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ABSTRACT 

This study is devateel to analysing the linguistic needs of the stuclents in tenns 

of Aviation English in the Civil Aviation School of Anadolu University. 

In Chapter I. backgrouncl to the problem is given bıiefly. In this chapter. the 

problem. the puıpose of the study, its assumptions and its scope and limitations are 

also explainecL 

In Chapter II, language teaclıing for ESP are revie\ved and the concept of 

needs analysis is explained. SyHabus design in ESP anel different syHabus types 

usecl in ESP are also revie\ved. 

Chapter III is concemed witlı the researclı design, selection of subjects. data 

collection anel data analysis. 

In Chapter IV. statistical analysis w hi ch deıivecl from the data is presentecl 

anel inteıpreted. 

Clıapter V includes the short sunımary of the study with cliscussion and 

suggestions. 
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ÖZET 

Bu çalışma Anadolu Üniversitesi. Sivil Havacılık Yüksek Okulu 

öğrencileıinin ha,racılık ingilizeesi nde dil ihtiyaçlarını belirlemek üzere yapılmıştır. 

Birinci bölümele konuya giriş yapılarak. sorun, çalışmanın amacı. 

varsa)'1mlan ve araştırınamu genişliği ve sınırlamaları verilmiştir. 

İkinci bölümde, özel amaclı dil eğitimi üzerinde durularak dil ihtivacanalizi 
;:, ...... ... .> 

kavramı açıklanımştır. Aynca özel amaçlı dil eğitiminde program düzenleme ve 

değişik program tiplerine de değinilmiştir. 

Üçüncü bölüm araştımıamu düzenlenmesi. denekleıin seçimi, çalışmayla ilgili 

veıilerin derleımıesi ve bu veıi.leıin analizi komılaıım kapsamakt1.clır. 

Dördiincü bölümde, verilerin istatistiksel çalışmalan yapılarak incelenmiştir. 

Beşinci ve son böliiın çalışmanın kısa bir özetiyle birlikte değerlencliıilmesi ve 

ileriki çalışmalara yönelik önerileıi kapsamaktadır. 
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CHAPTER I 

INTRODUCTION 

ı. ı. Background to the Problem 

By the Iate 1960 'sa need of teaciling English for Specific Purposes began to 

gain İnıportance andina shoı1 time English has become the worldwide lingua franca 

of science. technology, commerce, cliplomacy, touıism. aviation and so on. 'The 

field has grown very quickly and faslıionable in the language teaclıing \vorld" (~Tc 

Donough 1984:1), and it created large groups of leamers who are a\vare of the 

iınpoı1ance of language learning for their professionallife. 

j\Jany professionals have to read books, reports, manuals, periodicals, 

coııtı·acts. letters and other Vi'rİtten docmnents in English and shouldhave the abilitv 
...... ' 'Ol 

to write most of them. Commmlication in the working world alsa clepencls on spoken 

language wlıich is faster anclmostly more conveııient than \Vritten conunuııication. 

Aclclitively, since tecluıical disciplines are fundementally problem solving ones, 

\vorking professionals should learn to define problems, to explore, various 

solutions. to make trade-offs, and to prioıitize anel optiıııize. (Huckiıı 1988: 61-69). 

In other worcls, the concept of "meeting communicative needs of 

proffessionals" has gainecl importance. Tlıis has leacl to the notian of "needs· 

analysis" in language teaciling metlıodology. The process of needs analysis has 
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become a flmelemental pre-component of s:yllabus design. 

Before atteınpting to design an effective and efficient s:yllabus the lingıtistic 

characteıistics of the learners' specialized area of work or study should be analysed 

and iclentified in oı·cler to ıneet the specific needs of those leanıers. In Hutchinson 

anel Waters 's worcls '"teli me what vou neecl English for anel I '\.Vill teli vou the ... ..... .... 

English that you neecı·· became the guiding pıinciple of ESP (1987:8). Due to this. 

needs analysis should be done with bearing in mincl the idea that ESP course can 

eliffer from anather with its selection of skills. topics. situations. functions anel 

language. \\'hile Richards (1990) sees the needs analysis as funclemental to the 

plaıming of general language courses. Robinson (1980) also States that the needs 

analysis has been greatest in the area of special-purposes program design. A needs 

anaysis consiclers the needs expresseel by the leanıers themselves. by the teaching 

establishnıent, by the institution, or by all three (~Jountforcl, 1988: 80-81 ). Gatherecl 

data by needs analysis inclucles information about the cantext of the language 

program. the learners. the teachers and the administrative factors that affect the 

program. 

1. 2. Problem 

The Civil Ariatioı1 School stuclents are required to study English for one year 

in the preparatorg class. In the following year they are given Aviation English 

courses. three class hours a \\'eek. In the Civil Aviatioı1 School there are six clifferent 

departments; Aircraft Pmverplant Maintenance. Aircraft Frame .i\'Iaintenance, Aircraft 

Electrics anel Electronics 1Jaintenance. Civil Air Transportation anel Business 

Aclministration. Pilot Training anel Air Traffic Control. The clepartments can eliffer in 

tem1s of their linguistic needs according to their proffessional areas. Therefore 

course syllalmses usecl in cliffernt clepartınents ınay eliffer from one department to 

another. Therefore; in the design of an A viation English course. students · clifferent 

needs and expectations anel the subject specialist lectmers · opinions can be taken into 
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consideration. 

Starting from the above infannation this study \Vill try to ans\ver the 

following questions: 

Are the stuclents' linguistic needs being ınet aclequately and efficiently in the 

syllabuses? Will a needs aııalysis be helpful in cletennining the purpose of these 

courses? 

1. 3. The Purpose of the Study 

The study aims to analyse the linguistic needs of the students in ternıs of 

A viatioıı English by gi ving questionnaires to the students and to the subject specialist 

lecturers. Approaches to syHabus design and types of syllabuses in ESP will be 

ovenievecl by exaınining the reasons, advaııtages and clisadvantages of each. This 

study is also expected to help those \vho teach A viation English comses. 

The study aims to aı1swer the follmving questions as \vell: 

1. Is there aıı agreeınent between the students and the leeturers about the 

stuclents' linguistic needs in tenns of English? 

2. \\'hat are the difficulties aı1cl deficiencies of the Aviatioı1 School stuclents in 

Aviation English? 

3. \\'hat aspects of foreign language aı·e consiclerecl most impoıtant by the 

subject specialist lectmers anel the stuclents in each department of the Ci vii 

A viation School? 

1. 4. l\Iethodological Assumptions ' 

Throughout the study it \vas assnıneel that: 

1. All the students aı·e exposed to English language uncler the saıne conclitions 

before the study. 
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2. In the departnıents of Pilot Training and Air Traffic Control, speaking and 

listening skills, among the four language skills, are generally more prior to 

the other two; reading and writing. In the departnıents of Aircraft Electrics 

and Electronics .Niaintanance, Aircraft Powerplaııt aııd Frame 1Iaintenance, 

and Ci vil Air Transpoı1ation aııd Business Aclnıinistration. reading and 

\Vıiting skills are more pıior to speaking aııd listeniııg. 

1. 5. S co pe and the Limitations of the Study 

1. Tlıis study w as linıited to the six depaıtmen ts of the Ci vil A viation School of 

Anadolu Uııiversity wlıich aı·e Aircraft Powerplaııt Maintenance. Aircraft 

Fraıııe Maintenance. Aircraft Elechics aııcl Electroııics rviaintenance. Civil Air 

Traıısportation anel Business Aclnıiııistration. Pilot Traiııing. anel Air Traffic 

Control. 

2. Tlıis study was caı1iecl out with 78 first year students aııd 40 subject specialist 

leeturers in the Civil Aviatioıı School. 
..., 
.::ı. The stuclv included onlv suggestions for desigııing l-\ viation English coıırse .., ... ........... ._ '-• ...... 

syllabuses. 

4 The questiomıaires were developed by the researcher by seardıing the relatecl 

som-ces aııd getting the supervisor 's views. 
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CHA.PTER II 

REVIE\V OF LITEATCRE 

2. ı. ESP And Language Teaching 

In very simple terms. Hutchinson and Waters (1987) define that ESP is an 

approach to language teaching which aims to ıneet the needs of particnlar leamers. 

This ıneans for vaıious groups öf leaıners, clifferent courses should be designeeL 

The folloıving paı·agraph clefines an ESP comse in more cletail: 

An ESP course is purposeful anel is aimed at the sı.ıccessful 

peıformance of occupational or eclucational roles. It is based 

on a rigorous analysis of stuclents' needs and should be 

"tailor-macle". An ESP couı·se may differ from anather in its 

selection of skills. topics. sitnations and functions anel also 

language. 

(Robinson, 1980: 13-14) 

Huctchinson aııd \Va ters (ı 987: 17) draw a tree of ELT to explain ESP. They 

daim that specific pw-pose cloes not ıneaıı to teach a special fonu of the laııguage, it 

is not different from any other fomı of language teaching. ESP is just one branch of 

EFLIESL \vhich are the main braııches of ELT. ESP is not aparticnlar language 
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product but an approach to language teaching \Vhich has specific reasons. 

~k Donough (1984) confirnJs them anel states that ESP is not a seperate 

branch of language teaching but takes from applied liııguistics research into those 

aspects of the teaching/learning process which are relevant to any particnlar context. 

Sinıilarly Kennedy ( 1980) states that ESP is not a distinct discipline. It is that 

area of English language teaclıing \vhich focuses on prepaıing learners "for cl1oseıı 

comımuıicative eııvironments'' (Mohan 1986:15). 

Bajmgardner and Kennedy (1991:40) point outintheir aı1:icle, one of the 

clistinguishing chaı·acteıistics of ESP was that it should respond to the laııguage 

needs of the leamer, so eaclı language-leanıing situation is mıique anel should be 

thorouglıly studiecl. 

The pm-pose of ESP. for Wiıiyachitra (1986:122). is to increase and develop 

in a shoı1: peıiod of time. the linguistic potentialities of either teı1:iaı)' stuclents who 

neecl the laı1guage to acquire or update knmvledge in their specialities (English for 

Acadeınic Pmposes) or adults who need the language for job-related activities 

(English for Vocational Purposes). 

/\.s can be unclerstood in accordance 'vith the puıpose of the course, ESP 

lessons could be divided into groups as: 

EAP (English for Acadenıic Pmposes) 

EVP (English for Vocational Ptuı)oses) 

This study takes EVP into account which focuses on students' vocational 

needs that aı·e necessaı)' duıing tlıeir education anel their jobs. The teım ESP is used 

in tlıis study to inclicate EVP. 

2. 2. l\ e e ds Analysis 

In orcler to leaı11 a set of proffessional skills aııcl to perform paı1:iculaı- job­

relateel fuııctions, ESP teaching is directeel to satisfying the needs of specific groups 

of stuclents. 
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Alan (1983:299) points out that no-one is able to leam a language totally. 

Ev en native speakers use only a small paıt of their language. "7ith the help of needs­

analysis \Ve should conceııtrate on \vhat the leamer will need to use the language for 

when he/she finishes the comse. 

Harmer (1991) mentions that the following factors must be identifiecl: the 

descıiption of students. \Vhat they bıing to class and what skills they should acquire 

in the target language. Since a s:yllabus depends. to a large extent. on the needs of the 

stuclents who are going to be taught. depeneling on the students · needs. the syHabus 

could be restıicted. \Vhat skills should have greater emphasis? Is tlıere a need for oral 

activities or should the emphasis be on \Vriting? With the help of needs analysis one 

can aııs\ver such questioııs anel provide a basis for the syllabus. 

Schleppegrell (1991: 19-22) states that the purpose of a needs aııalysis is 

fouıfolcl: 

1. The teacher must becoıııe acquaintecl with the sponsoıing institution anel its 

requirements. 

2. The needs analysis identifies ho w le am ers \vi ll use English in their technical 

fields. 

3. The needs aııalysis gives the teacher initial insights about the prospective 

stuclents · cunent level of peıfonnaııce in English. 

4. The needs aııalysis provicles an opportuııity to collect samples of anthentic 

texts, spoken anel written. that are used by the students in their jobs or 

professions. 

In Adams-Smith 's vie\v (1986:64 ). needs analysis aııswer this question: 

"'Vllıat does the language leamer neecl to know in orcler to function in the target 

situatioıı?" The ans\vers coulcl be taken from subject teachers. institution, English 

laııguage teaeber and leaıners tlıemselves: aclclitively leamers' wants aııcl specific 

local features of the enviroıunents. i. e. nıeaııs: should be taken into consicleration. ·· 
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Needs and wants in temıs of English are not the same and the job of the 

coıırse designer or lesson planner is to reach a compromise between the t\vo. \Vhile 

teacheı"'S' views are mıdeııiably iınpoıtant, ~Iountford (1988) suggests that Ieamers' 

views must also be consiclered since ·needs· is a very aınbigious tenn, aııd needs as 

felt bv the leanıer. i. e. their \Vaııts aııcl wishes. mav be in conflict with teachers ·. 
~ . ~ 

However. here the tlıing that should not be forgotten is that needs aı·e not static but 

developing anel changing. Therefore :~vkDonough (1984) suggests that iclentification 

of them should be caı·ıiecl out ona continuous basis. There are two types of needs 

analysis: In Richterich ·s tenns (cited in Johnson. 1989:65) 'objective· anel 

'subjective ·needs aııalysis. Objective needs. wlıich aı·e also descıibed as perceived 

needs by Berwick (1989), refer to needs \Vlıich are derivable from clifferent kincls of 

factual infonnation about learners, tlıeir use of language in real-life communication 

sitnations as \veli as their nment laııguage proficiency and language clifficulties. 

Subjecti ve needs refer to the cognitive and affetive needs of the leamer in the leaming 

situation. deıivable from infonnation about affective and cogııitive factors such as 

personality, coııfidences. attitucles, learners' waııts aııd expectations witlı regard to 

the leanıing of English anel their incliviclual cogııitive style anclleanıing strategies 

(Bıinclley. 1989). 

The last question is ho\V can infoımation be collected for needs assessınent. 

There are different ways to elicit iııfoımation canceming the needs of leamers in 

temıs of English. The questiomıaire anel structured interviews aı·e the ones wlıich are 

\Videly usecl. In tlıis study questiomıaires have been used since a questioıuıaire is the 

easiest way of reaclıiııg the students and lechırers and getting tlıeir views. 

2.2. 1. l\Junby l\Iodel for Analysing Needs 

The procedures of aııalysiııg needs set out by ~Juııby in Iris 'Comımırıicative 

SyHabus Design' (1978) staııd out as a nıajor lancimark in the development of ESP. 

Althouglı it is mostly haseel on theoı·etical assumptions, the teclıııiques proposecl in 
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the model have been extensively used. 

The model is teımed the 'Comnıun.ication Needs Processor' (C.N.P.). 

Infomıation about the leamer (with i\1mıby 's temı 'participant ')is feci into the CN"P. 

After this, a profile of needs conıes out. 

Participmıt 

C.N.P. 

Profıle of Needs 

Figu re 2.1. lvh.ı.İıby' s .t'vfodel for Analysing Needs 

The model contains nine elements. According to :Munby, it isimportant for 

the syHabus clesigner to collect infoımation on each of these components: 

1 . Participant: 

Information relating to the leamer 's identity and language skills which 

inciuel e sex. age, nationality. m other tongue, comman d of target 

language. ete. 

2. Purposive Domain: 

Purposes for whiclı the target language is required. 

3. Setting: 

The time and place in whiclı the job or study is carriecl out. 

4. Interaction: 

The people with \vhom the participant \Vill be interacting. 

5. Instrumentality: 

It refers to the mecliuın whether the language is spoken or wıitten. the 

mocle \vhether the communication is monologue or dialogue anel the 

channel whether the coımnunication is direct m inclirect. 
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6. Dialect: 

The varieties of English usedin the target situation. 

7. Target Level: 

The level of linguistic proficiency. 

8. Communicative Event: 

The procluctive anel receptive skills the leamer willneecl to master. 

9. Communicative Key: 

Interpersonal attİttıdes anel tones the leamer >vill neecl to master. 

The ~'!unby approach has received soıne cıiticisnıs, since it offers a procedure 

for defining an indiviclual's needs, whiclı are then extrapolatecl to a group, but the 

justification for doing this is tenuous (Alan 1983:299). It is also pointecl out that any 

descıiption of needs is static, not dynamic. Nunan (1988:20) criticises him for being 

too nıechan.istic and for paying too little attention to the perceptions of the leamer. 

Mas on ( 1994: 1 9) points out that ~-fı.uıby 's C. N .P. has it s liınitations and Ramani 

(1988:50) offers to nıove to a more user-based approach to needs analysis, which 

\Votılcl be in ttuıe >vith as etlmograplıic concept of the leamer. 

2.2.2. Hutchinson and \Vaters l\lodel for Analysing Needs 

Hutclıinson and ·waters (1987:54) cıiticize that :tvfunby 's C.N.P. procluces a 

list of the linguistic feattrres of the target situation but cloes not consicler the target 

needs from clifferent stanclpoints; like the teachers, leanıers and sponsors. It makes 

no clistinction between necessaries, lacks anel wants. anel it does not mention what 

the leamer needs to do in areler to leaın. 

From their point of view ESP anel commuııicati\·e approach aı·e closely related 

anel they reject the view that coımnunicative approach is leaıner-centred, wlıich have 

becaıne popular. Blıatia (1986:10-11) mentions, the purpose of leamer-centrecl 

approach is to restrict anel focus the syHabus on a selective raı1ge of language 
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elements anda particnlar set of language uses. Hmvever for Hutchinson and \\Taters 

conumınicative approach is leanıing centred vvlıich implies taking into account the 

needs and expectations of all the parties involved in the leanıing process when 

designing courses anel selecting methodology (198-J.:l 08). Because leanıing is an 

active anel interpersonal process. At the same time it is a process of negotiation 

between individuals anel society. For themit involves making decisions. it is not 

svstematic and leaming needs should be considerecl at everv state of the learning 
... ..... . tl .... 

process (1988:71-75). 

They see the needs <malysis as a compass in teliing us where we want to go. 

but in detennining our route to that target \Ve must be guided by principles of 

leanıing (1988:75). In other words, both target situation needs andleanıing needs 

should be consiclered. Target needs consist of necessities. i. e. what the leamer h<:ı.s to 

knmv in orcler to ftmctioıı effectively in the target situation: lacks, i.e. the necessities 

the leamers lacks: anel wants. i.e. the leamer's felt needs (1987:55-58). They (1987) 

daim that analysis of target situation needs is concemecl with language use but one 

also needs to kııovi' about language leanıing. 

Hutclıinson :md \\Taters provicle a framework for aııalysing the taı·get situation 

aııclleaı1ıing needs. The follo\ving questions are gi,·en in the fraınework (1987:59-

63): 

·why is the language neecled? 

Hmv \Vill the language be usecl? 

\Vhat will the content areas be? 

\\Tlıo will the leamer use the language with? ....... ....... 

\\Tlıere \Vill the laııguage be used? 

\Vlıen will the language be usecl? 

\\Tlıy are the leamers taking the comse? 

How do the leamers leaı11? 

\Vhat resources are available? 



\\1ıo are the learners? 

\\'bere will the ESP course take place? 

\Vhen \Vİll the ESP course take place? 

12 

To sum up. they propose a learning-centerecl approach to needs analysis 

\Vhich should be based on analysis of target situation needs, i. e. that leamers needs 

to do in the target situation and leaming needs. i.e. what the leamers neecl to do in 

order to learn. 

2. 3. S yilabus Design in ESP 

The purpose of this study is to find out the linguistic needs of the students in 

regarcl to A viation English. anel in the lig ht of the needs observed, a syHabus design 

can be suggestecl for those comses. Thus it appears to be necessary to revie\V the 

studies on syHabus design anel syHabus types. 

A syHabus is broadly a clocmııent of what is to be taught. A foreign language 

syHabus may contaiıı all or <my of the following: phonology, grammar. functions. 

notions, topics. themes, tasks. As \Viddowson (198c.l:26) states. ''the syHabus is 

simply a framework witlıin wlıich activities can be caniecl out: a teaciling device to 

facilitate I eanring ··. 

Yalclen (1987:86) clefines the syHabus in more details as "an instrmnent by 

which the teacher. with the help of the syHabus clesigner. can aclriere a certain 

coiııciclence betv;·een the needs and aiıns of the leanıer. and the activities that will take 

place in the classroın". 

There seeıns to besome coııfusion over the temıs 'syllabus' and 'cuniculunı' 

in literature. Tlıus here it may be necessary to make a distinction between cuniculmn 

and s:yllabus. Dubin anel Olslıtain (1986:40) eliffer these concepts anel give the 

follo\viııg clefiıritions: "a cuıTicultun eleals with abstract. general goals \Vllile a 

syllabus. or the instructional plans, guicles teachers anel learners in everyday 
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concenıs". 

Also Alien (cited in Nunarı 1988:6) states the differentiation as: 

curriculunı is a very general concept which involves 

consideration of the whole complex of philosophical, social 

anel administrati ve factors w hi ch contribute to the plaııning of 

an eclucational program. Syllabus. on the other hancl, refers to 

that subpart of curricul um w hi ch is co ncemed \Vi th a 

specification of \vhat units \Vi.ll be taught." 

\\lıile designing a foreign language syllabus there are vanOlıs syHabus 

components to be consiclerecl. Van Ek (1988:8-9) states the components of syHabus 

as in the following: 

1. the situation in which the foreign language will be used, inciueling the topics 

., 
'-' 

,.., 
.:ı. 

4. 

5. 

6. 

7. 

8. 

wlıich will be elealt \Vitlı; 

the language activities in which the leamers '\Yili engage; 

the language functions which the learner will fulfill; 

wlıat the leamer will be able to do with respect to eaclı topic: 

the general notions whiclı the leamer will be able to haııclle: 

the specific (topic-relatecl) notions \Vhich the leanıer \Vİll be able to lıanclle; 

the language fomıs which the leamer "''ill be able to use: 

the clegree of skill witlı \Vlıich the leamer w·ill be able to peıfomı. 

2.3. 1. Different S yilabus Types 

Approaches to syHabus design are closely related to the view of language anel 

second language learning. Under the effects of grammar-based views of the 

language, syllabuses were traclitionally expresseel in temıs of gramınar, sentence 

pattenıs anel vocabulary. Dming the 1970s. comnıunicati ve views of language 

leanıing and teaclıing anel syllabuses began to appear in wlıich content was specifiecl 
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and the learners would need to master functional skills in order to communicate 

successfully. Commuııicative approach to syHabus design restructures the 

presentation of the target language to coincide ·with the communicative functions or 

use to wlıich language will be put (Salimbene 1986:50). 

· ·The starting point of the conunuııicative approach to syHabus design is \vhat 

is being expresseel and \Vhat conınıuııicative purpose the utterance fulfills. The 

pıimary goal of it is to build language competence through use. 

Differeııt authoıities nameel tlıese approaches under different titles. For 

example \Vilkins (1976) labels theın as 'synthetic' and 'analytic '.He descıibes the 

synthetic approach in the fallawing temıs: 

Different parts of language are taught seperatel.Ji and step-by­

step so that acquisition is a process of gradual accunıulation of 

the parts until the whole structure of the language has been 

built up. 

(Wilkins 1976: 2) 

There is a tendeney to equate synthetic approaches with graııımatical 

syllabuses. But as Nunan (1988:28) mentions, some applied linguists see synthetic 

approach to be appliecl to any syHabus in wlıich the content is product-oıientecl. For 

exanıple in Long 's and Crookes' (1992:28) aııd Nunan 's (1988:37) view, stıuctural, 

national anel functioııal syllabuses are synthetic, although \Vilkins (1976:2) classifies 

national, functional aııd sitnational syllabuses as analytic. 

In contrast with synthetic syllabuses, analytic syllabuses: 

are organized in teınıs of the purposes for which people 

are learning language and the kinds of language performance 

that are necessary to ıneet those purposes." 

(Wilkins ı 976: 13) 
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'The starting point in analytic approach is linguistic ant extralinguistic behaviours 

needed to acbieve the goal of communicative competence" (Graham and Bearclsley 

1986:231) 

HO\vever, recently in practice, as Richards (1990:9) mentions a combination 

of approaches is often used. Consideıing different approaches to syHabus design 

coıırse designers arrive at the conclusion that a number of clifferent syllabuses are 

needed. They can be combineel in an eclectic manner in oı·der to get more positive 

results. For exaınple Dubin anel Olshtain (1986:38) suggest a structural and 

situational syHabus for the first years of langtmge study, then fmıctional-notional anel 

skill combination anel finally a fully conımunicative design. 

In the follO\ving sub-titles different types of syllabuses utilized in ESP will be 

explaineel and cliscusseel. 

Structural (Grammatical) SyHabus 

The most conınıon syHabus type was stnıctmal syHabus in which its input is 

selecteel and gradeel according to gramınatical notions of siınplicity and complexity. 

Hutchinson anel V\1aters ( 1987: 26) mention that, "the structural syHabus provieles the 

leaıner with a systematic elescıiption of the generative core of the language". 

Language consists of a finite set of rules which can be combineel in vaıious ways to 

make meaııing. Theserules can be leaıneel one by one, each item being mastereel on 

i ts own before being incorporated into the leaıner 's pre-existing stock of knowledge 

(Nunan 1988:29). 

Additively, once leaıners have inteınalizeel tlıe foınıal aspects of a given piece 

of language, they \Vill automatically be able to use it in conınnınication outside the 

classroom (Nunan 1988:29-30). 

In the structural syHabus both lessons aııel ınateıials aı·e teacher-centered aııd 

the teacher is the knower. 
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Teaching ınethods associated with the stnıctural syHabus are based on the 

concept of language acquisition as habit foımation so repetitions and manipulations 

hmre a great role. 

The criticisın about the structural syHabus is that the structural language 

descıiptions entails large areas of language use but it fails to provide the learner \Vitlı 

an mıderstancling of the conıımuıicative use of the stnıctures. The structmal syHabus 

eloes not represent the nature of the complex language so the focus is on only one 

aspect of language, that is fomıal granıınar. 

Als o Nluıaıı ( 1988:31) ıııentions that matters are complicateel anellanguage 

fulfills a variety of commuııicative fuııctions, but there is no one-to-one relationship 

bet\veen form anel fmıction. A single grammatical form may seınantically anel 

fuııctionally be quite complex. A single fomı caııııot realize more thaıı one function. 

but a gi.ven ftmctioıı can be realized by more than one fonn. 

Situational SyHabus 

After it was proved that the laııguage acquired \Vith a syllabus was not 

aclequate for situationalneecls, the sinmtional syllabus replaced the stıuctlıral syHabus 

by taking sinıational needs as the staı1ing point. 

S ince laııguage is al ways use d in a social coııtext, in this type of syHabus the 

sitlıations in wlıich the leaı1ıer needs the laııgmge aı·e preclictecl anel the language that 

is necessary in those sitlıations is taught. It inclucles only \vhat is relevaııt to the 

leamer and it is learner-centrecl rather thaıı subject-centrecl. Units in the syHabus h..·we 

sitnational labels, like "At the post office", "Asking the \vay'' and so on, insteacl of 

granmıatical labels. 

The contents of the syllabus consist of language sitlıations aııcl the elescriptian 

of the linguistic content of eaclı of these situations. 

However there is criticiznı about the sinıational svllabus, that is the sitlıations . ~ 

in wlıiclı certain intentions are regulaı·ly expressed. certain linguistic transactions 
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regularly canied out do not mean that it is typical of the language use. In \Vilkins 

words (1976: 17) "there are probably no sitnations where \Ve typically express· 

possibility, probability, certainty, doubt or conviction and yet the need to do is 

demonstrated by the frequency with wlıiclı they are expresseel in our speeclı." 

The sitnational syHabus can only be useful in ceıiain circtınıstances, therefore 

if the situational syHabus is used for any leamer \Vhose needs could not be identified 

in sitı.mtional teıms, it can be a failure to provide him significant language needs. 

Functional-N otion al S y llabus 

Dırring the 1970 s functional and sitnational aspects of language use \V ere 

systematically incorpotated into the language syllabus. This becanıe known as 

ftınctional-notional syHabus design. 

This type of syllabus takes the desired communicative capacity as the staıiing­

point. \Vilkins, oıiginator of the functional national syllabus. descıibes the process 

of designing such a syHabus as follows: 

Instead of asking hmv speakers of the language express 

themsel ve s or \V hen and ı.vhere they use the language, we ask 

-..vhat it is they cornmunicate through language. We are tlıen 

able to organize language teaclıing in terrus of the content 

rather than the form of the language (1 976:1 8). 

Again Wilkins (1 976: 19) mentions 

.. . the process of deciding \V hat to teach is basecl on 

consideration of wlıat the leanıers should most usefully be able 

to communicate in the foreign language. W1ıen this is 

establislıecl. \Ve can decicle \vhat are the most appropriate forrus 

for each type of communication. 
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He (1976) provides the following three categories oflanguage use: 

a. semantico-grammatical categories 

b. categoıies ofmodal meaning 

c. categoıies of coımnuıricative function 

The senıantico-granımatical categoıies express time, quantity, space, and 

case. The categories of nıoelal meaning express attitueles of the speaker such as 

evaluation. suasion anel moocl. The categoıies of communicative function cover the 

social purposes of an utterance \vhich are provicled with six general types as: 

a. juclgenıeııt anel evaination (approviııg, forgiviııg, ete;) 

b. suasi on (persuacling, comnıancling, ete.) 

c. argument (agreeing. denying. ete.) 

cl. rational inquiry anel exposition (iııfeniııg, compaıiııg, ete.) 

e. personal emotions (enjoyment, soıTO\V, ete.) 

f. emotional relations (greeting, gratituele, ete.) 

Finocclıiaro aııcl Brunıfit list the follm-ving benefits of adapting a functional­

notional syllabus: 

ı. 

3. 

It sets realistic learning tasks. 

It provicles for the teaclıing of everyclay, real world language. 

It leaels us to emplıasize receptive (listening/reacling) activities before nıslıing 

leanıers into prematme perfoımance. 

4. It recognises that the speaker must have a real pmpose for speaking, aııd 

sometlıing to talk about. 

5. Communication will be intrinsically moti varing because it expresses basic 

commuııicative functions. 

6. It enables teaclıers to exploit souııcl psycholinguistic. sociolinguistic, 

linguistic anel eclucational pıinciples. 

7. It caıı clevelop natmally from existing te adıing methodology. 
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8. It enables a spiral cuniculum to be used which reintroduces granımatical, 

topical mıd cultmal mateıial. 

9. It allO\vs for the development of flexible, modular couı-ses. 

10. It provides for the wiclespreacl pronıotion of foreign language couı-ses. 

(Finocchiaro anel Bıinıfit, 1983: 17) 

On the other han d. it has been criticizecl that the selection anel grading of iten1S 

provieleel by \Vilkins, beconıe much nıore comlex. They fail to proviele an aclequate 

model of language ftmctions mıel they are basecl on subjective clecisions on the paıt of 

the clesigner. 

Nunaıı (1988:37) points out that designers also neecl to look beyond linguistic 

nations of simplicity aııd difficulty when it comes to grading items. The grading of 

fmıctional items aı·e very difficult for exaınple 'apologizing' is either simpler or more 

clifficult thmı anather item such as 'requesting '. 

Skills-Based SyHabus 

The skills-based syHabus is orgaııized aroıınd skills, such as listening for 

gist, listening for specific iııforınation anel the aim of this syHabus is to provicle 

opportıınities for leaı1ıers to employ aııd evaluate the skills aııd strategies consiclerecl 

necessaı-y in the target situation. 

Hutchinson and \Vaters (1987:69) mention that the skills-based syHabus is 

founcl on t\VO funclemental principles, one is theoretical that any lmıguge behaviour 

aı·e certain skills aııd strategies, \Vhich the leaıner uses in oı·der to procluce or 

comprehencl discomse, and the other is pragnıatic, 'vhich deri ves from a clistinction 

between goal-orienteel comses aııcl process-oıiented comses. 

Caııcllin et al (citecl in :rvic Donough 1984:62) point out skills set out on three 

levels; nıocle, which is cancemeel with the study situation such as lectme, seminaı·, 

pıivate study; skills, which are macro-skills like reading comprehension, listening 
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comprehension; and sub-skills, \vhich are micro-skills such as extensive reading, 

skinuning and so on. 

The skills-hased syHabus both establishes criteria for the arelering and 

adaptation of texts and also selects them. 

On the other lıand Hutchinson and vv.,.aters (1987:70) eriticize that the skills­

hased syllabus approaches the leamer as a user of langmge rather than as a learner of 

language. The processes it is cancemeel with are the processes of language use not of 

the language leaming. 

Topic SyHabus 

The topic syllabusis organizecl arotmd tlıemes or topics such as health, food, 

clotlıing. It allows for a wicle range of language and activities. For exaınple \vitlıin 

the topic of health, studeııts can talk about the body, illnesses, danger to health, ete. 

The topic syHabus becomes popular especially for ESP comses. Because 

''tlıis will produce a special range of lexis relating to the specialization in question anel 

also a special emphasis on certain paıticularly useful structı.u·al iteıns" (Hubbarcl et al 

1983:248). 

Since the topic syHabus is suitable for vocabulary material, it may be more 

useful for advaı1ced level stuclents. It is clifficult to sustain a topic over a length of 

time with linıited language. 

The problem with topic syHabus as Harmer (1991: 27) mentions that it 

demancls the stuclents' continuing iııterest in the topic. But if the syHabus is 

orgaııizecl attractively both for stı.ıclents anel teachers, it can aclıieve its pmpose since 

the language is not taught for its own sake but for use in the service of interesting 

subjects. 



21 

Task-Based SyHabus 

The task-based syHabus organized around activities and content, and 

instructional processes are selected with reference to the comımınicative tasks \Vhich 

leamers \\ill use outside the classroom. 

In Long and Crookes' view (1992:29) task based syHabus is affected from 

· analytic approach to syHabus design. Long defines task as "a piece of work 

unclertaken for oneself or for others, freely or for so me rewarcl .... In other worcls, 

by "task" is meant the hunclerecl anel one things people do in everyday life" (Long 

anel Crookes 1992:44). Examples of tasks inclucle taking a clıiving test, filling out a 

fonu, making an airline reservation. Eventhough most early ESP progranı designers 

\vere working within a notional-functional franıework, this syllabus type has been 

offerecl for ESP programs (for example Swales 1990, Yalclen 1987). 

Nunan (1991:279) gives the characteıistics of the task-hased syHabus as 

fo11ows: 

1. An emplıasis on leanıing to communicate through interaction in the target 

.., .... 
language. 

The introduction of anthentic texts into the leaming situation . 

The provision of opportuııities for leamers to focus, not only on language, 

but also on the leanıing process itself. 

4. An enhancement of the leanıers' own personal experiences as İnıportant 

contıibuting elements to classroom leanıing. 

5. An atteınpt to link classroom language leanıing witlı language activation 

outside the classrooın. 

According to Shavelson and Stem (cited in Nmıan, 1988:47) when planning 

instructional tasks. teachers should consicler: 
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1 . the subject matter to be taught 

2. materials, i.e. those things the learner will observe/manipuJate 

3. the activities the teacher and leamers vvill be cany·ing out 

4. the goals for the task 

5. the abilities, needs mıd interests of the students 

6. the social anel cultmal context of instruction. 

Long (citecl in Nunmı 1988:47) offers the follmving proceclure for developing 

a task-haseel syllabus: 

ı. 

3. 

4. 

Concluct a needs mıalysis to obtain mı inventory of tm·get tasks. 

Classify the target tasks into task types. 

From the task types. clerive pedagogical tasks. 

Select mıcl sequence the pedagogical.tasks to fomı a task syllabus. 

Baıtu (1992:53-56) mentions that in the task-hased syHabus focus is on 

meaning rather than form. It is the duty of the teaeber to manage the lem·ning 

environment, although he/she can not actually mınıage the learııing itself. The teacher 

is the facilitator or hel per, so this type of teaching exerts the highest demand on the 

pmt of the teachers. 

Similarly Prabhu (citeel in Johnson 1982: 136) elerives to important 

consequences from this type of syllabus. The first involves the abalition of any kind 

of linguistic syllabus. He argues it we let student mıd teacher say what they neecl mıcl 

wmıt to say in the peıfonnance of a commmıicative task, then their lmıguage will not 

follow mıy semantic or structmal syllabus. The second consequence is that pıiınary 

attention would be focuseel on "form" rather than "memıing". In the task-haseel 

syllabus through activities the stuclent will extencl lıis repertoire; he \vill acquire 

language not previously known. 

However, the task-hased syHabus is not without problems of i ts own. One 

problem for the task haseel syllabus clesigner is that a vmiety of factors will interact to 
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detennine task difficulty. Since items are presented to learııers according to their 

degree of difficulty. Aııother problem is finiteness of task and task t:ypes. \\'bere one 

task ends and the next begins or the relationship between one level and another can 

cause difficulty. The topic and situation for their vagueness can overlap. For example 

doing the shopping can involve others like choosing purchases, paying for purchases 

and so on. 

Content-Based SyHabus 

The content-based syHabus was cleıived from a well-clefined subject area and 

has been \videly applied in courses anel matetials for ESP such as mechanical 

engineering, medicine. ete. Stuclents who alreacly have a backgrouncl in a context 

area and ·who have already developed English profıciency can neecl such a syllabus in 

which they use English to solve prablems and clevelop concepts and skills relatecl 

with their subjects. In the content-based syHabus language learning and subject­

matter leaıning are not seperate and unrelated operations. 

rvfohan (1986:36-7) develops a frame\vork for orgaıüzing knowledge anel 

leaı1ring activities wlıich consists of specific, practical aspects and general theoretical 

aspects: 

A) Specifıc practical aspects 

(Particular exanıples. specific cases within the topic) 

1. Description : ·who, \Vhat. where? What persons, ınaterials, 

equipınent, items, settings? 

2. Sequence: '\Vhat happens? \Vhat happens next? \Vhat is the pilot? 

\Vhat aı·e the processes, procedmes, or routines? 

3. Choice: \Vhat are the choices, conflicts, alternatives, dilemmas. 

clecisions? 
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B) General theoretical aspects 

tools. 

(\\1ıat are the general concepts, principles, and values in the topic mateıial ?) 

1. Classification: \Vhat concepts apply? How are they related to each other? 

2. Pıinciples: \\lıat principles are there? (cause-effect, means-end, methods 

and techniques, rules, nonns, strategies?) 

3. Evaluation: \Vnat values and standards are appropriate? \Vlıat counts as 

good or bad? 

This fraıne'\vork is usedin the classroom through activities and educational 

However this syHabus has had its difficulties. The stuclent can be fnıstrated 

because he has extep.sive knowledge in the content domain. 
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CHAPTER III 

THE l\IETHOD 

3. 1. Reseaı·ch Design 

The pmpose of this study is to analyse the linguistic needs of the students in 

tem1s of Aviation English. The reseaı·ch usedin this studyisa comparative survey 

model. The questionnaires w ere gi v en to the stuclents anel to the subject specialist 

leeturers in orcler to aıuılyze the laı1guage needs of the students. The questionnaires 

aı·e different from each other, however sixteen mutual questions exist in both of the 

questionnaines. 

3. 2. Selection of Subjects 

The study \vas caıTied out \Vİth seventy-eight (78) students who were 

attending their first year after preparatory class anel fourty (40) subject specialist 

leeturers in the Civil Anation School of Anadolu University. The Civil Aviation 

School staıted its four yeaı· education prograrn in the 1992-1993 acadeı:nic yeaı·. After 

preparatory class the students starteel to attencl their first year in the school in the 

1993-1994 acaclemic yeaı·. Thus the study was canied out with those first year 

students, since tl1ere were not second. third anel fomth year stucleııts. The students 
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\Vere behveen 17 anel 25 years old anel they were nearly all males. A majority of thenı 

stucliecl English in high school, during six or seven years. The distribution of 

stuclents according to the clepartınents is as in the following: 

Department 

Aircraft Pmveıplant anel Franıe :Maintenance 

Aircraft Electıics anel Electronics tv'faintenance 

Civil Air Transportation Business Aclministration 

Pilot Training 

Air Trafic Contı·ol 

Nıunber of The Students 

21 
.., .... ... ::ı 

13 

13 

8 

The clistıibution of subject specialist lectmers according to the clepartınents is 

as in the follmving: 

Depaıtment 

Aircraft Poweıplant aııel Franıe ~Jaintenaııce 

Aircraft Electıics aııcl Electronics Maintenaııce 

Civil Air Traıısportation Business Aclıninistration 

Pilot Training 

Air Trafic Control 

Nmnber of The Subject 

Spealist Instıuctors 

7 

10 

s 
8 

10 

Although Aircraft Po\veıplaııt 1v1aintenaııce aııcl Aircraft Fraıne 1vfaintenaııce 

elepaı"tments are seperate elepartnıents, in this study they were combineel anel 

considereel as one, since the studeııts of tlıese two depaıtıneııts take their comses 

togetlıer. 

3. 3. Data Calleetion 

Data for the study \Vas gatherecl through the questionnaires. The 

questioıınaires \Vere giveıı to both stuelents aııel subject specialist leeturers because, 

the leamers' percei vecl needs anel vvaııts aııd subject specialists' views about the 
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learners' needs in teınıs of leanıing English are both undeniably İnıportant As 

Wiriyachitra (1986: 123) states, the subject specialist instructor is a very İnıportant 

resource person during all phases of the course development. The design of the 

syHabus from the needs profile, with the help of the subject specialist, makes the 

language program more nıeaııingful anel useful to the leanıers. 

On the other haııd leaıners' perceived needs anel \Vants aı·e also iınpoıtaııt in 

aııalysiııg linguistic needs of the learners. Because they may be in coııflict with the 

subject specialists. Thus both leaı1ıers · aııd subject specialists' views must be taken 

in to consicleration ( e.g. Aclaıns-Snıith 1986, \Viıiyaclıitra 1986, Hutchinsoıı and 

Waters 1987, Mountf ord 1988, Haımer 1991 ). 

The questioıınaires contain three types of questions: 

1. Closed type questions- selecting only one appropriate ans\ver from the given 

choices. 

2. Ranking type questions - listing clifferent clıoices by ranking in order of 

inıportaııce, diffıculty, necessity or frequency. 

3. Open- eneleel type questions- getting free aııswers from respoııdents wlıich 

show their opiııions, feelings anel expectations. 

The questions in the questioıınaires \Vere prepaı·ed in the way that their results 

could be used to detenııine about English language needs, difficulties and 

defıcieııcies of the stuclents. 

The questionnaires consists of three paıts In the first paıt, 'personal 

information' about the applicants was gatherecl such as age, sex. eclucational 

backgromıd, career, ete. However \Vlıile analysing data, personal iııfonnation about 

the leeturers wasn 't taken into consideration since it \Vasn 't usedin the evaination of 

student 's linguistic needs. 

The second paı1 contains 'general infannation' wlıich gives infoımation about 

the preseııt situation of the courses offered in the Ci vii A viation School, the students' 
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English language level, the students' and the leeturers' views about English related to 

the specific subjects. 

The third part consists of 'language skills' whiclı are titled under reading 

skill, \Vıiting skills, listening skills, note taking and speaking skills. 

3. 4. Data Analysis 

In order to achieve the goal of this study the results of the analysis \vere 

expresseel in percentage system. Botlı for doseel anel ranking type questions the 

responses of eadı stuclents and leeturers were talliecl and the percentages of each 

questions were calculatecl for every department seperately. Then the percentages of 

ranking type questions \vere shmvn in separate tables and both the percentages of 

ranking type anel doseel type questions were interpretecl in the analysis of results 

chapter. Finally the results were cliscussecl after every clepartments 'data analysis and 

an overall evaination was done by comparing the students ' and the lectmers ' data 

analysis results. 

In ranking type questions, the responclents were required to put the items in 

oı·der from most to least impoıtant, clifficult, necessary or frequent by staıting with 

mınıher "1" and on. In ranking type questions the mınıher of iteıns to be listeel caıı be 

fom, five or six, therefoı·e number ''1 ,. was consiclered as the staıting munber to rank 

the items in orcler to avoicl any confusioıı while ans\veıing the questions. 

Since the open-enclecl type questions in the leeturers' questionnaire \Vere not 

aııswerecl by any lecturers, it was not taken iııto consicleration in the aııalysis by the 

researcber. 

On the other hancl some munbers aııclletters were usecl to iııdicate aııd clarify 

the tables. The letter "a" was used in the tables in orcler to indicate students 's data 

analysis, while the lerter "b" was usedin the tables in orcler to inclicate the lectmers' 

data arı.:'1lysis. 
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For different departnıents, different letters \vere usedin order to nıake the 

tables clear. The letter 'A' symbolizes the department of Aircraft Powerplant and 

Frame "Maitenance. The letter 'B' symbolizes the department of Aircraft Electıics and 

Electronics Maintenance. The letter 'C' symbolizes the department of Civil Air 

Transportation and Business Admiııistration. The letter 'D' synıbolizes the 

department of Pilot Training. The letter 'E' synıbolizes the departnıent of Air Traffic 

Control. 
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CHA.PTER IV 

ANALYSIS OF QUESTIOl\TNAIRE RESULTS 

The general purpose of this study is to fincl out the students' linguistic needs 

in teınıs of Aviation English courses within each department in the Civil Aviation 

School of Anadolu University. 

To aclıieve this goal, questionnaires \vere given to the students and to the 

subject specialist lectmers of each department in the Civil Aviatioıı School. The 

results of the analysis were presented in percentage. For each depaı1meııt, firstly the 

analysis of studeııts' questionnaire results w ere interpreted and the comments on 

students' data aııalysis vvere given. Seconcliy the analysis oflecturers' questionnaire 

results \V ere interpretecl aııd comments on leeturers · data analysis w ere given. Then 

an overall evaination \vas done by compaıing the results of students' aııd leeturers' 

data aııalysis. Finally the tables of studen.ts · and leeturers' data analysis w ere gi ve n. 
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4. 1. DEPARTl\JENT OF AIRCRAFTPOWERPLANT AND FRAl\IE 

lVIAINTENAN CE 

4. ı. ı. THE ANALYSIS OF STUDENTS' QUESTIONNAIRE 

RESULTS 

A) Personal Information Part. 

The questionnaire has been answered by 21 students in the department of 

Aircraft Poweıplant anel Frame 1\Jaintanance. 95 % of students are ınale anel 5 % are 

female. 19 % are between 17-20 anel 81 % are between 21-25 ·vears old. 52 % 
~ 

finishecl lıigh school, 33 % fiııished techııical lıigh school and 14 % finishecl 

Anadolu High School. 95 % have statecl that they stuclied English anel 5 % have 

statecl that they stucliecl Gemıan as their foreign language in lıigh school. 

B) General Information Part 

Out of 21 shıclents, 19.05 % have stated that general English is ınore 

İnıportant for them to be successful intheir classes; 9.53 % have statecl that Aviatioıı 

English is more İnıportant and 71.43 %have statecl that both General and Aviation 

English are equally İnıportant 

90.48 %have stated that to kııow Aviation English is necessary but 9.52 % 

do not agree. 19.05 % beliere that the number of homs of Aviation English Courses 

-3 h om per week- is enough. vVhereas 79.19 % believe that it is not. 4. 76 % do not 

have any comment. 

On the other hand, all the shıdents agree that they \Vill use English in the 

futme intheir job. 57.14 % expect to be using English with colleagues and 42.86 % 

expect to be using English with foreigners. 



14.29 % have stated that they need English to talk to colleagues and 

foreigners, 9.52 %to write reports and business letters in theirjob, 47.62 %to read 

different somces in English related to their job and finally 28.57 % have stated all the 

above as the reasons ·why English is necessary in their caı·eer. 

As it is seenin table lAa, reading skill is accepted as the best one they have 

got by 33.33 % of the students. The sanıe skill is accepted as second in the raııking 

with 38.10 %. On the other haııd, speaking seeıns to be the second skill they are 

good at '\vith 28.57 % in the first raııking and 28.57 % in the second raııking. The 

third one is \vıiting skill in the raııking '1-vith 38.10 %. 

\\lıen table 2Aa is studied, it is seen that 38.1 O % of the students believe that 

they have difficulty in tınclerstanding and paı1icipating spoken language most in 

class. The saıne activity is admitted secondmost clifficult one in the raııking by 38.10 

% of the stuclents. The percentage of the stuclents who put the saıne acti vity in the 

third ranking is 19.05 %, anel in the fomth ranking is 9.52 %. Reading aııcl 

undestanding the content of the materials in their field aııd using tınknown 

tenninology are acceptecl third most clifficult activities in the ranking with the 

percentages of 33.33 aııd 33.33. 

C) Language Skills P;:ırt 

It is seen that reading and speakiııg skills aı·e accepted as the most impoıiaııt 

skills with the same percentages (47.62 %) by the stuclents. Reading skill is also 

accepted as the second most importaııt one with 33.33 % while speaking skill's 

percentage is 23.81 in the second raııking. On the other hand, the tlıird impoı1ant 

skill is listeııing '\Vith 47.62 %(see table 3Aa). 
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Reading Skills 

As can be seen in table 4Aa, 52.38 % have stated that reading books about 

aviation in general is the most iınportant reaclin~. kill Reading books about their 

specific field is the second most important one ·with 38.1 O % anel reading joumals. 

handouts. notes. ete in their specific field is the third most important one with 33.33 

%. Reading books in English is in the fomih areler \vith 57.15 %. 

On the other hancl. 38.10 % tlıink that they are able to read quickly anel 

efficiently enouglı intheir field, however 61.90% are not (closed type question 16). 

61.90 % of the students have stated that they can guess the meaııings of 

uııknov;•n worcls from the context wlıile 38.10% caıı not. 38.46% "often··. 53.85 % 

''sometimes" anel 7.69 % ''selclom" guess (closed type questions 17-18). 4.76 % 

have stated that they "ahvays'\ıse a dictionary for mıkno>vn >vorcls. 47.62 % ''often" 

aııd 47.62 % '·sometimes'' use a clictionary (closed type question 19). 

52.38 % think difficult sentence structure cause clifficulty most wlıile reading, 

42.86 % tlıink unkno>vn vocabulary is the second most difficult item aııcl 71.43 % 

tlıink the content of reading mateıials is the least clifficult one (see table SAa). 

As can be seen in table 6Aa, the most appropıiate reacling mateıial clıosen b,y 

the students is textbooks in tlıeir subject area with the percentage of 33.33. \Vlıile 

28.57 % put the sanıe item second in the ranking. 28.57 % fincl anthentic mateıials 

second most appropriate ones. The third most appropriate one is the texts from, 

clifferent English coursebooks with 33.33 %. 

\Vriting Skills 

38.10 % of the students have stated that \vıiting lab reports is the most 

iıııportant writing skill in the ir future carter. On the other lıancL 33.33 % think 

wıiting notes is the most iınpoı1ant one. Taking notes comes second in the ranking 

;vitlı 38.10 %. The least impoı1ant wıiting skill is writing Jetters with 33.33 %(see 

table 7Aa). 
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3J.33 % have stated that they are able to ·write correctly and efficiently while 

66.67% are not (ı:;~ee closed type question 23). 47.61 % believe selecting appropriate 

vocabulary items and expressions is the most difficult skill in writing. Fomıulating 

the introduction and conclusion paragraphs coınes second in the ranking vvith 28.57 

%, and organizing the composition third in the ranking with 38.10 %. The least 

iınportant item was wıiting in English fluently '~>vith 33.33 % (see table 8Aa). 

Listening Skills 

.:.1-7.62 % of the students have stated that unclerstancling conversations about 

aviation is the most necessary listening skill for them. 47.62 % think unclerstancling 

lectuı·es and taking notes is the second most necessary anel 42.86 % think 

understancling recordecl mateıials anel videotexts about ariatioı1 is the third most 

necessaıy skills (see table 9Aa). 

\\Inen table lOAa is stucliecl, it is seen that 38.10 % think mıderstanding 

English usecl by cliffereııt ııative speakers is the most clifficult item while listeııing. 

38.1 O % tlıink mıderstaı1cling specific vocabulaı-y items is the second most clifficult 

ancl38.10% tlıiıık ımclerstanding complex grammatical structures is the least clifficult 

one. 

In ternıs of listeııing 4.76 % of the students ııeecl repetition of the spoken 

language al\vays, 23.81 % need "often", 61.91 % neecl "sometiınes" and 9.52 % 

neecl "never"(closed type question 27). 

Note Taking 

As it is seen in table llAa, 47.62 % of the students take notes in class 

discussions most frequently. 66.67 % put taking notes in leettıres second in the 

ranking . Taking ııotes in senıinars anel in class cliscussions are put third in the 

ranking \Vith the percentages of 42.86 anel 42.86. Aclclitionally 33.33 % of the 
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students take notes in Turkish, 14.29 % take notesin English and 52.38 % take 

notes in both languages ( doseel type question 29). 

In temıs of note taking, 42.86 % of the students believe trying to wıite clO\vn 

everytlıing they hearcl is the most difficult item and 33.33% believe it is the second 

most difficult item. The same item is thought third and fouı1h most clifficult ones 

\Vİth the percentages of 19.05 ancl4.76. Stuclents have stated that fincling appropriate 

abbreviatioııs anel recogniziııg the important tlıings w hile noting them ckı\vn are the 

second most difficult items with the percentages of 38.1 O and 28.57 (see tab le 

12Aa). 

Speaking Skills 

As can be seen in table 13Aa, 47.62 % of the students have stated that 

speaking to native and foreign colleagues is the most important speaking skill for 

them in their field. 52.38 % think pronouncing worcls conectly is the second most 

iınportant skill ancl42.86 % think orgaııizing anel presenting oral reports is the least 

iınportant one. 

It is also seen that 28.58 % tlıink choosing and remembering the right \Vord 

\Vhile speaking is the most clifficult skill for tlıeın. Expressing theınselves fluently 

comes second in the ranking \Vİth 28.58 %. The third most difficult skill is 

presenting oral repoı1s \Vİth 38.09 %. The fourtlı and fifth most difficult skills are 

asking anel answering questions \Vİth the percentages of 23.80 and 28.57 

respectively (see table 14Aa). 

47.62 % think talking to foreign people is the most İnıportant activity to 

iınprove tlıeir speaking skill anel it is cl1osen as third in the ranking by 28.57 % of the 

students. The second most İnıportant item is making oral discussioııs in class witlı 

33.33 % (see table 15Aa). 
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4.1. 2. COlVIl\fENTS ON STUDE:NTS' DATA ANALYSIS 

According to the analysis of the students' questionııaire results, it is obvious 

that all the students in the department of aircraft pmverplant and frame maintenance 

believe that English is necessary in aviatioıı and they will use it for tlıeir career. A 

majority of the students believe the necessity and impoı1ance of both general and 

ariatioıı English and especially Aviation English. On accoıınt of this, a high 

percentage of the snıdeuts tlıink that the munber of hours of Aviatioıı English comses 

per \Veek is not enough. 

The students expect to use English with colleagues and foreigners in their 

futme career. Furtheımore. most of the students think that they need English for 

their career to read clifferent sources in English relatecl to their specific field. The 

snıclents believe that they ru·e more proficient in reading skills rather than other skills 

anel the acti vity of unclerstanding and pru1icipating the spoken lruıguage in class is 

accepted as the most difficult activity by most of the students (see tables 1Aa-2Aa). 

\\1ıen queirecl about \Vhich language skill \Vİll be the most important for their 

future career, the stuclents do not agree on any definite skill (see table 3Aa). 

According to the results, botlı reading anel speaking skills are equally iınportant. 

In tenns of reading skills most of the students tlıink that they are not able to 

reael quickly anel efficiently enough ınostly due to the lack of granınıatical knowledge 

(see table SAa). However there is a conflict in this point. since in table lAa most of 

them state that they are better in reading skills. Tlıerefore the rruıking of language 

skills wlıich they are proficient in may not be reliable, since there is not an agreement 

between the students' ans\vers. 

Most of the students tlıink, that they have difficulty in guessing the meanings 

of unknown worcls from the cantext wlıile reading. Depeneling on this fact, the 

stuclents have ahabit of using clictionary since most of the stuclents have stated that 

they use elictionary frequently. 
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According to the results shm:vn in table 4Aa, the students believe that in their 

department the most İnıportant reading activity is reading general aviation books. 

This slıows that the students want to be knowledgable about every field of aviation in 

order to be successful intheir own field. Additively, it is seen that the stuclents can 

read more easily when the reading materials are related to their subject area (see table 

6Aa). 

In tenns of writing skills, as can be observed from the table 7Aa. the students 

do not agree on the most impoı1ant \VIiting activity for their futme occupation. From 

their point of view botlı vvıiting Iab repoı1s and wıiting notes are important. On the 

other lıand, most of the students are not proficient in wıiting conectly anel efficiently. 

They state tlıat the reasoıı for this is their lack of vocabulary knowledge. Additively, 

they think that they are also not good enough at foımulating the paragraphs and 

organizing the composition (see table 8Aa). 

Although complex grammatical structures cause difficulty to the students 

while reading. in terms of listening. most of the stuclents do not have such a 

difficulty, since in spoken language there are some other factors which makes 

unclerstancling easfer, like, gestures, ınimics. Howerer the problem is the different 

usages of English by ııative speakers like dialect, style, speed (see table lOAa). 

Additionally, it is observed that (see table 9Aa) most of the stuclents thiıık 

understanding conversations on aviation is the most necessary skill for them. 

The necessity of repetition shows the degree of mıdestanding ·while listening. 

it is seen that most of the students' understanding is high. Because most of them 

have stated that they sometimes neecl repetition. However there is a coııflict in this 

point, since they have stated in question ll that they are not proficient eııough in 

listening ski.lls. 

In terms of note taking, it is observed that the stucleııts take notes mostly in 

class cliscussions and lectuı·es and they take notes in both Turkish and English. :Most 

of the students have clifficulty in t:rying to write clm.vn eve:rything they hear (see 

tables 11Aa-12Aa). 
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As.in reading anel \vriting, in speaking too, the students have clifficulty in 

temıs of vocabulary (see table 14Aa). Due to this reason they cannot speak fluently. 

On -the 0ciıer han d, most of the students agree on the İnıportance of speaking to native 

and foreign colleagues intheir futme occupatioıı. Thus. for most of theın talking to 

foreign people can be a good activity to improve their speaking skills (see tables 

13Aa-15Aa). 

4. 1.3. THE ANAL YSIS OF LECTURERS' QlJESTIONNAIRE 

RESULTS 

A) General Information Part 

Out of 7 lecturers. 71.43 % give lıanclouts but 28.57 % do not. 20 % of the 

lectmers. who give handouts, have stated that their handouts are wıitten in English 

and80% have statecl that they are in Turkish (closed type questions 7-8). 

Siınilarly 71.43 % of the leeturers use coursebook and 28.57 % do not. 40 % 

of the leeturers \vlıo use course books, have stated that their comse books ;:u·e in 

English, 20 %have stated that they are in Turkish aııcl40 %have stated that they use 

comse books wıitten in both English anel Turkish ( doseel type questions 9-1 0). 

71.43 % of the leeturers give their lectures in Turkish and 28.57 % give theın 

in both English and Turkish ( doseel type question ll). As can be seenin table 1Ab, 

in orcler to make the lecture more understandable, all the leeturers who gi ve lectures 

in English summaıize the lectme in Turkish. In order of frequency, giving the 

mıknmvn worcls before the lecture anel repeating the lecture with simpler sentence 

structures come second in the ranking \"17İth the percentages of SO and50. 

85.71 % of the lectmers find shıelents goocl at reading in temıs of language 

skills. \Vıiting is accepted as second in the ranking \Vith 57.14% and speaking is 

accepted as third in the ranking \Vith 57.14% (see table 2Ab). 
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71.43 % of the leeturers think students have probleıns in reading and 

unclerstaııding the content of matetials in their field. 57.14 % aclnıit that usiııg 

graınnıatical structures is the second most probleınatic activity. The third most 

clifficult one in the ranking is using uııknown terminology with the percentage· of 

57.14 and the fourth one is mıderstancling spoken language anel paıticipating 

speeclıes dming class '"ith 42.85 % (see table 4Ap). 

As can be seenin table 3Ab. 57.14 % tlıink students need English mostly in 

reading aııd mıclerstaııding their textbooks. In the second oı·der 71.42 % thüık 

stuclents need English in listening to foreigners. Presenting oral reports is in the third 

aııcl fomtlı orders witlı the percentages of 57.14 aııd 71.42. 

14.29 % of the leeturers have stated that aviatioıı English is more beııeficial 

for the stuclents aııcl 87.71 % have s tateel that both general aııd aviatioıı English are 

eqrL:'llly beneficial ( doseel type question 16). 

All the leeturers have stated that specific lessons to teaclı the language atıd 

tenılİnology related to the subject aı·ea aı·e necessmy. 42.86 % tlıink that such kinci of 

lessons should be given by subject specialists aııd 57.14 % think they should be 

given by botlı subject specialists and English teaclıing staff 14.29 % of the leeturers 

believe that tne number of hours of Aviatioıı English Comses -3 hours per week- is 

enough aııcl87.71 % believe it is not ( doseel type questions 17-18-19). 

B) Language Skills Part 

All the leeturers agree that reading skills are the most impoıtant skills in their 

field. The next most impoıtant skill is speaking with 42.86 %. The tlıircl most 

iınpoıtaııt skill raııkecl by the leeturers is listeııing with 71.43 % aııd the least 

iınpoıtaııt one is \Vıiting \\·ith 71.43 %(see table 5Ab). 
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Reading Skills 

57.14 % of the leeturers have stated that reading books about stuclents' 

specific field is the most İnıportant reading activity. Reading books about aviation in 

general anel reading joumals. hanclouts, no tes, ete. in stuclents · specific field com e 

second with the percentages of 42.86 anel 42.86. Reading books about aviatioıı in 

general is accepted as the third most impoıtant activity witlı 57.14% (see table 6Ab). 

On the other hancl14.29 % tlıink the stuclents are not able to read quickly and 

efficiently enough in their field. but 85.71 % do not believe that (closecl type 

question 22). 

71.43 % of the leeturers have s tateel that reading is necessary in aviatioıı 

mostly for specific infonnation. 42.86 % think reading for general infoımation is the 

secondmost important reason. 71.43 % think reading for \Vriting reports is the third 

impoı1ant reason in the ranking (see table 7Ab ). 

As can be seen in table 8Ab, 57.14 % believe the most difficult item for 

st1ıclents w hile reading is the content of mateıials. The secondmost clifficult one in 

the ranking is clifficult sentence structure \Vİth 71.43 %anel the least clifficult one is 

mıkno\vn vocabulary with 57.14 %. 

57.14% of the leeturers think the most necessary reading mateıial fonnci to be 

best in an Aviatioıı English course is textbooks in stuclents' specific field. 42.85% 

put texts relatecl to general subjects second in the ranking anel 57.14 % put authentic 

materials third in the ranking. The least necessary reading mateıial seen by 85.71 % 

of the leeturers is texts from clifferent English comsebooks (see table 9Ab ). 

\Vriting Skills 

.c-\s it is seenin table 10Ab, 71.42% of the lectmers think writing Iab reports 

is the most impoı1ant \vıiting skill. Taking notes comes second in the ranking \Vith 

71.43 %. 57.14% think \Vriting notesis the third most impoıtant \Vriting skill anel 

100% think writing lerters is the least iınportant one. 
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On the other hand. all the leeturers agree that the students are not able to \vrite 

correctly anel efficiently ( doseel type question 27). 57.13 % of the lectmers tlıink 

stuch~nts have difficulty in selecting appropriate vocabulary iteıns and expressions 

nıostly. 71.43% think making up grammatically coıTect senteııces is the second most 

difficult wıiting skill. 57.13 % think the third most clifficult one is wıiting in English 

fluently. Organizing the composition is the fourth most clifficult one Yvitlı 71.43 % 

anel fomnılating the introduction anel conclusion paragraphs is the least difficult 

writing skills \Vİth the percentage of 57.14 (see table ll Ab). 

Listening Skills 

57.14% of the lecturers. as can be seenin table 12Ab, have st~ıtecl that 

unclerstancling conversations on aviation is the most necessary listening skill. 57.14 

% tlıink unclerstancling recorded mateıials anel vicleotexts aboutdviation is the tlıircl 

necessaıy and 42.86 % tlıink understanding lectures aııd taking notes are the least 

necessaıy skills. 

42.86 % of the leeturers tlıink coınplex graımııatical stnıctmes aııd sinıilarly 

42.86 % of the leeturers think English used by different native speakers affects 

students' understaııding mostly in tenns of listening. Again 42.86% tlıink coınplex 

graınmatical structures is the second most iınportaııt item in the ranking. On the other 

lıancl specific vocabulary iteıns come second aııcl third in the ranking witlı the 

percentages of 42.86 an 42.86 (see table 13Ab). 

Note Taking 

In terms of no te taking, 85.71 % of the leeturers think snıclents neecl more 

training to leaı1ı lıow to take notes and 14.29 % tlıink they do not (closed type 

question 31). 
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Speaking Skills 

As can be seenin table 14Ab, 85.71 % of the leeturers think organizing anel 

presenting oral repoıts are the most impoıtant speaking skill for the students in their 

field. 57.14 % think speaking to native anel foreign colleagues is the second most 

iınpoıtant skill anel 57. 14 % tlıink pronouncing words coiTectly is the least İnıportant 

one. 

Giring oral presentations in the language Iab anel talking to foreign people are 

the most important acti vi es to iınprove the stuelents · s peaking skills vvitlı the 

percentages of 28.58 and 28.58. Providing opportuııity for oral cliscussions in class 

comes second in the ranking \Vİth 57.14% (see table 15Ab). 

4. ı. 4. COlVIlVffiNTS ON LECTFRERS~ DATA ANALYSIS 

According to the analysis of the lectmers' questionnaire results. it is dem·ly 

seen that a majoıity of the leeturers give hanelouts intheir courses wlıich are ınostly 

in Turkish anel most of thenı use comse books \Vlıich m·e wıitten in both English and 

Turkish. Adclitionally. a large mınıher of the leeturers give tlıeir lectures in 

Tmkish.Tlıe leeturers who give their lectmes in English suınmaıize the lecture in 

Turkish in orcler to ınake the lecture nıore understanclable (see table lAb) 

As caıı be observed in tables 2Ab aııd 4Ab most leeturers think that the 

students m·e ınore proficient in reading and yet have probleıns in reacling and 

understancling the content of ıııateıials in their field. As it is seeıı tlıere is a coııflict 

between tlıese two answers. 

On the other lıaııcl. most of the leeturers lıare stated that the studeııts need 

English mostly in reacling aııd understancling tlıeir textbooks (see table 3Ab) aııcl in 

oı·der to be successfuL both general anel aviation English are beneficial for the 

students. All the leeturers tlıink that specific lessons should be providecl to teach the 
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language anel tenninology relatecl to their subject area anel the English teaching staff 

and the subject specialists neecl to coorclinate their subject areas. They also think that 

three homs of A viation English courses per week is not enough. 

\\lıen the most impoıtant language skill in their field is investigatecl. it is 

obviously seen that all the leeturers agree on the impoıtance of reading skills most 

(see table 5Ab). For them reading is necessary in order to get specific infoımation 

(see table 7Ab). Tlms for most lecturers. as seenin table 6Ab. reading books about 

the stuclents · specific field becoınes the most impoıiant skill and they suggest to use 

reading mateıials tak en from the textbooks in stuclents · specific field in A riatioıı 

English Courses (see table 9Ab). 

A majoıity of the leeturers think that the stuclents are not able to reacl quickly 

anel efficiently enouglı, mostly because of the clifficulty of the content of reading 

mateıials (see table 8Ab). As it is obviously seen there isa conflict in the aıısı.vers of 

questions 13 ancl22. Since they have statecl that the students are proficient in reading 

(see table 2Ab). Thus it caıı be said that the ans\vers of those questions ınay not be 

reliable. 

In terms of \Vtiting skills. a high percentage of the lectıu·ers think that writing 

Iab repoıts is the most impoıtaııt \vıiting skill for the students (see table 1 O Ab). On 

the other hancL all the lectmers agree that the students aı·e not able to wıite conectlv 
~ . 

and efficientlv enough clue to the lack of vocabulaı-v mostlv. Because most of thenı ..... ...... ... .; 

believe that the students have difficulty in selecting appropıiate vocabulaıy· iteıns.and 

expressions (see tab le llAb ). 

From the the lecturers' point of view the most importaııt listening skill for 

their caı·eer is understanding conversations on aviatioıı in tenns of listening skills - -
(see table 12Ab). On the other haııd the leeturers do not have an obvious opinion 

about the effects on stuclents · understaııcling w hile listening (see table 13Ab ). 

In tenns of notetaking a majority of the leeturers think that it is necessary for 

the studeııts to have more training in orcler to learıı how to take ııotes. 
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In tenns of speaking skills, a majority of the leeturers agree on the iınportance 

of organizing and presenting oralreportsin their specific field (see table 14Ab). 

Howe\·er the leeturers do not have a definite idea about the activities to inıprove the 

students · speaking skills. From theiı· point of vie\v both giving oral presentations in 

the language Iab anel talking \Vith foreign people are important activities to improve 

the stuclents · s peaking skills (see table 15Ab ). 

4. ı. 5. OVERALL EVALUATIO~ 

W1ıen the students · and the lectmers · questioımaire results are compareel it is 

seen that there are soıne agreements and disagreeınents between thenı. 

A large mınıher of students anel the leeturers believe in the necessity and 

iınportance of botlı general and aviation English in order to be successful in the 

s tu elen ts· classes. They agree that the hours of A viatioıı English Comses are not 

enouglı . 

. As can be seenin tables lAa anel 2Ab, the stuclents anel the lectmers agree that 

the stuclents are more proficient in reading skills rather than other language skills. On 

the other hanel, \Vhile the leeturers thiı:ık that reading anclmıderstmıcling the content of 

materials intheir field is the most clifficult activity, the students thiı:ık that they have 

difficulty in mıclerstanding and paıticipating in spoken language (see tables 2Aa-

4Ab). 

The leeturers han:- stated that in aircraft powerplant anel fraıne maintenaııce 

depaı1ment reading skills are more impoıtant thaıı the other three skills (see table 

5Ab ). However the shıclents do not have a clear clecision between reading anel 

speaking skills (see table 3Aa). 

In tenns of reading skills, accorcling to the results sho\vn in tables 4Aa and 

6Ab, the most iınpoıtant reading activity changes from the students to the lecuu·ers. 

The suıclents think that reading books about general m·iation is the most impoıiaııt · 

one whereas the leeturers think that reading books about st1ıdents · specific field is 
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very İnıportant The lectmers anel the stuclents agree on the appropriateness of 

reading materials taken from the textbooks in stuclents · specific field in an A viation 

English course (see tables 6Aa, 9Ab). 

Both the stuclents anel the leeturers agree that the stuclents are not able to reacl 

relatecl specific field materials quickly and efficiently enough. Ho\vever. it is obvious 

there is a conflict bet\veen the students anel the lecturers, as can be seenin tables I Aa 

and 2Ab. because they have stated that the students are proficient in reading. 

Ho•vever they do not have an agreement about the diffıculties for the students 

in reading. The students beliere that they have problems in difficult sentence 

structmes w hile the leeturers think that they have clifficulty in the content of reading 

materials (see tables 5Aa. 8Ab ). 

In teıms of writing skills. wh.ile the lectmers believe the iınpoıtance of \vıiting 

lab reports intheir job, the students think both \vıiting lab reports and vvriting notes 

'"'ill be im portant for their career (see tables 7 Aa. 1 O Ab). As can be observed in 

tabi es 8Aa and I IAb, both the leeturers and the stuclents agree on the reason of their 

failme in •vıiting. that is unknown vocabulary. 

The students and the leeturers have both sinıilar and clifferent views in temıs 

of listening skills, too. As can be seenin tables 9Aa ancll2Ab, both the stuclents anel 

the leeturers tlıink that mıclerstancling conversations on aviatioıı is the most necessary 

skill in their specific field. On the other lıaııcl. wlıile the stuclents believe that their 

problem wlıile listening is the clifferent usages of English by native speakers, the 

leeturers do not have an exact opinion about the effects on students' tınderstaııcling 

while listening (see tables 10Aa-13Ab). 

As can be seen in tables 13Aa aııcl 14Ab, although the stuclents tlıink speaking 

to native and foreign colleagues is the most important skill in tenns of speaking 

ski lls. the leeturers believe organizing aııcl presenting oral repoı1s are mor e 

important. In orcler to improve the stuclents' speaking skills. the lectmers believe that 

it is better giving oral presentations in the language lab and talking to foreign people. 

On the other hancl, the studeııts tlıink that the activity of talking to foreign people is 

eııough to aclıieve their goal (see tables 15Aa-15Ab). 
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TABLES OF STUDENTS' DATA ANALYSIS 

Department of Aircraft Poy~·uplant and Frame l\Jaintenance 

Table !Aa 

Question Number ll 

The Ranking of Language Skills The Stuclents A.re Proficient in 

o:;.. 

!~ - Reading Writing Speakiııg Listeniııg 

ı 33.33 19.05 28.5'7 19.05 

2 38.1 19.04 28.57 14.29 

3 28.57 14.29 19.04 3 8.1 

4 o 47.62 23.81 28.57 

Table 2Aa 

Question Number 12 

The Ranking of Actirities TI1e Stuclents Have Difficulties in 

% 

~ Graınınatical Reading and Using unkııow n U nderstanding 

' stnıctures und erstanding terrninologv !>QOken language Other 

ı 9.52 23.8ı 28.51 38.ı (\ 

2 23.81 14.28 23.81 38.1 o 

3 19.29 33.33 33.33 19.05 o 
4 52.38 28.58 9.52 9.52 o 

5 o o o o 100 

Table 3Aa 

Question Number 14 

The Ranking of Language Skills According to Their Importance 

% 

~ ' Reading Writiııs: Speaking Listenin s: 

ı ,~; .62 (\ 47.62 4-.76 

2 33.33 28.57 23.81 14.29 

3 14.28 23.81 14.29 47.62 

4 9.52 4-2.86 14.29 33.33 



Table 4Aa 

Question Nmnber 15 

The Ranking of Reading Skills According to Their Importance. 

c:c 

Reading books Reading bovt\s Reading t>: Reading tıooks al'Ollt general ab o ll t specitic jo ll rnals, 

' '" Er.~lish ı aYicttion fidd lıandcıııts. ete. Other 

ı o 52.38 28 s- 19.05 o 

2 23.8 ı 9.05 38.1 ı9.05 o 
3 ı 9 (ı) 2.Ul 23.81 -~3 .33 o 
-i- s-:- .5 -ı-.-:-6 9.52 'liı5T o 
5 o o o o ıoo 

Table 5Aa 

Question Nmnber 20 

The Ranking of Difficulties for Students \\1ıile Reading 

% 

~ 
Difficlllt Tlıt conteııt 

senten ce {}nknov •. ·n of reading 

srructtıre n1cabulary materials Otlıers ' 

ı 52.3 8 38 .ı 9. 52 (1 

2 3 8.\19 -~2 .'36 19.05 o 
' _1 9.52 19.05 -143 o 

4 o o o ıoo 

Table 6Aa 

Question Number 21 

The Ranking of Reading I\·lateıials According to Their Appropıiateness in the 

i-\ viation English Courses to Enable the Students to Read l\Jore Efficiently 

~t· 

t>: Tcxrs relatc:d Tex ts fro nı 

Anthentic Texrbooks r,, general dilleren t English 

~lakrials in their area sn \'iects c,>u rsebc-~>ks 
~ 

1 28.57 33.33 28.57 9.53 

2 28.57 28.57 ı 9.05 23.8 ı 

3 9.53 285'7 ~8.57 33.33 

4 33.33 9.53 23.81 33.33 
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Table 7Aa 

Question Nmnber 22 

The Ranking of Writing Skills According to Tiıeir Inıportaııce 

2 

3 

'~ 

5 

Writiııg Iab 

rtports 

3 8 .ı 

9.52 

19.05 

33.33 

o 

o/(' 

Writiııg Writiııg 

kırers rıotes 

o 33.33 

28.57 23.81 

33.33 23.81 

cj.2.86 'ı.-6 

(! .:j. 76 

Tab le 8Aa 

Question Number 2.:.J. 

Taking 

rıores Other 

23.81 4.'"76 

3 8.1 o 

23.81 o 
19 .OS (i 

o 95.24 

The Rmıking of Difficulties For Snıclents \V1ıile \Vıiting 

c:c 

1~ 
lvlakiııg up Selecrin g Organizing Formularing W ri ring lll 

1 
correct ap propriate the rlıe English 

sen ten c es voc::ıbularv compositi,,n paraH::ıphs nuent\y -
23.8 4 7.61 9.53 9.53 9.5.3 

2 23.81 ı 9.05 ı 9.05 28.57 9.57 
., 

9.52 9.52 38.1 19.05 23.81 ' 

-1- 23.81 9.52 9.52 .3 8 .ı 19.05 

5 ı 9.05 ı 4.29 23.81 9.52 33.33 

6 o o o (i o 

Table 9Aa 

Question Number 25 

The Rmı..kiııg of Listening Skills AccorcLn; to 11ıeir Necessities 

(r_ 
c 

~ 
U nderstanding U nderstanding U nderstanding 

conversatioııs the leettıres and recorded 

about aviatioıı \akin~ no tes ınatcnals Other ' 

ı 41.62 28.57 23.81 o 

2 23.81 .:1-7.62 28.57 o 
3 28.57 28.57 -1-2.86 () 

4 o o o 100 
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TABLES OF LECTlJRERS~ DATA ANALYSIS 

Department of Aircraft Pm:verplant and Frame l\Iaintenance 

Table lAb 

Question Number 12 

51 

The Ranking of Activities to .Make Tiıe Lectme rdore Understanclable According to 

Their I-<:requencies 

a;-(' 

1~ Summarizing Giving the Repeating w ith 

in Turkish Traııslatiııg uııkıı.owıı words simpkr seııteııccs . 

ı 

2 

3 

4 

5 

ıoo o o (1 

o o 50 50 

o 50 50 o 
o 50 o 50 

o o (i o 
Table 2Ab 

Question Number 13 

The Ranking of Language Skills The Stuclents Are Proficent in 

c:[ .. 

1~ ' Reading Writiııg Sp caking Listeııiıı:;: 

1 

2 

3 

4 

87.71 14.29 

14.29 57.14 

o ı 4.29 

o 14.28 

Table 3Ab 

Question Ntunber 14 

o o 
o 28.57 

s- .14 28.57 

42.86 42.86 

The Ranking of Sitnations in \\lıich Tiıe Stuclents Neecl English ]\lost 

% 

ı~ Liste n ing to Speakiııg to Pres en tiııg Writteıı Reading the 

foreign ers foreizners oral reports exarns textbooks ' 

ı o 28.57 o 14.29 57.14 

2 71.-1-2 14.29 o o ı4.29 

3 o 14.29 57.14 o o 
4 o o 71.42 14.29 ı 4-.29 

5 14.29 o o 71.42 14.29 

O[hers 

o 
o 
o 
o 

100 



Table 4Ab 

Question Number 15 

The Ranking of Activities The Students HaveProblemsin 

S"c 

Us ing U nderstanding l.isiııg U nderstanding 

gramrnatical the coıııenis uııkııow n sp o k en 1~ ~ structu res of texts termin oh'~'" language Other 

ı o 71.43 28.5 o o 
2 57.14 14.29 o 28.57 o 
3 14.29 o 57.14 '28.57 o 
4 28.57 14.29 14.2 9 42.85 o 

5 o o o o 100 

Table SAb 

Question Number 20 

The Ranking of Language Skills According to Their Importance 

~· 

·~ . Readiıı g Writiıı>: Speaking Listenin s: 

ı ıoo o o o 
2 o 28.57 42.86 28.57 

3 o o 28.57 7ı.43 

4 o 71.43 28.57 o 

Table 6Ab 

Question Number 21 

The Rmıking of Reading Skills According to Tlıeir Impoıtance 

% 

.~ 
Reading Reading books Reading books Reading 

books in about general ab out specitic jourııals, no tes, 

English aviation field ete. Other 
~ 

ı 28.57 o 57.14 14.29 o 
2 o 42.86 14.28 42.86 o 
3 28.57 57.14 o 14.29 o 
4 42.86 o 28.57 28.57 o 

5 o o o o 100 
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Table 7Ab 

Question Number 23 

The Ranking of Reasons of ReadinginA viation 

% 

1~ 
Reading for Reading for Reading for Reading for 

general specific writing preparatioıı 

k.now ledge information reports to exams 
' 

1 28.57 i 1.43 o o 
2 42.86 28.57 28.57 o 
3 28.57 o 71 A9 o 
4 o o o 100 

Table 8Ab 

Question Number 2.cJ. 

The Ranking of Difficulties For Snıclents \\1llle Reading 

l} 

~ D ifficulı Uııkııowrı The coııteııt 

serı ten c es vocabularv of texts Other ' 

ı 28.57 14-.2 9 57.14 o 

2 71.43 28.57 o o 

3 o 57.14 42.86 o 
4 o o o 100 

Table 9Ab 

Question Number 25 

The Ranking of Reacling :tv1aterials Fo und to be The .Most Benefi ci al in anA viation 

English Course 

'ro 

1~ 
Texts related Text from 

Autlıenric Textbooks in to general different English 

materials tlıeir area su biects course books ' 

1 28.57 57.14 14.29 o 

2 14.29 28.57 42.85 14.29 

3 57.14 14.29 28.57 o 

4 (1 o 14.29 85.71 
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Table lOAb 

Question Number 26 

The Ranking of Writing Skills According to Their Impoıtance 

c:-c 

ı~ Writiııg Iab Writiııg Writiııg Taking 

reports idrers not es no res Other 
~ 

1 7).4~ o 14.29 14.29 o 
2 o (! 2857 71.43 u 

3 28.57 o 57.1+ 14.29 o 
4 o 100 (1 o o 
s (1 o (i (! l(J(J 

Table llAb 

Question Number 2~ 

The Ranking of Difficulties For Stuclents \\1rile Wıiting 

S:--

~o im t-ilaking up :3elecriııg Organiziııg Fcmnulatiııg \Vritiug i u 

correcr appropriate the the English 

Raııking ~ sen kııc<:s vocab u\arv C\.'lln\)I.>Si!il.>ll paragraphs !luent\y Other 

ı 14.29 57.13 l-1-.29 14.29 u ü 

2 71.43 28.5 7 o o o o 
3 14.29 ı'r29 14.29 o 57.13 o 

4 o o 71.43 28.57 o (1 

5 o o o 57.14 42.86 o 

6 o o o o o 100 

Tabie 12Ab 

Question Number 29 

The Ranking of Listeııing Skills According to Their Necessities 

!fe 

~ 
Uııderstaııdiııg U nderstanding U nderstanding 

conYersatioııs the lectures and recorded 

about <wiation taking n<.'tes materials Other . 

ı 57.14 -1-2.86 o o 
2 28.57 14.29 57.14 o 

3 28.57 28.57 4-2.86 o 

4 o o o 100 



55 

Table 13Ab 

Question Number 30 

The Ranking of Effects on Students' Understanding \\1ıile llstening 

o/c 

~ 
Specific Complex Englilı used 

nıcabulary grarnmatical by d ifferen t 

items structures speakers Other ' 

ı 1.:1-.28 42.86 42.86 o 
2 42.86 42.86 14.28 o 
3 42.86 14.28 42.86 o 
4 o o o 100 

Table 14Ab 

Question Number 32 

The Ranking of Speakiııg Skills According to Tlıeir Importance 

o/c 

~ 
' 

Speakiııg to Orgaııiziııg and Proıı ouııciııg 

ııative and foreign preseıı tiııg oral words 

foreign colleagues reports correct!v Other ' 

ı 14.29 85.71 o o 
2 57.14 o 42.86 o 
3 28.57 14.29 57.14 o 
4 o o o 100 

Table 15Ab 

Qüestion Number 33 

The Ranking of Activities, According to Their Impoıtance, to Iınprove The Students' 

Speaking Skills. 

% 

1~ Oral Oral Talkiııg to 

discııssions preseııtatioııs Role-plavs foreign people Other , 

1 14.28 28.58 14.28 28.58 14.28 

2 57.14 o 14.29 28.57 o 
3 28.57 28.57 14.29 28.57 o 
4 o 42.86 42.86 14.28 o 

5 o o 14.29 o 87.71 



4.2. DEPARTl\IENT OF AIRCRAFT ELECTRICS Aı'\,ru 

ELECTR01'.1:CS l\IAINTENANCE 

4.2.1. THE ANALYSIS OF STUDENTS' QUESTIONNAIRE 

RESULTS 

A) Personal Information Part. 
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The questionnaire has been answered by 23 students in the depaıtment of 

Aircraft Electıics aı1d Electı·onics ıviaintenance. 'ö7 % of the students are ınal e anc113 

%are female. 48% of the students are between 17-20 and 52% are between 21-25 

years old. 48 % finished high school, 35 % finished teclmical high school anc113 % 

finished Anadolu High school. 91 % have stated that they stuclied English anel 9% 

have statecl that they stucliecl Gennan as their foreign language in high school. 

B) General Information Part 

Out of 23 stuclents, 13.04 % have stated that General English is more 

iınj:>Ortant for theın to be successful in their classes; 13.04 % have stated that 

Aviation English is more important and 73.92 % have stated that both General 

English and Aviation English are equally important. 

All the students have statecl that to kno\v Aviation English is necess;uy. 13.04 

% believe that the number of hours of A viation English comses, -3 hom perweek- is 
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enough. W'hereas 82.61 % believe that it is not .4.35% do not have aııy comment. 

On the other haııcl, 91.30 % thiıık that they will use English in the futme in 

their job. 8. 70 % do not have any comment. 47.62 % expect to be using English 

with colleagues and 52.38 % expect to be using English with foreigners. 

4. 76 % have stated that they need English to talk to colleagues and foreigners, 

57.14 % to read clifferent somces in English relatecl to their job and finally 38.1 O % 

have stated that all the above as the reasons why English is necessary intheir career. 

As it is seenin table 1Ba. reading skill is accepted the best one they have got 

by 43.48% of the stuclents. The same skill is acceptecl as second in the ranking with 

30.44 %. On the other hancl, speaking seeıns to be the second skill they are goocl at 

with 34.78 %. \Vıiting anel speaking come third in the ranking \Vith 30.44 and30.44 

%. 

\Vhen tab le 2Ba is stucliecl, it is seen that 34.78 % of the stuclents believe that 

they have difficulty in using tmkno\vn vocabularly most. The same activity is 

admitted second most clifficult one in the ranking by 43.48 % of the students. The 

second clifficult activity thought by students is unclerstancling anel participating 

speeches in class in the first and second ranking \vitlı the percentage s of 26.09 anel 

26.09. Difficulty in granunatical structures comes third in the ranking witlı 38.78 %. 

C) Language Skills Part 

It is seen that reacling is acceptecl the most İnıportant skill by 52.17 % of the 

stuclents. S peaking is als o acceptecl as the most İnıportant one by 47.83 %. 52.17 % 

have stated that listening is the second most important skill. \Vriting is the least 

impoı1ant one with the percentages of 43.48 in the third ranking anel 47.83 in the 

fomth ranking (see table 3Ba). 



Reading Skills 

As can be seen in table 4Ba, 65.22 % have stated that reading books about 

general aviation is the most important reading skill. Reading books about their 

specific field is the second most important one \Vith 52.18 % and the third most 

İnıportant one is reading journals, hanclouts, notes, ete. intheir specific field with 

43.48 ~:'t. Reading books in English is in the fomth orcler with 65.22 %. 

On the other hand, 26.09 % tlıink that they are able to reacl quickly anel 

efficiently enough in tlıeir field, however 73.91 % are ncit (closed type question 16). 

47.83 % of the stuclents have statecl that they can guess the meanings of 

tınknown w or ds \V hile 52.17 % can not. 45.45 % ··often", 54.54 % "sometimes" 

guess ( doseel type questions 17-18). 17.39 % have stated that they "always" use a 

clictionary for unknown \vorcls. 39.13 % ''often'' and30.44 % "sometimes'' 13.04 % 

"nev er" use a clictionary ( doseel type question 19). 

69.57 % think tınknown vocabulary cause difficulty most while reading. 

52.17 % think difficult sentence structure is the secondmost difficult item and 78.26 

% think the content of reading mateıials is the least diffi.cult one (see table SBa). 

As can be seenin table 6Ba, the most appropıiate reading mateıial chosen by. 

the stuclents is anthentic materials taken from peıiodicals, newspapers, magazines, 

ete. \Vİth the percentage of 34. 78. 43.48 % find texts relatecl to general subjects are 

the second most appropriate ones. It is also selected the third most appropıiate one in 

the ranking by 47.83 % of the students. 

vVriting Skills 

39.13 % of the students have stated that writing Iab reports is the most 

important wıiting skill in tlıeir futme career. 30.43 % tlıink writing notes is the 

second most important one. The same iteın is accepted the tlıird most important one 

by 39.13 %. Tiıe least important writing skill is wıiting lerters with 39.13 %. 
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39.14 % have stated that they are able to write correctly and efficiently while 

60.86 % are not ( closed type question 23 ). 57.17 % beli ev e seiecting appropriate 

vocabulary items and expressions is the most difficult skill in writing. 26.08 % put 

the same item second in the ranking. Niaking up granımatically correct sentences is 

put third in tlıe ranking by 30.44 % of the studeııts (see table 8Ba). 

Listening Skills 

43.48 % of the students have stated that understaııding recorded materials and 

videotexts about aviation is the most necessary listening skill for them. 43.48 % 

think uııderstandiııg conversations about aviation is the second most necessary anel 

65.22 % think unelerstandiııg the lectures anel taking notes is the least necessary 

skills (see table 9Ba). 

\Vlıen table lOBa is studied, it is seen that 60.87 % tlıink understandiııg 

English used by different native speakers is the most difficult item while listening. 

43.48 % tlıink mıclerstanding specific vocabulary items is the second most difficult 

aııcl 73.91 % tlıiıık un elerstanding complex granımatical stnıctmes is the least 

difficult one. 

In tenns of listening, 43.83 % of the stuelents neecl repetition of the spoken 

laııguage often aııcl 52.17 % neecl "soıııetiıııes" ( doseel type question 27). 

Note Taking 

As it is seen in table 11Ba, 56.52 % of the stuclents take notes in class 

discussions most frequently. Taking not es both in lectın·es and senıinaı·s are put 

second in the ranking \Vİth the percentages of 43.48 and 43.48. Taking notes is also 

put third in the ranking \Vİth 39.14 %. Adclitionally 17.39 % take notes in Turkish, 

4.35 % take notesin English and 78.26 % take notesin both languages ( doseel type 

question 29). 
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Stuclents accept that not writing fast enough is the most clificult item with 

43.48% . 39.13 % believe that fincling appropriate abbreviations is the second most 

clifficult item while taking notes. The same item is thought the third most difficult one 

by 39.13 %. Trying to wıite down everything is also thought second and third in the 

ranking with 34.79 and 30.43 % respectively (see table 12Ba). 

Speaking Skills 

As can be seen in table 13Ba, 56.52 % of the students have stated that 

speaking to native anel foreign colleagues is the most İnıportant speaking skill for 

them in their field. 43.48 % think pronouncing "vorcls correctly is the second most 

impoıtant skill anel 52.17 % think organizing and presenting oral repoıts is the least 

İnıportant one. 

It is also seen that 39.13 % thiıık choosing and remembeıing the ıight word 

while speaking is the most clifficult skill for them. The same skill is also put second 

in the raııking by 34.78 %. ~Jaking up granınıatically coıTect sentences is put third in 

the ranking with 26.09 %. The third most difticult skill is asking anel answeıing 

questions with 39.13 % (see table 14Ba). 

73.91 % thiıık talking to foreign people is the most important activity to 

improve their speaking skills. The second most impoıtant activity is giving oral 

presentations in the language Iab with 39.13 %. The sanıe item is put third in the 

ranking with 34.78 %. ~daking role-play activities is the least İnıportant one w·ith 

52.17 % (see table 15Ba). 
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4.2.2. COlVIl\IE~T'fS ON STUDENTS' DATA ANALYSIS 

vv1ıen the students' questionnaire results are investigated, it is cl early seen 

that the students of the aircraft electrics and electronics maintenance department are 

conscious about the necessitv of English. Thev believe that thev will use it for their ... . ....... .; .... 

career. '.Most öf the students believe the necessity and İnıportance of both general and 

aviation English anel on accomıt of this, most of them tlıink that the mınıher of homs 

of A viation English comses per \Vee k are not enouglı. 

The students expect to use English with colleagues and foreigners in their 

future career.11oreover. a majority of the students tlıink they need English for their 

career to read different somces in English relatecl to their specific field. The students 

believe that they are better in reading skill rather than the other skills anel the acti vity 

of ıısing mıknown tenninology is accepted as the most clifficult activity by most of 

the students (see tables lBa- 2Ba). 

\Vlıen queired about wlıich language skill will be the most important for tlıeir 

future career the students do not agree on any clefinite skill (see table 3Ba). 

According to the results, both reading and speaking skills are equally iınpoıtant. 

In temıs of reading skills. most of the stuclents tlıink that thev are not able to ....... ' .... 

reacl quickly anel efficiently enough mostly because of ıınknmvn vocabulary (see 

table 5Ba). However there is a conflict in tlıis point, since in table lBa, most of them 

state that they are better in reading skills. Therefore the order of language skills 

according to their importance are not reliable, since no agreement is seen bet\veen the 

aııs\vers of students. 

A majority of the stuclents have difficulty in guessing the meaııings of 

tınknown worcls from the context. Depeneling on tlıis fact, the stuclents have a habit 

of using dictionary. 

According to the results shownin table 4Ba. the stuclents believe that in their 

department the most important reading activity is reading general aviation books. 

Tlıis shmvs that the students \Vaııt to be knmvleclgable about every field of aviation in 
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order to be successful intheir own field. Additively, most students tlıink reading 

anthentic materials are mo re appropriate and benefi ci al in A viation English Comses 

intheir depaıtment (see table 6Ba). 

In temıs of \Vriting skills, as can be observed from the table 7Ba, most of the 

students think writing Iab reports is the most important wıiting activity for their 

future caı·eer. On the other hand, most of the stuclents are not proficient in writing 

conectlv aııd efficientlv. One of the reasons of tlıeir failure thev think is their lack of 
~ ~ ~ 

vocabulary knmvledge. Additively they are also not good enough at grammar to 

make up conect sentence, (see table 8Ba). 

In tenns of listening skills, as can be seenin table 9Ba, the most necessaı·y 

skill is ımderstanding recorcled materials anel videotexts about aviation for most of 

the students. Therefore they haveproblemsin understanding the different usages of 

English use d by nati ve speakers lik e dialect, style, s pe eel (see tab le ı O Ba) 

The necessity of repetition slıows the degree of mıderstancling \Vlıile listening. 

It is seen that the students understand only a half of the spoken language because 

most of them tlıink they need repetition often aııd soınetinıes. 

In ternıs of note taking, it is observecl that the stucleııts take notes mostly in 

class discussions and they take notes in both Tmkish aııd English. Most of the 

students have difficulty in not being able to write fast enough \Vhile taking notes 

since they probably attempt to write everything they hearcl or do not use 

abbreviations or do not recognize the inıportaııt tlıings (see tabi es ı lBa-1 2Ba). 

As in reading, wıiting aııd speaking skills, the students have difficulty in 

terms of vocabulary. It is alsa seen that they have difficulty in making up 

gramınatically correct sentences (see table 14Ba). For those reasons they can not 

speak fluently. On the other haııd, most students agree on the İnıportance of s peaking 

to native anel foreign colleagues in their future occupation, so for most of them 

talking to foreign people caıı be a goocl activity to iınprove their speaking skills (see 

tables ı3Ba-ıSBa). 



4.2.3. THE ANALYSIS OF LECTURERS' QUESTIONNA.IRE 

RESULTS 

A) General Information Part 
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Out of 10 leeturers, 90 % give handouts and 10 % do not. 33.33 % of the 

lecturers, who give lecture handouts, use lıandouts written in English. 44.45% give 

handouts in Turkish and 22.22 % give lıandouts wıitten in both languges ( doseel 

type questions 7.8). 

Similarly 60 % of the leeturers use eoursebooks and 40 % do not. 83.33 % of 

the leeturers who use eomebooks, have stated that their coursebooks are in English 

ancl16.67% have stated that they are in Turkish (closed type questions 9-10). 

90 % of the leeturers give their leeturesin Turkish anel 10 % give in both 

English anel Turkish (cl os ed type questi on ll). Theref o re twelftlı question \vhielı 

shmves the activities to make the leetme more unclerstandable is not ans\vered by any 

of the lectmers. 

90 % of the leeturers fincl stuclents goocl at reading in tenns of language 

skills. 70 % think students are goocl at wıiting in the second ranking. Speaking is 

acceptecl as third \Vith 60 % and listening is accepted fourtlı in the ranking witlı SO % 

(see tabi e 1Bb ). 

SO % of the lectmers think students have probleıns in unclerstancling anel 

participating spokenlanguage in class. SO % aclmit that reading anel understanding 

the content of matelials in their field is the second most probleınatic activity. The 

third most difficult one in the ranking is using gramnıatical structmes with the 

percentage of 80 (see table 3Bb). 

As can be seen in table 2 Bb, 80 % think the stuclents neecl English mostly in 

reading anel unclerstanding textbooks. In the second oı·der 60 % tlıink students need 

English in presenting oral reports. Speaking to foreigners is in the third orcler \Vİth 

60% and listeııing to foreigners is in the fomth orcler with 60 %. 
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1 O % of the leeturers have stated that A viation English is more beneficial for 

the students anel 90 % have stated that both General andA viation English are equaily · 

beneficial (closed type question 16). 

90 % of the lecnu·ers have s tateel that specificlessons to teach the language and 

temıinology related to the subject area are necessary. However 10 %do not th.ink so. 

88.89 % think that such kinci of lessons should be given by subject specialists and 

11.11 % think they should be given by both English teaching staff and subject 

specialists. 40 % of the lecnırers believe that the nıınıber of hmu·s of Aviatioıı 

English comses -3 hötırs per \veek- is enough, 40 % believe it is not and 20 %have 

not aııy comment (closed type questions 17-18-19). 

B) Language Skills Part 

All the lecnu·ers agree that reading skills are the most İnıportant skills in their 

field. The next most iınpoıiant skill is writing \Vith 70 %. The third most importaııt 

skill raııkecl by the lech.ırers is listening with 70 % anel the least importaııt one is 

speaking witlı 100% (see table 4Bb). 

Reading Skills 

50 % of the leeturers have s tateel that reading books about snıclents' specific 

field is the most İnıportant reading skill. Reading joumals, hanclouts, notes, ete. in 

sh.ıclents' specific field comes second in the ranking with 40 %. Reading books about 

general aviatioıı is accepted as the third most important one with 50 %. Reading 

books in English is the least İnıportant one \Vith 80 %. 

On the other hand, 10 % think that snıdents are able to read quickly anel 

efficiently enough in their field w hile 90 % do not believe this ( doseel type question 

., ") ........ 



80 % of the leeturers have stated that reading is necessary in aviation mostly 

for specific information. 60 % thiıık reading for writing reports is the second most 

important reason. 50 % think reading for general knowledge is the third important 

reason in the raııking (see table Bb). 

As can be seenin table 7Bb, 60 % believe the most difficult item for stuclents 

while reading is difficult sentence structures. The secondmost difficult one in the 

raııkiııg is uııknmvıı vocabulary with SO %. The least dit1icult one is the content of 

reading matetials '"ith 70 %. 

80 % of the leeturers think the most necessaı·y .reading material fotmd to be 

best in an A viation English Cmırse is textbooks in snıdents' specific field. 60 % put 

autlıeııtic matelials second in the ranking and 40 % put text from clifferent English 

coursebooks third in the raııking. The least necessmy reading mateıial seen by 60 % 

of the leeturers is texts related to general subjects (see table 8Bb ). 

'Writing Skills 

As it is seenin table 9Bb, SO % of the lecnu·ers think taking notes is the most 

important wıiting skill. The same skill is thought to be the third most inıpoıtaııt one 

by 40 % of the lecturers. vVritiııg notes comes second in the ranking witlı 50 %. 

On the other haııcl, all the lectmers agree that the snıclents aı·e not able to wıite 

coırecty and efficiently ( doseel type question 27) 60 %of the leeturers think students 

have difficulty in making up graınmatically conect sentences mostly. 50% think the 

second most difficult wıiting skill is selecting appropriate vocabulaı-y items and 

expressions. SO % tlıink orgaıuzing the composition is the third most difficuld one 

(see table 1 OBb ). 
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Listening Skills 

80 % of the lecturers, as can he seen in table llBb, have stated that 

ımderstanding conversations about aviation is the most necessary listening skill. 60 

% tlıink understaııcling recordeclınaterials and videotexts about aviation is the second 

most necessary skill and 60 % tlıink unclerstanding Iectures and takingnotesis the 

least necessary skills. 

70 % of the leeturers tlıink coınplex graınmatical stnıctmes affect students' 

understanding mostly in temıs of listeııing. 90 % of them tlıink specific vocabulaıy 

iteıns is the second İnıportant effect in the ranking. 80 % tlıink English used by 

clifferent native speakers is the least inıpoı1ant effect on students' understancling (see 

table 12Bb). 

Note Taking 

In terıns of note taking, 80 % of the lectmers tlıink students need ınore 

traiııing to leaı1ı how to take notes aııd 20 % think they do not (closed type question 

31). 

Speaking Skills 

As can be seenin table 13Bb, 70 % of the lectmers tlıink speaking to native 

anel foreign colleagues is the most impoı1ant speaking skill for the stuclents in their 

specific field. 80 % tlıink organizing anel presenting oral repoı1s is the second most 

impoı1aııt skill anel 80 % tlıink pronouncing worcls correctly is the least İnıportant 

one. 

60 % of the leeturers put the item "provicling opportunity for oral discussioııs 

in class" in the first order to improve tlıe stuclents' speaking skills. 40 % tlıink giviııg 

oral presentations in the language Iab is the second most iınportant anel 70 % tlıink 
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talking to foreign people is the third most important activities. The least important 

one was giving roie-play activities in the ranking with 70% (see table l4Bb). 

4.2.4. COivEvıt.J~-TS ON LECTURERS~ DATA ANALYSIS 

According to the lecturers' questionnaire results, it is obvious that a majority 

of the lectmers' give handouts intheir courses wlıich are mostly in Turkish and most 

of them use coursebooks wlıich are wıitten ınostly in English. Adclitively, a lıigh 

percentage of tlıe lectıırffi give their lectıu·es in Turkish. 

As can be observed in table !Bb, most of leeturers think that the stııdents are 

more proficient in reacling and the stııdents have problems in understanding and 

parti ci pating in discussions in class (see ta bl e 3Bb ). For most of them the stuclents 

neecl English mostly in reading and understancling their textbooks (see table 2Bb) 

anel in orcler to be successful, both general and aviatioıı English are beneficial for the 

stııclents. 

~1ost lectmers agree that specific lessons should be provided to teach the 

language anel teınıinology relateel to their subject area anel they should be given by 

both English teaclıing staff anel the subject specialists. Ho\vever, they do not have a 

ceıiain opiııion about tlıe hours of tlıese courses. 

\Vhen the most impoıtant language skill in their field is iıwestigated, it is 

obviously seen that all of them agree on the impoıiance of reacling skills most. (see 

table 4Bb).For them reading is necessary in order to get specific information (see 

tab le 6Bb ). Thus for most lecttırers, as is seenin tab le SB b, reading books about the 

stuelents' specific field becomes the most important skill anel they suggest to use 

reading mateıials taken from the textbooks in stııdents' specific field in A viation 

English courses (see table 8Bb ). 

In tenııs of reading skills, a majority of the lectmers think tlıat the stııdents are 

not able to reael quickly anel efficiently enough, mostly because of clifficult sentence 



structures (see table 7Bb). As it is obriouslv seen. there isa eonf1iet in the answers 

of questions 13 anel 21. sinee they have statecl that the students are better in reading 

in table lBb. Therefore it can be said the ans'>vers of those questions may not be 

reliable. 

In terıns of wıiting skills. most of the leeturers think that taking notes is the 

most impoıtant \Vriting skill for the stuclents (see tab le 9Bb ). On the other han d. all 

the leeturers agree that the students are not able to \Vtite eoınctly anel efficiently 

enouglı clue to insufficient grammatical kıımvledge. ?dost of the leeturers believe that 

the stuclents have clifficulty in ınakjng up graınmatically con-eet sentenees (see table 

lOBb). 

In teıms of listening ski lls, from the leeturers · po int of vi e w. the most 

neceessary listening s.kill for their career is understanding conversations about 

ariatloıı (see table 11Bb). Complex grammatical struetmes are problematic for the 

stuclents and affect their understancling in tenns of listening (see tab le 12Bb ). 

In regarcl to note taking a high percentage of the leeturers think that the 

students need more training to leanı how to take notes. 

In tenns of speak.ing skills. most leenıı·es think that s peaking to nati ve and 

foreign colleagues was the most İnıportant speaking skill in tlıeir field (see table 

13Bb). On the other hand. they think that the aetirity of talking \Vith foreign people 

do not have a very İnıportant role in improving the snıclents · speaking skills. instead 

they believe that provicling oppoıtunity for oral cliscussions in the class can be the 

most impoıtaııt activity for the shıclents (see table 1-J.Bb). 

4.2.5. OVERALL EVALUATIO:\' 

\\lıen the shıdents' and the leeturers' questionnaire results are compareel it is 

seen that there me some agreenıents and clisagreeıneııts between them. 

·Most of the snıclents ancllechırers belieYe in the ııecessit:y and iınpoı1ance of 

both general and aviatioıı English in order to be suecessful in the shıdents' classes. 
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However \Vlıile the students believe that three hours of A viation English courses are 

not enough. the iecnu·ers do not have a common aggrement on this subject. 

As can be seen in tables 1Ba and 1Bb, they agree that the students are better 

in reading skills rather than others. On the other hand, while the lectmers think 

understanding and participating in spoken language in class is the most difficult 

activity for the students (see table 3Bb), the students think it is the second most 

difficult one for them. Ho,vever they daim that they have more difficulty ın 

unknown vocabulary (table 2Ba). 

The lectmers have stated that in aircraft electrics and electronics maintenance 

department reading skills are more important than the others (see table 4Bb). 

However the students do not have a clear decision between reading and listening 

skills (see table 3Ba). 

In teıms of reading skills, according to the results showıı in tables 4Ba and 

5Bb, the most impoıtant reading activity changes from the snıdents to the lecturers. 

The stlıdents tlıink that reading books about general aviation is the most İnıportant 

one whereas the leeturers tlıink that reading books about the students' specifıc field is 

very important. Sinıilarly they do not agree on the appropriateness of reading 

materials. \V1ıile the stlıdents tlıink anthentic materials are more appropıiate and 

useful in their field, the leeturers enıphasize the İnıportance of reading m.'lteıials taken 

from the textbooks in students' specific field (see tables 6Ba, 8Bb). 

Both the students and the leeturers agree that the stlıdeuts are not able to reacl 

related specific field materials quickly and efficiently enough. In this question both 

parties have coutracliction siuce they have stated before that the students are proficient 

in reading (see t.1.bles lBa, lBb). 

However they do not have an agreenıent about the diffıculties for the stuclents 

in reading. The stuclents believe that they have difficulty in unknown vocabulary, 

however the lectlırers thiıık that difficult sentence structmes cause difficulty for the 

stuclents wlıile reading (see tables SBa, 7Ba). 
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In lemlS of writing skills, while the leeturers believe the İnıportance of taking 

notes in their occupation the students think writing lab reports will be İnıportant for 

their future career (see tablcs 7Ba, 9Bb). Sinıilarly, as can be observed in tables 8Ba 

and lOBb. while the students think they have problems \Vith vocabulary in \Vriting. 

the leeturers tlıink making up grammatically correct sentence is more problematic for 

the students. However they agree that students are enable to wıite correctly and 

efficiently. 

The students and the lechırers have clifferent opinions in tenns of listeııing, 

too. As can be seen in tables 9Ba and llBb, the students tlıink understanding 

recorded materials and videotexts about aviatioıı is the most necessary skill in their 

fuhıre occupation, however the lechırers tlıink understanding conversations on 

aviation is the most necessary skill. Sinıilarly, although the shıclents believe that their 

problem in listening is the different usages of English by native speakers, the 

lectmers think the shıdents have difficulty in understanding complex granımatical 

strı.ıchıres (see tables lOBa, 12Bb). 

As can be seen in tables 13Ba and 13Bb, speaking to native and foreign 

colleagues is the most important skill in terms of speakiııg skills from both the 

shıclents' and the lechırers · point of view. Ho\vever in improving shıdents speaking 

skills, they both have diffcrent pıiorities. V\lıile the students think that talking to 

foreign people isa good activity, the lechırers think that providing oral discussions in 

class is the best (see tables 15Ba-14Bb). 



TABLES OF STUDENTS' DATA A1'\fALYSIS 

Department of Aircraft Electrics and Electronics l\ilaintenance 

Table lBa 

Question Number ll 

The Ranking of Language Skills The Students Are Proficient in 

:~ ' 

ı 

2 

3 

4 

07(' 

Reading Writing Speaking 

43.48 13.0J.. 

30 . .:.14 I 7.39 

13.04 30.44 

13 QJ,. 39.13 

Table 2Ba 

Question Number 12 

2609 

17.39 

30 . .:.14 

30.44 

Listening 

17.39 

34.78 

26.08 

17.39 

The Ranking of Activities The Stuclents Have Difficulties in 

% 

~ Grammatical Reading and Using unknow n U nderstanding 

~ stnıctures understanding terrninolog\· ;poken langııagt 

ı 21.74 

2 4.34 

3 34.18 

4 39.14 

5 o 

17.39 34.78 

26.09 43.48 

26.07 21.74 

30.43 o 
o o 

Table 3Ba 

Question Number 14 

26.09 

26.09 

ı 7.39 

30.43 

o 

Other 

o 
o 
o 
o 

100 

The Ranking of Language Skills According to Their Iınpoıiance 

o/c. 

~ ' Reading Writin2 Speaking Listening 

ı 52.17 o r.83 o 

2 8.7 8.7 30.43 52.17 

3 21.71 43.48 13.04 21.74 

4 17.39 47.K~ 8."7 26.08 

71 



Table 4Ba 

Question Nmnber 15 

The Ranking of Reading Skills According to Their Importance. 

o/c 

~ 
Reading books Reading books Reading 

Reading books about general about specific joıırııals, 

in English aviation field handouts, ete. Other ~ 

ı o 6- 1'1 ::>.~,;, :21.74 13.04 o 
2 13.04 :21.7-J. 52.18 13.04 o 
3 :21.74 13.04 :21.74 43.48 o 
4 65.22. o 4.35 30.43 o 
5 o o o o 100 

Table 5Ba 

Question Number 20 

The Ranking of Difficulties for Students \\1ıile Reading 

Cfc 

~ 
Difticult The content 

senten ce Unknown of reading 

stnıcture vocabularv materials O ttıers ' 

ı 30.43 69.57 o o 
2 52.17 21.74 26.09 o 

3 13.0-J. 8.7 78.26 o 
4 o o o 100 

Table 6Ba 

Question Nmnber 21 

The Ranking of Reading .Mateıials According to Their Appropıiateness in the 

Aviation English Courses to Enable the Students to Read 'More Efficiently 

Cfc 

~ 
Texts related Texts from 

Anthentic Textbooks to general itTerent Englis 

1\Iaterials in rh e ir are:ı su b iects co u rsebooks ' 

ı 34.78 30.4-J. 31.74 13.04 

2 43.48 21.7-J. 30.43 4.35 

3 13.0+ 26.09 r.83 13.04 

4 8.1 21.74 .. us 65.21 

72 
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Table 7Ba 

Question Number 22 

The Ranking of Wıiting Skills According to Their Importmıce 

% 

~ Writiııg I atı Writiııg Writiııg Taking 

' repo rts letters rıotes rıotes Other 

ı 39.13 17.39 13.()....1. 30.44 o 
2 1739 26.09 30.43 26.09 o 
3 21.74 17.39 39.13 21.74 o 
'ı 21. "74 39.13 17.39 21.74 o 
5 o o o o 100 

Table- 8Ba 

Question Number 24 

The Ranking of Difficulties For Stuclents \\lıile \Vriting 

% 

~ 
lviakiııg up Selectiııg ()rganizing Fo rrııulatiııg \Vritiııg in 

correct ap pro priate the tlıe English 

sentences vocabularv composition paragraphs 'nuently Other -
ı 21.74 57.17 17.39 4.35 4.35 o 
2 21.74 26.08 87 21.74 21.74 o 
3 30.4-\. 13.04 13.04 21.74 21.74 o 
4 4.35 8."7 30.-13 26.09 30.43 o 

5 21.73 o 30.44 30.44 ı 7.39 o 
6 o o o o o o 

Table 9Ba 

Question Number 25 

The Ranking of Listening Skills According to Tiıeir Necessities 

% 

~ 
U nderstanding U nderstanding U nderstanding 

coııversatioııs the lectures and recorded 

atıout a•.'iatioıı taking rıotes materials Other , 

ı 39.13 11.39 -+3.48 o 
2 43.48 ı 7.39 39.13 o 
3 ı 7.39 65.22 1739 o 
4 o o o 100 



Tabie 10J3a 

Question Number 26 

The Rmıking of Difficulties For Students Wirile listening 

Clıoices ı 

ı 

""" 
ı 

IR<;ınLRinO' """ı ı ---.. --···r l 
ı ı ı 
ı 2 ı 
ı 3 ı 
ı ı 
ı 4 ı 

o/o 

Specific ı Complex ı Englıstı ıısed 

vocabıılary ı grammatical ı by d itTereıı t 

iterns ı stnıctures ı cn.o.~L-o::ıorc 

ı ı 
.... r -~ .............. 

34.78 ı 4.35 ı 60.87 

43.48 ı 26.09 ı 30.43 

21.74 ı 73.91 ı 4.35 
ı ı o ı o ı o 

Table llBa 

Question Nmnber 28 

ı 
ı 
ı 
ı 
ı 
ı 
ı 
ı 
ı 

Other 

o 
o 
o 

iOO 

The Ranking of Activities in \Vhich The Studeııts Take No tes According to Their 

Frequeucieş 

% 

Class 

Lecıures Semiııars discııssio ııs Oıiıer 

17.39 26.09 56.52 o 
2 43.4-'3 43.48 1304 o 

39.1-+ _·)u.-t_·, JD.43 o 
4 o o o 100 

Table 12Ba 

Question Nmnber 30 

The Rmıking of .Probiems. According to Their Difficulties, For Students \Vhiie 

Taking N ot es 

ı % 

~ Ctıoıcesfecognızıng ıtı1 Fiııctiııg ı Writing dow n ı N or w ritiııg 
1 ""'- irnportant ı appropriate ı eveıytlıiııg ı fast 

IRanking things labbreviationsl '(:ouheard J enough Other 

30.43 8.7 17.39 ı 43.48 o 
39.13 34.79 'ı 13.04 

30.43 ı 8.1 

i 7.4 ı 34.78 

2 13.04 

3 .21. 74 

4 34. 78 

39.13 

o 
o 
o 

5 o o o ı o 100 
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Table 13Ba 

Question Number 31 

The Ranking of Speaking Skills According to Their Impoı1ance 

Ctıoices 

Ranking 

ı 

2 

3 

4 

o/c. 

Speaking to 

ııative and Orgaııizing Proııouııcing 

foreign and presen !ing words 

colleagues oral reports co rrectlv 

56.52 13.04 30.44 

21.74 34.78 43.48 

21.7..). 52.17 26.09 

o o o 

Table 14Ba 

Question Number 32 

Other 

o 
o 
o 
ıoo 

The Ranking of Speaking Skills According to Tiıeir Difficulties For Students 

% 

75 

ı~ 
Expressing Asking and Preseııtiııg Clıoosing l\Iaking up Proııounciııg 

myself aııswering oral the righ t correct the words 

tl u en tlv questions reports W OlU sen ten c es correctlv Other , 

ı 

2 

3 

4 

5 

6 

7 

8.1 8.7 4.34 39.13 30.43 8.7 o 
8."7 8.7 13.04 34.78 ı 7.39 ı 7.39 o 

21.74 ı 7.39 13.04 4.35 26.09 17.39 o 
17.39 39.13 13.04 1.39 4.35 8.7 o 
30.43 8.9 30.43 4.35 8.7 17.39 o 
13.0-ı 17.39 21.7.:1. 4.35 13.M 30.44 o 

o o o o o o 100 

Table 15Ba 

Question Number 33 

The Ranking of Activities, According to Their Importaııce, to Impro\'e The Stucleııts' 

Speakiııg Skills. 

~c 

~ Orai Oral Tatking to 

discussio n s presentatioııs Role-plavs foreign people Other ' 

1 13.04 8.7 4.35 73.91 o 

2 30.44 39.13 17.39 13.04 o 
3 30.-B 34.78 26.09 8.7 o 
4 26.09 21.7.:1. 52.!7 o o 
s o o o o 100 
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Table lBb 

Question Number 13 

The Ranking of Language Skills The Students Are Proficent in 

.....___ - . 

1 ~ıoıcesl 

Ran king --........... 
! 

2 

3 

4 

Reading Writing 

90 

lO 

o 
o 

o 
70 

20 

10 

Table 2Bb 

Question Nmnber 14 

-ı 

Speaking Listening 

lO o 
o 20 

60 20 

40 50 

The Ranking of Sittmtions in Which The Stuclents Neecl English ı\1Iost 

~) 

76 

ı~ ı Listening to Sptaking to Pres en ting Written ı Reading the 

iRanking for ei gııers 

ı 1 o 
ı 

2 20 

3 o 
4 60 

s 20 

foreign ers oral reporıs 

20 o 
ı o 60 

60 20 

lO o 
lO ..,~ 

.:..U 

Table 3Bb 

Question Nmnber 15 

exams 

o 
ı 

ı 
20 

10 

20 

50 

The Ranking of Activities The Sttıdents HaveProblemsin 

% 

~ 
Us ing U nderstanding Us ing U nderstanding oıces 

graınmatical tlı e co n ten ts unknown spoken 

Ranking structu res of texts terminolo2v language 

1 o 20 20 50 

2 20 50 30 o 
3 80 !O lG o 
4 o 20 30 50 

5 o o o o 

textbooks 

80 

o 
10 

10 

o 

Other 

o 
o 
o 
o 

100 

ı 



Table 4Bb 

Question Number 20 

The Ranking of Language Skills According to Tlıeir Importance 

<r-o 

1~ ' Reading Writing Speaking Listening 

ı 100 

2 o 
3 o 
4 o 

o 
70 

30 

o 

Table 5Bb 

Question Number 21 

o o 
o 30 

o 70 

100 o 

The Ranking ·of Reading Skills According to Tlıeir Inıportance 

o/o 

1~ 
Reading Reading books Reading books Reading 

books in aboııt general aboııt specific joıırııals, notes. 

English aviation field ete. ~ 

ı o 20 50 30 

2 o 30 30 40 

3 20 50 20 lO 

4 80 t'.~o;ı;,, o o 20 

5 o o o o 
Table 6Bb 

Question Number 23 

The Ranking of Reasons of Reading in A viation 

% 

1~ 
Reading for Reading for Reading for Reading for 

general specific writing preparation 

knowledge information reports to exams 
~ 

ı lO 80 10 o 
')· 
'- 30 10 60 o 
3 50 10 20 20 

4 10 o 10 80 
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o 
o 
o 

100 



Table 7Bb 

Question Nmnber 24 

The Ranking of Difficulties For Students \Vhile Reading 

~ ~ 

ı 

2 
,, 
.:> 

4 

% 

Difficult linknown 

sen ten c es vocabulary 

60 30 

30 50 

10 20 

o o 

Table 8Bb 

Question Nmnber 25 

The coııient 

of texts Other 

10 o 
20 o 
70 o 
o 100 
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The Ranking of Reading ~Iaterials Fould to be The Most Beneficial in an A viation 

English Coıırse 

% 

ı~ 
Texis related Text from 

~ 

ı 

2 

3 

4 

Anthentic Textbooks in 

materials their area 

10 80 

60 10 

30 lO 

o o 

Table 9Bb 

Question Nmnber 26 

to general difTerent English 

su l:ıiects co\ll·se l:ıooks 

o 10 

20 10 

20 40 

60 40 

The R:ınkiııg of \Vriting Skills Accorcijng to Tiıeir Import:llıce 

q;~ 

1~ Writing Iab Writing Writing Taking 

reports Ietters no tes no tes Other ' 

ı 30 o 20 50 o 
2 30 20 50 o o 
3 20 10 30 40 o 
4 20 70 o 10 o 
5 o o o o 100 
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Table lOBb 

Question Nwnber 28 

The Ranking of Difficulties For Students \\1ıile \Vıitin 

lf:"..-, 

~ 
i\Iaking up Selectirıg Orgarıizing Forrnulatirıg Writiııg in 

correct ap propriate the the English 

sen ten c es vocabıı!arv corııposition paragraplıs tl u en t!y Other ' 

ı 60 lO lO o 20 o 
2 10 50 10 10 20 o 
3 20 lO 50 10 lO o 
4 10 30 20 lO 30 o 
5 o o 10 10 20 o 
6 o o o o o 100 

Table 11Bb 

Question Nuınber 2 9 

The Ranking of Listeııing Skills According to Their Necessities 

% 

ı~ 
U nderstanding U nderstanding Lııdcrsraııdiııg 

conversations the lectures and recorded 

about aviarion takİng ııotes materials Other ' 

ı 80 20 o o 
2 20 20 60 o 
3 o 60 .:!0 o 
-1- o o o 100 

Table 12Bb 

Question Number 30 

The Ranking of Effects on Students · Unclerstancling \Vlıile Listening 

% 

~" 
Specific Cornplex Englih used 

vocabulary g rammati cal by dilTereni 

' iteıns stnıctures speakers Other 

ı 10 /0 20 o 

2 90 10 o o 
3 o 20 80 o 

4 o o o 100 
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4.3. ı. THE ANALYSIS OF STUDENTS' QUESTIONNAIRE 

RESULTS 

A) Personal Information Part 

The questionnaire has been aııs,vered by 23 students in the depaıtıııent of 

Civil Air Transportation aııd Business Administration. 69 % of the students are male 

aııd 31 % are female 46 % of the s tu elen ts are between 17-20 aııd 54 % aı·e bet\veen 

21-25 years old . .54% fin:ished high school, 23 % fin:ished techn:ical high school and 

23 % finished Anadolu High school. 85 % have stated that they studied English aııd 

IS% have stated that they studiecl Gemıaıı as their foreign laııguage in high school. 

B) General Information Part 

Out of 13 stuclents, 7. 7 % have stated that General English is nıore iıııpoıtaııt 

for them to be successful in their classes, while 92.30 % have statecl that botlı 

General aııd Aviation English aı·e equally importaııt. 

84.62% have stated thattoknow Aviation English is necessaıy' but 15.38% 

do not agree. 92.3 % believe that the muııber of lımu·s of A viation English courses -3 

hours penveek- is not enouglı 1vhile 7.7 %do not lıa.-e aııy coımııent. 

On the other hand, all the stuclents agree that they will use English in the 

future in their job. 7. 7 % expect to be using English \Vith colleagues aııd 92.3 % 

expect to be using English witlı foreigners. 

35.85 % have· stated that they need English to talk to colleagues aııd 

foreigners, 15.38 % to 1vrite reports aııd business letters in tlıeir job, 23.07 % to 

read clifferent sources in English relatecl to tlıeir caı·eer aııcl finally 7.7 %have statecl 
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that above as the reasons why English is necessary for their career. 

As it is seen in tab le 1 Ca, 46.15 % of the m find themsel ves good at reading. 

30.76 tjb think listening is the second skill they are good at. The same skill is 

accepted as fouı1h in the ranking by 53.84 %. The third one is writing skill in the 

ranking \Vith 46.16 %. 

Wl1en table 2Ca is studied, it is seen that 46.15 % of the students believe that 

they have diffıculty in using unknown vocabularly most. The same activity is 

admittecl second most difficult one in the ranking by 38.46 % of the students. The 

second most difficult activities thought by students are graıumatical structures, 

reading anel ıınderstanding the content of materials in their field and uııderstaı1cling 

and paı1icipating spoken language with the percentages of 30.77, 30.77 and 30.77 

respectively. 

C) Language Skills Part 

It is seen that all the stuclents agree that speaking skills aı·e the most İnıportant 

skills in tlıeir field. The next most impoı1ant skill is writing with 38.46 %. The saıne 

skill is also accepted third most importaı1t by 46.15 %. The least import<mt one is 

listening with 53.85 % (see table 3Ca). 

Reading Skills 

As can be seenin table 4Ca, 53.85 % have stated that reading books about 

their specific field is the most impoı1aı1t reading skill. The san1e iteın is accepted as 

the second most İnıportant one by 38.46 % of the students. Reading books about 

general aviation is in the third oı·der \vith 61.53 %. 

On the other lıand, 38.46 % think that they are able to read quickly anel 

efficiently enough intheir field. but 61.54% aı·e not ( ciased type question 16). 
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84.62% of the students have stated that they guess the meanings of unknown 

words from the content while 15.3~ % do not. 36.36 9o ""often", 54.55 % 

"sometimes" and 9.09 % "seldom" guess (closecl type questioııs 17-18). 61.54 % 

have stated that they ""often·· use dictionary for mıknown words. 38.46 % 

··sometiınes·· use dictionaıy ( closed type question 19). 

69.23 % think difficult sentence structure cause clifficulty most \Vhile reading, 

38.46 t:b think tınknown vocabulaı'Y' is the second most ditficult itenı aııd 69.23 % 
" 

think the conteııt of reading materials is the least difficult one (see table 5Ca). 

As can be seen in table 6Ca, there are tlıree kinds of appropriate reading 

materials chosen by the stuclents with the equal distribution. Those are autlıentic 

materials. textbooks in their area and texts related to general subjects and the 

percentages are 30.77. 

\Vriting Ski!!s 

53.85 % of the stuclents have stated that wıiting letters is the most impoıtaııt 

·writing skill in their futme job. 61.53 % think writing notes is the second most 

iınpoıtant one. In the third order both wıiting lab repoıts aııcl taking notes have the 

saıne percentages that is 30.77 (see table 7Ca). 

38.46 %'have stated that tlıev aı·e able to \Vıite conectlv anel efficientlv while 
" " " 

61.54 % are not (closed type question 23). 30.77 % believe making up 

grammatically correct sentences is the most difficult skill in writing anel similarly 

30.77 % believe selecting appropriate vocabulaıy items anel expressions is the most 

clifficult one. Orgaııizing the composition is the second clifficult skill with 46.15 % 

(see table 8Ca). 
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Listening Skills 

53.85 % of the studeııts have stated that ıuıderstanding conversations about 

aviatioıı is the most necessary listening skill for them. The same item is selected as 

second most necessary skill by 38.46 %. Similarly understanding recorded materials 

and videotexts about aviation have the same percentage in the second ranking (see 

table 9Ca). 

vv1ıen table lOCa is stuclied, it is seen that 69.23 % think unclerstanding 

English usecl by different native speakers is the most difficult item \Vhile listening. 

Understancling specific vocabulary items and ıınderstancling complex grammatical 

stıuctıu·es are the second most difficult ite111S in the ranking with the percentages of 

46.15 and 46.15. 

In tenns of listening, 38.46 % of theın need repetition of the spoken language 

''often". 54.84 % neecl '·sometimes" anel 7. 70% neecl nev er. 

Note Taking 

As it is seenin table llCa, 61.54 % of the students take notes in lectıu·es 

most frequently. 46.15 %put takingnotesin senıinaı·s second in the ranking aııd 

53.85 % put the same item tlıird in the ranking. Additionally 15.38 % take notesin 

Tmkish, 15.38 % take notes in English aııd 69.24 % take notesin both language 

(closed type question 29). 

38.47 % of the stııdents accept the item "trying to write down eve:rytlıing they 

heard" as the most difficult one. The saıııe item is selectecl second in tlıe raııking vvith 

46.16 %. Difficulty in finding appropıiate abbreviations is third in the raııking \Vith 

61.53 % (see table 12Ca). 
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Speaking Skills 

As can be se en in tab le 13Ca, 76.9 2 % of the stuclents have statecl that 

speaking to native anel foreign colleagues is the most İnıportant speaking skill for 

them in their field. 61.53 % think organizing anel presenting oral reports is the 

secondmost İnıportant skill anel 53.85 % think pronouncing words coıTectly is the 

least linportant one. 

It is also seen that 38.46 % thiıık presenting oral repoıts is the most clifficult 

speaking skill for theın. Choosing and renıembeıing the right word wh:ile speaking 

com es second in the ranking \V ith 46.16 %. The third most clifficult ski ll is 

pronouncing worcls conectly \vith 30.77 %. 30.77 % th:ink expressing themselves 

fluently is the fourtlı clifficult one (see table 14Ca). 

84.60% put the item 'talking to foreign people' to improve their speaking 

skills' in the first orcler. 61.53 % think making oral discussions in class wis the 

second most İnıportant activity. 46.16 % thiıık giving oral presentations in the 

language Iab is the third most important and 69.23 % think making role-play 

activities is the fourth most difficult activity (see table lSCa). 

4.3.2. COlVIl\IENTS ON STUDENTS~ DATA ANALYSIS 

According to the students' questiomıaire results, it is clearly seen that all the 

stuclents in the clepaıtment of civil air transportation anel business administration 

belivethat English is very necessary in aviation anel they \vill use it intheir future 

occupation. The stuclents expect to use English with foreigners and colleagues in 

their future career. A m'lJoıity of tlıe students believe the necessity and impoıtarıce of 

both General and A viation English and especially A viation English. On account of 

this, a high percentage of the students think that the muııber of lıoıu·s of A viation 

English courses penveek is not enough. 
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The students believe that they are more proficient in reading skills rather than . 

others and the activity of using unknown vocabulary is accepted as the most difficult 

activity by most of the students (see tables 1Ca-2Ca). 

vVhen queired about which language skill will be the most important for the 

students' future care er, all the students agree on the İnıportance and necessity of 

speaking skills (see table 3Ca). 

In tenns of reading skills most of the students think that they are not able to 

read quickly and efficiently enough mostly due to the lack of gramnıatical knmvledge 

(see table SCa). On the other haııcl altlıough a majority of the students thiıık that they 

do not have ınuch difficulty in guessing the meaıllngs of tınknown words from the . 

context wirile reading, the frequency of guessing shows that actually they have 

clifficulty since most of the student guess the tınknown worcls from the context 

soınetimes. Consequently the students use clictionary veıy often. 

According to the results showıı in table 4Ca, the students believe that in their 

department the most İnıportant reading activity is reading books about their specific 

field. Tlris shows that the students want to be kııowledgable about their specific 

field. Hovvever the students do not have a eleünite idea about the kinds of reading 

matelials to be reacl in A viation English comses (see table 6Ca). 

In tenns of writing skills, as can be observed from the table ?Ca, the students 

tlrink writing letters is the most İnıportant wıiting activity for their futme career. On 

the other hand, most of the students are not proficient in writing conectly and 

efficiently. They statecl that the reason for tlris is the lack of vocabulary and 

insufficient granımar knowledge (see table 8Ca). 

It is observed that most of the stuclents think understanding conversations 

about aviation is the most necessary skill for them in their occupation in terms of 
. • .. -

listeıriug skills. Adclitioually the students' problem wlril~Jisteıring is uııderstancling . 

English used by eliffereni native speakers, like dialect. style, speed (see tables 9Ca-

lO Ca). 
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Since the necessity of repetition shmvs the degree of tındestanding it is seen . 

that the stuclents understand only a half of the spoken language because most of tlıem : 

neecl repetition often anel sometimes. 

In terms of note taking, it is observed that the stuclents take notes mostly in· 

lectures anel in both English anel Tmkish languages. Most of the stuclents have -

clifficulty in trying to \vrite clmvn everything they hearcl (see tables ll Ca-12Ca). 

In tenns of speaking skills, most stuclents have clifficulty in presenting oral 

repoı1s. A majority of the students agree on the inıpoı1ance of speaking to native and 

foreign colleagues intheir depaı1nıent. Thus theythink that talking to foreign people 

can be a goocl activity to improve their speaking skills (see table 13Ca-15Ca). 

4.3.3. THE ANALYSIS OF LECTlTRERS' QlTESTIONNAIRE 

RESULTS 

A) General Information Part 

All the leeturers give haııdouts aııd 20 % give their lecture handouts in 

English, 20 % give in Turkish and 60 % in both laııguges ( doseel type questions 7-

8). 80 % of the leeturers use coursebook anel 20 % do not. 25 % of the leeturers who 

use coursebooks, have statecl that their coursebooks are written in English, 25 % 

have statecl that they are in Turkish anel 50 % have statecl that they use coursebooks . 

wıitten in both English anel Turkish ( doseel type questions 9-10). 

40 % of the leeturers give their leettıres in Turkish and 60 % gi~·e in both . 

English aııcl Turkish (closed type question 11). As can be seenin table I Cb, in order 

to make the lecture more unclerstanclable, 66.67 % of the lecnu·es \vho give lectlıres 

in English, summaıize the lecture in Tmkish. In orcler of frequency, repeating the . 

lectme \Vith simple sentence stıucnu·es comes second in the ranking with 66.67 %_. 

100 % of the lectlırers fincl stlıdents good at reading in terms of language 

skills. Again 100 % think stuclents aı·e good at writing in the second ranking. 
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Speaking is accepted as third with 80 % and listening is accepted as fourth in the_ 

ranking w·ith 80 % (see table 2Cb ). 

80 % of the leetın-ers think students have problems in understanding spoken 

language and participating in speeches dming class. 60 % adınit that reading and . 

uııderstandiııg the coııtent of mateıials in their field is the second most problematic 

activity. The third most difficult one in the ranking is using grammatical stnıctures . 

\Vith the percentage of 80 anel the fourth one is using mikııown temıinology with 80 

%(see table 4Cb). 

As can be seenin table 3Cb, 100 % tlıink students neecl English ınostly in 

reading and mı~er~tancling textbooks. In the second order 60 % tlıink stuclents neecl 

English in speakin~ to foreigııers. The saıııe item is put third in the ranking by 40 %. 

20 % of the leeturers have statecl that General English is more beneficial for . 

the stuclents an ct 80 % have stated that botlı General anel A viation English are equally 

benefi ci al ( doseel type questioıı 1 6). 

40 % of the lecttu·ers have stated that specific lessons to teach the language 

and tenılİnology relatecl to the subject area are necessary, but 60 % tlıink they are 

not. All the lecttu·ers who believe that such kinci of lessons aı·e necessary, tlıiıık they 

should be giveii'by both subject specialists aııcrEııglish teaclıing staff. 40 % of the 

lecttırers believe that the munber of hours of A viation English courses -3 hmu·s per . 

week- is enough, 20 % believe it is not aııcl40% have no any comment (closed type 

questions 17-18-19). 

B) Language Skills Part 

80 % of the leeturers believe that reading skills are the most important skills in 

their field. The next most important skill is listeııing \Vith 60 %. The third most 

important skill raııked by the lecttu·ers is speaking witlı 60 % anel the least impoı1aııt . 

one is writing "'·ith 80 % (see table SCb ). 
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Reading Skills 

60 % of the lecttu·ers have stated that reading joımıals, handouts, notes, ete. 

in students' specific field is the most İnıportant reading skill. The same skill comes 

second in the ranking with 4D %. Similarly 40% of the lecttu·ers think reading books · 

about sttıclents' specific field is the second most İnıportant reading skill. The leeturers 

agree that reading books about aviation in general is the third most İnıportant one 

\Vith 100 %. The least İnıportant one is reading books in English with 60 % (see 

table 6Cb). 

On the other hancl, 100 % agree that the sttıdents are not able to read quickly 

anel efficiently enough intheir field (closecl type question 22). 

80 % of the lecttırers have statecl that reading is necessary in aviation mostly 

for specific information. 80 % think reading for wıiting repoıts is the second most ... 

iınpoıtant reason. 80 % think reading for general knowledge is the third anel 100 % · 

think reading for preparation for examinations is the least impoıtant reasons in the . 

ranking (see table 7Cb). 

As can be seenin table 8Cb, 80 % believe the most difficult itenı for stuclents 

while reading is mıkno\Vll vocabulary anel the second most difficult one in the· 

raııking is difficult sentence structure with 80 %. The least difficult one is the content 

of reacling nıateıials \Vİ th 100 %. 

80 % of the lecttırers thiıık the most necessary reading material fomıd to be . 

best in aıı A viation English comse is anthentic mateıials. 60 % put text relatecl to -

general subjects second in the ranking and 80 % put textbooks in students' special · 

field in the third ranking. The least necessary reading material seen by all the 

lecttu·ers is texts from different English coursebooks (see table 9Cb). 
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\Vriting Skills 

As it is seenin table lOCb, 60 % of the leeturers tlıink taking notes is the 

most impoıtant \vriting skill. \Vriting notes oınes second in the ranking with the 

percentage of 40. Sinıilarly 40 % of the leeturers tlıink that writing Iab repoıts is the 

second most important skill. Again writing Iab reports and wıiting notes coıne third 

in the ranking with the percentages of 40 and 40. 

On the other lıaııd, all the leeturers agree that the students aı·e not able to \Vrite · 

conectly aııd efficieııtiy ( closed type question 27). 40 % of the leeturers thiıık 

students have difficulty in writing in English fluently ınostly. 60 % think the second· 

most difficult writiııg skill is making up granllllatically conect sentences. 60 % think 

selecting appropriate vocabulary items and expressions is the third most difficult one. · 

Orgaııizing the composition is the fourth most difficult and formulating tlıe : 

introduction and conclusion paragraplıs is the least difficult \Vtiting skills in the 

ranking \Vİth the percentages of 60 ancl60 (see table ll Cb). 

Listening Skills 

80 % of the lecturers, as can be seen in table 12Cb,have stated that 

uııderstanding conversati_ons on aviatioıı is the most necessary skill. 100 % think 

understaııding lectuı·es anel taking notes is the second necessary, 80 % think 

understancling recorcled ıııateıials and videotexts about aviatioıı is the least necessary .. 

skills. 

60 % of the leeturers tlıink specific vocabulary items affect students' 

understanding nıostly in temıs of listeııiııg. The sanıe item is put in the second order 

with 40 %. Sinıilarly 40 % also believe complex granımatical structures affect 

students · unclerstancling in the second raııking (see tab le 13Cb ). 
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Note Taking 

In tenns of note taking. 80 % of the leeturers think students ııeed ınore 

training to leam how to take notes and 20 % think they do not (closed type question 

31). 

Speaking Skills 

As can be seenin table 14Cb, 60 % of the leeturers think speaking to native 

and foreign colleagues is the most İnıportant speaking skill for the students intheir 

field. 60 % think organizing and preseııting oral reports is the second most İnıportant 

skill anel 100 S~ think pronouncing Vilords conect!y is the least İnıportant one. 

80 % of the lectmers put the item "providing opporti.ınity for oral discussions · 
... 

in class'' in the first orcler to improve the students · speaking skills. 60 % think 

talking to foreign people is the second most İnıportant and 100 % tlıink giving oral .. 

presentations in the language Iab is the tlıirclnıost important activities. 

4.3.4. COJ\IlVIENTS ON LECTURERS' DATA ANALYSIS 

According to the leeturers' questionnaire results, it is seen that all the 

lectmers' give handouts intheir courses which are both in English and Turkish anel a 

majority of them use cousebooks \vlıiclı are written in both English anel Turkish. 

Adclitionally, most of the lecturffi give their lectures in both English and Turkish .. 

The leettıTers summarize their lectuı·es in Tmkish mostly in order to make the lecttıı·e. · 

more unclerstandable (see table lCb) 

As can be observecl in table 2Cb, all the lecttırers tlıink that the sttıclents are 

more proficient in reading skills and the sttıdents have problems in ıuıderstanding 

anel participating spoken language in class (see tab le 4Cb ). All the lectmers believe 

that the sttıclents' ne ed English mostly in reading and un elerstanding their textbooks 
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(see table 3Cb) and in order to be successful both General and Aviation English are. 

beneficial for the students. 

The leeturers agree that specific lessons should be provided to teach the 

language and tenninology related to their subject area and. they should be given by 

both the English teaching staff and the subject specialist lecturers.However they do 

not have a certain opiııion about whether the hours of these courses are enough. 

\Vlıen the most impoıtant language skill in their field is investigated, it is . 

obviously seen that a high percentage of the leeturers agree that reading is the most 

impoıtant skill (see table SCb ). 

For them reading is necessary in oı·der go get specific infannation (see table 

7Cb). Thus from the most lecturers' point of vie\v, reading joumals, hanclouts, 

notes, ete. in stuclents specific field becoıne the most İnıportant reading skill and they · 

suggest to use authentic mateıials taken from peıiodicals, newspapers, magazines, . 

ete. in an A viation English course (see tables 6Cb-9Cb ). 

All the leeturers agree that the students are not able to reacl quickly and 

efficiently enough. mostly because of the unknmvn vocabularly (see table 8Cb). As 

it is obviously seen there is a con:flict in the aıı~wers of questions 13 aııcl 22. Since 

they have statecl that the stuclents are proficient in reading (see table 2Cb). Thus it caıı · 

be said that the aııs\vers of those questions may not be reliable. 

In terms of \Vıiting skills, most of the leeturers think that taking notes is the. 

most impoıtant wıiting skill for the students (see table lOCb). On the other haııd, all ·• 

the leeturers agree that the students aı·e not able to write conectly and efficiently 

enouglı. :tviost of thenı think that the students have difficulty in wıiting fluently in 

English (see table ll Cb). 

From the the leeturers · po int of vi e w the most importaııt li s tening skill for 

their caı·eer is understancling coııversations about aviation in temıs of listeııing skills . 

(see tabi e 12Cb ). Specific vocabulary items affect the stuclents' uııclerstaııcling w hile 

listeniııg (see tab le 13Cb ). 
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In temıs of note taking a majority of the leeturers think that it is not necessary . 

for the students to have more training in order to learn how to take notes. 

In tenns of speaking skills, most of the leeturers agree on the the importance 

of speaking to native anel foreign colleagues intheir specific field (see table 14Cb). · 

On the other hand. they think that the activity of talking to foreign people is not very. 

important to improve the students' speaking skills., instead they believe that 

provicling opportunity for oral discussions in the class can be the most İnıportant 

activity for the students (see table 15Cb). 

4.3.5 OVERALL EVALUATION 

\Vhen the students' and the lectlırers' questionnaire resıuts are compareel it is 

seen that tlıere are some agreements and disagreements between them. 

According to the results of analysis, all the students and the leeturers believe · 

the necessity and İnıportance of both General and A viation English in oı·der to be 

successftu in the students' classes. Ho\vever while the students believe that three 

hours of A viation English courses are not enough. the lecttu·ers do not have a certain 

opinion about this subject. 

As can be seenin tables lCa mıcl 2Cb, the sttıdents and the leeturers agree that· 

the students are more proficient in reading skills rather thmı other language skills. On_ 

the other hancl, \vhile the leeturers think that understanding anel participating in 

spoken language in class is the most clifficult activity, the students think that they. 

have clifficulty in using ımknown voeabulary (see tables 2Ca-4Cb). 

The leeturers ha ve statecl that in ci vil air transportation and business·: 

adıninistration depm·tment reading skills are more İnıportant than the otlıers. 

Hmvever the students agree that speaking skills are the most impoı1ant skills (see 

tables 3Ca5Cb). 

In tenns of reading skills, according to the results shown in tables 4Ca and 

6Cb, the most iı~poıtmıt reading activity changes from the stuclents to the leeturers ... 
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The students think that reading books about their specific field is the most importaııL 

one and the leeturers think that reading joumals, handouts, notes. ete. in studeııts' ~ 

speeifie field is very important. Consequently, the leeturers suggest to use anthentic 

materials tak en from peıiodicals, neıvspapers, magazines, ete. in anA viatioıı English 

eourse (see table 9Cb). \Vhereas the students do not have a defiııite idea about the 

appropriate kinds of materials (see table 6Ca). 

Both the studeııts and the leeturers agree that the students are not able to read 

related specifie field n:ıateıials quiekly :md effıciently enough. Hoıvever iı is seen that 

both the students and the leeturers have eoııt1iet sinee they have statecl before that the· 

stuclents are profieient in reading (see tables lCa, 2Cb). 

Hov;rever they do not have an agreement about the diffieulties for the students . 

in reading. The students believe that they have problems in cliffieult senteııee · 

structures ıvlıile the leeturers think that thev have cliffieultv in ımkııo\vn voeabularv · 
~ ~ ~ 

(see tables 5Ca, 8Cb ). 

In tenns of wıiting skills, while the leeturers believe in the importance o{ 

taking ııotes in their job, the stuclents think wıitiııg letters is the most İnıportant 

ıvriting acti vity for the ir career (see tables 7Ca, 1 O Cb). However they agree that the 

stuclents are not able to write conectly anel efficiently. From the lechırers' point of­

view they have difficulty in writing English fluently anel the shıdents tlıink they have 

difficulty in ıuıkııown vocabulary and insufficient grammatical knowledge (see tables 

8Ca and ll Cb). 

The students and the leehırers have both sinıilar and clifferent vieıvs in temıs 

of listeııing skills, too. As can be seenin table 9Ca and 12Cb, botlı the studeııts and . 

the leeturers tlıink that ıuıderstancling conversations about aviation is the most 

necessary skill in their speeifie field. On the other hancl, wlıile the students believe 

that their problem in terms of listening is the different usages of English by native ... 

speakers, the leeturers think specific vocabulary items affect the students' 

understanding mostly (see tables, 10Ca-13Cb). 
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As can be seenin tables 13Ca and 14Cb, the students and the leeturers agree 

that speaking to native and foreign colleagues is the most İnıportant skill in terms of 

speaking skills. In order to iınprove the students' speaking skills, the leeturers 

believe that it is better to provide opportunity for oral discussions in the class. On the 

other hand, the students tlıink that talking to foreign people can be a good activity 

(see tables 15Ca-15Cb ). 
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TABLES OF STUDENTS' DATA 1-\NALYSIS 

Department of Civil Air Transportation and Business Administration 

Table ıca 

Question Number ll 

The Ranking of Language Sl.jJls The Students Are Proficient in 

Of(-

~~ ' Reading Writing ~eaking Listening 

ı 46.15 23.08 30.77 o 
'l 23.08 23.08 23.08 30.76 ;.. 

3 23.08 46.16 15.38 15.38 

4 7.7 7'7 30.76 53.84 .. 

Table 2Ca 

Question Number 12 

The Ranking of Activities The Stuclents Have Difficulties in 

% 

Grarıırnatical Reading and llsing ıınknow n U nderstanding ~ ' strııctu res ııııderstanding terminologv ~pokeıı languag_~ ()[her 

1 -~ ~ 30.77 14.15 ı5.38 o ... .' 

2 15.38 23.08 38.46 23.08 o 
3 30.77 30.77 7.69 30.77 o 
4 46.15 ı5.38 

.., ..., 
' ... 30.77 o 

5 o o o o 100 

Table 3Ca 

Question Number 14 

The Ranking of Language Skills According to Tlıeir Impoıtance 

o/c 

~ ~ 
Reading Writing Sneakiııg Listeniııg 

ı o o ıoo o 
2 30.77 38.46 o 30.77 

3 38.46 46.15 o 15.39 

4 30.77 15.38 o 53.85 



Table 4Ca 

Question Number 15 

The Ranking of Reading Skills Accorcüııg to Their Importance. 

o/c 

Reading books Reading books Reading 

Reading books about general ab out specit!c jo urııals, ~ ' in English aviation field handouts. ete. Other 

ı 

2 

3 

4 

5 

7.7 

15.38 

23.07 

53.85 

o 

15.38 53.85 

23.08 38.46 

61.53 7.7 

o o 
o o 

Table 5Ca 

Questioıı Number 20 

23.07 

23.08 

'77 
.•. 1 

46.15 

o 

The Rmıking of Difficulties for Students \\1ıile Reading 

3 

4 

Diftlcult 

senten ce 

stnıcture 

69.23 

30.77 

7.7 

o 

% 

Unkııown 

vocabulary 

30.77 

38.46 

23.07 

o 

Table 6Ca 

The content 

of reading 

materials 

o 
30.77 

69.23 

o 

Question Number 21 

Ot!ıers 

o 
o 
o 

100 

o 
o 
o 
o 

100 

The Ranking of Reading ~/:Iateıials Accorcüng to Their Appropıiateness in the 

A viation English Comses to Enable the Students to Reacl ~Jore Efficiently 

~., 

~ 
Texts reları~d Texts from 

Anthentic Textbooks to general itTereııt Englis 

'tvlaterials in their area su bjects co u rse\)QQks 
~ 

ı 30.71 30.77 30.77 7.69 

2 38.47 15.38 30.77 15.38 

3 23.08 23.08 23.08 30.76 

4 r: 
1. ,• 30.77 15.38 46.15 
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Table 7Ca 

Question Number 22 

The Ranking of \Vıiting Skills According to 11ıeir Impoı1ance 

% 

~ Writiııg !alı Writiııg \V ri ring Taking 
. 

repo rts Jetters no tes no tes Other 

ı 

2 

3 

4 

s 

ff 
'•' 

o 
30.77 

61.5.:1-

o 

53.85 15.38 
~ ~ 

61.53 1. ,• 

23.08 15.38 

15.38 7.7 

o o 

Table 8Ca 

Question Number 24 

23.07 

30.77 

30.77 

15.38 

o 

The Ranking of Difficulties For Students W1ıile \\'riting 

O'< 

o 
o 
o 
o 

100 

~ 
iviaking up Selecting Organizing Forrnulating Writiııg in 

correct appropriate the the English 

sen ten c es vocabularv composition paragraphs tl u en tly h 

ı 30.!7 30.77 15.38 23.08 o 
2 7.7 7~ 46.15 15.38 23.07 ... •' 

3 15.38 23.08 23.08 77 30.76 

4 23.08 -- 23.08 15.38 30.16 i. ,1 

5 23.08 30.77 o 30.77 15.38 

6 o o o o o 
Table 9Ca 

Question Number 25 

The Ranking of Listening Skills According to "Tiıeir Necessities 

% 

~ 
U nderstanding U nderstanding U nderstanding 

co n versali on s he lectures and recorded 

about aviation taking no tes materials Other -
ı 53.85 30.71 15.38 o 
2 38.46 23.08 38.46 o 
3 77 46.15 46.15 o 
4 o o o 100 
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Other 

o 
o 
o 
o 
o 

100 



Table ıoca 

Question Number 26 

The Ranking of Difficulties For Students \Vhile listening 

~ ' 

ı 

" i. 

3 

4 

o/c 

Spccific Complex English used 

vocabulary grarnmatical by d itleren t 

items stnıctııres speakers 

23.07 7.7 69.23 

46.15 46.15 7.7 

30.77 46.15 23.08 

o o o 

Table llCa 

Question Number 28 

Other 

o 
o 
o 

100 

The Ranking of Activities in \\1uclı The Stuclents Take Notes According to Tiıeir 

Frequencies 

. ~ 
ı 

2 

3 

4 

% 

Class 

Lectııres Seminars discussions 

61.54 23.08 

23.08 46.15 

15.38 30.77 

o o 

Table 12Ca 

Question Number 30 

15.38 

30.77 

53.85 

o 

Other 

o 
o 
o 

100 

The Ranking of Problems, According to Their Difficulties, For Students \Vhile 

Taking Notes 

% 

C>: ecogııizing the Finding Writing dow n Not w riting 

important appropriate everytlıing fa st 

' thin gs abbreviations you heard enoııgh Other 

ı 30.77 ı5.38 38.47 15.38 o 
2 23.07 7.7 46.16 23.07 o 
3 o 61.53 '77 

,•. 1 30.77 o 

4 46.15 15.38 
~ ~ 30.77 o /./ 

5 o o o o 100 

99 



Table 13Ca 

Question Number 3 1 

The Ranking of Speaking Skills According to Their Inıport:.mce 

Choices 

Ranking 

ı 

2 

3 

4 

st 

Speaking to 

native and Organizing Pron ouncing 

foreign and presenting word s 

colleagues oral reports correctly 

76.92 7~ 15.38 

' 1 61.53 30.'77 .. 
15.38 30.77 53.85 

o o o 

Table 14Ca 

Question Ntimber 32 

Other 

o 
o 
o 

100 

The Ranking of S peaking Skills According to Tiıeir Difficu.lties For Students 

()" 

·~ 

100 

~~ 
Expressing Asking and Pres en ıing Clıoosing .tvlaking up Pronouncing 

myself answ ering oral the righ t correct the words 

tl u en tly questioııs reports Wi.WJ sen ten c es C\.)!Tectlv ' 

ı 

2 

3 

4 

5 

6 
,., 

o •', j 

o 15.38 

7.7 15.38 

30.77 /,1 

23.07 23.07 

38.46 30.76 

o o 

38.-16 23.07 
-r: 46.16 /.i 

15.38 7"7 
•', 1 

-- 23.07 / .. / 

7.69 o 
15.38 --/ ... · 

o o 
Table 15Ca 

Question Number 33 

23.07 --
/,/ 

15.38 15.38 

23.07 30.77 

15.38 15.38 

23.07 23.07 

o 7.7 

o o 

The Ranking of Activities, According to Tlıeir Importance, to Improre The Studeııts' 
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TABLES OF LECTURERS~ DATA ANALYSIS 

Department of Civil Air Transportation and Business Administration 
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Table lOCb 
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D~l'AKl'l\l..t;NT UY l'lLUT Tl{AlNlNü 

4. 4.1. THE ANAL YSIS OF STUDENTS' QUESTIONNAIRE 

f<ESULTS 

A) Personal Information Part. 

The questioımaire has been ans,vered by 13 students in the department of 

Pilot Training. 85 % of the students are nıale and 15 % are fenıale 61 % m·e between 

17-20 and 31 %are bet\veen 21-25 yem·s old and 8% are above 25. 46% finished 

high school, 15 % fiııished technicallıigh school mıd 39 % finished Anadolu lıigh 

school. 92 % have statecl that thev studied English and 8 % have stated that thev 
.; '- .,1 

studied Gemımı as their foreign language in lıigl. ı school. 
.:,.... ...... ....... .... 

B) General Information Part 

All the students in the clepmtment of Pilot Training have statecl that botlı 

General English anel A viation English are equally İnıportant for them to be successful 

in their classes. All the students agree that to know A viation English is necessarv 
~ ~ " 

15.38 % have statecl that the number of homs of aviatioıı English courses is enough 

\vhereas, 76.92% believe that it is not. 7.7% do not have anv comment.. . " 

On the other hand, all the students agree that they will use English in the 

futme intheir job. 69.23 % expect to be tısing English with colleagues and 30.77 %. 

expect to be using English ""ith foreigners. 

15.38 % have stated that they neecl English to talk to colleagues and 

foreigners, 15.38 % to read different sources in English related to their cm·eer and 
~ ~ 

69.24 % have stated all the choices given in the questionııaire are the reasons why 

English is necessary in their career. 
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As it is seen in table lDa, speaking skill is accepted as the best one they have 

got by 46.15 t,;0 ot the students. 53.~6 (io tlıiıık reading is the second skill they are 

goocl at. 3~.46 t;tı put listeııiııg in the third orcler. 53.~4% tlıink writing is the \Vorst 

skill they have got. 

When table 2Da is stucliecl, it is seen that 46.14% otthe students believe that 

they have difficulty in granımatical structures most. Using unkno\vn vocabulary is 

the second most clifficult actil'ity with 38.46 %. The third most ditricult activity is 

reading anel uııderstancling the content of nıateıials in their field with 38.46 %. The 

least inıpoı1aııt one is mıderstandiııg anel paı1icipating spoken language with 53.85 

%. 

C) Language Skills Part 

It is seen that speaking is the most impoı1ant laııguage skill in their field with 

76.92 %. 76.92 %of the students thiıık listening is the second most İnıportant skill 

aııd 69.23 % thiıık reading is the third most İnıportant one. Writing is the least 

iınpoı1aııt one with 76.92 %(see table 3Da). 

Reading Skills 

. 
As caıı be seeıı i~ table 4Da, reading books about general aviation is acceptecl 

as the most aııcl seconcl.most important reading skill witlı the percentages of 46.15 

and 53.85 respectively. 61.54 % of the students put reading books about their 

specific field in the third ranking. 69.23 % think reading books in English is the least 

important reading skill. 

On the other hand, 69.23 % tlıink that they are able to reacl quickly anel 

effıciently eııough in tlıeir field but 30.77% aı·e not (closed type question 16). 

69.23 % of the students lıal'e statecl that they can guess the ıneaııings of 

unkno\vn worcls from the context wlıile 30.77 % caıı not. 22.22 % "always", 55.56 
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% "'often" and 22.22% "sometimes" guess (see closed type questions 17-18). 

30.77 % have stated that they often use '"dictionary" for mıkııo\vn \Vords. 

69.23 t;0 sometimes use a dictionary (closed type question 19). 

53.84 t;tı think ımknown vocabulaıy cause difticulty most while reading, 

53.85 (:b think ditticult sentence structure is the second most ditficult iteın and 76.92 

% th.ink the content of reading materials .is the least difficult one (see t1ble 5Da). 

As can be seen in table 6Da, the most appropıiate reading mateıial chosen by 

the students is anthentic nıateıials with 46.15 %. The second most appropıiate 

mateıial is texts related to general subjects \Vith 46.16 %. 53.85% think textbooks in 

their area is the third most appropriate one. The least appropıiate one is texts from: 

different English coursebooks with 33.33 %. 

\Vriting Skills 

46.14% of the students have stated that taking notes \Vas the most important 

\vriting sk.ill in their future job. 53.85 % think writing notes is the second most 

impoıtant, 38.47 % think writiııg Iabreportsis the third most inıpoıtant and 53.85 % 

think writing lerters is the least impoıtant \vriting skills (see table 7Da). 

92.30 % have stated that they are able to write con·ectly and efficiently but 7. 7 

% tlıink they are not. 38.46 % believe making up grammatically conect sentences is 

the most difficult skill in writing. Organizing the composition comes second in the 

ranking \Vith 46.16 %. 38.46 % put the item '\vriting in English fluently" in the third 

raııking. The foırrth most iınpoıtant one is selecting appropıiate vocabulary itenıs and 

expressions with 46.15 % (see table 8Da). 



Listening Skills 

61.53 % of the studeıüs have siaied that understaııding conversaiions aboui 

aviation is the most necessary listening skill for theın. 38.46 % think mıderstaııding 

recorded materials and videotexts about aviatioıı is the second most necessary aııd 

61.53 % tlıink understaııding the lectures aııcl taking notes is the tlıird most necessary 

skills. 

\Vlıen table lODa is stuclied. it is seen that 69.24 % oHlıe students tlıink that 

mıderstaııcling English used by different native speakers is the most difficult item 

while listeııing. 61.53 % think that unclerstancling specific vocabulary items is the 

second most difficult item and 53.84 % tlıink ıuıderstancling complex graııımatical 

stnıctures is the least clifficult one. 

In terms of listening, 15.28 % of the s tu den ts need repetition of ten. 76.92 % 

need sametimes aııcl 7.70% need never (see doseel type question 27). 

Note Taking 

As it is seen in table 11Da, 46.15 % of the stuclents take notes in class 

discussions most frequently. 46.15 % put taking no tes in leettıres second in the 

raııking. Taking notes in senıinaı·s is put third in the raııking \Vith the percentage of 

38.46. Additionally 15.38 % take notes in Turkish, 15.38 % take notes in English 

and 69.24 % take notesin botlı laııguages (closed type question 29). 

In tenns of notetaking 46.15 % of the students believe trying to wıite dmvn 

everythiııg they heaı·d is the most difficult item. Difficulty in finding appropriate 

abbreviations is thought tlıe second most difficult item by 53.84% and the third most 

difficult iteın by 38.46 %. The least difficult one is recogııizing the importaııt things 

wlıile noting tlıem do\v1ı with 38.46 %. 
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Speaking Skills 

As can be seen in iable 13Da, 53.8-+ % of ibe students lıare siaie<.l ih;:ıi 

speaking to native and foreign colleagues is the most İnıportant speaking skill for 

them in tlıeir field. 46.15 % thiıık pronotmcing worcls conectly is the second most 

important skill and 46.15 % think organiziııg and presenting oral reports is the least 

İnıportant one. 

It is also seen that 46.15 % tlıink making up graınnıatically conect sentences 

wirile speaking is the most difficult skill for thenı. Presenting oral repoıts conıes 

second in the ranking \Vith 30.76% aııd fifth in the ranking with 30.77 %. The tlrird 

most difficult skill is choosing aııd remembering the right \Vord \Vlrile speaking with 

53.84 %. The fourth most difficult one is asking aııcl aııswering questions \Vitlı 

30.77 % aııd the least difficult one is pronomıcing the \vorcls conectly \Vith 46.15 % 

(see table 14Da). 

84.60 % think talking to foreign people is the most iınportant activity to 

iınprove their speaking skills. 61.53 % think making oral discussions in class is the 

second most iınpoıtant one. Giving oral presentations in the language iab is in the 

tlrird raııkiııg \vith 69.23 % aııd making role-play activities is in the fourtlı raııking 

\Vith 69.23 G/ô (see t:'lble 15Da). 

4.4.2. COl\JlVIENTS ON STUDENTS' DATA ANALYSIS 

According to the analysis of the stüdents' questionnaire results, it is obrious 

that all the students in the depaıtment of pilot training believe that English necessaı-y 

in aviatioıı aııd they will use it in their future occupation. All the students believe the 

necessity and impoıtance of both general and aviatioıı English anel especially 

A viation English. The students expect to use English n,ith colleagues aııcl foreigners 

in their future career. On account of this. a majority of the stncleııts tlıirık that the 

number of hours of A viation English courses per week is not enough. 
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The students believe that they are more proficient in speaking skills rather 

than others skills and they have difficulty in graınmatical structures most (see tables 

1Da-2Da). 

\\lıen queirecl about \Vhich language skill vvill be the most impoıtant for the 

students' future career, a majoıity of the stuclents think that speaking is the most · 

impoıtant language skill intheir field andlistening is the second most iınportant one. 

In temıs of reading skills. most of the students thin ko· . that thev are ab le read 
..... ' - .,1 

quickly and efficiently enough. For them the most difficult thing \Vhile reading is 

unknown vocabulary (see table 5Da). Fuıtheımore many of the students think that 

they do not have much difficulty in guessing the meanings of tınknown words from 

the cantext while reading.~fost of the students daim that they often guess the 

meanings of mıknown words. Consequently the frequency of applying for a 

dictionaı·y is not so high. 

According to the results shownin table 4Da, the students believe that in their 

depaıtment the most important reading activity is reading general aviatioıı books. 

Fuıthennore. the most appropıiate reading material intheir specific field they think, 

is anthentic materials taken from periodicals, ne\vspapers, magazines, ete (see table 

6Da). 

In terms of wıiting skills, as can be observed from the table 7Da, the students 

think taking notes is the most necessary \Vriting activity in their futtu·e caı·eer. A 

majority of the students think that they are proficient in writing correctly and 

efficiently. Most of them think the most difficult writing skill is making up 

graınınatically coiTect sentences (see table 8Da). 

As is observed from the table 9Da, most of the students think that 

uııclerstaııding conversations about aviatioıı is the most necessary skill for theın iıı 

their occupation in temıs of listening skills. Additionally the students' problem w hile ·· 

listening is uııdestanding English use d by different nati ve speakers, like dialect, 

style, speed (see table lODa). Furthennore. the sttıdents' uııderstanding while 
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listening can be said high, because a high percentage of thenı have stated that they 

need repetition sonıetinıes. 

In terıns of note taking, it is observed that the students take notes mostly in 

class discussions and in both English and Turkish. ~Jost of the students have 

ditliculty in trying to write clO\vn everytllliıg they heard (see tables 11Da-12Da). 

As in \Vriting. in speaking too, the stuclents have difficulty in graııınıatical 

structures (see table 14Da). On the other hancl, most of the students agree on the 

impoıtance of speaking to native anel foreign colleagues intheir future occupation. 

Thus, for most of them talking to foreign people can be a goocl activity to improve 

their speaking skills (see table 13Da-15Da). 

4.4.3. THE ANALYSIS OF LECTURERS~ QUESTIONNAIRE 

RESULTS 

A) General Information Part 

Out of 8 leeturers 62.5 % give hanclouts and 37.5 % do not. 20 % of the 

lecturers. who gi ve hanelouts, use handouts written in English and 80 % give 

handouts written in botlı languages ( doseel type questions 7-8). 

Siınilarly 37.5 % of the leeturers use coursebook anel 62.5 % do not. All the 

leeturers who use coursebooks, have statecl that their coursebooks are wıitten in 

English. 

37.5 % of the leeturers give their leettıres in Turkish ancl62.5 % give in both 

English anel Turkish ( doseel type question ll). As can be seen in tab le ID b. in ereler 

to ınake the lecttıre more unclerstanclable, 60 % of the lecttu·ers who give leettıres in 

English, give the unknown worels before the lecttıre. In the second ranking in oreler 

of frequency, sumınaıizing the lecttıı·e in Tmkislı conıes with 80 %. 

62.5 % fincl sttıdents goocl at reading in teıms of language skills. 75 % think 

stuelents are good at writing in the second ranking. On the other hand reading anel 
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listening skills are accepted as third with 37.5 % and 37.5 %. 50 % of the lectmers 

tlıink speaking is the skill the students are not so good at (see table 2Db ). 

75 % of the leeturers think the students haveproblemsin tmderstanding and 

participating in spoken language in class. 62.5 % adm.it that using tınknown 

teınıinology is the second most problematic activity. The tlıird most difficult one in 

the ranking is using grammatical structures with the percentage of 87.5 and the 

fourth one is reading and tınderstanding the content of materials in their field \Vith 

87.5% (see table 4Db). 

As can be seen in table 3Db, SO % think the students need English most ldıile 

speaking to foreigners. In the second oı·der 50 % think students need English in 

listening to foreigners. Speaking to foreigners anel reading and understanding their 

textbooks are put third in the ranking with the same perceııtages, 37.5 and37.5. 
·.· 

50 % of the lectmers have statecl that Aviatioıı English is more benefidal for 

the studeııts anel 50 % have stated that both general and aviation English are equally 

beneficial (closed type questioıı 16). 

87.5 % of tlıem have stated that specific lessons to teach the language and 

ternunology related to the subject area are necessary, but 12.5 % do not tlıink so. 

28.57 % \Vlıo believe that such kinci of lessons are necessary, think they should be 

given by subject specialists and 71.43% of them tlıink they should be given by both 

English staff and subject specialists. 25 % of the leeturers believe the mımber of 

hours of Aviation English courses -3 hours per week- is enough and 37.5% believe 

it is not. 37.5 % do not have any comment ( closed type questions 17 -18-19). 

B) Language Skills Part 

75 % of the lectlll'ers believe that speaking is the most iınpoıtant skill intheir 

field. The next most impoıtant skill is listeııing with 37.5 % and the third most 

importaııt skill ranked by the leeturers is reading \Vith 75 % and the least impoıiaııt 

one is \Vriting with 87.5% (see table SDb). 
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Reading Skills 

62.5 % of the leeturers have stated that reading books about general aviation 

is the most İnıportant reading skill. Reading joumals, handouts, notes, ete. in the 

students' specific field comes second with the percentage of 7 5. Reading books in 

English anel reading books about general aviatioıı comes third with the percentages of 

37.5 ancl37.5 (see table 6Db). 

On the otheı: hancl, 37.5 % tlıink that the students are able to reacl quickly and 

efficiently enough intheir field but 62.5 % of them do not believe it ( doseel type 

questioıı 22). 

87.5% of the leeturers have statecl that reading is necessary in aviatioıı mostly 

for specific infonnation.SO % tlıink reading for vniting repoıis is the second most · 

iınportaııt reason. The same reason is accepted tlıircl in the ranking with 37.5 %. 

Sinıilarly reading for general knowledge coınes tlıird in the ranking with 37.5 % (see 

table 7Db). 

As can be seen in table 8Db, 75 % believe the most difficult item for the 

students while reading is unkıımvn vocabulary anel the second most clifficult one in 

the ranking is difficult sentence stnıcture \Vith 75 %. The least difficult one thought 

by 87.5 % is the content of reacling mateıials. 

87.5 % of the leeturers tlıink the most necessary reading mateıial found to be 

best in an Aviation English Comse is textbooks in students' special field. 62.5% put 

anthentic materials second in the ranking and 37.5 % put text relatecl to general 

subjectsin the tlıircl ranking. The least necessary reading material seen by 75 % of 

leeturers is texts from different English comsebooks (see tab le 9Db ). 
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\Vriting Skills 

As it is seen in table 10Db, 75 % of the leeturers think taking notes is the 

most İnıportant wıiting skiii. \friting notesis accepted as the second most impoıtant 

one by 75 %. \Vıiting Iab repoıts comes third and \Vriting letters comes fourtlı in the 

ranking with the percentages of 75 and 75. - - ~ 

On the other lıancl 25 "Jb tilink that the students are able to write coıTectly and 

effıcientlv but 7 5 % tlıink thev are not r cl os eel tvpe question 27). 
.. ... \ ,.1 

62.5 % of tlıem think students have difficulty in making up grammatically 

coiTect sentences is the most difficult one. The second most difficult skill is \vıiting 

in English fluently witlı 50 %. The sanıe item is put third in the ranking by 37.5 % 

(see table llDb). 

Listening Skills 

As can be seenin table 12Db, tmderstanding conversations on aviation and 

unclerstancliııg recorclecl materials anel videotexts about aviatioıı are the most 

necessary listeniııg skills for the leeturers \vith the percentages of 50 and 50. The 

second most necessaıy sk.ill thought by 50 % of the leeturers is taking notes. 

50 % of the leeturers think English used by different native speakers affect 

students · understancling mostly in tenns of listening. Similarly 50 % also think 

specific vocabulary iteıns affect students' tmderstanding in the second ranking (see 

table 13Db). 

Note Taking 

In temıs of note taking. 62.5 % of the leeturers think the students need more 

training to leaı1ılıow to take notes but 37.5% think they do not ( doseel type question 

31). 
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Speaking Skills 

As can be seenin table 14Db, 62.5 %of the leeturers thiıık speaking to native 

and foreign colleagues is the most impoıtant speaking skill for the students intheir 

field. 50 % thiıık organizing anel presenting oral repoıts is the second most impoıtaııt 

skill and 50 % think pronouncing worcls conectly is the least iınportant one. 

50% of the leeturers put the item "giving role play activities'' ili the first order 

to iınprove the stuclents' speaking skills. 50% of tlıem tlıink provicling opportmıity 

for oral discussions in class is the second most impoıtant activity. 

4.4.4. COlVIl\-'lENTS ON LECTURERS' DATA ANAL Y SIS 

According to the lectmers · questionnaire results. it is seen that most of the 

leeturers' give lıanclouts intheir comses ·wlıiclı are in both Turkish aııcl English. Only 

a few of the leeturers use coursebooks wlıich are \vritten only in English. 

Aclclitionally, most of the leeturers give their lectures in both English and Tmkislı. 

The leeturers who give their lectures in English, give the unknown \Vorcls before the 

lecture in orcler to nıal\:e the lecttıı·e ınore understanclable (see table lDb ). 

As caıı be observed in table 2Db, most lecttu·ers tlıink that the stuclents are 

more proficient in reading skills anel yet have problems in unclerstaııcling and 

paıticipating spokenlanguage (see tab le 4Db ). :rv1ost of the lecttu·ers believe that the 

stuclents neecl English mostly in speaki.ng to foreigners (see ta bl e 3Db) and in order 

to be successful, Aviatioıı English is ınore beneficial for the sttıclents. 

A majoıity of the lectl.ırers agree that specific lessons should be providecl to 

teach the language anel tenninology related to their subject area aııcl the English 

teachiııg staff and the subject specialists need to coorclinate their subject areas. 

However they do not agree about whetlıer the homs of thes~ comses are enouglı. 

\\lıen the most İnıportant language skill in their field is investigated. it is 

obviously seen that most of the lectl.ırers agree that speaking is the most İnıportant 
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skill and listening is the second most impoıtant skill (see tab le S Db). 

For them reading is necessary in order to get specitic infonuation. :Most of 

them think reading books about general a-viation is the most important reading skill. 

Most of the leeturers think that using reading materials taken from the students 

specifıc field is more beneficial in anA viation English cmrrse (see tables 6Db-9Db ). 

:Most of the lecnu·ers think that the students are not able to read quickly and 

efficiently enough, mostly because of the ınıknown vocabularly (see table 8Db). As 

it is clearly seen, there is a conflict in the answers of questions 13 and 22. Since they 

have stated that the stlıdents are proficient in reading (see table 2Db ). Thus it can be 

said that the answers of those questions ınay not be reliable." 

In temıs of wıiting skills, a majoıity of the lectlırers tlıiıık that taking notes is 

the most important \vıiting skill for the students (see tab le 1 O Db). On the other haııd, 

most of the leeturers agree that the stııdents are not able to \vıite correctly aııcl 

efficiently. They tlıink that the students have clifficulty in making up granımatically 

conect sentences (see table ll Db). 

From the the lectlırers' point of vie\v, the most necessary listeııing skill for 

their caı·eer is ıuıderstaııcling coıwersations about aviatioıı in tenus of listeııing skills 

(see tab le 12Db ). ~-Jost of them tlıink that English usecl by different native speakers. 

like dialect, style, speed, affect the sniclents unclerstancliııg most (see table 13Db). 

In temıs of note taking most of the leeturers tlıiıık that it is necessaı·y for the-' 

stlıclents to have more training in orcler to leanı how to take notes. 

In temıs of speaking skills, most of the leeturers agree on the the iıııportaiıce 

of speak:ing to native anel foreign colleagues intheir specific field. On the other hand. 

they tlıink that giving role play activities, iıısteacl of the activity of talking to foreign­

people wlıiclı can be tlıouglıt more appropıiate relatecl to tlıeir previous opiııion, caıı 

be the most impoıtant activity for the stuclents to improve their speaking skills (see 

table 15Db). 
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4.4.5 OVERALL EV ALUATI ON 

All the students and the leeturers believe in the necessity and importance of 

both General and A viation English in or der to be successful in the students' classes. 

Hmvever while the students believe that three hours of Aviation English courses are 

not enough, the leeturers do not have a certain opinion about this subject. 

As can be seen in tables lDa and 2Db, while the leeturers tlıink that tlı.e 

students are more proficient in reading skills, the stuclents believe they are better in 

speaking skills rather th..:ın others. On the other lıand, although the leeturers tlıink that 

understanding and partieipating spoken language in class is the most difficult 

aetivity, the students thiıık that they have difficulty in gramınatical struetures most 

(see tables 2Da-4Db ). 

Both the lectmers anel the stuclents believe that in pilot training department· 

speaking skills are the most important skills and listening skills are the second most. 

important skills (see tables 3Da-5Db). 

In terms of reading skills, according to the results shmvn in tables 4Da and 

6Db, the most İnıportant reading aetivity aceept by botlı the lectmers anel the 

students. is reading general aviatioı1 books. Thus the lectmers suggest to use reading 

materials taken from the students' specifie field in an Aviation English eourse (see 

table 9Db ). However the students suggest to use anthentic materials (see tab le 6Da). 

The leeturers think that the students are not able to read quiekly and efficiently 

enough in their field, hmvever, the stuclents daim that they are able to reacl quickly 

and efficiently. At this point the leeturers have conflict since they have stated before 

that the students are proficient in reading (see table 2Db ). 

However they have agreenıent about tl1e difficulties for the students in reading 

skills. They think that they have difficulty in tmknown vocabulary (see tables 5Da, 

8Db). 

In tem1s of writing skills, both the lectmers and the students have the same 

opinions about the most impoıtant \vriting actİ\'İty intheir field, that is taking notes. 
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(see tables 7Da, lODb). However while the leeturers think that the students are not 

able to write coıTectly and efficiently, the stuclents believe that they are.On the other · 

hancl they agree that the most clifficult w1iting skill is making up gramnıatically 

con·ect sentences (see tables 8Da and 1 lDb). 

The stuclents anel the leeturers have similar views in tenns of listening skills. 

too. As can be seenin table 9Da anel 12Db, both the students and the leeturers think 

that understanding conversations on aviation is the most necessary skill in their 

specifıc field. Siınilarly both of them think that the stuclents' problem w hile listening 

is unclerstancling English usecl by clifferent native speakers, like clialect, style, speed 

(see tables, 10Da-13Db). 

As can be seenin tables 13Da anel 14Db, the students anel the leeturers agree 

that speaking to native and foreign colleagues is the most important skill in tem1s of 

speaking skills. In areler to inıprove the students· speaking skills, the leeturers 

believe that it \Vİll be better to give role play activities. On the other hancl, the 

students think that talking to foreign people can be a good activity (see tables 15Da-

15Db). 
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Department of Pilot Training 

Table lDa 

Question Number ı ı 

The Ranking of Language Skills The Students A.re Proficient in 

% 

~ > Reading W riting Speaking Listeniııg 

ı 23.07 15.38 ...\.6.15 15.39 

2 53.86 15.38 15.38 15.38 

3 23.08 15.38 23.08 38.46 

:.ı o 53.8.:1- 15.38 30.77 

Table 2Da 

Question Number ı2 

The Ranking of Activities Tiıe Students Have Difficulties in 

o/c 

Grarıırııatical Reading and Jsing unkııow n U ııdersrandiııg ~ > stnıctures u nderstanding termiııolo2v fpoken laııguag Oilıer 

ı 46.14 

2 23.08 

3 15.38 

4 15.38 
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/, ... 38.46 

23.08 38.46 
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30.77 o 
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Table 3Da 

Question Nmnber ı4 
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15.38 
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o 

The Ranking of Language Skills According to Tiıeir Importance 
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~ o Reading Writing Speakiııg Listening 
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.... l 

4 23.08 76.92 o o 
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o 
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o 
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Table 4Da 

Question Nmnber 15 

The Ranking of Reading Skills According to Their Importmıce. 

% 

Reading büoks Reading books Reading 

Reading books about general ab out specitic journals, ~ ' in English aviation field lıandoııts. ete. Other 

ı --/, ,1 

2 --,',,. 

3 15.38 

-ı. 69.23 

5 o 

46.15 30.77 

53.85 --i./ 
o 61.54 

o o 
o o 

Table SDa 

Question Number 20 

15.38 o 
30.76 o 
23.08 o 
30.77 o 

o 100 

The Ranking of Difficulties for Stuclents While Reading 

~c 

~ 
Difficult The coııteııt 

sen ten ce linknown of reading 

stnıcture vocabularv materials Others ~ 

ı 38.-+6 53. 8-J. -- o :',i 

2 53.85 30.77 15.38 o 
3 

..., ..., 15.38 76.92 o ı'. ,1 

4 o o o 100 

Table 6Da 

Question Number 21 

The Ranking of Reading Materials According to Their Appropriateness in the 

Aviation English Courses to Enable the Students to Read ~Iore Efficiently 

% 

~~ 
Texts related Texts from 

Anthentic Textbooks to general itlerent Eııglisl 

:tviaterials in tlıeir area su bjects co u rsebooks ' 
ı 46.15 7.7 30.77 15.38 

2 23.07 23.07 -l-6. 16 /. i 

3 15.38 53.85 23.07 '7( 
'•' 

4 15.38 15.38 o 69.24 

121 
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Table 7Da 

Question Number 22 

The Ranking of Wıiting Skills According to Their Importance 

% 

~ 
Tcxts related Texts from 

Anthentic Texttıooks to general itTerent Englisl 

Materials in their area sııl:>iects c cı u rsel:>cı o k s , 

ı 46.15 77 30.11 15.38 '•. 

2 23.07 23.07 46.16 7.7 

3 15.38 53.85 23.07 7.7 

4 15.38 15.38 o 69.24 

Table 8Da 

Question Number 2.:.1. 

The Ranking of Difficulties For Stuclents \\lrile \\'ıiting 

C7 .c 

ı~ 
Iviakiııg up Selecıiııg Organiziııg Fonıııılatiııg Writiııg ın 

correct ap propriate the the English 

sen ten c es vcıcabularv composition paragraphs tluentlv Other . 

ı 38.46 o 23.07 30.77 - ~ o /. / 

2 7.7 23.07 46.16 23.07 o o 
3 23.08 7.7 15.38 15.38 38.46 o 
4 30.11 46.15 o 15.38 "7"'7 

•', 1 o 
5 15.38 15.38 7.7 15.38 46.16 o 
6 o o o o o 100 

Table 9Da 

Question Number 25 

The Rmıking of Listening Skills According to Tlıeir Necessities 

% 

~ 
U nderstanding U nderstanding U nderstanding 

co n versations the lectures and recorded 

about aviation taking not es materials Other , 

ı 61.53 /.7 30.77 o 
2 30.77 30.77 38.46 o 
3 7.7 61.53 30.77 o 
4 o o o 100 



Table lODa 

Question Number 26 

The Ranking of Difficulties For Students "-'lıile Iistening 

ı~ ~ 

ı 

2 

3 

4 

% 

Specific Complex English used 

vocabulary grarnmatical by ditTerent 

items structures speakers 

15.38 15.38 69.24 

61.53 30.77 7.7 

23.08 53.8.:1- 23.08 

o o o 

Table llDa 

Question Nmnber 28 

Other 

o 
o 
o 

100 
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The Ranking of Activities in \Vlıich The Students Take Notes According to TI1eir 

Frequencies 

o/c 

~ Class 

Leetur es Semiııars discussio n s Other ' 

ı 23.08 30.77 46.15 o 
2 46.15 30.77 23.08 o 
3 30.77 38.4ô 30.77 o 
4 o o o 100 

Table 12Da 

Question Nmnber 30 

The Ranking of Probleıns, According to Their Difficulties, For Stuclents \Vlıile 

Taking N otes 

o/(' 

~ 
~ecogııiziııg the Finding \V ritiııg dow n Not writiııg 

important ap propriate everytlıiııg fa st 

thin gs abbreviations vou lıeard em)ugh Other 
~ 
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'· l 
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Question Number 31 

The Ranking of S peaking Skills According to Tlıeir Iınpoı1ance 

Clıoices 

Ranking 

ı 

2 

3 

4 

c;:.. 

Speali.ing to 

native and Organizing Pronouncing 

foreign and presen ting words 

col!eagues oral reports co rrectly 
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23.08 30.77 -+6.15 

23.08 46.15 30.77 

o o o 

Table 14Da 
Question Number 32 

Other 

o 
o 
o 

100 

The Ranking of Speaking Skills According to rilıeir Difficulties For Students 

'fe 

124 

~ 
Expressing Asking and Pres en ting Clıoosing lvlaking up Proııouncing 

rnyself answering oral the riglı t correct the words 

t1uen t\v qııesıions reports W Nd sentences correct\'i ~ 

1 

'l 
j.., 

3 

4 

5 
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.., 
i 
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Table 15Da 
Question Number 33 

46.15 --.. . . 

23.07 15.39 

o --/./ 
15.38 /./ 

o 15.39 

15.39 .+6.15 

o o 

The Ranking of Activities, According to Their Impoıtance, to Improve The Stuclents' 

Speaking Skills. 

% 

~ Oral Oral Talli.iııg to 

~ discussions Jlresen tations Role-pla\·s foreign peop le Other 

ı 7.7 o 1'7 8-+.6 o ... ' 
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TABLES OF LECTURERS~ DATA ANALYSIS 

Department of Pilot Training 

Table lDb 

Question Nmnber ı 2 

125 

The Ranking of Activities to .Make 11ıe Lectme :More Understaııdable According to 

Their Frequencies 

1~ Summarizing 

in Turkish ' 

ı 20 

2 80 

3 o 
4 o 
s o 

o/c 

Giviııg the 

Translatin g unknown words 

o 60 

o 20 

100 o 
o 20 

o o 
Table 2Db 

Question Number 13 

Repeating w ith 

impler sen ten ce 

20 

o 
o 

80 

o 

The Ranking of Language Skills The Students Are Proficent in 

o/c 

Otlıers 

o 
o 
o 
o 

100 

1~ ' Reading Writing Speaking Listening 

ı 

2 

3 

4 

62.5 o 
o 75 

37.5 o 
o ')-

~:ı 

Table 3Db 

Question Nmııber ı 4 

25 ı2.5 

o ')-
.:..::ı 

,-
~.) 37.5 

50 25 

The Raılking of Sitnations in which The Students Need English l\Jost 

% 

ı~ Liste n ing to Speakiııg to Pres en ting \Vritteıı Reading the 

foreigners foreigners oral reports exams textbooks ' 
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2 50 o 12.5 12.5 ')-.. ::ı 

3 12.5 37.5 12.5 o 37.5 

4 37.5 12.5 12.5 12.5 ')-
~::ı 

5 o o ')-
_::ı 75 o 



Table 4Db 

Question Nmnber 15 

The Ranking of Activities The Students HaveProblemsin 

% 

~ 
Us ing Uııdcrstaııdiııg Us ing U nderstanding 

gramınatical the co n ten ts tınknown spoken 

strıı c tu res of te:xrs terıninologv language ' 

ı o 
2 12.5 

3 87.5 

..ı. o 
5 o 

o 25 

o 62.5 

12.5 o 
87.5 12.5 

o o 
Table 5Db 

Question Nmnber 20 

75 

25 

o 
o 
o 

The Ranking pf Language Skills According to Their Impoıtance 

ı~ ' 

ı 

2 

3 

4 

01 
/0 

Reading \V ri \ing 

o 
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Table 6Db 

Question Ntınıber 21 

Speaking Listeııing 
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"":ı 
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.:..:ı 

o 12.5 

The Ranking of Reading Skills According to Tlıeir Impoıtance 

01 .c 

·~ 
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"' 

ı o 62.5 37.5 o .. 
2 o o ,-

~:ı 75 
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~:ı o 
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~:ı 
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Other 

o 
o 
o 
o 
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Other 

o 
o 
o 
o 

100 
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Table 7Db 

Question Nmnber 23 

The Ranking of Reasons of Reading inA Yiation 

% 

ı~ 
Reading for Reading for Reading for Reading för 

general specific writing preparatioıı 

knowledge information repo rts to exaıns , 

ı o 87.5 12.5 o 
2 T-!."J 12.5 50 o 
3 37.5 o 37.5 ,-

~::> 

4 25 o o 75 

Table 8Db 

Question Nmnber 24 

The Ranking of Difficulties For Students \\1ıile Reading - -
07 
i(' 

ı~ D ifficult Unkııown The content 

sen ten c es vocab ula!)! of texts Other , 

ı 12.5 -,-
:::ı 12.5 o 

2 75 25 o o 
3 ı 2.5 o 87.5 o 
4 o o o 100 

Table 9Db 

Question Number 25 

The Ranking of Reacling l'vlateıials Found to be the l'vlost Benefi ci al in anA viation 

English Comse 

% 

ı~ 
Texts related Text from 

Anthentic Textbooks in to general different English 

materials their area su bjects course books ,., 

ı 12.5 87.5 o o 
2 62.5 12.5 ')-

~::> o 

3 12.5 o p-- '.::> 12.5 

4 12.5 o 12.5 75 



Table lODb 

Question Number 26 

The Ranking of \Vıiting Skills According to Tiıeir ınıportance 

o/c 

~ Writing Iab Writirıg Writing Taking 

reports Jetters rıotes rıotes 
, 

ı 
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3 

4 

5 

~ ' 
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4 

5 

6 

o 
o 

75 

25 
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Table llDb 

Question N1.mıber 28 

75 

25 

o 
o 
o 

The Ranking of Difficulties For Students \Vhile \Vıiting 

:tvlaking up 

correct 

sen terıces 

62.5 
,.,-
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o 

% 
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vocatıulary composition 
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o ,.,~ 
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,.,~ 

..:-::ı 50 
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Table 12Db 

Question N1.mıber 29 

Formulatiııg \Vritiııg in 

the English 

paragraphs tluentlıy 

o 12.5 

o 50 

o 0,'7 ~ 
- '.::ı 

75 o 
,.,~ 

_::ı o 
o o 

The Ranking of Listeııing Skills According to Tiıeir Necessities 

% 

~ 
Undersıandirıg U nderstanding Understarıding 

corıversations the leettıres and recorded 

aboııt aviatioıı taking ııotes materials Other ' 

ı 50 o 50 o 
2 ,.,-_::ı 50 ,.,~ 

_::ı o 
3 25 50 ,.,~ 

_::ı o 
4 o o o 100 
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Other 

o 
o 
o 
o 
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o 
o 
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Question Number 30 

The Ranking of Effects on Students' Understancling ~lnle listening 

% 

~" 
Specific Complex Eııglih used 

vocabulary gramıııatical by d itTereıı t 

' i teıııs stnıctııres speakers Other 

ı 12.5 37.5 50 o 
2 50 37.5 12.5 o 
3 37.5 2.5 :n~ -· ,• .::> o 
4 o o o 100 

Table 14Db 

Question Ntmıber 3 2 

The Ranking of S peaking Skills According to Their Impoı1ance 

(J'! 
'c 

~ 
Speaking to Organizing and Pronouncing 

native and foreign preseniing oral word s 

foreign colleag u es reports correctly Other ~ 

ı 62.5 -,-... ::ı 12.5 o 
2 12.5 50 37.5 o 
3 

.,~ 

.;;_,J 25 50 o 
4 o o o 100 

Table 15Db 

Question Number 33 

129 

The Ranking of Activities, According to Their Importance, to Improve The Students' 

Speaking Skills. 

'ro 

1~ Oral Oral Tatking to 

discussions pres en tation s Role-plavs foreign people Other -
ı 12.5 12.5 50 -,-

~::ı o 
2 50 o 25 -,-

.-::ı o 
3 12.5 

..,~ .. ::ı 12.5 50 o 
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4.5. DEPA.RTlVIENT OF AIR TRAFFIC CONTROL 

4.5. ı. THE ANAL YSIS OF STUDENTS~ QUESTIONNAIRE 

RESULTS 

A) Personal Information Part. 

The questionnaire has been aı1s\vered by 8 students in the clepaıiınent of Air 

Traffic Control . 25 % aı·e between 17-20 and 7 5 '7o are between 21-25 veaı·s ol d. . ' 

aı1d they aı·e all males 62.5 % finished higlı school, 12.5 % finished technical high 

school aı1d 25 % finished Anadolu high school. All the students have stated that they 

studied English as their foreign language in high school. 

B) General Information Part 

Out of eight students. 12.5 % have stated that Aviation English is more 

impoıtant for them to be successful intheir classes: while 87.5 S"Y(ı have stated that 

both General English llild A viation English aı·e iınportmıt. All the studen1s agree that 

toknow Aviation English is necessaı}'· On the other haı1d, 12.5% believe that the 

number of hours of A viation English courses -3 lıour per week- is enough, 62.5 % 

believe that it is not. 25 % do not have any comment. 

On the other hand, all the students agree that they \Vill use English in the 

future in their job aııd all the stuclents expect to be using English w ith colleagues. 

87.5 %have stated that they need English to talk to colleagues aı1cl foreigners, 

ancl12.5 % neecl to reacl different somces in English related to their caı·eer. 

As it is seenin table 1Ea. speaking skills aı·e accepted as the best skill they 

have got by 62.5 % of the students. 62.5 % think that listening is the second skill 

thev are ~ood at. Reading comes third in the raııking \Vith 50 % and the fourth one is 
... ..:::ı - -

writing skill in the ranking with 50 ',0. 
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"Wlıen table 2Ea is studied, it is seen that 37.5 % of the stuelents believe that 

th"'" l'""e d1mcnlhr 'n t•sı"no ı•nl·nrwun terrn1nnlno•.' most ThP c<>n}P <~ctı"u1hr '"',]en ·~,; ... , .. ~ "-.1..1..1..1. ........... \ ı, .. ı.ı-., t..ı,ı.a,)..L,I.'OJ fl ,1.,1. .. ııı.ı..l. .1."-J.t.'OJ!'-, Y ı.ı. "• .l...l."" U._L.i..L V i:<L .1. 'f .I."'.J ,1.-..J .. <LLUV ., ...... '-·-' 

aclmittecl second most clitlicult one in the ranking by 50 %. The third most clifficult 

one is using grammatical strucnrres \Vİth 62.5 % anel the least difticult one is reading 

anel understancling the content of mateıials intheir field with 50 %. 

C) Language Skills Part 

It is seen that speaking is the most impoıtant skill with 87.5 (}b. 75 9o of the 

snıdents think listening skills are the second most impoıtant and 75 (;0 think reading 

skills are the third most impoıtant ones. The least impoıtant skill is \Vrİting \Vith 87.5 

qı (see table 3Ea) . 

.Reading Skills 

A.s can be seen in table 4Ea, 50 % have stated that reading books about 

general aviatioıı is the most impoıtmıt reading skill. Reading books about tlıeir 

spe<:ifü: field is the second <md U:ıinlnıost iınporlmü one with lhe pen:enlages of 37.5 

anel 37.5. Siınilarly reading joumals, handouts,notes. ete. in tlıier specitic field is 

also tlıircl most iınpoıtant one with 37.5 %. The least important is reading books in 

English with 50 %. 

On the other hmıcl 50 % think that they m·e able to read quickly anel efficiently 

enough in their field \V hile 50 % are not ( doseel type question 16). 

62.5 % of theın have stated that they can guess the ıneaııings of unknown 

\Vorels from the content while 37.5 % cmı not. 60 % '"often"' and 40 % ""sometimes" 

guess (closeel type questions 17-18). 25 % have stated that they "always" use 

dictionary for unknoıvn words. 37.5 % "'often·· anel 37.5 % "sometiınes use a 

clictionary ( doseel type question 19). 
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Both difficult sentence structures and unknO\vn vocabulary cause difficulty 

most with the percentages of SO and SO. Unknown vocabulary is also the second 

most clifficult item \vith 50 %. 75 % think the content of reading mateıials is the least 

clifficult one \Vhile reacling (see table SEa). 

As can be seen in table 6Ea. the most appropriate reacling materials clıosen by 

the stuclents are botlı autlıentic materials anel textbooks intheir subject area witlı the 

percentages of 50 anel 50. Textbooks in their subject area is also the third most 

appropıiale onesin the ranking witlı 37.5 %. 75 % of the stuclents tlıiıık texts related 

to general subjects is the second most İnıportant ones. The least appropriate one is 

texts from clifferent English comsebooks with 75 %. 

\Vriting Skills 

75 % of the stuclents have statecl that wıiting Iabreportsis the most impoıiaııt 

wıitiııg skill in tlıeir futme job. 62.5 % think taking ııotes is the second most 

iıııportant \Vriting skill. \Vıitiııg letters is thought to be third aııd fouıih most 

impoıtaııt skill in the ranking witlı the percentages of 62.5 aııcl37.5 respectively (see 

table 7Ea). 

50 % have statecl that they aı·e able to \Vıite conectly aııd efficiently wlıile 50 

% aı·e not (closecl type question 23). 62.5% belive selecting appropriate vocabulaı·y 

items anel expressions is the most difficult skill in wıiting. :Making up granııııatically 

conect sentences conıes second in the raııking with 50 %. 62.5 % put the item 

"writing in English fluently" in the third ranking. The fouıih most clifficult skill is 

orgaııizing the composition witlı 62.5 % aııcl the least clifficult one is fomıulating the 

introduction and conclusion paragraphs \vith 50 % (see table 8Ea). 
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Listening Skills 

75 % of the students have statecl that unclerstancling conversations about 

aviation is the most necessary skill for them. Unclerstanding the leettıres and taking 

notes and understancling recorded mateıials and videotexts about aviatioı1 have the 

san1e percentage (3 7. 5 %) in the second ranking. A.lso the s<mle i tems com es third in 

the ranking with the percentages of 62.S and 37.S respectively (see table 9Ea). 

'\\11en tab le 1 OEa is stucliecl, it is seen that both specific vocabulary items anel 

complex gramınatical items affect sttıclents unclerstancling most vvhile listerring with 

the same percentage (37.S %). On the other hand, specific vocabulary iteıns comes 

second in the ranking with SO % anel complex granm1atical iteıns comes third in the 

ranking 'vith SO %. 

In tenns of listening 2S % of the stuclents neecl often and 75 % need 

sametimes repetition of the spoken language ( doseel type question 27). 

Note Taking 

As it is seen in table llEa, the stuclents take notes both in lectmes and 

seıninars most frequently with the same percentage (37.S % ). Alsotaking notes in 

leettıres comes second in the ranking with SO %. SO % take notes in class 

cliscussions least frequently.Additionally SO % take notesin Turkish, 12.S % take 

notesin English ancl37.S Slo take notesin both languages ( doseel type question 29). 

Sttıclents acceptecl that fincling appropriate abbreviations anelnot wıiting fast 

enough are the most clifficult items \Vith the percentages of 37.S ancl37.S. Stuclents 

think that recognizing the important things while noting down is the second most 

difficult item with 75 %. The third most clifficult item is trying to \vıite down 

eveıything they hearcl with SO %(see table 12Ea). 
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Speaking Skills 

As can be seen in table 13Ea. 50 % of the students have stated that speaking 

to native and foreign colleagues is the most İnıportant speaking skill for thenı intheir 

field. SO % think organizing and presenting oral reports is the second most impoı1ant 

skill. The same item is put in the third ranking with 37.5 % anel similarly 

pronouncing worcls coiTectly is also the tlıircl most İnıportant skill \Vith 37.5 %. 

It is also seen that choosing and remenıbering the right \vord wlıile speaking 

is the most and secondmost clifficult skill for the stuclents \Vith the percentages of 

37.5 and 37.5. The third most inıpoı1ant skill is presenting oral repoı1s \Vİth 37.5 %. 

The same item is also in the fom1h ranking \Vİth 25 %(see table 14Ea). 

75 % think talking to foreign people is the most inıpoı1ant activity to improve 

their speaking skills. The second most İnıportant iteın is making oral cliscussions in 

class with 37.5 % anel the third most impoı1ant one is making role-play activities 

\Vith 37.5 %. 

4.5.2. COi\Il\JENTS ON STUDENTS' DATA ANALYSTS 

\Vben the stuelents' questionnaire results are investigatecl, it is clear that the 

stuelents of the air traffic control department are conscious about the necessity of 

English. They believe that they \vill use it in their occupation. All the stuelents believe 

the necessity anel im portance of both General anel A viation English anel especially 

A viation English. The stuclents expect to use English with foreigners anel colleagues 

in their future career. On account of this. most of them think that the mımber of 

lıoıu-s of Aviatioıı English courses per week is not enough. 

The stuclents believe that they are nıore proficient in speaking skills rather 

than other skills anel the activity of using tınknown tenninology is acceptecl as the 

most clifficult activity by most of the students (see tables 1Ea-2Ea). 
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vVhen queired about which language skill will be the most İnıportant for the 

students · futme career, a majority of the students think that speaking is the most 

important language skill in their field and listeııing is the second most impoı1ant one 

(see table 3Ea). 

In temıs of reading skills, wlıile the half of the students tlıink that they are 

able to read quickly and efficiently enough the other half of them think that they are 

not, mostly owing to difficult sentence structures and unknovvn vocabulary (see table 

5Ea). Ho\vever many of the stuclents think that they do not have much difficulty in 

guessing the meanings of ımknmvn \Vords from the context wlıile reading. ~Jost of 

the students claim that they often guess the meaııings of unknown \Vords. However. 

they also have the habit of using a dictiOikll}'. 

According to the results shO\vn in table 4Ea. most students believe that in 

their depaı1ınent the most im portant reading acti vity is reading books ab out general 

aviation. Additively, most students think reading anthentic materials aııd textbooks in 

their aı·ea aı·e nıore appropıiate and benefi ci al in A viation English courses in their 

department (see table 6Ea). 

In tenııs of wıiting skills, as can be obsenrecl from the table 7Ea, the students 

tlıink \Vıiting Iab repoı1s is the most necessary wıiting activity for tlıeir futme career. 

On the other haııd, half of the students tlıiıık that they are able to wıite coiTectly and 

efficiently wlıile the other half think that they are not.Additively, they tlıink that they 

are not good eııough at selectiııg appropriate vocabulary iteıns aııd expressioııs (see 

table 8Ea). 

As it is observed from the table 9Ea, most of the students tlıink that 

ımderstancling coııversatioııs about aviatioıı is the most necessary skill for tlıenı in 

tlıeir occupation in teıms of listeııing skills. Therefore tlıeir probleıııs \Vlıile listeııiııg 

are specific vocabular.Y itenıs and conıplex granımatical items (see table 

lOEa).Furthermore. the students' ımderstaııding wlıile listeııing is not sufficient, 

because a lıigh percentage of thenı said they need repetition ofteıı. 
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In ternıs of note taking, it is observed that the students take notes nıostlv in 
~ . 

lectmes anel senrinars anel in Turkish. ~'lost of the stuclents have clifficulty in both 

fincling appropriate abbreviations anel not being able to write fast enouglı (see tables 

llEa, 12Ea). 

As in reading, writing anellisterring skills in speaking skills too, the stuelents 

have difficulty in vocabulary (see table 14Ea). On the other lıancl, most of the 

students agree on the İnıportance of speaking t~ native and foreign colleagues intheir 

future occupation. Thus, a large mınıher of stuclents think that talking to foreign 

people can be a good acti vity to inıprove their speaking skills (see tab le 13Ea-15Ea). 

4.5.3. THE ANALYSIS OF LECTURERS~ QlJESTIONNAIRE 

RESULTS 

A) General Information Part 

Out of 10 lectmers, 90% give handouts and lO% do not. 33.33% give their 

Iecture handouts in English and 66.67 % give thenı in both English and Tmkish 

(dos ed type questions 7 -8). 

Sinrilarly 70 %of the lectmers use coursebook and 30 % do not. 14.29 % of 

the leeturers \Vho use cmırse books, have stateel that their comsebooks are \Vıitten in 

English, 14.29% have stated that they are in Tmkish anel 71.42 %have stateel that 

they use coursebooks wıitten in both English anel Tmkish. On the other hanel all the 

lectmers giı:e theirlectt.u·es in Tmkish (closecl type qnestions 9-10-11). 

40 % of theın find stuclents good at reading in terıns of language skills. 

Sinrilarly 40 % tlrink they are better in listeıring. S peaking is accepted second in the 

ranking by 70 % of the lectt.ırers (see table I Eb). On the other hand the lectt.ırers do 

not state anything for the language probleıns of the stuclents 

As can be seen in table 2Eb, 80 % think the stt.ıclents neecl English mostly in 

speaking to foreigners. In the second oı·cler 40 % tlrink the stt.ıdents need English in 
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listeııing to foreigners. The same item is put tlıird in the ranking by 50 %. 

40 % of the lecttu·ers have stated that Aviatioıı English is more beneficial and 

60 % have stated that both General andA viation English are equally beneficial. 

All the lecttu·ers have stated that specific lessons to teach the language and 

temıinology related to the subject area are necessary. 1 O % think those kin d of 

lessons should be given by subject specialists and 90 % tlıink they should be given 

by both English staff and subject specialists. 80 % of the lecttırers believe that the 

number of hours of Aviation English courses -3 hours per \Veek- is enough and 10 

% believe it is not (dosed type questions 17-18-19). 

B) Language Skills Part 

80 % of the lectmers believe that listeııing skills are the most impoı1ant skills 

intheir field. 80 %beli ve speaking is the second most impoıtant skill. The thirdmost 

impoı1ant skill rankecl by the lecttırers is reading \Vİth 80 % anel the least impoıtant 

one is wıiting with 80 % (see tab le 3Eb ). 

Reading Skills 

70 % of the lecttırers have statecl that reading books about general aviation is 

the most important reading skill. Reading books about sttıclents' specific field is the 

second most important one with 80 % The tlıird most iınpoıtant reading skill is 

reading journals, hanclouts, notes \Vİth 60 % anel the least important one is reading 

books in English with 90 % (see table 4Eb ). 

On the other hand 40 % think the stuclents are able to read quickly and 

efficiently enough intheir field but 60 % of them do not believe tlıis ( doseel type 

question 22). 

90 % of the lecttu·ers have statecl that reacling is necessarv in m:iation mostlv 
~ - -

for getting specific information. 90 % tlıink reading for general information is the 
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second most necessary reason. Both reading for writing repoıts anel reading for 

preparation for examinations are the third most neccessary reasons with the 

percentages of 50 aneiSO (see table 5Eb). 

As can be seen in table 6Eb, 80 % believe the most clifficult item for the 

students while reading is unknown vocabulary. Difficult sentence shı.ıctme and the 

content of reading materials are thought to be the second most difficult items by the 

lectmers \Vİth the percentages of 40 ancl40. 

90 % of the lectmers think the most necessary reading mateıial founcl to be 

best in an A viation English comse is textbooks in stuclents · special field. 50 % of 

them put anthentic mateıials second in the ranking anel 80 % of them put texts of 

general subjects in the third ranking. 

\Vriting Skills 

As it is seenin table 8Eb, 60 % of the lecnu·ers think taking notes is the most 

İnıportant \vriting activity. Vılıiting Iab reports comes second in the ranking \Vith 70 

%. 60 % tlıink wıiting ııotes is the tlıird most İnıportant anel 80 % think \Vriting 

Jetters is the least iınpoı1ant wıit:ing skill in the ranking. 

On the other haııcl, wlıile 30 % of the lecnırers believe that snıdents aı·e able to 

write conectly and efficiently, 70 % of them believe they are not (closed type 

question 27). 60 % tlıink snıdents have cliffıculty in selecting appropriate vocabulary 

items and expressions most. 60 % tlıiıık the second most clifficult wıiting skill is 

making up grammatically correct sentences. 50 % tlıink writing in English fluently is 

the tlıircl most difficult one. Orgaııiziııg the compositioıı is the fouıth most difficult 

\vith 60 % anel fonnulatiııg the introduction aııcl conclusioıı paragraphs is the least 

clifficult wıitiııg skills in the ranking \vith 80 % (see tab le 9Eb ). 
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Listening Skills 

It is se en in tab le 1 O Eb that all the leeturers agree on the necessity of 

unclerstanding conversations about aviation. 80 % believe that the second most 

necessary skill is unclerstanding the lectures anel taking notes. 80 % think 

understancling recorclecl matelials <md vicleotexts about aviatioıı is the least necessary 

ski ll. 

60 % think English usecl by clifferent native speakers affect stuclents' 

tmclerstancling mostly in tenns of listening. 70 % think specific vocabulaıy items aı·e 

the second most effective aııd 70 % think complex granımatical stıuctures aı·e the 

third most effecti ve items on stuclents' unclerstancling (see tab le ll Eb). 

Note Taking 

In tenns of note taking, all the leeturers agree that stuclents need ınore trainiııg 

to leaı1ılıow to take notes ( doseel type question 31). 

Speaking Skills 

As can be seenin table 12Eb, 90 % of the lecttu·ers think proııotmcing \vorcls 

conectly is the most important speaking skill for their sttıclents in their field. 90 % 

think spealcing to native aııcl foreign colleagues is the second most impoıtaııt aııd 90 

% think organizing aııd presenting oral repoıts is the Ieast importaııt one. 

80 % of the lecttırers put the item ''provicling opportmıity for oral cliscussions 

in class" in the first orcler. 80 % tlıink giving oral presentations in the laııguage lab 

is the second most impoıtant, 80 % tlıink giving role play activities is the third most 

İnıportant and 80 % think talking to foreign people is the least impoıtaııt activities. 
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4.5.4. COl\Il\IENTS ON LECTURERS~ DATA ANALYSIS 

According to the leeturers' questionnaire results, it is cleaı·Iy see n that a 

majority of the lectmers give handouts in tlıeir courses which are mostly in both 

Turkish and English. Most of them use coursebooks which aı·e written in both 

English aııd Tmkish. Additively, all the leeturers give their lectures in Tmkish. 

As can be observed in table lEb, in both reading and listening skills the 

students are proficient from the leeturers point of view. Hm.vever they do not have 

aııy opinion about the activities the students have probleıns in. A ınajoıity of tlıem 

think the students need English mostly in s peaking to foreigners (see table 2Eb) and 

in order to be successful, both General and A viation English aı·e beneficial for the 

students. 

All the leeturers agree that specific lessons should be provided to teach the 

language and tenninology related to their subject area and they should be given by 

both English teaching staff and the subject specialist lecturers. They also think that 

the homs of A viation English Comses are enough. 

\Vlıen the most İnıportant language skill in their field is investigated, it is 

obviously seen that maıw of the leeturers agree that listening skills are the most 

importaııt. speaking skills are the second most important skills (see table 3Eb). 

For theın reading is necessaı;: in order to get specific infoımation (see table 

5Eb ). Hon;ever most of them think reading books about general aviatioıı is the most 

iınportant reading skill. Thus a majority of the leeturers suggest to use reading 

mateıials taken from textbooks in students' specific field in Aviation English Comses 

(see tables 4Eb, 7Eb ). 

In terms of reading skills, most of the leeturers think that the students are not 

able to read quickly and efficiently enough, ınostly because of unknown vocabulaı;: 

(see table 6Eb ). As it is cl early seen, there is a conflict in the answeıs of questions 13 

and 21, since they stated that the students are proficient in reading as it is seen in 

table lEb. Therefore it can be said that the aııswers of those questions may not be 

reliable. 
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In ternıs of wıiting skills, most of the leeturers think. that taking notes is the 

most İnıportant wıiting skill for the students (see table 8Eb ). On the other hand, all 

the leeturers agree that the stuelents are not able to '>vıite correctly and efficiently 

enough. 1v1ost of the lectmers believe that the stuelents have difficulty in selecting 

appropıiate vocabulary iteıus anel expressions (see table 9Eb ). 

From the the lecturers' point of vie\v, the most necessary listening skill for 

their career is uııderstancling conversations about aviation. i\fost of them tlıink. that 

English useel by different native speakers affect the students' tuıclerstanding most 

(see tables lOE-llEb). 

In tenns of note taking, all the lectmers think. that it is necessary for the 

stuelents to have more trainiug in oreler to leam how to take uotes. 

In tenns of speaking skills, a majority of the leeturers tlıink that pronouncing 

worcls conectly is the most impoı1ant speakiug skill intheir field (see table 12Eb). 

On the other lıancl, they tlıink that provicling opportmıity for oral discussions in the 

class can be the most İnıportant acti vity for the stuclents to iıuprove their s peaking 

skills (see tab le 13Eb ). 

4.5.5. OVERALL EVA.LUATION 

\\lıen the students · anel the lectmers · questionnaire results are compareel it is 

seen that tlıere are some agreements anel disagreements bet\veen them. 

i\,fost of the stuelents anel the lectm·ers believe the necessity anel impoı1ance of 

botlı General and A viation English in oreler to be successful in the students · class es. 

However w hile the students belie·re that three homs of A viation English comses are 

not enouglı. the leeturers tlıink that tlıey are enough. 

As can be seen in tables lEa anel lEb, the stuelents and the lectuers did not 

agree on the language skills \Vlıich the students are proficient in. \\lıile the students 

daim that they are better in speaking skills, the leeturers tlıink. that they are better in 

both reading and listeııing. On the other hand while the students think. usıng 
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t.ınknmvn tenninology is the most clifficult activity for the students (see table 2Ea). 

the lectru·ers do not have any opinion about this subject. 

The lectt.u·ers and the stt.ıdents believe that in air trafiic control depaıtment 

listening skills aııd speaking skills aı·e more inıpoıtant than the others (see tables 

3Ea-3Eb). 

In teıms of reacling skills, accorcling to the results slıown in tables 4Ea aııd 

4Eb. the most İnıportant reacling activity accepted by both the leeturers aııcl the 

stuclents is reading books about general aviatioıı aııd both of them agree on the 

iınpoıtaııce of reacling ınateıials taken from textbooks in stuclents · specific field (see 

tables 6Ea. 7Eb). 

On the other hand. \vhile the lectt.ırers think that the stuclents are not able to 

read quickly and efficiently enough in their field only the half of the students think 

they are. At this point tlıere is a conflict since the lectt.ırers have stated before that the 

stt.ıclents are proficient in reading (see table lEb). However they have agreement 

about the clifficulties for the stuclents in reading skills that is unknmvn vocabulary 

(see tables SEa. 6Eb). 

In tenns of wıiting skills, although the leeturers believe the iınportaı1Ce of 

taking notes intheir caı·eer. the students think wıiting letters aııd Iab repoıts will be 

iınpoıtant intheir futme career (see tables 7Ea, 8Eb ). Similaı·Iy, w hile the leeturers 

think that the students are not able to wıite correctly and efficiently, only the half of 

the stt.ıdents believe they are. On the other haııcl. they agree that the most clifficult 

wıiting skill is selecting appropıiate vocabulary items and expressions (see tables 

8Ea anel 9Eb ). 

The students aııcl the lectt.ırers have both similar and clifferent opinions in 

tenııs of listening skills too. As can be seen in tables 9Ea and 1 OEb, both the 

stt.ıdents and the leeturers think t.ınclerstancling comersations about aviation is the 

most necessaıy' skill for their caı·eer. On the other hand, although the lectmers believe 

that the stuclents · problem w hile listening is ıınclerstanding English used by clifferent 

native speakers. the shıdents believe that their problems aı·e specific vocabulary items 
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CHAPTER V 

CONCLUSION 

5. ı. Su m mary and Discussion 

The pırrpose of this study is to ideııtify the cuiTent linguistic needs of the 

studerıts in Aviation English comses in the Civil Aviation School of Anadolu 

University. The study is a comparative one by giving questionnaires to the stuclents 

of each depaıtmeııt and the subject specialist instructors in the Civil A viation School. 

The study ainıs to get an overall picture of the students' needs, to see how eaclı of 

the fi.ve departments eliffer from one another and to find out the sim.ilaıities anel 

cliscrepancies bet\veen the stuclents' and the leeturers' views with regard to A viation 

English needs. 

Data for the study \Vas gathered through the questionnaires. The 

questionııaires \Vere given to both students and subject specialist lecturers. The 

results of the analysis were expresseelina percentage system. 

The results of the data have revealed similar anel different needs from one 

depaıtınent to another. These can be sımunaıizecl as follows: 

The students need toknow both General English and Aviation English to 

follow their com·ses. studies aııcl for their future career. Since. it has been observed 

that. the students neecl to read anel understand their coursebooks. hanclouts and 
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relatecl sources, \vhich are nıostly wıitten in English; they neecl to take notes cluıing 

listeııing or reading; anel they neecl to \vıite letters, Iab reports, ete. 

The stuclents neecl to reacl texts in order to get specific information from their 

specific field, thus they neecl to read texts selected from anthentic ınateıials anel 

textbooks in students' specific field to comprelıencl Aviatioıı English. 

Stuclents' difficulties anel proficiencies in English showeel siınilaıities in all 

departments. For exaınple unkown vocabulary items and graınmatical stnıctures 

affect the students negatively \vhile using English. It has been also observed that the 

students need to practice listening to different foreign speakers, since uııderstancling 

conversations about aviation is accepted as very important and since English ıısed by 

clifferent native speakers affects the students' understancling much. Speaking to 

native <md foreign colleagues aııcl orgaııizing aııcl presenting oral repoıts aı·e accepted 

as inıpoıtant in the students' specific field, thus the stuclents neecl talking to foreign 

people, presenting oral repoıts and making cliscussions. 

The stuclents also neecl to have more tıaining in reading, wıiting, taking 

notes, guessing mıknown words from the cantext aııcl using clictionaıy for clifferent 

puıposes. 

The hours of A viation English Comses w ere regarcled as insuffient to ıneet 

the needs of the students. Tiıe leeturers agreed that the English teaching staff and the 

subject specialis! leeturers should be in cooperation while designing the syllabuses 

aııd prepaıing the lessons. 

The results have also revealecl that the laııguage skills requirements eliffer 

from one clepaıtment to another. In the departments of Aircraft Po\verplaııt-Fraıne 

:Maintenance anel Aircraft Electıics-Electronics Maintenance reacling skills \Vere 

emphasized, in the department of Ci vil Air Transportation and Business 

Administration reading aııcl speaking skills w·ere eınphasizecl, in the clepaıtments of 

Pilot Training ancl.Air Traffic Contı·ol speaking ancllisteııing skills were emphasized. 
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5.2. Suggestions 

a) After analysing the linguistic needs of the stuclents, course syllabuses can 

be developeel. For the selection of syHabus types there may be various possibilities. 

According to the results of this study a combination of task-basecl, content-based, 

skills-hased and notional-functional syHabus es can be us ed in A viation English 

courses. Task-haseel anel content-based syllabuses can be emphasized heavily, skill­

hased :mclnotional-fmıctiona1 syllabuses can be included but not emphasizecl. 

b) The results of the data have revealeel that the subject specialist leeturers 

anel English teachers can \Vork together to prepare a language course specific to the 

needs of the students. Thus, in preparation of the lesson matetials the subject 

specialist can give the lists of vocabulary items to be taught to the English Teaching 

U nit anel they can also provide a list of reading mateıial and suggest topics that are 

relatecl to the content area. The subject specialists can also be askecl to check the 

appropıiateııess and coıTectness of the exercises. Fuıther they can be involved in 

coıncting papers; students receive one grade for English and one for content. 

Finally, the subject specialists can serre asa constant resource person for the English 

teaclıers so that tlıev can be more coııfident anclınore ceıtaiıı of the conteııt thev are . . 
teaching in class. 

Adclitionally, A viation English teachers can provide language related 

infonnation. One component of the A viation English course should be iııfomıation 

about the proınınciation, vocabulary, graınnıar anellanguage ftınctioııs and fonns. 

This can be done in the cantext of interesting aııd motü·atiııg texts. 

c) The following points can also be suggestecl for fuıther studies: 

Since the needs are not static but constantly developing and changing, 

sinıilar studies can be repeatecl in certain periods. 

The questiomıaires can also be appliecl to second, tlıird and fouıth year 

students in the follmving yeaı·s by getting samples from each group. 
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APPENDICES 

APPENDIX A 

QUESTIONNA.IRE GI"VEN TO STUDENTS 

PART 1 

Personal Information 

1. Age: 

a) from 17 to 20 

b) from 21 to 25 

c) 25 and above 

2. Sex: 

a) Ivfale 

b) Female 

3. Depaıtınent: 

4. Educational backgrouncl: 

a) High school 

b) Technical high school (includes Endüstri Meslek, .Motor i\Jeslek, 

Anadolu Teknik Tekrıik Liseler) 

c) Anadolu high school 

cl) Other (Please specify) ---------

5. Foreign language in high school: 

a) English 

b) Other (Please specify) ________ _ 
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Paıi II 

General Information 

6. \vlllch one is more important for you to be successful in yom· classes? 

a) General English 

b) A viation English 

c) Botlı 

7. In your opinion is it necessaıy to know A viation English \Vell? 

a) Yes 

b) No 

8. Do you believe you will use yom English in tlıe futtu·e in yom· job? 

a) Yes 

b) No 

c) No idea 

Ifyour aııswer is 'yes' to questioıı 8, please aııswer questioııs 9 aııcl 1 O. 

9. \\'ith whom do you expect to be using English? 

a) Colleagues 

b) Foreigners 

c) Others (please specify) ________ _ 

1 O. \Vhy do you tlıink you neecl English in your job? 

a) to talk to colleagues and foreigners 

b) to \VIi te reports anel business letters in your job. 

c) to read different sources in English related to yyom job. 

d) Other (please specify) ________ _ 



ll. At wlıich of the follmving do you tlıink you are best? 

(Please rank staıting \Vİth 1 is the best) 

a) Reading 

b) \V'ritino :::> 

c) Speaking 

d) Listening 

12. Do you have any difficulty in the following activities? 
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(Please put theın in order of difficulty as ı is the most, 5 is the least difficult) 

a) Graınnıatical structures 

b) Reading and understanding the content of nıateıials in yom field 

c) Using tınknown temıinology 

d) Understanding spoken language anel participating speeches in class 

e) Other (Please specify) ---------

ı3. Do you think the homs of Aviation English comses aı·e enough? 

a) Yes 

b) No 

c) No idea 

PART III 

Langiage Skills 

14. Whiclı of the language skills is impoıtant in your field do you tlıink? 

(Please put theın in order of impoıtaı1ce: ı most 4 least impoıtant) 

a) Reading 

b) \Vıiting 

c) S peaking 

d) Listening 
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Reading Skill: 

15. \Vlıich of the follmving are more important in your department in teıms of 

reading? 

(Please put them in orcler of iınportance; 1 most, 5 least inıportant) 

a) Reading books in English 

b) Reacling books about general aviation 

c) Reading books about your specifıc field. 

cl) Reacling jomnals, lıaııclouts, notes, ete. in your specific field. 

e) Other (Please specify) ---------

16. Are you able to reacl quickly aııcl efficiently enough in yom field? 

a) Yes 

b) No 

17. Do you easily guess tlıe m eaning of unkııo\vn \Vorcls from the context? 

a) Yes 

b) No 

18. If you say ·yes' to question 17, lıo\v often do you guess the meaning of 

unkııo\vn worcls from the context? 

a) Ahvays 

b) Often 

c) S ometimes 

cl) Selclonı 

19. How often do you use a clictionaıy for unkııown worcls? 

a) Always 

b) Often 

c) S ometimes 

cl) Nev er 



20. Whiclı of the follm"ing cause difficulty for you in reading? 

(Please put them in orcler of difficulty starting with 1) 

a) Difficult sentence structt.u·e 

b) Unknm,,1ı vocabulary 

c) The content of reading ınateıials 

d) Otlıers (Please specify) ---------
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21. \\That kind of reading materials are appropriate to enable you to reacl nıore 

efficiently? 

(Please rank. them staı1ing with 1) 

a) Anthentic mateıials tak.en from periodicals. newspapers, magazines, ete. 

b) Textbook.s in yom area. 

c) Texts relatecl to general subjects. e.g. politics, sports, economics. 

d) Texts from different English coursebook.s. e.g. Cambridge English 

Couı·se, Developing Reading Skills. 

\Vriting Skill: 

22. \Vlıich of the following do youthinkare more İnıportant for you to write in 

yom futme job? 

(Please rank them by İnıportance starting with 1 is the most) 

a) \Vriting lah repoı1s 

b) Wıiting letters 

c) ·wıiting notes 

cl) Taking notes 

e) Other (Please specify) ________ _ 

23. Are vou able to write coıTectlv and efficientlv? 
~ ~ ~ 

a) Yes 

b) No 
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24. Which of the following writing skills are problematic \Vhile you are writing? 

(Please put them according to its frequency from 1 on) 

a) Making up grammatically correct sentences 

b) Selecting appropıiate vocabulary iten1S and expressions 

c) Organİzİng the composition 

cl) Fonmılating the introduction and conclusion paragraphs 

e) \Vriting in English fluently 

f) Other (Please specify) ---------

Listening Skill: 

25. "'1rich of the skills are more necessary for you? 

(Please rank ı to most necessary) 

a) Understaııding coııversations about aviatioıı 

b) Unclerstaııding the lectures anel taking notes 

c) Understaııding recorded mateıi.als and videotext about aviation 

cl) Other (Please specify) ________ _ 

26. \Vlriclı of the follmving aı·e more cliffinılt to understand during listening? 

.,~ 

ı- 1. 

(Put them in order of clifficulty: ı most. 4 least clifficult) 

a) Specific vocabulary items 

b) Coınplex gramınatical stıuctmes 

c) English used by clifferent nati ve speakers (dialect, style, speed, ete.) 

cl) Other (Please specify) _________ . 

\\1ıen listeıring, ho\v often do you need repetition of the spoken language? 

a) i-\1\<vays 

b) Often 

c) S ometimes 

d) Nev er 



Note Taking: 

28. In wlıich of the following activities do you often take notes? 

(Rank them according to their frequency from ı on) 

a) Leettıres 

b) Seıninars 

c) Class cliscussion 

cl) Other (Please specify) ________ _ 

29. In whiclılanguage do you take notes? 

a) Turkish 

b) English 

c) Both 
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30. Please rank the follO\ving according to tlıeir clifficulty for you wlıile taking 

no tes? 

(St:'Ui \Vith ı as the most clifficult) 

a) Recognizing the impoıtant tlıings wlıile noting clown 

b) Difficulty in fincling appropriate abbreviations 

c) T:rying to \vıite clown eve:rything you heaı·cl 

cl) Not \Vriting fast enough 

e) . Other (Please specify) ________ _ 

Speaking Skill: 

3ı. \V1ıich of the speaking skills aı·e mo:re importaııt for you? 

(Please putthemin orcler of inıpoıiaııce staıiing \Vİth 1) 

a) Speaking to native and foreign colleagues 

b) Organizing anel presenting oral repoıis 

c) Pronomıcing words conectly 

d) Other (Please specify) ________ _ 



32. \\lruch of the follmving speaking skills are more difficult for you? 

(Please rank ı to most difficult) 

a) Expressing myself fluently 

b) Asking and answering questions 

c) Presenting oral repoıts 

d) Clıoosing and remembeıing the ıight word while speaki.ng 

e) ~ilaking up granımatically conect sentences while speaking 

f) Pronoııncing the words conectly 

g) Other (Please specify) ________ _ 

33. What can be done to improve your speaking skill? 

(Please rank starting \vith ı) 

a) ~/Iaking oral discussions in class 

b) Giving oral presentations in the laııgımge Iab 

c) ~Jaking role-play activities 

d) Talking to foreign people 

e) Other (Please specify) ---------· 
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APPENDIX B 

QlJESTIO?\TNAIRE GIVEN TO SVBJECT SPECIALIST LECTlTRERS 

PART 1 

Personal Infoı·mation 

1. Career: 

2. Subject: 

3. Sex: 

a) ~'Iale 

b) Female 

4. Age: 

a) Lower thaıı 30 

b) From 31 to SO 

c) Sl aııd above 

S. Wlıere dicl you leaı1ı English? (Please specify). 

a) In Turkey ________ _ 

b) Abroad ________ _ 

6. Do vou know aıTv other lanouaoes? ., ... t::ı e 

a) French 

b) Gemıaıı 

c) Other (Please specify) ________ _ 



Part II 

Geneı·al Information 

7. In yom class es do you gi ve any lectme hanclout? 

a) Yes 

b) No 

8. If vou give lecture hanclouts. in which language are thev? 
w ~ ~ - w 

a) English 

b) Turkish 

c) Both 

9. Do vou use anv coursebook in vom classes? 
w w w 

a) Yes 

b) No 

10 If you use coursebook in which language is/are it/they \v1itten? 

a) English 

b) Turkish 

c) Both 

ll. In which language do you give your lectmes? 

a) English 

b) Turkish 

c) Both 
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12. If vou give ·vom lectmes in English which of the follo'l-ving do vou make in ... ...... ... ........ ..... .,; 

orcler to ınake the lectme ınore mıclerstanclable? 

(Please oı·der them of frequency staıting with 1) 

a) Smnmaıizing the lectırre in Turkish 

b) Translating 

c) Giving the unknown worcls before the lectııre 

cl) Repeating the lectme with simpler sentence structures 

e) Other (Please specify) ________ _ 
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13. \\lıiclı of the following language skills do you believe your students are 

better? 

(Pease rank them staıting with 1 is the best). 

a) Reading 

b) Wıitiııo :::> 

c) Speaking 

d) Listening 

14. In \vhich of the following sitnations do you think the students ııeed Engllish 

most? 

(Please rank them starting with ı is the best). 

a) Listening to foreigners 

b) S peaking to foreigners 

c) Presenting oral repoıts 

d) \\lritten exanıinations 

e) Reading and tnıderstandiııg their textbooks 

15. Do you tlıiıık your students face any problemsin the following activities? 

(Please rank them from most to least clifficult staıting with ı). 

a) Usiı1g grammatical structures 

b) Reading and un derstanding the content of mateıials intheir field. 

c) Using tınknown tenılİnology 

d) Unclerstancling spoken language anel paıticipatiııg speeches in class. 

e) Others (please specify) ________ _ 

ı6. \Vlıat killd of English do you tlıiıık is mo re benefical for your stuclents? 

a) General English 

b) A viation English 

c) Both 
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17. Do you th.ink specific lessons should be providecl to teach the language and 

teıminology, related to the subject area. needecl for your stuclents? 

a) Yes 

b) No 

18. If your aııs\ver to question 17 is "yes", \vho should be the lessoıı given by? 

a) By the English teaclıiııg staff. 

b) By the su~ject specialist 

c) Botlı 

19. The stuclents tak e three hmu·s A viation English Courses in a week. Do you 

tlıiıık the hmu·s of Aviatioıı English comses are enough? 

a) Yes 

b) No 

c) No idea 

PART III 

Language Skills 

20. \Vlıich of the language skills is inıpoıtant in yom field? 

(Please put them in areler of importaııce; 1 most. 4least inıpoıtant) 

a) Reading 

b) Writing 

c) S peaking 

d) Listening 



Reading Skill: 

21. Which reading skills are ınore im portant for your students? 

(Please put theın in or der of iınpoı1ance staı1ing with ı) 

a) Reading books in English 

b) Reading books about general aviation 

c) Reading books about students' specific field. 

cl) Reading joumals. handouts. no tes. ete. in students' specific field. 

e) Other (Please specify) ---------· 

Are the stuclents able to reacl quickly aııd efficiently enough intheir field? 

a) Yes 

b) No 

23. For 'vlıat reasons is reading necessary in aviation? 

(Please rank them as ı is the most necessaı·y) 

a) Reading for general knowledge 

b) Reading for specific infomıatioıı 

c) Reading for wıiting reports 

d) Reading for prepm·ation to examinations. 
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24. "Wlıiclı of the following do vou tlıink cause difficultv for students \Vlıile ._. ... ... 

reading? 

(Please put theın in order of difficulty stm1ing \Vith ı) 

a) Difficult sentence stnıcture 

b) Unkııown vocabulaıy 

c) The content of reading ınateıi.als 

d) Otlıers (Please specify) ________ _ 
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25. \Vhich of the follmving reading mateıial is found to be best in an Aviation 

English course? 

(Please rank them starting \Vith 1) 

a) Anthentic mateıials taken from perioclicals. newspapers, magazines, ete. 

b) Textbooks in students' special field. 

c) Texts related to general subjects. e.g. politics. spoıts, economics. 

cl) Texts from clifferent English coursebooks. e.g. Cambridge English 

Course. Developing Reacling Skills. 

Writing Skill: 

26. \Vhich \v1iting skills are i:mpoıtant for your students? 
) 

(Please put them in order of linportance staıting "'ith 1 is the most) 

a) \Vıiting lah reports 

b) 'Writing letters 

c) Writting notes 

d) Taking notes 

e) Other (Please specify) ________ _ 

2 7. Are the students ab le to \Vıite conectly aııd efficiently? 

a) Yes 

b) No 

28. Which of the follmving \Vriting skills they have clifficulty in wıiting do you 

think'? 

(Please put them according to i ts frequency from 1 on) 

a) ~'Iaking up granmıatically conect sentences 

b) Selecting appropıiate vocabulaı;' itenıs and expressions 

c) Orgaııizing the composition 

d) Foımulating the introduction and conclusion paragraphs 

e) Writing in English fluently 

f) Other (Please specify) ---------

1 


