the fact that this study is the first study conducted on 

evaluating Anadolu University English Preparatory School by using students' 

perceptions it should be kept in mind that students' regular program evaluation will 

provide a guidance for program improvement. In short, as starting and maintaining 

educational programs is a difficult and complicated matter, regular and systematic 

evaluation should be implemented. 
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5.3. Further Suggestions 

The following issues can be studied in the future: 1. The present study only 

included students, however; including all the participants i.e. students, teachers, 

administrators, and the target domain would provide a better understanding of the 

prograın's defıciencies. 2. The study was conducted by including only six 

depaftmeıiK ___ o'f ..... faculties at Amidölu -University, -however; the same design 

experiment can be conducted by involving more departments even all the 

departments that require their students to enroll at Prep. School. 3. Furthermore, a 

needs analysis might be conducted with freshmen students to check the objectives of 

the program and the needs of the students. 
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APPENDIXA 

Turkish Version of the Questionnaire 

Sevgili Öğrenciler, 
Bu anket Anadolu Üniversitesi, Yabancı Diller Y.O. İngilizce Hazırlık Programı'ın 1998 yılından sonra 
tamamlamış ve halen lisans eğitimi alan öğrencilerin Hazırlık Programı ile ilgili göıüşlerini belirlemek 
amacıyla hazırlanmıştır. Bu amaçia aşağıda Hazırlık Programı ve programda yer aian derslere ilişkin 
sorulara yer verilmiştir. Bölüm 1; de kişisel bilgilere ilişkin soruiar yer almaktadır. Bölüm i genel olarak 
Hazıriık Programıyla ilgili göıüşlerl, Böİüm 3 programdaki her bir dersle ilgili göıüşleri ve Böiüm 4 de 
programa ilişkin önerileri saptamak amacıyla hazırlanmıştır. Sizden istenilen ankette yer alan her bir 
soruya durumunuza en uygun olan seçeneğe "çarpı" [X] koymanız ya da ilgili boşluğa yazmanızdır. Bu 
anketteki sorulara vereceğiniz bilgiler sadece yüıütülmekte olan yüksek lisans tezi araştırmasında 
kullanılacak, başka bir amaçla kullamlmayacaktır.Bu nedenle araştırınayı içtenlikle cevaplamanız önem 
taşımaktadır. İsıninizi belirtmenize gerek yoktur. Ankete içten yanıtlar vererek katıldığınız için teşekkürler. 

Okutman Funda Sezgin 

BÖLÜM 1. Kişisel Bilgiler 
(Anadolu Üniversitesi Yabancı Diller Y.O.) 

1. Y aşinız: --:-~--:--:::c::--
2. Cinsiyetiniz: ( ) Ktz ( ) Erkek 
3. Devam ettiğiniz lisans programı:-~------------
4. Sınıfınız: ( ) 1 ( ) 2 ( ) 3 ( ) 4 
5. Kaç yıl Hazırlık okudunuz? ( ) 1 ( ) 2 
6. Hazırlık Okulu'ndaki İngilizce seviyeniz (Level): 

(Hazırlık Programı 'nda iki yıl okuduysanız ikinci yılınızı dikkııte alınız) 
I. DÖNEM: 
()Beginner 
ll. DÖNEM: 
()Beginner 

( ) Elementary ( ) Lower Int. ( ) Int. ( ) Up. Int. ( ) Advanced 

( ) Elementary ( ) Lower Int. ( ) Int. ( ) Up. Int. ( ) Advanced 

BÖLÜM 2. Aşağıda belirtilen ifadeterin her biri için size uygun olan seçeneğe ait kutucuğun içine 
[X] işareti koyunuz 

IT- Katılıyonun Kararsızı KatıiMI Kesinli 
Katılıyorum m YORUM kle 

Katıl Ml 
YO 
RUM 

ı. Hazırlık Programı'nda dersler öğrencilerin 
ihtiyaçlarına göre öğretilmiştir. 

2. Almış olduğum Hazırlık eğitimi benim için 
bir kazançtır. 

3. Hazırlık Programı'na katıimam İngilizce'ınİ 
geliştirmeme yardımcı oldu. 

4. Hazırlık Programı 'nda verilen ödevler, 
projeler ve diğer aktiviteler İngilizce 
öğrenmeme yardımcı oldu. 

5. Hazırlık Programı'na katıimam bölümüm 
için gerekliydi. 

6. Dersler devam ettiğim programda ihtiyacım 
,_ ola_c_ak.İngiljzç_e~yikarsılamıstu.. ··-

7. Hazırlık Programı 'na katıldığını yılda 
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(yıllarda) çok önemsernedim ama keşke 
derslerime daha fazla önem verseydim. 

8. Bölümümde Hazırlık Programı'na katılan 
öğrenciler katılmayanlara oranla İngilizce 
ya da kaynağı İngilizce olan derslerde daha 
basarılıdır. 

9. Hazırlık Programı 'na katılıp katılmama 
seçeneği bana bırakılsaydı, Program'a 
katılır dım. 

lO. Hazırlık Programı'na katılmak yerine aynı 
İngilizce'vi dışarıda kendim öğrenebilirdim. 

ll. Hazırlık eğitiminin iki yıl olmasını isterdim. 

BÖLÜM 3. Aşağıda Hazırlık Programı'nda almış olduğunuz dersler belirtilmiştir. Her dersin adı 
altında belirtilen ifadeler için size uygun olan seçeneğe ait kutucuğun içine (X] işareti koyunuz. 

READING (Okuma Becerilen): Lütfen aşağıdaki ifade/ere Hazırlık Programı 'nda almış olduğunuz Okuma 
becerileri derslerini göz önünde bulundurarak size uygun olanı işaretieyin iz. 

- ı~ Katılıyorımı Kararsızı KatıJMIYO Kesinlikle 
m Rillvf KaillıvnY 

ORUM 
ı. AJ.anımla ilgili İngilizce makaleleri 

etkili bir şekilde okuyabiliyorum. 
'J İngilizce okuma parçaları içinde geçen 

ı-· bilmediğim kelimelerin anlamını 
tahmin edebiliyorum. 

3. İngilizce bir okuma parçasının 
sorularını cevaplayabiliyorum. 

4. İngilizce bir metnin herhangi bir 
1 sorusunu cevaplarken, sorunun cevabını 

1 
ı bulacağım bölümü kolaylıkla 
bulabilivorum. 

ıS. ı Okuduğum bir metnin ana fikrini 
rahatlıkla kavrayabiliyorum. 

6. Metni detaylı bir şekilde okumadan 
tarama yöntemini kullanarak sadece 
aradığım cevabı bulabiliyorum. 

ı 7. 
Okuma derslerinde öğrendiğim 

ı ı yöntemlerden yararlanarak okuduğum 
bir metni anlayabiliyorum. 

8. ı Okuduğum cümlelerden çıkarımda 
! ( inference) bulunabilirim. 

o 
-"· Alıştırmalarda verilen kelimelerin 

metinde geçen eşaıılamlarını 
ı bulabiliyorum. 

ı O. ı İngilizce bir soruya nasıl y~t verilmesi 

ı ı gerektiğini anlatan yönergeyı 
(iııstruction) anlıyorum. 

ı ı. ! Hazırlık Programı'nda Okuma dersinde 
1 öğrenmiş olduğum yöntemleri hala 
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1 kullanabiliyorum. 

LlSTENING (Dinleme Becerileri): Lütfon aşağıdaki ifade/ere Hazırlık Programı 'nda almış olduğunuz 
Dinleme becerileri derslerini göz önünde bulundurarak size uygun olanı işaretleyiniz. 

Tamamen Katılıyoru Kararsı KatıiMI Kesinlikle 
Katılıyorum m zun YORUM KatılMlY O 

Rill.1 
ı. Dinleme dersleri-İngilizce telaffuzumu 

geliştinnemi sağladı. 
') 
"-· İngilizce konuşulanları kavri!Y_abil!Yorum. 
3. Tek yönlü dinleme süreci gerektiren 

(konferans, ders dinleme v.b.) durumlarda 
not alabiJiyorum. 

4. Diniediğim herhangi bir sözsel iletinin ana 
fikrini anla_yabiliY_orum. 

5. İngilizce bir metin ya da konuşma 
dinlerken, anlamını bilmediğim bir 
kelimeyle karşılaştığımda dinleme 
bağlarnından (konuşmanın içeriğinden) 

kelimenin anlamını tahmin edebiliyorum. 
6. Dinleme sürecinde konuşmacımn daha 

sonra ne söyleyeceğini tahmin 
edebiliyorum. 

WRITING (Yazma Becerileri): Lütfen aşağıdaki ifade/ere Hazırlık Programı 'nda almış olduğunuz 
Yazma becerileri derslerini göz önünde bulundurarak size uygun olanı işaretleyiniz. 

- --· -

Tamamen Katılıyoru Kararsızı K.atılMiVö:RU Kesinlikle 
lKatıııyorwn In l'l1 M Kanli'vfiYO 

RUM 
ı. Düşüncelerimi İngilizce olarak yazıya 

dökebilirim. 
2. İngilizce ödev yazabilirim. 
3. İngilizce iş başvurusuyazabilirim. 
4. İngilizce CV ( özllecmiş}_yazabilirim. 
5. Yazma derslerinde öğrendiğim yöntemlerle 

ı rahatlıkla İngilizce paragraf yazabilirim. 
6. Yazma derslerinde öğrendiğim yöntemlerle ı İt!gilizce resmi mektup yazabilirim. 
7. İngilizce ödevlyazı yazarken anlam 

bütünlüğünü bozmadan yazabilirim. 
8. Bağlaçlar kullanarak yazdığım metni 

zenginleştirebilirim. 

9. Yazma derslerinde öğrendiğim not alına 
teknikleriyle İngilizce derslerde not tutmam 
kolaylaştı. 

10. İngilizce yazı yazarken, noktalama 
işaretlerini doğru olarak kullanabilirim. 

1 
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GRAMMAR (Dilbilgisi): Lütfen aşağıdaki ifade/ere Hazırlık Programı 'nda almış olduğunuz Dilbilgisi 
derslerini göz önünde bulundurarak size uygun olanı işaretleyiniz. 

Tamamen Katılıyorum Kararsızı KatılMlY O Kesinlikle 
Katıliyôi'Wn nı RUM KatilMlYO 

RUM 
ı. İngilizce parçalardaki ( cümlelerdeki) 

dilbilM;i yapılannı anlı:ıyabili_yorum. 
2. Dilbilgisi dersleri doğru dilbilgisi 

yapılannı kullanarak yazabilmemi 
sağladı. 

3. Dilbilgisi dersleri doğru dilbilgisi 
yapılannı kullanarak konuşabilmemi 

. sağladı. 
4. Hazırlık Programı 'nda öğrenmiş 

olduğum dilbilgisi konuşulanları 
anlamamda yeterlidir. 

5. İngilizce dilbilgisi sorulannı 
cevaplayabiliyorum. 

6. İngilizce bir cümle okurken hangi 
zamanda ( tense) yazıldığını anlıyorum. 

7. Dilbilgisi zamanlannı hangi durumlarda 
nasıl kullanınam gerektiğini biliyorum. 

,8. Okuduğum İngilizce bir cümleyi doğru 
dilbilgisi yapısıyla birlikte Türkçe'ye 
çevirebilirim. 

9. İngilizce bir cümledeki yaniışı 
bulabilirim. 

10. İngilizce bir cümledeki yaniışı 
.. . . . 

ı duzeltebilirim . . ı 

CORE CÖURSE: Lütfen aşağıdaki ifade/ere Hazırlık Programı 'nda almış olduğunuz ('ore ('ourse 
derslerini göz önünde bulundurarak size uygun o/am işaret/eyiniz 

Tamamen Katılıyorum Kararsızıın 
KmM ı~ Katılıyöl'Uın YORillvf KatıUvllYO 

RUM 

ı. Core course dersindeki aktivitelerle İngilizc-e 
~aıner bilgimi pekiştirdim. 

2. Core course dersindeki aktivitelerle İngilizce 
konuşma yeteneğimi pekiştirdim. 

3. Core course dersindeki aktivitelerle okuma 
yeteneğimi pekiştirdim. 

4. Core course dersindeki aktivitelerle yazma 
becerilerimi pekiştirdim. 

5. Core course derslerindeki aktivitelerle 
dinleme becerimi pekiştirdim. 

6. Core course dersinde bütün becerilecin bir 

ı arada olması dili bir bütün olarak görmemi 
sağladı. 

7. Core course dersinde günlük konuşmalarda 
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kullanılan İngilizce yapılan öğrendim. 
8. Core Course dersinin diğer derslerin tekran 

olduğunu düşünüyorum. 

9. Core Course dersinde kelime bilgimi 
geliştirdim. 

SPEAKING (Konuşma Becerileri): Lütfon aşağıdaki ifade/ere Hazırlık Programı 'nda almış olduğunuz 
Konuşma becerileri derslerini"göz onünde bulundurarak size uygun olanı işaretleyiniz 

Tamamen Katılıyorum K.ararsızım KatılMlYORU 
Katılıyorum M 

ı. Konuşma derslerinde öğrendiklerimi 
kullanarak kendimi ifade edebiliyorum. 

2. Yabancılada iletişim kurabiliyorum. 
3. İngilizce söylenenleri anlayabiliyorum. 
4. Gerekirse İngilizce sunu yapabilirim. 
5. Kendimle ilgili kişisel bilgileri İngilizce 

olarak rahatlıkla aktarabilirim 
6. Herhangi bir konuda ingilizce 

tartışabilirim. 

7. Herhangi bir topluluk önünde hazırlıksız 
olarak İngilizce konuşabilirim. 

8. Sınıfta Türkçe kullanımı engellenemediği 
için konuşma dersinin faydalı olduğuna 
inanmıyorum. 

9. ingilizce konuşurken hatırlayamadığım bir 

ı ı kelimeyi farklı kelimeler kullanarak ifade 
edebilirim. 

ı o Kendi alanımla ilgili İngilizce seminer, 
konferans veya panellerde söz alıp 
konuşabilirim. 

ll Herhangi bir mülakatta İngilizce olarak 
bana yöneltİlecek sorulara cevap 
verebilirim. 

BÖLÜM 4. Lütfen size uygun olanı işaretleyiniz 

1. Genel olarak Hazırlık Programı 'nda almış olduğunuz eğitimin size ne derece faydası olduğuna 
inanıyorsun uz? 

( ) Çok Zayıf ( ) Zayıf ( ) Orta ( ) İyi ( ) Çok İyi 

2. Hazırlık Okulu'nda verilen eğitimle ilgili düşünceleriniz nasıldır? Lütfen size uygun olanı 
işaretleyiniz. 

( ) Olumlu ( ) Olumsuz 

Kesinlikle 
KatılMlY O 
RUM 

ı 

ı 
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3. Hazırlık Ökulu;nda verilen eğitimi olumlu veya olumsuz olarak değerlendinnenizi etkileyen 
faktörler nedir. Lütfen belirtiniz. 

4. Hazırlık Okulu Programı'nda ne gibi değişiklikler yapılmasını önerirsiniz? 

5. Hazırlık Programı;nda almış olduğunuz dersleri alanınızdaki başarınızı olumlu yönde 
etkilemeleri bakımından ı en olumlu 6 en olumsuz olacak şekilde ı' den .6 'ya kadar 
numaralandınnız. 

( ) Reading (Okuma Becerileri) 
( ) Writing (Yazma Becerileri) 
( ) Grammar (Dilbilgisi) 
( ) Listening (Dinleme Becerileri) 
( ) Core Course 
( ) Speaking (Konuşma Bece_rileri) 
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6. Ders bazında herhangi bir öneriniz varsa lütfen belirtiniz. Derslerin daha yararlı olması için 
nasıl işlenınesini isterdiniz? öneri yapmak istediğiniz dersin karşısında verilen boşluğa 
önerilerinizi yazınız. 

READING: 

WRITING: 

. . ......................................................................................................................................................................... 

LISTENING: 

SPEAKINB: 

GRAMMAR: 

CORE COURSE: 

~. ~ .. '" .......................................................................................................................................................... ~ ........................................ .. 

Ankete zaman ayırıp cevapladığınız için teşekkür ederim. 
Anket sonuçlarını öğrenmek isterseniz Okutman Funda Sezgin 'le 

iletişim kurabilirsiniz. {Sezgin@anadolu. edu. tr 

A;redoh! Üni\ftiı'!'::'~::­
r;~;G:r~.ce:! . -, 
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APPENDIXB 
English Version of the Questionnaire 

PART 2. To what extent do you agree or disagree with the following statements? (Mark the most 
appropriate response for each item). 

Strongly Agree Neutral Disagree Strongly 
Agree Disagree 

1. The courses in Prep School are prepared 
considering_ the needs of the students. 
2. I gained a lot through the education in 
prep school. 
3. My participation in the prep school 
helped me to improve my Englişh. 
4. Assignments, projects and other activities 
assigned at prep school helped my learning 
English. - - - - ·-

5~ It was necessary for İny ôeparimeiıt to 
enroll in the prep school. 
6. The courses in the program meet the 
needs of my current department.-
7. I did not attach enough importance to the 
courses I took in prep school, but I Wish I 
had. 
8. Students who attended the prep school 
are more successful than the others who did 
not in English courses. 
9. If I had the opportunity to choose 
whether to enroll in the prep school or not, I 
would choose to attend. 
10. Instead ofenrolling in prep school, I 
could learn the same proficiency level of 
English myself 
ll. I wish prep school served its students a 
two-year training program. 

PART 3. The courses provided in the program ofPrep School are listed below. Putacross next to 
the statements, which is the most appropriate response for you. 

READING: Please rate the following statements considering reading courses you attended in Prep School. 

1 Strongly Agree Neutral Disagree Strongly 
1 Agree Disagree 

1 .Reading courses helped me to read 
articles in English effectiveiy related to my 
field. 
2. Reading courses helped me to guess the 
meanings ofunknown wordsina text. 
3. Re-ading courses helped me to answer the 
questions of a reading text. 
4. Reading courses assisted me to find the 
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lines that include the answer of a question 
in a reading_ text. 
5. Reading courses helped me to get the 
main idea of a text easily. 
6. Reading courses helped me to use the 
sicimming and scanning technique to find 
the answet fut a question without teading 
the whole text. 
7. Using the methods Ilearnedin reading 
classes I can comprehend a reading text I 
read. 
8. Reading courses helped me to draw 
inferences through the piece of material I 
read. 
9. Reading courses guided me to find the 
synonyms of the words in exercises in a 
text. 
10. Reading courses guided me to 
understand the instiuction related to the 
text. 
ll. I can stili use the techniques I learned in 
reading courses in Eel'_ school. 

LISTENING: Please rate the following statements considering listening courses you attended in Prep School. 

Strongly Agree Neutral Disagree Strongly 
Agree Disagree 

I . Listening courses helped me to improve 
my English pronunciation. 
2. I can understand what I hear in English. 
3. I can take not es in the conferences or 
lectures in English. 
4. I can get the gist (main idea) of 
something I list en. 
5. I can guess the meaning of a new word 
from the cantext of a text or conversation I 
list en. 
·6: While listeıiinğlcatı ·gÜess the ·nexitliiiıg ·· 

.. . -- - --- . . . . r-· --·- ... 

a speaker will say. 

WRITING: Please rate the following statements considering writing c<ıurses you attended in Prep 
School. 

Strongly Agree Neutral Disagree Strongly 
Agree Disagree 

I. I can write my thoughts in English. 
2. I can do hornewark in English. 
3. I can write job application letters in 
English. 
4. I can write my CV in English. 



S. With the help ofthe methodsIteamed in 
writing courses, I can write a paragraph in 
English 
6. Using the methods Ileamed in writing 
courses, I can write formal fetters in 
English. 
7. While doing honıework ôr Writing in 
English I can maintain the unity in my 
writing. 
8. I can use conjunctions in my piece of 
writing. 
9. With the help of note-taking techniques, I 
can take notes in English classes. 
10. White writing in English I can use 

1 punctuation correctly. 

GRAMMAR: Please rate the following statements considering grammar courses you attended in Prep 
School. 

- 1 
ı Strongly Agree Neutral Disagree Strongly 
Agree Disagree 

I. Grammar courses in the prep school 
helped me to understand the structures in a 

~ piece of written English work. 
2. Grammar courses helped me to use the 
correct structures while writing in English. 
3. Grammar courses helped me to speak by 
using correct grammar structures. 
4. The amount of grammar I learned in Prep 
School is sufficient for me to understand 
spoken English. 
5. Grammar courses assisted me in 
answering grammar questions. 
6. Grammar courses helped me to 
understand the structure of an English 
sentence. 
7. I know when and how to use the 
grammar structures. 
8. I can transiate an English sentence into 
Turkish correctly. 
9. ! ca!"! ft!}d a g!"a!!"!!!}a!" !!}lstake l!} il!! 
English sentence. 
10. I can correct a grammar mistake in an 
English sentence. 

-

77 
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CORE COURSE: Please rate the following statements considering Core Course courses you attended in 
Prep School. 

Strongly Agree Neutral Disagree Strongly 
Agree Disagree 

l.With the help of the activities in Core 
Ç()\JT~ clı:ı.ş~ş I C()DS()lidıı.t~d my English 
grammar. 
2~ With the.help öftne·acıMties in Core· .. 

Course classes I consolidated my speaking 
s kilis. 
3. With the help of the activities in Core 
Course classes I consolidated my reading 
skills. 
4. With the help of the activities in Core 
Course dasses I consolidated my 'lo>Tİt:İng 
skills. 
5. With the help of the activities in Core 
Çour~ cl~s I C()nŞCJlidıı.ted my listening 
skills. 
6. Core Course classes helped me to 
perceive English as a whole as ti!e course 
consisted of all the skills together. 
7. I teamed English structures used in daily 
language in Core Course classes. 
8. I think that core course tesson is 
repetition of the other courses. 
9. I improved my vocabulaıy knowledge in 
Core Course classes. 

SPEAKING: Please rate the following statements considering speaking courses you attended in Prep School. 

! 
ı Strongly Agree NeutraJ Disagree Strongly 
ı Agree Disagree 

I. I can express myself in English with the 
help of the abilities I leamed in S peaking 
courses. 
2. I can communicate \\'İth a native speaker 
with the help of S peaking courses. 
3. Speaking courses helped me to 
understand spoken English. 
4. By using the skills I teamed in Speaking 
courses, I can do oraJ presentation, if 
necessary. 
5. I can easily state my personal information 
in English. 
6. S peaking courses helped me to discuss in 
English on any subject. 
7. With the help of S peaking courses, I can 
speak in front of the public spontaneously. 
8. I do not believe that Speaking dasses 
were useflıl as it was not possible to prevent 
ı,ışj~g Tu!"klşh l~ the c!a.5şeş, 
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9. When I cannot remember an English 
word while talking, I can express it using 
other words. 
10. I can talk in English in conferences or 
seminars about my profession. 
I 1. I can answer the questions in English 
that will be asked in any interview. 

PART 4. Please rate the most appropriate response for you. 

1. In the point of the usefulness of the program to you, ho w would you rat e the education provided in Prep 
School program? 

( ) Very Good ( ) Good ( ) Satisfactory ( ) Poor ( ) Very Poor 

2. In general, what is your opinion on the education presented in Prep School? 
( ) Positive ( ) Negative 

3. Rank the tbllowing in ord er of importance as objectives in your teaching, I being most important; 6 
being least important. 

[ ] Reading 
[ ] Writing 
[ ] Grammar 
[ ] Listening 
[ ] Core Course 
[ ]Speaking 



Değerli Meslektaşım, 

APPENDIXC 
Coordinators' Questionnaire 

80 

Anadolu Üniversitesi Hazırlık Okulu 1997 yılında öğrencilere İngilizce eğitim 
hizmeti sunmaya başlamıştır. Okulumuzun hedeflediği amaçların ne kadannı 
gerçekleştirebildiği ve öğrencinin programla ilgili görüş ve değerlendirmelerinin 
saptanmasrduğmltusunda bir çalışma ·hedeflenmektedir. Bu-çalışmanın-uygulama-- -
bölümünde öğrencilere sunulmak üzere bir anket oluşturulacaktır. Anketin 
oluşturulmasında sizlerin de yardımıyla etkin sonuçlar alınması amaçlanmaktadır. 
Bunun için koordinatörü olduğunuz veya daha önce koordinatörlüğünü yaptığınız 
dersi seçip [ ..!"] amaçlarını belirtmeniz yeterli olacaktır. Zaman ayırdığınız için 
şimdiden teşekkürler. 

[ ] READING [ ] GRAMMAR [ ]WRITING [ ]LISTENING 
[ ]SPEAKING 

Funda Sezgin 
fsezgin@anadolu.edu.tr 

Verdiğiniz bilgiler için teşekkür ederim. 



Student 1: 

APPENDIXD 
Transcript of The Interviews 

sı 

ı. There have been numerous teachers in the program who take teaching serious, 
as a result generally the education was good. 
2. Students generally hated Core Course, but I liked it. I think it is closely related 
with the teacher. We had the skills separately in the program so I could 
consolidate each skill in Core Course classes. 
3. Everything that is required to be done is done, however; students need to study 
veryhard 
4. Yes, it really helped me to improve my English, especially speaking classes. 
5. I think prep school should be compulsory for every department at Anadolu 
University because it is required in every occupation to know one or more foreign 
languages. I wish a two-year prep program were possible. 

Student 2: 
ı. Both the teachers and the system were good. 
2. I think Prep School is necessary and it was benefıcial to me. 
3. It would be difficult for me to be a first year student in my department without 
enrolling in Prep School. 
4. It really helped me to improve my English it is necessary. 
5. If a student is not proficient enough in English s/he should enroll in Prep 
School. It is necessary. 

Student 3: 
ı. I am positive about the education provided in Prep School. 
2. I am positive alıout the courses, too. 
3. I think the language needs of the departments should be taken into 
consideration, and I think the fınal exam (Toefl) should be changed. The 70% 
passing grade is too much for a student. 
4. It was not beneficial to me. 
5. It was not necessary tor my department because we studied the same skills in 
the fırst year at our department. 

Student4: 
1. I think it was waste of time to enroll in the program. 
2. It was not beneficial in some matters, for example the program did not prepare 
us to the courses at our department. It only created a little bit language awareness. 
3. I think I wasted one year, and it was difficult for me to communicate with 
native speakers. 
4. It was a little bit beneficial to me. 
5. It was not necessary for my department. I had leamed more during my 
secondary school years. 
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Student 5: 
ı. I am negative with this po int, especially when the time is considered. 
2. There was not enough participation in the courses except speaking classes. 
3. Students should be encouraged and homework that requires research should be 
assigned. 
4. I gained a lot, especially with the help of writing classes; courses with native 
teachers were good. 
5. It is not necessary to enroll in a prep school in order to learn English. 

Student 6: 
ı. I am negative with the education provided through the program. 
2. The courses were good. 
3. I think Core Course and Listening skills were not benefıcial so there is no need 
to study them. 
4. It was a little bit benefıcial to me. 
5. It was not necessary for my department to enroll in the program. 



83 

APPENDIXE 

Inventory of the Data Analysis 

Civil Aviation School (Frequency Tables) 

a ıa ka~i~mi~o~um 
Katilmi Yoru111 
Kararsizi m 
Kati11yorum 

~:1" ka'tiliyoruı 

1 vaııa ~:~i~m~~o~um 
Katilmiyorum 
Kararsizi m 

Frequency 

s 

14 
8 

1S 
3 

45 

Kati 1 i yorum .29 
ı-aıııamen katiliyorw & 
Toı=a1 45 

·-
Frttauencv 

Ya ıa Kesın 1K e 1 katilmi yorum 
ıca.ti lıniyorunı 4 
K!.r-a:r:t1:!:1m s 
:ıc.:tt:i"liycrum 21 
TamaNn kati 1 i yoru~ H 
Total 45 

perc:en't 

11,ı 

31,1 
17,8 
33,3 
6,7 

100 o 

6,7 

4,4 
6,7 

64,4 
17,8 

100 o 

: Pıarı::•nr 

2,2 

8,9 
11,1 
46.7 
31,ı 

100 o 

~~c:~~1: 
11,1 

31,1 
17,8 
33,3 
6.7 

100 o 

6, 7 

4,4 
6,7 

64,4 
ı7,8 

100 o 

~~!~t 
2,2 

8,9 
11,1 
46,7 
3ı,ı 

100 o 

hz de verilen odevler i~ ~ren.e.e ~arcU~~ei 

va id 
Frequency Percen't Percen't 

a. ıa ~s.n !Kıe 
katılınıyorum 13,3 13,3 

ntilııı:f-yıu•U41 9 20,0 20,0 
tc.ararsizim 8 17,8 ı7 ,8 
Killti1iyorw. ıs 3?,3 33,3 
Taıuaıııen ka'ti liyorw 7 15,6 lS,6 
Toı:al 4S ıoo o 100 o 

hz bol._. icin gerekliydi 

Freauenc Percen't \ ~~c!~t 
va ıa k:.~ilmi~~~um 4 ···.ı &,9 

.c&t'ilır;i~;-orwm 3 ~.71 G, 7 
Kararsizi m 3 6,7 6,7 
Kati 1 i yorum ı~ ».~_~_ ~ş,~ 
T'UIUMn katiliyoruı 19 42,2 42,2 
To'tal 4S ıoo o ıoo o 

prog ih't: ing karsiladi 

Frequency Percent ~~~!~t: 
a Hf I:~'1ıa1Y~~um 4 8,9 8,9 

~t:i lnri yorum 13 .i!B,9 Z8,9 
Karsrsizim 13 28,9 28,9 
Kati livorum 14 31,1 31,1 
TaıRameÖ kat:iliyorur ı 2,2 2.2 
Total 4S ıoo o ıoo o 

keske tız one• verseydi• 

Frequency P4rcent. l. ~~c!~'t 
""' Q 

KeS Ml!k.IQ 10 
22,21 

22,2 katilmiyorum 
Katilmiyorum l~ 2~. ~ 2~.~ 
Kararsizi m 4 8,9 8,9 
ı<at:i 1 i yorum 13 28,9 28,9 
Tarııaınen kısti li yoru s ıı,ı i 11,1 
To'tal 45 ıoo o 100 o 

hz okuyaRlar daha hasarili 

Frealı4!ncv Perc:en't ~~~!~t 
\0& ;a ~~F' !"'•G 

kat:ılıuıyorum 4 8,9 8,9 

Ka'tilmiyorum 9 20,0 20.0 
Kararsizi m 19 42,2 42,2 
Katiliyorum lO 22,2 22,2 
Tamaınen kati liyoruıı 3 6,7 6,7 
Tot:a.l 4S 100 o 100 o 

Cumu a:tive 
Perc:en't 

11,ı 

42,2 
60,0 
93,3 

100,0 

6,7 

11,1 
17,8 
82,2 

100,0 

~~:'r~~t,~ve 
2,2 

11,1 
22,2 
63,9 

100,0 

oldu 

cumu atıve 
Parcent 

13,3 

H,~ 

sı. ı 
114,4 

100,0 

cumu atıve 
Percent 

&,9 

1S,G 
22,2 
ır.~ 

100,0 

c~r~~~'tve 
8,9 

37,8 
66,7 
97,8 

100,0 

cumu atıve 
Percent 

22,2 

51.1 
60,0 
88,9 

100,0 

cumu at ve 
Percen't 

8,9 

28,9 
71,1 
93,3 

100,0 

seci• bana bi raki lsa)fdi 

a ıa k:~{~ .. {~o~wıı 
ı<>.t11ıırtyo-.ı,. 
K.:lr;ı.r$i~ın" 
Ka:ti 1 i yorum 
Taıaamen katiliyoru 
Total 

a ıa k:~H.J;o~* 
KAtilmiyorum 
Kilrar~izim 
Katiliyorum 
:n katiliyoruı 

a ıo ~~1~:rr~~~unr 
Katilnriyorum 
Kararsizi m 
Katiliyorum 
Tamamen kati 1 i yoru 
TOtal 

a 10 ka~i~.iYo~urn 
Katilmiyorum 
~rarsizie 
Katiliyorum 

8 17,8 

8 17,8 
4 4,9 

14 31, ı 
ll ~4.~ 
45 100 o 

Fl"!!tU8nc.1.._ Percen't 
4 ~.~ 
ll 24,4 
ll 24,4 
s ll,l 

14 3;1 ,1 
4S 100 o 

iki yil olsun 

Fre<ıUflncy Ptırcen't 

ll 68,9 

6 ı3,3 
~ ~. 7 
2 4,4 
3 6,7 

4S 100 o 

ll&k okuy&bHid• 

FrM!l~n<:Y. Per_g_nt 
6,7 

8 17,8 
s ll,l 

28 62,2 
Tasaaıaen katiliyorum l· ?.? 

45 Total 100 o 

Freque~ Parcent 

va ı a ~::~ ~,J ;~~n 2 4,4 
Ka:ti lmi yorum 4 8,9 
Kar•rsiz;m 9 20,0 
Ka:tiliyoruın 27 60ı0 
Tamamen kati li yoru 3 ~·b TOtal 4S 

soi"'Ulari cevapla.ak 

17,3 

17,8 
4,9 
31,ı 

ı~·~ 

~~c~~t 
ş.~ 

24,4 
24,4 
ll,l 
n.1 

100 o 

~~c!~'t 
68.9 

13,3 
•• 7 
4,4 
6,7 

ıoo o 

.~~,(~gt 
6,7 

17,8 
ll,l 
62,2 
? ·? 

100 o 

P~~c~~t 
4,4 

8,9 
2Q,O 
60 .o 

6. 7 
100 o 

17,! 

3S,6 
44,4 
7S,6 

!99·9 

Ct.'ltlu at-n•• 
Percen't 

~.? 
!l,l 
S?,B 
64,9 

100,0 

Çl.JM\1 ~~ıv~ 
Pıerc:ent 

68.9 

82,2 
~~. ~ 
93,3 
ıoo.o 

Ç'\.P.Jıl_l.~tıy~ 
Percent 

6,7 

24,4 
35,5 
97,8 
!~~.~ 

cuımı.atlY• 
Parcent 

4.4 
ll, 3 
33,3 
93.3 

100,0 

FNQu.ncy f ~rcent ~'c!ht j c~~i'.~ty~ 
l "a lQ ~~19m1~~'-m q 2,2 2.2 ! 2.2 

Kati lflri)'OI'"Um 1~ ı 13,3 
13,3 ı ıs,6 

Kararsizi m 22.2 22.2 37,$ 
Katiliyorum 27 60,0 60,0 97,8 
;:ı:;n ka'tiliyoruı ı 2,2 10~·~ i 100,0 

4S 100 o 

cevaltin bolu.anu bulabiliri• 

~~c~~t cumu atıve 
FreQuency Perc:enı: Percen't 

a ıa k!~i9:ı:~~~~uıı: 2,2 2,2 2,2 

~Qıit::i lmi YQr"UBI 6 13,3 13,3 ıs,6 
Kararsizi m ll 28,9 28,9 44,4 
Katiliyorusn 24 S3,3 S3,3 97,8 
Tamamen ka'ti 1 i yoru 1 10~:~ ı~·~ 100,0 
TOtal 4S 

ana 'fikir 

Freq_uency LPercent_l Pe~c~~t cumu at:ıve 
Percent: 

va ıu k=~~~~i~o~uııı 

:ı 
2,2 ı 2,2 2,2 

ı<ai; ı m; yOrum 
8,91 

8,9 11,1 
Kararsizi m ll 24,4 24,4 3S,6 
Katiliyorum 28 62,2 62,2 97,8 
Tamamen ka'ti 1i yoru ı 2,2 2,2 ıoo,o 
+otal 4S !00 o 100 o 



Frequency Percent ~~!~t 
..... u. k:~il~i~~ 3 6,7 6,7 

Ka:ti lmi yor~ s 11,1 11,1 
KArarsiZili 12 26,7 26,7 
Kat:iliyorun~ 21 46,7 46,7 
Tıuluıen ka't.iliyoruıı 4 8,9 8,9 
Total 45 100 o 100 o 

Freauencv Percent p~~~!~t 
a ıu k:~i~ . .ri~~~~ 2 4,4 4,4 

Ka:ti lııti yorum 7 15,6 15,6 
Karar-sizi m 6 l3,ı 1ı.ı 
Katiliyorum 2a 62,2 62,2 
T~n katiliyorur 2 4,4 4,4 
TOı:aı 4S ıee e ıeo o 

inference 

vali cl 
FreQuencv Percent p-er-cent 

'""" k~tiı.;..ı~~;:,.., 1 2,2 2,2 

Kat~ lm~yo,.utM 5 11,1 ll,1 
Kararsizim ll 24,4 24,4 
Kati1iyon.m ZB 62,2 62,2 
Total 4S ıoo o ıoo o 

s,_ 
"" ,. 

Freouency Percent Percent 
va ıa ~~1!:1 1ııoıe 

k•t.1 uın ~or• 4,4 4.4 
Kat.ilmiyorUII ı5,6 ı5,6 
Kiti'"JIMiizilll 13 2!,9 2!,9 
xatiliyor"tlll -ız 48,9 4Sı9 
TUaıtıen kati 1 i yorı.w ı 2.2 2,2 
TO-cal 45 100 o 100 o 

iast:ruct:ion 

Freauencv PerceM ~c!~t 
katil~i;~~ 4 8,9 8,9 

~ı-ilmi yar~ 5 11~1 u. ı 
Qrarı;irill 8 17,& 17,8 
KatiliyorUM 26 57,8 57,8 
-n katlllyorw 2 4,4 4,4 
TOtal 45 100 o 100 o 

yonte.leri hala lwllana.biliri• 

Freauencv Percent: 

1 va ı c ~=~~nJ;~~um 4,4 

Kati 1mi yorum 8,9 
"-rer:si:z:i~ lO 22,2 
Katiliyoruın 27 60,0 
Tamamen ksti 1 i ~oru 
TOtal .~ ıoci:ci 

ulaf~ gelisti 

Freouencv ..,ı-cent 

ı va ıa :~1~*1~~~- ll 24,4 

Ka:til..-iyorlllft 14 31,1 
ICararsizi• ~ 11,1 
KatiliyortMI 10 22,2 
ı-aıaamen kati 1 i yorur 5 11,1 
Total 45 100 o 

ltocwsulanlari kavr.-

ı va ıa ~=~ig.J~~um 
KA"tilmiyor-um 
K".r'r~i~iıııı 
ı<atiliyorum 
Tamamen kat.iliyoruıı 
Total 

6 ! 13,3 

131 26,9 

ı; 1 13,3 15 33 ,ı 
s 11,1 

45 100 o 

note taking 

v.:ı 1a_ 
Percent 

4.4 

8,9 
22,Z 
60,0 

,oci:ci 

~~!~ • 
24.4 

31,1 
ıı.ı 
22.2 
11,1 

1000 

1ı,ı 

28,9 
13,3 
33,ı 

11.1 
100 o 

Frequency Pe rı:ent J P~~~!~t 
va ıa k:~i~mi;~~ g 

ZO,O ı zo,o 
Katilmiyorı.ın ı2 26,7 26,7 
Kararsizim ll 24,4 24,4 
Katiliyenın B 28,9 28,9 
To ta i 45 100 o ıoo o 

CUiftU at'lYe 
Percent 

6,7 

17,8 
44,4 
91,1 

100,0 

Cumu a't:ıve 
Percent 

4,4 

20,0 
ıı.ı 
95,6 

100,0 

Cı.mul ati ve 
Percent 

2,2 

13,3 
ı7 ,8 

100,0 

c=: at:~ve 
Percent 

4,4 
20,0 
1!,9 
97,3 

100.0 

CUMU ll'tlW 
Percent 

8,9 

ıo.c 
37,8 
95,6 

100,0 

cur.u.ı ;;ıt:~w 

Percent 

4,4 

1ı,ı 
35,5 
95,6 

100 .. 0 

ç~,.c!~~ 
24,4 

S5,6 
~.7 
88,9 

100,0 

13,3 

42,2 
S-5,6 
88,9 
ıoo.o 

Ct.o.'T.Ul.;.t-;v~ 
Percent 

zo,o 
46,7 
71,ı 

100,0 

84 

sozsel ana fikri anla.a 

Frequency ~~t a.J a't'ive 
... r«n1: Percent 

...... k:~ilıri~~UJI 2 4,4 4,4 4,4 
Kati l•i yoru. ll 24,4 24,4 28,9 
KararsiZili 8 17,8 17,& 46,7 
Kat:iliyorUII 22 4&,9 48,9 95,6 
Tuallen ka:t.Hiyoruı 2 4,4 4,4 100,0 
Total 45 100 o 100 o 

an l• t:abai n etme 

valid Cı.mu1ativ• 
Fr~q_uency Percent Percent Percent 

a ıa k:~~nJ;~~an s ll,l ll,l ll,l 

Katilmiyorı..m 10 22,2 22,2 33,3 
Kal"'al"'sizim ll 24,~ H,4 57,8 
Kariliyorum 19 42,2 42,2 100,0 
Total 45 100 o ıco o 

sonra ne soyleyecegini 'talmn 

Valid CUnulative 
Frequency Percent Percent Percent 

a 10 ki~~~i;o~ 6 1ı,3 ı3,3 ı3,3 

Ka.ti1::ıiyc.-c ... -ıı ıs 3ı, ı 33,3 46,7 
Kararsizim ll 24,4 24,4 7ı,1 
Kati 1 i yorı.m 13 28,9 28,9 100,0 
Total 4S 100 o 100 o 

Frequency va'"· CUilU a't"lve 
Percem: Percen1: Percem: 

a lO b~iJııJ~~ 2 4,4 4,4 4,4 
K&-ril•iyoruııt ı 4,4 4,4 &,9 
tcararsizi• 7 1S,6 1S,6 24,4 
ıcatiliyoru. 26 57,8 57,8 82,2 
Taımulıen kati 1 i yorurı 8 17,8 ı7,8 100,0 
Total 45 100 o 100 o 

oclev y&ZIIil 

Frequency Pe~!~t: cuınu atıve 
Percent Percent 

Yail(l b~il.ri~~- 2 4,4 4,4 4,4 
Katiliri yon. ı 6,7 6.7 ıı,ı 
KararsiZili 7 15,6 15,6 26,7 
Katiliyorum 27 60,0 60,0 86,7 
.......,nlcatiliyonıo 6 ı3,3 13,3 100,0 
To-ral 45 ıoo o ıoo o 

is Nsvurusu 

Fre~uency. P~~c~~t: cumu at:ıve 
Percent Percent 

a ıa k!~~9~~~~um ı 6,7 6,7 6, 7 
Katilmi yorum 4 8,9 8,9 ıs,6 
Kararsizi m 12 26,7 26,7 42,2 
Katiliyorum 19 42.2 42,2 84,4 
Tamamen kati 1 i yoru 

4~ 1~·g 1~~:g 100,0 
To'ta1 

CYy;>Za 

Frequency Percent f ~~ c:uaı at:ıve 
Percent 

va 1a ~~11al~~~ 3 6.7\ 6.7 6,7 

Katilıaiyoru. 1 
2,21 

2,2 8,9 
Kararsiziııt lS 35,5 ~5,6 ....... 
Ka:l:iliyorua 14 31,1 31,1 75.6 
Ta&Uie11 katilivoruaı ll ~:ri i ~:ri 100,0 
Total 45 

paragraf yama 

Freouencv Percent p~~~!~t c~~c~~i;e 
~-.la k:~ilmi~~~~ ı 2,2 2,2 2,2 

Katilmiyorum ı ?,7 6,7 ş.ş 
Kararsizim 9 20,0 20,0 28,9 
Katiliyorı.ın 22 48,9 48.9 77,8 
Tamamen katil i yorııı: ı o 22,2 22,2 100,0 
Total 4S 100.0 00 o 

res•i a.ekt:up 

FreQue.ncv 
V4 1a. cumu a:ı:ıve 

Percent Percent Percent 

katilmi yorum 4 8,9 8,9 8,9 

~til!!;yoru.ır. 11,1 ll,l ıo.o 
ıcararslziıır lS 40,0 40ı0 60,0 
Katiliyorum ıs ıı.ı ıı.ı 9ı.ı 
Taıauıen kati1iyoru 3 6, 7 6, 7 100,0 
Total 45 100 o ıoo o 



va. na 

•o.• \ol 

ı 

anlaıo tı.m.nlugu 

~s. ın n,;, u~ 
kati1=iyorum 
Kati-l'!''f.~ 
ı<a.rarsizim 
!C!.ti.Hycr.= 
T-=a..~n katiliyorum 
Total 

!UtiliYC!"'.!."­
T=a::ıe~ katiliyar 
TOU.1 

Frequency Percen>: 

1 6,7 

9.. 2ü,O 
9 20,0 

22 4S,O 
2 ,~·~ •• 

ing not: ~!tt-

~~~t ~~~~:e 
6,71 6,7 

2ü,O ı 25 .. ? 
20,0 46,r ..... S!S,S 

ı o~·~ 100,0 

Fr~ue.ncv Percem f ~;~~t ( a..:..~;~vg 
k:;i l~; ~~~um 
ıc.ti1.:"iyc:"ı.;o:; 

Kaıoa.rsiz~11 
!<ati1iY!:!!"U!! 
~n kadliyorum 
=•1 

ııtco.t:t ~iyvrut~ 

Total 

Ka:tiliyorum 
:~nlı:.!.tiHvor 
TO<~] 

5 , l ı 
9 20,Q 

ll 24,4, 
17 37,! i 

3 6,7 
45 100.0 

not~alasa 

dfl yap;la•l 

dooru gr i le ya..zma 

ll,ll 
2QıQ 

24,4 

3~:~ i 
1.00.0 

"" .. 

ll,l 

Jl:~.ı 
55,6 
93.3 

lOO,O 

22,2 

4G,G 
66,7 

100,0 

~requency Flercenı: Percent "ı;:r~~~'-t~ 
! a ı a ~~~~ ~-~~!ı.ı,t;; 2 4,4 4.4 4,4 

ı Kati lm~ y~ru.ıı 3 6,7 6,7 ıı.ı 
Kara"" ı :ı;.- ı; l~.5 l3~3 ~4.4 I ı<at:lliyorot.m~ 24 5ı,ı 5l,ı 77,6 

i Ter.~~~ kMilirori.P.l lO 22.2 22.2 100.0 

ı 

ı 
~vaııo 

ı 
ı 
ı·~· " 
1 

Tota.1 45 100 o 100 o 

doııru gr ile tonusıııa 

"'l:'::o\\h "lt: 
l<at1 fm1yoru~ 
ıc.ati11iiyorvaı 

Kaıoaı-siziııt 
Kal: i 1 iı;.cr~'!!! 
Ta..~n ka:tiliyorum 
Tonl 

; ı ::: 1 ::: ı .ı~:: 
14! 31,1 31,1 ı 44,4 
1! 40,0 40,0 84,4 

1 ı 15,61 15,6 J lOO,O 
-45 100.0 1oo.oi 

gr konusulanlar-i anl-

Freauencv Percenı: 1 ,:~!~'t l eu~urc~~;e 
~~~·\nl1~1f!' 4 

~:ı ı 1,91 
1,9 kati 1mi yorr.;:ı 

K.a~i1;ıri~rwm • J3.} 22;< 
Kaıoapsi.ıiın 12 26,7 26,7 48,9 
!'\.a.tillY9!""1J!!! 18 40.0 

1i:~ i 88.9 
n.memen "knll; yor'J 5 11,1 1aa.a 
TO"ta1 45 100 o 100.0 

sorulaM cevaplaaa 

Frequency \ ~rcen"t ~~!~"t ~ cu~r:,~;e 
k:~i1\~i;;;um ~j 2,2 

ı~:~ ı 
2,2 

x.a:::iı::.;~~=-..::s.. ·ll,l lS.. S 
K<~r•rıizim 

~~ı 
11,1 11,1 2G,7 

Kat._iliy.or.um .•. ŞQ,Q 

!~:~i 
ŞŞ,7 

Taır.anıen Xatiliyoru 13,3 lQQ,Q 
Tou.l 45 100 Q 100 o 

~~ 

ı--··~ 

·~ jQ 

valld 

•• 1 

Freauencv I...Percent: 

; ı 2,2 kat:ilmiy"or-um 
g.ti1:i,Yt!:r!.!!ll s. ı 
ıca.rarsizim 11,1 
tcat:iliyCM"U» 22 -48,9 
T<\nla1t'ıen b.t:i 1iyoru: 14 ~~1,1 Tot:a1 45 00 o 

z:a.ıoları kull~ 

.,.,~~'" \. l'i..\ •• 
kat:1lm1yorum 
Ka-ri1•iyo~ 
KazoaPsizin1 
KatiliYorum 
nma=en katiliyorcı:ı 
Tot.al 

M::~ln1\Kıt: 

kati1m1yorum 
K«ti1•ir-&7-iR 
ı<aı-arsü:i11 

"turkce ceviri 

yanliıi bulN 

"""'" ~ ~ ı kat1 lm1yorU!! 
i(!'l"f!' .... ~;~;M 
Ka~iliyorunı 
T•-ı.:.:=t:n k .:ı ti 1 i ı.ı::ı.rı...-r. 
T~uı · 

yanlisi duzelue 

gr peki st:i rdi 

Freauencv porcent 

~~iı!:~U\1 3 6.7 
Katilmiyorum l2 26,7 
Ka:-ar,i:ziı::~ • l.:ı:l 

KatiliyoruiR 

·~ ı 
~6,7 

Ta.ına!!ıen katiliyorum 6.7 
Tota1 45 ı ıca o 

sp P"l<isı:i rdi 

85 

VOl id cuıııtı_Lilit:1ve 
Pen::ent: ""Pen::ent: 

2,2 

6 .. ? 
11,1 
4&,9 

,,31,1 
000 

V>lTcf 
Percent 

6.? 
26,7 
lJ,l 

46,7 ı 
6.? 

lQQ o ı 

2,2 

ı~:~ 
6&,9 

100,0 

4,4 

8.9 
24,4 
85.7 

100,0 

6,7 
22,2 
U,7 

100,0 

~;:.1~~~ve 
6.7 

33,3 
4~,7 

93,3 
ıaa.o 

Frenuencv P~rcent İ P~;!!~t \ cu:~r1ca:~;e 
ıcesl~lfk e 6 13,31 kat~}~~~yonn 
ıc.aı:ı nınyorunı lQ ıı.ı ı 
Kararsizi rı 8 17,8 
Ka-ti 1iyorU11 ıı 4~.~ i 
Total 45 100 o 

~d ııtki sti rdi 

l3,3 ı 

ıı.ı ı 
17,8 

1ci~·~ ı 

13,3 

n.ı;; 
53,3 

lQQ,Q 

6,7 

35,6 
55,6 

100,0 

cı.:mulat.i v& 



~~::a 

l 

ıvaııo 

ı 
ı 

dinle!!~! Pt!kisti 

k:.~il;riy~;um 
ıcatilıırivorum 
~rarsi'zim ı 
KAtiliyor-uıı. 

=n kat.ı 'ıyorı 

ing &utun o 1 gordc. 

k;ilı;.i.~;uıtL. 
Ko.ti 1mi y-orum 
KArsr-~izim 
Ka:ti 1 i yorum 
'Ttmmmen ke.'t; iiyorur 
To-cal 

~:~n~iY~~um 
ıcati lmi vorum 
ıcararsiZim ı 
~tiliY.orum. 
Tiimaııtt:n l<atiliyçrum 
TOUl 

1 i 6, 7 i 
lO j ıı.2 ! lll 24,41 
19 42,2 

4~ i ··~ i 100 o 

derslerin t:e:krari 

l<olhı• ""lini 

ı 1~ ı n.• ı 17,! 
.ıc•t-i livcruıa .n' 
Te.maıwn ke.ti 1i yoruj ~ı B:ı ı 
TOt:a1 109 o 

ke:ndi•i ifade 

e~nn 1 • kat:ilmiyorum 
;.:a.~-; ~trt;;U·t~ 

21 ;;,; ı ı<ararsizim ı 15,6 _.. ........ , ... _ ... _ ... 
~~-k;iliyorum ·;ı ll,l ı 
Total 45 J.OQ.O 

:ı-abanci ile:tisia 

. . ~- ~ ~· ·- .. 
va 10 k:~ijnJY6~um 

_i ı 
6,7 1 

Kat11MyorUift n.ı ı 
ıc.a.ranizi.m 15.,6 
Mt'iH,.öiı.iıi. 

:~ ı 
öü,ü ı 

~~en ka:tiliyorum 6,7 
!.."'C e 

6,71 

---~nı 22.2 
24,4 t 
42,2 95,6 •.• f 100,0 i 

100 o 

ı;,; ı ~··'ı 17,8 44,4 

1~:; ı 
•• 7 

ıoo:o ı 
190 o 

;;.;ı l,,. ı 
15,6 H,3 ... DO D 

ll,l ı 
l.OO.a 

ıöö:ö ı 

6,7 ı 6,7 ! 
n.ı l p,8 ı 
lS.~ 33,3" 

,..,u ı ~>.>ı 6,7 100 .c 
!..~e 

jı:~quency t ioercent: 1 ~c~~ t c~,.c~~~ve 

f 

a ıu k~~Hm~Y~um 
Ka.tilıırlyorum 
Kararsizi m 
KatHiyoruın 
Tama~n katiliyorum 
Tot:aı 

ıcesın ı e 
~-;'11;;-iy~Mo; 
Katilmiyorum 
!'.;:f":t!'Soi~i~ 
ı<atiliyol"tlll 
Tamamen kati1iyoriJ!I! 
Total · 

2 1 ···1 
~ı 20;0 ı 

20.0 

ı~ ı 42,2 ı 
13,3 ., 100,0 

1119 sunu :;aıı.a · 

···1 ... 
20,0 ! 24,4 
20,0 44.4 
42,2 8~.7 
13,3 100,0 

100 o ı 

i cw:wiathıa 1 
Percent 

l3.3 

37,8 
E;? 
9l,i 

ıı:o,o 

i 
J 

~~i1;i~t.11 
tcati1~vc::~ 
ıa.;:;ı:-s~r.= 

86 

Jdsisel bilgiler 

l · l -·--cvaiid J CU!ı!Ü1a<ıv•·ı 
Frequency PercentPercent Percent 

ı ~ ı ~.7 ı ~.7 ı 6,1 ı 
s u.ıl ıı.ı :u.a 

ı lll 24,41 24,.41 42,21 
ı<atiliycruo 2l 46,7 46,7 88,9 
T?i"!.~" ~~;1Hy9rl!"j 5 ı ll,l 1 ll,l ı 100,0 ı 
To.t:.a.1 -45 JPO.O .l.OO O 

vaıı ~esın\ııc~e 

ka:i1miı::-ı...'"fl 
~=~ ~:: ;:.--= 
l(ar-ars-iz-i~ 

ing -ı:an:isaa 

1 va lı d Kes::ıo:Co! 
k.atillriy::-';.:ID 
Y<3'tii'lri~.:m 

ı 
va ı ta"!'.a.~ıo: -:a-:ı ı ı yoruııı 

h-:~i~'.o':.:-:..:: 
kara;s~z~oı 
)(.~~;ırr.lo":"':..m: 
ıces!!'l1~!t1~ 
katil•iycı-um 
•ot.e.t 

ıu::~1=-~;,::-..::ı: 

Kara!"sir~ 
x.ı.-:ın;:.ıor--..:w 

~~n q;:iliyor 

va ı I(.E:s;:ı;".ıı:;,.e 
k;:ıri1:ıı:-:,.l"'.r..a 

K.!ti18~~".'""' ı 
Karars1r:':! 
Katiliy-:~:.:: ı 
Tu.a.'llen ka:~ i 1 i yorUI!I 
Tot.ı'l ı 

K.esın 1< ;-e 
u;:;ı .. ;,;:..-..a ı 
Kati1=~~~:-:..:ı 

~~:a-:iiiy:;ı-.. ~ ı 
Ta:.a.-:a.~ k..t.t'!liyorı.:::ı. 
Tcr\:a1 

100,0 



l!.:LT Department (Jrrequency Tables) 
dersler ogrenci ilttiyacina gere ogruildi 

alıırıs-ıHdogııoı·ti: .,g. kazanetir 

.va ıq ~~b.J~~ s !ı il2.~ ll 22.~ !ı 
katilmi Yorum 
:.:-.t-:1~;..;.-~ 
tamamen kati 1 i yorum 
Te!.!:1 

~ ~?·~ ~?·~ 
<ı ~.o ı ~.o 1 4 23,5 23,5 

!J '"'!'n ,~ ~ 

64,7 
,v,:ıı 

1.00,0 

Freauencv ~ Percen'tJ P~~~!~-cj 9ı'ey~c~~\Ye 
a ıd ~!~~:::~~;.-~ 41 <l.S ı <3.5 ! ·~·ş 

~ ı 47,1 ı 47,1 ı kati 1mi yorum 70,6 
k:!ti]'$}1!'."'...!'.'!' • Q S.9 ?f.S - 1 z3:s ı tamamen katiliyorı..vn 

'~ 1 
23, s ı 100,0 

TC"e21 .:uxı.n :Jtl&:ı.c:l 

"""'""""~•· 1 ~ı-<~"~ 1 .,;~~1~. cu~b~~~ve 
va ıa ~esını K e 

katilmiYorum n ~:: 1 
17,6 17,6 

b.tile:ıiyorum 29,4 47 ,l 
kararsizim 11,8,. 11,8 58,8 
1cat111yorum Jl Z9.4 .. ~:;ı aa.ı 
'talnallen k.a:ti 1 i yorum 11,8 ıoo,o 
"i'e'uıi 11 iW ö 100 u 

va ıa ~~~~~~;~ 7: 'ı 41.Z ! 41.Z ı 4l.Z j 
• ır,o j 11,0 1 ,a,a ı 

rııa 

va ı ıd 

katilmiyorum 
kararci.;ıim 

katiliyorua 
umamen kati 1 iYorıım 
Total 

. ı ll.F ı l?.F ı ?F.S. 
1 5,9 5,9 82,4 

l~ i ~~·~ j ~~-~ j lOO.Oj 

prog ibe ing lcarsiladi 

.~ .... ~- ı kati lmiyorUift 
b;ti1ıııivorum 
karal'sizim 
k.a:ti 1 i yorUIII 
umamen 1c.at111)ı'oru 
Total 

~te!tınnl'l1e 

kat1lm1yor.lllll 
~:!ti1!!ri!'~~~ 
kaParsfzb• 
kati1ivorum 

keske hz - .-eneydi• 

t~İt katiliycruc 
Tcta1 17 

cu=u atlve 
Perc.en't 

n. s 
52.9 
!'3.3 
82,4 
ıoo,o. 

bz ot.uıranlar daha basarili 

J ı va_ı_ı_~. ı CUIIU auve 
=-r=:.::;u:~g_ r;no::_::ıt t;~:ı:= ~:zr::~:1t 

~;m .. ~~~~ ... 6! H,3 ı H,3 ı ·35,3 

katilili yoruıw ! ı 29,4 ı 29,4ı 64,7 
kararsiziıa. · ll,S ~l.S aa,2 
kati 1 iyoru11 ~~ı ll,8ı u:sı 100,0 
Total ıoo c :ıoo o 

Freouencv f Percent f P~~J!~t_l c~r~"e~\ve 
vaııcı ~~W;;i;,~~ ... sı 47.1! 47.1! 47.1 

kati lJJ"iyoru11 ~ı u:·aı ıı:8j 58,8 
!r::..r~:-:.i::.:i: 

.~ f 
1~.c..r ~.~~ı ~~; 

tamamen katiliyorw 23,5 23,5 100,0 
T:ı~;ı.J 1e-~ o 100 ~ 

ı 

87 

ing kendi• ogrenirdi• 

es n ı e 
lcatiloıiyoru• 

k~~11m1Y9rl}.m 
kararsiziDI 
katiliyorum 
tamamen kati li~ru 
Total 

tki ını olsun 

t~g~~pçy 
ı 

_i'~rç~~ı; .ıP:;~~~ı; lumu_ıatıve 
P~rç~~-ı; 

a ıa !'es~ı.ıı~ .. e 
ı<atı1mıyorum l2 

ı 
?o.a 

ı 
70,6 

ı 
70.6 

va 

va 

katilmiyorum 3 17,6 17,6 88,2 
k•r•rsizim ı 1 5,9 l 5,9 l 94,1 
k~tiliyorH~ 1 J 5,9 .5;9 100~0 
Total ı7 ıoo o ıoo o 

~~ak okuyabiliri• 

10 ~esın ]Kle 
katilmivorum 
katilmiyorum 
k_arars..i2im 
katiliyorum 
tS.!!!.:!.!~~n J!.et"'iliyn!'~ 
Total 

; ı 
~ ı 

171 

23. 5 ı 23. 5 ı 23. 5 1 
11,81 11,8 1

1 
35,3 i 

~~:!ı ~~:!ı ~~:~. 
,7 ,;: ,7 ,;:j "'" "j ıôö'ö_l ıôô'ö ---·-

biHıweyen keliıoeleri taı.in 

es n e 
kati1~iyor!.~ 

ı 1 
katilmiyorum 5,9 
karaı~izim 

~ı 
;,; 

katiliyor~o~~~ 64,7 
"tamamen kan liyoruıı 

ı~ ı 
5,~ 

Total ıoo o 

sorul;ıri cev;oplaıuk 

1 l vaııa J cumuıa-tl"'#e. 
Fr~uenc::y_ f>ercent Percent Percent 

r~ıa 

[ 

KC3.ınııftıe.., 

kati lıoiyoruıı 
kararsizi m 
lcat:iliyortD 

: ı 2~·: ı 2~·~ l 29,4 
l.ı ,,~ı ,,~ 35,3 
9 52,9 52,9 88,2 

l 

taıııaıııen kanliyorLI!!! 
Total · 

es1n 1 e 
itailinriyonna 
katilnıiY.,rutıı 
kararsirim 
katiliyoruıo 
tamaınen l<aı:i 1'ryarum 
Total 

ıl ıı,s i ıı,81 ıoo,o 
ı7 ıoo.o 100.0 

~ f'\lı:ir 

1;?-.~ 

23,5 
4l,i 
82,4 

100,!) 



ı 

Freauencv f Percent i P:~~~~tlcü;;r~~~ve ... ,_ 
.,'-~·!"'" 

3 ı 17,Ş [ 17,Ş ı 17.12 katilmiyorum 
IL~ ilmi yımım 23,5 .?1,3 d1~2 
kararsizim ~ ı 11,8 ı ll,S ı 52,9 
k.:t:i1i)~:":.::;: .. ' U,2 ::.:»,:. ~~.:ıı 

-~ı l 1 
"tamamen k~ "til iyorun 11,8 11,8 l ıco,o 
"i'ui.ctl' ıt iW,G ıoo.v ı 

otudu- enıi anlayabiliri• 

esın e 
kati lııti yoru:ı 
ka ri lai yorUII 
kararsizi m 
kuiliyoruıo 
tuamen katil i yor 
Total 

vana ~~~~~~1~o~uııı 
kat:il11iyorum 
kararsizili 
kati liyorun 
tamamen katiliyoru 
Total 

vaııa ~i~i~ml~o~um 
kati lMiyoru11 
kararsizi m 
katiliyoruM 
'tamamen kati liyoru 
Total 

vaıia ~:mnıl;a~ımı 
katil ı> i yor\111 
kararsizim 
kati liyoMII'I 
tanıanı~n kat111Yoru 
Total 

es n 1 e 
katllıııi YOıınl 
kati lıııi yorum 
kararsizilll 
kati liyarWI 
taııoaıııen kati liyo 
Total 

inference 

;; }ı 17,6ı 17',;; i ı;-,;; lı 
ı 5,9 5,9 \ 23,5 
2 ı ll,B ı ll,& ı' 35,31 
9, 52,9 52,9 8&,2 

ı~ ı ı~·g ı ı~~·g ı lOO,O ı 

"l"''"'" 

ins"truction 

Frequency j Percent _İ ~~~!;tj ~·~~~~~~"--e 

~ ı 
n.ı:, 1~~' ı ~· •"' 
11,s 11,8! 29,4 

~ı 11,8 ~ 11,8ı 41,2 

·41,2 i 41,2 ~2,4 

ı U 17,6 ı~·g ı 100,0 
ıco o 

telafuzım ~listi 

va , esın ı e 

va ı 

ka.tilmiyoru.'1Z 
katilMiyorum 
kararsizira 
kat1l1yo~um 
tamamen katiliyar 
Total 

es1n :ı e 
katilmiyorws 

tonusulanlaM tavraıra 

kati laiyortlll 
kararsizim 
katiliyorum 
taJ!anıen katiliyar . 
Total 

valid 1 ~ ....... ~-.til.;; Percent: ~ercent 

a ı esın ı e 
itri'ill'lriyon:m 
katilmiyorum 
:.:.a.ra(s.'!z~m 

katiliyorum 
t=..oo;ı:.~ :::~:n~;.·=:­
Totaı 

88 

sozsel ana 'fikri· anlaa 

k Allkl 
ka til•i ya rta 
t.c..~~'ttıı~Jı}fUifı.... 
k.ararsi zim 
tG:'Q.~1J6i"i:Jil 
taJiallen katiliyor 
Tü 'ta.~ 

. ·O..Ulative 
Percent. 

11.,8 

Z9-,...~ 
47,1 
6ö,:i. 

100,0 

l l vaHd lcuıııuıaıoıvej 
Freau.encv Percent Percent Percent 

va ıa ~=~i~~i;~~um ıl 5,9! 5,9! 
3 !ı 17,6ı 17,6 ı 

5,9 

V3 

kal:ilmiyorum 
k.ararsizim 
kat n i.Yoruıo 
Tota1 

s 29,4 29.4 

8 ı 47 .ı ı 47: ı ı 
1? 100 [\ 1 00 o 

sonra ne soyleyecegini tah.in 

j j v ... ı;.ı 
Frequenc.ı_ Percent Percent 

ıa !<es:n :x a : ı li,6 ı 17,6 kal:ı lmıyorum 
katilmiyorum l7,fi 1 
kararsizim 35,3 

23,5 l 
S2.Q 

ıoO.:o 1 

C!=l:tt"Ü"'~ J 
Percent 

ii,ö 1 
~~.:ı 17,ı; ı q 35.3 ı 70,61 

katil 1 yorum 
ı~~·~ı 29.~1 lQO,QJ 

Total 17 100 o 

es ı e 
katilıoiyorıuıı 
kararsizi m 
kal:iliyorum 

dusunceleri yaziya dokDe 

t:a:ı:aı:ıen katiliyoru. 
Total 

11,81 
52.9 
23,5 ı 

100.0 

23,5 
76.5 

100,0 

FreQuency \ Percent l P~;~!~~ i C!!;::cai;i'2 

va ıa ~es_~n ~K e 
kat: ı lmı yorum 

ı; 1 

ı:o..a ı :ı::;,.zj :U..ö 
kararsizi m 5,9 

5,91 
17,6 

katil i.Yoruoı 58,81 58,8 76,5 
t~~n ka.tlliı<Qn.'l!! 1~1 ı!., S l 23.S.. 100.0 
TOtal 100 o 100 o 

is basvurusu 

Frequencv Percen~ } P~;~!~t \ c~r~~~\ve_j 
vaııa ıc.esınııxıe 2 11,8 ı 11,8 ı 11,8 ı ka~i lıai yorum 

kati bıı17·ürtııi 3 17,6ı 17,6ı 29,~ l kararsizi m 2 11,8 11,8 41,2 
k:a'tlliynrı..mı, 

Jı u,ı ı .;ı,2 ı 52 ... 
t:anaamen kat:iliyoru 17,6 17,6 ı 100,0 
TV'tal 10V t; lVV G' 

<:.v yaZila 

FNtOJJancv 
J Valid 

Parcent PQrcan-e 
l eumulative 

P&rcan't 
va ıa !<es~n ~Kıe 1 5,91 5,91 5,9 kal: ı 1mworuıo 

kararsiZili 
katili.ıı_<.>rwııı. 
:tamamen ka-ı:iliyorwıı 
TOt:1 

1 5,9 ı 5,9 1 11,8 

ll.. ı;~ ~JI ?~~s 

l~ ı l3,S ı l3,S 100,() 
100 o .:.cc. c 

Aftadolu Urdvo:.' __ ,,, 
Merkez Kıür~Sıiı.::,s;·,""~; 



paragra1' yazma 

, ı 1 Valid ı eumulative 
Fraquancv Perc:::Ant Parcsın't" Parc:ant 

va 
lO mıı~~;~~ .. 

~ı 
11,8, 11,8 ! 11,8 

kati loıi yorum ıı,a ı 11,11 ı 23,5 
kararsizlll 17.6 17.6 41.2 
katil i yoru11 82,4 
1!aıaaıııen ka1!iliyorw ~ı 41,2ı 

l?;ti i 41~2 ı 
l!i{i i !'Xl~ Q 

Total 17 100 o 100 o 

resa-i -.ektup 

Frecueney \ Percent 
Vali ıl Cumulative 

Percent Percent 
f Ya lO ~~w.:.ı~~::.... 

~ı 
11,8 11,8 11,8 

~~t1.lmi YQfl:m! 23,5 23.5 35,3 
kararsizi m 11,8 11,8 47,1 
katili yorum 41,2 41,2 88,2 
tamamen katiliyorum ı~ ı 11,8 11,8 100,0 
Total 100 o 100 o 

anl.- butunlugu 

, \ 1 vaı1d \ cumuıatıve 
Frequency Percent Percent Percent 

"" "' ~·"'"·'~·<> 

i ı 11,8 ı 11,81 11,8 katilmiyorum 
kati l•iyorım 

.!1,! ı 
ll.! ı 

2J.s 
kararsiziıo 29,4 29,4 52,9 
kati li yorUM 

41,2 ı 41,2 94,1 
tamarıren kniliyoru ,~ı 5,9 ,~·~ 100,0 
To'tal MO 

baglaciar iı:ul1aı.a 

va ı esıa ı e 
kati iıııiyorım 
Jc.ati l•i yorua 
kararsizili 
katiliyoruıa 
taııam:en kati li yoru 
Total 

voı ı ıas1n ı Q 

katilMiyarım 
!\~;i]!!iY<1r\!'!! 
kararsizi m 
!\~;jljyqry,rıı 
t:uaMen kat:i 1 i yor 
Total 

va ıa ~=~~Ym~~~~un 
kat:i lmi yon.ın 
kaı-arsizim 
kati 1 i yon.ın 
tamamen kati1iyorun 
Tot&l 

va 11 a ~:m~~~J; .... 
katll11fyeruıo 
kararsizi m 
kat1l1yeı•uıo 

taı~aaıen kati liyoru 
Tot·a1 

1 ng no't t:lrtaa 

nokulaına 

Frec ... &ıcv 
1 V•lirl 

rıercent Percent 

2 
11,! ı ıı.! 

6 35,3 35,3 

~.ı 
ll,5 ıı,s 

23,5 23,5 
17.6 i 17,6 

17 000 100 o 

di 1 yap il ari 

1 ı>~rcent ' .. ~~~!~t 
2 11,8 11,8 

l 5.9 5.9 
2 11,8 11,8 
s 4i,l 4i .l 
4 23,5 23,5 

C~....!'lat:i~~ 
Percent 

17,6 
2).5 
82,4 

!QQ,Q 

1 
cumulative 

Percent 

23, s 
52,9 
82,4 
88,2 

100,0 

cı..~1ati'7'~ 
Per-cent 

ıl,! 

47,1 
sa,s 
82,4 

1uu,o 

cu:~~~ e~; e 
11,8 

17,6 
29,4 
i6,5 

100,0 
li ı it:hi,O ico.r~ ı 

dooru ur ile yilZlla 

ita'ti iiyon.mr 
tuaaıeit !katiliyor 
Tut<>1 ! 

2U 
11,8 
47 ,i 
s;g 

'1.00 o 

lS,l 
47,1 
94,i 

100,0 

89 

Frenuencv ( Percent P~~c!~t 1 c~r1;e~tve 
V~1H! ~~~~ 1~1 ~JfUII 21 11,8 ::·~ı 11,8 

i(atı irttyortm~ 

! ı 
23,5 

~,ı 35.3 
kararsizia z3;s 23,5 ss;e 
Utlllyc>rtıı~ 

Jı :;;~:; i 35,3 94,1 
;=n katiliyoru 5,9 s;g 100,0 

lüO ü ıw ü 

ur konusul;ınlar1 ;ınıua 

Frequencv 
1 ~~.H 1 C!!!~!!L~!H'e 

Percent Percent Percent 
va to ı<•sın Jk e 2 11,-'1 11,"1 11,, katılmıyaruııı 

katilıoiyoruın 6 35,3 35,3 47,1 
kararsizi m 

~ı 
11,8 ı 11,8 ı 58,8 

kati liyorım 29,4 ı 29,4 i 88,2 
tamam~n kat1l1Yoru 11,8 11,8 100,0 
TOtal 17 100 o 100 o 

sarulari cevaglua 

t"':-eeuencv \ ~erı:ent ! ~~~~~t CUDıulative 
~et"ce:-ıt 

a td- ~es~ıı ~ki e 
3 ı 17,61 17,6 17,6 katıımıyorum 

kati lıai yaruRl 
~ 1 

11,8 11,8 29,4 
kararsizi m 11,8 11.8 41.2 
kati li yo ruıa i ı l5,l ı l5,l 76,5 
tamamen htilivoru ,i i ,~~·~i ,z3.S 100.0 
TOUl 00 o 

'tense anlama 

ı 1 vaTıd r CLI!Iulative 
Fre(1UNK'V P~rc~nt PArç(ln't Pe-r«:~'t 

Va lı d l<esın ıl<te 
3 ı 17,6 ı 17,61 17,6 katilmivorı.ıa:ı: 

katilmiyarımı 

~ı 
5,9 ı 5,91 23,5 

k.!:.tiliyo:-ı= 54~ 41,2 ı 41,2 ı .. 
taıııaıııen katiliyorı.a 3S,3 3S,3 100,0 
Total i7 iM O ı iöO ö 

zaaanlarl kullansa 

Freauencv 
T vaT1d T cümuı.ı.ı:ıv< ı 

Percent Percent Percent 
v .. j<f -l'"~!"· tı<.e 3 17,6! 17,6 

ı 17.61 katılmıyorum 
kat:ilıııi)"O!'U!!! ? ll, S ll,B 29.~ 

karars1zim 3 17,6 17,6 ı 47 .ı 
l<at1 H yorum 4 n,s ı Zl, 5 

ı 
7o,e l 

tamamen katil iyoru 5 29,4 29,4 100,0 
TÖta1 ii 100 o lOO O 

nırkce cevi ri 

.Frequency Percent 
valid l c-.;::;.ılatw~ 

Percent Percent 
va ıd !'e:s:n.:ıo: e 3 17,6 

1 
17,6 ı 17,6 

katı ımıyarımı 
b:.!::il=iyo~ı: ı 11,8 •o • 

11,8 ı II..J,., 
kararsizi m 2 11,8 11,8 41,2 
katiHyörüiii 4 23,5 23,5 i 64,; 
taıııaaen katiliyorıa 6 35,3 35,3 100,0 
Total 17 100 o 100 o 

yanllsi buloıa 

viilTd c:u:•ul.:tt~• 
Freauencv Percent Percent: percen't 

V.a id ~@~1n 1k e 
katılmıyorum 3 1i,6 li.ö li,ö 

katilmi yorum 2 11,8 11,8 29.4 
kararsizi m 

~ı 
.17,6 17,6 ı 47,1 

Jcat:iliyorum . 35:,3 ].5, 3 82,4 
~amamen ka~iliyorum ,~·~ ,17.6 ı 100,0 
Tat.al 00·0 

yanlisi duzelnıe 

Freouencv 1 Percent 
valid cuıru ı at i ve 

Percent: Percent 
va "id ~es'!n ·~k e 

~ ı 17,6 17,6 17,6 
kaı:ı ı.., yorum 
kat:ilaıiy.:ınıi<l 

Jl 
ll, o ıı.s L~,"t 

lcararsiziıa 23,5 23,5 52,9 
ı<a.tHhorua 41,2 •1-1,2 94,1 
t........, katiliyon.ıııı 5,9 5,9 100,0 
Total 'J.OQ.() ıooo 



gr peki st:1 rdi 

valid cumu 1 a-t: i ve 
Frtauencv Percent Percent P~rcent 

va ıa ~i~W~~~~~uııı 2 ıı,a ıı,a 11.JI 

1 vaııa 

Va ll O 

Vd Hı 

va ı 

katilmi yorum 4 23,5 23,5 35,3 
!ı:ıırıırs.ü1;o 4 23,5 23,5 58,8 
katiliyoru01 3 17,6 17,6 76,5 
'tuaaten katiliyoruii 4 23,;; <3,5 100,0 
Total 17 100 o 100 o 

sp peki sti rdi 

ı 1 1 Valid ı cumu lative 
Freauencv 1 Percent Percent Percent 

iU:>!'!f!l<le j 3 l 17 6 17 6 t 17 ~ 'katılırnyoru:: , • · ~-Q 

kat;Jm~y~r~,,. ı S l 29,4 29,4 47 ,ı 
kar~~~lzıo; ı 3 17,6 ı. 17,6 ı 64,7 
katı qyorum l j. 17,b 1 ...17,b ı 8l,4 
UIWI•n k&tillyOI'Wij 3 11',6 17',6 i 100,0 
To ta 1 i 17 i 100 O i 100 O 

rd peki sti rdi 

- ~equeRcy j Valıd ı cuaıuıatıve 1 
JJ.e-rcen:t Peı-cem: Percent 

~i~~ ~ı ~6;""' 1 3 17,6 \ ı7,6 ı 

"·'ı kati ]mi yorum 1 23,5 ı 4 41,2 
k.ararslziı:ı;: 3 17,6 ı 17,6 53,8 
katiliyorum b jS,j 94,1 

23,5 t 
jS,j ı 

tatııaıııe<ı katil i )'MU1 l 5 ,9--i ;,g i 100,0 i 
Total 17 100 o 100 o - -

Fr~,cy rer•erıt 

~::r;~;~~ 3 17,6 

k~ti l:i ycn=:r 4 23,5 
kararsizili l 17.6 
k•tiliy:m::: 5 29,4 
usamen kati 1 i yor1 ı 11.a 
Te>!~1 17 100 o 

dinl~ peki5't.i 

i nı;ı lıut:un o 1 _gı>rdtılı· 

ı .recuencv 1 l>ercent 

valid 
Percent 

17,6 

23,5 
17.6 
29,4 
11.3 

ıcıo o 

valid 
fo'ercem: 

Cumula"tive 1 
rercent 

u,• ı 41,2 
53,8 
as.ı 

100,0 

l9,4 

52,9 
58,8 
94.1 

100,0 

CIMIUl~ive 
Percent 

V~ l- k;~~1=i;~~.::t 

ı 
41 23,5 23,5 23,5 

~ı n.• ka.t.i l•iyona u .• ~~.~ 
kararsizi e 3 ı 17,6 17,6 52,9 
kati livorua ~ 17,Ş v,ş ?Q,Ş 

team!'n kati liyor1 1~ ı 1~·! 1~,1 100,0 
Total 1.0 

valid cumulat:ive 

r
·.,-,-ı:====----+'="""~'4..;::;~~=-+-'""::·"--'rı:.:~'! ı-erc:en! 

Vaol ~=~i~~1~~~ Z3.5 
katil11iyofu. S2,S 
kororoi::i= 51,1 

va ı 

k4tiliyorunı 82,4 
t~n katiliyor. 100,0 
TıJtAl 

d@rslerin 1:ekrari 

es ı n ı ~ e 
kati1miyortMı 
kat.ilraiyorll'll 
karar:c>17111 
katiliyoruıı 
tanıanıen kati Hyor 
Total 

23,5 
29.4 
58,8 

100,0 

ı va ını-

va ı 

ki!!'S1n,!Ji: e 
katiloriyo,... 
tatil:oiyor.a 
kararsizi.a 
tatiliyana 
t:aaa.oo briliyoru 
Total 

es1l! 1 .~ 

b ri l:rl yon:= 
kıı_tilıri:ı_on:ıııı 

k.ar~rsizi~ ı 
kUili)tOMırll 

ta!!"-'""" u::iliyon.f 
Tot.a.l 1 

esın ı:ı. e 
k:&~i1;;i~:-;;;; ~ 

Ko.il1.i'}'onmt 1 
kar~";.:i;;,. 
kAt:i 11yvrWill J 
t:~ L-ti1iyer.: 
Tot:al 

Freauencv Percent 

3 17,6 

4 23,5 
2 11,8 
4 23, s 
4 23,5 

17 100 o 

soylenenler1 anlua 

Freouencv Percen1: 

90 

valid 
Percent 

17,6 

23,5 
u,a 
23, s 
·23,5 

100.0 

va id 
Percent: 

CUIIUlarive 
Percent: 

17,6 

41.2 
52,9 
7.6.5 

ıoo,o 

cumuıative 
· Percent 

5,9 

29.4 
H,2 
ŞŞ,? 

100,0 

5,9 

17,6 
4!.2 
62,4 

100,0 

CUJ1ulat1ve 
Percent. 

va ı~ !'Pc;lnılıı P 1 5,9 5,9 ),9 kati 1ai ton. 
kat1lr.y.,...,..,.. 2 ıı.a u..ıı- l7 ,6 f-
kara.rsizı.. 

~ 11,8 ll,& 29,4 
tKU~ 58,11- 58,11- 88-,2 
t....._, kariliyoru .~ ~~ ,~·~ 100,0 
Tl>U-1 -· 

.( 1 valıd ı 
cumuıat;ve 

Frenu.:ıon~ Per!:ent Percent Perc~nt. 
Valıd ]<••!"-•}lde ıT 5,91 5,9 5,9 ka ı:ı lııi vo.-uııı 

ka.'!:1ı=1Y~!...'":I ~ ı 17,6 \ 17,6 23,5 
ka:a~si..ri~ 29.4 ı 25!,4 S.Z,!! 
ka:ti1iyorum 

51 29,4 ~ 29,4 82,4 
't~ı katiliruna 3- l.7,6 17,ı; .._vv,u 
Total 17 iöö () 100 o 

kisisel bilgiler 

ı:re<m<!<lCv ~~1!:k cuıııulative 
Perceo.t: Percer.t 

va ller Kt:SHIIll(le 
ı 5,9 5,9 5,9 !cat;l!li1t'!"!DI 

kati 1ai yeri!• 4 23. s 23,5 29,4 
k.ırar$izi: l 5,9 5,9 35,3 
kat n iyOI'Uti 7 41,2 41,2 76,5 
t........., bt:iliyorw " 23, s 23.5 ıcc,o 

To ta-ı 17 100 o 100 o 

1Fr·.o ··.:~~~ -r ~~ ... -='lnt 
va lı d ı cı.ııııulatıve 

Percent Percent. 
va ıa !<esınilK .:. 

ı 2 ı 11,8 11,8 ı 11,8 k:sri1Biyor..a 

=~ .ı 
35,3 

va ı ... 

i ı 
23,5 
li',cl 

kati 1 i yoruııı 35,3 
tama;r,ı;n lı::ttiliycruıı 11,8 
Total 17 100 o 

hazirliksiz konusaa 

~~m~~~~~ l 
ka!"ars'!zi~ 

kati 1 i .;orwlli J. 
t:am.:.-;ı;so k•-:-il i y;:;;-· 

IO"tai 

23,5 
H,cl S2,9 
35,3 88,2 
11,8 100,0 ı 

100 o 



turkce kul engellen<!!!!!!di 

esın ı e 
katilııriyoruaı 
kati imi yorum 
kararsiziDI 
kati H yorum 
taıııaıııen katil i yoruıo 
Total 

41,2 
47,1 
82,4 

100,0 

farkli keli11e ku11ani.-'i 

ı ı Valid ı cuıııulative 
Freauencv Percent Percent Percent 

Vatıa ~"s1n 1K' <> 
katılmyoruıo ~ı 5,9 ı 5,9 ı 5,9 

kati 1nriyorum 31 l7,b 1 17,b [ 13,S 
Jc.ararsizi• 17,6 17,6 41,2 
katiliyorunıı $2,4 . - .. ~ 1 41,21 i;~! 1---····-········~-krnl~yoıua ·- .. v,ı; 100-,0 

17_l 100 o i 100 o i Total 

vaıuı ~:~~.,.l~~LIIl 

va ı 

bt'ilıaiyoruııı 
karar~ izi!! 
katiliyoruııı 
To ta ı 

esın ı e 
kati Jmi yerura 
ka~ilıııiyoruıw 
kararslzinr 
katiliyortm 
t;amaııen kati ii yor 
Tot.al 

soz alip konus;ıa 

1 1 valid [ cuıııulative 
Freauancv Parcan't' Parcent P•rcent 

2 ! ll,8! ll,8! ll,8 

~ı ;~·~ı 17,6ı 29,4 3S,3 ı 6-!,7 

-~ı 35:31 35,3 100,0 
.Ll 100 o iOO O 
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industriai Arts Facuity {"Frequency Tahies) 

ı 
! va '" 

ı 
l 

dersler ogrenci ihtiyacina JlOn! ogretildi 

-Kasın ı e 
b.t:i1::riyO!"'!-"n 
Katilmiyorun 
Kararsizim 
l<a.tiliyoi"'Un 
Total 

K.es1n ]~:e 
k:t.':11:::~}"":r":.ı::: 

Kararsizi m 
Katiliyorum 
Ta:r.:.'lıe:ı b.tiliyoru 
To~a1 

3 1 

si 
u 

lS 1 

<ü,ü 1 
40,0 

33,3 ı 
6,7 

100,0 ı 

:c:v.~ ı 

40,0 ı 
33,3 ı 
6,7 

100,0 ı 

<ü,ü ı 
60,0 

93,31 
100,0 

ı 

1!1 6,7, 6.?! 6,7 
4 Z6,71 Z6,7ı 33,3 

: i ~~:~ i ~~:~ ·ı ı~:~ 
ıs ıoo o 1 ıoo.o 

hz invilizcelli g:elist:irdi 

l•a; 10 ~l,ı ın~v.ru:n 

Kararsı zıırı 

i ""'.~nı;·o"'" 

ıva~ıa 

va ı 

ı va lı d 

ı 
L 

Tamamen kati 1 i yorum 
T~'l"_..l 

Kab lanyorum M,;) l ~;).§ B,3 
Ka.ra.r&izim · '2 13,3 • 13.3 • -46,1 
-.<ili)'<>rll!!! . 1 7 ı' 46,7 'ı 45,7 ı ~l,3 ı 
Tamaıırııan katilıyoruı;_ ı &_.7 5.7 ıco,o 
ıo-cai !~ !OU.U i ıı .. w.ıo.u 1 

nz bol ....... icin gerekliydi 

hz okuyanlas:: dahıt basar-ili 

rlahd :;~;~~;~:~ ~ t !!::ı !!:;i ~:; t 
ı 

Ka:ı::i iiyorurıt ~ t ııJ.U ı N.U 1 w.u i 
L-----~~~~~"~~·-"-k_•_,,_·ı_;_~_r_u~i~--~:~~~~--~~~~~:~g~!--~1~;~~-·~~~~-----ıoo __ .o_, 

ing kendi• ogrenirdi• 

lvcs.ııu 

ı 

92 

iki yil olsun 

ı va lı d Kesınlıkle 
katilııriyorın 
Katil ::ıi yorum 
Kararsiz-br 
Total 

1 
ı 

va ıo 

, ... 4,hl 

' 

a ı 

ı~"'" 

es n e 
katilaiyorum 
Kat1lılli)'l:ti"UIIıl 
Kararsiz;m 
K4ti1i)UI't.uıa 
Total 

bilinaerwn keli!Wleri 'tah!ırin-

k4ti ~i~i ;:o;um 
ıtatilmi:ı;-orurn 
Ka!"l!H"S izi m 
Kat:iliyorWR 
ıamaınen Katiiiyor 

Tota.l 

sorulari cevaplaaak 

NS.t:\IIIU)'~ı'UUI ' ' ... 
Kararsizjm -~ { 13,3 
=~ni;,·;:-:.::: 

~~ 
.. u •• 

Tamamen katiliyorum 6,7 
T~ll!~1 !~ ~ 

ana fikir 

• ..:-:-: ·=-:j"":":""~ . .-::: 

1 : ı Kararsizi m 26,7 
l(.:.f"iı;~,ıuı= ::?,? 
Tamaml!ıı k.cl-ciiiyorum 1 !~ı 6,7 
To'ta1 100.0 

ı. ı-. :'"':"":..-=:-:=·· .. .. ==:-:~ • 

' ı 
' ı 6,7 

1.1\. •• 11 

i ~6:7 i ~:~ 1 ı 
;~:; ı ' ı~b:b 1 ! 1t'lt'l" 

·- --··· ·-..~:':-

vaı1a ~esın '"'t! 
katilmiyorum lı 6,7 ı 6,7 ı 6,7 ! 

1 ~0.11\ol 

i 
ı 

K.ar-arsızur Zö,7 i 2h 7 i ~~.3 1 
Katili.yorum 53,3 s3:3 1 
Taıtıamen ~atiiiyorUI"I\ Jl .H,$ i ıtı·ı i 

86,7 ı 
.1UU.b- i 

To'tal 100 o 

okudugu. lle:'tni anlayabiliri• 

,..ı;~uuı::Oıoe 
Katiimiyorum 
x.;ı,-:i1mi~oru= 
j(Qi'CıYS"i:z1,r. 

Katiliyorum 
Tc'ta1 

Miiiiyuna 
WCoi1 

1 ~· ~.?' ~.?1 ~.?1 
' l n ~ 1 ı~ 1 • :m o 

' - ı .... ~ ı . -. ~ 1 --. ' 1 

1 ; 1 :~:; ı ~~:; ! 1~~:~ 1 
1 !.S ! 10-0.0 l 1~~ ~ 1 l 

1nferen'"b= 

-r j vali o l L\JliUl<l.rive j 
Frecg;ı:mcv 1 Percent Perc:enL Perten-c 

synonyt~ 



,.&ı .. 

l 

ı"'"" 
1 
ı 

! 

lvalıd 

ı. ı-esue!:!SX ı .. r"C4!nt: rcen~ Percent 

kati lKıiyorum 
Ka'tilmiyoi"'WWI-
O.:"'S.r:;:iı:: 
KAtiliyorUM 
iot:al 

b~il'~r;c;;um 
:c:ı::il:aivor-ı:a 

11\'ArarsfZilii 
~t;i1iY9~\IIn 
Tt-t:a.1 

Ka'tiliyorUII 
- .. - .. ı. 

~ı 
6,7 ~.7 1 

6.71 13.3 13.! 1 20.0 
, 1 H,! H,l ı n,3 

ıÖ ı 66.7 66.7 ıoo.o 
1> 100.0 ıoo.u 

1 
2 1 B,l 1 H,l 1 H,ll 
~ ll.J :n. ı 4.;'1;,7 i 

1 31 zo:o ı' Zü,O ı .~·.o7l 
5 ll.l ll.l . ~--

l ısı ıooot ıoooı ! 

lrnrtt•.ıı:.ulanıar1 iravr.-.OJ 

n~. 

~~·~ ı 
.L~~:~ I 

Katı lmıyonrn 26,7 26.7 
Jtar-arsıZ,m ı l'l i 4U,tJ ·ı 41J,U ·ı ı:.tı,/ ·ı 
Ka~i)iyorun S l 33,3 . 33,3 ıoo.o 
ıo"taı ı ı~ ı ıuu.u ı ıw.u ı i 

sonra ne soyıeyecegını -un-ın 

uti1il1yortml ! i 40,0 1 ;;o,o i 66,71 
Ka~aıasi::till 21io 7 , ~l.} 

1~ i 
2~.7 • 

Ka'tı rıyoruı. 

ı~:~ ( ı~:61 100,0 ı 
Tottl 

dusunce1e:ri: yui~d-

lvahd 

1 va lı d 

i 

va ı 

j Yalı d 

1 
ı 

lvahd 

r .. z::iH;,•::r-7. 
Total 

CY yazıoa 

ı Froqü•r·ıı Fercenr i 
Ka:tı lmıycrlAt ~O ,O 
K~~~rs'trtm ı 31 20,0 ı 
Katiliyorum 8 53.3 
·ı uaıııen Kat ii i)'orı...- • ı 1 • 
Total ıs 

re.sai .e:kt.up 

baglaclar kullaıı.a 

katılııı:y~r""'l lj 6, 7 j 
Y..a:-.a:-~1Z1.e ~ • :.'S. 7 , 

K;;ılil iyur·um 
1 10 l ôô. 7 t 

'T:rt;;"! 1 ıt . ım n . 

93 

G,7 ,. 
ı!S."! • 

66,1 i 
'lM!"!. 

.tO n 1 
93.3 
ıoo,n 

u, 7 ı 
H.~. 

ıCs.i,O ı 

Valid ! C!..~ :.o latiV!! ! 

Kat:ilrniyorı.ım 
Ka.-arsizi~ i 
K!ı.tl t'ıVOt"uııt ·i 
~~~ ka:tiliyor~ 

~ i 
• i 
ıl :.:: . 

B,l ı 
40,0 • 

/1"1,1 ı 
6,7 

..., ......... 

ı;.pr'("PnT 1 PPI"I"•nT' 1 

>n n 

;~:~i 
~.- [ 

100,0. 

i c.ı.:nıuia~;..,. i 
i "';.oei·ı.~;ıı. • i 

l3.l ! 
.,. ' 1 
40,C • 
ltı 1 1 

::~:; ı 

!3. 3 

16. ,,· 
es, i . 

" < ı ıc.-.o.o. 

N:ır~rs.i'Z.im i 'l ı ttı,l ı ttı. r i w.-J,'J i 
Katiliyo:um... ı 8 ı 53,~ ı sı.~ ı ;ı.; ı 
~;-~~~ ~~~~ :~;~-:.1 ı; j ıog·~ j ıc~~; j !7:.: j 



ı 
~ 

d ogru gr i 1 e kcnus:=. 

va 'lu ~ı::ı tnı yona 
lCi!.fit"fSiri• 
tca'tiliyorı.ııl 
'l--=.1'\ bt:ilf~--w 
-:-:u ı 

; 
3 

15 

~~:~lı 
zo,o 
1~~·~ 1 

gr tonasulanlari anlaaa 

Va lCI ~-~~~:u-

~iii~~;;. 
~zı:ı;:.:ı kari1i~ruıı 

~ı:al 

T~.ıııen ktti1i)'Qn.nf 
"!~1 1 

Frequ.ncy } "-rc:an't 

~ ll ~~:~ 
6 40,0 
2 n.!t 

15 100 o 

aıısa anı.-

5.7 

6,7 
!~-~ 
45,7 
26.7 

J<lü.ll 

r-·,.·· 
ı 

ı ,::: ı 
ıc._~""1:1• ı 4C,O 1 
tcztiliyoru:a 33,3 
;;.;,;;;;; ~~:~:1Uf·w" f:#.; 

r· .. " 
ı 
ı 

(vaiıa 

Te31 100 0 

yanlisi bulu 

~lisi ilkrzel'be 

:~:~ 
zo,o 
.H,S 

100 o 

va id 
Pel"'t:8nt: 

~~:~ 
86,7 

ıvo.~ 

cumu ative 
~rı::~nt 

~~:~ 
86,7 

ı::-.. ?.0 

5.7 t 6.7 

!~:;! ~:; 
46,7 ı 73,3 
26,7 100,0 

.t{j\j.ÜJ 

1 
ı 

<r.i1!!!i)'<"'"" 1 ·ı 26,71 26,71 41.),0 ı 
tr:a.nrsizi• · s . 33,3 33.3 73.3 
U!:iiiyon.- ı •ı 20,1 ı 2&,7 ı 100,0 ı 
Tc<ra1 _ ıs. ıııo,o. ıııo,o. . 

va 111 

Va lG 

!(e~!!:l !k e 
Kd."t..II'-O"j"Ur"\l:n 

Katilmiyon.m 
i<S.r&r!.~r1rn 

Ka.tiliyONII 
~:ot~ i 

t<.es1!:' }~~e 
~Htti!~)T.~~ 
K.atilmiyonn 
~'?:~~ ..... i.,i-.. 

~~!~iyorun 

94 

ni poklstin11 

Frequencv 
1 

7 
3 
2 

B 

3 

4 

Percent 

~ .•. 7 

46,7 
33,3 
13,3 

iOO·C 

! cı.=-.:la:h .. : 
Poi"C'ent 

6, 7 6,7 

40,0 ı 46,7 
40,9 n,7 
6,7 93.~ 
6, 7 100,0 

100 o 

In 
Per-cent i 

ı , . . ımu" .,"J,. 

•. ,T 
46,71 
33,3 ı 
13,3 

"'OC· C 

Percent 

~-' 
53,3 
36,7 

100,0 

CLrnulative 
Per-cen-t: 

20,0 ı 20,0 

26il7 26,7 
40,0 4<,,0 ı 
ı3;3 13,3 

1nO 1.00..-0 

20,0 

46,7 

ı::~ 

i Va id ·"f:~~=~~~---== 31 20,0 

3 l ıo,o 

20,0 ı 20,0 

1 Vahd 

!l";.d~ i 1rrr~ y~ı·ı..ıt 
~.ar-arsır.m 
rb:~1-;yo;-;..-:: 

Toh1 

! i 33.3 

ı; ,~~:~ ı 

derslerin t:ekrari 

it;.:::~ i "t ·,·~ --~ 
Total 

~~~~Y.:rl;~;""' 
ıca:tilıti)'Oruaı 
k(!rşrsinı:ıı:. 

Kat.iliyorUII 
T~rı ~tn"t;.;,;· 

To-ral 

tondilli ihde 

i3,; ı 
13,3 
Gö,7 ı 

100,0 ı 

20,0 40,0 
33.3 • 73.3 

,~·~ ı 100,0 

il:.l ı· 
13,3 
öö.r J 
ıoo,o 

ııt.u l 
33,3 

100,01 



1 ~~!~l: cur.ıu at Vf: 
Frequency Petı:ent ~rcent 

1 va 10 ~:~~q~;~~ 1 6,7 6,7 6,7 

va ı 

·,-,,,. 

k4t11nı1yorunı 
Karars12111 
Katl'}1)'0ı"ı.lıl 
Tota1 

~~~~:i~~\0= 
Rt:i1iyçrı.:ııı 

1 6,7 
6 40,0 
7 40,7 
ıs 1000 

1AO Stllt'Ut ~ 

6,i 
40.0 
46,7 

100 o 

20,0 ı 
.6.7 ... 
6,71 

lM·9 

13,3 
53,3 

100,0 

26,7 1 
73,3 ... 
ıöö:ö 1 

kisisal bilgiler 

vi "!id ~ul.,:tive 
Frequency Pe:rcent: Pe. n::!!: nt. Percent. ..... ~ --.~ ._ .. ,r 

26,7 26,7 53,3 
11,~ l•.• &3,7 

Tamamen katiliyoruıı ,~·~ ,~·~ 100,0 
Total " 

ka:t11raiyorum ı 

~~:~i Kararsiztil :1 
M"tii-:-ıı~r\:il 

'~ı 
J.l,.l 1 

Ta.ı:ıaı;en ka:t111yooım 1,;:~! -r.-.:-:~1 

hazi rlUsiz t.onus... 

i ı' B,; ı• 
A !fjı,7 

i i :~:~ı 
l~ i ı~·~ i 

~!:~ t ll, S j 
ıo.o 

JJ,.O 1 ;;,; ı 

"~:~! 100,0 

' 

95 

F~eauencv j Pe!":ent 
-..·aı1ü 

Percent 
va ıd k>tı 1YO.I"ı.r. '· <o~ 20,0 

vaııü 

karaı-sizim 6 ı ~o.c 40,0 
Katilmiyon.rı 4 1 25.7 26.7 
Ke:sin1ikle i l3,3 J.3,3 xa~ 1mi yon.rn 
ıoı:a1 1> 1 ıcu.u ·ıuu o 

farkli kelime kullanimi 

soz al ip konu !al. 

ı, ı ı Vali.d 
Fr·~uenc.y P1u·c.ent. Percent 

~ . .,,.,.,... ı 

~~~~~~~ 
Kararsızım 

~~:~iynn-. İ 

~i~~~m~~ô·~~ ı· 
K.ı:ı.ti 1m..i yer_-,;. ! 

Kararsizim ı 
Ketili>'or!D. , 
Tota1 

3 i 20,0 1 
• 1 
~ ı ~i:i 1 

ı~ i 1·~·6 i 
mulakat 

.. ' 
tı,l 1 

20.0 ! 
•o,, ı 
2E.? 

:co .o 

20,0 

:?e,f.!' 
53,3 

ıo6'6 

Cu:iiil!at1•;~..: 
Percent 

20,0 
60,0 
86.7 

J.OO,O 

cumulative 
Clofo"J:~Iı! 

6,7 

13,3 
60,0 
ıoo,o 

CU;.ulative 
Percent 

20,0 

~v-,o 

93.3 
100,0 



Commonication Sciences Faculty (Frequency Tables) 

d.r,ier ogı.-.tJC; 1b~lyadna go,.. ~,..tridi 

~l"'tQuene Pe re: eM 
PV21ı~ o=ıl2t: ve 
Percen-t Percent 

va ıcı ~~lqııl~~~um 13 16,0 15,0 16,0 
kaı-il~t1yvrYRJ 27 33,3 33,1 49,4 
kı.ra.l"sizi• 15 1&,5 1&,5 67,9 
t.a'tilfyor.ım .. n,e n.• ,jt'.J 
t:&N.~n ka:tiliyor"u 2 ı~:~ ,__..~:~ 100,0 
T~t.ır.l !l 

al.,s olıtav- hz ep. b:zaRctir 

van o_ Olilut<l.~lW4! 
Percent: Percent: ren::::&Rt: 

kati l.ifyorum '·' '·' 3,7 

:i'l}~iiiua 9 u, ı u, ı 14,1 
lS ıa.s ıa.s 31.1 

btiliyorua 32 39,5 39,5 72.8 
n~~". k.~'tf.l.f.i!~~·- 42 ~~~··~ :;'7 •• :? 100 •. ~. 
Tcrtal S1 100 o 

la tng1112e•t ge1tsi.trd1 

aııa ki_~~q.J~~un 
bt1lıırtyo.-ı:rı 
kararsi:ziın 
lati1iyon.=ı 

;.:.a.-;ıen k&t:i1iyorw 

ı 

• 10 .. 
21 
11 

1,2 ... 
12,3 .... 
25,9 

1JlO o 

1,2, 1,2 
1,9 11.1 

12,3 23,5 

10.15: i 74~! 
25,9 ıoo.~ 

1JlO o 

hz de: verilen odevler ing 09re,.._ yardi~~ei_aldu 

va Hı ki~H.iYO~uın 
k&til•iyoru• 
k•ra;~s~.Jll'! 
kat1liyoru11 
taınaıııen katiliyoru 
Total 

l!'ıt ll'ı! ll', .. 

20 24,7 24,7 32,1 
.u ii',J ı:ıı,i: ii:~• 

31 38,3 38,3 &i, 7 

:~ - i~N i~:~ ıoo,o 

laz bel-. tcta gıa~tlt)'d1 

l"'r:ıtqu•tiCY ~•re• n-. 

v• 10 ~:~i~J;~~um 2,5 

k4til~i)'1ılr.utn • . .. 
karal"'sh"ia • 9,9 
katiliygrı.= •• J7.0 I 
taınamen katiliyoru " ~~:~ Tau.l 11 

prov iht ing karsHadi 

4 1 ~ k!~H~~~;~~ua 
katil•iyol"'um 
iJ.ar-•r._;.;. 

~:!!!!~o~~;ıiyoı-J 
Total 1 

1 va ı o ~~~j!Dj~~Uil 
kat'ilmyol"'ua 
lı..&rvsi~i• 
•a-ciliyor• 
taııuııen ka:ti 1 i yon.ı: 
Tot.~ı 

FreQuency l Percent 

ı• ı 

!~ı " 2 ., 
12 

3l 
12 
13 
13 

• 

u.ıs 

49,4 
.:;:,;: 
ll,l 

2,1 
1M O 

14,& 

3&,3 
14,& 
16,0 

ı~:g 

va .,a_ ... ,. .. ,.. 
2,5 ... 
9,9 

J7,C 

.~~:~ 

p~~~!~1: 
14.G 

49,4 
;:;:;;: 
ıı.ı 

2.1 
000 

ı-t,a 

l&,l 

ı"'·' 1!1,0 

ı.~:~ 
hz. okiayaalar ......._ basarili 

F rec:ı.uenc'f ., Perc::ent. Perc::ent. ( 

va ıa ==~~f .. ~~~ım ~ı 
... 

···ı ku i lll'li yoruın 22.,2 

:!:!ı icac-ar~h:in .. ı 3-4,'3 
katiliyorum 20 24,7 24.7 
taına;ı-en Mti1iyoru .i. ıo~:~ ı~:~ Total 

f~ueft<:y 1 P6t"C6nt 
va "\d 

Pecc:eııt 

a ıo ~=~~Ç!i~6~UII 

ı; ı 
9,9 9,9 

Ut11ol~oruıı 17,! 17,3 
kararsizi-n 9,9 9,9 
b:r:i liyo,.ua 

29 t 35.8 lS. ll 
tu"",.;; ka.;:niyorr.. 22 ı~:; 1~·-~ Tot:al 81 

cu.u at'\ve 

2,5 

1Z,3 
22,2 
sa.3 

100,0 

Cup-:ı.~~~~ve 
l.:f,l 

64,2 .... 
97,5 
ıoo.o 

14,& 

53.1 
fj7,9 
&1,0 
ıoo.o 

. 
Perc::en't ... 

32.,1 
E5,r' 
91,4 

ı!JO,!J 

C~~u~~~~ve J 

9,9 ı 
27.2 

~;:~ı 
ıoo.o 

96 

ing kendi• ogrenirdia 

valid cuıııulative 
Freouencv Percen't Percen't Percen't 

va "a ~es_n !• e 
kat11•1yorug 5 6,2 6,2 6,2 
kd~11111yortıll 22 27,2 27,2 )),) 
kararsizi m 18 22,2 22,2 55,6 
ku111yoruıa ıa 22,2 22,2 77,3 
t......,n katiHyoru 18 22,2 22.2 100,0 
Toul 81 100 o 100 o 

ikt yil olsun 

i Freauencv ~~- .. .ı. ~ ...... ··'·-~~ Percent Percent Percent 
ı Yall<l ~esı?_l.]~!• u 30,9 30,!1 30,!1 kati1MiyoruJII 

kat.i llliyonB~ 13 16,0 16,0 46,9 
J kararstztı~ 14 17,3 17,3 6U 

kati liyorUN 14 17,3 17,3 81,5 
ı ~anıaıııen kati ıtyorın iS H,s 1$,S iOô,O 

Tot.al 81 100 o 100 o 

•at otuyabiliri• 

freın.Henl!!y Pef"e~nt l P~~!!~t J c-:.,ur~~~\ve 
Valla ı::m~~~O~UI! 9 11,1 ı 11,11 11,1 

kati lrai yarura 27 33,31 33,31 44,4 
kararsizi nı ıs 18. s { 1.8.5 t 63,0 
kati li yorum 25 30,9 30,9 ı 93,8 
taRlamen katiliyarın s 10~·~ i 10~·~ i 100.0 
Total 81 

bili11t1eyen keli .. leri tah•in 

Freauencv ı Percent ı p~~~!~t l c~~.~a.'n'ı:"e 
V«ıl• ~e;r·Ht ~c e 

4 ı 4,9 ı 4,91 4,9 kat ıım·ı yorum 
lcat:ilndyorun: 

g ı !;,! ı iUI !6,0 
kararsizim 14 17,3 33,3 
kati liyorus: ~? fi4,21 64,2ı ?7,5 
tan~am~n katiliyoru 2 2 5 m;:~ 100,0 
To!:.a1 s• ıco:c 

FreOUI!IlCV 1 Percent 1 P~~~l~t ! cu~r~"e~ir 
va ıa ~··~n ~·•• 

2 ı '·'ı 
2, 5 ı 2,5 katlll'llyorwm 

14,81 katilmiyorum 12 14,8 17.3 
lı:llrllrsizinr 

l? ı zı.o 21;0 i 3ö; 3 
katiliyorum 48 S9,3 S9,3 97. s 
tftlll.4men lra-riHyaruı 

8~ i 2;5 i 10~·~ i 100;0 
Total 100 o 

cevabin bola-.anu bulabiliri• 

va id cucuJat1ve 
J>r:u;uor.cv Percant: Parcan't P1t!:"'Cant: 

va 
lQ k:~i~~i;~~ 3 3,7 3,7 3,7 

k~ti lnriyorımr 14 17,3 i7,3 iı,ö 
kararsizili 16 gı,s !?,S 40,7 
kati li yorımr 43 S3,1 53,1 93,8 
tıuııuen katiliyor" s iı 6,2 to.~:~ 100,0 
To~al Si 00 o 

ana fil<ir 

Freauencv Percent · j P~:~!~t j c~r1aeı:;tv• J 
va ıa mn . .ı;~~um 2 2,5ı 2, '1 2. s ı 

katilmiyorUt:l 13 16.0 16,0 18.5 
kararsiziıa H 2~; 5 ı 2ul 4i;öı 
katiliyorum 37 4S,71 87,7 i 
btm:<ıntPn ka-t111yoru i() iU ii;j ı 100,0 
Total 81 100 o 100 o 

ta r•• :YOn tani 

Freauencv Percent J P~~~!~t 1 C~~c"e~:e 
va ı cı k:~' l.;ri ~~~un 5 6,2 \ 6,2 1 6,2 

kati1ıniyoı-un H 
18.5 ı i~:~ 1 

24.7 
kararsizim 13 16,0 40.7 
kat1llyorıııı 42 51,9 51,91 92,6 
t:amamen katiliyertır 6 1~·6 i 10~·6 i 100,0 
Total 81 



va ıtı ~:~Wmi~~~= 
htiııniY"rtı!!! !S 
k&ra.r"Sizitt 2S 
tu11f~nre !'! 
;~n katiliyoru 2 

inference 

... 
!1!,5 
-30,9 

"'·z 
.~·· 

l .~al ıd 1 C;T:OJlatlve 

tVa:l'ID k:;{ı;..;yorutı 2 2,5 2,5] 2,5 
k.ati "1&" . 19,1 19,1 22,2 
'karars\zhı 11 iM 13.& ı ıs:.a 
katililorı.ıın 50 61,7 61,7 97,5 
t~lcctiH)'Or"" • l,i ··~i IW,i 
Total • ıoo o ıoo o 

.,.,....,. 
Freaı.ıencv J Plll!r-cent' i P:~~!~t 1 

·la-:i.,. 
~:-cent 

a 10 ~:~i1zi~=~ı= ·ı ,:::ı k.atibrlyorı:ııı 

~~ı kararsizhı 25,9 
U't111J~T'U'lll " 110,7 
taınaıııen k&ti liyoruı 3 ,o!:; T::rta1 

inst;racı:iaa 

ıı:requency Percen1: 
ı va ıuı k!:n~i ~~lm 

hti1Miyııır~ın 
iı:ararsi%ia 

4 4,9 

12 14oS 
20 24,7 

ka:ti 1 i yoru. 
t-n fc .. •ili,-.r• 
Toı:a1 

va 10 ~!i~~i~o~;,ı;ı 
katil;ııiyoru:ı 
kararsizili 
t.atiliy=rt.ın 
t~n bti1iyoru 

V&I'JQ ııı:e:nnn« cr 
U.tilaiyc:-=t 
lt&<tiloiyorUII 
tararsizilA 
katiliyorun 
~ıııtıııotili~r· 
TOt"&1 

~9 4&,1 

~ .~·~ 

8,6 

10 23,S 
19 23,5 
33 4G,7 

3 3,7 

Frequency Percent 
1& 19,3 

31 !1&,3 
9 11,1 

20 24,7 

• 0,2 ., 000 

koma:solanlari kn..-

FreQuency P-en::esrt 
1 vaıuı !'esını1tc:ıe 

b'tiloriy~M.;:~ 13 16.0 

k.atflnfyortn 22 
kararsiz1ıt lS 
\amtroi'uii 24 
taıu:ı1en ka. ı: i ı i yana • Tet:•1 ii 

• 
10 ·~~il.i~o~u• 15 

b:il•i;-urooa .;:.;. 
kar-arsiz-Ta 21 
k.&t:ili~rua 12 
t.uıu:en tniliyor-u 2 
Tota1 31 

27,2 
22.2 
29,6 
-~~~ 

100·0 

18,5 

.;:.:.ı 

25.9 
14,& 

2,5 
ıcc o 

sozsel an.a f'itri anl.-

ı fFI"ıiQIJencV rercen't 
!'ata ~-nın 1~e ! ll 13,5 
ı .......... _ ı 

kat:i lni yar-un 16 19,& 

~ororoi•i~ r~ 24 29,0 
iı:.at:iliyorUM 23 ~4,6 
't~n kat:iliyor .~ ı o!:! To~ .. ~ 

4,9 J ... 
;;:~i 29,5 

SS,6 
co, 7 i ,es,, 
,~:~ 100,0 

4,9 ı •.• 
14oS 19;8 
24,7 ı 44,4 
4&,~ ı 92,6 

10~·~ 1 100;0 

2~:~ ı ,~::ı 
23,5 55,6 
40:,7 f 96,3 

!·: ı 100,0 

~~c!~t i ~r'c~~"'tve 
19,3 ı ı.;,3 

3&,!1 5&,0 
11.1 69.1 
24,7 ı 93,8 

~·~i :.c=, c 

~~~t: 1 '"'~~~~;e 
16,0 i 
27,2 i 
22,2 
29,61 
4,9 

iöö·ô 1 

~::!lı 25,9 
14,& 

2,5 
1000 

16.0 

43,2 
65,4 
95,1 

100,0 

18,5 

s•.• 
32,7 
97,5 

100,0 

P=C;~1: ı ~~~--~~-
l>.Sı 13,6 

19,& 33.3 
29 •• , 1§3.0 
34,6 9i,S 
z.s ıoo.o 

'""·" ' 

Va ld !'•sınıı e 
k.atilaiyorun 
.lı.;'t1la1;r~r;.;ı; 

k~r~rsi%iJ!ı 
katili10r-u. u""""" kat11lyoru 
To-cal 

13 15,0 ı 16,0 ::.6,0 
ı; 23.5 23.5 Ji.i 
26 32,1 32,1 71,6 
20 24,7 i 24,7 96,3 

ai !,~ ıo~·~ ıoo.o 

97 

sonra ne soyleyecegini 't:aflain 

V0\11<1 
F~enc;y_ Percent Percent 

V. ı Hi 
~:~i~mi;;um 21 25,9 25,9 
katilmiyorum 25 30,9 30.9 
kara;sizia 27 33,3 33,3 
kati liYO!"U!!t 7 8,6 8,6 
ta..~en kuiliyorlö 1 10~~ 1,2 
Tot:~1 ., 

1<1~ n 

--- ·- va lTd·· 
Frequency Perc:en't Pe re: en-ı 

! va '" ~:~;~ .. ;;~ .... 1 1,2 1,2 

kati l11iyoruıa u 14,8 14,8 
;c;•r•r.sizia 17 2~,0 21,0 
kati liyorll!l 38 46,9 46,9 
t~n ku;ı;)'<>r .. ı:; 16,0 16,(; 
lo-ra i 81 100 o 100 o 

odev yazıoa 

va "!id 
reaw<ncv Percen~ Percen~ 

VA 1u t:~;~ .. ;Y~::... 3 3, 7 3,7 

kati'i•iyot'Vftl 18 22:,2: 22:,2 
kararsizili 16 19,8 19,8 
ir:stiliyon. 33 «u, r .ıu,r 
ta:ıaıııen kati li yo rw ll 13,6 13,6 
Tera i 81 100·0 100·0 

1s ııasvurusu 

cv yazıoa 

l valid 
Freau---=. Percent. Percent: 

ı va 10 r.P-;.ın ~· P 6 7,4 7,4 katil•iyo....., 

ı 
kat1 tll1yonıoı 14 17,3 17,3 
kararsizia u 14,8 14,8 

l 
kat111yorı:ıı 38 411,9 411,9 
taaaaen katiliyorı.t ll 13,6 13,6 
TOt~l 31 100 o 100 o 

paragraf YilZIIll 

V4hd 
Frequency Percent Percent 

va 10 ~i~lıi1~o~ } l,7 },1 

kati 1.-iyon.a 13 16,0 16,0 
kararsizili i6 19,3 19,8 
tatili yan- 37 45,7 45,7 
ta."~aı~En katili )'<>ruı 12 14,8 14,8 
Total Bl 100 o 100 o 

reSiri --tl:usl 

ı valid 
Freıa .. e~ F-ercen"t Fercoent 

J va ıa r.esın ]~~e s 6,2 6,2 k:!!ilsi)'Onl!! 

ı 
ltatilı:ıiyonn 22 27,2 27,2 
k.ararsizi!l ıs 30,9 30,9 
kati 1 i yorum 23 28,4 28,4 
""""""" katiliyons 5 7.4 ?,4 
Total 81 100 o 100 o 

aııl .. butunlugu 

Frequency { Percent P~;c!~t 
V4f1Q ..:e'Stl'1ııııoe .: ı 6,2 6,2 

~:ız.i l~iyo~:.;:ı 
U:il:ıi;':):-..;:ı 

i8 1 
"" .... ~ 24.7 

kararsizi nı 34,6 34,6 
b:i li;-or.= 21 2~.9 2S:.9 
ta.Rftn katiliyorw 7 8,6 8,6 
T-ul. .. 

"'" o 
__ıcc..o 

curoulatlvt! 
Percent 

25,9 

55,! 
SO,l 
98,8 

100,0 

-curnrla."t.ive· 
Percent 

1,2 

16,0 
i7,0 
84,0 

l.OQ,O 

c~ur~~~tve 
3 o 7 

2!,~ 
45,7 
86,4 

100,0 

cım::.:l:ı:tiv: 
Percent 

29,6 
49,4 
91,4· 

100,0 

cuıoulative 
Percent: 

7,4 

24,7 
39,5 
8!1,4 

100,0 

Cüiiıü ilffVıiı: 
Percent 

3,1 

19,8 
l9,S 
85,2 

100,0 

CUIIulati ve 
~,..;-~nt 

6,2 

33,3 
54.2 
92,6 

100,0 

CUI!!Ulatıw: 
Percent 

6,2 
JO,S 
65,4 
91,4 

100,0 



va ıd :~1m\~~~ 
ka:tilni)'ol"un 
U.ra.r~'izi-. 
....... tti.l~r'\llllo 
:.marıen kati liyorwı 
T~'!sJ . 

va ıo ~~s1n 1~~ 

·k~~i~~~·~: 
k~rarsi:ı,ia 
bt;li,oı·uın 
~n kariliyorı.ıı 
T--:•.;>l 

'lf&llQ :!~;1wri;!~uııı 
ki!tillliyorım 
lcararslz~a 

kaıdliyorım 
ı:~ıı btili)'l:lı-u 
'rota1 

3} 3,71 3,71 3,7! 

1<1 17,3 ı :!.1,31 21,01 

iq !i:1ı· ~:~ı. -~:~i 
~ 1 !~~·~ .. .!·! ıoo.o \ 

.. '_.ıl •-•! ···! •.• 
20 ~:~1 ;!:;[ ;~:; 
sı ı s~.s i s.. s ı >1.< 
.~ 1 ,.!·~ ! . ..!:~! 100,0 

. '1 '·'1 2·'{ ı,si 
~ 1.4.! ı ı_:.~ ı r·~} ...! .::! sti:~ 1 ~:i 
ı< i u, ır ~.s ı ~a.a 
ısı ıuuı..ıi ı~u· 

ı-"g ~~{V~~"" ~~ 

1 

t 

kaı:il•iyoı:u­
u..-ııı,..?;ıı';., 

lr...Liliyur·uaı 

tuuen katiliyoru 
TOUl 

,. ı 

·:ı 
n! 

doir» vr , le konusc:. 

va ıa ~~ii~\~~~ll!! 
korıti la~ i yonm 
kar-arsi.l!iıı 
bti'li~ı.c 
't'aMnen Ka·d i i yoru 
Ttı1'=-1 

···:ı nu
1 2,.&,7 

••.• ı 

,~·~1 

g,r k0MIIsula.n1ari anl-.-

,.. "' .k~"'11t 1«' -~ 
kı:.t~l:'fy~rt= 
ka:tillıiyorua 
~aıoar~·i.d~ 
btiliyoru.t 
't~ ... ~~""tj!jy;,.r.: 
ie't.l~ 

a ıa ~~~~~:J~~~= 
b.ti1:;,r=:-ua 
kat'&r'SiZill 

=~eı~~iliyoruı 
T:ıt:~l 

• r u. ı ı 
23 ı 2 ••• ı 
l~ ı 2:8~4 i 
23 2&,4 ı 

_! 1 li"!·; i 

Fri!Quenc 

u.ı·ı 
2:&.4 

~::li 
».7 

3,71 
~:~ı 
"'-•ı 
.~-~ı 

'·'l '·' 1 
4,9! 4,9! 

7.4 ı ·-·ı sı.9 51..9 

~·~ l ~~-~ t 

" 3,7 3,7 ı 
. ı 

~ı ~.: 

~:·ı 16,0 

~G ı ~"'·"' ...... 
24 29,6 ıs.• ... 

ı~:~ ı 
51,9 
0<,1 ı 

100,0 \ 

11,1 

39,S 
~?.~ 
9&,3 

lW,O 

3,7 

2!,.1} 
37,0 
a7,7 

100,0 

'·' ... 
J.~.o 
67,9 

l.Jjoj,V 

3,~ ı 

···ı 25,9 
f~,o\ 
ıco,o 

·\'S. .... 
~~~.;..j~~;um 
lt~=t?; J.~ Y.Qn~ 
kararsiziın 
l<~filir~r!i#! 

98 

ı ı 'Yana lt"-lt~ı•.ı..rrt~ııo ı 
Frequency Percent Percent Percent 1 

6 ı 7,41 7,41 7,41 
n.l ,~" 

rı ı 
1~.1} ı ~:!j 25,9 

l4,S 1-f.~ 
tamamen katiliyorum 
Tot.J 

~, 
ııı. .• 

25,91 

~:~ .. 
~.al 

. 16,.0 1 100,0 
_ıoo.o. i 

l V3lid f!l!i1!ıll!riy~ 
Frequency Percent Perce~t Percent 

va lQ k:~~l,.ii~~Ufll ~ u! 1!;? ~;~ 

ka."ti lati yorum 9 

i!:i ~ 
11,1 17,3 

karani2im 18 n.t ~9.~ 
kniiiyorUI1\ 39 48,1 48,1 87.7 
Unı<\lll•n kat11Woru lO ız.~ ız,; 100,0 
Total 81 100 o 100 o 

yanlisi cıu,.elnoe 

FJ:I!n!J!OC.l_ Pe:rr.errrJ P~~!~~,. \ cu;ı!'r!("a;~;'e 
v~ıuı ~:m~ı~~~Ulll 

~•till!'iynrııra 
kararsizi m 
h~nıyorwoı 
u~~anıen ka~i li yor'" 
touı 

Vtt lU ::~il.:ri~o;Uıl 
kotilıaiyoruıa 
kararsizi m 
kAt"i li.JSU:'UCII 
~aıııaıııen ka~i liyorıo 
'fatAl 

~sın J ~ 
kati1ıw1 yoro.ıoı 
ka~il11iyoruıı 
k:ırar~i ,.;ıs 

kuiliyorum 
uıııaıw~iı kati Hyor 
Total 

estn·ılitıe 
kati1!1iyorımı 
kati l"i Joruıı 
kiırıırsi zi !1 
!:.~::.;~ir::-:.;;: 
tlllla!len katiliyo 
Total 

va"" ~:m.i;o~ ... 
.~~~~J.~Y~.r~ 
karars1z111 
katiliyorUII 
raacuıe., ka'tiliyoru; 
To_taJ 

l 3, 7 ı 
ll ;~:; 1 25 
n 3~. J ı 
ll 13,6 
A'l f ·ıon n 

gr pele i s tl r&i 

~e~Percen~ 
• ı 3,G 

~ı 2~,9 
ıG,O 

u ,.,.~ 

~~ı .9,9 
100." 

sp pelı:i sti r<!i 

F~uengı_ Per cent: 

lO 12,3 

27 .~?,? 
20 24,7 
ı o 24,7 
4 4,9 

!!1 "~o.n 

.ıliJJlaoe pekiso 

1 
ı· 

esın ı e 
:t'at1 J11iyonJ:i3! 
kati lıoiyoruıw 
kararsizi s 
kuiliyorum 
;:uaun .JJ.ı:riJjy;;r 
loul 

necıuencv 

9 

30 

3,7 ı 

1J.6 ı 
30,9 ı 
:ıs;:ı 
13,6 ı 

100.11 

VAlid: 
Par c~ 

4,6 

2$,.! 
.ı6,-Q ı 
Sc1,5 
9,9 i 

100 o 

3. 7 

1?,3 
48,1 
;$~4 

100,0 

Cı==z1;:tivc 
Percent: 

li,G 

!4,6 
50,6 
.!):0,1 

100,0 

cuıaulatiVe 
ftj"~Atltl 

4,9 

3!:,~ 

~~.ı 
.:r .. ,ı 

ıoo,o 

P~~~!~t J (.';,':::~~~\TWe 
12,3 ı 

~~'~ ı 24,7 
24,7 
. 4,9 i 

!QO.!! 

11,3 

~.?.7 
ro,.; 
9?,l 

100,0 

cu.u at:1ve 
rercent 

11,1 

48,1 
74,1 
98,8 

101),/) 



1 val ıa k:~Wınl~~uın 

ı 

kotilPiJVrUIII 
kanr-sizia 
tatiliyonm 
tuıaNn katillyor"Uı 
To·ul 

b~il~i;!~ .. 
Uti h' i yoru. 
ka.ra.rsiz.ie 
kni1iyorım 
't=accl' lı• til i )"01'11 
TQt.al 

va l•.J ~!s~n 1~~ 
ı ... ~.ı..;.., .. ,., 

lt&tilaiyorUII 
kaı-ar:sizie 

ı 
kat1'11yarUM 
tanımen kat:iliyoı-u 

ı '!e!.:s.1 

ana ::~iÇ~i~~~ 
t.aı:11niyonm 
karars121rt 
1tat1l1 YOL"Utl 

ırr•cı.,..nı:v { Per--:ent 

11! 13,6 

~~ 
1!ı,ZI 

23,5 
27,2 

~i 16,0 
ıco o 

PreQUI!!:ncy 1 Percent 

• ! 9,9 

~ı ıa,5 
ıs.a 

i~ 1 45,1 ı ... 
!! l~ IJ 

ı:~*"~t_l ptrÇiin't 

1: ı 
3,7 

ıe,o 

22,2 
45,7 

t:aıMMn ka;tili)'OI'"UN i~ ı 
lO 12,3 

'foi:a.i 

a 1 ~ k:~H'ııi;~~uc 
u~~1•1ror~ 
kl.rarsiı:iın 
katiliyorUII 
t:a!l!iM!'! katiıiy~!"U! 
Tot:a1 

41 160 o 

~i ~:: 
23ı 21,4 
,, 39,5 
ll 11,5 
sı ıoo o 

soy1enen1er-i an1aaa 

t l"ı"eQU@:ı'IC't'~ ,.'!I"'C:eı'lt 
, ... ,. ~~·ıç 1 • !; ı 

l,7 1r:a:t'\ •'\YOI:'U. 

Otilıriyorım 17,3 
1 k64"iı'6ili.ti .... , 25,i 

ıu:ı::11iyorulft a: ı 42,0 
j 'tut&llen katiliyoruı 11,1 

Tou.ı ni 100 o 

1 ı-nı:AIIWI"''':'J f ,._n:wnt:: 
! V._ lQ ~C$H1 J~~~ 

? ı !.~ 1 ir..i'fi•i)'Cir-
kat, l11iyoru. 21 25,9 
ltarai"'Siz;• j9 ı J?ıO 1 b'tili)'Ol"\.'lt 

·~ ı 
lt,a 

'tUIU1C!R kat; 1 i yoruı ... 
1 TO-ral 51 100 o 

p~~~~~t c~,.e~~~~ { 

13,6 13,5! 
n,a 

"·'ı 23,5 56,! 
27,2 54.~: i 
16,0 ıcc.:: 
ıco o 

P~c;~ c:ı;:-,.::~- i ... 
18,5 
lii,O 

45,71 . .. 
l~ ':! 

•.. 
pt;!"(~!.: 

3,1 
16,0 
22,2 
45,7 
12,3 

160 o 

Vll, ıd 
Pe:-ee:r: 

4,9 

l3,D 
28,4 
39,5 
1:!,6 

100 o 

,.~c:;~t 
3,? 

17,3 
25,9 
42,0 
11,1 

1~0 o 

;.te, ... 
f'1ı~cnt 

3,6 

25,9 
J7,0 
19.1 
8,6 

100 o 

•.• ! 
:u.• ı ..... 
SV.l ı 

11)0,!) 

c~~~~= f 
!.7 

ı 

!;~~ l 
! .... ,ı 

1·:0.:.0 ı 

CWN.ı ~--"' 
Pel"'ce""': 1 

'·'ı 2.1,0 
... ; 1 

ı~:; ı 
! 

oi:-••i'-( 
,..~~,. 

u ı 
;;::ı 
•ı.• ı 

100,0 

ı 

ı 

99 

kisl:s~l bi1gile.r 

Freauencv 1 Percen~ p~~~!~t c~~c~~;e 
Ya ıa k:ti1.,.J~;~ ~ ! 4.9 4,9 4,9 

kati1miyor~.~n 

~ı 
14,8 14,8 19,8 

k3:"':.:"'-:;i;:i::: ::.2,3 12.3 32.1 
katiliyorun 39 48,1 48,1 80,2 
tL'IIimen katiHyonl!\ ıs l9,S li',! 100,0 
Tot.a1 81 100 o 100 o 

ing t:artisail 

.ı 1 Valid CUIIUiative 
FrequenCY Percent Percent Percent 

Ya.H> mw.~~~ta 

~, 
ll,l ı 

tat:llfl:iyonJIII 23,S ı 
kararsizia 25 30,9 
ki\t'iliynn~~~; 22 27,2 ı 
taıouen katHiyoru 6 7,4 
,.<ltl'll sı ı.oo:~ 

hazirliksiz konuSINi 

esın 1 e 
katll•lyor ... 
katilı~iyoruııı 1 
kararsizi• 
kati liyorUJ!I 1 
t....,.en katiliyoruıf 
TOtal 

turkce kul engellenemedi 

11,1 ll,1 
23,S 34,6 
30,9 65,4 
27,2 92,6 

ı~:~ 100,0 

Valid CUIIUlat:ive 
~rc~nt: P~r<~" 

16,0 16,0 
42,0 
70,4 
95,1 

100,0 

Freauencv ( Percent l P~~~!~t ( ~~:~~i:e 
a ıo umamen ca"' ıyo"'" 

~q ~~:ı ı "· ! ~~:~ katiliyorun n,ı 
kare.r'5izim ı~ ı '' ~' 1 ii:il 77,8 
katilmiyorum ı4 ı? ,31 95,1 
kesinlikle 

s~ ı 4,9 ı 100,0 katilrniyon.ın 4,9 ı 
Tvta1 100 o ıoo o 

aoz alip kotıusaa 

~~~t cumu atıve 
Ft~uency Per-cent. Percent 

ı va lıd ~e·w~ı·~· Z1 aa.~ ~3.~ ~a.~ b;tı lıMyOrUftl 
!u<ilorlyon:ııı J.ll 2l,S 23,5 sı.~ 

kararsizilll . u JJ,~ H,~ 8!,Z 

ı ~tiliY9""" lll 12,3 12,3 97,5 
t'amemen katil iyoruııt 
Tot:al 

PS,n , ,. 
katilmiyorum 
ka.t11ıoiyori.UI 
kararsizi m 
kat11iyo:-~= 
"tamamen kati 1 i yorum ı 
Total 

2 ... 
81 100 () 

2,S 
100.() 

J.DD,O 

za.•ı 69,1 
9S,l 

100,0 



Ari:hitcc~üiC & Eiigiüeering ;Facu1ty {Frçqüi;ii'-Y 
TahJ.,.c\ 
~--·--, 

dersler ogrenci iht:iyacina oore og~tild"\. 

vatıd 

a1•ı-s oldugu. hz eg.. lt.azanctir 

___ _. .......... : 
1 Ya lı d Kat:llflllYOrutl 

ı 

!"""" 
ı 

n.• ı 26,5 

ö4,.; 1 
ıoo.o 

7 20,6 20,6 35,3 ı ·ı···'ı ... ,, ···'ı ,;.., •.. ;.;. J ·ı ....... , il,ö ı 47,i ı 
xa:tiliyol"'ı.ıtıı 13 35,2 3!,2 as,3 
Ta.=u:ctn kat:;livcr s 14.7 14.7 ıco.a 
Total 1 j4 1 ıım 2 1 122 2 1 1 

ı 
Va f1d' "'f<.es1"ri'fii1"e·""~·--· 

k.a:tilniyoru• 
J::a'ti1:a.:SvGr\,:IQ r ıca.raı-siZ:iıt 

i 

vahd f Cllltulat:ıve J 
-rt:e"t. ,.ert:en~ P"'llrceft1:. 

ı vaııa 

ı 
i 

ı 

lvahd 

ı··· ou 

1 
ı 

(van d 

ı 
ı 

100 

ıng kenaua ogre:nı raıa 

iki yil olsun 

Kesın ı e 3 8,! 1 &,8 ka.t'ilmivo:ı.ın 
Kati 1mi Yü rum ı ~ı 23,'i ı 23,51 
K.ararsizim 25.5 26.5 
Katiliyor-ı.m J ın 32,4l 32,41 
Tamamen ka.:tiliyo,r ••• ~.a 
Tota1 ı 34 ı !ri(I.Q ., 10() o! 

Diiiraeyeft ke'iiaıe:ieri -at.in 

' .. 
~~:~ l ,,,, 1 
91,2 

100,0 ı 

52 .9, 
~~:i 1 

ı~ci:~ ı 

s,sj 
32,4l 
sa.a 
91,2 l 

100,0 
ı 

1 i J v.ahd J Ct.ır.Uianve J 
1 Freguency 1 Percent: 1 Percent 1 Perce.'!t 1 

sorulari cev3pl.a.k 

l'ı.ll;~ti111Jirı.lte ı 
katilmiyorun 
ıt'.:4r:a,.ci7iM 

K~ti.ıiY~rı.ın 1 
"r~n lrarilivnn.m 
iot..ai • J 

22 

cevabi n bo 1 '--JnU bu 1 abi 1 i ri• 

~;~,~i;~~ 1 
J:Cat'i1:rl..,oı-..= 

Ka:rarsiZim ı 
Kati1ivor.ın 

ı,, ı 
•• Q 

zo:61 
91.2 

Ta.-r.arnen kati li yan.d 
To~.ıı 1 100,0 ı 

a.-:s ftkir 

~•;ilmiyo""' 

Ka.rarsizim ı 9 ı 26,5 14 

26,5 ı 29,~ ı 
Katiliyoruıı . 22 64,7 • 64,7 . !14,1 
Tamamen katı tıyoru:t 2 ı S.!l f S.9 ı 100,0 ı 
Total _j 34 _ 100 g 1 100 o _ . 

T· ·· · · · · 'f ···· · ··· · [ .... ı-ıa f c""'•l•tlve r 
................. vreguertCy: Pen::~nt: : Pe-cı:nt ! Pel"(;ent 

oicudugua .e1:ni an 1 ayabi i i ri • 

~~n·~~=~= 1 ~ı ~:: 1 ~::ı ;:: 1 
!l'..ar.arsl:zlm ı 7 lt 20,5 ı 20,5 ı 25,S ı 
ıcatiliyoruı~ 22 64,7 54,7 91,2 
•MGMf\> iıı.a'tl'ii~F'U4fl j i 0.~ i D.G ı .ı.W,\1- 1 
To ta 1 34 100 O .:WO. O 



Ivahd 

ı 
1 

ı 
(valıd 

1 
l 

ı 

lvana 

•• n ;..\,.;';.i.1Y'·\a 
ıcatilıa1yoruııı 

!'.:!"'::"!~Z~~ 
Kat111ycrull 
TO'ta1 

inference 

1nstrlıet:1on 

yo~leri bala t.ullanabiliri• 

s.s ı 
~~:~ 

100,0 l 

1 ı ı vaiıd ı cumulame ı 
kiiil!i;!~ull ıFreauencJ ı Perc:~~ ı Per~~ ı; Perce7.; ı 

~!~~~~~ ~ ;~:; ~:~ ~:i 
Katili)'orım f 17 ı 50,0 ı 50,0 ı 8!,2 ı 
T=uen kstiliycrJ 4 ıı.s ll. S ıoo.o 
Tota1 l 31 f 109 O 1 100 O 1 1 

L 1. . J . valid 1 ~lat't.ve 1 

1 ..... -·~·ı··--~ .. ı .. --~ .. ı ~:~lV!1~~ım • u,a ıı,a 
K4'Ei ı•lyerw 1 ••ı 41,2ı 41.2 ·ı 
Kararsizia 10 29,4 29, .. 
"··~ı.; .... ,.._ c , .. 7 ,~ 7 

T'aıwıen t.ıtiHyor.J i ı -ı:s ı -ı:s ı 
Tou.ı J 3-4 • 100 o _ 100 o _ 

... -. ... ı 
u,a 

52,9 ı 
82,4 

ı~:5.f 

Jı:;tiia;;e-rı.ıtt 
ı _;ı ;,•ı ;,;.1 ;,;.1 

~~!~·:1!~:tlll ~!·? ~!·? ~·~ 

~~ 
.... ı .... 1 »,> f Kat:i li yorua J 3&,2 3&,2 .94,1 

T:..-=:ıen Ctilivo:- ·-· ·-· ıcc.c 
TOt&l ı ,.., 129 9, w t)' ı 

Kesınilk.k! 
karllaivnnoı:~ 

Kartlı:nYoi"Ull 
Kararsizilll 
u-ı:iliyonm 

Tottl 

1 1 i vaHd J CUI!IUia:tlve 1 i ır-requency i ,.rcen't 1 .-.erc:en't 1 Hrcen't 1 
5 1.4,7 ı4,7 ı4,7 

ı sı ı4,71 ı4,7J zs,4 ·1 
u Jl,4 n,4 1 n.• 

ı ~ 1 ı::~ ı ı:·~ ı ıoo.o ı 
sonra aıe soyleyec.egini t:&hlriA 

~ii~?~;u11 ı 9sı 14,7'1 14,7'1 l4,7ı 
Katilmiyor-um 26,5 26.5 4!,2 
KAre.rstzf!! ı 1_3

7
1 3S,Z ı 3!,2 1 79,41 

Ka:tiliyorum 20,6 20,6 100,0 
ıoui ı :s"" ı ıW V.t .ı.W.V t t 

1 va.ııa 

i 

ı'"'"" 

ı 

ı·.-;:,;~ 

1 
ı 

va 1 

j v~ha 

1 
L 

l .... a.ııd 
! 
ı 

ı valıd 

101 

dusunceleri yaziya dobe 

:o:ar<?.!'=-.z.!!! 
Kati li yorum j 
y..aa.;:ıa.::ın ll',;a'f"ilivr.rı 
Tot:al- . ... ... J 

odev y:u:.a 

1..-0QUef\cy ı Porcen~ ı 

kitil'~{y~;um 
Katiln:i~!"!.w.! 
Kararsizi m 
Katiliyorum 
nmamen tan tıyorı..~ 
Total 

ki~~Y~{yo;um 
~til~vor= 

! 
ı 

KararsiziDI ı 
Kat.iliyorUII 
T'al71amen kati liyoruı.:J 
Tonl 

urars1z1• 

is basvurusu 

P"rag.raf ıı:uaa 

Ka.ti livonmı 22 

~:~·~ k~~~ı;~~r; ____ ~J 

ke~1n!üC le 
~~~~~yoriJil -...... , ........ 
x.ararsizi11 

Katı iıaıyorum 
ıı:ararsızım 

-::. ... ~ ...... 
katil•iyOt'UIII 
o-:'i1::ırivon.a 

KararsiZtın 

ıa.r&rıi:i;; 
Ka'tiliyorum 
ıU~Uıen iıuıı:i'H)ICt' 
Total 

baq t .. ct .. l" tu ttar..a. 

ing no1: t.~ 

vaiıd 1 
Per cent. 

·-~ t 76,5 

~·~j 

cuıııulan~~e 1 
Percent:. 

S.:t 
U.tı 
79,4 

l.W.t:ı 



4~ l .;:; f 
iö ı ı;:; ı 
H. ıqo 9 ~ 

clogru gr ile yuaa 

5.9 ı 
~:~ 

100,0 t 

~t~i~~;!~.. 1 • ı ... ı ···ı ... ı 
ıcuilaiyorua 2 5 9 s s a & 

to:..u .... i"~•. j ;; ı li:•ı n:~ ı ce:; 
1 

Kat:iliyorllll. • · ı9 $~.9 $~,9 ii,4 
Tamu:ıen kat:-ılıvo ll 17.& 17.1 100.0 
To~.ııl J H: 1 129. f) 1 !CO O 1 f 

IC.lılô nı 1 .-

ı 
katilrrlyorUM 
Kat.it•iyorue 
;:.;,;•o:ı."!:.:"t;;. 

Ki.tiH)'ôfuti J 
Taııanen ks:t-11 boru 
T9tal 

Kesıni Hde 
ka:tilniyonm 
Kat; la'tycrUil 
KArarsizili ., •• .ı:ı•-~·-
TUW!e~ kat·i 1 i yorı.a 
To'tal 

ı 

~~ ~:;1 
·•ı ü:•ı J.4 • 100 9. 

_; 1 ü,ö ı 
~·? 

qı 32:41 
ll.! 

HI ıoo.o ı 

:ıo,•l 
32,.ıl 

ii:! ı 
100 o 

ü,öı 
~·? 
4 .. ,. ı 

~::ı 
ıoo o 1 

tense anlaaa 

s n e 
Wi.iiıKi~._ i 
K.at:111yorUII 
T~n katilivoruıa 
Tı:ıt.J.1 ı 

ı 
Karailizin 1 
Kat:iliyo_ru• ••. ;::r Kat:ı tly.oı 

' , . 
~~ 52~9 1 

44.J. 
14 t ıoo.o 1 

1 

!!:~ı 
~~~.a ! 

2,91 

5,9 ı· 
5,9 

i~: i i 
100 ol 

2,91 
z~:: { 
52,9. 
.14,1' t 

100 o 1 

yanlisi duzeltme 

l!,!i 1 

!~·~ 1 
100,0 1 

"-··ı ~~·~ 
--··ı aa, ı 

ıoo.a 

1 

t 

ı~:~ 1 
ı 

2,91 
a.a i 
~!·! 1 .... , 

ıüO,O 1 

2~:: 1 
::::ı 

100,0 

2,9 

11 - • . 1 

;;:~ı 
.u.ıo,u t 

ı 

t Valid T Ç~ı.:1.ative· 
Percent 1 Percent ! 'WoUIU 

.... lıi!:,OII.Jilll.lt! 

katilmiyorum 
K~ı::i1~~!"''..!!! 1 

2,9 ı' 
, ' 
--· ~ t 

1 
ı<.ararsizım j 
~:~!~~~iliyOturll.l 
Tnt-;~1 34 

:~~~ ı 
....... t 

100,0 ı 

ı 
i 

, ... "·'-
ı 
ı 

Jvaııa 

ı 
ı 

102 

gr ~kh<irdi 

esınnıc e 
==::~ :::-: :;;;:-;.;:: 
Kati1nf.~r"UIII 1 JC&oars.::;ia 

U.t:i1i)'Ot'UIIl ~ 
Tamame=t ka~i1iyor ., 
TO'ta1 

k~;n·~;~~ 
lt'~ri l..ri \H\rı-
ici~~iıı,;, .. ·· 
r-:~~1-!~~ ... ~ 
Total 

Katf'iiyorum 
"Tota1 

1 

ı 
~ 
ı 

ı 5.5 

ı~ 1 ıı,aı 
20.4 

ı; ı ıa;ıı 
1,1 

ı! ı ı~·~ ı 
sp peki sti nti 

3 

~ı 
i!l 

_...._a....;;_...;_.a,: ·- .. ~.·-~··-· 
3 . ~ı 

ı4 ı 16 
~4 1 

JIIZIIil peki S1:i 

3 1 8,8ı 
~ı • Q 

ısı ,, s2;ğ 1 
_, A 

341 ıöö:ö ı 

dinl- pelr.isti 

ing bımm ol ııorduoı 

ke.'"'"'" ı 
~:j ~W: Y~~um 
-l.llllô•)'Vt~ 1 
ı<arars-:r .. 
•·-'"--
T~"kit';ı;yorlillll 
Tot:.a1 

keli.e gelini 

ıc:•sırı ~E:-• 

lt:a.tilırd_r-.-...... ı 
ura.r~iröır 

- .. ···~--- t 
~~f'l U:ri1ıyorı.ıaı 

5.5 5,5 

11,8ı 20,61 
20.4 50.0 

ıs;ıı as;ıl a,a 07,1 

ı~·~ ı ıoo,o 1 

5,9, 
52.9 

14,71 
67.6 

32,4ı 
100.0 

100,0 ı 

a.a 

.~:?ı 
41,l t 

47,1 ı 
l\lll,U 1 

8,8, 

~;;~ı 
,n."\ n 

---··ı 

s,s ı 23,5 ı 
32,4 55.9 
:iH,l ı 9 .. ,11 
5,9 lOO,O 

> 



.. ' 

... 

~ i1etisia 

Katili~-unıa 
T~AliiiCi.n lc.l;il i }'Or 
Tot:al 

ın. ..... , ... 

e3ın ı • 
katı ıanyoruın ı 
ut.;lıniyoruın 
:Ce.r.sr,!:t:: 
Kat11fyoruaı f 
Taınaııten katiliyeruı{ 
'fon ı 

li',S 1 
32,4 

~;:; l 
199 o 

va1ı~ ! eı.ıstuıaı::ı-.t t 
Perc::e~-: i P•rce:rt 

:. ~ ; 
&,! 1 
~.~i 
4i.i t 
J,.&, 7: 

ıetı. ~ j 

Vahe CUMUlative 
hn .. ~:ıı.. ~~I"C.Iint 

5,9 

17.E 
32,4 
H.l 

5 •• 
ıoo.; 

5,9 

23.S ·ı 
55,S 

ı~:~ i 

! 

t ·.;a.ııa 

1 

1 

ı 

103 

tur-kce kul engellenemedi 

'farkli teliae tullaniari 

..,~:.;.~.~ .... ::. 
katilmiyon.m 
tc.at:ilmivon.m 
Kararsi:Zim 
Kati 1 iyonın 
Tam~e;n katiliyo 
Total 

soz a 1 i!' kor.usaa 

7! 20,6 

1~ ı 20,6 
H' 

l~ ı 
.. ~, ... 
17,6 
~V 

-.al akat 

Valid \ C.-slative 
i'oen.eH\ı t:urc.:~ni:: 

20,6 ! 20,6 

20,6ı 

~:~ı 
41,2 
~· . 

ıCô:o 



Tourlsm & Hotel Management School 
(Frequency Tables) 

r"· 
ı 

r 
ı 

.,.s.ler Ofl'eoc:1 ta:t1pc1ııa aor• OQI'e't111l1 

b2. de ver11en odevler ing ogr- ,ard1.:1 oldu 

prog 1!n: 1na tarsiladi 

"ıt:.UııUI,IO.. 

lta.t1tııriyoruın 
K.ati1Rlyorvm 
ıEarars1ı'fın 
ı<.a:tiliyoruın 
T~IIAP'iHVNı 
TOti1~· ·-· ' ••.. 

ı ·ıl5,2ı 15,2ı 16,21 
1 ıa.t l&ıt n,ı 

lOı !1,0l l',Oı Ol,ll 
ll 29,7 29,7 !11,9 
3 ~.!. @.1 100.•! 

100 o 

hz okuyanlar daılt.a ltasari11 

IYa.llQ 

ı 

104 

1t1 yil olsun 

1111k otwabi 1 i Mm 

ı 
~qrı;ı lıy~n:ın ~ 
Tamamen ka.tiliyon.ırt 
1ol:a1 r 

b1l11111eyen kel1ıııeler1 t:al'lırln 

..::1:-;.;j ... c: 

~ı 2 .7ı katilmiyorum 
Katilmivorum ll:S 
Kararsizim 

1 2~ ı -5,4 ı 
Katiliyorum 59,5 
Tamamen kati1iyoj ]. ı 1!,91 
Tcı'tal 37 ıoos.:.~ --

sonalari cıevapl~k 

kesıniale 1 ı_ 1 5_,41 
ka~i1miyorum J. ~ 

Ml iilfli)lt>f'UIII ı ·ı ···ı Kararsizim 3 8 ı 

~~~-~~iliyorumı :~ ı ~:~ ı 
TJ:~"Z:~.l 1? 11YJ n 

esın e 
katilmiyorum 
Utilııı~y~rum 1 
Kararsızı m 
~'ti tiyQrum ı 
!a~n ka-ı:i1iyorum 
.. ocaı 

Ke!.ın ı e 
~~i1=~j:"';i:.";; 

ı Kat.ilmtyorum 
ıc~r~r•d;:rim 

Kit1Hyorum 1 
Tamamen katiliyorum 
Total 1 

:;.;.~~~-~:;::.~;;:;. ı 
Katilmiyorum 
!'~!.!"!:1%1.e: 

Katiliyorum ı 
Tamaman k.ı:tili'l."tıru= 
To'tal ~ [ 

2 

:ı 
~~ı 
37 ı 

ıo,a ı 
18,9 

48,5 ı 
16,2 

.f.WU 

5.4 

ıo.sı 
• 1 

6r:6ı 
8.1 

100 o ı 

2 .7ı 
13.5 

ı,? i 
15.2 • 

·s;4 ı 
59.5 

2i,6 ı 
81.1 • 

18,91 
lQQ,Q 

100,0 ı 

:·
4

1 =·~ 1 
···ı :!U,t:l ı 8,1 18,9 
:~.: ı 7G,< 
21,6 100,0 

"'"n 

10,8 ı 
18,9 

48,6 ı 
16,2 

:i.W 6 

5.4 

ıo.sj 
• 1 

6r:6ı 
8.1 

100 o ı 

16,2 ı 
3S,l 

sı.sj 
100,0 

5.4 

16.~ ı 
ı~,=: 

91,9ı 
100.0 

ı 

okudugua ıaetni anlayabilirim 

~~~ .!'! ... ' -
kati lıtt-i yoı:oun:ı 
Katilmi)'orum 
Ka.rarsi'zim 
Ka.ti1iyon.m 
Ta:namen lcat111yor 
Tota1 

k:t·i l'm~ yorum 
Nr:d1ii1ii1Ci"'lZ ı 
Ka:"arsizim 
Va,.'l1'1,u•"'''-

;:~~~-k;tiliyorumj 
Total 

inference 

Anadolu Ünivaır::dt<B::.l 
Merkez KütüphanesJ 



L. ..• , .•... 
ı 
ı 

(Va ha 

ı 
ı 

ı 
L. 
L .... 
[ 
[ 
ı 

1 '""" 

l Valid 

kati lai vcırUII 

ut"i'iltı)lOI'UII 1 
ıcararsi:z:1ıı 
IC.:ltilinın::ıı 

bıa:lııe'n btiliy=j 
Toul 

iast:nlction 

2,7 

ı~.-.:1 
40,S 
84,6 

100,01 

1 ı ı 2. '1 z. '1 z, 7 1 
~~~~~ : ~:~ ~:~ ~:: 
KAti'Hfcıtuwı ( .20 ı S4,1 ı S4,1 ı 75,7ı 
T....en ka.tiH)'Of""..-.1 ' 2'4,!! 24.3 ıoo.o 
TOtal 1 !7 1 100 !l 1 100 O 1 f 

Reslnlıide­
i:;;&t~ -:,;;-:;,:~;;,;.;; 

ı<.atilıııiyort.ıll 

• ... ... ... 
ı;[ 35",1 ı !S, ll 43,21 

~·! ;~-! ~?-~ 

~1. .... ı "·' ı . ... ı 
ıo.a ıo.a ~~:~ 100.0 ıcıo.o. 

ltEıNzsıll•lar-1 lı:zlraG 

1 1 1 ••h• 1 "••"•tml 

= ==:!:; 

sazse1 ana f1kr1 M1311a 

i 

lvaiıd 

j vaııo 

1 
ı 

J vaııa 

J 
ı 
ı 

105 

.. .... ı _; ı .. a,ı ı 

•
5
., ~:~ ı 

·· a,ı ı 
16,2 

*·"ı 
t\4 .. 111J.YI~ ı 
TaıaaJ~&n kati1iyoruı~ 
Tc.'t".al 

ıc.esın ı e 
katilıaiyoruıa 
Katilmiyorum 
Kararsizili ı 
utiiiyQrı.n 1 
~n katiliyertA 

ı 

13,5 13,5 
':t7 1nn n ""'n 

:ı 10,8 ı 
16.2 

~~ı )4,1 ı 

-~-~ :n ı .l.VV,U 1 

fNC~·· t .... 

Ke:sın 1 e 
:ı. l,7 ti.&'P'Il.-{W'tı"-1 .. 

M~ii;i;.~~;; ı :ı 10,! ı 
Kar:.rsiriın 16.l 
Katiliyorum ı 
TUWMn b-:iliyorum ı~ ı 45,9 [ 

24,3 
Total ı 37 ı ıoo,o ı 

... sai Mktup 

an13111 butunlugu 

~esınrııc.ıe 

ı 5,41 kat.i lmiyorum 
!'{;.-:;i1~:;~;-_-:; 

ı 35:1 ı Kararsizim 
lıl'af""C14~.,..- '< ' 
ı:;,;;~~~. k;t111 yo rı 
Tnı-,;;ı1 

iö:sı 
ıı:ıı:-ı t:ı 

kesinlikle 
katilmiyorum 
Katilıırlyoruııı ı s ı 13,5 ı 
Karatsizim 6 16,2 
Kati li yorum ı 171 45,91 
Tanıa~n kati 1i yorunı 6 16,2 
'o~aı t jf ı 1uo o ı 

~ 1111 not tu tın .. 

ın • 

~;: ~ ı 
~"· .. ı 16,2 
•u,< l 

100,0 

nok'talUia 

10,8ı 16.2ı 16,2 32,4 $4,1 ı ~b, S ı 
13,5 100,0 

.ı.vv.u ı ı 

l,7 l,7 

ıo,s[ 
16.l 

13,51 
29.7 

45,9 [ 
24,3 

75,7ı 
100,0 

ıoo,o ı ı 

5,41 
35:1 ı 
'< ' 

iö:sı 
1t)t) f) 

13,5 ı 21.61 
ıs,2 37 ,a 
45,91 83,81 
16,2 100,0 

ıoo o ı r 



dil yapilari 

Freauenev 1 Percent: 
va d 

Pere:ent: 
Vet ıa ~=~4~mi~~LI11 

Katilmi yorun 
KararsiZim 
Kati1iyon.ın 
lamamen ic:atiliyoruı 

j! 
3~ i Tot:ol 

4lopv tr 1le yu.a, 

fovrv tr 11• ~ .... 

mn b~lıııiyon.aı 
Ka1:ilıni)"'NII 
Kararıtz1ın 
Katiliyor.-
T==er. b:::H1ren= 
Tot:l 

.aı k:i-tı~~ 
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