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YUKSEK LiSANS TEZ OZU

ANADOLU UNIVERSITESI INGILIZCE HAZIRLIK
OKULU PROGRAMINI DEGERLENDIRME AMACIYLA OGRENCI
ALGILAMALARININ SAPTANMASI
UZERINE BIR CALISMA

Funda SEZGIN
Ingiliz Dili ve Egitimi Anabilim Dal:
Anadolu Universitesi Egitim Bilimleri Enstitiist, Eylul 2003
" Damgman: Prof. Dr. Ziilal Balpinar

Egitim programlarim degerlendirmeye yonelik birgok galisma olmasina
karsin, oOgrenci algilamalannin bir program degerlendirme araci olarak
kullanilmas1 ancak son zamanlarda o6nem kazanmigtir. Bu g¢alisma, Ogrenci
algilamalarinin  Anadolu Universitesi Ingilizce Hazitlik Okulu programim
degerlendirmede bir veri toplama araci olarak kullanilmasinin etkilerini saptamayi
hedeflemistir.

Calisma Anadolu Universitesi lisans programlanna devam etmekte olan
ve hazithk programina dahil olmus toplam 229 o&frencinin katilimiyla
gergeklestirilmistir. Arastirmaya Anadolu Universitesi'nin 6 farkh yﬁksekokul
ve/veya fakiltesi dahil edilmistir.

Bu calisma, Anadolu Universitesi Ingilizce Hazirlik Okulu 6grencilerinin
programda verilen dersleri ve programu bir bitin olarak algilamalarini ve
programda verilen dersleri 6nem sirasina gore siralamalarimi amaglamistir. Bu
amag dogrultusunda, veri toplama arac1 olarak anket ve gorismeler uygulanmgtir.
Anket aragtirmaya katilan biitin bolimlere uygulanirken, yaz yize gorigmeler



v

yapilan pilot ¢aligma sonuglan goz oniinde bulundurularak sadece Egitim
Fakiiltesi Ingilizce Ogretmenligi bolimiine uygulanmugtir.

Veri analizinde niceliksel ve niteliksel aragtirma yontemleri
kullamilmigtir. Arastirma sonucunda genel olarak ankete katilan ogrencilerin
Hazirlik Okuluna bakis agilarninin olumlu oldugu saptanmistir. Aym zamanda,
katilimcilar ders bazinda bazi eksikliklerin oldufunu ankette belirtmislerdir,
konuyla ilgili ayrintilar bulgular ve yorum boliimiinde detayhi olarak sunulmugtur.



M.A. THESIS ABSTRACT

A SURVEY TO GATHER STUDENTS’ PERCEPTIONS OF ANADOLU
UNIVERSITY ENGLISH PREPARATORY SCHOOL ON THE POINT OF
EVALUATING THE PROGRAM

Funda SEZGIN
Department of English Language Teaching
Institute of Educational Sciences, Anadolu University, September 2003 -
Advisor: Prof. Dr. Ziilal Balpinar

Although there is a large body of literature exploring the issue of
evaluating educational programs, seldom has a research priority been placed on
the use of student perceptions on the point of program evaluation. This research
investigated the impact of using students’ perceptions as a tool to gather data for
program evaluation at Anadolu Universitv English Preparatory School.

Both quantitative and qualitative methods were employed to conduct this
research within the population of undergraduate students at Anadolu University.
The major data came from questionnaires and a series of semi structured
interviews with six students from ELT Department. A total of 229 students from 6
departments participated in the study. Questionnaires were analyzed for this study
and the results of the interviews were reported in the conclusion part of the study.
The purpose of the study was to investigate students’ perceptions on the program
of Preparatory School and the courses offered in the program and also to
determine students’ rankings of the courses. The findings will be helpful for the
people who want to conduct program evaluation 1n a university setting and who
want to start a new preparatory program.

The study results revealed that initially students had a positive attitude
towards the English Preparatory School. However, they reported some points that
they did not perceive as they gained a lot through the program. The participants

reported some concerns on the point of each course provided in the program of the
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school. On the point of ranking the courses, the participants viewed Listening
skills as the least important course in the program.

From a research perspective, this study provided a great deal of insight
into the issue of using students’ perceptions as a tool to evaluate educational
programs. In practical terms it shows how important it is to understand from a
student’s perspective how the courses are perceived. As a result, the study
suggested a few ways to improve the program of Prep School.
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CHAPTER 1

1. INTRODUCTION

1.1. Background to the Problem

“As the lingua franca of the twentieth century, English
is one of the most important means for acquiring access of
Anglo-American technology. As a result there is a huge need to
learn English in non-English-speaking countries” Alptekin&
Alptekin (1990:21).

English has become the linqua franca in the twentieth century, and
therefore, there has been an increasing demand to leam this language. This
increasing demand of learning English has led the educators to consider more
efficient outcomes in an education program. There have been numerous attempts to
achieve quality in education programs and research done to this end. Thus,
evaluating the current programs to highlight the deficiencies in the program has
provided data for improvement - both in curricula and teaching. Paykog (cited in
Giugliiol&Kog, 1992) states that in order to keep up with the changing demands, there
is a need to evaluate and improve the present performance of TEFL (teaching
English as a foreign language) programs at universities.

Ramsden (cited in Macdonald, 2001:153) claims that, “university teaching
is often in the contradictory situation where academics consider it important, but not
valued as a part of their job and so not worth investigating much energy in
improving”. Considering the above quotation, it can be stated that it is important to
search for ways to improve both the curricula and the teaching. Therefore, it can be
said that there is a necessity to look for the poor points of the program in order to
have a better education program. As a result, evaluating education programs can be a
tool for guiding educators.

Even though there have been plentiful evaluation studies on TEFL programs
at universities recently, these evaluations were not as numerous as those of secondary

and elementary schools in the past. However, the growing number of universities and



the need to meet the demands of the students have resulted in evaluating the curricula
for better outcomes.

With this expanding importance, program evaluation has become one of the
common subjects to be studied in current literature. Hence, many researchers and
educators have come up with various definitions of program evaluation. For
example, Wiles (1999:152) states, “evaluation is a proof of performance, rather than
a tool for fine tuning a program”. Brown (cited in Johnson, 1989) defines the term
evaluation as the systematic collection and analysis of relevant information essential
to promote curriculum improvement and to evaluate the program’s effectiveness and
efficiency, as well as the participants’ attitudes. Similarly, McKeachie and Kaplan,
(2002) state that evaluation can have significant consequences for both teachers and
students.

Fink (1999) claims that good evaluation is similar to doing good research, as
the main aim of both is to provide answers to some significant questions about a
significant issue. Thus, he emphasizes that to overcome these aspects one should (a)
determine the right questions to ask and (b) figure out how to answer them in order
to have an effective evaluation.

One of the ways of gathering information for evaluating educational
programs is using students’ perceptions of courses. Students, as they are the core
participants in the education process, have a remarkable role in program evaluation.
The perceptions of students cover a wide range of aspects related to their learning
experiences, such as views of instructional activities, opinions about teachers, and
expressions of satisfaction with their progress in the classroom (Tse, 2000). As
students are the participants who experience the program, they may help the
educators and administrators to have better insights of what is going on in the current
program, if the objectives have been met, and if there is a necessity for improvement
or changes in the program.

Bearing these points in mind, it can be inferred that students’ evaluation of
teaching and courses in the program is essential, should be done regularly and the
feedback gained from students may provide valuable data in the following areas:

»  Program Development: Feedback gained from the students by

conducting evaluation can provide valuable evidence of students’ learning. Thus, in



the light of the data gathered via evaluation, teachers can improve their teaching
techniques. |

» Improving Students’ Learning Experience: Being aware of how students
are learning and what their views on their learning environment are, may help
improve the learning experience. Hence, with the help of evaluation, some feedback
can be gained from students so that the teachers can improve their teaching.

* Quality Assurance: Evaluation is a vital part of Quality Assurance or
Quality Improvement. The information gathered through evaluation is used to
demonstrate the quality of teaching in the department or faculty.

= Curriculum Planning: The role of evaluation in this aspect is collecting
information on how the courses fit the objectives and overall aims of the curriculum.

=  Promotions: The review of teachers’ teaching and the quality of
students’ learning can be presented as evidence of a program to a promotions board
by the staff. )

The below quotation from Marton and Booth (1997: 111) represents the
importance of student perceptions in the educational context as a useful data for

understanding student learning:

“...in order to make sense of how people hardle problems, situations, the
world, we have to understand the way in which they experience the
problems, the situations, the world, that they are handling or in relation
to which they are acting” (Marton & Booth, 1997: 111).

To conclude, as Marton and Booth state above, attempting to understand
experiences provides better insights of problems. Therefore, it can be said that in the

point of education the educators can learn a great deal from learners’ experiences.

1.2. Statement of the Problem

Anadolu University English Preparatory School (hereafter Prep School)
started in 1998 aiming at educating freshmen students to gain competence in English
in order to follow the lectures in their departments or faculties. There are proficiency

and placement exams to determine students who will enroll at Prep School. Students



who score 70% in the average of the exams are accepted by their departments as first
year students.

Prep School Program is a yearly program consisting of two semesters. Same
courses- Reading, Listening, Speaking, Grammar, Writing and Core Course — were
being taught in each semester at the time of writing this study. Students are able to
move upper classes at the end of the first semester if their grades match the criteria
determined by the administration. The criteria consisted of requested grades for
appropriate proficiency levels according to the results of a proficiency exam
conducted at the end of the first semester. The proficiency exam is prepared by Prep
School administration. The hours of the courses are determined by the administrators
and coordinators for each level (beginner, elementary, lower intermediate,
intermediate, upper intermediate, and advanced- only in the second semester) at the
beginning of the academic year.

The majoz:ity of the departments at Anadolu University require students to
study English for a year at Prep. School. If the students do not reach the passing
grade (70%) in the final exam at the end of the second semester, they are required to
repeat Prep School one more year. Therefore, students generally try to do their best
to pass the final exam at the end of the academic year, and then to gain the chance to
be first year students in their own departments.

As Prep School requires all the levels to take the same proficiency exam at
the end of the academic year, syllabi followed and language abilities aimed to be
taught are the same for each level. The objectives of the courses are determined
before the beginning of each academic year to have the students achieve a high
degree of English proficiency in the final exam. However, there seem to be some
mismatches between the objectives of the courses and the needs of the students, and
also their departments.

Conceming the fact that all levels take the same proficiency exam, much
input has been loaded on to students. However, applying such input on to students
especially on to the students in lower proficiency levels can result with redundant
details of language aspects. Thus, the lower levels have to be very quick to grasp
everything to survive in this learning competition. Inevitably, these facts may lead

students, especially the ones in beginner and elementary levels, to encounter new



language abilities in the classroom without learning the previous ones. As the
students are required to take the same final exam, the curriculum is designed in order
to include as much detail of the target language as possible.

The concerns listed above, and the recognition of low motivation led the
researcher to consider the viewpoints of the students about the program and the
courses. Taking this as a starting point, it was decided to study with the students
enrolling in Prep School as they may have better insights of the program. However,
studying with the students enrolling in the program may not provide fruitful
outcomes, as they have not experienced the program yet and cannot judge on the
program objectively. Therefore, 1t was assumed that including the students who
attended Prep School program in the study would give better results regarding the
evaluation of the program.

In the light of the information provided above, the present study aims to
analyze Prep School students’ perceptions (the students who attended Prep School)
of individual courses and of the program as a whole in five faculties and a
department: English Language Teaching Department (ELT), School of Industrial
Arts, School of Tourism and Hotel Management, Faculty of Engineering and
Architecture, School of Civil Aviation, and Faculty of Communication chosen
randomly. By providing empirical evidence, the study seeks to contribute to the

understanding of the students’ perceptions of the program.
1.3. The Purpose of the Study

The study seeks to contribute to the improvement of the program by
providing empirical evidence. Therefore, bearing in mind that ﬁtudents are the main
clients of education programs, the purpose of the study is to investigate the
perceptions of students received Prep School education. Thus, the major research
questions explored in the present study are as follows:

1) What are the students’ perceptions about the courses taught at Prep
School Program?

2) How do students perceive the order of importance for the courses taught

in Prep School Program?



1.4. Scope and Limitations of the Study

The study included students of five faculties and one department of
Anadolu University which are; School of Civil Aviation, ELT Department, Faculty
of Communication, Faculty of Engineering and Architecture, School of Tourism and
Hotel Management, and School of Industrial Arts. The study attempted to do the
survey with seven faculties including Science Faculty, but due to time limitations and
unwillingness of the faculty, it was impossible to include this faculty in the study.

The number of students who had enrolled in Prep School in these faculties
and the department was 2573; thus, the study aimed to conduct the questionnaires on
257 of the total population, which corresponds with 10% of the total population.
However, 229 questionnaires were completed with 89,1% response rate. As only a
small percentage of the target population was included in this study, the results of the
analysis may not accurately reflect the perceptions of the whole population or may
not be generalized.

The major instrument of the study was a questionnaire. The items of the
questionnaire were mainly based on the objectives of the courses determined by the
coordinators, by surveying similar questionnaires, and by getting the supervisor’s,
the administrator’s, and an expert’s, specialized in preparing questionnaires, views.
The reliability of the objectives gathered from the coordinators to determine the
items of the questionnaire was not tested.

Another instrument used in the study was structured interview, which was
conducted only with ELT department as a result of negative responses of the
participants in this department. The number of the participants to be interviewed had

been determined as 9; however, only 6 of these students participated in the interview.



CHAPTER 2
2. REVIEW OF THE LITERATURE

2.1. Evaluation of Educational Programs

“Program” aspect has two basic components; what is planned for the
program and what is going on (Kiely, 2001). For this reason, evaluation of the
educational programs may help the participants of the process to examine the
program. The fact that ‘évaludtion is essential to improve and review an education
program, leads researchers to deal with this aspect constantly.

Cumming (1999: 1) also puts in that “education is an inexaét area of
activity, so evaluation is a way of appreciating the art of teaching”. He claims that
evaluation aims to gather information in order to make decisions about an education
program. Cumming classified seven benefits of evaluation:

= Validating educational innovations

» Informing program development

»  Ascertaining what students learn

* [lluminating the perspectives of a particular group
= Clarifying an educational rationale

» Proposing ethical criteria

= Appreciating the art of education

Similarly, de Volder (1996: 136) states that, “perhaps the most critical
aspect of a program is its relevancy to needs and expectations. Obviously, if needs

are ignored, not much of educational value can be achieved”. =

2.2. The Reasons of Evaluating Educational Programs

Evaluation plays a significant role in the education field. In order to have
better education programs it is essential to make good decisions. Therefore, while
making these decisions the stakeholders need a valuable data. That’s why in many
definitions of the term of evaluation in the literature, “systematic collection” and

“analysis of the data” are used so commonly. Office of Educational Assessment,



University of Washington (2002) highlighted the reasons of conducting evaluation as
follows:

a) To enable staff to make changes that improve program effectiveness

b) To provide information about delivery that will be useful to staff

c) To determine the effectiveness of programs for participants

d) To document that program objectives have been met

In other words, evaluations provide information that is needed to “improve
delivery, foster accountability and determine whether programs make a difference”
(Office of Educational Assessment, 2002:1).

Similarly, Boud and Walker (1989) put in the necessity of reflection on
practice in order to improve learning and teaching. Therefore, it can be said that one
of the purposes of evaluation is to get feedback on teaching in order to facilitate the
improvement of an educational program.

Central dueensland University (2000: 2-3) identifies two purposes for
evaluation: 1) to identify weakness or other deficits in teaching with view to
development, remediation and improvement of teaching (formative evaluation) and
2) to make a judgment about the standard or quality of teaching (summative
evaluation). This provides evidence about teaching for personnel! decisions like
promotion or tenure.

Barak and Breier (1990: 8) emphasize that the educational program should
be reviewed regularly. They suggest that in the typical cycle, a program is reviewed
every five or six years on a regular schedule and there are some advantages of such a
review; the maintenance of a review structure, opportunities to learn from the
previous cycle’s results and frequent assessment of progress.

Greene and McClintock (1991:1) also indicate the importance of evaluation
by stating that evaluation aims “to assess the extent to which programs had attained
their goals”. However, Greene and McClintock in their article claim that evaluations
do not focus on the utilization of findings, phases of program development, or the
quality and interconnectedness of manifold program components.

In its most general sense, the purpose of evaluating educational programs
appears to have many aspects in common among the definitions in the literature.

Similar purposes have been mentioned by many researchers in the theoretical



framework and in the light of these definitions it can be claimed that the chief aim of
evaluating education programs is to have better programs, students satisfied and to

achieve the program’s goals.

2.3. Approaches to Evaluation

Much research has accumulated over the past two decades concerning the
issue of evaluating programs. Researchers have made some distinctions for
evaluation. However, the most common distinctions of these approaches are the ones

of Brown (1989). These distinctions are as follows:

2.3.1. Process Oriented Approaches

This type of approach focuses on the analysis of the ongoing program i.e.
process to determine the aspects that help to reach the objectives of the program
(Brown, 1989).

2.3.2. Product Oriented Approaches

The aim of Product Oriented Approach is to find out whether the objectives
(product) of the program were achieved. Tyler (cited in Brown, 1989), one of the
pioneers of this approach, claims that this type of evaluation should be conducted at
the end of the program fo discover the reasons of the failure, if the program was not
successful, or to determine the aspects or reasons in the point of achieving the goals

of the program, if the program is successful.
2.3.3. Decision Facilitation Approaches

Here, the role of evaluator is to collect certamn information for the decision
makers 1.e. administrators. The information gathered by the evaluator will be a guide
for the administrators in the process of making decisions for the point of program

improvemeiit.



10

2.3.4. Static Characteristic Approaches

This approach differs from the other approaches as an outside expert does
the evaluation. The aim of this approach is to determine the efficiency of an

education program.
2.4. Types of Evaluation

There have been two types of evaluation in the evaluation research;
Sformative and summative. An evaluation can be conducted as formative, summative
or both (Marsh, 1999). The quotation above may help to grasp the function of two

types of evaluation:

"When the cook tastes the soup, that’s formative; when
the guests taste the soup, that’s summative.” (Stake,
cited in Anonymous 1, 2003:2)

2.4.1. Formative Evaluation

Marsh (1999) defines formative evaluation as a way to perceive problems
and weak points of program components so as to modify them. Formative evaluation
aims dt providing evaluative information to improve the program during the
operatipn of a program and the results of a formative evaluation will serve as
assistance for program directors (Worthen & Sanders, 1987). As the purpose of
formative evaluation is to analyze the process of a program, it can be said that its

functiorn is similar to process oriented approach.
2|4.2. Summative Evaluation

Summative evaluation is a kind of evaluation that aims to discover if the
project or program met its objectives (Marsh, 1999). Hughes (2003) points out that
the purpose of a summative evaluation is to judge the accomplishment of a project.

Hargeaves (1585) ciaims that summative evaluation takes place when the program is
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completed so that it is possible to evaluate the effects of a project. A summative
evaluation seeks answers for these major questions (Hughes, 2003):

1. Was the project successful? What were its strengths and weaknesses?
To what extent did the project or program meet the overall goal(s)?
Did the participants benefit from the project? In what ways?
What components were the most effective?

Were the results worth the project’s cost?

AN O

Is this project replicable and transportable?

Conceming the fact that the two types of evaluation forms bear different
purposes the distinction between formative and summative evaluation can be
presented as follows (taken from http://www.utep.edu/~cetal/portfoli/form-sum htm,
Anonymous 2, 2003).

Table 1. Formative and Summative Evaluation Distinction

Formative Summative

primarily prospective primarily retrospective

analyze strengths and weaknesses .

. . document achievement
towards improving
develop habits document habits

shape direction of professional

development show results of such forays

opportunity to reflect on meaning of  evidence of regular formative
past achievements? evaluation?

feedback evidence
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2.5. The Process of Evaluation

U.S. Department of Education, Office Educational Research and
Improvement (1998) clarified some steps, which can be followed in evaluation.

These steps are as follows:

Table 2: The Steps of Evaluation

Step1 | Create an overview of program goals and activities

Step2 | Determine the purpose of the evaluation

Step 3 | Formulate evaluation questions

Step4 | Figure out what information you need to answer the questions
Step 5 | Design the evaluation, including timeline and responsibilities
Step6 | Adapt or design tools

Step7 | Collect information/data

Step 8 | Analyze information

Step9 | Formulate conclusions

Step 10 | Communicate results

Step 11 | Use results to modify the program

The steps stated above can be followed in order to have a complete
evaluation. Stufflebeam (cited in Wiles, 1999:155) points out a generic evaluation

design as follows:

A Generic Evaluation Design

Structure the evatuation > Collect data > Organize the data = Analyze the
data - Report the data > Activate the data

2.6. The Role of Students in the Evaluation Process

In line with the innovations in the information era, “there is a growing
clamor for schools to prepare students for the demands of tife and work mn the
information age” (Towler et al. 2000:29). Burdett (2003) also states the necessity to

provide high quality education at universities that is available and delivered in
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flexible ways. Bearing this in mind, educational programs attempt to have more
fruittul outcomes both for their own success and their learners’.

In UK, North America and Australia, students regularly evaluate teaching or
course effectiveness in their current education program (Fox, 2001). Regarding the
importance of students’ role in the education process, “a great emphasis has been
placed on the learner as the main focus of attention” (Martinez, 1993:44).
Okwilagwe (2002) emphasizes the importance of students participating in the
evaluation process by stating that students play a significant role as they express their
views considering their experiences. Similarly, Gerstman (1995) points out that
student evaluations are valuable sources of information among other sources of
evaluating teaching effectiveness considered bye university administrations.

It is important to consider every particlzipant in the process while evaluating
the programs such as students, teachers, administrators and the target domain
(Richards, 1990). Similmly, Sharp (1991) states that both ‘insiders’ (students and
teachers) and ‘outsiders’ (inspectors or employers) should be consulted in order to
establish the basis for course improvement. In fact, the involvement of the program
participants in the design and implementation of the program as have the experience
and knowledge is important (Nichols, 2002).

Richards (1990) also puts in that by involving all the participants in the
process, the potential obstacles to successful design and achievement can be
estimated. At this point, it can be said that students among other participants have the
main role as they are the target audience of an education program and as they are the
participants that really live and experience this process.

Ramsden (1992) points out that there is often an inconéistencf between the
objectives and the outcomes of learning in higher education. He suggests that the
quality of education can be improved if the effects on students and experiences are
investigated. It can be said that gathering. data from students in the evaluation process
is important. .

Barnett (1992:42) claims that, “ in designing a course, and in determining
the curriculum, we need to remind ourselves that the principal educator is the
student; staff and institutions are supportive players in proceedings”. Yu-hsin (1999)

points out that the main customers of higher education are students and in the point
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of reasonable outcomes students’ views are highly respected. With this in mind,

student perceptions of an education program can be a realistic research tool in the
field.

2.7. The Role of Student Perceptions in the Evaluation Process

Examining students’ perceptions is significant in evaluation (Smith, 1990).
Smith (1990:4) emphasizes that “the students” belief that changes may be made as a
result of their ratings and comments™ can lead to a valuable data for formulating an
evaluation. Moos (cited in Baek and Choi, 2002) states that perceptions of students
provide a significant perspective on educational settings.

In the research on the efficiency of using students’ perceptions in evaluation
Biggs (cited in Lizzio et al., 2002) is a remarkable name. He formulated the 3P
model, which invoives three variables as an interacting system within the learning

process (see Figure 3).
PRESAGE (the learning environment and student characteristics)

PROCESS (students’ approach to learning)

{

PRODUCT (learning outcomes)
Figure 1. 3P Model

Fundamentally, the 3P model puts forward that “firstly, personal and
situational factors influence a student to adopt a particular approach to learning
which, in turn, mediates or influences the types of outcomes achieved; and secondly
" that presage factors (e.g. perceptions of the learning environment) can also directly

influence learning outcomes” (Lizzio et al, 2002:28).
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2.8. Instruments Used to Evaluate an Education Program

Research regarding the instruments used for the purpose of evaluation has
contributed much to evaluators. There have been many data collection instruments to
be used in the evaluation process. Of all these types of instruments, interviews,
questionnaires, observations, focus groups and student ratings are the most-expected
tools. Brown (1989) states that the use of interviews, meetings and questionnaires
inevitably involves the evaluator in the process of collecting information from the
program participants

Martinez (1993) provides a helpfud list of instruments that can be used while
gathering information from students. The list is as follows:

Observation

Questionnaires

Individual or group interviews
Individual or group discussions
Self reports |
Diaries

Protocols

Sociometric Measures”

Lo N o A W=

Unobtrusive Measures”

An extensive list of instruments is offered by University of Washington by
adapting from U.S. Department of Education (2000) and Office of the
Superintendent of Public Instruction (1996). The list consists of these instruments:

survey (mail survey, group-administrated survey, telephone survey), interview, focus

* Sociometric Measures. These are usuaily based on a question sheet filled out by the students and
give information about pupils’ interpersonal relationships, and they are useful for deciding on the
seating plan in a classroom, grouping students for group or pair wark, etc.

* Unobtrusive Measures. “data being collected without the participant being aware of it” (McCormick
and James, cited in Martinez, 1993:4). This includes physical traces, archives, notice boards, graffiti,
letters to parents, etc.

Navsheshen Fhrofoo

fevedd il
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group, observation, records and documents, performance assessment, writing
assessment and portfolios.

The existing literature reveals a series of instruments to be used in both
qualitative .and quantitative studies while conducting an evaluation. However, it can
be said that the most important factor in deciding the appropriate instrument is
clarifying the purpose of the evaluation and the selection of the participants
beforehand.

2.8.1. Using Student Ratings and Questionnaires for Collecting Data

In the case of evaluating programs, using student ratings and questionnaires
as research instruments is common in the literature. The part following provides a
deep insight into using student ratings and questionnaires for gathering information

from students for evaluation.

2.8.1.1. Studcnt Ratings

Student ratings tend to be statistically reliable, valid and relatively free
from bias or the need for control (Cashin, 1995). Nevertheless, Cashin suggests using
student ratings with other sources of data to make judgments about the components
of the program and teaching effectiveness.

Scriven (1995) points out the value of student ratings in collecting input for
the evaluation. Similarly, he states that student ratings should not be the only source;
the evaluation should be supported with other instruments in evaluation. Scriven
(cited in Kaufman, 2002: 3) lists the potential sources of validity of student ratings:
a) in rating their own increased knowledge and comprehension, students have the
unique position and qualification, b) students are in a good position to judge such
matters as whether tests covered all the material of the course, ¢) student ratings
represent participation in a process often represented as "democratic decision

making", and d) the "best available alternative" line of argument.
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2.8.1.2. Questionnaires

Questionnaires can be used in order to; provide an overall view of teaching
to administrators, to analyze individual academics’ teaching for further improvement,
and to give the students the opportunity of indicating their needs to academics or
administrators (Santhanam et al., 2000). A questionnaire gives all respondents an
equal chance to respond a set of questions (closed or open-ended) usually
anonymously and without interference from or pressure by others (Anonymous 3,
2002).

It is widely stated in literature that using questionnaires is one of the easiest
ways of collecting data and using questionnaires is less time consuming than any
other instrument (Crompton, 1999; Fox, 2001; Burgess, 2001; Nowak, 1995; Jones,
2003).

2.9. Studies on Students’ Perceptions

Much research has been conducted dealing with the perceptions of students.
For example, Drew (2001) investigated students’ perceptions of the factors that
influenced their learning by conducting a series of structured group sessions aiming
to elicit student views on learning outcomes. In the light of the results of the study,
she defined areas that help or hinder students’ improvement. These were, course
organization, resources and facilities, and assessment

Another example is the study done by Okwilagwe (2002) aiming to compare
students’ perceptions in five departments in three different Nigerian universities by
using the Scale of Academic Environmental Factors (SAEF) consisted of 27 items
each of which the participants responded to a five-point Likert scale. Results of this
study indicated the necessity for improvement in teaching standards and also students
perceived that lecturers were not dedicated to the lectures. In addition, Okwilagwe
reported that students participateéd in the study were aware of the fact that they have a
vital role in the process of change if they really want to gain better academic

conditions. He stresses the importance of student responses on scale by referring to
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results as they not only function as a measure of their perceptions but also as a tool
for evaluating the quality of the program and the program components.

Paykog (1992) attempted to investigate the possibility of collecting data on
the perceptions of fourth year students on the quality in the context of a proposed
faculty development program at METU in four departments: Educational Sciences,
Foreign Language Education, Science Education and Physical Education and Sports.
In order to achieve the aim of her study, Payko¢ used 12 Likert-type and one open-
ended item in the study all of which were prepared by her. She found that the highest
degree of emphasis was on the following aspects; following recent developments and
innovations in one’s field, the use of computers and latest techniques in the fields and
cooperation or communication with students or colleagues, administrators and other
personnel. She suggested the improvement of interpersonal relationships and
academic and affective environment in order to improve faculty and the university.

Another study based on a questionnaire survey was conducted by Chan
(2001) aimed to identify the students’ perceptions of language needs and wants, and
to investigate students’ ratings on their competence in four language skills at the
Hong Kong Polytechnic University. The findings of the study indicated that more
emphasis should be given to improve listening and speaking skills for conferences
and seminars, and to build vocabulary especially within the students’ motivation in
language learning.

Jones (2003) designed a study on discovering students’ perceptions of
lectures, seminars and modules in a university school of sociology and social policy
by using an anonymous questionnaire. The findings of the study revealed that,
students thought lecturers were audible and well structured, lecturers were perceived
as enthusiastic and available for discussion and there was a good student-teacher
interaction. However, students were less enthusiastic about the modular system, even
though they thought that the objectives were clear.

In another study analyzing the perceptions of students of the role and
importance of the instructor in technology-enhanced language learning, Stepp-
Greany (2002) found that students perceived listening and reading skills, cultural
knowledge, and independent learning were improved; however, these skills varied in

their learning or interest (individual preferences).
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Lizzio et al (2002) examined the relationship among university students’
perceptions of academic environment, their approaches to study, and academic
outcomes both at faculty and university levels. The results of their study indicated
that the perceptions of students influenced both ‘hard’ (academic environment) and
‘soft’ (satisfaction, development of key skills) leamning outcomes through their
approaches to study. Lizzio et al also claimed that a stronger predictor of learning
outcomes at university than former achievement at school was the perception of their
present learning environment.

Similarly, Trigwell et al. (1996) designed a study to discover the relations
between students’ perceptions of context, approach to studying and outcomes of
learning at two different Australian universities. They found that there was a relation
between the perceptions of the learning environment and approaches to learning
whereas a large amount of students responded, as they did not perceive any particular
influence from the environment.

Dean (1998) designed a study to define student success based on the
perceptions of students and faculty populations in the College of Agriculture and
Life Sciences at Virginia Tech. She reported that the results provided dissimilar
perspectives on student success by the faculty and students. Dean claimed that
students were more interested in personal indicators of success, e€.g. happiness
whereas faculty gives more importance on the academic elements of success.

Conducting a study investigating the differences between students’ and
teachers’ perceptions of motivating factors Litchfield and Newman (2003) found that
there was a considerable differences between the ranking of students’ and teachers’
on fair and consistent disciplining, full appreciation of work done, good grades and
working in teams.

Lyon and Hendry (2002) carried out a study using Course Experience
Questionnaire (CEQ) and small group interviews as research tools to investigate
students’ perceptions of teaching quality in a problem based program of the medical
program at the University of Sydney. The results indicated the students rated that
new program highly than the old program. Consequently, Lyon and Hendry argued
that some items of the questionnaire did not reflect the educational and instructional

processes of PBL programs. .
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The findings from a number of studies reviewed above specifically
investigating students’ perceptions on various areas of research can indicate the
importance of consulting students’ experience. Considering the findings of the
studies above it can be said that, by investigating the perceptions of students the
teaching and learning can improve, and administrators, educators and other
participants of the program can learn more about the program, and thus it may make

it easier for them to make decisions when setting up future programs.
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CHAPTER 3
3. METHODOLOGY

The methodology used for this study is a descriptive analysis of students’
perceptions at Anadolu University Prep. School. In other words, this research
describes the effectiveness of the program from the perspective of the students who
are enrolled at Prep School.

The major research questions that guided the research-are as follows:

1. What are the students’ perceptions about the courses taught at Prep
School Program?

2. How do students perceive the order of importance for the courses taught
in Prep School Program?

3.1. Subjects

In the present study, the subjects were 229 students who enrolled at Anadolu
University in the 2002-2003 academic year. Having studied English as a foreign
language for one or two years at Prep School, the students continued their academic
studies in their respective programs. For the purpose of this study age, sex or English
proficiency levels of the subjects have not been taken into account.

Anadolu University Prep School started to serve education to its students in
1998-1999 academic year. Thus, this made it possible to include ﬁrst, second, third
and also fourth year students in the study. The number of the students who enrolled
in Prep School and continued their education in their respective programs were
obtained from student affairs offices of various programs in order to determine the
total population of the students.

It was found that there were 818 students at Faculty of Communication, 451
at School of Civil Aviation, 278 at School of Tourism and Hotel Management, 782 at
Faculty of Engineering and Architecture, 174 at ELT Department, and 70 at School
of Industrial Arts who had enrolled in Prep School. By calculating the total
population of the participants as 2573, it was decided to involve 10% of the total
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population (257) in the study. As a result, the distribution of the number of the

questionnaires returned from the faculties and the department are as follows:

Department or Faculty Number of Students

1. Facuity of Communication 81
2. School of Civil Aviation 45
3. School of Tourism and Hotel Management 37
4. Faculty of Engineering and Architecture 34
5. English Language Teaching Department 17
6. School of Industrial Arts 15
TOTAL 229

3.2, Instrument

The main instrument used in the study was a questionnaire developed by the
researcher (see Appendix A- The English version of the questionnaire is available in
Appendix B). The first step in deciding the questions and items to be placed in the
questionnaire was to have the coordinators of each course at Anadolu University
Prep School, to indicate the objectives of the course they had been coordinating on a
form prepared by the researcher (see Appendix C). Later on, in the light of the data
collected from the coordinators, the researcher searched the sources on the ways of
preparing questionnaires in order to design the questionnaire. When the first draft of
the questionnaire was ready, the researcher asked for assistance and guidance from
the advisor, the administrator and a professional expert in developing questionnaires.

The questionnaire was piloted with 24 students; 13 students from the School
of Tourism and Hotel Management and English Language Teaching Department.
The results gained through the pilot study were analyzed by using SPSS 11.0, which
gave factor analysis. The analysis indicated that ELT students had responded almost
negatively to the items. This striking result led the necessity to consider the reasons
lying beneath. Therefore, it was decided to have structured interviews with the ELT
students.

Ao n P 7 "
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After the study was piloted, another step was to have the items revised by 18
colleagues in order to validate if the items really tested the courses. As the third
section of the questionnaire focused on the courses taught in the program, each
course section was given to the teachers who were teaching related courses at that
time. For instance, reading teachers revised the reading section of the instrument, and
this procedure was carried for all the other courses in the program. The teachers
provide feedback on the items. That is, each section of the questionnaire was
validated by the teachers who taught these courses.

Moreover, with the help of the advisor and the head of the Foreign
Language School the questionnaire was revised, as the study would have
implications on Prep School program. Then, some items in the instrument were
reworded, some were omitted as the reviewers had accepted them as redundant
items, and several items were added as they may lead the study to gain more detailed
results with the h;elp of an expert who specialized on preparing questionnaires.
Consequently, the resulting seventy items, three open-ended questions, and one
ranking-type question were administered to the participants.

The questionnaire consisted of four sections. The first section asked
demographic information, and students indicated the programs they were enrolled in.
The second section was designed with the purpose of gathering information in order
to identify the perceptions of the students on their learning experiences of the Prep
School program.

In the third section, the aim was to discover students’ perceptions on six
courses being taught in the program. The last section of the questionnaire, section 4,
included 6 questions focused on finding out the overall thoughts of the program and
suggestions in point of improving the program.

The questions contained 68 statements with which students were asked to
indicate whether they strongly agreed, agreed, were neutral, disagreed, or strongly
disagreed. Two additional questions were placed in the questionnaire for the purpose
of eliciting students’ ideas on the education given in the program. In addition, two
specific open-ended questions allowed the students to provide more information
regarding their evaluation of the program and suggestions for changes. Another

question was ranking-type concerning the ranking of the courses according to their
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importance. The last question was about making suggestions for each course in order
to benefit more from the program. However, this last section was eliminated, as a
great number of the participants did not respond to this section.

The items and questions involved in the questionnaire were in students’
native language, Turkish, so as to avoid misunderstandings and to give students the
opportunity to respond to the questionnaire without any limitations. Students were
not asked to mention their names.

The other instrument used in the study, was structured interview. The results
of the pilot study indicated that the responds of the ELT students were almost
negative on the whole. As a result, it was decided to interview those students in order
to have a better understanding of the fact that had led them to react so negatively.
Seventeen students from the ELT Department participated in the study and
considering the 50% of the participants; it was determined to interview 9 students.

However, only 6 of the students joined the interview.
3.3. Data Collection and Procedure

The total population of the departments and faculties involved in the study
considering the number of students enrolled in Prep School is 2573. Aiming for 10%
of the population, sample size was determined as 257. Out of 257 participants, 229
participants responded to the questionnaire, thus resulting in a 89,1% response rate
for the study.

The questionnaires were administrated at the end of the second semester of
the 2002-2003 academic year by the researcher. There was no time limit for
completing the questionnaire, but it took approximately 15 minutes to fill the
questionnaire.

The participants were interviewed by the researcher and the responses of the
structured interview were transcribed for the qualitative data. Before the interview,
the participants were informed about the aim of the interview. In order to make the
participants feel secure and relaxed they were told that there was no necessity to

indicate their names, and their names will not revealed.
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3.4. Data Analysis

The quantifiable data were analyzed using descriptive statistics such as
percentage frequency counts via SPSS 11.0 for Windows (The inventory of the
results is provided in Appendix E). As the purpose of the study was not comparing
the variables of departments, faculties and participants, no attempt is made to use
formal statistical analysis.

Mean responses were determined for each item on the SPSS for each
department or faculty separately and are indicated in the tables. The percentages of
the responses considering “strongly agree” and “agree” points of the 5-point Likert
scale are revealed with the purpose of providing more insight about the ideas of the
participants by percentages.

Thee student rankings on the courses were analyzed by using SPSS, aiming
to determine the mean scores. In this section of the questionnaire, the participants
were required to rank the courses of the program as 1 for “the most important™
through 6 as “the least important”. Thus, the values were between 1 and 6, and these
values were entered in the rank order analysis part of SPSS program to obtain the
means of the courses.

In addition to the analysis of the quantitative data, the qualitative responses
were used to add depth to the quantified findings of the ELT department. The
qualitative data was gathered through interviews (only with ELT students).
Following, the data was transcribed and categorized by a colleague in the same
department to ensure the reliability of the analysis. The inter-rater reliability was
considered to be sound and there were not any discrepancies between the researcher

and the outside reader.
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CHAPTER 4
4. RESULTS OF THE STUDY

The main focus of the study was twofold, first it aimed at providing
evidence of the students’ perceptions enrolled at Anadolu University English
Preparatory School from six different departments or faculties selected randomly,
and then to find out students’ self-rating of preference in six courses (Reading,
Listening, Speaking, Grammar, Writing and Core Course) placed in the curriculum
of the Prep School Program.

For achieving these goals, a questionnaire developed by the researcher was
distributed to the participants. For the analysis of the questionnaire, the scale range
for each item was 5-1, that is, from “5” (strongly agree) to “1” (strongly disagree),
and data are reportéd in mean scores for each item including all the choices provided
in the questionnaire and percentages of the items “strongly agree” (5) and “agree” (4)
are presented in separate tables.

The results of Section 2 and Section 3, which consist of students’
perceptions on each course taught at Prep. School and on the School program as a
whole, of the questionnaire will be indicated by two different tables. The first table
will illustrate the percentage results of the positive responds (strongly agree and
agree) for each department or faculty and an average result will be provided for the
total population.

Second tables will display the mean scores which consist of the results of a
5-point Likert-type scale, with rating choices as follows: “3” (strongly agree), “4”
(agree), “3” (neutral), “4” (disagree), and “1” (strongly disagree). The mean of the
rates between 5-1 for each item of the questionnaire are illustrated in the second
tables. In addition, considering the total population of the participants an average of
each item is provided.

As an example, the result of the first item in Table 1 indicates that 34,5 % of
the 229 participants “agreed” or “strongly agreed” with the item. Thus, it can be
inferred that 65,5% of the participants remained neutral, disagreed or strongly

agreed. In the point of providing an example for the mean scores, as it can be seen
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from Table 2, the mean score of the first item is 2,75. As 2,75 is a value between the
numbers "2” and 3, and thus ‘2’ represents “disagree” and 3’ represents “neutral”,
it can be said that the responds are between disagree and neutral. The results of the
two tables reveal a consistency between 2,75 mean score and 34,5 percentage.

The abbreviations of the departments, participated in the study, are used in
tables, these are as follows: Com. for Faculty of Communication, Civil. Avi. for
School of Civil Aviation, ELT for English Language Teaching Department, Toiyo
for School of Tourism and Hotel Management, Ind. Arts for School of Industrial
Arts, and Arch. Eng. for Faculty of Engineering and Architecture.

4.1. Results of the Questionnaire

4.1.1. Percepiions on Prep School Program

Table 1 and Table 2 present the results of students’ perceptions of Prep

School Program from the questionnaire data.
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Table 3. Results of Positive Choices of Students’ Perceptions on Prep School Program

ITEMS

Com.
Sci.
(n=81)

Civil.

Avi

(n=45)

Elt
®=17)

Totyo
@®=37)

Ind.

{ Arts

(n=15)

Arch.
Eng_.
(n=34)

Average
N=229

n | %

Yo

%

n | %

Ya

1. The courses at Prep
School are prepared
considering the needs of the
students.

26 (32,1

18

40

6352

>

18

48,6

10]29,4

34,5

2.1 pained a lot through the
education at Prep School.

54|66,7

37

82,2

>

6|35,2

H

25

67,5

10| 66,7

251735

68,7

3. My participation at Prep
School helped me to
improve my English.

62176,

35

77.8

5{294

2

31

83,7

27794

73,8

4. Assignments, projects
and other activities assigned
at Prep School helped my
learning English.

41 50,6

22

489

3

27

73

8 |534

19558

54,1

5. It was necessary for my
department to enroll at Prep
School.

63|77,7

35

77,8

3

41235

33

89,2

12180

18 152,9

72,1

6. The courses in the
program meet the needs of
my current department.

11136

15

333

14

37,8

111324

25,8

7. I did not attach enough
importance to the courses I
took at Prep school, but I
wish I had.

26132,1

18

40

41235

2

13

35,1

7 1206

324

8. Students who attended
Prep School are more
successfil than the others
who did not in English
courses.

2733,3

28,9

2111,8

19

51,3

9 |265

33,2

9. If I had the opportunity to
choose whether to enroll in
Prep School or not, I would
choose to attend.

51163

(o)
h

55,5

>

b

70,2

12180

16147

585

10. Instead of enrolling in
Prep School, I could learn
the same proficiency level
of English myself.

36|44,4

19

422

>

51294

>

13

351

15{44,2

41,1

11. T wish Prep School
served its students a two-
year training program.

29135,8

11,1

13,5

4 (11,8

19,2
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Table 4. Mean Scores of Students® Perceptions of Prep School Program

Tourism ! Ind. Arch
w Com, | Civil, | ELT | &Hotel | Arts En :
= (0=81) | Avi. |(@=17)| Man. |(n=15) .=§‘; Average
e (n=45) (n=37) (0=34) | N=229)
e mean mean mean mean mean mean
1. 260 | 293 | 253 | 289 | 227 | 282 | 275
2. 375 | 3.82 | 265 | 365 | 3.80 | 3,74 | 367
3. 390 | 396 | 259 | 392 | 360 | 397 | 381
4, 323 | 3,18 | 288 | 357 | 327 | 347 | 329
5, 404 | 396 | 241 | 411 | 387 | 318 | 3,77
6. 237 | 289 | 282 | 295 | 213 | 285 | 2,66
7. 2,80 | 2,78 | 247 | 259 | 2,80 | 232 | 267
8. 300 | 298 | 212 | 338 | 347 | 291 | 301
9. 353 | 327 | 241 | 3584 | 3,87 | 3,18 | 341
10. 327 | 3,31 | 282 | 295 | 347 | 324 | 320
ii. 277 | 1,67 | 142 | 192 | 1,33 | 1,91 | 2,0

Considering 34,5% as the result of the first item in Table 1, it could be
claimed that the participants did not perceive that the courses in the program were
prepared according to their needs. Similarly, 2,75 mean score of the departments in
Table 2 indicates that the responds were between “disagree” and neutral”.

In the point of education provided through the program, participants
indicated 68,7% positive results, which may mean that they felt helped a lot. It can
also be inferred from Table 2 with 3,67 mean result that the answers were between
“agree” and “neutral”. It can be seen that School of Civil Aviation with 82,2% is the
department that appreciated the education most and with 35,2% ELT is the
department with the smallest percentage of positive choices among the departments
(see Table 1).

Participants stated that they improved their English with 73,8% by enrolling
in the program (item 3). Again Table 2 clarifies this result with 3,81 mean score as it
indicates the choices “neutral” and “agree”. Here, again ELT Department (29,4) is
the one, which scored the least whereas TOIYO (83,7) scored the most.

54,1% positive responds were indicated for the assistance of the
assignments and projects assigned at Prep. School. As it can be seen from table 2, the
mean is 3,29, which can be said that the participants almost remained “neutral” for

item 4. The necessity of enrolling at Prep School considering participants’
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departments could be inferred that it was confirmed by the majority of total
population with 72,1% (item 5). The mean score (3,77) reveals that the participants
mostly responded between neutral and agree. .

25,8 % of the participants “strongly agreed” or “agreed” on the curriculum
presented in the program of the school meets the needs of their departments (item 6).
The mean score of the item is 2,66, which indicates the choices “disagree” and
“neutral”. 32,4% of the total population responded, as they are regretful on not
attaching enough importance on the courses when they were enrolled at Prep School.
The mean 2,67 also confirms that all participants responded the item as “disagree”
and “neutral” which can be reported, as they really believed in the importance of
courses.

Only with 33,2% of the participants recorded that students who attended
Prep School were more successful than the others who did not in the English classes
in their current ciepartments. In this sense, it can be reported that 66,8% of
participants were negative or neutral with the item provided in the questionnaire.
Also, 3,01 mean indicates that participants were “neutral” with the item.

Participants stated that if they had the opportunity to decide whether to
attend Prep School or not they would choose to attend with 58,5% positive
responses. Here, considering the mean score 3,41, it can be inferred that participants’
responses were between “neutral” and “agree”. 41,1 % participants agreed or
strongly agreed with the item “ I could learn the same proficiency level of English
myself instead of enrolling at Prep. School”. The mean indicates that the overall
result of the item is 3,47, which reveals that the participants were neutral.

As a response to the last item of the first section “ I wish Prep School served
its students a two-year English training program” only 19,2% of the participants
agreed or strongly agreed. The remarkable result for this item, 35,8%, was received
from Faculty of Communication. Considering all the choices, with the mean 2,10 it

can be clearly seen that participants did “disagree” with the statement.
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4.1.2. Reading Course

Table 3 and 4 below illustrate the results of the perceptions on Reading
courses taught at Prep. School. 45,9% of the participants agreed or strongly agreed
with the statement, “Reading courses helped me to read English articles related with
my field effectively” (item 1). The mean of the first.item 3,08 also.indicates.that total.
population was almost neutral with the item. Participants strongly felt that reading
courses helped them to guess the meanings of unknown words in the reading texts.
Most students (71,6%) agreed or strongly agreed with this point (item 2). 3,59 mean
score for the item informs the result of the all choices of the total participants as they

were neutral to agree (almost agree).



Table 5. Results of Positive Choices on the Perceptions of Reading Course
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ITEMS

Com.

Sci.

(n=81)

Civil.

Awvi

(n=45)

Elt

@=17)

Toiyo
(n=37)

Ind.
Arts
(r=15)

Arch.
Eng
(n=34)

Average
N=229

%

Yo

Yo

%

n | %

Yo

%o

1.Reading courses helped
me to read articles in
English effectively related
to my field.

30

37,1

>

29

47

20

54

4 (26,7

14

412

45,9

2. Reading courses helped
me to guess the meanings
of unknown words in a
text

54

66,7

>

30

12

70,6

3

29

78,4

8 |534

31

91,2

2

71,6

3. Reading courses helped
me to answer the questions
of a reading texi.

50

61,8

>

28

62,2

11

64,7

30

81

11[73,4

24

70,6

673

4. Reading courses assisted

me to find the lines that

include the answer of a
uestion in a reading text.

48

59,3

25

55,5

10

58,8

24

64,8

27

79,4

62,4

5. Reading courses helped
me to get the main idea of
a text easily.

47

58

29

47

28

75,7

24

70,6

63,3

6. Reading courses helped
me to use the skimming
and scanning technique to
find the answer for a
question without reading
the whole text.

48

59,3

25

55,5

47

24

64.8

10166,7

25

73,5

61,1

7. Using the methods I
learned in reading classes I
can comprehend a reading
text I read.

37

45,7

30

66,7

41,1

25

67,5

1280

25

57,2

8. Reading courses helped .

me to draw iqferences
through the piece of
material I read.

52

28

62,2

11

64,7

32

8 53,4

26

76,4

9. Reading couises guided
me to find the synonyms
of the words in exercises in
a text.

36

23

51,1

47

22

59,5

119

55,8

51,1

10. Reading courses
guided me to understand
the instruction related to
the text.

45

55,5

28

62,2

10

58,8

29

78,4

1280

22

62,8

11. I can still use the
techniques I learned in
reading courses at Prep
School.

36

444

29

41,1

16

43,2

9 160

21

61,8

51,5
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Table 6. Mean Scores of the Perceptions on Reading Course

Tourism | Ind. Arch
w Com. | Civil. | ELT | &Hotel | Arts E :
= m=81) | Avi. {(@=17)| Man. |(n=15) ff; Average
= (@=45) (0=37) 0391 N=229)
b mean mean mean mean mean mean
1. 288 | 336 | 306 | 335 | 267 | 309 | 3,08
2. 348 | 3,56 | 335 | 378 | 333 | 3,88 | 359
3 344 | 347 | 3,18 | 386 | 3.67 | 3,71 | 3,55
4. 341 | 340 | 335 | 3,59 | 3.60 | 3,79 | 3,50
5. 349 | 353 | 3,18 | 362 | 3,53 | 3,71 | 3,53
6. 336 | 340 | 3,00 | 365 | 367 | 3,71 | 346
7. 320 | 347 | 294 | 351 | 320 | 374 | 336
8. 342 | 347 | 335 | 3,89 | 347 | 3,68 | 3,54
9. 3,14 3,29 3,06 3,46 3,47 3,44 3,28
10. 3,38 3,38 3,29 3,89 3,40 3,47 3,47
11 307 | 351 | 294 | 335 | 353 | 3,53 | 329

67,3% of-the participants responded that they had learned to answer the
questions of a reading text with the help of the reading courses in the program. The
mean of item 3 in table 4 (3,55) indicates the total response was between neutral and
agree, however it can be claimed that it is closer to value “4” which is “agree”. On
item 4, participants seemed to believe that the courses assisted them to find the line
that includes the answer of a question in a reading text (62,4%). The mean result
(3,50) again displays that the total respond was between neutral or agree, therefore it
can be reported that the result is close to "‘agree”.

A similar result with item 4 was reported as 63,3% for item 5, which could
claim that more than half of the participants agree or strongly agree on the statement
that they learned to find the main idea of a reading text easily. The mean again is
similar with the previous three items 3,53 and it indicates the similar choices with the
previous three items.

In response to item 6 about using the skimming and scanning techniques, a
slight majority of the participants (61,1%) agreed or strongly agreed. However, the
mean score of the item 3,46 reveals that the total respondents reacted between agree
and neutral. 57,2 percent of the participants expressed that they could comprehend a
reading text by using the methods they had learned in reading classes while the

average of the choices is 3,36 which presents agree and neutral (item 7).
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As for drawing inferences through reading materials, more than half of the
participants, that is 68,6%, responded as agreed or strongly agreed to item 8. When
taking the total responses into account the mean 3,54 demonstrates that the
participants were between agree and neutral, which can be inferred as “agree”. Only
51,1% of the participants reported that reading classes guided them to find a
synonym of a word in the text. 3,28 mean score also indicates that the majority of the
participants’ responses were neutral and agree. 62,8% of the total respondents agreed
or strongly agreed that they could understand the instruction related to a text that
presents more than a half of the participants. The mean of item 10 is 3,47 that it
reveals neutral and agree.

The item “I can still use the techniques I leamed in reading courses at Prep
School” was agreed or strongly agreed by the 51,5% of the total respondents. The
mean 3,29 provides the overall results of the choices, which report that the
participants were between neutral and agree.

In the light of the results on students’ perceptions of reading classes, the
result that tops the foregoing tables (71,6%) is the ability of guessing unknown
words from context which was strongly perceived by the participants and the lowest
agreement (45,9%) was the item about reading English articles effectively related to

the participants’ fields (item 1).
4.1.3. Listening Course

The results of students” perceptions on listening course are provided in table
5 and table 6.



Table 7. Results of Positive Choices on the Perceptions of Listening Course

Com. . . Ind. Arch.
_ Sei Civil. Elt Toiyo |Arts |- Average
ITEMS - Avi. ®=17) |@=37) |@=15) | "% |N=229
(n=81) " . (n=34)
{(n=45)
n % n |% |n|% |n|% inj% [n % |%
1. Listening courses helped
me to improve my English 25130,9 115 {33318 {47 |15{40,5/8]53316 |176] 323
pronunciation.
2. Teanunderstand what 1\ pg 1345 120 1444 11 |64,7]24]648|3]20 |15{442] 44,1
hear in English. ’
3. I can take notes in the
conferences or lectures in 141173 {13 12899 {53 [12|324|1{6,7 [131383 27
English.
;zga;i"‘ffgtn‘;ﬁgl(gg |30[37,1 |24 53319 |53 |19/51,3]7|467|16/47 | 458
5. I can guess the meaning of
a new word from the context | 3 | 9g 4 |19 422 |8 |47 |22|595]5(33,3]13(383| 393
of a text or conversation I
listen.
6. While listening I can-
guess the next thing a 8 |98 11328915 12941121324}1(6,7 |7 |206 20
speaker will say.
Table 8. Mean Scores of the Perceptions on Listening Course
Tourism | Ind. Arch
wn Com. |} Civil. | ELT | &Hotel | Arts En ) Average
s (n=81) | Avi. |(n=17)] Man. |(n=15) =§; ‘N='22§
= (n=45) (n=37) (0=34) | (N=229)
- mean mean mean mean mean mean mean
1. 259 | 2,64 | 300 | 300 | 273 | 256 | 2,770
2. 2,80 3,00 3,65 3,51 2,93 3,24 3,09
3. 2,44 2,62 3.24 2,84 2,47 2,88 2,67
4. 2,93 3,24 3,24 3,19 3,27 3,09 3,10
S. 2,77 2,98 3,18 3,41 3,07 2,94 2,99
6. 2,28 2,69 2,76 2,78 2,13 2,65 2,52

When a general look is taken at the results of students’ perceptions on

listening course (see Table 5 and 6), it can be seen that the percentages are less than

fifty. For the question, improving pronunciation through listening classes in the

program, 32,3% of the total respondents indicated that they agreed or strongly agreed

with the item. However, as the mean result of the item is 2,70, it implies that the

overall responses were close to neutral.
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44,1% of the participants felt that they could understand what they heard in
English. However, when all the choices are taken into consideration, the mean result
of item 2 is 3,09, which could be interpreted as to the responses being over neutral.
Only 27% stated that they agreed or strongly agreed with the item “I can take notes
in conferences or lectures in English”. The mean 2,67 illustrates that all the
participants rated the item from disagree to neutral.

The item considering getting the gist of something heard was agreed or
strongly agreed by 45,8% of the participants. With 3,10 mean score it can be inferred
that the participants responded to the item almost neutral. To the question guessing
meaning from context of something heard, 39,3% of the total population agreed or
strongly agreed. The mean of the item score 2,99, as the overall responses of all
participants were almost neutral with the item. 20% of the participants agreed or
strongly agreed with the statement of guessing the next thing a speaker will say. The
mean result 2,52 of all five choices can be interpreted as participants rated from
disagree to neutral.

When all the results received for listening course are taken into account, it
could be claimed that the total population rate is almost neutral with the statements.
Among the six statements in the listening section, the item of “I can get the gist
(main idea) of something in English I listen” received the largest percentage (45,8%)
and the mean score (3,10) whereas the item “while listening I can guess the next
thing a speaker will say” received the smallest percentage (20%) and the mean score
was (2,52).

4.1.4. Writing Course

In the following tables (Table 7 and 8) the results of students’ perceptions
on writing course both in percentages and mean results are displayed. Most
participants (71,6%) agreed and strongly agreed that they could write their thoughts
in English, which is the item that received the largest percentage among the others.
The mean score of this item 3,76 can be interpreted as the total responses being rated
from neutral to agree, thus it can be stated that the result is closer to value of 4 that

indicates, “agree” in the scale.
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ITEMS

Com. Sci.
(n=81)

Civil.
Avi.
(n=45)

Elt

@=17)

Toiyo
(n=37)

Ind.
Arts
(v=15)

Arch,
Eng.
(n=34)

Average
N=229

n |%

%

%

%

n %

%

%

1. I can write my
thouglits in English.

51163

34

75,6

13

76,4

27

73

533

31

91,2

71,6

2. Ican do homework in
English.

441543

33

733

14

82,3

24

64,8

>

7 146,7

32

94,1

67,2

3. I can write job
application letters in

English.

41} 50,6

26

57,8

10

58,8

>

26

70,2

6 |40

22

64,7

64,6

4.1can writemy CVin
English.

49160,5

25

55,5

15

88,2

67,5

>

9 {60

25

73,5

57,2

5. With the help of the
methods I learned in
writing courses, I can
wiite a paragiaph in
English

49160,5

32

71,1

10

58,8

26

70,2

29

85,3

67,6

6. Using the methods I
learned in writing -
courses, I can write
formal letters in English.

29]35,8

18

40

11

7{1173,3

36,7

7. While doing
homework or writing in
English I can maintain
the unity in my writing.

281345

24

533

47,1

>

17

8 1533

kd

58,8

45,8

8. I can use conjunctions
in My piece of wiiting.

47]58

31

68,8

13

76,4

23

62,1

101 66,7

26

76,5

65,5

9. With the help of note-
taking techniques, I can
take notes in English
classes.

17121

20

17,7

12

324

>

14

41,2

30,2

10. While writing in
English I can use
punctuation correctly.

39(48,1

15

333

41,1

19

51,3

3

5 (333

21

61,8

46,3

Table 10. Mean Scores of the Perceptions on Writing Course

Tourism | Ind. Arch

%J (Co:ll.) iivfl. (EL1T7) &Nfllotel (Arltss) Eng: Average

n= vi. {(n= an. |(n=
g (n=45) (a=37) (n=34) | (N=229)

mean | mean | mean | mean | mean | mean | mean
1. 3,62 3,80 | 3,76 3,84 3,53 | 4,06 3,76
2. 338 | 371 | 382 | 370 | 340 | 412 | 3,64
3. 3,25 3,51 3,35 3,65 3,00 3,65 3,41
4. 3,42 3,64 4,00 3,59 3,67 3,76 3,60
S 3,52 3,82 3,41 3,78 3,47 406 3,69
6. 304 | 3,18 | 318 | 3,03 273 | 3,24 | 3,08
7. 3,06 324 | 3,18 3,32 3,27 | 3,71 3.26
8. 3.43 344 | 3,65 3.49 3,60 | 391 3,54
9. 258 | 3,00 | 253 3,03 253 | 3,09 2,82
10. 3.21 2,71 3,00 322 3,00 | 362 3,14
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The majority (67,2%) of the participants believed that they had gained the
ability to do homework in English. The mean result of this item is indicated as 3,64
in table 8, which can be interpreted as all the participants rating almost agree. Over
half of the participants (57,2%) agreed or strongly agreed with the statement, “I can
write job application letters in English”. The mean score of this item is 3,41, which
indicates that total respondents were between neutral and agree.

64,6% of the participants stated that they could write a C.V. in English.
3,60 mean score indicates that all respondents were almost agreeing with the item.
Over two-thirds of the participants (67,6%) found that writing courses guided them
in writing paragraphs in English. The mean result (3,69) of this item indicates that
the total population rated the item from neutral to agree, which can be considered as
“agree” because of the fact that 3,69 is close to 4- agree.

To the question writing formal letters in English, only 36,7% of the
participants responaed as agree or strongly agree. The mean score of the item is 3,08,
which can be taken, as all responds were almost neutral. Less than half (45,8%) of
the participants expressed that they could maintain the unity while writing in English.
When all the choices of the scale are considered, the mean 3,26 can be taken as
responds being neutral but slightly close to agree.

Almost two-thirds of the participants agreed or strongly agreed that they
could use conjunctions correctly while writing in English (65,5%). Considering the
mean score 3,54 it can be reported that total rating scores were close to agree. Only
30,2% of the total population believed that he writing classes had helped them in
note taking in English classes. The mean of this item is 2,82 (item 9) that is close to
3,00; thus it could be said that participants rated the item almost as neutral. Finally,
less than half of the participants (46,3%) felt that they could use punctuation
correctly while writing in English. With the mean result of 3,14, it can be stated that
the total responses were between neutral and agree.

To summarize, it can be clearly seen from the above findings that the mean
results of the items are more that 3,00 (neutral) except item 9. Therefore, in the light
of the findings on writing course, it could be stated that the total population rated the
items above the value 3, close to 4 (agree), which reveals the “agree” choice in the

scale.
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4.1.5. Grammar Course

Tables 9 and 10 represent the results of the grammar course perceptions of
the students. 75,6% of the participants seemed to believe that grammar courses were
beneficial to their understanding of structures in written English (item 1in Table 9).
3,77 mean result can indicate that all the respondents were almost agreed with this
point (see Table 10).

Approximately two-thirds of the participants (65,9%) felt that grammar
classes assisted them in using correct English structures while writing (item 2).
Again, the mean score, 3,60, can be interpreted that the total respondents were

between neutral and agree, but closer to agree.
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Table 11. Results of the Positive Choices on the Perceptions of Grammar Course

ITEMS

Com. Sci.
(n=81)

Civil.

Avi.

(n=45)

Elt

(n=17)

Toiyo
(n=37)

Ind.
Arts
(n=15)

Arch.
Eng.
(n=34)

Average
N=229

%

%

%

%

%

Yo

1. Grammar courses at
Prep Schoot helped me to
understand the structures
in a piece of written
English work.

62

76,5

i

34

75,6

12

70,6

bl

28

75,7

8 {533

29

85,3

75,6

2. Grammar courses
helped me to use the
correct structures while
writing in English.

51

63

34

75,6

53

23

62,1

25

73,5

>

65,9

3. Grammar courses

helped me to speak by
using correct grammar
structures.

39

48,1

3

25

55,5

41,1

18

48,6

5 1333

15

47,6

4. The amount of
grammar [ leamned at
Prep School is sufficient
for me to understand
spoken English.

26

32,1

23

51,1

41,1

i4

37,8

>

15

39.8

5. Grammar courses
assisted me in answering
grammar questions.

51

63

33

73,3

10

588

28

75,7

8 533

26

76,5

68,1

6. Grammar courses
helped me to understand
the structure of an
English sentence.

68

84

36

80

13

76,4

31

83,7

H

1173,4

33

97

83,8

7. I know when and how
to use the grammar
structures.

60

74

33

73,3

53

26

70,2

>

10} 66,7

29

85,3

72,9

8. I can translate an
English sentence into
Turkish correctly.

41

50,6

34

75,6

10

58,8

26

70,2

23

67,6

61,2

9. I can find a grammar
mistake in an English
sentence.

49

36

80

53

26

70,2

23

67,6

65,5

10. I can correct a
grammar mistake in an
English sentence.

42

51,9

>

35

77.8

47

25

67,5

7 146,77

20

58,8

>

59,9
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Table 12. Mean Scores of Students’ Perceptions on Grammar Course

Tourism | Ind. Arch

wn Com. | Civil. | ELT | &Hotel | Arts | En ) Average
5 (n=81) | Avi. |@=17)| Man. |(@=15) (n=3g;') (N=2289)
= (2=45) (n=37)

- mean | mean | mean | mean | mean | mean | mean
1. 3,77 3,76 3,65 3,76 3,40 4,06 3,77
2. 3,52 3,82 3,12 3,59 3,53 3,76 3,60
3. 321 | 351 | 300 | 332 | 327 | 329 | 329
4. 285 | 331 | 294 | 3,06 | 307 | 318 | 3,06
5. 3,51 3,69 3,35 3,78 3,47 3,85 3,62
6. 404 | 400 | 3,71 | 419 | 3.80 | 435 | 4,06
7. 3,90 3,78 3,35 3,86 3,67 4,00 3,83
8. 3,36 3,76 3,47 3,78 3,20 3,56 3,53
9. 3,49 3,80 3,24 3,73 3,47 3,68 3,60
10. 3.44 | 382 | 306 | 370 | 3,40 | 359 | 3,55

On the issue of using correct structures while speaking in English, less than
half of the participénts (47,6%) indicated that they agreed or strongly agreed with the
statement. Considering all the responses, the mean score is 3,29 which implies that
participants wére almost neutral with a few agree choices.

Less than 40% (39,8%) of the total population expressed that the amount of
grammar they had learned at Prep. School was sufficient for them to understand
spoken English (item 4). With the mean score of 3,06, it can be claimed that the total
participants remained almost neutral with their choices.

68,1% of the participants felt that grammar courses assisted them in
answering grammar questions. The mean score is 3,62, which may be interpreted as
all respondents almost agreeing with this statement. ‘

For a clear majority of participants (83,8%) the grammar classes were
beneficial to them in understanding the structure of English sentences (item 6). Here,
the mean result 4,06 clearly shows that the total responses for the item were “agree”.
The majority of the participants (72,9%) believed that they knew when and how to
use English structures and the mean 3,83 reveals that all the participants almost
agreed with this point.

61,2% of the population expressed that they could translate an English
sentence into Turkish correctly and 3,53 mean score of this item shows that all

responses were between “neutral” and “agree”. To the question of finding grammar
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mistakes in English sentences, the majority of the pa.rtibipants, 65,5%, “agreed” or
“strongly agreed” (item 9). The mean result, 3,60, of the item can be accepted as the
overall responds almost agreed with this statement. Additionally, 59,9% of the total
population stated that they could correct a grammar mistake in a sentence. The mean
of the item is 3,55, which may indicate that all respondents rated this item from
“neutral” to “agree”.

As a result, when all the findings are reviewed it can be claimed that
students gained a lot through grammar classes in the program as the means are
between 3,06 and 4,06. At this point, it should be mentioned that the positive
responses collected from students at Faculty of Engineering and Architecture exceed
the number positive responses from other faculties. The mean scores at this faculty
were 4,06, 4,35 and 4,00.

4.1.6. Core éourse

Tables 11 and 12 illustrate the results of the perceptions on Core Course
classes taught in the Prep School Program. For the small majority of participants
(52%) core course classes helped them in consolidating their grammar course. The
mean of the first item 3,24 may indicate that the responds were between “neutral”

and “agree”.
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ITEMS

Com. Sci.

(n=81)

Civil.

Avi.

(n=45)

Elt

(n=17)

Toiye
(n=37)

Ind.
Arts

(n=15)

Arch.
Eng.
(n=34)

Average
N=229

%

%o

%

%

%

%o

1.With the help of the
activities in Core Course
classes I consolidated my
English grammar.

40

494

2

24

53,3

41,1

24

64,8

7 467

16

47

52

2. With the help of the
activities in Core Course
classes I consolidated my
speaking skills.

30

37,1

21

35,2

19

51,3

4 126,7

11

32,4

>

39,7

3. With the help of the
activities in Core Course
classes I consolidated my
reading skills.

38

46,9

20

44,4

41,1

20

54

2 1133

16

47

45

4. With the help of the
aciviiies in Core Course
classes I consolidated my
wiriting skills.

24

29,6

19

42,2

41,1

16

43,2

2 1133

11

324

34,5

5. With the help of the
activities in Core Course
classes I consolidated my
listening skills.

21

259

k4

17

37,8

2

17

45,9

2 1133

13

38,3

33,6

6. Core Course classes
helped me to perceive
English as a whole as the
course consisted of all the
skills together.

35

43,2

¥

21

47

20

54

20

58,8

47,1

7. 1learned English
structures used in daily
language in Core Course
classes.

45

55,5

14

41,1

25

67,5

IS5

44,2

49,4

8. I think that core course
lesson is repetition of the
other courses.

58

71,6

3

25

55,5

12

70,6

23

62,1

>

10 66,7

27

79,4

65,1

9. I improved my
vocabulary knowledge in
Core Course classes.

45

55,5

2

25

55,5

47

27

73

7 (46,7

22

60,7

To the major question of core course’s assistance in consolidating speaking,

reading, writing and listening skills, less than half of the participants expressed that
they agreed or strongly agreed (39,7%, 45%, 34,5% and 33,6%, respectively). When

the means are taken into consideration -3,04, 3,11, 2,94 and 2,81, respectively- it can

be said that the total respondents were almost “neutral” with the items 2, 3, 4, and 5

(see table 12).
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Table 14. Mean Scores of Students’ Perceptions on Core Course

Tourism { Ind. Arch

2 Com. | Civil. | ELT | &Hotel | Arts E - A

= (@=81) | Avi. |@=17)| Man. |@-15) j‘3g‘; Vf'z’;ﬁ"
- (n=45) (n=37) o3| (N229)
i mean mean mean mean mean mean mean

1. 3,06 | 320 | 318 | 357 | 287 | 450 | 3,24

2. 2,98 | 298 | 288 | 343 | 2,73 | 3,09 | 3,04

3. 3,1 | 3,02 | 288 | 338 | 267 | 326 | 311

4. 2,77 | 3,13 | 294 | 314 | 253 | 309 | 294

. 2,68 | 280 | 265 | 322 | 247 | 294 | 281

6. 3,12 | 316 | 318 | 330 | 267 | 329 | 3,16

7. 335 | 284 | 282 | 368 | 293 | 312 | 320

8. 3,73 | 333 [ 376 | 359 | 340 | 335 | 3,55

9. 327 | 331 [ 312 { 368 | 307 | 382 | 340

47,1% of the participants felt that core course classes helped them to
perceive English as a whole as it tried to integrate all of the skills (item 6). The mean
score 3,16 can be considered as the total population being almost neutral with the
statement. Approximately half of the participants (49,4%) responded that they
learned English structures used in daily language through the Core Course classes.
3,20 mean score here indicates that the average rates were almost “neutral”.

Almost two-thirds of the participants (65,1) felt that core course classes
were the repetition of the other courses and 3,55 mean score shows that the total
population almost agreed with item 8. More than half of the respondents (60,7%)
believed that they had improved their vocabulary knowledge through core course
classes and 3,40 mean score of this item can be reported as the participants rating this
item from neutral to agree.

To sum up, it is possible to claim that the general view of the total
population for this section was neutral, which mean that the respondents were neither

in disagreement nor in agreement, however they were not negative either.
4.1.7. Speaking Course
The last section was about the speaking course, the results of which are

demonstrated in tables 12 and 13. A majority of total participants (63%) pointed out

that they agreed or strongly agreed with the question of expressing themselves in



45

English with the help of the abilities they had learned in speaking classes (item 1 in
table 12). 3,54 mean result of the item shows that the majority of the participants
rated the item between neutral and agree, however as the result is closer to value 4 it
can be concluded that the participants agreed with the item.

Almost 60% of the participants stated that they could communicate with a
native speaker (item 2) and they could understand Spoken English —item 3- (59,8%
and 59,4% respectively). The mean results of these items are 3,52 and 3,50, which
could imply that all participants responded between the choices of “neutral” and
“agree”, however here the scores are closer to “agree” rate, therefore, results of the
item can be assumed as “agree”,

Only 34,9% of the participants believed that they could do oral presentation
with the skills they had gained in speaking classes, The mean score 3,07 of the item
reveals that almost all the responses were neutral. Almost two-thirds of the total
respondents (65,6%) felt that they could easily state their personal information in
English. When total population is considered, the mean result of the item is 3,64 that
could be interpreted as the participants’ agreement on this point.
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Table 15. Results of Positive Choices on the Perceptions of Speaking Course

Ind. Arch
Com. Sci. | Civil. Elt Toiyo |Arts Ene. | Average
ITEMS (n=81) |Avi. =17) |(@=37) |{@=15) | "%  |N=229
(n=45) (=34)
n | % B (% |B|{% n|% |n|% |ni% |[%
1. I can express myselfin
English with the help of
the abilities I learned in 47158 30 [66,7110|588{2875,717 146,7|22164,7{63
Speaking courses.

2. I can communicate
with a native speaker with
the help of Speaking
courses.

43153,1 {30 166,7(10[588[27|73 |6 |40 |21161,8!59,8

3. Speaking courses
helped me to understand {43 {53,1 |25 |55,5[12{70,6(27|73 |7 |46,7|22|64,7|59,4
spoken English.

4. By using the skills I
learned in Speaking
courses, I can do oral
presentation, if necessary.

231284 112 {33318 {47 {16[43,2{4 {26,7]14[41,2(34,9

5. I can easily state my
pcrsonal information in 551679 {26 }57,8{11}64,7{30)81 |7 1467121618 65,6
English.

6. Speaking courses
helped me to discuss in 281345 120 {4448 |47 {18{48,616 {40 |1235,3140,2
English on any subject.

7. With the help of
Speaking courses, I can
speak in front of the
public spontaneously.

24129,6 |18 140 |7 1411116143213 120 [151442 36,2

8. I do not believe that
Speaking classes were
useful as it was not 451555 16 {35637 141,1]15140,5{3 120 |14{41,2 43,6
possible to prevent using
Turkish in the classes.

9. When I cannot
remember an English
word while talking, I can 4758 25 1555(10]58,8123162,1]13(86,7|22]64,7]58,1
express it using other
words.

10. I can talk in Engiish in
conferences or seminars 12114,8 114 131,116 {35219 127 11 167 16 17,6121.,4
about my profession.

11. I can answer the
questions in English that
will be asked in any
interview.

251309 [ 19142119 53 [19]51,31 4 126,7{11[324[38

>
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Table 16. Mean Scores of Students’ Perceptions on Speaking Course

Tourism

W Com. | Civil. | ELT | &Hotet |10d-Arts| Arch.

= | @8) | Avi [@17)| Man. | (719 | Eng | Aversge
E (n__.45) (n=37) (ll— ) (N"' )
- mean mean mean mean mean mean mean
1. 347 | 351 | 335 | 392 327 356 | 3,54
2. 343 | 349 | 353 | 3.89 3.20 3.50 | 3,52
3. 340 | 3.40 | 359 | 381 3.7 3.62 | 3.50
4. 204 | 291 | 335 | 330 | 3.00 | 324 | 307
5 3.635 | 344 | 353 | 408 3.33 3.62 | 3,64
6. 296 | 3.04 | 312 | 3.46 3.20 3.15 3,11
7. 277 | 302 | 302 | 324 2.73 321 2,98
3. 248 | 327 | 3.02 | 284 3.33 2.82 2,85
9. 351 | 336 | 347 | 3.59 3.20 3.65 3.49
10. 237 | 278 | 294 | 2.78 2.47 256 | 2.59
1 200 | 311 | 329 | 343 203 3.03 3,11

Less than half of the respondents (40,2%) stated that they could discuss any
subject in English and the mean score of the statements is 3,11, which illustrates that
the responses were almost “neutral”. Only 36,2% of the participants expressed that
they could speak in front of the public spontaneously and the mean score of this item
is 2,98, which indicates that the total respondents remained neutral for this point.

Less than half of the participants (43,6%) agreed or strongly agreed with
the item “I do not believe that speaking classes were useful as it was not possible to
prevent using Turkish in the classes™. With 2,85 mean result, it can be said that the
total population rated this item between disagree and neutral. In fact, as the result is
closer to the neutral rate (3), it can be inferred that the participants remained neutral
for this item.

A majority of the participants (58,1%) felt that they could use
circumlocutions while talking in English. 3,49 mean result of this item reveals that
all the participants rated the item from “neutral” to “agree”. Only 21,4% of the
respondents stated that they agreed or strongly agreed to the question of talking in
conferences or seminars in their professions, and 2,59 mean score of the indicates
that the overall rates for this item are between “disagree” and “neutral”. Less than
half of the participants (38%) believed that they could answer the questions that
would be asked in any interview. The mean score of the item 3,11 suggests that the

participants were almost “neutral” with this item.
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When all the mean results of this section are taken into consideration, it can
be said that the overall findings of this section indicate that the total population rated

the items between “neutral” and “agree”.
4.1.8. Students’ Views on the Education Provided
Two additional questions were placed in the questionnaire the purpose of
which was to elicit students’ views on the education provided by the program at Prep
School. The results of these questions are provided in the following tables and pie

charts representing the total respondents.

Question 1. In terms of usefulness of the program to yourself, how would

you rate the education provided in the Prep School program?

Table 17. Students’ Views on the Usefulness of Prep School Program

Frequency Percent
Very Poor 15 6,6
Poor 28 12,2
Satisfactory 119 52,0
Good 56 245
Very Good 11 : 4,8
Total 229 100,0

On the issue of program’s effectiveness and considering its usefulness, the
total population stated that the program was satisfactory. As it can be seen from the
above table, 119 of the total participants, who represent 52% of the population, rated

the question as “satisfactory”.

Question 2. In general, what is your opinion on the education presented at
Prep School?

The second question aimed at finding whether the participants think
positively or negatively about the program as a whole. The results are indicated in

the pie charts for each department or faculity.



49

. negative
Pl o
o

negative positi.ve B positive p(;soizjve
54% B negative negative ’
Figure 2. Views of Students from Faculty Figure 3. Views of Students from
of Communication on Prep. Program School of Aviation on Prep. Program

Figures 5 and 6 represent the distribution of positive and negative views for
Faculty of Communication and School of Civil Aviation. As it can be seen from
figure 5, less than the total participants of the faculty (46%) indicated that they feel
positive about the education provided in the program whereas more half (54%) felt
negative. 60% of the participants of School of Civil Aviation expressed that they felt

positive while 40% felt negative on this issue.

negative
38% 35%

negative

positive ' positive
Bpositive 2% Ed positive 65%
B negative B negative
Figure 4. Views of Students from School of Figure 5. Views of Students from
Tourism and Hotel Management on Prep. Faculty of Engineering and Architecture
Program on Prep. Program

Approximately two-thirds of the participants, both for School of Tourism
and Hotel Management and Faculty of Engineering and Architecture, (62% and 65%
respectively) stated that they felt positive about the education offered them in Prep.
School Program whereas 38% (in figure 7) and 35% (in figure 8) stated that they had

negative feelings about it.
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Figure 6. Views of Students from ELT Figure 7. Views of Students from School
Department on Prep. Program of Industrial Arts on Prep. Program

Only 20% of the respondents from ELT department stated that they were
positive about the education they received at Prep. School, however, a considerable
number of students (71%) at this department stated that they had negative
perceptions about it. Needless to say, 71% constitutes the highest percentage among
“negative” and 20% the lowest among the “positive”. A majority of the participants
(71%) stated that they felt negative with the education provided in the program. On
the other hand, less than half (47%) of the School of Industrial Arts’ participants felt
positive while 53% of the respondents felt negative.

When all the participants of all the departments or faculties are taken into
account, the results indicate that almost half of the total population felt positive
whereas the other half felt negative (see figure 10). 53% of the total population
expressed that they felt positive while 47% of the participants stated that they were

negative with this point.

negative i
47% postave
> 53%

positive

B negative

Figure 8. Overall Views of the Total Population on Prep School Program
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Table 20, Rankings of Students from Table 21. Rankings of Students from
Faculty of Communication School of Tourism and Hotel Management
Course = Mean Rank Course Mean  Rank
Grammar 2’3 8 1. Grammar 2,72 1.
Writing 2,89 2. Reading 2,81 2.
Speaking 3,07 3. Speaking 3,18 3.
Reading 3,23 4. Writing 3,57 4.
Core Course 4,39 5. Listening 4,15 5.
Listening 5,00 6. Core Course 4,77 6.

School of Tourism and Hotel Management (TOIYO) and Faculty of
Communication (FCS) rated “grammar™ course as the most important. However,
TOIYO considered “core course” as the least important while FCS rated “listening”

course as the least important.

Table 22. Rankings of Students from Table 23. Rankings of Students from
School of Industrial Arts ELT Department
Course  Mean Rank Course Mean Rank

Speaking 2,27 1. Writing 2,80 1.
Writing 2,92 2. Grammar 3,27 2.
Grammar 2,93 3. Reading 3,35 3.
Reading 3,62 4. Speaking 3,46 4.
Core Course 4,08 5. Listening 3,87 5.
Listening 4,69 6. Core Course 3,93 6.

The participants of School of Industrial Arts rated “speaking” course as the
most important whereas they viewed “listening” course as the least important. For
ELT department “writing” course was rated as the most important and the
respondents stated that “core course™ \\*as the least important to them.

As mentioned before, the mean score that was the closest to value of 1
would be assumed as the most important course. However, when the mean results of
the rankings for each department are taken into consideration, it can be stated that the
results of the courses ranking first varied from 2,27-2,86 in their mean scores.

Additionally, the mean scores that determined rates of the least important
courses in rank 6 varied from 3,93-5,00. When rank 5 and 6 are considered, it should
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be mentioned that the participants viewed core course and listening (mostly listening)
courses as the least important. The overall results of the total population are
illustrated in table 21.

Table 24. Rankings of the Total Participants

Course Mean Rank
Grammar 2,72 1.
Reading 3,02 2.
Writing 3,03 3.
Speaking 3,24 4.
Core Course 4,36 5.
Listening 4.63 6.

An analysis of the table shows that the total population rated “grammar™ as
the most important course and the least important course was “listening”. Reading
and writing courses were placed second and third by the respondents with 3,02 and
3,03 mean scores respectively. Speaking course was generally rated in rank four. In
addition, the results in table 21 also confirm that the total respondents ranked core
course and listening courses in the fifth and sixth importance order, which is the least

important.
4.1.10. Results of Semi-structured Interviews

This section focuses on the results gained through the interviews conducted
with the participation of six students from ELT Department. The reason for involving
only this department to the interview sessions was the results of the pilot study that
revealed almost negative views on the program and the courses. Consequently, it was
decided to seek detailed information on this issue. The total population of ELT
Department that responded to the questionnaires was 17, therefore it was decided to
involve 10 students for the interviews. However, only 6 of the students participated.

The students were asked the following five questions in the interviews, and
‘the results of each question are analyzed and the researcher categorized the common

answers provided by the interviewees and a colleague checked the categories in order
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to avoid any misunderstanding. The transcribed interviews for each participant are
provided in Appendix D. The results of the questions are illustrated in tables, and the
tables are displayed below each question as follows:

1. What do you think of the education provided in the program of English
Preparatory School?

Table 25. Results of the First Question

n

Positive 3

Negative 3
N=6

On the issue of the education provided at English Preparatory School, half
of the interviewees reported that they thought positively about the education, and the
other half claimed that they were not satisfied with the education. The participants
mainly indicated the following points on this point (see Appendix F):

Student 1

“There have been numerous teachers in the school who take teaching
seriously, as a result generally the education was good”

Student 2

“Both the teachers and the system were good”

Student 4

“I think it was waste of time to enroll in Prep. School”

Student 5

“I am negative on this matter especially when the time is considered”

The fact that some interviewees found enrolling at Prep School time
consuming may suggest that, as the participants were all enrolling in ELT
Department they might find it somehow insulting to need to improve their English at
Preparatory School before attending their departments.
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2. What do you think of the courses provided at the Prep School Program?

Table 26. Results of the Second Question

n
Good
Average 3
N=6

Similarly to the first question, again half of the participants reported that
they were satisfied with the courses provided in the program whereas the other half

indicated that they were not satisfied by putting in the following (see Appendix F):

Student 1 ~
“Students generally hated Core Course, but I liked it. I think it is closely
related with the teacher. We had the courses separately in the program so 1 could

consolidate each skill in Core Course classes™

Student 4

“.. for example the program did not prepare us to the courses in our
department. It only created a little bit language awareness”

When the overall results of the interviews are taken into consideration, it
can be stated that the main concern of the participants was not being prepared for the

courses at their department.
3. What kind of changes do you suggest for the program?

Some of the participants were satisfied with the current program and they
did not believe that there was need for any changes. However, some of the students
reported the following suggestions:

“I think the language needs of the departments should be taken into

consideration, and the final exam should be changed”.
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“Students should be encouraged and homework that require research should
be assigned”.
“There is no need to study Core Course and Listening skills because I think

they were not beneficial for me”.

4. How beneficial was your enrollment in the program to the courses in

your current department?

Table 27. Results of the Fourth Question

n
Beneficial 3
Beneficial to some extent 2
Not beneficial 1
N=6

The results for question 4 indicated that most of the participants believed
that they gained a lot by enrolling at Prep School. The participants claimed the
following:

Student 1

“Yes, it really helped me to improve my English, especially Speaking
course”.

Student 2

“It would be difficult for me to be a first year student in my department
without enrolling at Prep School”.

Two of the interviewees reported that they only gained a bit through Prep
School and only one interviewee reported that it was not beneficial for him/her to

enroll in the program.
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5. Do you think enrolling in the Prep School Program was necessary for

your current department?

4 out of 6 interviewees felt that enrolling in Prep. School program was not

necessary for them and 2 of the students reported that it was necessary (see table 26).

Table 28. Results of the Fifth Question

n

Necessary 2

Not necessary 4
N=6

The paniéipants put in the following reasons for their answers:

Student 1

“I think Prep School should be compulsory for every department at
Anadolu University because it is required in every occupation to know one or more
foreign languages. I wish a two-year Preparatory Program was possible”.

Student 3

“It was not necessary for the students in my department to enroll at Prep.
School because we studied the same skills in the first year in our department”.

Student 4

“It was not necessary for the students in my department. I had learned more
during my secondary school years”.

Student 5

“It was not necessary to enroll in the program in order to learn English”.

When all the negative responses are taken into consideration, the results
may suggest that ELT Department students did not believe that it was really
necessary to be required to enroll in the program. In addition, it can be assumed that
most of the interviewees were not satisfied with the program.

All in all, bearing in mind the results of the interview, it can be suggested

that it would be more motivating and beneficial to have students study something
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related to their fields. By doing this, the program may train more autonomous and
more conscious learners and with this in mind the students would be aware of the

fact that language learning is a life long process not a process that ends only in a

year.

Bardoly Mnfue
Porker .~
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CHAPTER 5
CONCLUSION
5.1. Summary and Discussion

| The purpose of the study was to provide empirical evidence of students’
perceptions of skills taught at Anadolu University Prep. School Program. A
questionnaire was developed by the researcher and was administered to the
participants aiming to seek answers to the following research questions:

1. What are the students’ perceptions about the courses taught at Anadolu
University Prep. School?

2. What are the students’ perceptions of the courses in the program?

The part{cipants were 229 undergraduate students enrolled at Anadolu
University faculties or departments in 2002-2003 academic year. The departments
involved in the study were: School of Civil Aviation, Faculty of Communication,
School of Industrial Arts, ELT Department, School of Tourism and Hotel
Management and Faculty of Engineering and Architecture.

The questionnaire, a 5-point Likert type, consisted of statements focusing
on each course taught in the program at Prep. School. The results of the study were

analyzed, and the mean scores of all choices (“Strongly agree”, “agree”, “neutral”,

>

tx A 14

“disagree”, “strongly disagree”) and the percentages of positive choices (“Strongly

agree” and “agree”) were illustrated in tables. Findings of the study are as follows:
5. 1. 1. Students’ Perceptions on Prep School Program

The results of the students’ perceptions regarding the efficiency of Prep
School Program on students’ learning English demonstrated the following:

The participants expressed that their participation in the program
contributed to improving their English proficiency level. In addition, they stated that
they had gained a lot through the education provided at Prep. School.
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One of the findings indicated that students confirmed the fact that it was
necessary for their departments to have a compulsory Prep. Program. Additionally,
students affirmed that they would choose to enroll in the program even if they were
free to decide whether to attend or not.

Since the students at Prep School are actually enrolled in different
programs, one of the concerns of the students was on the issue that the courses were
not designed to prepare them for their respective needs.

Furthermore, the students believed that courses of the program did not meet
the needs of their particular departments. Here, it could be stated that the curriculum
and may be the materials of the program should be reconsidered and redesigned so as
to have more fruitful outcomes.

The students felt that the assignments, projects and other activities assigned
at Prep. School Program assisted their language learning. This point was confirmed
by a student in the semi-structured interview reporting, “students should be
encouraged and homework that require research should be assigned”.

When the analysis of the questionnaire is considered it is seen that there is a
consistency among the results on the evaluation of the program. This consistency can
be exemplified with the results in Figure 10 and Table 15. The results as indicated in
the pie chart Figure 10 show that with 53% of the participants felt positive with the
education provided at the Prep. School Program. Similarly, Table 15 reveals that
52% of the total population of the participants found the program “satisfactory”,
which corresponds to the overall results in Figure 10.

The results pointed in pie charts (Figure 4, Figure 5, Figure 6, Figure 7,
Figure 8, Figure 9 and Figure 10) in terms of participants’ opinions on the education
provided at the Prep. School Program indicated that students from three departments
felt positive with the education whereas the students from other three departments
felt negative.

Participants from ELT Department with 71%, from School of Industrial
Arts with 53% and from Faculty of Communication with 54% indicated that they felt
negative about the education provided. On the other hand, participants from School

of Civil Aviation with 60%, from School of Tourism and Hotel Management with
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62% and from Faculty of Engineering and Architecture with 65% responded that
they felt positive with the education provided at the Prep. School Program.

5. 1. 2. Overall Results of the Courses in the Prep School Program

The study provided the following results in the point of each course taught
in the program:

5. 1. 2. 1. Reading Skills

When the results of all skills are taken in to consideration the reading skills
section was one of the sections in which the responses were almost positive with the
items. Students indicated that the skills taught in reading courses were beneficial to
them, and helped them to improve their reading skills.

The results showed that the participants felt positive with the following aspects
in reading; guessing meaning from context, answering questions, finding main ideas,
using skimming and scanning techniques, comprehending reading texts, drawing
inferences, finding synonyms and understanding instructions.

However, one of the major failures about reading courses reported was on
the fact that these courses were not helpful in reading articles related to their fields
effectively. Here, it may be suggested to involve some materials or articles related
with students’ current departments in the curricula, so as to prepare students for their
departmental courses. This would ensure that the students develop a better awareness
about the need for good English for their own field. However, such reading materials
require aid from the departments since it is not possible for ELT specialists to be
knowledgeable in every academic subject. Such reading materials jointly prepared
may provide a good incentive for the students to study and read more English in their

respective areas.
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5. 1. 2. 2. Listening Skills

The listening section was the only section in the questionnaire that received
lower results in all items i.e. all percentages were less than 50% and all mean scores
were less than 3,10, which means that the participants felt almost “neutral” with the
items (see Table 5 and Table 6).

The results of the listening section revealed that listening courses were not
satisfactory at all for the students. The participants did not indicate anything positive
in this section. Thus, it may be concluded, that the students did not perceive that
listening courses assisted them in improving their English proficiency level, or their
listening skills in English.

Considering the lower results of the listening section, it can be inferred that
there probably is serious problem related to listening courses. In order to determine
these deficiencies a revision of the objectives of the listening course, materials and
may be syllabus are needed.

Stepp-Greany (2002) reported in his’her study that the participants
perceived that they improved their listening skills, however, in this present study the
result is the opposite. As all the items in the listening skills section were low-rated by
the participants of the present study, it is obvious that they believed that the listening

courses did not help their improvement much.
5.1.2. 3. Writing Skills

The overall results of this section showed that the students felt mostly
positive with the writing courses at the Prep. School Program. The participants
believed that the writing course contributed to their improvement in writing in the
following areas: expressing thoughts, doing homework, writing job application
letters, writing CVs, paragraph writing and using conjunctions in their written work.

On the other hand, the students expressed that they did not gain enough in
note taking, using punctuation correctly, writing formal letters and maintaining the
unity in their writing. Surprisingly, the results indicated that ihe students felt that
they gained much in writing job application letters (64,6%) whereas they believed
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that they could not write formal letters (36,7%). This result may be interpreted, as
the students were not aware of the fact that a job application letter is a type of formal
letter. Obviously, their complaint about their inability to take notes is closely related
to their listening skills. Since their perceptions of the listening courses are so low, the

result is not to be surprising at all.
5. 1. 2. 4. Grammar Course

The grammar course section was another section in the questionnaire,
which mainly received higher results. It is interpreted that the participants felt almost
positive with grammar courses. The results indicated that the students strongly
perceived that grammar courses were beneficial to their understanding of the
structure of an English sentence (see tables 9 and 10). It should be mentioned here
that the item consi‘dering this aspect is the only statement among the others in the
questionnaire that received the highest positive responses and the largest mean score.

The reasons of this result may be related to the teaching methods used in
high schools as the teaching is commonly based on teaching of grammar.
Furthermore, the fact that the students are usually prepared for the exams consisting
multiple-choice questions for grammar tests should be taken into consideration. For
that reason, it can be said that the students are inevitable influenced with the strength
of grammar in learning a foreign language. Moreover, they get the impression that
learning a language only consists of learning its grammar. The participants in the
grammar course section of the questionnaire also confirm this fact. )

Additionally, students indicated the following areas which they perceived
as beneficial to them in the grammar courses; using correct English structures while
writing, answering grammar questions, knowing when and how to use the grammar
structures, finding and correcting a grammar mistake in a piece of written work.

The results demonstrated that students did not believe that they can use
correct grammar structures while talking in English, and they stated that the amount
of grammar they had learned in the program was not sufficient in understanding

spoken English. This further proves the fact that their insistent concentration on
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grammar provides them with the mechanical knowledge of grammar but not efficient

application of it in their language use.
5. 1. 2. 5. Core Course

The participants in terms of the Core Course responded to three items out of
nine above 50% in the questionnaire. The aim of the Core Course was to integrate all
the language skills given separately at the Prep. School Program in order to provide
the opportunity to the students to consolidate all the skills they have learned.

The first five items in the questionnaire were about the assistance of Core
Course in consolidating speaking, reading, writing, listening and grammar. However,
the participants believed that they only consolidated their grammar (50%) in Core
Course lessons (see Table 11) not the other skills.

Another result of the Core Course section was that students accepted the
Core Course as a repetition of other courses taught separately in the program. They

found the Core Course beneficial in improving their vocabulary.
5. 1. 2. 6. Speaking Skills

The results of speaking section revealed that students perceived that
speaking courses were assisting them in the following areas; expressing one’s self in
English, communicating with a native speaker, stating personal information in
English, using circumlocutions while talking in English, and understanding spoken
English.

One remarkable finding of the study was that students perceived that they
could understand spoken English with the help of speaking classes while they
indicated that, as noted earlier, the amount of grammar they had learned was not
sufficient in understanding spoken English. As one of the objectives of speaking
skills is to have students talk in English, it might be assumed by the students that
they understand spoken English. Maybe this is because the students have to talk in
English throughout the speaking class by using the new structures or phrases they

have learned in the class.
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On the other hand, the results indicated that more attention should be paid
in practicing the structures learned in grammar classes, the practice of the new
structures should not be only through written exercises. This shows appositive lack
of coordination between the structures taught in the grammar courses and structures
practiced in the speaking courses. Furthermore, it can be assumed that the grammar
curriculum is probably much more complex that is required by the daily use of
language.

Finally, the students did not agree with the following areas related to
speaking classes: doing oral presentation in English, talking spontaneously, and

answering the questions to be asked in any interview.
5. 1. 2. 7. Overall Results on the Prep School Program

Consideri}lg the education provided in the program at Anadolu University
Prep School, the students reported that they felt almost positive with the education
provided. It should be noted here that almost half of the total population was negative
and the other half positive on this issue. Here, it could be claimed that there is not
much considerable difference in students’ views.

On the point of the usefulness of the program, students rated the program as
satisfactory, not very poor or not very good. When all the departments are taken into
account, with the exception of the ELT department, the other departments did not
indicate any large percentages on negative ratings in this section.

On the rankings of the courses according to their importance, the total
participants expressed that grammar was the most important skill for them while
reading was the second, and they ranked listening 6 regarding its importance i.e. the
least important course.

All in all, it can be stated that the overall results of the parts of the
questionnaire indicate the necessity for program improvement in certain areas, which
is similar to some extent to the findings in Okwilagwe’s (2002) study. Chan (2001)
in her study determined the areas that require more attention as speaking and
listening skills. Since the results of this study indicated dissatisfaction with speaking

and listening course, we can assume parallel results with Chan (2001).
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5.2. Educational Implications

The results of the present study revealed that students generally had
positive views on the program of English Preparatory School. However, several
participants expressed negative views on the courses and a low level of perceived
success. The responses of the participants for course level indicated some
deficiencies on this issue. |

In the light of all these results, some issues deserve further attention. First,
motivation plays a great important role and students need to be motivated by the
teachers throughout their Prep. School training. Keeping this in mind, for increasing
their motivation and enthusiasm the school curricula should include some materials
related to their fields, as a result students will be aware of the necessity of learning
English.

Second, the objectives of the program should be overviewed because the
results of the questionnaire — as the items of the questionnaire were developed
considering the objectives of each course - revealed that there were several aspects of
each course needs attention. Finally, students are the main participants of the
evaluation process and as they experience the program including them in the
program evaluation issue would provide the educators in-depth analysis of the
program.

Considering the fact that this study is the first study conducted on
evaluating Anadolu University English Preparatory School by using students’
perceptions it should be kept in mind that students’ regular program evaluation will
provide a guidance for program improvement. In short, as starting and maintaining
educational programs is a difficult and complicated matter, regular and systematic

evaluation should be implemented.
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5.3. Further Suggestions

The following issues can be studied in the future: 1. The present study only
included students, however; including all the participants i.e. students, teachers,
administrators, and the target domain would provide a better understanding of the
program’s deficiencies. 2. The study was conducted by including only six

departments orf faculties at ‘Anadolu “University, however; the same design
experiment can be conducted by involving more departments even all the
departments that require their students to enroll at Prep. School. 3. Furthermore, a
needs analysis might be conducted with freshmen students to check the objectives of
the program and the needs of the students.
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APPENDIX A

Turkish Version of the Questionnaire

Sevgili Ogrenciler,
Bu anket Anadolu Universitesi, Yabanci Diller Y.O. Ingilizce Hazirlik Programs’mi 1998 yilindan sonra
tamamlamis ve halen lisans egitimi alan 6grencilerin Hazirhk Programu ile ilgili goriislerini belirlemek
amactyla hamlanmzstn' Bu amagla asagida Hazirhk Programu ve programda yer alan derslere iligkin
sorulara yer verilmigtir. Bolim 1°de kigisel bilgilere 111sk1n sorular yer almaktadir. Boliim 2 genel olarak
Hazirlik Programuyla ilgili gorigleri, Boliim 3 programdaki her bir dersle ilgili goriigleri ve Bolim 4 de
programa iligkin Onerileri saptamak amacityla hazirlanmugtir. Sizden istenilen ankette yer alan her bir
soruya durumunuza en uygun olan segenege “carpi” [X] koymaniz ya da ilgili bosluga yazmamzdir. Bu
anketteki sorulara vereceginiz bilgiler sadece yiiritilmekte olan yiiksek lisans tezi aragthrmasmda
kullanilacak, baska bir amagla kullamlmayacaktir Bu nedenle araghrmay: igtenlikle cevaplamamz 6nem -
tasimaktadir. {sminizi belirtmenize gerek yoktur. Ankete igten yamtlar vererek katildigmiz igin tesekkiirler.
Okutman Funda Sezgin
L. (Anadolu Universitesi Yabanci Diller Y.0.)
BOLUM 1. Kisisel Bilgiler

Yagimz: _
Cinsiyetiniz: ( )Kiz () Erkek
Devam ettiginiz lisans program:

Smifimz: ( )1 ( )2 ( )3 ( )4

Kag yil Hazirlik okudunuz?  ( )l ( )2

Hazirlik Okulu’ndaki Ingilizce seviyeniz (Level):

(Haztrlzk Programi’'nda iki y1l okuduysaniz ikinci yilvmzi dikkate aliniz)

L DONEM:

( )Beginner ( )Elementary ( ) LowerInt. ( )Int. ( ) Up.Int. ( ) Advanced
IL. DONEM:

( )Beginner ( )Elementary ( )LowerInt. ( )Int. ( ) Up.Int. ( ) Advanced

AR ol

BOLUM 2. Asagida belirtilen ifadelerin her biri igin size uygun olan segenege ait kutucugun igine
[X] isareti koyunuz.

Tamamen Kahiryorum | Kararsiz | KatdMI | Kesinli

Katithyorum m YORUM |kle
KatlM1
YO
RUM
1. | Hazirlik Programi’nda dersler 6grencilerin
ihtiyaclarma gore 63retilmistir.
2. | Almus oldugum Hazirhik egitimi benim igin
bir kazanctir.
3. | Hazarhk Programi’na katilmam Ingilizce’mi
gelistirmeme yardimci oldu.

4. | Hazirlik Programi’nda verilen 6devler,
projeler ve diger aktiviteler Ingilizce

o6grenmeme yardimci oldu.
5. | Hazrlik Programi’na katilmam bolimiim
icin gerekliydi.
6. |Dersler devam ettigim programda thtiyacim
___| olacak Ingilizce’vi karstlarmist,

7. | Hazirthk Programi’na katildiim yida
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(villarda) ¢cok dnemsemedim ama keske
derslerime daha fazla Snem verseydim.

8. | Boliimiimde Hazirlikk Programi’na katilan
dgrenciler katilmayanlara oranla ingilizce
ya da kaynag Ingilizce olan derslerde daha
basarihdir.

9. | Hazarlik Programi’na katihip katiimama
secenedi bana birakilsaydi, Program’a
katihirdim.

10. | Hazarlik Programit’na katilmak verine aym
Ingilizce’yi disanda kendim dgrenebilirdim.
11. | Hazurlik egitiminin iki y1l olmasim isterdim.

BOLUM 3. Asagida Hazrlik Programi’nda almis oldugunuz dersler belirtilmistir. Her dersin ady
altinda belirtilen ifadeler igin size uygun olan segenege ait kutucugun igine [X] isareti koyunuz.

READING (Okuma Becerileri): Liitfen asagdaki ifadelere Hazirlk Programi'nda almis oldugunuz Okuma
becerileri derslerini goz dniinde bulundurarak size uygun olani isaretleyiniz.

Tamamen Kathyorum | Kararsizz | KanlMIYO | Kesinlikle
Katiliyoruin n RUM KaidMIY
ORUM

1. !Alammlailgili Ingilizce makaleleri
etkili bir gekilde okuyabiliyorum.
Ingilizce okuma pargalan iginde gegen
bilmedigim kelimelerin anlamim
tahmin edebiliyorum.

Ingilizce bir okuma pargasinin
sorularim cevaplayabiliyorum.

4. |Ingilizce bir metnin herhangi bir
sorusunu cevaplarken, sorunun cevabim
bulacagim boliimii kolaylikla
bulabiliyorum.

Okudugum bir metnin ana fikrini
rahathikla kavrayabiliyorum.

6. |Metni detayh bir sekilde okumadan
tarama yontemini kullanarak sadece
aradifim cevabi bulabiliyorum.

7. | Okuma derslerinde dgrendigim
yontemlerden yararlanarak okudugum
bir metni anlayabiliyorum.

8. | Okudugum ciumlelerden gikarimda
(inference) bulunabilinm.
Ahgtirmalarda verilen kelimelerin
metinde gegen esanlamlarim
bulabiliyorum.

10. | Ingilizce bir soruya nasil yamt verilmest
gerektigini anlatan yonergeyl
(instruction) anliyorum.

11. | Hazirhk Programi’nda Okuma dersinde
dfrenmis oldugum yontemleri hala

o

|98

h

\O




70

[ [iullanabiliyoram. l l I l | |

LISTENING (Dinleme Becerileri): Litfen asagidaki ifadelere Hazirlik Progranmu’nda almis oldugunuz
Dinleme becerileri derslerini goz oniinde bulundurarak size uygun olan: isaretleyiniz.

Tamamen Katiiyoru { Kararst | KatilMI | Kesinlikle
Katiliyorum m zim YORUM | KaulMIYO
RUM

1. | Dinleme dersleri-Ingilizce telaffuznmu
gelistirmemi saglad.

2. | Ingilizce konugulanlan kavrayabiliyorum.
3. | Tek yonlii dinleme siireci gerektiren
(konferans, ders dinleme v.b.) durumlarda
not alabiliyorum.

4. | Dinledigim herhangi bir sdzsel iletinin ana
fikrini anlayabiliyorum.

5. | Ingilizce bir metin ya da konugma
dinlerken, anlamim bilmedigim bir
kelimeyle karsilastifimda dinleme
baglamindan (konugmanm igeriginden)
kelimenin anlamin: tahmin edebiliyorum.
6. | Dinleme sitrecinde konugmacinmn daha
sonra ne sdyleyecegini tahmin
edebilivorum.

WRITING (Yazma Becerileri): Liitfen asagidaki ifadelere Hazirlik Programi’'nda almis oldugunuz
Yazma becerileri derslerini goz oniinde bulundurarak size uygun olam isaretleyiniz.

Tamamen | Katiyoru | Kararsizn | KanlMIYORU | Kesinlikle
katmyormn m m M KatdMIYO
RUM

1. | Diigiincelerimi Ingilizce olarak yaziya
dokebilirim.

Ingilizce 6dev yazabilirim.

Ingilizce is bagvurusu yazabilirim.

Ingilizce CV (6zgegmis) yazabilirim.

a[s]w]o

Yazma derslerinde 6grendigim yontemlerle
rahatlikla Ingilizce paragraf yazabilirim.

*

Yazma derslerinde 6grendigim yontemlerle
Ingilizce resmi mektup yazabilirim.

7. |Ingilizce 6dev/yazi yazarken anlam
bitiinliiZiinii bozmadan yazabilirim.

8. | Baglaglar kullanarak yazdifim metni
zenginlegtirebilinm.

9. | Yazma derslerinde $grendigim not alma
teknikleriyle Ingilizce derslerde not tutmam
kolaylasti.

10. | Ingilizce yaz1 yazarken, noktalama
isarctlerini dogru olarak kullanabilirim.
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GRAMMAR (Dilbilgisi): Liitfen asagdaki ifadelere Hazirltk Programi'nda alms oldugunuz Dilbilgisi
derslerini goz oniinde bulundurarak size uygun olani isaretleyiniz.

Tamamen
Katiliyosum

Katilryorum

Kararsizn
m

KaulMIYO
RUM

Kesinlikle
KatiiMIYO
RUM

Ingilizce pargalardaki (ciimlelerdeki)
dilbilgisi yapilarim anlayabiliyorum.

]

Dilbilgisi dersleri dogru dilbilgisi
yapilanm kullanarak yazabilmemi
sagladi.

Dilbilgisi dersleri dogru dilbilgisi
yapilarimi kullanarak konugabilmemi
saglads.

Hazirlik Programi’nda 6frenmig
oldugum dilbilgisi konugulanlarn
anlamamda yeterlidir.

Ingilizce dilbilgisi sorularm
cevaplayabiliyorum.

Ingilizce bir ciimle okurken hangi
zamanda (tense) yazildifim anlivorum.

Dilbilgisi zamanlarim hangi durumlarda
nasil kullanmam gerektigini biliyorum.

Okudugum Ingilizce bir ciimleyi dogru
dilbilgisi yapistyla birlikte Tirkge’ye
gevirebilinim.

9.

Ingilizce bir ciimledeki yanhs1
bulabilirim.

10.

Ingilizce bir ciimledeki yanhs:
ditzeltebilinm.

CORE COURSE: Liitfen asagdaki ifadelere Hazirlik Programi’nda almis oldugunuz Core Course
derslerini géz dniinde bulundurarak size uygun olani isaretleyiniz

Tamamen
Katiliyorim

Katihyorum

Kararsizim

KatMI
YORUM

Kesinlikle
KatiMIYO
RUM

Core course dersindeki aktivitelerle Ingilizce

gramer bilgimi pekigtirdim.

)

Core course dersindeki aktivitelerle Ingilizce

konusma yeteneZimi pekistirdim.

Core course dersindeki aktivitelerle okuma
yetenegimi pekigtirdim.

Core course dersindeki aktivitelerle yazma
becerilerimi pekigtirdim.

Core course derslerindeki aktivitelerle
dinleme becerimi pekigtirdim.

Core course dersinde biitiin becerilerin bir
arada olmas dili bir biitiin olarak gormemi

sagladi.

Core course dersinde giinlitkk konugmalarda
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kullanilan Ingilizce yapilan d8rendim. R
8. | Core Course dersinin diger derslerin tekran
oldugunu ditgtinéiyorum.
9. | Core Course dersinde kelime bilgimi
geligtirdim.
SPEAKING (Konusma Becerileri): Liitfen asagidaki ifadelere Hazirltk Programi’nda almis oldugunuz
Konusma becerileri derslerini goz oniinde bulundurarak size uygun olant isaretleyiniz
Tamamen Katthyorum | Kararsizim | Kat"MIYORU | Kesinlikle
Kanliyorum M KanlMIYO

Konugma derslerinde 6grendiklerimi
kullanarak kendimi ifade edebiliyorum.

Yabancilarla iletisim kurabiliyorum.

Ingilizce sdylenenleri anlayabiliyorum.

Gerekirse Ingilizce sunu yapabilirim.

YR W N

Kendimle ilgili kigisel bilgileri Ingilizce
olarak rahathikla aktarabilirim

o

Herhangi bir konuda Ingilizce
tartigabilirim.

Herhangi bir topluluk 6niinde hazirhksiz
olarak Ingilizce konugabilirim.

Simfta Tiirkge kullanimi engellenemedigi
i¢in konugma dersinin faydah olduguna
INanmiyorym.

Ingilizce konugurken hatrlayamadigim bir
kelimeyi farkh kelimeler kullanarak ifade
edebilirim.

10

Kendi alanmla ilgili Ingilizce seminer,
konferans veya panellerde soz alip
konugabilirim.

11

Herhangi bir miilakatta Ingilizce olarak
bana yoneltilecek sorulara cevap
verebilirim.

BOLUM 4. Liitfen size uygun olan isaretleyiniz

1. Genel olarak Hazirhik Programi’nda almig oldufunuz egitimin size ne derece faydas1 olduguna
inantyorsunuz? _
( YCokZayf ( )Zaypf ( )Orta

( )iy ( )Coklyi

2. Hazrhk Okulu’nda verilen egitimle ilgili diisiinceleriniz nasildir? Liitfen size uygun olam
isaretleyiniz.

( ) Olumiu

( ) Olumsuz
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3. Hazirlik Okulu’nda verilen egitimi olumlu veya olumsuz olarak degerlendirmenizi etkileyen

5. Hazrhk Programn’nda almig oldupunuz dersleri alanmizdaki basanmzi olumlu yonde
etkilemeleri bakimindan 1 en olumlu 6 en olumsuz olacak gekilde 1°den 6’ya kadar
numaralandinmniz.

( ) Reading (Okuma Becerileri)

( ) Writing (Yazma Becerileri)

( ) Grammar (Dilbilgist)

( ) Listening (Dinleme Becerileri)
( ) Core Course

( ) Speaking (Konusma Becerileri)
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6. Ders bazinda herhangi bir 6neriniz varsa litfen belirtiniz. Derslerin daha yararh olmast igin
nasil iglenmesini isterdiniz? Oneri yapmak istediginiz dersin kargisnda verilen bosluga
Onerilerinizi yaziniz.

.............................................................................................................................................................

T T T N I I I I I I I I O T T O e

.............................................................................................................................................................

T T T T T TR T T T T T Ty T T N T T T N T TR T s

Ankete zaman ayirip cevapladiginiz igin tesekkiir ederim.
Anket sonuglarint dgrenmek isterseniz Okutman Funda Sezgin’le
iletisim kurabilirsiniz. fsezgin@anadolu.edu.tr

pncdoty Univarcits

tiorkez
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PART 2. To what extent do you agree or disagree with the following statements? (Mark the most

appropriate response for each item).

Strongly
Agree

Agree

Neutral

Disagree

Strongly
Disagree

1. The courses in Prep School are prepared
considering the needs of the students.

2. I gained a lot through the education in
prep school.

3. My participation in the prep school
helped me to improve my English,

4. Assignments, projects and other activities
assigned at prep school helped my learning
English.

5. It was necessary for my‘aépanh{éht to
enroll in the prep school.

6. The courses in the program meet the
needs of my current department.

7. 1 did not attach enough importance to the
courses I took in prep school, but I wish 1
had.

8. Students who attended the prep school
are more successful than the others who did
not in English courses.

9. If T had the opportunity to choose
whether to enroll in the prep school or not, I
would choose to attend.

10. Instead of enrolling in prep school, I
could learn the same proficiency level of
English myself,

11. I wish prep school served its students a
two-year training program.

PART 3. The courses provided in the program of Prep School are listed below. Put a cross next to
the statements, which is the most appropriate response for you.

READING: Please rate the following statements considering reading courses you attended in Prep School.

Strongly
Agree

Agree

Neutral

Disagree

Strongly
Disagree

1.Reading courses helped me to read
articles in English effectively related to my
field.

2. Reading courses helped me to guess the
meanings of unknown words in a text.

m

3. Reading courses helped me to answer the
questions of a reading text.

4. Reading courses assisted me to find the
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lines that include the answer of a question
in a reading text.

5. Reading courses helped me to get the
main idea of a text easily.

6. Reading courses helped me to use the
skimming and scanning technique to find
the answer for a question without reading
the whole text.

7. Using the methods I learned in reading
classes I can comprehend a reading text I
read.

8. Reading courses helped me to draw
inferences through the piece of material I
read.

9. Reading courses guided me to find the
synonyms of the words in exercises in a
text.

10. Reading courses guided me to
understand the instruction related to the
text.

11. I can still use the techniques I learned in
reading courses in prep school.

LISTENING: Please rate the following statements considering listening courses you attended in Prep School.

Strongly | Agree |Neutral |Disagree | Strongly
Agree Disagree

1. Listening courses helped me to improve
my English pronunciation.

2. I can understand what I hear in English.
3. I can take notes in the conferences or
lectures in English.

4.1 can get the gist (main idea) of
something T listen.

5.1 can guess the meaning of a new word
from the context of a text or conversation I
listen, e R
6. While listening I can guess the next thing
a speaker will say.

WRITING: Please rate the following statements considering writing courses you attended in Prep
School.

Strongly | Agree |Neutral {Disagree | Strongly
Agree Disagree

1. I can write my thoughts in English.
2. I can do homework in English.

3. 1 can write job application letters in
English.

4. 1 can write my CV in English.




5. With the help of the methods I learned in
writing courses, I can write a paragraph in
English

6. Using the methods I leamed in writing
courses, I can write formal letters in

English.

7. While doing homework of writing in
English I can maintain the unity in my
writing.

8. I can use conjunctions in my piece of
writing.

9. With the help of note-taking techniques, I
can take notes in English classes.

10. While writing in English I can use
punctuation correctly.

GRAMMAR: Please rate the following statements considering grammar courses you attended in Prep

School.

Strongly
Agree

Agree

Neutral

Disagree

Strongly
Disagree

1. Grammar courses in the prep school
helped me to understand the structures in a
piece of written English work.

2. Grammar courses helped me to use the
correct structures while writing in English.

3. Grammar courses helped me to speak by
using correct grammar structures.

4. The amount of grammar I learned in Prep
School is sufficient for me to understand
spoken English.

5. Grammar courses assisted me in
answering grammar questions.

6. Grammar courses helped me to
understand the structure of an English
sentence.

7. I know when and how to use the
grammar structures.

8. I can translate an English sentence into
Turkish correctly.

English sentence.

10. I can correct a grammar mistake in an
English sentence.

77
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CORE COURSE: Please rate the following statements considering Core Course courses you attended in
Prep School.

Strongly | Agree |Neutral |Disagree | Strongly
Agree » Disagree

1.With the help of the activities in Core
Course classes 1 consolidated my English
grammar.

Course classes I consolidated my speaking
skills.

3. With the help of the activities in Core
Course classes I consolidated my reading
skiils.

4. With the help of the activities in Core
Course classes I consolidated my writing
skills.

5. With the help of the activities in Core
Course classes I consolidated my listening
skills.

6. Core Course classes helped me to
perceive English as a whole as the course
consisted of all the skills together.

7. 1learned English structures used in daily
language in Core Course classes.

8. 1 think that core course lesson is
repetition of the other courses.

9. I improved my vocabulary knowledge in
Core Course classes.

SPEAKING: Please rate the following statements considering speaking courses you attended in Prep School.

Strongly | Agree | Neutral | Disagree | Strongly
Agree Disagree

1. I can express myself in English with the
help of the abilities I learned in Speaking
courses.

2. I can communicate with a native speaker
with the help of Speaking courses.

3. Speaking courses helped me to
understand spoken English.

4. By using the skills I learned in Speaking
courses, I can do oral presentation, if
necessary.

5. I can easily state my personal information
in English.

6. Speaking courses helped me to discuss in
English on any subject.

7. With the help of Speaking courses, I can
speak in front of the public spontaneously.
8. I do not belicve that Speaking classes
were useful as it was not possible to prevent
using Turkish in the classes.
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9. When I cannot remember an English
word while talking, I can express it using
other words.

10. I can talk in English in conferences or
seminars about my profession.

11. I can answer the questions in English
that will be asked in any interview.

PART 4. Please rate the most appropriate response for you.

1. In the point of the usefulness of the program to you, how would you rate the education provided in Prep
School program?

( ) VeryGood ( )Good ( )Satisfactory ( )Poor ( ) VeryPoor

2. In general, what is your opinion on the education presented in Prep School?
( ) Positive ( ) Negative

3. Rank the following in order of importance as objectives in your teaching, 1 being most important; 6
being least important.

] Reading

] Writing

] Grammar

] Listening

1 Core Course
1

[
[
{
[
[
[ 1Speaking
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APPENDIX C
Coordinators’ Questionnaire

Degerli Meslektasim,

Anadolu Universitesi Hazirlik Okulu 1997 yilinda 6grencilere Ingilizce egitim
hizmeti sunmaya baglamigtir. Okulumuzun hedefledigi amaglann ne kadanm
gerceklestirebildigi ve ogrencinin programla ilgili goriis ve degerlendirmelerinin
saptanmasi-dogroitusunda bir galigma hedeflenmektedir- Bugabgmanm uygalama -
bolimiinde ofrencilere sunulmak Gzere bir anket olusturulacaktir. Anketin
olusturulmasinda sizlerin de yardimiyla etkin sonuglar alinmas1 amaglanmaktadir.
Bunun igin koordinat6rii oldufunuz veya daha once koordinatérliigiing yaptifiniz
dersi segip [v'] amaglarini belirtmeniz yeterli olacaktir. Zaman ayirdifimz igin
simdiden tesekkiirler.

[ JREADING | ]GRAMMAR [ ]WRITING [ JLISTENING
[ ]SPEAKING

Funda Sezgin
fsezgin@anadolu.edu.tr

Verdiginiz bilgiler icin tesekkiir ederim.
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APPENDIX D
Transcript of The Interviews

Student 1: ,

1. There have been numerous teachers in the program who take teaching serious,
as a result generally the education was good.

2. Students generally hated Core Course, but I liked it. I think it is closely related
with the teacher. We had the skills separately in the program so I could
consolidate each skill in Core Course classes.

3. Everything that is required to be done is done, however; students need to study
very hard.

4. Yes, it really helped me to improve my English, especially speaking classes.

5. I think prep school should be compulsory for every department at Anadolu
University because it is required in every occupation to know one or more foreign
languages. I wish a two-year prep program were possible.

Student 2:

1. Both the teachers and the system were good.

2. I think Prep School is necessary and it was beneficial to me.

3. It would be difficult for me to be a first year student in my department without
enrolling in Prep School.

4. It really helped me to improve my English it is necessary.

5. If a student is not proficient enough in English sthe should enroll in Prep
School. It is necessary.

Student 3:

1. I am positive about the education provided in Prep School.

2. T am positive about the courses, too.

3. I think the language needs of the departments should be taken into
consideration, and I think the final exam (Toefl) should be changed. The 70%
passing grade is too much for a student.

4. 1t was not beneficial to me.

5. It was not necessary for my department because we studied the same skills in
the first year at our department.

Student 4:

1. I think 1t was waste of time to enroll in the program.

2. It was not beneficial in some matters, for example the program did not prepare
us to the courses at our department. It only created a little bit language awareness.
3. 1 think I wasted one year, and it was difficult for me to communicate with
native speakers.

4. It was a little bit beneficial to me.

5. It was not necessary for my department. I had leamed more during my
secondary school years.



Studént S:

1. I am negative with this point, especially when the time is considered.

2. There was not enough participation in the courses except speaking classes.

3. Students should be encouraged and homework that requires research should be
assigned.

4. 1 gained a lot, especially with the help of writing classes; courses with native
teachers were good.

5. It is not necessary to enroll in a prep school in order to learn English.

Student 6:

1.1 am negative with the education provided through the program.

2. The courses were good.

3. I think Core Course and Listening skills were not beneficial so there is no need
to study them.

4. It was a little bit beneficial to me.

5. It was not necessary for my department to enroll in the program.



APPENDIX E

Inventory of the Data Analysis

Civil Aviation School (Frequency Tables)

dersTer ogrenci {htiyacina gore ogretiidi

valid | cumulative
Fraguency | percent | percent percent
ait siniikle
Kat3 Tmdyorum 5 11,1 11,1 11,1
KatiTmiyorum 14 31,1 31,1 42,2
Kararsizim 8 17,8 17,8 60,0
Katiliyorum 15 33,3 33,3 93,3
Tamamen katiliyorun 3 8,7 8,7 100,0
Totat 45 4 308.0 166.6
alars oldugum hx eg. kazanctir
valid | Cumulative
requency §{ perncentT PEICAOT rercant
VaIid Resinlikle
kati tmiyerum 3 6.7 6.7 6.7
Katilmiyorum 2 4,4 4,4 11,1
Kararsizim 3 6,7 6,7 17,8
Kati Tiyorum 29 64,4 64,4 82,2
Tamamen kntﬂiyorm{ 8 17,8 17,8 100,0
Total 45 08,0 200,080
hz ingilizeami galistirdi
valid | Cumulative
Frﬂmncz Barcent Percent Percent
VaTid  Kesinlikie 1 2 2.2 2.2
katiimiyorum ’ . ’
Kati Tmiyorum 4 8,9 3,9 11,1
Kararstzim H 11,1 1,1 22,2
xatiliyorum 21 46,7 46,7 68,9
Tamamen kati"iyorutJ 14 31,1 31,1 00,0
Total 45} 100,0 100,0
bz de verilen odevler ing ogrenmeme yardimci oldu
valid Cumu [ative
Freguency j Percent } Percent Parcent
Z3K] STniikie
katilmiyorum ] 13,3 13,3 13,3
Kati Tmi yorunm g 20,0 3,0 33,3
Kararsizim 3 17,8 17,8 51,1
KatiYiyorum 15 22,2 33,3 34,4
Tamamen katiliyorud 7 15,6 15,6 100,0
Total 45 100,0 100.0
hz bolumum icin gerekliydi
valid Cumu (ative
freguency | Percent | percent Percent
vali SINIIKie
katilmiyorum 4 8.9 LI 89
®atilwiyorum 3 8,7 8.7 15,6
Kararsizim 3 6,7 6,7 22,2
Katiliyorum 16 356 35,6 57.8
Temamen Katiiiyorun 15 42,2 4.2 X
Total 45 100,90 100,0
prog ikt ing karsiladi
valtd | Cumulative
Frequancy | Percent Percent Parcent
[VETTd Resinnikie
fati Imiyorum 4 8.9 8,9 8.9
Katilmiyorum 12 28,9 28,9 37,8
Kararsizim 13 28,9 28,9 66,7
katiliyorum 14 31,1 31,1 97,8
Tamamen katiliyorun 1 2,2 2.2 100,0
Total 4s 100,0 100,0
keske hz onem verseydim
valid | Cumulative
Frequency | Percent | Parcent Percent
vaiid xesintikie
katimiyorum 10 2z,2 22,2 22,2
KatiImi vorum 2 28,9 28,9 51,1
Kararsizim 4 8,9 8,9 ,
Katiliyorum 13 28,9 28,9 88,9
Tamamen katiliyorudg 5 11,1 11,1 100,0
Total 45 100,90 100,0
hz okuyanlar daha basarili
vaiid | cumulative
Frequency | Percent Percent Percent
FVaTe Rasiniikie
fati Tntyorum 4 8,9 8,9 8.9
katilmivorum 9 20.0 20,0 28,9
xararsizim 18 42,2 42,2 71,1
katiliyorum 10 22,2 22,2 93,3
Tamamen katiiiyorus 3 8,7 [ 384 100,08
ToT&l 45 100.0 1000

sacim bana biraki¥saydi
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vatid Tumu i acT Ve
Erequency | Percent | parcent percent
At SINTIKIE 1 " 27 & |
Kt Tntyorun ) 17,8 7,8 17,2
xATy Tmd yorum ] 17,8 17,8 35,6
ararsizim 4 8.8 3,9 44,4
Katiliyorum 14 31,1 31,1 75,6
Tamamen katiliyoru 1 24,4 24,4 100,0
Yotal 45 00,0 100.0
ing kendim ogrenirdim
vaiid Cumuintive
Frequency | Percent | percent fercent
£153 esTnITKIe 4 201 8.9 I}
Kawd T yoarum * 47 87 e
Kati Tmiyorum 11 24,4 24,4 33,3
sararsizim 11 24,4 24,4 57,8
xatiliyorum s 11,3 11,1 68,9
Tamamen katiliyorun 14 3 ) 31,1 100.0
Total 45 100,90 100.0
iki yil olsun
Yalia - cumyiative
Frequency i Percent | percent Percent
alid  Kesinlikle
Kozt T yorezn 1) 88,9 68.9 68.9
Katilmiyorum 6 13,3 13,3 82,2
Kararsizim k] 8,7 8,7 83,9
Katiliyorum 2 4,4 4,4 93,3
Tamamen katiliyarum 3 8,7 6,7 100,0
Yyotal 45 100,0 100.0
mak okuyabiliris
Valiid cumylatiye
Erequency | fercent | percent | Percent
Vaiig  Resinlikle 3 6.7 6.7 5.7
katiimiyorum ’ ’ ’
KatiTmiyorum 8 17,8 17,8 24,4
Xararsizie 5 1,1 11,1 25,8
Katiliyorum 28 62,2 62,2 97,8
Tamamen katiliyorum 1 2,2 2,2 100.0
Total 45 100.0 100.0
bilinmeyen kelimeleri tahmin
yaild Cumiriative
Frequenc Parcent | Percent Percent
VAI1d Resinlikle
. kutd Imd yorum 2 4.4 4.4 4.4
Kati Tmiyorum 4 3,9 8,9 13,3
Kararsizim 9 20,0 20,0 33,2
xatitiyorum 27 60,0 60,0 93,3
Tamamen katiliyorun 3 6.7 8.7 100,0
Total 45 100.0 100,90
sorulari cevaplamak
Vaiig
Freguency | Percent
At BARIG 1 2.2
katilmiyorum "
KatiImiyorum 6 13,3
Kararsizim 10 22,2
xatiliyorum 27 60,0
Tamamen katiliyorun 1 2,2
Total 45 100,0
cevabin bolumunu bulabilirim
valid Cumuiative
Frequency | Percent } Percent Percent
LS 1 2,2 2,2 2,2
katilmiyorum . ’ M
xati lmiyorum 6 13,3 13,3 15,6
Kararsizim 13 28,9 28,9 44.4
KatiHyoruimn 24 53,3 53,3 97,8
Tamamen katiliyorun 1 2.2 2,2 100,0
Totai 45 00.0 300.0
ana Fikir
vali¢ | Cumulative
Frequency | Percent | Percent | Percent |
vait N €
kati Tmiyorum 1 2,2 2,2 2,2
KatiImiyorum 4 8,9 8,9 1,1
Kararsizim 11 24,4 24,4 35,6
xatiliyorum 28 62,2 62,2 97,8
Tamamen katiliyorun 1 2,2 2,2 100,0
Fotal 45 109,0 109,9




tarama yontemi
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sozsel ana fikri anlasa

aniam tahain etme

valid | cumuTative
. Fr Percent | Percent Percent

v i Twigorm 2 4,4 4,4 4,4
Katilsiyorum 11 24,4 24,4 28,9
Kararsizim 8 17,8 17,8 45,7
Katitiyorum 22 48,9 48,9 95,6
Tamamen katiiiyorus 2 4,4 4,4 100,0

Total 45 100,90 100,0

valid Cumulative

Frequency | Percent | Percent Percent
VAT R
A9 K Tyorun Fpomay oaad e
Katiimiyorum 10 22,2 22,2 33,3
Kararsizim i1 24,4 24,4 57,8
xatiliyorum 19 42,2 42,2 100,0
Jotal 45 150.0 150,08

sonra ne soyleyecegini tahmin

valid Cumulative

|Frequency | percent | percent Percent
[VaTng  Resiniikie  } 13 3 |
A St nlvorum 6] 13.3 13.3 13,3
tilmiyorum 15 33,3 33,3 46,7
Kararsizim 11 24,4 24,4 71,1
Xariliyorum 13 28,9 28,9 100,0
Total 45 00,0 100,0

dusunceleri yaziya dokme

valid Cumuiatyve

Freguency | Percent } Percent Pfercent
[Vania Resinhikle |
ane feut ,}”ﬁm 2 4,4 4,4 4.4
xatiTmiyorum 2 4.4 4,4 8,8
Kararsizim 7 15,6 15.6 24.4
katiliyorus .‘J 26 57,8 57,8 82,2
Tamamen katiTiyor 8 17,8 17,8 100,0
Totat 45 100,0 1000
odev yavma
valid CumaTats ve
{Frequency | Percent | Percent | Percent |
B REIHIS 2 4,4 4,4 4,4
kati lmi yorum 4 4 .
Katilmiyorum 3 6.7 6.7 11,1
Kararsizim 7 15,6 15,6 26,7
xatiliyorum 27 60,0 60,0 86,7
Tamamen katﬂiyoruw 6 13,3 13,3 100,0
Total 45 100.0 100,0

is basvurusu

valid Cumuiative

{Frequency | percent ; Percent Percent |
vanid RestaTiRle 3 6.7 6,7 6.7
katilmiyorus . o .
Katilmiyorum 4 8,9 8,9 15,6
Kararsizim 12 26,7 26,7 42,2
Katiliyorum 19 42,2 42,2 84,4
Tamamen katiliyorum 7 15,6 15,6 100,0
Total 431 1000 100.0
Cv yazma
valid Cumslative
Frequency | percent | percent percent
[Valid  Kesinhi
Vali ﬁgq;l;cl“e,w 3 6,7 6.7 6.7
Katiimiyorum 1 2,2 2,2 8,9
Kararsizim 15 35,8 235,86 44,4
xatiliyorum 14 31,1 31,1 75,6
Tamamen katiliyorum 1 24,4 24 .4 100.0
Jetal di.l.2p0.0. 1. 2008
paragraf yarma
Pvﬂ id c\;nem ati tve
Frequency ) Percent | Percent | Percent |
Ivarid Kasinlikle 1 2.2 2.2 2,2
katitmiyoram ’ *
Katilmiyorum 3 8,7 6.7 8.9
Kararsizim 9 20,0 20,0 28,9
Katiliyorum 22 48,9 48.9 77.8
Tamamen katiliyorun 10 22,2 22,2 100,0
Total 435 100.0 100.0

resmi mektup

valid | cumslative
Frequency | Percent | Percent Percent
[Vaiid KasinlIkIe
= ht%?uv’yﬂm 3 6.7 6,7 6,7
Kxatilmiyorus 5 1.1 1.1 17,8
Kararsizim 12 26,7 26,7 44,4
Katiliyorum 21 46,7 46,7 91,1
Tamamen katiTiyorus 4 8,9 8,9 100,0
Total 41_] 00,0 | 100,0
okudugum metni aniayabiiicim
valid | cumulative
Frequency } Percent | Percent Percent
&L stnlikie 2 4,4 4,4 4,4
kati lmiyorym ' ’ :
Kati tiyorum 7 15,6 15,6 20,0
Kararsizim ] 13,3 13,3 33,3
Katiliyorum 28 62,2 82,2 95,8
Tamamen katildiyorun 2 4,4 4,4 100,0
yotai 45 186.9 1%0.9
inference
valid Cumulative
£requency | Percent | Percent Percent
VAT RETATIRTE 1 2,2 2,2 2,2
katiimiyorum ' ' '
Kati Imd yorim 5 11,1 11,1 13,3
Kararsizim 11 24,4 24,4 37,8
Katiliyorum 28 62,2 62,2 100,68
Total 45 100.0 100,0
SYRORYS
vatid Cumulative
Frequency | Percent | Percent Percent
val S1NlIKle
hati Imi yorum 2 4,4 4.4 4,4
xati tami yorum 7 15,6 15,6 20,0
Xararsizim 22 28,9 28,9 43,9
xatiliyoro ‘J 22 4s9) ass 97,8
Tamamen katiliyor 1 2.2 2,2 100.0
Total 45 100,0 100.0
iastruction
valid | Cumulative
jErequency | percent | eercent | rercent
kati imi yorum 4 8,9 8.9 8,9
xatilmiyorus s 21,2 3,2 20,0
Kararsizim 8 17,8 17,8 37,8
Katiliyorum 26 57.8 57.8 95,6
Tamameis katiliyorud 2 4,4 4,4 100,0
Total 45 100,0 100,0
yontemleri hala kullanabilirim
Valid | comulative
Frequency | Percent | Percent Percent
Valid Kesinlikle
katiimiyorum 2 4.4 4.4 4.4
Kati Tmiyorum 4 8,9 8,9 13,3
Kararsiziam 10 22,2 22,2 35,8
Katiliyorum 27 60,0 60,0 95,6
Tamamen katiliyorun] 2 4.4 4,4 100.0
Total : a5l 1000
talafuzum gelisti
valid 1 cumyTative
LErequency | lDersens ot
VaiTd Resintikie o
kati tmi yorus 11 24,4 24.4 24,4
Katilmiyorum 14 31,1 31,1 $5,6
Kararsizim 3 11,1 11,1 66,7
xatiliyorum 10 22,2 22,2 88,9
Tanamen katiliyorud s| ) 11 100.0
Total 45 100.0 00,0
konusulanlari kavrama
vAT1g RUMERNS
Frequercy | Percent | percant percent
Vaiid Kesiniikle
Kaci I yorum [ 13,3 13.3 13,3
Katiimiyorum 13 28,9 28,9 42,2
Kararsizim & 13,3 13,2 55,6
Katiliyorum 1s 33,3 33,3 88,9
Tamamen katiliyorun s 1,1 11,1 100.0
Total 45 100,0 100,0
note taking
valid Cumulative
Frequency | Percent | Percent Percent
valid Kesinlikle 5
katilmiyorum ¢ 0,0 2,8 2,
Katiimiyorum 12 26,7 26,7 46,7
Kararsizim 11 24,4 24,4 71,1
Katiiiyorum 13 28,9 28,9 100,0
Total A5 100,90 106,00

valid | Cumulative
Frequency | Parcent | percent Percent
Vet g —ResthiTkre 391
kati Tmiyorum 4 8,9 8.9 3,9
Karilmiyorum 13 12,1 1,1 20,0
Kararsizim 13 40,0 40,0 60,0
Katiliyorum 15 33,3 33.3 93.3
Tamamen katiliyorud 3 6,7 6,7 100,0
Total 45 100.0 100.0
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anlam butunlugu tense anlama
. P:ah:f Curu lative ] Vaild | Cumglacive
Fequen: Percent rCent percent Freque: _Percent | percent Percent
B — L == = v s ey .—ﬂ-—"‘f‘%ﬁ._.-—;----—_zz—.——.'_‘)..z_.k
tﬂmyorum 4 ' [ 3 ka.t!'lm'!yarum E . ’ .
ai .0 20,0 25,7 | xarilziyerum 2 £.7 8.7 8.9
9 20,0 20,0 48,7 | kararsizim < 11,1 1,1 20,0
xariliyorum 22 43,9 42,9 25,6 xatiliyorus 22§ 42,9 48,9 63,9
Tazamen katiliyorum 2 4,4 4,4 166,06 Temaren katiliyorud 14 31,1 31,1 100,0
Yotal as! 10001 30000 Total 45l 100t 1000
baglaclar kullanma zamanlart kullansx
varig_ ] cumuiative Valid Cumulative
Fragquency ;) Percent 1 Percent Ff‘egueng Percent | Percent percent
VAo - _ﬁ 3 T 7_. ey e - FYSI IO, \=>$‘:\ !N\: 2 4,4 4,4 r's
katilmiyorum , kati Imiyorum . . @
Koot Tt e # 38,8 338 22,2 xatilmiverum ? 4.4 4.3 8.8
xararsizim 4 8.9 8,9 34,1 Kararsizim 8 17,8 17,8 26,7
xartilivorum 29 £4.4 &3.4 85.6 xarilivarum 23 55.6 55,8 82,2
Tazamen katiliyorus 2 4,4 4,4 100,0 Tamazen katiliyorum 8 17,8 17,8 100.,¢
Total 45 100.0 100.0 Total 45 100.0 100.0
turkce ceviri
cumulative valid | cumulative
fercent Fregquency | Percent { Percent Parcent
3 g FY8178 RESINIIRTE
2,1 katiimiyorum 2 4.4 4.4 4.4
3.1 xatilwiyerum 2 4,4 4,4 8,8
Kararsizim 55,6 Kararsizim 7 15,6 15,6 24,4
xeriliynrim 17 37,2 37,8 92,3 xariliyorum 28 £2.2 62,2 2.7
Tamamen kariliyorum 3 6,7 8,7 100,0 Tazamen kariliyorum 6 13,3 12,3 180,06
Jotal 45 100.0 3000 Total A5 00,0 100.0
nokralamsa yanlisi bulma
valid [ Cumulative . Pvaht:i minu}atwe
Frequenc Percent | Percent Percent N requency | Percent ercent ercent
WRTToResTATRTe ﬂ——-y‘ilo '—~22—2— 3321 2231 - TaTE e T ra T 2T d.a el aal
katilaiyorum i 2, katlimtyorum ’ .
Ratiimtyorum 8§ ir,s ir,8 5,6 Karasaizin z 15,6 13,5
Kararsizim 1 26,7 26,7 66,7 'i“""’y":“‘“_], 35 ’ivi 7;-%‘ 2
Rattdiyorum 15 33,3 35,3 166.6 amamen katilivorus, N A 0.0
Total 45! 10000l 1000 Total as i 20001 3000
811 yapilari yanlisi duzeltme
Vs e htive valid 1 Cu=glative
Frequency | Percent | Percent Percent FATTT RS Fraquency | parcent 1 Parcgnt pargent
va ““‘? ] 2 4.4 2.4 3.4 vah ﬁiif?;!f.‘.:_, 1 2.2 2.2 2.2
13341 myorun - e - bl
Katilai yorus 3 3,9 3,9 13,3 Kati Tmiyorum 4 4.4 4.4 6.7
xerarsizin : 122 12,2 2,2 Kararsizin _,Z és‘i e :ég
i 7.8 37,8 a2, kaziliyorus 2 4 : ,
AN Bl oLel 0 o2 Temapen katiliyorud 6] 1.3 133 160.0
Tets as! 1c00] ssi0 ’ Toral 351 1900 2009
dogru gr ile yazma gr pekistirdi
VaTid ] ComuTaty valid Cumulative
Fraguency | Rercent | Percent Fcr:antn Frequency | Percent | Percent %
[VATig Kesinlikle 4 4.4 4.4 vaild Kestnilkie 3 6.7 6.7 6.7
£aTY M ySruR 2 - . . 2tiiEiyorun . .? .
Kati Imiyorum 3 6,7 6,7 11,1 Katilmiyorum 12 26,7 26,7 33,3
xararsizia 13 13,3 13,3 23,4 Xararsizin 3 12,3 33,3 35,7
Katiliyorum 24 $3,3 53,3 77,8 Katiliyorum 21 48,7 45,7 93,3
Tamamen kariliverun 1 22,2 22,2 00.0 Tamamen katiliyorum 3 6.7 &7 0.0
Tocal 45 100,0 100.0 Total 45 100.0 1000
dogru gr ile konusma sp pakistirdi
valid | Cumuiative valid Cumulative
| Frequency | Percent | Percent | Percent | Freguency | percent | percent | percent
e gguency | Percen cent
N et It vee 3 6,7 6.7 6.7 Valid kesinlikle : 13,3
kattimiyerum katsi wiyorum 6 13,3 13,3 ,
©i 1w yoru 2 33.3 Jam
Karilwyori MR o7 - xatiimiyorua Wy 2| 222 35,6
Kararsizim 14 311 311 44,4 N
Kariliyor: 18 ©.0 ©.0 84.4 . Kararsizim 8 17,8 17,8 53,3
Taramen katiliyorum 7 15,6 15,6 100,0 xatitiyorun 2l 48,7 44,7 00,2
Yotal | as| o0l 100001 Yotal i 4s i 10001 1000
gr konusulanlari anlasa rd pekistirdi
valid cumuTative Valid | comulative |
Fregquency | percent percent percent Erequency | Percent pereant penzant
Vanio EERiine 4 3,8 3.9 3,9 Valid Kesinhikle
kntﬂmyom.: ’ ' . ' 3 6,7 6,7 6,7
23 Y worim A 133 133 22,2 katiimivorum
Karapsizio 12 26,7 26,7 48,9 xztﬂwgygrum 13 28,9 28,9 35,6
xatilivorum 18 40.0 40.0 33.9 Karqrﬂzm 2 20.0 20.0 55.6
Tamemen katiliyorud S 11,1 11,1 100,0 Katiliyorum 20 44,4 44,4 100,0
Total 45 100,0 100.0 Yozal 43 100.0 100.0
sarulari cevaplama yazma pekisti
- arcent P\:ﬂ:ﬁt Cu:v'ugca.t':;e valid Cumulative
requency rcen Las, £reguency | parcent | Parcent Sercant
WETIETRESTATIRE 2,2 Vatid Resinlikie 531 33|
katil 1 2,2 221 katﬂm’yorum 1 2.2 2.2 2.2
- [ 13,3 13.2 .84 st Tt yoram 1] 23,8 22,8 (3953
rarsizim H 11,1 11,1 26,7 Kararsizim 2 26,7 26,7 57,8
Katiliyorum i 27 €0.0 §0.9 86,71 .. Xatiliverus - 17 32,3 37,3 25,6
Tamamen katiliyorud § 13.3 13.3 00,0 Tamamen katiliyorus 2 4.4 4,4 100,0
Total 45 100,0 100.0 Total 45 190.0 100.0




dinlese pekisti

valid [cCumulative
freguency | Percent | Percent Parcent
CCUAD I T et T _'3_3'
kaci e yorum 3 13,3 13, 13,3
Katilmivorum 1 15 33.3 33.3 46.7
ararsizim 7 15,8 15,8 £€2,2
Kkatiliyorum | 16 35,6 35,6 97,8
Tamamen katii1yorum 1 2,2 2.2 100,0
Total 43 10,0 100.0
ing butun ol gordum
vaiid | cumulative
Freguency | Percent | Percent | Percent
=i 535 3 5.7 67} 67
KatiImiyorum 10 22,2 22,2 28.9
Kararsizim 11 24,4 24,4 53,3
xatiliyorum 13| . 42,2 42,2 85,6
Tamamen katiiiyo! 2 3.9 4.3 109,0
Total 45 100.0 100.0
gunluk konusma
) y valid Cumutative
Frequency | Percang | Percent Percent
e ;at"i‘iv‘n“i;t‘;rum 13 13.3 13.3 13.3
xatilmiverem 12 22.2 22,2 35,6
Kararsizim 15 33,3 33,3 68.9
Katiliyorum . 13 3.9 8.9 9.8
Tamamen kati}iyerum 1 2,2 2,2 100.0
Total 45_ 00,0 100.0
derslierin tekrari
valid Cumulative
s percenc | per
vanra  Xesimikie -s
katilmiyorum 8 17,8 17,8 17,6
savilaiyors H iz i 6.5
Xararsizim 7 15,6 15,6 44,4
xariliverys -14 21,3 3.1 IRE
Tamamen katiliyerum 11 24,4 24,4 100,60
Total as 100.0 100.0
kelime gelisti
valid Cumu [ative
Frequancy | Parcent Percent Parcent
VaTid ResTanRTE 5 11,1 1.1 .4
waTilEiysous b 15,5 15,8 8,7
Kararsizim 8 17,8 17,8 44,4
xatilivarus 18 a2 2 a2 2 2R 7
Tamaman katiliyorud & 13,3 13,3 100,0
Total 45 10,0 100.0
kendimi ifade
vailid Cumuiative
Freguency | percent | percent parcent
{varid Kesinlikle 4 3,9 LB 8.9
katilmiyorum ' ' '
RatT IWTyGm 5 8,5 $.5 ir,s
Kararsizi 7 15,6 15,6 32,2
EZ] mioe 25 55,8 5,8 £g,8
Tamamen katitiyorum 5 11,1 1,2 100,0
Total 45 200.0 100.0
yabanci iletisim
valid Cumuiative
VA11G  KESIATIKIE
katiimiyorum 3 8,7 8,7 6,7
Kartiiumyorum 3 .1 .2
Kararsizim 4 7 15,6 15,6
¥atiiiyorum 7 80,0 5,0
Tamamen katiliyorum 3 6,7 6,7
Tox=l 2z 200.2 1222
soylanealtard
N . valid | Cymulative
Erequenc rercent Peicent rercent
[Vand Resinlikie
katd Imiyorum 2 4,4 4,4 4.4
xatimiyorum 9 20,0 20,0 24,4
Xararsizim 9 20.0 20.0 44.4
Katitiyorum 18 42,2 42,2 1304
Tamamen katiliyorum 6 13,3 3.3 100,¢
Totai 43 1008 100.0
ing sunu yapsa-
vatid cuzulative
| Frequency | Percent | percent | Percent |
valt " [ 13.3 13.3 13.3
Katilmiyorum 11 24,4 24,4 37,8
usrarsizinm b= 28,9 23,2 £8,7
atiliyorum 11 24,4 24,4 91,1
Tapamen katiliyorum 4 8,9 8.9 100.0
Tctal ' 35 100.8 120.0

kisisel bilgiler
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valid | cumulative
- frequency | Percent { Percent 4 Percent
52;1.;).;‘_, 3 6.7 6.7 6.7 *
i s 1.1 .1 7.8
4 n 24,4 24,4 42,2
21 46,7 45,7 88,9
Tammen katiliyorys 5 u.l 1l 100.0
Toral 45 | 100,40 Joo .0 !
— o }
ing tartisma
I - valid | Cumularive
Frequency | Percent | Percent Percent
Varig  Kesinvik e s s
kast gty esun 6 13,3 13,3 13,3
ari 22 23,4 24,4 e
Kararsizi 8 7.8 17,8 s5,6
Karil 15 ~32.3 33,3 23,8
7 5 11,1 11,1 100,0
Toral 45 109.0 200,09
hazirliksiz konusma
vaiid Cunuiative
creguency | Percent | percent Percent
vail 4 8,9 8,9 8,9
a3 8.3 23,9 37,8
A0 2.2 22,2 60,0
_a S= i3 I 31, $1i,%
Tamaves katiliyorum 8,9 100,0
Trral ns o
——
valid cumulative
FraguEnsy § FECTEST ; froont fIrssat
Tiyorum e ~ 8.7 6.7
12 28.9 R.Q
9 20,0 20,0
9 20.0 20.0 7.6
11 24,4 24,4 00,0
331 .54 3060
Farkii kelime kullanimi
valid Curutative
Erequency | Percent } percent PRrCENT
4 8,9} -89 8,9
6 13,3 13,3 22,2
Kararsizis 10 22,2 22,2 44 .4
xannyorm 20 44,4 24,4 83,9
Tamamen xaziliyorun 5 11,1 11,1 100,0
ey 33 AW .9 IS
552 atip kaausxa
vaiid | cumuijative
»rEQUENCY ) Fercent j vercent yereent
7 15,6 15,6 15,6
Katilaiyor.s 13 28,9 28,9 44,4
Xararsizia 1 24.4 24.4 £8.9
Katiliyor= 11 24,4 24,4 83,3
Taramen katiliyorum 3 6.7 6,7 100.,0
Total A5 300,00 100.0
wutakat
valid ¥ cumulative
Ereguency fercent gercent Ber
tﬁha RESTRTTEIE s 11,1 11,3
Py : :
Ka 7 15.6 15,6 26,7
Mo = 2 2,1 21,2 g2.8
Kaziiiysms 18 35,6 35,8 91,3
Tazazen kariliverum 3 6,7 £,.7 100.0
Total 45 100,80 103,08
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YaTid TV Tuene laBTen
Frequency | Percent | percent Percent
Valid  Kesinlikie a 23,% 23.¢ 3.8
Kat‘nmynruu h s bk e
hcﬂmyorua 7 41,2 41,2 54,7
3 23,9 23,4 34,1
tamamen katihyorum 1 5.8 5.9 100,08
Taral 7 nn N b1 n
e O —
almis-oldugim-hz £g. kazanctir
valid
N Frequency Percent Percent
vahid keswTikie s 4 20,4
Xaty un_yonm - 22 i
kati lmiyorum 6 35,3 35,3
Ragiiysouws H 1.8 iL8
tamamen katiliyorum 4 23,5 23,5
Foral 22 lon .8 ann o
hz ingilizcemi gelistiedd
valid | Qumulative
Frequancy } Percent Parcent Percent
vaiid kesmleTe S 4 23,5 23,5 23,5
katﬂm yorum 8 47,1 47,1 70,6
1 5.2 £.8 5.5
tamamen katﬂ'lyorum 4 23,5 23,5 100,90
Total z 300.0 100.0
hx de yarilen odevlas ing ogromeess yasdissd olde
valid cumu‘lav:we
FTSIUSACY § FECCSRT_y PETCENT
valid Kesiniikle
katilmivorum 3 7.6 7.8
katilmiyarum H 29,4 29,4 47,1
kararsizim 2 11,8, 11,8 58,8
katiityorum b 29.4 29.4 8.2
tamamen katiliyorum 2 1,8 1,8 100,0
Totel i7 00,0 1000
hz bolumm Jdcin gerekiiydi
vaiid Cumulative
Frcquen:y Percent Percent Percant
vah 7 41.2 4.2 41,2
katilmiyorum 3 17,8 17,6 58,8
kararsizim 2 BENS 7.6 788
katiliyorum 3 5,9 5.9 82,4
vamamen katiliyorum 3 17.6 17.6 100.0
Total 17 100.0 100.0
prog iht ing karsiladi
valid Cumulative
- Fresuencz Percent Percent Percent
TR Raviimiyorum 4 23,5 23,5 23,5
katilmivarus H 29.4 29.4 52.¢
kararsizim 1 5,9 5.9 53,8
katiliyorum 4 23,5 23,5 82.4
tamamen katittyorun 3 17,6 17,6 100,0
Total 17 100.Q 100,0 K
keske hz ones vecrseydia
vaiid Cumulative
Frequency | Percent | percent percent
Yatia Resniikie
katiimiyorum s 29.4 29,4 29,4
bkatiTmivoros s 20.4 22,4 58,8
kararsizim 3 17,6 17,6 76,5
kariliyorum 2 11.8 1.8 8s.2 L
tamanen kariliyorum 2 11,8 11,8 100,80
Yotal g v 100.,0 100.0
- <
hz okuyanlar daha basarili
vaiid | Cusulative
1 :rﬁﬁ"' SRCY [ SRrIEnt SITTTNL PITCENT
vaiid kesinlikie P 35.3 353 35,3
katiTmiyorum . ’ ’

1 kati ‘"dyoruu s 29,4 29,4 64,7
kararsizim e - 23,8 23,5 8.2
katiliyorum 2 11,8 11,8 100,0
Jota) 17 100.0 00,0

sagizx baga bicakiloagd: ~

valid | Ctmulative

Freguency ) percent |} percent percent
valid kesmhkfe 8 471 47 1 47.1

Raziteiysros = : )
katilmiyorum 2 11,8 11,8 58,8
kazarsiziz 3 PER-S U+ %3
tamamen kan'hyoruq 4 23,5 23,5 100,0

Toeal 121 1e¢.s 22,3

. valid Comulative
Eregquency L Peroenmt t.percent o B
Yalid Kesinlikie : -
atilmiyorum 4 23,5 23,8 23,5
kat1imiyorum 5 23,5 23,5 47,1
kararsizim 4 23,5 23,5 70,6
katiliyorum 1 5,9 5,8 76,5
tamamen katilivorum 4 23,5 23,8 100,0
Total 17 100,60 100.0
ki y11 olsun
) valig Cumuiative
Yrequency Ppercent ipPercent Percent
[ VaTTd kesTnTiKTe . =
katiimiyorum B 70,8 70,8
katilmiyorum 3 17,6 17,6 88,2
kararsizim 1 5,9 5,8 94,1
katiliyerim 1 5.8 3.9 09,0
Total 17 100,0 100,0
mak okuyabilirim
valid Cumulative
Eregquancy | Parcent | Parcent Barcant
valid kesinTikle E 4 23,5 23.5 23.5
katilmiyvorum ' '
katiTmiyorum 2 11,8 35,3
kararsizim 3 17;8 52,9
katitiyorum 5 29,4 82,4
tomamon katiliparus 2 b 129,0
Total 17 100,0
bilinmeyen kelimeleri tahwin
vatlid Cumulative
Freumncy § PRrTant | Parcsnt Farcant
V. d
A e e 3] we] e 17,6
katﬂnnyorum 1 5,9 5,9 23,5
i 5,5 5,5 23,5
katiliyorum 11 64,7 64,7 94,1
Tamamen katiiiyorum i 5.9 5,9 300,0
Total 17 100.0 100.0
sorulari cevaplamak
valid [ Cumuiative
Frequency { Percent | Perceat Percent |
yallo RESTMIRIC,
Kati lniyorim 5 29,4 29,4 29,4
kararsizim i 3,9 3,9 33,3
katiliyorum 9 52,9 52,9 88,2
tamamen katiliyorum 2 11,8 ] 11,8 100,0
Total 17 100.0 100.0
revabiu bolumupu Bulabitiria
PVEH d Q.npnﬂ atitve
Frequency | Percent | Percent | __ggn__]
[Vang kesiniikie 2 17.6 17.6 } - 17.6
Rati mnyorum - s =T R
kati Tni yorum 1 5,9 5.9 23,5
kararsizim 3 17,6 17,6 41,2
l:ati'liyorua_ . 7 41,2 41,2 82,4
tamamen kati Thyarum 3 17,6 17,6 | 100,0
Total 17 100.0 100.0
ana Fikir
EN K ~ | _valyd | Cumsiative
rrequency | rercent Percent percent- -
valia kesinlikie 1
..n‘aiya:-..n 3 17.6 17.6 17.6
2 11,8 11,8 29,4
4 23,57 RS 52,%§
katiliyorum 5 29,4 29,4 82,4
Tamamen kan'haaarunr. b %6 17,6 100nQ
Total 17 100,06 100.0
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tarama yontemi note taking
va:;a S 1‘ alive Eraguency | parcent ﬂ:?'l;g c‘a“ter‘tye
- x4 TLEN
g EEinlikls Frequenc;{ Per;;n; Per;&:; Per:e;i;: e Valid xesiniikie 2 21,8 11,8 1.8
: R . 7. k) imriyorum = S=es === =<2
z;:ﬂ;viy;:um . - e s .. katilmiyorum 2 11,8 1,8 23,5
yorum 23, 23,3 41.2 ararsizim 7 23,5 5.5 57,3 .
kararsizim 2 11,8 11,8 52,9 katiliyorum 8 47,1 47,1 1
kariliysruzm s 35,3 33,3 28,2 : : 5% L 2012
tamamen katiliyoru 2 11,8 i1.8 160,0 Total iz 100,90 100.0
Jotad if i56,6 106.9 :
sozsel ana fikri anlama
ckudugun merni anlayabilirim valid J-cumulative
Tatid | comiative Frequency | Percent } Percent | Percent
N rrequency | percent | rercenc ! percent ] g X Etai?;};;?—m ] 2 11,8 11,8 18 N
2h k:ﬁ}’,’mgﬁu’ 3 i, i7.6 FE) Kachiwiyorus. p 3 17,6 i7,6 25,4
ati taiyorus 3l wsl 1.6 35.3 kararsizia 3] 1nE) 176 47,1
kararsizim ¢ 23,5 21,5 58,8 Rasiiiyorol 0 . 51,2 83,31
katiliyorum ’ 61 3.3 35,3 94,1 rananen katiliyoruf 2{ u.8{ 1,8 100,0
tamamen katiliyoru 1 5,9 5,9 100,0 Totay iri 355,83 160,
Total 1 2100.,0, 100.0
- anTam tabmin etme.
inference v;l id CumuTative
alid T e=iities - Freguency | Percent | Percent Percent .
AT RS A Freguenc.x Percsnt Perce‘mi Percen. — g valid Tk:gmgo':um 1 5,9 5,9 5,9
katilmiyarum 3 17,8 ins i7,$ katiimiyorum 3 17,6 17,6 23,5
::t;:'sl!y:rw 3 % 1:.: li.: §§§ kararsizim s 29,4 20,4 52,9
rarsizim s A X pe
katiliyorum - 52,9 52,9 83,2 !;;:Sx yerum 12 1‘:;' }1 121' }\ 100-0 .
tamamen katiliyorud 2 11,8 11,8 100,0 —- = === Smman
Total 1 17 100,90 100,90 .
sonra ne soyieyecegini tahmin N
synonyg valid Lommulativa ~
z T Fregquency | Percent | Percent Percent
Fraguency | sardent v\al:llg: CL-:?-]::J:V b vaTid kesinlikia * 7.5 7.6 37,6
valid kesinlikle katilmiyorum 3 7.8 7.8 i
¥atiIniyorun 8 17,6 17,6 katitamivorum 2 17,6 17,6 28,3
katilmiyorum 2 11,8 11,8 29,4 kararsizim 6 35,3 35,3 70,6
kararsizim 4 23.8 23.5 52.9 katilivorum 5 20,4 28,4 100,0
katiliyorum 7 41,2 41,2 94,1 Total 17 100.0 100,0
tamamen kariliyorud 1 5,9 5.9 100.0 . +
Total 17 100,0 1000
dusunceleri yaziya dokme
instruction . vaiid Cumulative
watid Lemuiarive ETYRYSETS wm%‘:’%
Frequency | Percent | Percent Percent JELLEH 2 11,8 11,8 11,8
VaTid Kesinlikle 3 1z, 175 T katilmiyorum '
katilimiyorum kararsizim 2 11,8 11,8 23,5
:ati Taiyorum 2 11,8 11,8 29,4 katiliyorum 9 52.9 52.9 76.5
ararsizim 2 11,8 11,8 41,2 tamamen katiliyorum 4 23,5 23,5 100,0
katiliyorum 7 41,2 41,2 22,4 Total ¥o 17 100.0 100.0
tamamen katiityoruq 3 17,6 17,6 100,0
Jotal 17 1¢e.0 100,0
yontealeri hala kullanabilirim . . yalig Cnmulative
vaiid Coaulative Freguency | Percent | Percent Percent =
Freguancy | Bercant | percent Berreny valid kesinlikie a - = s
vaiid kesinitkle — P 2‘;‘5 23.5 23.5 - ~ katilmiyorum B z iha 3.8 L3
katilimiyorun * * : kararsizim b 5,9 5.9 17,6
:ztﬂmy:run 2 11.: g.g ;5.: | . katiliyorum 10 58,8 58,8 1 76,5
ararsizim 4 23, . 8. tamamen katilivorus 4l 235 23,8, 1000
Camanen KagiTivorun 2l hal s 100.0 Torel l 7. J0.0 1 100,09
Al » B »
Toral 17 100.0 100.0 is B
1s haswvurusu
telafuzum gelistri valid cn:lat'itve
t
vaiid T=ulasive \Vand TESTRTETE Frequency Percent' percen _l'ﬂ_
Freguency | Percent | percent porcent kati lmiyorum 2 11,8 11,8 11,8
L
vaTid ‘é::}'{,i?,}ﬁm B 23,5 23,5 25,5 katTi atyorue 3 17,6 i7,6 29,3
katiwiyorum 2l wael s 35,3 kararsizin 2) el sl a2
kararsizim 3 17,6 17,6 52,9 4 . : ¥ el 4
tamamen katiliyorud 3 17,6 17,6 100,0
katiliyoqum § 35.3 35,3 88,2 <al 1~! 1085 155G
tamamen katiliyorud 2 11,8 11,8 100,0 ] a * *
Toral 17} 10001 3900
B ’ CY yazma
konusulanlari kavrama valid cumulative
valic =o=itanive Fraguency | parcent | parcent Parcant
Frequency | Percent { Percent Parcent vaiid ﬁggq“ ;t‘:‘um 1 5.9 5,9 5,9
valid Xesinlikie 1 5,5 5.5 5,54, 1¥o .
karilmiyorus J kararsizim 1 5,9 5,9 11,8
katilmiyorun 1 5,9 5,9 11,8 katiliverum 13 647 £4_7 78,8
kararsizim 4 23,5 23,8 35,3 tamamen katiliyorum 4 23,8 23,5 160,6
katiliyorua 3 47,1 47,1 82.4 Yoral - 160.0 1200
tamamen katiliyorud 3 17,6 17,6 108,0 = . . 2 H
Toral 17 100.0 100.0

Anadolu Unive o
Merkez Kiiiip .o




paragraf yazma
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valid | cumulative valid | CumuTative
valid Kesinlikle Treguancy | peccent | Parcent | Peresnt V310 ReSmITETE Erequency | Percent j Percent | percent
katilmiyorum 2 11,8 11,8 11,8 T kati Taiyorua 2 11,8 11,8 11,8
katilmiyorum 2 11,8 11,8 3,5 katlintyorum 4 43,5 3,3 33,3
kararsizim 3 17,6 17,6 41,2 kararsizim 4] 233 23,5 58,8
katiliyorum 7 41,2 41,2 82,4 katiityorum 5 33,3 33,3 84,1
tamaman katilivorus 3 17,6 17,6 100.0 ‘ramamen katiliyorud 1 5.9 5,9 100,0
Total 17} 1000] 1000 - iotal 171 190,06 356,8
reswi mektup gr konusulaniari anlama
o - walyd | Ciownlariva
valid | Cumulative F < SRt
Frequency | Percent | Percent Percent valid kestnlikle TeRUenCy | PEFCENT | Percent Ferfcent
Valid kesinlikle itmi 2 11,8 11,8 11,8
Lo 2 11,8 11,8 11,8 katilmiyarum
ati miyorum ’ katilmiyorum [ 35,3 35,3 47,1
1yorum 4 23,% 23,5 35.3 kararsizim 2 11,8 11,8 58,8
kar§r§1zm 2 11,8 11,8 47,1 katiliyorum S 29,4 29,4 88,2
katitiyarum 7 41,2 41,2 88,2 tamamen Katitiyoru 2 11,8 11,8 100,0
tamamen katiliyorum 2 11,8 11,8 100,0 Yotal 17 100.0 100,0
Total 17t 3c00i 10000 * *
Tam b 1 sarulari cevaplasa
aniam butunlugu
vaiid | cumulati
valrd cumujative 16 T inregusncy | percent | Poroent Peur':ae::tve
T FETETTETS Freguenc! Percent pPercent Percent kaiﬂn:‘iyorum 3 17.6 17.6 17.5
katilmiyorum 2 1.8 1.8 1.8 katilmiyorum 2 11,8 11,8 29,4
katilmiyorum 2 31,8 13,8 22,8 kararsizim 2 11.8 1.8 41.2
kargrsizim 5 29,4 29,4 52,9 katiliyorum 6 35,3 35,3 76,5
katiliyorum ? 41,2 41,2 a4,1 tamamen katilivoru 4 23.% 23.58 100.0
tamamen katiliyorun i 5.9 5,9 100,0 Total 17 100.0 300.0
Total a7 100.0 1000
tense anlama
bagiaciar kuiiansa i
ST TEeTT . vatid Cumulative
~ valid cumulative
Frequency ] percent | parcent Percant AT ESSTRTTEE requency | Percent | Parcent Parcent
vaiid &::;?B;}Tm 2 1.2 31,8 13,8 katilmiverim 3 17,6 17,6 17,6
katilmiyorum I 5,9 5,9 17,6 katilmiyorum 1 5,9 5,9 23,8
kararsizim 1 5.9 5,9 23.5 katiliyorum ? 41,2 41,2 s4,7
katiliyorum ic 58,8 58,8 82,4 tamamen katiliyorum 6 35,3 35,3 100,0
tamamen katiiiyorun 3 17,6 17,6 100,0 Totai i7 1060.0 1000
Total 17 100,0 100,0
1 < tut zamanlar1 kullan=sa
ng no "
valid Cumulative valig CumdiaTive
Freguency ! percent pRreent percent Valid keataliklc Fl"equeﬂcy Percent Percent Percent
valid &:;:?g;xm 4] '——"—‘23_5 "—_'23_5 23,5 katilmiyorum 3 17.6 17,6 17.6
katiImivorum 5] 2941 294 52,9 karilmiyorys 2 21,8 1,8 28,4
kararsizin 5| 29,4] 29,4 82,4 kararsizim 3 17,6 17,6 47,1
katiliyorym 1 5.9 5.9 88,2 katiliyorum 4 23,5 23,5 70,3
tamamen katiliyorun 2 11,8 11,8 100,0 tamamen katiliyorug 5 29,4 29,4 100,90
Tatal 17 [ 00,0 100,90 Jotal 17 150,0 160.0
noktaTama turkce ceviri
¥alid Cimalative vaiid Tumuiative
T Frec..enc,y Periin: Percin: Per'cer\‘t'x Frequency | Percent | Percent Percent
katiimiyorum < == 1,2 1,8 valid kesinlikla 3 17,6 17,6 17,6
kati miyarum s 35,3 35,3 47,1 kati Tmiyorum ’ ’
kararsizim 2 11,3 11,8 58,8 !a:ﬂz?y?rx: 2 11,8 11,8 22,4
katiliyerum 4 23,5 23,5 82,4 kararsizim 2 11,8 1.8 41,2
tamamen katiliyorum 3 17,8 17,6 100,0 Kati1iyorum 4 23,5 23,5 84,7
Total 17 100,9 100 .0 tamamen katiliyorum 6 35,3 35,3 100,0
Total 17| 10001 3000
dil yapilari
valid | Cumulative yanlisi bulma
LPerCant L PEICent. T PTIIT
vahd “es"““ﬂe 2 11,8 11,8 11,8 crequency | percent | perent e
katilmiyorum ' ’ ’ =TT T requency cen erce
kat!niyorum i 5.9 5.9 17,6 T o 3 17,6 17,6 17,6
t:::ﬁ‘yzmn § % 'g ié 'g_ ;3 ’; katﬂnr:x yorum 2 11.8 11,8 29.4
tamamen katiliyoru 4l 235 23.5 100,0 kararsizim 3 17,6 17,6 47,1
Total 17 1650 3060 katiliyorum 6 - 3%,3 35,3 82,4
- . S tamamen kaeiliyorum 3 17,6 17,6 100.,0
. Total 17 3000 100;0
dagry gr ile yazma
o valid | Cumulative yanlisi duzeltme
valid kesinlikle 2 11,8 11,8 11,8 valid Cumlative
katilmiyorum ’ ’ ' Frequency { Percent | Percent percent
kati imiyorum 4 23,3 23,3 13,3 Valid Kesiniikie 3 17.6 17.6 17.6
kararsizia 2 11,8 11,8 47,1 katilmiyorum ' ' N
katiiiyorum 8 47,1 47,1 44,1 katﬂarfy‘?rm 2 31,3 11,8 25.%
tamamen katiliyorud 1 5,9 5,9 100,0 kararsizim 4 23,5 23,5 52,9
Tatay ! 17§ 106,01 1000 KAt tiyorim 7 41,2 41,2 34,1
T tamamen katiliyorum 1 - 5,9 5.9 100,90
: Totad 17 106.G 300.0




gr pekistirdi

kelime gelisti
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vaiid | cumulative vaiid | cumulative
T Fraguen: Parcant | Percent Parcent R T T ——— Freguency | percent | Percent Percent
valid kesialikie ke 3 17,6 17,6 17,6
katilmiyorum ' 2 11,8 11,8 11,8 kati lwi yorum , , .
katilmiyorum 4 23,5 23,5 35,3 katilatyorsm 4 23,5 23,5 41,2
Kararsizis 4t 23,5 23,5 58,3 ansizie P I B 52,9
katiliyorum 3 17,6 17,6 76,5 :a-a-uy:nhtﬂi o i 23.5 Zg.g zgos
taaa?en katiliyorus L] 23,3 £3,5 360,0 Tatal : 17 100.0 iGO'O 109 >
Tota 17 100,0 100,0 * *
s s kendimi itade
sp pekistirdi T =
va cumuiative
valid Cumulative frequency | Percent | Percent | - Percent
Freguency { Percent | Percent percent valid Eﬁfﬁlz‘f& 1 5,9 5,9 5,9
Valid Rrestnitkie 2Ty Ixtygromy ' ' ‘
katilmiyorusm 3 17,6 17,6 17,6 karilwiyoram 41 23,51 s 29,4
katilmiyorui 5 29.4 29,4 47,1 kararsizis 2 11,8 11,8 41,2
kararsizis 3 17,6 17,6 64,7 katiliyorum 8 47,1 47,1 88,2
katiiiyorum 3, 17,6 17,6 82,4 tuf-:-_': k273 1iynre 2 11,8 11,8 100,0
tamamen katiliyorus 3 12,6 1”6 106,0 ¢ Jotal 177 _300.0 100,0 .
Total 17 100.0 100,0 28 i ilscisi
yabarnsi ;isis
rd pekistirdi valid | Cumtiative
Fregquency | Percent Fercent percent
~ valid Cumylative valid keésiniikle
tRrequency ( Percent { Percent Percent kasilsiyeros - 1 5,9 5,9 5.9
Vaiia ;g:;ﬂ}%iu: 3 17,6 17,6 17,6 ;::;::;19-“ i ?,.’J:..:' %.!’: 1Z.§ !

1 ! v ‘- * - -y 9 - e
katiTmiyorum 4 23,5 23,5 41,2 Katitiyorum 7 41,2 41,2 82,4
kararsizis 3 17,6 37,6 58,8 tagzmen kariliyers 3 7,6 17,6 10,0
kaviliyorum 6 35,3 35,3 94,1 Jotal i7} 306,01} 300,

Tamamen Xatiliyorun 1 5,5 3,8 190,00 .
Total 17 100,0 100,0 soylenenlert anlama
o ) valid | cumulative .
yarma _Dekl ST Frequency | percent Percent Percent N
valia kesiniixie =
valid | Cumulative kati iaiyorum i 5,9 5,9 5,9
Valiud xesturikie Lrequency LPercent | percent Zercent [ kati lar! yoruar 2 n.s 11,8 17,6 -
kati Iwiyorum 3| 17,6 17,6 17,6 kararsizia 2 11,8 1,8 29,4 .
katilmiyorm 4 23,5 23,5 41,2 katil. o o4  s3,l  sB»- 8,21 .
kararsizim 3 17,6 17.6 58.8 § tamamen katiliyoru 2 11,8 11,8 100,0
kariliyorum s 22,4 29,4 82,2 Toral - 10901 _100.0 N
tasamen karilivorud 2 11,84 1.8 100,0 '
Toral 22 100,0 100,90 ing sunw yapsa
. - ’ valid Cumijative
dinleme pekisti Frequency | Parcent | percent Parcent
valid | Cumulative vaihid Tegmgkie 1 5,9 5,9 5,9
Ereguency L Percant ! Perceny percent a yorum !
valid Kesinlikle 5 29.4 29.4 29.4 katilziyorim 3 17,6 17,6 23,5
kati Ixiyorua : : : ' Kararsizia 1 s 7904 2004 52,9
katiIniyorun 4 23,8 23,5 52,9 LA = ! i !
Kararsizia 1 59 s9 sa'a katiliyorum 5 25,4 29,4 82,4
kati liyorun 6| 351 35,3 841 ramasen katiliyorap 3 17,6 17,6 00,9
tamamen katiliyorud 1 5,9 5,9 1060,0 Jota: 1? 100,0 100,0
Total I A2 1, 100,08 166.0
kisisel bilgiler
ing butun ol gordum Valid Cumulative
valid cumuiative Frequsaly | fercent | Rarceny Percent
+requency | percent | vercent rercent vVaild Kesiniixee 1 5.9 5.9 5.9
valid thg;lm'nz P 23.51 23.5 23.5 katilaiyorum ’ > ,
atilziyorm ' : ' katilsiyorum 4 23,5 23,5 29,4
kati Imiyorum 2 13,8 11,8 35,3 kararsizia 1 5:9 5.9 35.3
kararsizim 3 17,6 17,6 52,9 katiiiyarum 7 41.2 41,2 76,5
katiliyorum 3 17,6 17,6 70.6 tamaman katiliyorus Y 23,35 23,5 150,0
ramamen katiliyorud S 29,4 29,4 100,0 Total 17 100.0 100.0
Total 17 100,01 1009 L 20, C
senluk konusaa ing tartisma
valid | cumulative - ] valid Cumulative
Fraceancy | perCent [t Perg:g_t___ Froocancy FACcant Percent Percent
Va:id 1;:?;%2':25"_: a 23.5 23,5 23.5 vaiid Yk:g_?;éxle‘ 2 11,8 11,8 11,8
katilmiyorus 3 29,4 29,4 52,9 katilsiyorum 4 23,5 23,5 35,3
;‘32:_'"? b2 : 235-2 235: :;-: kararsizim 3 17,8 17,8 52,9
attilyorum »3 : ' katiliyorum & 35,3 35,3 88,2
Tasesen katiliyory a1 seel ee 3000 tamazan k=tiliyorun 2 nsi 1 160,0
- - Yotal 17 100,0 100,90
dersterin tekrari e v ibes
TV TR T hazirliksiz konusma
Fraquency | Percent | Percent Percent vaiigd Cumu tative
valid kesinhikie Frequenc Parcent | Percent Parcent
katilmiyorum 2 1,8 11,8 11,8 Valig Kesiniikie Ameney
Katiimiyorin 2} 11,8 11,8 23,5 1 5.9 5.9 5.9
kararsizin i 3.0 5.8 28,4 4 22,5 23,5 25,4
katiliyorum 5 29,4 29,4 58,8 kararsizim 29 29,4 58,8
tamar:en katilivorud 7 41,2 41,2 00,0 Kkatiliyorum ; 33:3 35.3 95,1
Yora A1 190,00200,0 tamsmen katiliyorum 1 5,5 5,8 180,0
10tal 17 100,0 100,0




turkce kul engellenemedi

Vaiid | Cumulative
Ereguency | Peccent | Percent
Varid kesintikle 3 17,6 17.6 17.6
kati lari yorus 4 4 ’
kati isn yorum 4 23,5 23,5 4,2
kararsizim 1 5,9 5,9 47,1
kati)iyorum 6 35,3 35,3 82,4
tamamen katiliyorum| 3 17,6 17,6 100,0
Yotal 17 100,0 100,06
farkli keliwe kullanimi
vaiid cumsiative
Frequency | Percent | Percent Percent
valid kesiniikie .
E katileriyorue i 5,9 5,9 5.9
katiimiyorum 3 17,6 17,6 23,5
kararsizim 3 17,6 17,6 41,2
katiiiyorum 7 41,2 41,2 82,4
------------- tamamen. katiliyoruml - .._ .. 3 -X7,6 17,6.§ .- 100,0
Total 17 100,0 100,0
soz alip konusma
valid Cumulative
Fraguancy | Parcant Parcant pParcent
valia kesiniikie
Katilmiyorim 2 11,8 11,8 11,8
katilmiyorum - 3 17,6 17,6 29,4
kararsizim £ 33,3 3%,3 £4,7
katiliyorum 6 35,3 35,3 100,0
Jotal i7 i00,0 90,0
mutakat
valid Cumplative
Freguency | Percent | Percent percent
valid kesinTikie 1 5,0 5,0 5,0
kat1 tmyorum = b L =
katiImiyorum 3 17,6 17,6 23,5
kararsizim 4 23,5 23,5 47,1
katiliyorum 8 47,1 47,1 94,1
tamamen katiiiyorund 1 5,9 5,9 160,06
Total 71 1000} 1500
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Industrial Arts Faculty (Frequency Tables)
dersler ogrenci ihnyacma jure ogretildi

vaiia Suiasive
Frequency | Percent } Percent Percent

valid Kasiniikie - - P
katiImiyorum 3 3,0 z5,% 5,3
Katiimiyorum 6 40,0 40,0 80,0
Kararsizim 5 33,3 33,3 93,2
Katiliyorum 1 6.7 6.7 100,0

Total 13 100.0 100,17

almis oldugim hz eg. kazanceir
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iki yil olsun

valig
Freguency parcent Percent
Valid Kesinlikie 1 6.7 5.7 | s
s'ﬂ"}‘"r""‘ . - -
Kararsizim 4 26,7 26,7 3,
xatilivorum & 4. .o 4.2 73.2
Tamamen katﬂiyor‘ur1 4 26,7 26.7 109.0
Total 1S 100.0 100.8
hz ingilizcesi galistirdi
Vaiia Cumurative
Fraque Parcant Percemt Percent
kC) I Yorum a . 13.3 3.
Kararsizim 4 43,0
waziliysrus v S8,7
Tamamen kat{1{yorum| 2 106,0
Toral 25
hz da varilen odevier ing ogranmsne
Cumu laTive
[P - e
Va1id Ract (@iyorum 33,
Kararsizim 2 13,2 12.3 46,7
ratiliyorum 7 46,7 46,7 22,3
Tamamen katiliyorum 1 .7 5,7 100,0
iotal 1> 1000 wo.v
hz boiuaum icin gerekiiydi
valig Cumulative
Fraquency | Parcent t Percact Parcent
Vaild Kararsizim 3 0,0 0.0 20,0
RaTiTiyorm i3 73,5 3.3 55,3
Tamaman katiliyorum 1 6,7 8.7 126,0
Tota! s e inn 2
prog ikt ing karsiladi
X valid Cumuiative
Frequency | percent } Percent vercent
A et paasu 4] 26,7 26,7 .7
Katiimiyorum é 40,0 40,0 65,7
xararsizim 2 25,7 2.7 23,2
Kati¥iyorum i 6,7 8.7 16,9
Toral is 100.0 100.C
kasks hz onem varsavdis
valid j Cumi lative
Eraquoncy 1 parcant | conrane Darrear
5 33,3 33,2 33,3
RKatilmwiyorum b3 13,3 13,3 46,7
Kararsizim 2 i3,3 13.3 60,0
2 28,2 2,2
Tamamen kat1 Tiyorum 3 20,0 20,9
= JTotal . . 15 30Q.0 Lol =]

Fragusncy | percant
7aiid  Ranilmiyerum s,
Kararsizim 7 46,7
katiliyorum 3 .0 P w0
Tamamen katiliyorum 3 20,0 20.0 100,0
Tk b4 0.8 i)
seciz banmz birgkitzagd?
valid | Cuuu'\u:\w
Fragquency T Feriant FErsen
[VATTd Restnl
Tt iniyorum 2 13,3 13,3 13
xararsizia 1 6,7 6,7 0,0
xatiliyorum 7 48,7 48,7
Tamawan kaTil H 33,5 55.3
Total 15 1000 136.¢C

ing kandia ogrenirdia

vailg Cimatats va
Fragusnc' Percant | Percent Perosnt
Na U Raos BE YU uR rd 13,3 13.3
Kararnzm 7 48,7 45,7
2 2.2 2.2
il 200 2000
15 i00.0 188.2

] valid | cumulative
3 Frequency i Percent | Percent -Percent
valid Kes'mhkle
katiimiyorum 11 73,3 733 73,3
Katilaiyorum 3 20,0 20,6 93,3
Xararsizim 1 6.7 §.7 100.0
Total 15 100,0 100,0
mak okuyabilirim
valid Cumulative
Frequ T PErCent ) Percent Percent
varia sin (3 Y
xati laiyorum 2 13,3 13,3 13,3
KatiTwiyorum 3 33,3 33,3 48,7
Kararsizim 4 26,7 26,7 73,3
Katiliyorums 3 25,7 z5,7 100,0
Jotal 15 100.9 100,90
bilineeyen kelimeleri tahein
valid | cumuiative
Frequency | percent | percent | Percent
S asos —

e i 5,7 i 6.7 8,7
Kkatitmiyorum 2 13,2 13,2 20.0
«ararsizim 4 26,7 28,7 48,
xatiliyorum 7 46,7 46,7 93,3
jamamen katiiiyoruy 1 8,7 [ 10u,0
Total 1S 100,0 100,0

sorulari cevaplamak
vaiid cumuiative
Freguen percent | percent Percent

VALId  RATIimiyorus . J"‘%‘“—TS'; ﬁ.: 43,3
Kararsizim - 24 13,3 13,3 26,7
waritysrim b2 58,7 5.7 33,3
Tamamen kat{liyorum 1 6,7 6,7 100,0
Taral T 3 5

covalia Sctusuny
valid Cumulative
rrequency | Fercent § rercent rercent

Valid Kati lmyorum Y 0,7 8,7/ 6,7

3 33,3 333 38,0
xat'ihyorum E & 53,3 53,3 93,3
amé M yamn 1 23 sz 2888
15 100.0 180.0
ana fikir
1 vatia Cumulative
T

N Frequency | percent | peccent Per:er;‘ —
Kararsizim 40,0
kariliyarim 03,3
Tamamén Katiiiyorum 100,0
Total

Cumy lative
Sraguensy | Perosav ! Sercend Perownd

Varid  Kesiniikie
katilmiyorum 1 6.7 6.7 6.7
Kararsizim 4 26,7 28,7 23,3
ratiliyorum 8 53,3 53,3 86,7
Tamamen katiiiyorum 2 13,3 13,8 100.0
Total s 100 ‘Q 100.0

okudugum metni anlayabilirim
¥aiic
Fregueng Percent } Parcent
vVaiiu  RE3 M IALe * <7 T34
Kattimiyorum = b cr
tiYmivorum 2 13,2
kararsizia 3 33,3
katiliyerum 7 48.7
Toia 18 1600
infererte
i VailG | tumuiarive
‘ lFreuuency percent | percent percent
Valid "XATY imyyo e 1 €,7 €,7 £,
Kararsizim 6 40,0 40,0 46,7
xariliyorus g 52,3 83,3 100,08
Total 15 100.0 160.0
synonym
valid aulative -
Freguen Percent Percent Percent
T3 ”’&=%’ SRS © 5 1 (S < o 3
Kararsizim 4 26,7 26,7 40,0
Katidiyorws 3 0.0 3.9 199,9
TGCd) i3 100.6 108,00
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. . Instructien is basvurusu
valid <umuiative 4 vatic umuiative
BRI Eregueocy 1 &%t—-—nx:"; '———-—-1"'“";7 Frequency | Percent | Percent Percent
kati Imiyorum . . . vahia' Resiniikla 3 == e s
xatilniyorua. ER RS R T 20.0 katitmiyorum - 1 B B3 o
rararsizim 2 13,2 12,2 33,2 § Katiluiyoiun z 13,3 13.3 5.7
Katiliyorum 10 66.7 6.7 100.0 Kararsizim 5 33,3 33,3 80,0
Jotal 1 0.0 100.0 xaziliyoram g 42,2 355 222.8
Total 15 100,0 100.2
yonresleri hala kullanabilicim
vatid = v yamma
Freguancy Pcrcf;zc Peccent vaTigd
VETTd KatiTmyorum < »3 i3,3 Frequen percent | percent
A+ : e = R « o R
Katiliyorum .8 53,3 93,3 s 33,3 33,3 43,0
Tamarmen kanilivorgn. * &> e R - 5 = 483 143 .3
Total 15 100.0 Tamamen katiliyorun 2 13,3 123,
Torsl 12 100 5
ilulalucva gelisti
vaisd CURS 1AL caragral yaoses
frequency | Percent | Percent Percent
ECRET™ ACa e 2 3 H ~
et Tt yorum 2 12, 13,3 13,3 Frequency | Fercent Y
xatiloivorum [ 12,2 a3 28,7 vaiig  xan laycrum . R 20,0 20,0 35,0
Kararsizim 3 20,6 26,0 83,7 Kararsizim : 3 20,0 2.0 4.0
iyorym 5 33,3 33.3 00,0 xatiliyorum 8 53.3 $3.3 93.3
2l 1t 100 0 100 0 ‘amamen katiiiyorum 1} L W] wo,n
Total sl 100 154,0
xonuculaniart kavrama
T resai mektup
iFreguency pPercant Perceni vaiid tunuiative
vaiid Katyimlyorumt 4 26.7 28,7 e Frequency ) Percent | parcent percant
Karars sl 53,3 50,0 vaTTaTRe: YRR TN 13,8
Karilivorum 3 20.0 0.0 [l
Istal 15 180,38 RaLiimbyorine r'4 13,3 233 20,7
kararsizim 9 60,0 60,0 88,7
rota taki Ratiiiyorum 2z 13,5 13.3 1 100,V
i Total 15| 10001 10001
Freguency h‘v-wnt
Vaiig  Kesinlikie Y 31 2 32 anlam butunlugu
Rav i i yuives
Katitmiyorum s 31,3 33,3 7 |
Yanamadvim z azlz a5z 3 v ! Percent !
xatiliyorum i 8,7 8,7 ] Valid “KesinTikTe 6 l
Torel as! aonlal  3g0ln katilmiyacum 1 .'? S o
Aavh M yOIVin 2z i3.3 13,01 20,
Kararsizim 4 26,7 26,7 | 48,7
Rty 5 33,3 33.3 5 PO
cmotativel Total 15 | 1000 | 100.¢ i
i foPeivent &
. 0,0 baglaclar kullanma
b podoey ~sin 3
=4 i 33,3 33,24 -
katiliyorom | 7| 7| a7 1600 | i s [ Yalid | cmtanive
———— “n i enn o ann o recusncy | parcant Bereant 1 farcant
Y A e Valid Rati lmi yorum T] %4
. _ ¥ararsizim 4 2.7 !
aniam L cuss Kaliliyorum 1 86,7 i
T valid | Cumulavive 1% wmn ol
Sreguency | Percent | Percent | Percent
vans AT Imiyorom 41 26.7 26.7 | 26.7 PR
xararsizim [y ap,b 40,0 o,/ ing mot =z
Katiliyorum s| 333 33,3 100.0 T T vTid TomTarive
1otat 1) 0.0 EAV,VISVIR] ! Froquency t Percent | PercenT | Perrant
valid KT i 3 20.0 2.0} 20.0
sonra ne soyleyecegint Tanmin 1 -
T T 4 26,7 26,7 | 46,7
i Frequency i Percent 3z 33,3 33.3 % ~:13,v
VaTid  ResTAIIkIE ol %.7 3 20,0 20,0 | 100,0
rarilmivams : : 2z 22,8 plotoftelly _
katilniyorum 3 l 40,0
xararsizin 41 26,7 —
Xat1rtyorum 1 ‘ 5,7 whLaiama
L Total 1 100.0 valid | Guwsiazive
rREUURHLY ) reiLENL prerLeny L AR LY
dusunceleri yaziya dokme : Valid Kesinlikle 2 13,3 13,2} 13,3
l H l valid Cuma 1aT3 ve Katilmiyaes 2 13,3 13,3 I 8.7 ‘
| Ereguency | pereent Percent Percent Kararsizim 3 40,0 40,0 | €e.7 1
ST P XaT? tiyorum rl .t FINAR] LT
5 l ‘ Taramen katiliyorud 1 6,7 6.7 I ICO.Qi
I i M i3 33,8 33.% 4 3
ramanen Kariltyorum 2 I
1R
pday valid | cumalative
T PePLENT ) PEICENT
] Cumuiative | T =3
P ! 22 7 ! 23,3

E
valid Kac)imiyorum
waaznsizis

Kati

45,7
£

=T

3
P
°
M
]
H
¥

vathi T3 M yorum
wararsizim
Katiliyorum

Total




dogru gr ile konusma

Frequency § percent

an ] 70,0
7 45,7

wxatiliyorum 3 20,0
Tomnont s RaTT 3§y 2 33,5

Tetal 15 100.0

gr konusulanlari anlasa

F- vatid " Comilative
Frequency | Percent | Percent
z is5,35 i5,5
2 3.3 13.3
v 335 33,3
5 33.3 3.3
Tamamen katiliyors 1 8.7 6.7
Toral 18

sgrulaci cavaplama

vatid Cumulative
FP!QUIﬂCy Parcent Percent Percent
Valid KAty iEyorom L 0.0 0.9 B
=== * 3,7 3,7 46,7
6 40,0 40,0 86,7
Tamamss 5xri s 2 13,3 12,3 35,8
Total 15 160.0 100.0
tensa anlama
LTARL ] TemeTacTve
Frequency | percent | percent Percent
a 30 e
=iimyars 2 8.7 8.7 £.7
xarilxiyorm 1 6,7 6,7 13,3
Mormrcizis 2 12.2 a2 287
=sitiyors ? 38,2 46,7 73,3
Temanen katiliyorun 4 26.7 26,7 100.0
[y 33 3050 30,0
Zaasnlasd Kallamma
FrEGUAnCY FACLERT
TG REsiniikie T 1 "
i
3
{ Tamamen kniﬁyerun{ 3 i
Toe2l 1s

vaild | cumuiative
Frequency | Percent | percent Percent
Tres e E’E\',\.ﬁi;aﬂnm b3 &,7 &,7 6,7
wxrilzivorss 2 13.2 12,2} 2.2
Korarsizis 3 42,0 40,01 €2,
xz—:'!iyopa s 33,3 33,3 93,3
[T S PRV Iy o.7 o, FIT VRN
[ Tezal 15 100,0 150.0
yanlisi bulma
Cumitarive
Frequenc’ Percent
SR T TR t ! T
xararsizim 7 4 91,3
xrriliyorum £ 93.3
Ta=zmen kil 1 100,
Tozal 15
yanlisi duzeltea
vaiig Cunulative
Fragueancy | Percent | Fercent Parcent
YT 1 7 6,7 67
? 45,7 45,7 53.3
xaT € 40,0 40,0 93,3
Tamawen katiliyocus) 1 6,7 6,7 10,0
Tozal i3 ) 188,38
gr pekisticdi
Valid Cumylanive
Fréguescy pPercent } Percent Fercent
vand e e 31 2001 2000 20,0
xatiimiycmm 3 20,0 20,0 40,0
wararsizia 2 23,3 23,3 53,3
Kattiiyorun 7 48,7 46,7 100,0
Total 15 103.0 280.0
=5 sekiavisds
valild | Cumuiative
.'.—‘__T&‘..‘—_‘{ bt izsd mErnT PTEIINT
vana hszs:}‘%\gkce 2 13,3 13.3 13.3
k373 Tariyorim 4 26,7 28,7 49,0
xararsizin 5 33,3 33.3 73.3
Katitiyorum 4 26,7 26,7 100,90
Toral 15 100 .0 1600

rd pekistirdi
vatid Cumelazive
. Sronuancy 1 fercent ) Porcent Percent
[Varig— Kesinlix
> n_ﬁll.‘il.;.iu i 5,7 6,7 6,7
Katilaiyorum 6 40,0 40,0 46,7
Kararsizia ] 49,0 49,6 38,7
Kat¥ yorun 1 8,7 6,7 83,4
Tamamen katiliyorum 1 6,7 6,7 100,0
Temst i3 132,8 185,8
yarma pekisty
valid Qmlarive
Freguency | Percent { Percent Pzreent
Valig Kesiniikile
katiimiyviam ! 8.7 5.7 5.7
Katilmiyorum 7 46,7 46,7 53,3
zargrs‘.rlm 3 33,3 33,3 38,7
Katiliyorum 2 13,3 13,3 100,0
Potal i3 1622 3308
dinTeme gLXisss
B ] valid | Cumulative
Erequency | Barcent | Percent Percent
vaii 3 20,0 20,0 20,0
4 26,7 28,7 46,7
waransi 2im & 45,0 43,0 28,7
Katiliyorum 2 13,3 13,3 100,0
Total 15 1e0.0 1m0 .0
223 Buun A1 Faadm
Cumslative
TR aQesl
20,0
40,G
72.3
100,06

fvarid KesTatikie
ka

valid

"L AT l Sarrant l Berrant

l Cumulative
Sarrsnt

3 0] w0 200

ti b yorum
RELumyOrum 2 23,3 13,8 23,2
Kararsizim 3 20,0 20,0 §3,3
Radhyiyvrum ’ 8n,/ o, 7 00, G
Total 1s l 100,0 i 100.0
derslerin tekrari
vaila Cumutative
Percent | Percent Percent
ViTid Kesinlikle

katilmiyorum 1 6.7 6.7 6.7
ratiimiyorum z i3,3 13,3 20,4
Kararsizim 2 13,3 13,3 33.3
Ratiiiyoram ic 88,7 85,7 i%G,0
Total 15 100.0 100,0

Kelime gelisti_

vatid | cumulative
Frequenc: percent Percent Percent
RIS ;‘::‘T‘r::v"“ 2 13.3 13.3 13,3
watimi yorum 3 20,0 29,9 33,2
karsrsizim. 3 20,0 20,0 $3.3
Kkatiliyorum [ 40,0 40,0 93,3
Tamainas KAt 50TiR i 8,7 &£.7 388,8
Total 15 1000 100.¢
kendini ifade
VAL I ] i ALV
Eraguency | Parcent | Percent fercent
[ VaTvd  Rastoncle 1 P33 5.7
RATH i p o - b N
Kaziladcrwm i 13,3
wateiita £ §3.3
Katd14yora 7 100,0
Toral 15
yabanct 1letisim
Dt S SR " £ ) -7 T
Frequency | Percent { Percent Percent
T attiatyoma £ 15,3 15,1 13,3
Kararsizia 7 46,7 48,7 60,0
Kattiyorue 5 33.3 33.3 83,3
Tamamen katiliyorua 1 6,7 6,7 100,0
Facal 3=l swal waa
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saylenenteri anlasa turkce kul engellenemedi

Va3 | Cumalative | r =¥T3 —Te
Fraquency } Percent } Percent Percent . Waild Tuiilative
[T d ResTRTIRTe Y 7 .7 ] Frequency | fercent | percent Percent
katilmiyorvs 4 M 3 valid katiTryorum El 29.0 20,0 28,0
g:ﬂu:y:rum é so,g ‘g,g g; kararsizim 6 32,0 40,0 60,0
rarsizin 40, . , Katilmiyorum s, B
Katiiiyorud 7 45,7 45,7 100,0 KH.;,,H,{-,, 4 .7 6.7 86.7
Total is 100,0 | 1000 kati Imiyorus 2 i3.3 13,3 100,0
1otal 15 izv.v 10U,
18¢ Sunu yapas
valid | cunulative farkli kelime kullanimi
Frequency } rercent rEreent Ldix-md -
Fetintpecum 1 5.7 srenusncy | szrzins | ouotar | Cheranr
KaziTuiyarum 3 %7 VAT REsTIRTE b S ST —
oz H ket Imyorun oer) e &7
Tananen KA1l dyorus 1 160.0 Katilmiyorum 1 €,7 6,7 13.3
Total 15 Xararsizim 7 48.7 46.7 60,0
Katitiyorum [ 47,0 40,0 100,0
kisisel bilgiler Tatal 15 109.0 100,00
" valid 3 13
Frequency | Peccent | Percent Percent ! soz alip konusma
T IRlForu= E3 Pl 3,7 P N e N +
Xararsizin 4f 267 26,7 53,3 valid | cumilative
xatilivorua s 3.3 3,3 88,7 I . Fraguency | Percent | Percent Percent
Tanamen katiliyorud 2| 13,3 13,3 100,0 e i yorun 3 0.0 26,0 20,0
Toral sl 1000} 3000 ) warileiyn 3 2.8 20,0 12,0
Kararsizim 8 53,3 53,3 93,3
xariltwnrm b 5,7 5,7 100,0
ing Tartism Totat 1) o0l 1000
1 ey Vaiia | Canulative |
Frequency | Percent | Percent Percent mulakat
VATIA RaITATIVIS - te ® = e
katilmiyorue “ hadhd vaiia cumylative
Xararsizin 7 0,0 L Freguency Percent | Percent Percent
waziliyoris H 53,3 L EREER R IC — o7 ) o
Tamanen katiliyorum 1 100,0 xatiimiyorum ' s
Toral 333 Katilmiyerim 2 c.c 20,0 25.7
M Kararsizim 7 35,7 46,7 75,3
Kariliyorum 2 26,7 26,7 100.0
Total 1S 58,0 100.0
. hazirliksiz konusma
valid Cunglative
Frequency | Percent | percent | Percent
eIy IR 3 i35 e 13 5
katilaiyorus 2 3,3 13,3 v
Katilniyorun 4 %,7 26,7 49,0
rararsizim 5 40,0 4u,0 86,0
2 i3,3 13.3 93,3
. : 5,7 €T 02,0
Total 15 100,0 100.0
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ing kendim ogrenirdim

; N . iv:ﬂd Q;—_.l'!stiu
requency | Barcent | Percent ercent
Vatid Kesiniikra 13| 18
katilaiyorus o 18,0 16,0
katiimiyorum 27 33,3 33,2 49,4
karacsizia 15 18,5 18,5 67,9
xatiliyorum 2 29,8 29,8 97,1
tananen katiliyorud 2 2,5 2,8 100,0
Tora) 211.320.8 300,89
alns oldugus hz eg. kazancrir
Vallg | Cumutative
Frguenc; Percent | Percent Percent
katilaiyorun 3 32 3,7
xatilmiyorum ) 11,1 14,8
Kirafsizin 15 18,5 33,3
katiliyorum 32 39,5 72,3
Tasanta krelliyard 32 27.2 1%0.8,
Total s1{ 1000

hz ingtliizcemt gelistirdd

Vaiy
rraguency | farcant { ercent
170 Kesin[IkIe 1 1,2 1.2
katiImiyorun * *
Rxtiimiyorun 3 9,8 3,9 1.3
kararsizin 10 12,3 12,3 23,5
katiliyorim « $c.8 0.8 P
tanamen Katiliyorum 21 25,9 25,9 100,0
Jotat a1 200,90 100,0 l

hz de verilen adevier ing

ogrenmeme yardimci_oldu

B valid | cumulative
T —— Freguency | Percent | percent percent
E)
katilaiyorum 5 6.2 6.2 6.2
ntﬂujygm 22 7.2 27,2 31,3
kararsizim 18 22,2 22,2 55,6
knt111yoruu' . 13 22,2 22,2 77,8
tamaxen katiliyorud 18 22,2 22,2 100,0
Total 31 100.0 100,0
ki yit oisun
- VATid | Cumilarive
T TET Frequency | Percent | Percent percent
T e 2| w09 s3] s
kati lliY?ru- 13 16,0 16,0 46,9
kararstzim i4 i7,3 i7,3 64,2
katiliyorum 14 17,3 17,3 81,5
tamanen katiltyoru is 8,5 13,5 100,0
Total 81y 1000} 1000
mak okuyabilirie
valid Cumulative
Frequenes Peceent ¢ Percent Parceont
Vatid kesiniikie
katilmiyorum 2 11,1 .1 1,1
katilmiyorum 27 33,3 33,3 44,4
kararsizim 15 18,5 18.% 63,0
katiliyorum 25 30,9 30,9 93,8
tamamen katiliyoruy s 6,2 6.2 100.0
Total 81 100,0 100,90

bilinmeyen kelimeleri tahwin

valia | cumuiative
Frequenc: fercent Percent Percent
varid kesin G I 9. 41 ]
htﬂn}yorun 4 7t nt '
katilmiyorum 20 24,7 2,7 32,1
kararsizin 14 17,3 37,3 4.4
katiliyorum 31 33,3 33,3 87,7
tamanen katiliyorid 10, 12,3 12,3 100,0
Totai 81 186.6 |
hz bolumum tfcia gerakliydy
valid | Cumulative
Pl‘!sﬂln‘r Prroant eacenns rareent
valid xesinlixle 2 2,5 2,5 2,5
katilmiyarum . . .
katiteiyorum - 2,3 2,8 12,3
kararsizin 8 9,9 8.9 22,2
kaziliyorun 3% 37.0 37,8 52.2
tamamen klt'ﬂiyuruw 33 40,7 40,7 100,0
Jatal 31 180.0 300,08
prog iht ing karsiladi
Vaiid | Curulative
Fregquency | percent | percent Percent
£3RT 5130 ~  S——
katilniyorun 12 .8 13,8 14,8
katilmiyorum 40 49,4 49,4 64,2
kararaizin 2 W e 4.4
katiiiyorum 9 11,3 1,1 97,5
tamamen katiliyorus 2 2,3 2 100,0
Toral mf tenol 1008
kaske hz onew versaydim
amiaaa §oaiasso | Y314 1 Cumulative
Frequency | réfdant Pe?cent PerCen!
Valid Kesinlikie
kaziimjyorum 12 14,8 14,8 14,8
karilmyorum 31 38,3 38,3 3.1
kacarsizin 12 14,8 14,3 67,9
Ratidiyarum 13 16,0 19, 84,0
tanamen katiliyoru 13 16,0 16,0 100,80
Tora) 21 380.9 00,0
hz okuyanlar daka basarili
S —
(Frequency | Percent | Percent | Percent |
[VaTid kssjalikis | s 2.9 2.9 2.3
katilmiyncun » . "
katilmiyorum 18 22,2 22,2 12,1
kararsizin 28 34,8 34,6 €5, 7
katiliyorum 29 24,7 24.7
tamapen katiliyorur 7 8.8 8,¢
Tota) 311 100,00 100,0
sucim bana birakiisaydd
vatid | Cumulative
Frequency | Peccant | Paccent j Peccenr |
fVat g xesiniikre s 5.9 9.9 g
atiimiyorun ' M
katiialydruh i3 17.% .3 7.2
kararsizin 3 9,9 9.9 37,0
katiliyorum 28 35.8 35,8 ra.2
tanamen katiliyoruf 22 27,2 27,2 100,0
TJotal 23 100,90 190.0

Valid | Comiiative |
Frequency | Percent | pPercent percent
W kexioltkie q_—: 4.9 4.9 49
katiIniyorum ' ’ 4
katilmiyorum g 11,1 11,1 18,0
kararsizim 14 17,3 17,3 33,3
katiliyorum 52 64,2 €4,2 97,5
tamamen katiliyorud 2 2,5 2,5 100,0
JToral 23 120,80 100.0
zaculert cevaplamak
valid | cumslative
Frequency | percent | percent j percent
vaiid kesiniikle
kati T yorum 2 2,5 2% 2,5
katilmiyorum 12 14,8 14,8 17,3
kacrarsizim 17 21;0 21,0 38,3
katiliyorum 48 59,3 59,3 97,8
tamamen katiliyorun e 25 2;5 100,0
Toral 81 100,0 100.0
cevabin bolumunu bulabilirim
valid | Cuzulative
SFQSHQRCV Parcant Parcent reant
valid kesiniikie 3 3.7 3,7 3.7
katilmiyorum ’ i It e
katiImiyorum 14 17,3 17,3 2,0
kararsizim 16 19,8 19,8 40,7
katiTiyorum 43 53,1 83,1 93,8
tamamen katiliyorug S 6,2 6,2 100,0
Jotat 83t d00,0f 3006
ana Fikir
4 valtd i cumuistive
Freguency | Percent ! Percent Percent
vaiid kesinitk P P
Ll o e[ 2a] 23] 23
katilmiyorum 13 16,0 16,0 18,5
kararsizim 19 23,5 42,0
katiliyorum 37 45,7 45,7 87,7
tamamen katilivorud 10 12,3 12,3 100,60
Total 81 100.0 100,0
tarama yontemi
valid Cunulative
;f'w Percent ﬁ!’ciﬂt Percent
valid kesiniikle 5 6,2 6.2 6.2
katiImiyorum ' . '
katiimiyorum 1t 12,5 18,8 24,7
kararsizim 13 16,0 16.0 40.7
kattliyorum 42 51,9 51,9 92,6
tamamen kati'\-iyoru'rl 6 7,4 7,4 100,0
Total 81 09,0 00,0




okudugum merai aniaysbilicim

yalid | Cumelagive
Frecuency | Bercent | Percent | Sercent
Valig xesiniy - y
kati Imiy: 4 4,9 4,9 4,9
atiiniy 15 13,5 18,5 23,5
kararsizin r3d 30,9 30,9 54,3
Ksrilfyarus 13 3,2 3,2 ar,%
tamamen katiliyoru 2 2,5 2.5 100,0
Iasa) 21 1008 aono
inference
valid Cerulative
Eraguency 2 Parcant
katilmiyorum 2 2.5 2,5 2,5 ]
kati “i5 ] 19,3 19,2 22,2
Xararsizin i 13,6 . 35,8
katiligorun 50 61,7 61,7 97,5
tamamen katiliyoruy 2 EX 2, 134,
Total 31) 1000 100,0
synonym
valid 5 i
Frequency | Parcent | paccant -1_;_1
potccant !

Al 4 49 4.9 49
kariimiyorum 29 24,7 24,7 . 29,8
kararsizin 21 25,9 25,9 $5,6
u:ﬂiy:rw‘ 33 40,7 40,7 28,3
tamanen katiliyorur 3 3,7 3.7 100,0

o3l 230 300,01 1082
jnstroctian
valid | Corulative
Frequency | Percent } Percent sercant
katiTmiyorum 4 49 49
kagilmiyerum 12 14,8 14.8 198
kararsizin 20 28,7 24,7 44,4
katiliyorun 39 8,1 48,31 92,6
tamamert katiliyeres L] T4 7:4 100;¢
Toral 81 300.0 100,90
yontealeri hala Eullamahiliria
Y3134 | C=xlative
Freguency 1 Percent Parcent Fercent
Vaiid KesinTikie
kazilaiyores 4 .8 8.8 8.6
katilaiyorum 13 23,3 23.3 32,1
kararsizin pi:} 23,5 23,5 55,6
rxtiliysrem 3 43,7 35,7 95,3
tanamen katiliyorug 3 3,7 3,7 100,0
Tozral A3 380,2 182,28
telafuzum gelisti
Yeiid | Comularive
Frequency | Percent | Percent | Percent
vaiia K=231011KI0
katilmiyoren 1% 13,8 13,8 15,8
katilniyorum 31 38,3 38,3 58,0
Rararsizin 3 11,1 11,1 §3,1
kariliyorum 20 24,7 24,7 93,8
tERATAD kx:ﬂiyar'.;{ H &2 .2 38,0
Total -3¢ 360,08 16c.0

konusolaniar] kavrama

Freguency | Percent
Varid kesialikte |
NG i tmiyerea 13 6.0
kattlmiyorus 22 27,2
kararsizin 18 22.2
KAETT1ydfud 24 29,6
tamamen katiliyorum| 4 4.9
tTotal [33 160;0
aotas taking

al18 xesinlikle

oo ative

18,5

xatilmiyorum
kasilmiyorum 31 23,3 33.3 53,3
kararsizim 21 25,8 25,9 82,7
katiliyorum 12 14,8 34,8 97,5
tanaren katiliysrud 2 2,8 2. 100,0
Total 31 100,0 108,0
sozsal ana fikri anlama
vatid | Cwmsiatrve
M Percent Percent Percent
€
alt h::};‘,},_,__ B L X 13,8 11.5 12,6
katilniyorum 15 19,38 19,8 33,3
kararsizin 24 28,6 29.6 53,0
katiliyorun 28 34,6 34,8 97,5
tananen katiliyorus 2 2. 2.§ 100,0
Torai &1 199.0 100.9
BT
sarcent
vail 451017 2
katilaiyorun 15,0
RaTilatyoren 5 23,3
kararsizim 25 32,1
katiliyorum 20 24,7
Tamamen katiliyorud 3 3.7
Totral 31 100.0
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sonra ne soyleyecegini tahmin

. eercent Pvahdt Cumbitative
reguenc ercen ercen percent
(VAT1C WesifTIn g ey B P vare
‘.:;tﬂniyorum 2 5,9 25,8 25,8
kavilwiyorum 25 30,9 30,2 55,8
kararsizia 27 33,3 33,3 83,1
katiliyorum ? 8,8 8,6 -93,8
tazamen katiliyorug 1 1,2 1,2 100,0
Toral 23 100.0 100.0 .
dusunceleri yazlya doxme
- - - == vattd - i-cumslative |
Freguency | percent | parcent parcent
valid xesiniikie
katiiwiyorem 1 1,2 1,2 1,2
katilmiyorum 12 14,8 14,8 16,0
Rararsizia 17 21,08 21,G 37,6
katiliyorum 38 46,9 46,9 84,0
TaMIREN RaTiViyorm i3 6,0 46,6 166,56
Yorai 31 100,0 100,0
odev yazma _
valid | cumularive
Frequency | parcent n
Valid Kesinlikie 3 3.7 3.7 3.7
katilmiyorum ' 4 ’
katiimiyorum 13 22,2 2z,2 23,9
kararsizia 16 19,8 19,8 45,7
katiTiyorum 33 43,7 40,7 &6,4
tananen katiliyorus 11 13,6 13,6 100,0
Tatal 81 100;0 100;¢
1s basvurusu
valid |} Cumulative
Freguency | Percent | Percent Percent
valid kesiniikle 2
Xatinivorun * 49 49 Al
katilaiyorum 20 24,7 24,7 29,6
rararsiziaz 18 19,8 19,8 43,4
katiliyorum 34 42,0 42,0 91,4-
Tammen Ratiliyorud 7 8,6 8,6 100,0
Fotal 81 100.0 100,0
v yazma
valid | cumulative
L Fregugsx percent Percent percent
valid xasinitkie 5 7.4 7.4 7.4
katilaiyorum ’ ’ ’
xatiIniyorus 14 7.3 17.3 23,7
kararsizia 12 14,8 14,8 39,5
r2tiliyores 33 48,9 48.9 86,4
tamamen katiliyorus 11 13,6 13.6 160,0
Total 31 109,0 190,C
paragraf yazma
Valid | ComuiBETve
Frequency | Percent | Percent percent |
valid 3 3,7 3,7 3,7
katilwiyorus 13 16,0 16,0 19,8
kararsizim ié 19,3 16,3 39,5
katiliyorum 37 45,7 45,7 85,2
tamamen kaiiliyor 12 14,8 14,8 160,0
Total 81 100.0 100.0
reswi wektup
valid Cunulative
Freawency ¢ Percent | Fearcent Fercent
valia 5 6,2 6,2 6.2
22 27,2 27,2 33,3
kararsizin 25 30,9 30,9 £4,2
katiliyorun 23 28,4 28,4 92,6
ramamen katiliyorud 5 7.4 7,4 1000
Total 31 100.0 100,90 |
anlam butunlugu
Valld | camutative
Freguency { Percent | Percent Percent
vafid kesiniikie 7
kazilxiyorm 5 6.2 6,2 6.2
kazils Paid 23,7 24,7 3%.2
kararsizin 28 34,6 34,6 65,4
i Tiyoru= 21 25.9 25,5 91.%
tamawen katitiyorus 7 8,6 8,6 100,0
Tozal 22 3100.0 0.0
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Maglaclar &ullazma turkea ceviri

i3 ] Comolaty N
Eragusacy | Percent P::c.nt F‘?P‘C‘.:“’g vYaia TN FAT Py
(Valid Kesin i1kl
vals ka::‘i?m} wﬁ@ 3 3.7 3,7 A . Frequency | Percent | Percent Percent
katilniyarun 14 17,3 27,3 B 6 7.4 7.4 7.4
kararsizin 174 2.0 n.Q | kat1. miyorum ’
Ant{Tigorun, 33 45,3 = * baridmiporis } by 5.0 16,8 3.5
tanamen katiliyorud 4 3.9 5.8 | kararsizim 21 25,9 25,9 49,4
Iezal SENEE N N K-S . L © karilyarug 28 34,8 24,8 24,2
tamamen katiliyorum| 3 16,0 16,0 | ° 100,0
ing not tutme i} - Taral . #1006 8 ) 130.G e
N ’:ﬁaﬂt :u:n.nnwn
F! e nC 4rCen AL}
TR JEregpency LRereeny Loe et St yaniis1 tuina
kati Imiyorum ’ . i
fatilaivorup N B8 B B 49,4 yalig 1 Cumplative
xararsizin b 23,6 25,6 79,0 Freguency } Percent ! Percent percent
katiliyorum 14 17.3 17.3 96,3 valid kesinlhikle 2
tamamon katfiiyreus H 23 2,® 1523 . Kats Twi yorum 13 £;2 8,2 &2
Yoial 8.1 100,91 :20.0 katilmiyorum 9 11,1 11,1 17,3
noktaless kararsizim 13 22,2 2.2 $9.8
— . katiTiyorum 39 48,1 48,1 87,7
requency | Parcent | 2efeant ' Tamamen Katiiiyorug 10 12,3 12,3 100,0
m‘g‘;;g‘\;ggﬁ - ) 5.6 2.5 5.6 Total 81 100,90 100,90
27i Imdyerun 35 13,5 12,5 27,2
kararsizin 20 24,7 24,7 51.9 yanlisi duzelime
katiliyorum 73 38,8 333 31,4 -
Tamamen lu:ﬂiynruq 7 8.5 8.6 100,0 vaiid Cunutative
JToiad 23 Pl = F:Ar"ugmz Pgrsenx P:rs‘gm’ Pargant .
va esifniikie 3 3.7 3,7 3,7
&1 yapilari )} katilmiyorum ’ ’ ’
TG [ CeReTative | karitmiyorum 1 13,6 11,6 17,3
Ereque Percent | Peczemy { Percent L kararsizim 25 30,9 36,9 48,1
VATY AT S Sz 2.5 2.5 kstiltvorus 31 33,3 33,2 88,4
kati imiyorum = bt - . ' i
YatiIndyorum 2] sl s wal . tanamen katiliyorud 1 13,6 13.6 100,0
kararsizis 3 8,2 5.2 23,8 jotal R 100 .0 1pg.0
kariliyorun , 8 56,8 §6.8 .2
tamanan kaviiiyaro 16 19,8 =8 29,9 PR Y]
Yoral 22l wuei = gr pekistirdi
. N valid - dumulative
dogru gr ile yazma | Frequency | Percent | Percent | Percent
vacia Lot taT ve Yaty estfitiRie - 3.6 &.6 8.6
uency | fercent § Percent | Percent katilwiyorum ‘ N * '
] 3,? 27 1,? katilaiyocum 2 28,9 25,8 33,84
katilaiyorum n 13,6 13,6 12,3 kararsizia 13 16,0 16,0 50,6
'..n;ﬁzh 15 15,2 5.8 32,0 kati tyorum 32 33,2 33,58 20,1
kaiiTiyorum 43 33,1 53,1 36,1 3 9
tanapen katiliyoru s 9.9 3,9 100,0 ;a::ax;en katiliyoruy ei 103'3 mg'o 100,0
Toral 1 j000f w0 258 - & =
dogru gr ile konussx . sp pekistirdi
vaiag q 3
2 Matid | Sumulstive
FrEguency § Percent | ®arcaery ent
Frequenc Percenl | Percent Percen
VAT 1A TIKT . Quency ereent g
Kas) Imbyorun o B 42 Valid kesiphikie 3 5.5 4.3 3.3
katiImiyorum 12 22.2 2.2 27,2 katiimiyorim * . *
kararsizin 0 24,7 24,7 52,9 katilmiyorum 22 27,2 27,2 37,0
Srmed 1 GG RIS
Ty ey ol eal 2% : xatiliyorum 24 29,6 29,6 92,6
—— " ramamen karviliyorud [ 7.4 7,4 100,09
gr konusulanisri anlams Total 21 10¢.0 100.0
b TR oquency | Percent rd pekisrirds
YRIIZE KEI1AIIKIL LY 1) 1 11,1
katilalysrus ) . i T valid | cumulative
::f;::; yoru E %: -4 bl »3 Eraniensy | parsant | parcent | pereent
kati Hiyorun 21 28,4 2 9.3 VAlid Kesiniikie 4 4,9 4,9 4,9
samazan katiliverid 3 3.7 5.7 19,0 karijsiyorum
Toval 51 oo =3 katitaiyorus 25 30,8 30,9 35,8
kararsizim 14 17,3 17.3 53,1
sarvlars cavenloms kati Yiyorum 34 42,0 22,0 35,1
tamamen kariliyorud 4 4,9 4.9 100,0
[Frequency | Percent Total 21 100.¢ 120.0
van ] 3 3,7
kazilmiyorue M
ks Imd pamnn 3 17 373 yazus pekisti
kararsizim 13 18,0
Retd Thycrim 43 58.6 vatlag Cumrtative
tananen katiiiyoru 1 12,3 Frequency } Percent | Percent | Percent |
-nral 21 2000l - Py
Tazal - Valid Raaipiikle 10 12,3 12,3 12,3
tense anlama 27 32,2 32,2 45,7
r ’ VaTis || Cmlative 2 - 20 24,7 24,7 70,4
— " jecequency | Percent | Perceat | Percent | kariliyorum 20 24,7 24,7 95,1
S atiieigorum 3 3 2.7 37 tamamen katiliyorus 3 4,9 © 4,3 150,0
katiiniyorum 4 4,9 4,8 3,6 Total 21 100,90 100.0
kararsizim ® 7.4 3.4 36,0
katiliyorun 42 51,9 5L5 62,9 _ .
Basgaen Bariiiyard £ 32,1 321 135.9 dinleme pekisri
Total 31 160.0 35,0 valid cusulative
Frequency | parcent | percent pareant
zamanlary kall Valid kesintikre 1 1.1
- - kat; Ymiyorus .. 2 11,1 u, '
.- |Ereguancy  PAreent katilmiyorum 30 37,0 37,8 48,1
3 3.7 7 xararsiziz 21 75,9 73,9 74,1
1; 12-'-‘) éi z’s'z . katiliyorum 20 24,7 24,7 98,8
. ” . ;15 yors 2 150,6
katiiivorus 2] A4l s 76,3 Famazon karilivers by o a2 ’
tananen katiliyorug 24 29,6 3.5 120,06 Total 81 100
Tazal 2a L] =2




ing butun ) gordum
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kistsel bilgiler

rrequency | perzent vaiid Cunulative
IVaTid kesinlikie | ] 13.6] Frequency | Percent | Percent percent
katilmiycrun . valid kesinhikle 4 4.9 4
katﬂmygrwu katimiyoram . 4 4.9
kararsizin katilmiyorum 12 14,3 14,8 19
it Karargizi st 2l 13 21
:::?an i1 iyorud katiliyorum 33 48,1 48,1 80,2
tamamen katiliyorum 1s 19,3 19,8 90,0
gmlok bvomm Total 81 1009 100.0
Frequency | ing tartisma
valid | Cumulative
Frequency | Percent | Percent Percent
VaIiG RESIRTIKIE
tanamen Xatiliyorus katilmiyorum 9 112 1.1 1.1
karilaiyocym 18 23,8 23,% 3,8
. R kararsizia 25 30,9 30,9 65,4
decsiaria tekraci katitiyormm 2] 72 2702 9.6
1§ Cusulative tamamen katiliyorus 6 7,4 7,4 100,0
Fiequency | Pasceat | Percaat | Parcent ¥ * 4
LIy — ST s2l 63 .y Yaral 220 200,00 100.8
katilmiyorum . * b
katilmiyorus 1 12,3 12,3 18,5
kararsizin 4 9,9 9,9 28,4
katilivorum 37 45,7 45.7 74,2
Sazamen %atiliyorid sl ¢ 54 853
Total 314 100,0{ 1000
Beaen hazirliksiz konusma
keline gelisti valid | Cumulative
Valid | CamoTative . franquency t Percent t Percent percent
Preguency ! Percent | Percent percent 'valid kxesinlikie
vah 3 3,3 3,9 2.3 katiiniyorue 3 6,0 16,0 16,0
15 18,5 13,5 23.4 katilmiyorus 21 28,9 25,9 42,0
kararsizie 13 15.3 18,0 4.4 kararstzim 23 28,4 28,4 70,4
kattliyorum 37 48, 45,7 5.1 katiliyorus 20 24,7 24,7 95,1
Lomenen karidiyaru ol B 100'n 00.2 tamanen katiliyorus 4 4,5 4.9 100,0
yotal 81 100,0 _100.0
kendis? ifade
£raquency | Pergent n .
[VaTg Xesinnikie 3 3.7 3.7 37 turkce kul engellenemedi
katilatyorus * : =
katituiyorua 13 16,0 15,0 Vaiid 1 Cutulalive
kararsizim 18 22,2 22,2 Frequency | Percent | Percent Percent
katitiyorum 37 45,7 45,7 E3E @namen KaL1(1yo 19 B 23,5 23,%
Tananen katiliyorus) 1 12,3 12,3 katiliyorum 26 32,1 32,1 55,6
Yotal s 166,6 16,6 kararsizim 18 22,2 22,2 77,8
. katilmiyorum 14 17,3 17,3 95,1
yabanci itatizia kesintikle
vanid katilmiyorum 4 49 9 109,0
Fre percent | percent Fotal 83 100.0 100,80
[VaTid Kasihtikle | A
T e Taoean . as| s
Naz§Imiyora ii 15,6 13,8 i5.3
nrlrgtzln 23 28,4 28,4 5.5
katiliyorum 32 2s,5 39,5 35.4 Farkli kelime kullanimi
TamamEn ka:1.11yeru1 1 13,8 12,6 10,2
Total 811 100,0 100,90 valid | Cumuiative
Frequency [ Percent percant Percent
soylenenleri anlama i vaiig ke?nlﬂ([e 3 3,7 3,7 3,7
Valid (omulasive | -
Frequency | percent percent | “rerce= i katiimiyorum 1r 13,8 13,6 17,3
ANT ReRpnNe 3 3.7 3.7 3.7 kararsizim 20 24,7 24.7 42,0
::t};}wm " . X e xaritiyorum 36 44,4 34,4 86,4
et ol B4 B4 frad tamamen katiliyorun i 13,6 13.6 00,0
kariityorun 34 42,0 42,0 83.5 Total 81 100,0 100.0
Tamamen katilivorud 9 11,1 13,1 100.5
Tora) 511 300,01 1000 20z alip konusma
ing sunw yapea vaiid Cumulative
i = ey — Frequency | Percent | Percent Percent
ar Ciemitat ve YA AL
ecequensy | parcent | Parcens | rercest S ntyorun 231 284 28,4 23.4
[Vatid kesinlikle ¢
vaii e I yorum ? 8.5 3.6 3.6 kavilmiyorem 19 23,5 23,5 52,9
katy imiyorum 21 25,9 25,9 3.6 kararsizim V14 33,3 33,3 89,2
kararsizim o1 37,0 37,9 73,8 kavilivorum 10 12,3 12,3 97,5
yatiliyorun 1% 13,8 19,8 93, tamanen katiliyorum 2 z,3 2,5 19,0
tamanen katiliyorus 7 8.6 8.6 106,0 Total -3 100.0 100.0
Tozal 31 100,0 1000
mulakat
vaiid cumularive
Frequency ) Percent } Percent Percent’
"FRET) RPS']\‘\('!E -~ - 8,8 5.6 8,6
katilmiyorum ! ’ . *
katiimiyorus 15 15,5 15,8 25,4
kararsizim 33 40,7 40,7 69,1
kariliyor 21 25,2 25,8 5,1
camamen katiliyorum '] 4,9 4,9 100,0
Toral a1 o 300.8
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dersler ogrenci jhtiyacina gere egretildi
valid | Cutulative
Frequency | Percent | Percent Percents
1 P a2 s s
vatia E:g!\‘r:'::l;u:um ° i 8,8 &8
" varilaivors in 28,4 28,2 28,2
-Kararsizim 11 32,4 32,4 70,6
Katiliyorum 10 29.4 29.4 100.0
Teral 34 100,0 100,0
alwis oldugum hz eg. kazanctir
valid | cumslative
MMM_W—"‘{
aly e ikie
katiln‘ﬁycruﬂ 2 5.3 5.9 5.9
Kxetilmiysrun 2 5,2 5,9 1,8
Kararsizin H 14,7 14,7 26,5
KaiiTiyus vae i3 33,5 35,5 8z,%
Tamamen katiliyorud 6 17,6 17,6 100,0
Total 33 100.0 100.0
h3 ingilizceal gelistirdi
valid | Cunulative
e et = s © Frequency | Percent | Percens Percent
vatid - atrimyyorum v - 2 8,9 T8, 5,8
Kararsizim S 14,7 14,7 20,6
zz2iltyens % 35,3 35,2 e
Tamamen katiiiyorum 8 23,5 23,5 100,0
Tots} 34 100.0 100.0

hz de verilen odevier ing ogrenmese yardisci oldu

Valld_ | cunulative
frequency | Percent | Percent L_m:_e_n}_‘_
Mt WMt teus g e i - i1, poes-4 al,0
Kararsizin 11 32,4 32,4 44,1
xatilivorus 1" ©.9 52.9 67,1
Tazamen katiliyorum 1 2,9 2,9 100,0
Total k7 100.0 100,9
hz bolumum icia gerekliydi
vaiid | Curciative
Frequeacy | Percent | fercent | Pecceat |
> 14,4 14,7 14,/
xatilmiyorum 7 20,6 20, S 35,3
Rarar»iscin - 13,8 id,8 A7 ,i
xatiTiyorum 13 33,2 33,2 35,3
Tazaren katilivorud 5 14.7 107 1c0.8
Toral 34 150,90, 102.0
Prog INT Ing EACsYtamy
valid | cumulative
reequency § recvent § rercent | rercens
valid Kesiniikie
katilmivorum 3 2.8 8.8 8.8
Kattimyorue 1 32,4 32,4 43,2
Kararsizia E) 26,5 26,5 67,6
#zedtignemn Eid 222 2,4 £2,3
TFamanen hatiliyori 1 2,3 2,5 136,0
Yotal 4 100,0 100,0

XETTATIEIZ

KA tntyerun

xatitmiyorum 70,6 {
Rararzizis s, 3

Kariliyorum 4,1

Tananen katiliyocus 100,0

vaFid’ kestitikte™ "}
katilniyorum
waridmiverun
Kararsizin
Katiliyorum
raxamen katiiiyoru
Jotal

z=cie bana birakilsaydi

valid Cums1aTIve
Frequercy | Percent ! Percent | Percent

[vare T o7 ma] ne n3
Katilaiyorum H 14,7 14,7 26,5
Kararsizie 9 26,5 26.5 52.9
natiliyorum 13 33,2 33,2 9,2
Tamamen katiliyorud 3 8,8 8.3 100,0

Torad k23 i85 .0 165 8

Ing xendim ogremirs

100

valid Comi)ariva
rreguancy | Percant } Persznt rarcant
valid KesTnlikle
xatiimiyorum ! 2.9 2.9 29
Katﬂmyorun 8 23,5 23,5 26,5
friv) z5,% 23,8 35,5
35,3 35,3 91,2
e 8.8 10,8
e 100.0
valid Cumulative
Percents -7 Percent - Percent
A e, ul sas| wne] ws
Latilmiyerm 7 22,8 20, 72,2
Kararsizim 5 14,7 14,7 88,2
xarilivarm 2 5.g £, 241
Tamamen katﬂ'iyorurw 2 5,% 5,3 100,0
Total 34 mnn. o 100.0
valid Cumulative
Freyueiny t Ferveni 3 Fervent Fetiwni
vaiid Kes;r‘zl}itk 3 8,8 8,8 8.8
Katitmiyorum 8 23,5 23,5 32,4
Kararsizim N 26.5 26.5 58.8
2tiliyorim 11 32,4 32,4 91,2
Tamamen katiliyoru 3 3,3 8,3 00,0
Total 34 1001 1009
pitinmeyen keiimeieri Tafmin
valid Crulative
Freguency | Parcent | Percent Percent
1 2.3 2.9 2.9
1 2,9 2,9 5.9
b 2,z 2,2 8,8
29 35,3 85,3 94,1
2 z,2 2 20,2
34 166,¢ 100,0
sorulari cevaplamak
S : . valid CuruTative
Frequency | Percent | Percent Percent
Varltu RCSINMTIRIC
katilmiyorum 1 2.8 2.9 2.9
Fararcizim ] 28 28,3 28,4
Katiliyorum 22 64,7 64,7 94,1
Yamaman katilivarml 2 s.e 5.9 an.n
Tovai kL) bV TR 100,.0
cevabin bolumunu bulabilirim
Vatid Gunutative
Frequency | Percent | Percent Percent
hiakii knnlrﬁ{;r:v.rm b3 2,9 2.9 2,9
Xaziisiyvorm 1 2.2 2.3 5.9
Kararsizim 5 14,7 14,7 20,6
xatilivorum 24 70.€ 7C.€ 91.2
Tamamen katiliyorud 3 g,8 8,8 100,80
Toral 34 00,9 300,90 -
=na Fikir
vaiid Cunuiative
Foaneansu | Sadcans § Sassene Darcant
vaild Kesinitkie
katitmiyorym 1 2,8 2.8 2,9
Kararsizim 9 26,5 26,5 29,4
Katiliyorum 22 64.7 64,7 94,1
Tamamen Xaty fyyorun 2 5.9 5.9 100,0
Total 34 100.¢ 100.0
tarama yontemi
‘ R vatid Cumutative
M Percen( Percent Percent
vaie I 2.y 2.9 by
Katiimivorum by 2.9 2,9 §,9
xararsizim ? 20,8 20.6 26,5
Katitiyorum 23 &7,8& §7,6 94,1
Tabdiizas halilips z 3.5 3,3 185,85
Total 34 100.0 303,0
okudugua metni anlayabilirim
yaiig Cu=:Txtive
| erequency | Peccent | Percent Percent
e
"Gt 0l yorumn + 2.9 2. 2.9
xatilwiyorum 1 2.9 2,9 5.9
wararsizim 7 20,6 20,5 25,%
Kkaviliyorum 22 64,7 64,7 81,2
ramamen Xatiiiyorum 3 3.8 8.8 PR
Total 34 100,92 S00.0
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inference dusunceleri yaziya dokme
valid | Cumularive e — —
Frequency | Percent } Percent Percent vaiio Cumuialive
[VaTid Resiglikle 1T 288 2981 29| Frequency | Percent | percent Percant
kati Jmyo 2 oo oo o VETIF FErarsiziz j H .7 S 7.3
xatt n‘lynrum . . il ’3
Kararsizin s s .7 2105 Katiliyorum ) 26 76,5 76,5 85,3
TETI. ar s . ar e Tamsmsn Yarilivoria g 34 .7 2.7 Inn o
ranitive 2% 2.4 5151 >483 20 ¥aTi iy 5 24,7 13,7 e
Tamamen katiliyoru 1 2,9 2,9 00,0 Total 34 100,0 200,0
Toral 34 2000 180 4
sSynanym odev yarma
valid [ Cumulative vaiid Cumulative
Freguency | Percent | Percent percent Frequency | percent Fercent Percent
VRil0 KemiatIRIe 1 2.9 2.9 2.9 Vaiia  wararsizim Z 3.9 3,9 3.y
katilniyorun M . 6 76.5 6.5 82.4
e m e ¥arildyorem ol a) L _sal__ssl. | . 118 = ' P Py
Kararsizin n 32,4 32,4 41,1 8 7,8 ir,8 i%.s
Katilivarum 18 52,9 52,9 97,1 34 100.0 100,0
Taman saiiliEe z 2,2 2.3 188,8
Total 34) 1000} 100.0 is basvurusu
instruction Vartd ] Cumulative
- frequency | Percent | percent Percent
R 2SS
Frequency | Percent P;TY‘EEG Purc‘ant = i 2.9 2,9 2.9
vana E’t‘"l""":m 1 2.8 2.9 EX) xatilmiyorum 3 8.8 8.8 118
aiiin . . . a3
Kararsizim 8 23,5 23,5 35,3
il iy L3 I B Wi fariliyorm vl smel s g5
xatiliyorum 2 64,7 64,7 100,0 mame yorus . : ,
Total 1 1000} 3oa0 : Total drl200.0 L 3000
yontealers hala kullanabilirim C¥ yarsa I .
valid [ cumulative : : P! - . ";\efaﬂ'd . 'Ci:u'htfve ]
Freguency { Percent { Percent Percent Tegquen cen reent X
YT IR =T 35 331 331 TETS ~——
htﬂlﬂyorun . . . kati Iniyorum 1 2,9 2,9 2.9
I3 B 40 Fadd xatilzivorem 2 5.9 5.9 8.8
. v » By
Katiliyorum 7| soef so0l0 88,2 kararsizin s 17,6 17,6 26,5
Tamamen katiliyorid 4 118 118 100.0 Katiliyorum 20 53,8 53,3 35,3
Tota} 341 1000) 100¢ Tamamen katilyorum 5 14,7 14,7 100,0
Total K 199,90 1800
TelaTuzum geaiisTi
N 3 | valid | cumilative paragraf yarma
— Fr ouusiny ) Fevreni ) Ewivene | Feriani YT e
‘ a E 3Nty Cumt
:l:“l"yorw 1: i‘i’: ﬁ': :‘;‘: sreasency | parcant | parcent T
QT tmtyorve . 3 , va
Kararsizim 10 29,4 29,4 82,4 valid Karq.rt_."xz'm 5 14,7 14,7 4,7
Vardiipnem ed a7 3207 a7y Xatilivorum ' 22 4.7 4.7 79.4
Tamamen katiliyorud 1 2,9 2,9 100,0.| Tamamen kﬂtﬂ!yoruu 7 20,6 20,6 100,0
Total 34) 3000 100,0 TQral oo e o e - 34 4 -100,0 4 200,01
koausulanlari kavease resai wektun
valid [cunulative
Frequency | Percent | percent | Percent R valid | Cumulative
TETIA PEITSIISTS PR S ST S Fizsusncy ! Percsnt ! Peccant t__Percent 1
karilmiycrun “ . ki 3 VET1 1 2.5 2.9 25}
Katilniyoros s 14,7 14,7 20,6 lmu‘(mycrm 4 : 4
Kas - iz 33,3 33,3 35,3 i pus we 7 w,8 it S 3,35
Kn‘lhynrun 13 38,2 38,2 83,3 Xararsizim 11 32,4 32,4 55,9
Tamamen keriliyorud 2 5.9 5.9 ace.c *#3PWpamim 12 283 23,2 821
Tota? 34 100,01  290.0 Tamamen katiTiyorus 2 5,9 5.9 160,39
o TRtAY s s b o34 100,04 8.1 5 -
note taking
Valig ) Cuemiative 2nlam butunlioy
. JTELQUEACY | FOTCENT | rercent rercent b
Valy PIIKIE B Cunulative
katilmiyorym 3 8.8 8.8 8.8 Ermnumncy ! Bamcant et
Katilmiyorun 13 33,2 3%.2 47.2 TaTT TTRTyoram 3.3
;i ;‘;‘: g‘: gi‘: Kararsizizm 17 35,3 2.2
2 5.9 5.8 100,0 Katitiyonum 13 41,2 32,5
344 _20001L: 100 o . o Tamamen katiliyorsd 6 17.6 00,0
Totat 23 320,
sozsel ana fikri anlama
Vatid T Eimatativa bagtaclar kuttansa
FFQSM!\CX Percent | Percent Percent
tha KeGIRTIRIA . .. - s -
kartinivorun - bl i Eraguency | Percent CeNT.
6 11,8 17,6 2.4 {VaTid  Katy Imiyorom bl ST 59
s i, 2.3 52 Kararsizim [ .6 1r.e 2.5
Katiliyorun 15 44,1 44,1 97,1 15 ’ N
Tamamen katiliyorud 1 2.9 2.9 100.0 ratiliyorum =~ 19 55,9 55,9 8.4
Total 341 1008 100.0 ramamen katitiyoram 14 X .0 200 %
Total 34 100,0 100.0
antsm Tanan etme .
vaiigd Cumulative
Frequency | Percent | percent Percent
Valid  Kesinlikie
o S 14,7 14,7 14,7
katilaivorea H M ’ Ty <oy 3 3.8 3.8 'R
xatilaiyorus H 14,7 4.7 23,4 T katilmiyorum L ’ .
xararsizis b33 31,4 32,4 61,8 xatilwivorus L] v 8 21,5 17,2
watitiyorun 13 33,2 38,2 100.0 Kararsizim El 28,5 25,5 53,8
Total 34 100,0 100,0 *a%itiyorym 11 32.4 32.4 81,2
. R Tamamen katiliyorum 3 8,2 8,2 12,0
sonra ne soyleyecegini tahaia Total 34 100,0 100.0
VETIE ] CoruTative ]
Frequency | Percent | Pecgent feccent soktalame
Y TR ER S .7 147 a7 TATId [T
katilmiyorum 4, 4 . ' Freguency | Percent | Percent uvmc‘:‘::‘e‘n‘t"
Katitmiyorum 3 26,5 26.% 41,2 ¥ TE X ]
Kararsizim 1 38,2 38,2 78,4 il 3z,8 32,4 38,2
xatiliyorum 7 20.6 20.6 100.0 Katiliyorum 13 $5.9 §5.9 94,1
1otal 34 0%, 0 FRy ramanen katillyoru & 5.4 LN 10,0
Total 3al 1000% 1000
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it yapitari gr pekistirdi
Cunulative | Valia | rumatarive }
TR Frequency | Percent } M—W Fragusnsy | Percent | Percant Parsant
Katiimiyorum - b 2,9 2.9 valid Resigiikie 3 5.8 2.8 5.3
kattiiniyorun 1 2.9 5.9
Kararsizin . 3 &,8 14,7 R 4 1,8 11,3 20,6
wasiliyeres 22 Pt e xararsizia 10 20.4 26,4 50,0
Tanamen katiliyorul 10 29,5 100,0 xatiliyorum i3 38,2 38,2 88,2
Yotal 32 100,90 Tamamea katiliyorun 3 3,3 3,8 %7,1
45 1 2,9 2,9 100,0
dogru gr ile yazma Total 34 100,0 100.0 }
valid S taTive
= = Frsutﬂc‘lx PG(C:’\: Perce‘n: PGFCQW: " sp pekist-i rd-i
sitmiyorum 4 4 .
xatilmiyorun 2 5.9 5.9 5.8 I - - pralid | Qulative]
Rarwswicing - i7, e i7,e %5 requURnEY oreent areant Parvent - Feeeeenn
i iyorun ST Y B34 B sz.‘l Valid Resinlikle 3 3.8 8.8 3.8
Tamanen katilivorus s 17.¢ 17 100.0 katileiyorum * ’ .
Tota) . 34l y000 10,0 } Katilsiyorum 2 5,9 5,9 14,7
Kararsizim 18 52.9 52,9 67.6
dogra gr 1le konusaa ] Katiliyorum | 11 32,4 32,4 100,0
VAT1d | GemilAvIve 100
e rercent § "vercem Total 34 01 100.0
valid Kesiniikie 2.9 2.9
T3 T yorum 4 * md nled b a2
xatilmiyorum 20,8 23,8 B emrersiml
Ka; izim 4
.;.:";:...L__ ;g'. ;;‘g Valid Cumulative
Tananen katiliyoru s 196.0 Frequency | Percent ! Percent Percent
Total 309,90 valid Kesinitkle 3 8.8 2.8 8.8
Raliimiyorum ] : * :
gr koeusulaalari anlame Katilsiyorum | 1 2,9 2,9 11,8
VaTid | Cmulative Kararsizim is 4i,2 41,2 52,9
Fregue 2 t | P t | percent il k
TATId Kanialikla Eg_LC_y_ erffn- —'ELC.—E.E._ r:e: Py Kan]woru- 16 .‘7'1 47,1 100,0
katiloiyorum b adea g bt jotal 33 1,0 J00,0
Katilaiyorum 5 14,7 14,7 26,5
Rararxiziz b 35,3 3,3 35,3 ..
kitf1iyoruic ny 32,4 32,4 88,2 yazma pekisti
Tananen katiliyorw 4 11.8 1.8 1¢00.0
Total 34 100,90 100,0 vaneae Lmy rative
Frequency | Percent | Percent Percent
T oSt
Sorutary cevapians EETY H ” 7 8
i yorum 3 8,8 23 2,82
valid | Cusulative ; - g a ) 14 7
Fowguwoncy | Susuuni | Buieeni ) e venk o d 15 55 .5 55 .6 37 ..6
Valid Resinlikie Kararsizi
katiiniyorun 1 29 2.9 2.9 Vor3 TS wnram 11 23’ 33 % anan
Xaty imiyorua 1 2,9 2,9 5,9 BRNIIIIITRR - X X aua,
Kacarsizin 6 17,6 17,6 23,5 Jotal 34 100.0 100.0
Vb i3 pmim 20 xels @ a3l
Tananen katiliyoru € 17,6 17, 109,0 - P
Total 3af 20000l 2c0l0 : dinleme pekisti
en: 4 valid Cumislative
e i — Frequency | Percent | percent | percent
¥a1ig L iaTive VA O—KeStR TN LS - P g mar d - e g 13
N— rrguenef Per::n: Per‘:e,ﬂ'i Percen: _ et e yomum 3 7 147 187
;:;;:"ww u - - 55’9 H Katiimiyorum 3 i4,7 14,7 29,4
yorum N » . 324
Tamamen katilyorum 8 433 4.1 100.0 i Kararsizim ,n 32,4 32,4 ‘51’8
Toral 34 1000 100,08 i Rratytyyorum 13 38,2 38,2 00,0
Total 34 100,0 100,0
zamanlaer kutlansa
N valid | comulative | ing butun ol gordum
Ereguency | Bercwn | Ewrcwine §  merceint T
(Va1id KesinlikiE valid cumyiative
karilmiyorum : :': :': ;‘: Fraquency | Percent | parcent parcent
Kass s yorun i s ! T sauency L rfercen S
Kararsizin 2 5,3 5.8 14,7 5 14,7 14,7 14,7
VariTivame 20 (N LEN] 73,8 3 .3 s 37.6
Tamanen kaciliyoru B 26,5 2.5 | 206,6 3 21’8 23's n:
Tozal 34} 0001 w00l e ce'a e'n ar'e
um 1¢ £e,8 £e,8 22,2
Tamame» kariliyorum 1 2,9 2,9 100,0
Tarkes cevirl Toral 34 1000 100’6 i
Valid -] Qautative
percent percent
3 STRTIKIE P P aunluk kopuzaa
katy imvorun M S e o e L N
Katilaiyorun 1,3 20,6 vaiid tative
xararsizie 333 12.4 4{freguency | sercoat §ossront Sarzent
Kasildgaei 9.0 T4 T8 RESTACT
Yarawen KatiHyorud 17,8 100,06 wane ::;?:r:;um 1 5 i4,7 14,7 14,7
m=sel A, Karilriyorum 2 8,8 8,8 23,5
1u 32,4 32,4 55.9
icd ar . .
yanlici bulms Kariiiyerun 13 38,2 38,2 94,1
valid | Cunulative Tamames katiliyorum 2 5,9 5,9 100,0
Freguency | Percent | Percent Percent T_t-l 3% 155.3 155,35
VATTd RasiaTikTe M s a o sT 5t ozal
katiln}yor\m 1 2.3 2.3 2.3
xaziinivarun 7 xx xx 114 Zoralasds temradd
xararsizim 7 20,6 20,6 3z,4
xatiliyorum ] sasi s2e 85,3 i enmnm | pareces | staiig, | CERIATIVE
tamanen katiiiyoruy > 8./ a8,/ 00,0 — — e e
Total 34] 000§ 1000 AT 4 1 11,2 11,3
3 3,5 3,8 .5
yanlisi duzelime 3 17,8 17.6 38,2
13 55.9 55.9 94,1
e - i 1 Tamaren watiViynridd 2 5.8 59 109,40
fraquercy | Percent c | Yotal : el 000l 1000
XAy KE)!K_'I!K)E Y i . .
katiimiyorum - 2,2 2.3 i 2,3 kelime gelisti
b ymrem 2 2.2 g2 2i.¢ vatie Cunulazive
Kararsizim 10 29,4 23,4 ¢ 4L,z Fraquency | Percent | Percent | Percent
xartltvarun 18 44,1 44,1 85,3 SIS xeEIaTiEd z 3.3 3,3 3,3
* N bt ter s : t Ratitmiyzeoun . ’ '
Tamamen Katiliyosus s{ 17| 1a7] 1000 Rt . [ T 206
Taral : 34 2560 4000 ¢ ity 2 54,7 5a, 7 53,3
Tamamen zatiliyorum 5 I 14,7 14,7 300,
Tozal 334 . 30000 ... 30C.0 —
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turkce kul engellencmedi

valid | Cumulative ) T IV ™ e
Frecuency | Percent | percert i Percent | ’Fre uency | peccent P::::ént »gm‘cat.tve
a CEETL] ercen
katilmiyorum 2 5.9 5.3 5.8 ¥alid tamamen kati!1vyo. 4 11,8 il.8 13,
KatiImiyorum 2 5e gt 1.8 katiliyorum 10 29,4 29,4 41,2
varaesizin 3 23,8 za.si 35,3 kararsizim 11 3.4 3.4 !
cazdiyarug im0 3nE iy sz arsi . ' 73.5
Tanainen KATHH yseud s 5.8 53] zoo.a! ':“‘!";”,{g”‘”" 6 17,8 17,8 91,2
Total 34 ] 100.0 0.2 ! Kesinlikie
- - kaeiimiysrum i 9.8 8.3 w0
yabanci iletisim Total 34 100.0 100,0
— vatfd -t oomitarive™
Frequency | Percent | Percent Percent
FATY z 3.5 3,5 .
3 58 8.8 14,7 Farkli ketime kullanimi
& 23,4 3.7 LT Vatid Cunutative
yorum 13 52,9 52,9 91,2 . . A PP A
Tasapen katiliyorud 3 3.8 8.3 100.0 T VRTETETS Frﬂm&&ﬂLM_—_JPer=eﬂt
¥IiIE BACID IR
Yoral 32} Joo0) Jone kats Tmiyorum 1 2.9 2.9 2.2
Sy lomnatoct aatasa Katilmivorum 1 2.9 2,9 5.9
Kararsizim 10 29,4 29,4 35,3
Katﬂiyorun. A 19 55.9 55.9 91,2
Tamamen katiliyorumd 3 8,8 8,8 100.0
katiled Total 34) 2000l 3000
Saiilmiywoim - -
Kararsizin ~
xatilivorum soz alip konusza
Tamyoan kytiliyorud q =
Toral valid Cunslative
Frayueney t Fercent Pereeni Fereenlt
S yapas d 1n
ing . va gffn.]l‘?i- ? 20,6 20,6 20,6
Vang | GauTIve Sl merus
o Pefiatt Percent Percent 3 3
e U feny 23 3] 3 fatﬂu!y?m ] 2.8 2.‘3'5 ol
remiahiie : 2.9 9 59 Barargiziz 11 aa,2 41,2 22,4
yorum 3 s f Ty Y
Rati T yoris 4 3,3 3.8 .6 ; Ei_x}:_llworum -.? .H'f ..1\,7.‘5 0.6
Kararsizim 14 .2 412 51,8 U1 22 RS LY Ll
i Viyorum 1 32,4 32,4 91,2 l
Tamamar kati Tivorum 3 3.3 3.3 9.0
Teen) 2l 300) 300 { mutakat
ses iya3 Vaiig Tomatative
kisisel bilgiler Fregquency | Percent | Percent Per'cent
Sunulazive ¥&nao i\es\nl'!l\'le 2 5 9 5,9 5.5
| ent Percent katiimiyorum ' o2 °
vall e31nty 1 R ) sa Ko b5 Towd som o v 7 3 £ Bl & & S
kAT [m1yorun b b ? 2.2 Latiimiyerss ? 28,8 20,8 &,
ariiniverom : i st . e Kararsizim 14 41,2 41,2 67,6
derarsizin 2 .8 H 22,2 xarilivorum kId] 28,4 29,4 97,1
Katilfyorus 16 47,1 i B5.3 Tamamen kati11yorum 1 2,9 2,9 100,0
Tamamen katiliyerod 5 14,7 3,7 300,¢ Total 34 100.6 10D.6
rotal 341 1066 662
109 Tarcissa
yali¢ | Comulative
. Ereguency ! Percent | percent percent
V174 Kesinlikie o
Saziinivorum 2 5.9 5.9 5.9
Katilmiyorus 4 il1,8 .8 ir.6
Kararsizim 16 47,1 47.1 4.7
ratitiyorum n 12,4 2.4 8/,1
Tamamen katildyorual 1 2,9 2,9 1,0
Paral »a 1AA A A A
Total £ b2 X2 2.2
naziriinsiz xenusae
vatie | comulative
erwuency | Percunt § #wreane | furcent
VATid Ke&sinTikié
katitwivorum 2 5.9 5.9 5.9
Katiimiyorun 6 37,8 17.€ 23,5
11 32,4 32,4 55,5
2 33,2 23,2 84,3
2 5,9 5.8 160,¢
Toral 30001 3009
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d z
Tourism & Hotel Management Schoot 1K1 y11 olsun
. Cumy fative
(Frequency Tables) Frequency | percent percent
dersler ogrenci iAtiyacina gors ogratildl vavid ::s‘g?qme 19 51,4
Va13d T 1atIve 3 In 272 A
Freguen Percent | Percent Percent N = LT
T STRTT —m"—:ﬂ 5.3 5.9 P Kararsizim 3 8,1
lutﬂniyorun ' . d xatitiyvorum 2 5.4
Karilniyorun 9 24,3 24,3 43,2 Tamamen katiliyorum 3 8.1
Kararsizis 4 3 3,1 5,1 SL.4 Toral 37 m'(}
gesilipens EER IR R B TR 27,2 e
Famamen katiliyorum 1 N 3,7 109,0
Tota) 271 3000t 1000 mak okuyebilirim
alais oldugum kz eg. karasctir . valid Cumuiative
v EN
— et o vEtIvYy —tasoiTa —
Freque Percent | percent | percent valid Kestnitkie
- _5“_’.‘9_‘ R A L — katiimiyorum 2 5.4
katy lntyorun - - o bt Katilmiyarum 6 16,2 16,2 21,6
Katilmiyorum 9 24,3 24,3 29,7 5 ’ * '
) 3 37 37 5.4 Kararsizim 9 24,3 24,3 45.9
xatitydrin 13 35,1 35,1 7.6 Katiiryorum 17 45,9 45,9 91,9
Tamapen katiliyorud 12 32,4 32,4 100,0 Tamamen katiliyorun 3 8,1 8,1 100,08
G S S s ] Jotal 37 PN 00, G
nz ingiiizcest gelistirds
11inmeyen kelimeler] tahmin
- . vaiid Totaty ve b o
I TN | C e Valid 1 qumiistive
Kat ariyorum 3 8,1 [ Y S _— Frequency i Percent | Percent Percent
xatiimiyorum 2 5.4 5.4 15,5 VRiie FRIIDIIAE 1 2.7 2.7 2.7
xararsizin 1 2,7 2,7 16,2 katiimiyorum ' '
Xatilivorum 30 82,1 $4.1 r0.3 Katiimiyvoran H 13,5 13,5 18.2
Tamanen katiliyorum] 1 20,7 29,7 100,0 Kararsizim 2 “5,4 T5.4 P39
Total 37l 1000 10,0 Katiliyorum 2] se.s 59.5 a1.1
Tamamen katiliyoru 7 13,9 18,9 100,08
bz da verilen odevler 1 ermeme yardimei oldu ' i ‘
"9 o9 y . Total 7110001 1000
VAI1a_ § QWi 1aCIee Py - e — T
Freguency | Percent | Percent Percent : .
VaTig !522".".‘.‘?;;2 a 10.3 18.3 20.3 sorulari cavaplamak
Pocabiagt : .
Katilmiyorun 2 5,4 5.4 18,2 valid cunuiative
Kararsizin 4 10.8 10.8 27,0 Frecuency } farcent | rercent pParcent
Karitiyorum 3 62.2 62.2 9.2 FVatid  Resialikle 2 S.4 S.4 5.4
Taanen katiliyorum 4 10,8 10,8 100,0 katilmiyorum . . '
TaraT 3 AN A 1AA A . .. - = - e s
Kal b iniyorum é 2.4 5.4 W,
~ Kararsizim 3 8,1 8,1 18,9
hz SoTumm icin gerex1iydi F63 2 52,3 35,5 76,5
St . . .
vatrg Cumutative um
Frequency | Percent | Percent Percent l ::f.'ﬂe" katﬂ1yor ,5 ,ﬁ}ﬁ ,21'3 100,0
VETIe RSBk 3 1 8.1 51 37 100 g o
kattintyorum "
Kararsizin 1 2.7 2,7 10;8
ratittyorum 13 .4 52,¢ 62,2
Tamasen Katiliyorum i3 37,8 37,8 100,0
Tozal [34 18808 1284 ;
va !a ReSInTIKIE c 4
prog fht ing karsiladi katiimiyorum 2 .4 5.4 5.4
AT T CaoTatTve Kat11m14y<.>rum 4 10,8 10,8 16,2
Freguency | Percent | Percent Pergent Xararsizim 7 13,9 18,9 35,1
T “E;‘{H;é:m ] 18,2 16,2 16,2 Kagi tiyerym 18 48,8 48,6 83,8
Katiintyorun 7l owel ase 35,1 Tamamen katiliyarum 81 182 16,2 0.0
Kararsizin 10 27,0 27,0 62,2 Fotcai E 1666 460,90
Katitiyorum 1 9.7 29,7 92,9
TARASAY NAFIIY 3 a3 8,1 1:\.3'.1. R
e A 5] 10000 1000 ana Tikir
valid Cumylative
keske hz ones verseydim Freguency t Percent Percent Percent
VaTia | Gatative VaTid ~ Kesyalikle — 2 5.4 5.4 5.4
Erwguency t burcens § Burcens ¢ karcent Eatitmiyors K
FVETTT RESTATIRTE 10 27.0 27.0 27.0 Katilmiyorum 4 10,8 10,8 16,¢
katiiniyorun 2 32“ ”“ ”‘s xararsizim 3 21 81 24,2
RIATTimiyorum . . . S LY ' * a
ararsinin H N 4 A Katiliyorum 25 67,6 67,6 91,9
Katilivorun ¢ 23,3 24.8 39,2 Tamamen katiliyorum 2 8.1 8.1 100.0
Tensmen katiliyerus) 4 10,3 10,8 100,0 Jotal : 37 100.0 100.0
Jotal 37520001 00,0
hz oxuyantar daha basarini
vaiid Qumularive
Eraguency | Percant Ereguency | Perceat | Berceat “Percent "
u.n?.:w:.- 3 .2 1 81 Vana :.a:‘E:‘.?..h.,'E:‘r;:z 2} 5.4 5.4 5.4
KiviTwiyora 5 13,8 1.5 21,6 Katilmiyorum 2 5,4 5,4 10.8
Kararsizim 0] el o s Kani ltyor H 'y 'y 33
KA byorun i35 H,L 5,5 3,8 =TT - SAp s it bid
Tananen Xati}iyor] s 15,2 18,2 100,0 Katiliyorum 18 48,6 48,6 83,8
Total i 306031 300.0 Tamamen katilivorus L3 182 8.2 a0
Total 37 100.0 100.0
sacism bama birakitzaydi
Valid | couiativa i iri
'rwi Percent Pergent Percent Okudugm metni an.l ayab1 .‘1 mim
T i 3 i35 13,3 13,3 vatia | Cumujagive
RatiIniyorun 2 5.4 5.4 18,9 Freguency | Percent | Percent Percent
4 2.2 5.2 T yelne ¥, 4,2 8,1
Karibiyorim sl 2l 2l 51 3 ’ ' ’
Tamamen kary1tyorum 17 45,9 45,9 100,0 Katiimiyorum 2 5,4 5.4 13,5
Jorai 271 30097 00,0 Xararsizim ? 18,9 18,9 32,4
" Kati 1iyorum 23 62,2 62,2 94,6
e L—-Jﬁ S i
s b sl . Tamamen katiTiyorun 2 5,4 5,4 100,C
Yalid Qaulative
Fracusncy } perzent ’lr":}_nt hr:ln:v Total 37 100,0 1000
5 16,2 16,2 16,2
katilviyorun ' ' '
xati 1w1§ylnnm n 27,8 7.0 a2 inference
KiFarsizia K} 21,8 21,5 64,3 vaiid Cumutative
Katiliyorun 6 6.2 16,2 81,1 frequency | Percent ! Percent percent
VanaEG aTTiyoluRy T 13,5 ii,5 iS%,8 FYATTd " ResTaTITRIE 1 - T 3,7
Jotal 371 300,01 .499.0 katiimiyorum i 2,7 2,7
aaziiatyoria 3 3,1 3,1 5,8
rarsizim 1 2.7 2,7 13,5
gariliya € 2.2 0.2 82,2
Tamamen katﬂ'lycrum § 16,2 16,2 100.0
Total 37 100.0 100.0

Anadolu Univeryi teud
Merkez Kithiphanes!



synonym
Valid_ | Gaulative
Freguency ) Ferveni | Ferveni | Perceni
(VAT RESTATIRIE 7z wwl
kati Iniyorun 1 2,7 2,7 2,7
AETY 11 yorum > 15y 155 302
Kararsizis 9 24.3 24,3 40,5
Xatilivenm 28 52.1 54,2 84.8
Tanamen katiTiyoroe 2 5,4 3.4 100,0
Tatal 37 100,28 200,0
instruction
vaild | Qeuiative
frequency | Percent | Perc Peccent
1 2.7 2,7
3 8,1 10,8
4 iv,s LEL,8
{iydum 20 1 54,1 75,7
Taranen katiliyoruss 2 24,2 24.3 100.0
Tota) 7] 1009) 1000

YA
Kararsizin 15 40,5 40,5 56,3
Xarilt 12 32,4 32,4 39,2
Tananen katlliyorum 4 10,8 10.8 00,0
Totx} 37 1000} 1000

Totar

7030091 100

slniIkie 3
I‘l\‘l‘ll‘.vﬁ!l‘
Kigilntysrum 13
Kararsizim ]
FaliTiywm ET &y, o,
Tamamen katiliyorusy 4 10,8 10,8
- 371 100.0 10,0 s
toncsulanlari kavrama
Vl"lﬂ Zuu ative
Frequency | Percent | Percent | Percent
X = o - - =
) xatilmiyorum 3T e St Al
Katﬂmyann & 18,2 15,2 24,3
merzrmiziz & .8 35,8 25,1
Kariliyorum 1?7 45,9 45,9 81,1
Tananen katiliyorm| ? 1,9 12,9 00,0

!
il

valid | asulative
FraISUIACY | DAFCANT 1 PRITMNT Parcant
fvarg REsTTIkIe
Kot Tk yacun 3 81 [N 31
wIPTIMTLANIM 15 43,3, 433
Kararsizin’ s 18,2 16,2
xaxiliyorum 3 .8 n.8
Temrtoumett i, 37§ yon umy - a0,é 10,8
Total 37 100,0 100,0

sozsel ana fikri anlasa

Eraguancy | Parcant
A L T e D 0,8
Katiimiyorun 8 a8 32,4
Kararsizin [] 18,2 43,6
Watitiyoim a5 a3 B,z
Yamamen Xatiliyorisy 4 10,8 100,0
Tetal 37 100.0 -
anlan tatwin etee
vaiid :u::a‘la':we
Fracusncy | Percent | percent reent
ror—rer 1 rercers | percent -
© 'katilartyorum M . .
mﬂqnynrun L] 16,2 16,2 24,3
H 15,2 35,2 35,5
Katﬂ‘iyarun 17 45,9 45,9 88,5
Tamamen katiliyorust 11 13,¥ 3,3 13,0
Totat 37, 190,90 19,9
P it
valid | Cuulative
srasuancy § parzant | parcant | “omrrant
BsInlik iy e
vard E“ﬂmw_m 7 13,9 13,9 18,9
XIT1 I yAriM ° 242 34,2 432
KaFarairin e 24,3 4,3 87,8
Katiliyorun 9 24,3 24.3 91.9
Taotnmn haiiliyusune 5 8.1 8,1 YR
Toral 37 1000 100,0

=T

Freguency | Percent | Percent

VSTId RESIATIKTE — 1 2.7 2.7
R&TIRIySTUR

Katilmiyorum 2 5,4 5.4

Xararsizin 7 18,9 i%.9

xatiliyorua 13 51,4 31,4

Tamasen Katiliyer= 3 2.8

yotal 3 10.9

?
W1
2
4

l

1w
% 01 5 o
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odey yazma
valid cumulativa
] Freauency | Percent | Percent Percent
fvaid  Kesin

Ve et Tt yerun 3 2.7 2,7 2.7
Katiimiyorum 3 8,1 8,1 10,8
Kararsizin 9 2,3 24,3 35,1
XTI yorun 17 45,9 435.9 31,1
Tananen katiliyorum 7 18,9 18,9 100,0

Torel 22 00 288

is besvurusy
vana,
Fleguertcy | Ferceni | Ferceni
TATIRTE

xatilatyorum 2 5.4 5.4

- xatilatyorum —~~ ] a,1 - 8,1

Kararsizim L 16,2 16,2

Raiiiiyusum 2i 35,8 38,8

Tanamen katiliyorun H 13,5 13,5

yotal 37 I 0 N n

Cumulative
®oromnt
Valid Kesinlikle 5
katiimiyorum 4
xatilmiyorum 16,2
Kararsizim 32,4
xatiiiyorum 80,5
Temamen katiliyorum 100,0
Totat
Cumu lative
.
T e 7 2
uﬂ‘lmyorun 10,8 8 13,s
- xararsizim 16.2 -2 28.7
Katiliyorum 45,9 5.9 75,7
Tamanen katiliyorum 9 24,3 24,3 100,0
Total 37 100,06 100,90
resni mekrup
Fre—z'.:en:y
Viha _KAS}[H'!KI! q
Kaciimiyorum -
Kat:ﬂniyoru- 6
i7
9
2
a7

anlam butunlugu

valid | Cumulative
Frequency | Percent | Percent percent
vailag Kesinnkie
katilmiyorum 2 5.4 5.4 5,4
Xatilmiysres H 13,5 13,5 18,2
Kararsizim 13 35,1 35,1 54,1
vantldpanum 12 2g,2 2:,2 ge,2
Tamamen katiltyorum 4 10,8 10,8 100,0
Taral 7 na o ann. o
hanlariar ¥uilanms
valid Cumuiative
Traguoncy § ferent | fSroant PTrITHT
[VaTTd  KesInTIKIE
katilmiyorum 3 &1 8,1 81
Xatilariyorum 13 13,8 13,8 21,6
Kararsizim 6 18,2 16,2 37,8
Katitiyorum 17 45,9 45,9 £3,8
Tamamen katiliyorum 16,2 16,2 100,0
jotai 37 FETR) 100 .0,
ing Mot tutma
valid rx'mu_n ariva
Frequency | Percent | Percent | Percent
vaiid Kesinlikle 4 10,8 .8 0,8
kati imiyorum . 12,3 0,3 .8
Katiimiyorum 24,3 24,3 35,1
Raraisizim iz 52,4 32,4 57,6
Katiliyorum 6 16,2 16,2 83,8
Tamaman kati tiysrin t 15,2 15,2 15,0
Total 37 100,0 100,0
noktalama
valid cumulative
o7 Parcens by F2roent
Fatid—Kes 1o trKie = - < T
kan'lmyorum 16,8
Kati i) ] 16,2 7,0
Kararsizim 8 21,6 48,6
Katiiiyorum 15 43,2 51,5
Tamamen katiliyorus 3 8,1 100,0
Toral 37 2]




dil yapilari
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valid | cumilative
Frequency | Percent | Percent Percent
valid Kesinlikle 2 S 4 W] 5.4
katilmiyorum ' 4 '
Katilmiyorum 3 8,1 3,1 13.5
Kararsizim 4 10,8 10,8 24,3
Katiliyorum 21 56,8 56,8 8,1
tamamen katiliyorum / 13,9 13,9 10,0
Total 37 100,0 100,0
dogru gr 1le yazma
valid Curulative
Freguency | Percent { Percent Parcent
a asin o . s E A
Xat) Iy * 2 2,? 2%
xatilntyorun 6 18,2 16,2 38,9
Kararsizin 7 33,9 13,9 373
Xatiliyorum 18 43,2 43,2 81,1
Tamamen katiliyorus ? 18,9 18,9 100,0
Total 37 300, 100,90
dogru ¢r 1ls Xosusma
N Valid_ | Curdlative |
wdInsqueney | Paccent | Parcent | percant
katimiyorun 3 3.1 3.2 42
Katilmiyorun 4 20,8 10,8 18,9
Kararsizin 12 32,4 32,4 51,4
Kati Tyorun 14 37,8 37,8 89,2
Tamamen kaziliyorisy 4 15,4 18,4 1849
Teral 32 100,08 ]
wr komsswlanlari aniam
Valid_ | Gesilative |
Prequency § eccant ! Berceat | gercent
7% attinyorum 2 5.4 5.4 5.4
Lariletyens 15 7,8 27,8 32,3
xararsizia 1 28,7 25,7 82,2
xatiliyorum 3 n,e 1,4 33,8
Tamaren kathltyorust [ 18,2 16,2 100,0
Total 37 100,0 100,0
sorulari cevaplama
vatid ] {temtiavive
Zrequency § Percent § Percent |  Percent
[ Vatid Resnnikie | [ 5.3l
a3 ng;‘;',;y;;‘, 2 5.4 5.4 5.4
xanilmiyneum H 4,1 1,1 12,8
rararsizim 4 10,8 10,8 24,3
RaTiliyorum = 24,1 $4,3 7o.%
Tamanen katttiyorun L] L.8 2.8 200,0
Jeota) 220 30090 1000
tense aalama
vatid T Omuiagive
Fr Percent [ Percent Percent
CATTA TaYTATIE TS jFercent | Percent | Percent |
kitieiyerum * ar & 2.7
Kararsizim | 5 13,8 13,5 16,2
RATIITSNE 15 43,2 45,2 55,3
Tamamen katiiiyorun 18 40,% 49,8 200,0
Total 37 38290 100.9
zamaalary ullanma
2114 QmGiative
ML Percent Percent Percent
= latiisiyorum : &t 4 &z
Katlintyorum 2 8,1 4,1 10,3
xaroosisis 7 i2,5 31s,% 3,7
xariliyerum pL1 40,5 40,5 70,%
Tanamen katiliyortsd 3 »,7 9,7 100,90
Toral 37 100,9 9
wrkcs cowird
va. Qauiative
rresuancy | percent ) percent | percent
|Val7d Xasioiikle
lu:i'iniyagln 2 5.4 5.4 5.4
LEAARCANS g 4 3.8 10.8 18,2
Kararsizin 5 13,5 11,5 29,7
Katiliyorum is 49,8 40,5 70,3
Tanamen Rakilizorone i 8,7 2,7 109,90
Total 37 100,0 L]
yantisi dulma
Valid | Gmutativa
{Frewoomcy | Perverdt | Pervent | Porvent
JatiIniyorun ? i 54 Si4
xati Iriyorm L] w.s w,s 20,2
Kararsizin 5 13,5 13,5 29,7
Xatiliyorusm 1z 28,9 45,9 78,7
Tamamen katiliyorum| 9 26,3 24,3 100,0
\] a7 0 Q
yanlist diveltme
_— 78 3!
Freguenc' Percent | Percent Percant
VI RESmIIRIE 3 2,7 2,7 2,7
kati imtyonm - M = N
Katilmiyorum 5 13,5 13,5 18,2
Kararsizim L] 1.2 8.2 »a
Katiliyorus 17 45,9 45,9 78,4
Tanamen katiliyorun 13 21,6 21,6 100,0
Tatat 37 159,0 105,0

gr pekistirdi
Freguency | Percent
jvaTig Kesianke i 3 2.7 2.7
xatiladyoroe . , 2.7
KatiTntyorum 4 10,8 19,8 13,5
Kararsizim 8 21,6 21,6 35,1
Xatiltyonm 13 56,8 56,3 2.9
Tamamen katiliyorum: 3 8,1 8,3 29,0
Total 37 100,¢ 10.8
5P parIzTisds
vaiid | Gl asive
| Fraquency | Peseant | réscant SEeoear
aly esiniikie 7 »
katilaiyorun . zr 2. 7
Katilatyorus 1 1,8 13,8 i3
Kararsizio 13 35,1 35,1 38,6
Xaziliyorus is 43,2 43,2 St 9
Tamamen katiliyorum 3 8,1 8.1 k.0
Totral 37 100,0 100,0
vd pekistirdi
Frequency | Percent
-G!»u‘ Ean‘hn{\ﬂ
katiimiyorum 1 2.7 . 2.7 2.7
Katilatyorum 5 13,5 ] 13,5 18,2
Kararsizia 11 29,7 29,7 45,9
xatiliyorum 19 51,4 51,4 27,3
Tananan katiliyoru 1 2,7 2.7 15,0
Total 3r 100,0 120,0
yarma pekisti
valis ) Saulacive
Freguen Percent Percent Percent
valid Kesiniikie ; Wi
Kati Imiyorum s 12 2.2 2.2
Katilaiyorum 4 10,8 10,2 | 23,6
xararsizim 13 35.4 35,88 53,8
KatiTiyorua 15 40,5 40,5} 97,3
Tasamen kat 4 2,7 .7y 388,¢
Toral 37 10C.0 a00.¢ ;
dinleme pekisti
Frequency | Percent
Vaita Kedmiikie 3 2,1
katiimiyorum .
AT IME yasmm 5 13,5
Kararsizim 12 32,4
Katiliyorm 1% 40,8
Tamanen katiﬁyoruuw 2 S.4
Torzl 37 10c.0
ing butin ol qordes
valid Caauiative
— TR BAjscdar | Edrgdar 2ant
katiimiyorum 10.8 0.8 10,8
xati mmiyorum 5 13,5 13.5 24,3
Kararsizim 8 21,6 21,6 45,9
Katitiyorum 18 43,2 43,2 8.2
Tamamen katiliyorum 4 10,8 10,8 100,0
Total 37 168, 8 picrRel
guniuk kowusmae
yalid : Cumulative
Freguency | Percent | Percent |  Percent
valid Kesiniikie H
katilmiyorus 2 5.4 5414 5.4
Katiimiyorum 2 5,4 10,8
Kararsizim 8 21,8 32,4
Katiiiyorum 13 S1.4 83,8
Tamamen Ravilivarus & 18,2 02,0
Toral 37 1000

derslerin tekrari

valid i T=utati
Frequency i Percent parcent ! srcent
[Valig Kesinnikle 3 5.4 c.4 5.4
xati tmiyorum ’ M
KatiTmiyorum 3 13,5% 13,5 18,9
Kararsizim 7 13,9 13,3 37,6
Katiliyorum 15 40,5 40,5 78,4
Tamaman kariliyorum 3 21.¢ 21,6 00,8
votal 37 100.0 100.0
kelime gelisti
valid Canilative
Ecsquency ] perceny | percent i, Percent ]
¥aild ReIinNie 3 8.1 8.1 5,1
katiimiyorum ' '
xagilaiyorum 1 2.7 2.7 23,8
Kararsizis 6 16,2 16,2 27,0
Xariliyorum 22 59.5 59.5 86.5
Tamaman katiliyorum s 13,5 13,5 100,0
Total 37 100.0 1000




kendimi ifade

valid Cumsiative
Frequency ! Percest | Percent percent
Valid Xesinlikle o
k.:.:i tmiyorum i 2,7 2.7 7
xatilmiyorum 1 2.7 2.7 5.4
Xararsizim 7 15,2 18,9 24,3
- XatiHyorum 19 ) - s52.4 51.4 75.7
Tamamen katiliyorud 9 24,3 24,3 100,0
Yotral N 37 100.0 10003 - 3
YabEACT T1ETTIIE
. L valid Cumes fatiww § - ==
JJEreguency | Percent | Percent Percent
Valid Katisiyorum 3 38,1 53 4,1
rararsizim 7 3,9 18,9 27,0
xatiliyorum 18 43,6 48,6 75,7
Tamawen katiliyorum 9 24,3 24,3 10,0
Jotal 37 1000 300.0
soylenenleri anlama
valid | Cumulative
Freguency | Percent | Percent Rercent
valid Xesiaiikle
i Imiyorum 3 3,1 3,1 8,1
Xatilmiyorum 2 5.4 5,4 13,5
xararsizim S 13,5 13.5 27,0
xatiliyorum 1e 43.2 43,2 70,3
Tamamen katviliyorug 11 29.7 29,7 100,0
Total 37 100.0 J160.0
ing sunu yapaa
Va3 | Cumalative }
Fragquane Parcant PesZant Percent
a3ty 3 8,1 5.1 8,1
.4 10,8 8,8 18,9
13 37,8 w8 $5.8
11 29,7 29,7 88,5
Taxesen katiliyorus H 13,5 13.5 100.0
Tetal 37 100.0 150.0
kisisel bilgiler
vziiz | Cumulativa
Frequency | Percent | PerTent Percent
vaii 1 2,7 2.7 2,7
1 2,7 2,7 5,4
5 13,5 12, 18,8
17 45,9 45,9 64,9
Tamenen katiliyorus 13 35,1 35,1 100,0
Tosal 37 100,0 1200
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ing tartisea

vatid Cumulative
Frequency | Percent | pgrcent Percent
varid ,E_,:,“,‘,‘,};,‘;m 3 8,1 81 3.1
xatiIntyorun 4 10,8 10,8 18,9
Kararsizin 12 32,4 32,4 51,4
KatiTiyorum 9 4,3 4.3 75,7
Tamamen katiliyorun 9 24,3 24,3 100,0 -
k=t ks i%.8. it
PAPTFTIKIIZ XSS
R valid Cumylative
{ FAEQUSALY | ROALEAY | PARCEAY PAALEAT N
[VaTTa RermaTRTe 3 8,1 8,1 8.1l .
Rati{lnlyorum § 15,2 18,2 4,3
Kararsizia 12 32,4 32,4 56,8
matiHyorum + 1 .7 M7l e
Tamanen katiliyorum 5 13,5 13,5 100,0
Total 37 100.0 100,60 .
turkee kul engellenewedi
= — T F e vatid - | Cumuiative |
Percent | percent | Percent
\CIAL B EE R E A R T - L
katiliyorun 21,¢ 21,8 40,5
kararsizin 27,0 27,0 67,6
xatilatyorum 21,6 2i.6 89,2
., 4l w8 w8 100,0
Total 37 100,06 100,0
farkli kelime kullanimi
Walig ' | Cumulaiive
 Frequency | percent | fercent | ercent
all SINNIKie - - - 3
Katsdm yorum BE 3,4 3.4 5,4
xatilaiyorum 3 8.1 8.1 13,5
Kararsizim 9 24,3 24,3 .8
Katiliyorum T 17 45,9 45,9 83,8
Tamamen katiliyorus 6 18,2 18,2 16G,0
Total 37 100.0 00,0
soz alip konusma
valid [ Cumulative
Frequency | Percent ! Percent | Percent |
ValIi0 Kesiniikie
kati Imiyorum 3 16,2 16,2 16,2
Katilmiyorum 10 2.8 27,8 43,2
Kararsizim 11 29,7 29,7 73,0
Kariliyasm € 18,2 15,2 89,2
Tamamen katiliyorum 4 10,8 10,8 100,0
Total 37 100,0 1000
mulakar
valid | cumulative
 errves frequency | percent { fercent persent
vy ESTNTIKIE
katilmiyorum 2 5.4 5.4 5.4
Katilmiyorum H 13,5 13,8 18,9 |
Kararsizim 1n 29,7 29,7 48,6
Katiliyorum 13 351 35,1 82,8
Tamamen katiliyorum [ 16,2 16,2 109,0
Total 37 106.8 396,0
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