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ABSTRACT 

This study~ which comprises seven chaptersl investigates one 

particular asp~t of English syntax; the Relative Clausel which is generally 

considered by grammarians to be one of the most problematical areas for 

foreign language learners and this study analyses the difficulties which 

Turkish students encounter in learning to use Relative Clauses accurately. 

In order to achieve the purpose of this study~ two tests were 

given to Turkish EFL students af ter a replacement test at the Summer 

school at Fırat University. The test results were then analysed and 

· discussed. 

The First ChaP-ter deseribes the definition of Relative Clauses in 

English and the two types of Relative clauses; defining and non -defining. 

The difference in Relativization in English and Turkish is emphasized. Also 

English Relative Clauses and Turkish Relative suffixes are discussed. 

Finatlyi the purpose of this study is explainoo. 

The Second ChaP-ter deals 'Y\1ith Relative Clauses and Relative 

aause Types in English. This is followed by the function of relative 

pronouns which is introducoo in Relative Clauses. 

The Third ChaP-ter deals 'Y\1ith Relative Clauses in Turkish. This is-·--. 

followoo again by the function of Turkish Relative aau8es. 

In the Fourth ChaP-ter. The similarity and differences between 

Turkish and English Relative Clauses is explainoo and the research done 

by Turkish linguists on the comparision of Relative Clauses in English and 

Turkish is given. 
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In the Fifth ChaP-ter . the method of the study is explained by 

describing the research design, selection of subjects, data collection and 

description of tests. After the reason for choosing the combination and the 

completion exercises is explained. The Methodological Assumptions and 

Analysis of the tests, Frequency and use of English relative pronouns, and 

finally limitations are given. 

In the Sixth Cha:P-ter. the data obtained from the tests given to 

Turkish students are statistically calculated and analysed. 

In the Seventil ChaP-ter. the statistical interpretations are 

discussed. The following are the most significant conclusions reached in 

this study: 

a. The order of use of English relative pronouns can be related 

to their or der of frequency. 

b. There is a significant difference within three groups of 

students (Advanced, Intermediate and Elementary Class) in using relative 

pronouns accurately. 

c. Using relative pronouns in the Completion test are easier than 

the relative pronouns in the Combination test for Turkish students 

studying English. 

d. Turkish students have difficulty in using English Relative 

cıauses because of the syntactic differences in English Relative Clauses. 
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CHAPTER I 

IN'IRODUCTION 

1.1. BACKGROUND TO mE PROBLEM 

The capaclty of human beings for acquiring and using language is obviously 

one of the principal factors that distinguishes them from all other species of 

animaL In Uıis instaıa tm term 'capacity' stands for the production of meaningful 

communication viUıin a given language group, and it is this capacity vhich the 

linguist is called upon to investigate. The primary task of such analysis is to 

deseribe the similarities and differences betveen languages vith the aim of 

formutating a viable 'tbeory of grammar'. This theoretical urtdertaking operates 

vithin a range of possible linguistic properties vhich can be en~rated in the 

follovingterms: "lexicon, phonology, syntaxand semantics". (Culliver 1976: 2-3) 

This thesis concentrates on one particular aspect of English syn.tax: the 

relative clause, vhich is generally considered by grammarians to be one of the 
·-

most problematical areas for foreign language learners. Consequently, ve vill 

investigate and analysa the difficulties vhich Turkish students encounter in 

learning to use relative clauses accurately. It is apparent from the persistently high 

rate of error that although students seem to comprehend the rules and patterns 

associated vith these structures, they often remain incapable of syntesising 

complex sentences expressing relativization. In this study tvo types of relative 

clauses vill be studied; defıning and non-defıning. 
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Relative dauses are an integral structure of noun phrases and function as a 

subordinate cıause that modifies a noun phrase Relative dauses are introduced by 

relative pronouns· ·voo· ·vhich· •that• ·vhose" and "vhom• , , , , . 

Macmillian's Contempo_rm:y Dictionary defines a relative cıause as ·a 

dependent cıause introduced by a relative pronoun or adverb. In the sentence "He 

vho laughs last, laughs best•, the phrase ·vho laughs last• is a relative 

clause. ( 1983: 84 ı) 

Another definition of thistermis given in Collins Cubild E~ 

Dictionary as "in grammar a relative cıause is a subordinate cıause that is 

introduced by a relative conjuction or a relative pronoun and that modifies a no un 

or pronounin the maindause·. (1987: 1218) 

Thomson & Martinat classify relative dauses into three types: Defining, 

non-defining and connective. (ı 987: 1218) 

The folloving terms are also used for defining relative c1auses by some 

~m~r1ans · ·restrictive• •limiting• ·necessary• "essential • •ad 1Artive • and o· ...... -·-• , , , , , r-

•identifying• c1auses. For non-defining relative clauses; they are deseribed as 

·non-restrictive·, "additive·, "appositive·, ·unnecessary", ·am.plifiying• and ·non­

essentiaı· dauses. In this study the term ·defining and non-defining relative 

dauses· are used. 

According to Thomson & Martinat defining relative dauses deseribe the 

preceding noun in such a vay as to distinquish it from other nouns of the same 

dass.A cıause of this kind is essential to a c1ear understanding of the noun in the 

sentence. 

The man vho told ıre this refused to give his name. "vho told me this· is a 

relative dause. If ve omit this, it is not dear vhat man ve are talking about. 

(1986:81) 
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Non-defining relative clauses are placed after nouns vhich are definite 

already. They do not therefore define the nounJ but merely give more 

information about il Unlike defining relativesJ they are separated from their no un 

by coımnas. The pronoun can never be omitted ina non-defining relative clame. 

(1986: 85) 

The folloving tables taken from A Pratical English Grammrnar by 

Thomson & Martinant ( 1986: 85) shov clearly the grammatical context in vhich 

the various relative pronouns are usedJ vithin defining and non-defining relative 

clauses. 

Table-1 

DEFINING RELATIVE CLAUSES 

Subject Object Possive 

For Persons who whom/who whose 
that that 

For Things 
which which who se 
that that of which 



4 

Table-2 

NON-DEFINING RELATIVE CLAUSES 
Subject Object Possive 

For Persons who whom/who whose 

For Things which wh1ch who se 
of which 

Thomson & Mart 1 net 1 ( 1986:81-85) 

12.RELATfVtlATION 

For linguists Reıaüvization is a universal phenomenon, although certain 

types of structural changes occur from langua.ge to language. The main function 

of relativization is not to repeat tvo sentencas vith the same head noun since in 

principle languages tend to be economical. 

Togay (ı 98 ı: 189- ı 9 ı) in his Doctoral tbesis, makes the point that; In -

English, relativization basically replaces the coreferantial noun phrase in the 

embedded sentence vith a suitabıe relative pronoun and fronts it. In Turkish, 

relativization basically replaces tense vith a suitable relativizer and deletes the 

identical N .P. 
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1.3. ENGLISHRELATIVECLAUS~ AND TURKISH RELATNE 

SUFFIXFS 

In English the concept of relative dauses is expressed by means of relative 

pronouns (who, that, which, whom, whose), whereassome languages e.g. Turkish, 

use different grammalical devices to express relativization, as has been researched 

in depth by Sehateller (1978) for exarnple. These differences in relativization 

between English and Turkish can be observed in the following ways. 

While English uses relative pronoun to express relativization, Turkish uses 

relative suffixes instead. 

ı.e. -en,. -ecek,. -dik,. ete. 

Another difference in the formation of English and Turkish relative dauses 

. is as follows. 

'-llrıderhill ( 1980:276) states that in English a relative cıause is formed from 

a simple sentence in the following steps. 

1. Mo ve the head no un to the beginning of a sentence. 

2. Insert the appropriate relative pronoun, as in the folloving 

derivation. 

SimP.le Sentence: I sav the man last night. 

Step -1: the man - I sav last night. 

Step -2: the man who m I sav last night. 

In Turkish, a relative cıause is formed by the following steps: 

1. Mo ve th.e head no un to the end of the sentence. 

2. Select the appropriate form of participte; if the head no un vas the subject 

of the sentence, asubject participle is used. 

3. Replace the tense suft'ix of the ver b with a participle suffix. 

In the exarnple; 

- Adam yemeğe geldi. (The man came to dinner.) 
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Step-1 : Mo ve adam to Uıe end. 

Step -2,3: Replace the tense ~di vifh the particible :!mı to produce ·yemeğe 

gelen adam·. (The man vho came to dinner.) 

1.4. PURPOSE AND SCOPE: 

It is ~nerally held by linguists that, second or foreign language learning is 

a. multi-dimensional phenomenon, vhich involves Uıe acquisition of a 

communication behaviour different from one's native language and culture. This 

complex process can be affected by physical, cognitive and otlıer factors. 

In Turkey, English is taught purely as a foreign language. This means that 

learners of English as a foreign language are indined to produce many different 

forms that vould never be used by a. native speaker. It should be noted, in passing, 

that Uıis aspect of the language learning process has been investigated recenUy 

through the diagnostic techniques of Contrastive Analysis and Error Analysis. 

The goal is to give ansvers to the folloving questions: 

1- Is there a correlation betveen the students' level of English measured by 

alevel-findingexamand their scores obtained in the testing of relative pronoW1S in 

the Elementary class? 

2- Is U:ıere a correlation betveen the students' level of English measured by 

a level-finding exam and Uıier scores obtained in the testing of relative pronouns in 

the Intermediate class? 

3- Is there a correlation betveen the students' level of English measured by 

a level-finding ex.am and tmir scores obtained in the testing of relative pronoW1S in 

tb3 Advarnd class? 

4- Is there a correlation betveen the students' level of English measured by 

a.level-finding exam and their scores obtained in the testing of relative pronouns in 



7 

the three classes?} vhether the Turkish sttılents' level of English affect their 

success in using English relative pronouns. 

5- ls there a correlation betveen the order of me and order of frequency? 

6- Is there a significant differe:oce betveen the students' score obtained in 

the testing of relative pronouns in the Combination and the Completion test in the 

Elemmtary class? 

7- ls there a significant difference betveen the students' score obtained in 

the testing of relative pronouns in the Combination and the Completion test in the 

Intermediate class? 

8- Is there a significant difference betveen the students' scone obtained in 

the testing of relative pronouns in thi Combination and the Coımpletion test in the 

Ad vancad class? 

9- Is there a significant difference betveen the students' score in the 

Combination and the Completion test by the three classes? 

1 0- Is there a significant difference betveen the students' score obtained in 

the testing of relative pronouns in both tests in the Elementary and Intermediate 

class? 

ll- Is there a significant difference betveen the students' score obtained in ·- ··-· 

the testing of relative pronouns in both tests in the Intermediate and the Advanced 

class? 

12-Is there a significant difference betveen the students' score obtained in 

the testing of relative pronouns in both tests in the Elemantary and the Advanced 

class? 

13- The order of use of English relative pronouns by Turkish students of 

English in the Combination test. 

14- The order of use of English relative pronouns by Turkish students of 

English in the Completion test. 
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15- The order of use of English relative pronouns by Turkish students of 

English in the Combination or the Completion test, or vhich ones of the English 

relative pronouns ane more frequently used by Turkish stuients learning English 

asa foreign language. 

16- The order of frequency of English relative pronoun that are used by 

native speakers as occurs in English. 

17- The order of we of English relative pronouns by Turkish students and 

the order of frequency of English relative pronouns by native speakers. 

18- Is it structurally difficult for Turkish students learning English asa 

foreign language to use English relative pronouns? 

To find out the ansvers to the questions outlined above, this study vill take 

into consideration English relative dauses containing the folloving relative 

pronouns, "vho", "vhich", •tııatu, "vhom" and "vhose". lt is obvious that in 

English there are other relatives to be studied stEh as relative adverbs; "vhen·, 

uvııere·, ·vhy" or uvhere uponu, uvhoever" and so forth, although the kind of 

problems that occur in thatfield are outside the scope of this stuiy. 



CHAPTER ll 

ENGLISH REI..ATİVECLAUS~ 

2. 1. TYPES OF ENGLISH RELATIVE CLAUSES 

As vas stated in Chapter I, English uses relative dauses to do much the 

same vork as adjectives, in other vords to give additional information alıout a 

no un or pronoun. 

It might be clearer if the tvo types of relatiw clawes vere explained in 

detail: defining and non-defining clauses, although a short description vas given in 

Chapterl. 

Thomas et al. (1978; 198) say that " A defining relative ciause gives a 

necessary determination. It can't be omitted. from a sentence because the meaning 

of the same sentence vould be lost. a 

E.g. Children vho are 6 years old should not go to school. 

If ve omit the relative ciause in this sentence, the remaining main ciause 

vould be: 

E.g. Children should not go to school. 

Children in this sentence are not defined clearly. Thus, a necessary part of 

the idea is lacking. In addi tion, Thomas et al. give the definition of defining dauses 

as restricting the reference of the Noun Phrase (NP) theyfollov, butnon-defining 

dauses may be omitted. from a sentence vithout altering the umerlying idea of a 

sentence. 
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E.g. Ankara, vhich is the capital of Turkey, is a modern city. 

In this sentence the relative cıause can be omitted from the sentence and the 

reznaining main cıause vill be; 

E.g. Ankaraisa modern city. · 

And the sentence remains perfectly intelligible. 

As can be seen from this example, a non-defirıing etause is separated from 

the main nowı etause by commasi since it is not a necessary part of the sentence; in 

a defining clause~ hovever, the supplementary information is crucial to the 

intelligibility of the sentence and can not be treated paranthetically. In the spoken 

form the syntactic difference is expressed by a change in intonation, obviously 

Uıese syntactic and phonological differences betveen the tv o types of cıause are of 

sernantic importance. 

Allsop (1988 ;296) also discusses the difference betveen defining and 

non-defining clauses. The exam.ple vhich he gives neatly illustrates the change in 

maaning vhich can be affected by the inclusion or omission of commas. That is to 

say, the difference is sernantic and not purely formaL If ve examine the exam.ples ·-·-. 

given belov: 

A. Children, vho are untidy, do not take care of their things. 

B. Children vho are wıtidydo not take care oftheir things. 

Sente:rn A is a statement about all children, and contains tv o facts (at least 

they are facts according to the man vho vrote b sentence ): 

1. (all) children are wıtidy. 

2. (all) childrenfail to take care oftheir things. 

Sentence B is a statement about some children, i. e. wıtidy children, and it 

states one fact about them: They fail to take care of their things. 



This can be expressed diagramatically as belov: 

all 
ch ll dren 

These children 
( 1 001) do not 
take care of 
their things 

all 
ch i 1 dren F.fH:fH-1-: 

The~ of children who are 
untidy:These children(say 151) 
do not take care of thef r thf n gs. 
Allsop ( 1988;296) 

1 1 

There is also a distinction to be made betveen defining clauses and noun 

phrases vben it is used in relative clauses as has been pointed out by Quirk (1979; 

377). He says that defıning dauses are used to express temporary as opposed to 

permanent states. Permanant characteristics of things are often better expressed 

through the use of the noun phrase, in the folloving examples as summarised 

belov. 

(ferman.ent )_ 

A timidrnan 

Ahappyman 

--~(Te~~l.~-----­
A man vho is timid 

Aman vho is happy 

When ·a happyman• is usedas anadjective, and it is seenas permanent, but 

vhen ·aman vho is bappy- is usedas a relative clause, it is seen as temporary. 
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RElATIVE CLAUS:f3 
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In this seetion the functions of English relative pronouns as categorized by 

Scheurveghs vill be outlined. ( 1 973) . 

It vas mentioned in Chapter I that relative clauses are introduced by a 

relative pronoun· .. vho· •that• ·vhich· ·voom· ·vhose· 
1 1 1 ' 1 • 

Scheurveghs (1973; 270-280) categorizes the functions of tbese relative 

pronouns as follovs: 

Who:W'hom 

The pronouns vho and vhom are found in all types of relative clauses and 

are used vith antecedents that are the names of persons or animals vho are 

referred to by she or he. 

·woo • functioning asa subject. 

Who: 

Defining cıause 
The canelidata vho has passed his e:xaminations must apply to 

the master of the Ro lls for admission. 

Non-defining cıause 

Boven vas supported by his headınaster, vho ensw-ed that the 

modernside should be asoftoption. 

Whom: Functioningas an object. 

Defini~ cıause 

There are fev people vhomhe vould address as "sir·. 

Non-defıning cıause 

He vas deserted by his Queen, vhom he ever served vith loyal 

devotion. 



Wbom: is used vith prepositionsJ vhich usually precede the pronoun. 

Defining cıause 

There isa courı:il of the Stock Exchange to vhom the matter can 

be safely left. 

Non-defining ciause 

President WılsonJ vith vhom he had not the same intimate 

relationsJ treated him much less sympathetically. 

13 

W.1:pıe occurs vith nam.es of persons and names of things; tm group 

vhose+noun may be a subject oran object or dependent ona preposition. 

With names of persons: 

Defining cıause 

The girl vhose motber I vas speakingto has left the room. 

Non-definit}8' cıause 

Beethoven} vhose music youhave just beenlisteningto} vas one 

the vorld 's finest composers. 

With name of things: 

Defining cıause 

My aim has been to vrite about the less accessihle islands vhose 

charms are not so videly knovn. 

Non-defining cıause 

U po n the remains of the old cathedral they built a nev priory} 

vhose ruins still remai11. 

Underhill (1980; 275) states that the choice betveen the relative pronouns 

"vho"} "vhom} "vhose" in English depends on the grammatical function of the 

head noun in the included sentence (it's position in the sentence makes no 

difference ). 

Wbiclı: vhich is used as a subject} an object and a prepositional object or 

ad junt; i ts antecedent is the name of a thing or of an animal referred to by the 
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neuter pronouns. 

Wbichas asubject: 

Defining cıause 

The mists vhich sometimes co ver the top of the island obsclll'ed the 

light vhen it vas most meded. 

Non-definipg cıause 

So, ve co me to the Isle of Portland, vhich juts out into the sea like a great 

stoneship. 

Whichas an object, 

Defining cıause 

This has given to English society a strength vhich 

other contemporary societies have lacked. 

Non-defining clause 

The yotmg man gives his fiance a jevelled engagement ring, vhich 

sbe vears on the Uıird finger of her left hand. 

Whichas an object of preposition: 

·Which" is fo und vith prepositons, vhich may precede the pronoun. 

Defi~ 

The protege produced linesfor vbich he vas reproved. 

Non-defining clause 

Then one sees the churn.in action, that deep narrov cleft, along 

vhich in stormy veather the vaves are forced by tremendous 

pressura 

.1111t as vas illustrated in chapter I (Table.l) "that ·can replace vho, vhom 

or vhich in defining clauses, but it can't be substituted for ·vhose". In general 

•that• is notused asa relative pronomı in non-defıning clauses although as the 

folloving tvo examples taken from Scheurveghs (197371) make cıear, it is 
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possible as a stylistic device in certain literary forms of English. 

Illitas a subject, 

I made my vaycarefullydovn the steps thathad been blasted in 1944 . 

.Dm. as an object, 

The old-fashined flovers have made vay for the biggest and 

brightest flovers that modern horticultural sience can device. 

According to Culiver ( 1982 ;2 1 O) it is apparent that in i ts fwıction a relative 

clause, like an ad jective is a modifier of the no un. In many instances it is possible to 

paraphase an expression that has an ad jective vith one that has a relative clause. 

a) Johnisa very bald man. 

b) John is aman vho is very bald. 

It is also apparent that the relative cıause itself isa sentence: It contains a 

subject, a predicate, an auxilary as vell as the other characteristics that identify 

sentences. 

Culliver further discusses the vay in vhich a sentence can be expanded 

through the use of relative clauses; in fact there is no logicallimit to this extension 

of the NP although obviouslyit becomes impractical to extend asentence beyond~ ·-­

certain point. It should be noted that the process of relativization in Turkish is 

similarly vithout definite boundaries. 

To illustrate this point,let's examine this example: 

The man has golden teeth. 

To get the tonger sentence, ve attach a relative cıause to the man 

e.g. vho stole my umbrella 

This yields; u The man vho stole my umbrella has golden teethu. 

W e can attach a relative dauses onto umbrella to get a still tonger sentence. 

e.g. u The man vho stole my umbrella vhich vas on tbe dotbes peg has 

golden teeth•. 
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Similarly, another relative clause also can be attached to the dothes mg_ and 

so on. Such a phenomenon is called recursion. 

Finally, Chomsky, In • Aspects of Theory and Syntax" proposes that all 

English Relative dauses are embedded in Noun phrases. That is the basic rules of 

English include a rule to the effect thata nounphrase may consistof a nounph~ a 

sentenceJ and the transformatinal rules of English iıxlude rules thatJ under 

specifed circumstances, transform a sentence that is part of a noun phrase into a 

relative clause. Thus the base rules might specify a noun phrase that ineltıdes the 

noun_~P.le and the sentence I sav tmP.k and the transfonnational rules might 

operate to transform this into the no1.m-plus-relative-clause structure, ~p~ 

vhom I sav. (Schachter, 1978:271) 

E.g. I sav a boy that bates ice erearn 

Lakoff (1970:290) 



CHAPTERill 

TURKJSIIRELA TIVECLAUSFS 

3.1. TURKJSHRELATIVECI..AUSB 

As stated in Chapter IJ the principal means of expressing relativization is 

through the relative pronoun in English vhereas Turkish makes use of various 

suffixes. 

According to Umerhill 11980:276) a relative cıause in Turkish is formed 

by the folloving steps. 

1. Mo ve Uıe head noun to the em of the senten:e (In TurkishJ a modifying 

phrase must precede the vord it modifles.) 

2. Select the appropriate form of participte; 

If the head no un vas the subject of the sentenceJa subject participte is used. 

3. Replace the tense suffix of the ver b vitlı aparticipte suffix. 

For exampleJ given Adam yeme~ geldi. 

The man came for dinnerJ ve ( 1) mo ve adam to the end and (2-3) replace 

thetense-di vitlı the participle -enJ to produce: 

Yemeğe gelen adam ........ : .... the man vho caım to dinner. 
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Coşar (1979:29) in his M.A. thesis ·reaching Relative Clames to Turkish 

students" states that ·Turkish has a large stock of suffixes marking non-finite 

embedded sentences: They signal information as to the grammatical function of the 

sentence theyserve to subordinate•. 

Here, the term ·embedded sentence• needs to be clarified. Brovn 

( 1 973:25) defines embedding as ·from the syntactic point of viev any process 

vhich makes one senterlee into a grammatical constituent of another sentence, 

vhether the constituent be subject, object, ver b complement, ete. From a sernantic 

point of viev embedding may be regarded as any process that places a preposition 

ina particular samantic role vi thin anotber preposition vhether that role be agent, 

patient, ex{leriencer or instrument or vhatever· 

Özel (1979) categorises those suffixes vhich mark non-finite embedded 

sentencas as -mak(-mek), -ma(-me), iş(-ış,-uş,-uş) for nominal functions, 

-an(-en) -acak (-ecek) -dık (-dik -duk -d ük· -tık -tik -tuk -ttik) -,_ar (-er -ır -ir , } } } } } } } } }}} 

-ur, -ür), -maz (-mez) and -!OJ.Ş(-miş,-mtlŞ_L_~üş) for adjectival functions and 

-e(-a), -eli, -ıp(-ip), -arak(-erek), -ınca(-ince) for adverbial functions. 

Our main concern is those suffixes as ad jectival functions vhich are used in 

arelative cıause constructions in the follovings examples; 

-an 
.......... kınk çizgilerle şakaklarına kadar .uzaymı kaşlar. 

( Güntekin,Daınga 35) 

-ecek 

........ Hamzanız da sizin kaçacak delik arayacak. 

(Kemal,İnceMemed,C 11,21) 

-dik 

Şehirde başka tanıdığı olmadığı için, doğrudan benim evime indi. 

(Güntekin,~l20) 



-mıŞ. 

........... dikili mısır sapları, kurumus. otlarayalım düşmüş yanıyordu. 

(Kemal,İnce Memed,C II,324) 

:r. 
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........... bir an işten ve dayaktan baş alamamış bir an gülm: yüz görmemiş. 

(Karaosmanoğlu, Ankara,21) 

-mez -maz 
-~--= 

Balta girmemiş, kuş uçmaz,. kervan geçmez alanlardır bunlar. 

(Kemal, İnce Memed, C II, ı6) 

3.2.. FUHCTION Of TURKISHRELA TIVESUFPIX~. 

As defined by Gencan (ı 98 ı) and Ergin ( 1 972) Turkish relative 

suffixes functionin the folloving vay ( 382-384): 

1- "-en", • -an·; depanding on Turkish vovel harmony, is the most 

common suffix referring to present tense. It can be attached to all stems of 

ver bs. The functions of ·en" or "an· suffix is to introduce the subordinate etause 

vithin the main sentence. It is normatıy present, but vith a past time adverbial it 

refers to past. 

e.g. uyuymıçocuk, gelenkonuk Özel (ı979:136). 

The etause ending vith Uıe "- an· or"- en" suffix refers to Uıe Aorist tense -­

(simple present tense) .If the stern of tbe verb ends vith a vovel the buffer 

consonant "y" is put betveen the tv o as in the example of uyum çocuk. 

2- ·-ecek·," -acak": These are another of the most common suffixes. 

They are attached to Uıe stern of the verb and depeOOing on Uıe last syllable of Uıe 

ver b becomes ·-ecek" or "-acak", o beying the rule of vovel harmony. 

"-ecek" or "-acak" are the suffixes refer to future tense. 

e.g._do~ çocuk, verilecek borç. Ergin (1972:336) 
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3- -dik,dık ;-tık,-tik: 

The suffix -dik denotes the past tense relatives. It functions asa suffix 

form of 1 st person plural (ve). -dik and the cognates take the possesive case of the 

ver b as in the example of u gördüğYm adam". 

e.g. tanıdık kişi, bildik yer. özel ( 1979:135) 

4- -mış and the cognates: 

Thisisanother of the most common suffix usedin Turkish depeneling on the 

vovel harmony. -mış and the cognates of it function asa suffix of the past perfect 

tense not past tense. 

e.g. susamış_ insan, görmY.ş,geçirmiş_adam. Ergin (1972:335) 

-r,-ar,-er,-ur,-ür: 

These are the suffixes refering to presant tense too, but those suffixes are 
not commonly used. The suffixes -en,-an are used instead. 

-ur and -ür nov is not presant nov,it has beeh viped out in Turkish for 

manyyears. 

e.g. ~r akçe, dayanılır şey. Ergin ( 1972:336) 

-mez,-maz: 
This is the negative suffix of presant tense, It has been used videly to the 

presant time. 

e.g. dimnez ağrı, bitmez, tükenmez iş. özel ( 1976: 136) 

Balpınar ( 1987) deseribes the rule for the formation of relative clauses in 

Turkish in three steps. 

E.g Adamın satacağı yumurtalar bozuk çıktı. 

1- Delete the identical NP. 

2- Replace the tense m.orpheme of the verb in the embedded sentence vith 

the relative cıause linker,-Ecek, if the identical NP is the object of the embedded 

sentence. 

3- Provide subject-ver b agreeınent vith geneti ve ph~ possesive markers. 



Step 1 : yumurtalar bozuk çıktı. 

Step 2 : adam yumtn1aları satacak. 

Step 3 : Adamın sa~ yumurtalar bozuk çıktı. 
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Although this study vas not aimed at include another relative cıause 

construction vhich is knovn as •ki relatives .. in Turkish since the main topic is 

Relative Clauses. Coşar ( 1983:-) says that Turkish has borroved this form from 

Persian. Hovever it is used rather rarely because of i ts highly restricted use. Also, 

it is often used i:o:orrectly by some Turkish speakers as in the examples given 

belov: 

future. 

1- a. Kapının yanındaki adamdır ki o benim arncamdır. 

b. The man, vho is next to the door, is myunde. 

2- a Bir oyuncu ki o başarılı olmak ister, çok çalışmalıdır. 

b. A player vho vants to be successful, must vork hard. 

3- a Bir tarih ki bize o anlatır, geçmişle gelecek arasında bir köprüdür. 

b. History that tells us these things is a bridge hetveen the past arı1 

Beside this ungrammatical usage of ki, The grammatical fu:o:tion of the 

morpheme -ki is clearly that of a conjuction, as in the folloving e:xample. 

-Sizinki gibi bir kalem (as a morpheme) 

C.Emre 0945:135) 

-işittim ki arkadaşımız seyahate çıkıyor (as aconjuction) 

Cevat Emre( 194 5: 529) 

These functions of -ki must be seperated from that kind of ungrammatical 

construction mentioned above. 



CBAPTER IV 

TIIESIMILARI1Y AND DJFFERENCB BETWEEN 

ruRKISHAND ENGLJSH RELATIVE CLAUSB 

11. mE DIFFERENC~ BETWEEN ruRKJSH AND ENGLJSH 

RELA TIVECI.AUSE; 

It vill be useful to point out the differences betveen TW'kish and English 

relative clauses because it vas obserwd from the students exam papers that some 

TW'kish students obeyed the rule correctly because TW'kish has got the same rule 

and they mostly made errors because the structW'e of those relative clauses vere 

quite different from TW"kish equivalents. So} as in stated in the folloving: 

• Thevaysin vhich similarity and diversity 

betveen languages promote interference• 

Di Pietro ( 1 978:7) 

Underhill (1980:273) points out that "constructions vith participles in 

TW'kish correspond to constructions vith relative clauses in English: He fW'ther 

explains these constructions by giving an example in English. 

'11ıe man vho came to dinner vas John' s friend " In this sentence} the main 

statement is • The man vas John's friend • and • The man came to dinner • is 

included vithin the main sentence to identify the notm•man•. 
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He compares those tv o dauses both in English and Turkish and states that 

"In Turkish, as in English, the form of the relative cıause is determined by the 

grammatical role of the head noun in the included sentence; in particular
1 

Uıis 

determines the choice betveen nsubject" and "object participles". 

Another point for comparision betveen tbese tvo dauses is the tense 

distinction. In Huddeston's vords (1984 : 267) ·The Relative cıause in English 

makes adistinction oftense so that ve have a contrast betveen1 sayı "a tomato that 

vas ripe" and "the tomato that is ripe" but in "the ripe tomato • the temporal 

contrast is not encoded and the time of the ripeness has to be inferred 

pragmatically". 

On the other hand1 Slobin & Zimmer (1968: 19) say that ·ın Turkish1 the 

tense suffix of the ver b is replaced vith one of a nwnber of nominal suffixes, The 

subject of the complement is marked genetive and the corresponding possesive 

suffix is placed on the nominalized verb. The nominalized ver b then ge~ vhatever 

case suffix is approprlate for i~ function in the higher sentence. 

Eg.(Biz) Hasan-ın mektub-u gömer-diğ-in-i bil - iyor - uz 

We gen 1etter send nom. 3sgobj knov pro.l.pluraı·· ··-

We knov thatHasansent the letter. 

In Turkish, relativization basically replaces the tense vith a suitable 

relativizer (or linker) and deletes the coreferential no un phase. If the no un phase is 

the subject, the suffix can be -en, -ecek,-~ or -dık. The suffıx in Turkish is 

determined by the tense of the ver b in the embedded sentence. 
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In the fullowing examples, the modified noun is the subject of the 

embedded sentence. 

l.a) Evli olan ,adan doktordur. 

b) The man who is married is a doctor. 

2.a) Emekli olacak memurlar çok sıkı çalışmamalı. 

b) The clerks who are going to retire, shouldn't work very hard. 

rJ.a) Yırtılmış_ kitabı kimse almaz. 

b) One can't buy books which have already been torn. 

~.a) Kız kardeşimin aldığı elbise pahalıydı. 

b) The dress that my sister bought vas expensive. 

5.a) Konuşmacının oku~ metinçok uzundu. 

b) The text which the speaker will read vas very long. 

Mardin (1976:200) makes the distinction between Turkish and English 

relative pronouns and says the followings: 

u The English relative pronoun (who, that, vhich), when it is the subject of a 

verb, is expressedin Turkish in the present participte -en or -an, the past participte 

with -miş, or the future participte with -ecek. As an attributive adjective the­

participte preecedes the noun. As an English possesive or objective relative 

pronoun (whose, whom,from which, in which, at which,etc.) is expressed in 

Turkish in the past participte with "dik u with a possesive suffix." 

Slobin & Zimmer also state that the Turkish language adheres to one -to­

one mappings in inflectional morphotogy but not in causal embedding, vhile 

English language presents the opposite pattern". 
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Thus, from the contrastive point of viev, to acquire relativesin English is 

different. They further say "ve find dearly separated surface dauses in 

Indo-European languages, vhere as the corresponding dauses in Turkish are 

condensed into deverbal partides ofvarious sorts" 

As ve can see in the folloving exam.ple. 

E.g. gelen adam 

cameSR man 
•the man vho came· 

Here, the correferantial noun, ·man" actsasa subject in the relative cıause 

and •mana is marked by -en referred to as SR (subject relative). English retains a 

ver b (came) and a subject pronoun (vho ). Turkish· has a nonfinite ver b vhereas 

English has finite ver b in such constructions. 

Also, one can easily see the differences in formation both in English and 

Turkish. The relative pronoun or linker comes before the ver b in English vhereas 

the linkars co me after the verbin Turkish. Relative cıause follovs the head N .P. in 

English. 

12. TIIE SIMil.ARITIE; BETWEEN nJR.K1SH AND 

ENGLJSH RELATIVE CLAUS~ 

Despite these differences betveen Turkish and English,there are soıne 

similarities in the process of relativization in English and Turkish. 

According to Koç & Enginarlar, both in English and Turkish optional 

deleti on of Relative dauses can be seenin the folloving examples ( 1979:79). 

l.a The thief vho has a gun in his hand is dangerous. 

1. b. Elinde silah bulunan hırsız tehlikelidir. 

2.a. The thief vith a gun in his hand is dangerous. 

2. b. Eli silahlı hırsız tehlikelidir. 
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Sometimes, hovever, the relative pronoun can not be omitted as in the 

sentence belov. 

E.g. The man is coming to tea (Well, vhich man?) 

The man vho vrote this poem is coming to tea. 

In Turkis~ the same structure can be ohserved as in the folloving example: 

E.g. Toplantı salonda yapılacakmış (Hangi salon?) 

Toplantı büyük antinin yanında olan salonda yapılacakmış. 

Finally, in the same category, as vas discussed in chapter II, Turkish 

relative clauses can also be expanded to construct a longer grammalical sentence as 

happens in English. 

E.g. O gün ağız dolusu gülen Mustafa Kemal, Misafir bulunduğu lirnanın 

şenliklerine karışan büyük bir zırhlı ya benziyordu. 

This sentence is the combination of three relative suffixes introduced in 

each part of the sentence . 

The first one is introduced vith -en suffix: 

O gün ağız dolusu gülm 

The second is given vith the suffix -dik: 

Misafir bulunduğu liman, 

The last on is -an suffix: 

liımnın şenliklerine karışmı (Rasim Şimşek) 

4.3_ R~EARCH DONE BY TIJRKJSH LINGUISTS ON THE 

COMPARISON OF RELA TIV~ IN ENGLJSH AND TIJRKJSH 

Kösem ( 1975) made a contrastive study of Relatives in English and Turkish 

as his doctoral thesis. He states the folloving about English Relative pronouns. 

• They are differentiated according to vhether they have placed human and 

non-human nouns, vho is used only for human now:ıs and vhich for non-human. 
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That can be used for either" ( 1975: 28) 

V/hen ve look at the structure of Turkish relative clauses1 choosing the 

appropriate relative suffix for the sentence doesn't cause such a dilemma. The 

distinction betveen human and non-human doesn't exist in Turkish. 

Kösem further says tbat • Turks1 learning English have somehov to form 

the automatic ~onscious habit of associating 'vho' and ·vhom' vith human 

nouns1 'vhich' vith non-hUillall, 'tbat' and 'vhose' vith either am he gives the 

folloving exmnples: 

vho 

a) The students /tbatl are ansvering the questions 

vhom 

b) The students 1 tbat 1 I' m going to help. 

vhich 

c) The flovers 1 tbat 1 are in the vase. 

d) The boy /vhose/ fatherisa teaeber .. (1975: 1 17) 

The tense distinction is another point for comparison betveen Turkish am 
English Relative clauses. In Turkish relative clauses the relativizers are added to 

the main verb of the sentence or to the copulative verb ·o1". 

Togay (1981) made a contrastive study of the Auxilary in Embedded 

sentencas in English and Turkish for his doctoral thesis.He gives the folloving 

examples as relativizers in tenselass surface relatives. (1981: 105) 

a) Konferans verendoktor 

b) Konferans vermiş olan doktor 
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c) Konferans verecek olan doktor 

d) Dottorun verdiği konferans 

e) Dottorun vermiş olduğu konferans 

f) Dottorun verecek olduğu konferans 

In English relative clauses, the tense marker functions for each action in 

different time vithout the addition of appropriate suffixes. 

Coşar in his unpublished M.A. thesis ( 1 983) discusses relativization in 

English and Turkish using Dede's theory about deep and surface structure in both 

languages. 

According to Dede, in the deep structure both English and TurkiSh 

sentencas look simiıar. This implies that the dissimilarity is only on the surface 

structure. (Dede 1970) 

English 

ı. NP====== NP ı +[S-- .NP2Js 

'Where NP ı is coreferential with NP 2 in S. 

2. a) the man[the mancame] ====== 

the man who came [+human) 

b) the book [the book states this]====== 

the book vhichstates this (-human) 

3. the man[I sav the man]===== 

a) the man (vho(m)I sav (+human) 

b) the book [I read the book] ====== 

the book vhich I read (-human) 

4. a) the man[the man's name is Jolm Miller] ===== 

the man vhose naroo is Jolm Miller (+hUman). 
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b) the book [the title of the book is Gone With The Wind ===== 

the book vhose l ofvhich the title is Gone With The Wind (-human) 

Turkish 

Where NP 1 is coreferantial vith NP 2· 

2. a)[adamgeldi]adam===== gel-enadam 

b) [kitap bunu yazıyor] kitap ===== bunu yazan kitap 

(no :1: human distinction) 

3. a) [ben adamı gördüm] adam===== 

(ben-im) gör-düğ-üm adam 

b) [ben kitabı okudum) kitap 

(no ±human distinction) 

4. a) [ adamınadı JohnMiller] adam===== 

adı John Miller olan adam 

b) [kitabın adı Rüzgar Gibi Geçti] kitap ==== 

adı Rüzgar Gibi Geçti olan kitap. 

(no ± human disünction) 



CHAPTERV 

mEMEman 

51. RESEARCH DESIGN 

Thisisa cross-sectional study where language data vas collected from a 

relatively large saınple of learners at different levels of proficiency in order to 

provide the material for adiagnostic case study. 

To find out the answers to the questions stated in Chapter I, tv o types of test 

were given to the academics at Fırat University in Elazığ. 

The result of the tests were then analysed by using statistical techniques. 

5.2. SELECTION OF SUBJECTS: 

The subjects who were given the tests were students vho attended the.···--· 

summer school at Fırat University . The summer English course vas organized by 

the Higher Education Co tıncil rt. ö. K.) as it is in many Universities in Turkey. 

Fırat University has been running a summer school programme since 1988. The 

summer school is only for academics including research assistants} lecturers} 

assistant professors and associate professors. 

The prograımne aims to help the academics improve Uıeir English so that 

theywill be ina better position to understand English texts related to their specific 
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field. The course lasted 1 O veeks. 

All the students vere native speakers of Turkish and less than half of them 

studied German~ besides English and all vere betveen 24-4 3 years of age. 

At the begiıming of the course~ a placement test vas given to all students. 

As a result of this test vhich determined the students profideney in English, 

students vere placed into four groups: Beginners, Elementary, Intermediate and 

Advanced. Students in the ·Beginners cıass· vere not considered as subjects for 

this study because of their lack of knowledge of basic English. Students vere put in 

three classes. The students vho scored over 60% vere put into the Advanced class, 

over 40 % into the intermediate, betveen 23-39 % into the Elementary class. 

Subjects vere taught by :native and non-native speakers of English. The 

course books used vere from the Cambridge series: (1,2~and 3) vith vhi.ch the 

students vere already familiar. The Cambridge Student's Books vere taught by 

foreign instructors, and the Cambridge Practice Books vere taught by Turkish 

instructors, this means thatstudents learnt pronounciation, vocabularyand English 

as spoken English from the :native teachers and grammar from the Turkish 

instructors. The dasses consisted of 3 hours of teaching by native speakers mi 3 

hours from non-natiw speakers; a total of 6 hoursaday from 8 o'clock in the 

morning to 2. 30 in the afternoon 

5.3. DATA COLLECTION AND DEI!RIPTION OF MTS: 

The test given to students vas of tv o types. The first test vas acombination 

test vhere subjects vere asked to combine tvo sente~ vith the appropriate 

relatiw pronoun (joining tv o sentences ). There vere 50 questions in the first test. 

The students vere advised to examine these carefully before they started ansvering 

the questions. The questions contained different relative pronouns in equal number 

(Appendix B). 
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The second test vas a comnletion test (fill-in-tbe blanks) vhere subjects 

vere asked to complete the blanks vith the appropriate relative pronoun, Agai.n, 

50 questions vere qiven and tvo model sentencas vere also included in this 

section. The students vere asked to do both the completion and combination tests 

at the same time due to tbe limited time available on their time-table. Each 

question in both tests, vas given one point and subjects vere qiven 120 minutes to 

finish them. 

The matarial for both the combination and the completion tests vas taken 

from Living English Structure by A11en (1974:212-219), Combimd-Exercies by 

Thomson& Martinat (1976:58,59,60,61) and gıglish Graınn:ıar in Use byMurphy 

(1986:183). Special attention vas paid to the choice ofmaterial in thatexercies vere 

only taken from books vhich provided a key to assure reliability. 

5.3.1 1liE REASON FOR CHOOSING mE COMBINATION 

AND mE CO:MPLETION EXERCJS~ 

For this study, combination and completion tests vere given to students: 

The reason for choosing these tv o types of test vas that the completion test focuses 

specifically on the use of the relative pronoun, vhereas in the combination test the 

students' ability to manipulate the relative pronoun vas placed vithin a broader 

grammatical context vhich dravs on their background knowledge of English. 

To examine the frequency order of relative pronouns in these different 

context special attention vas paid to the selection of texts. These texts vere 

analysed and the occurance of each relative pronouns vas calculated in order to 

determine the order of frequency . 

This ·rrequencyorder· vas tben compared vith the results obtained from 

the combination and completion testsin order to determim vhether therevasa 

significant relationship betveen the tvo. i.e. vhether language learners are more 
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sucessful in using these relative pronouns vhich vere fo und to have a high order of 

frequency in native English and vhetber frequency affected the use of the relative 

pronouns in boUı tests. 

5 .1. UETIIODOLOGICAL~TIONS 

It is assumed that; 

... The results of tbe first test (the combination test) vill not only reveal the 

students ability to choose the correct relative pronoun bu\:.vill a1so exami:ne in 

greater depUı tbeir understanding of the grammar of the relative clause. 

-The results of the second test (completion test) vill determine the students' 

success in using relative pronouns. 

- The standard of English used in the combination and completion tests vas 

determined by that of the level-finding e:xam. 

5.5 ANALYSJSOFmET~TS: 

The profideney level of the subjects vas measured by a level-fmding exam 

given prior to the start of the course. The proficieny test vas adopted from 

different sources; Test for P.rofideny in English by Sharpe (1988), İngilizce Test 

ve Çeviri Klavuzu by Kocaman & et al. (1984) and from the replacermnt tests 

given at Anadolu University and the American Assodation centre. Therevere 100 

questions and subjects vere given 120 minutes to ansver the questions. 

Questions vere chosen deliberately to include all aspects of grammar; 

vocabulary, translation, reading comprehension, ete. Each question scored one 

point. (Appendix A) 

Mid-vay through the 1 O veek summer course, the subjects vere given 

anotber test vhich determined their use of the relative pronoun vhich is the topic 
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of this study. The results of the tests vere correlated in order to fi:r:d out vhether a 

bigh level of English meant a bigher success rate in using English relative 

pronouns. 

5.8. mE FREQUENCY AND mE USE OF ENGLJSH RELATIVE 

PRONOUNS: 

Freque~y counts of the English relative pronouns vho, that. vbich, vhose, 

vbom vere done. Ten different oftexts vere chosen: From the Sunday Times: a 

·book reviev, a sports article, anda reviev of ctnTent T.V. programmes (all by 

different Journalists ), from a To urist quide of Britain,from an article, Resurgence 

(a British ecolocigal magazine), from an extract, the Introduction of a Novel by 

Conrad, from a song by Simon & Garfunkel, from excerpts of Radio programmes; 

a transcription recorded by Forum.. from the Times Educational supplement,a 

diary, and from a scientific text: Hand book for farmers, Stock diseases (Appendix 

D). 

5.7. LIMITA TIONS 

To summarize, this study vas limited to; 

-Academics aged betveen 24-43 attending the summer school at Fırat 

University. 

-English relative dauses containing the relative pronouns "vho •, ·vbich·, 

uthat", "vhom" and vhose". 

- The usage of English relative pronouns by Turkish students vas 

exarnined in tvo tests; 

a) Combination test (joining the sentences) 

b) Completion test (fill-in-the blanks) 



- The usage of English relative pronouns vas only tested in the 

affirmative form of the sentence, not in the interrogative form and ete. 
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- An examination of the correlation betveen the frequency in English used 

by native speakers and the capacity of Turkish students to use these pronouns 

correcUy. 



CIIAPTERVI 

ANAL YSJS OF RmJL TS 

6.1 TIIE R:BJL TS OF THE TBTS: 

The general aims of Uıis study are to find out vhether tre Turkish students' 

level of English affect tbeir success in using English relative pronouns in the Uıree 

dasses; vhetber tbere is a significant difference betveen the students' score 

obtained in the testing of relative pronouns in both tests ml betveen the dasses; 
vhether the order of use of relative pronouns used by Turkish students is related to 

the order of frequency by native speakers in different texts or vhether there is a 

correlation betveen the order of use and the order of frequency of the English 

relative pronouns; vhether it is structurallydifficult for Turkish students learning. 

English as a foreign language to use English relative pronouns 

To achieve these aims, the students vere given tv o tests, as has already been -
described. The first test vas a combination test vhere students vere asked to 

combine tvo sentencas vith the appropriate relative pronowı and the second test 

included a completion test vhere students vere asked to fill in the blanks, again 

using the appropriate relative pronouns. 

Scattergrams and corre.1ations vere used to find out vhether tbere vas a 

significant correlation betveen the Turkish students' level of English measured by 

a level finding exam given at the baginning of the course and the testing of English 
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relative pronotms determined by the Combination and the Completion test mi 

vhether there vas a correlation betveen the use of relative dauses by Turkish 

students a) in the Elementery class, b) in the Intermediate class, c) in the Advm=ed 

class d) in the three dasses and the freque:r:.:y of relative pronouns by native 

speakers. 

T- tests vere calculated to find out vhether there vas a differeın betveen 

the Turkish students' score in the Combination and the Completion test a) in the 

Elementery class, b) in the Intermediate class, c) in the Advanced class d) in the 

three dasses and vhether tbere vas a difference betveen their scores obtained in 

the testing of relative pronouns in the combination and the Completion testa) in the 

Elementary m:l Intermediate class, b) in the Intermediate and the Advanced class, 

c) the Elemantary and the Adva:nced class. 

The cohunn graphs vere used; a) to compare the scores of the students of 

three groups in the Combination and the Completion tests and to analysa the results 

of the scattergrams and T -tests from another viev of point; b) to fim out the order 

of use of English relative pronouns in both the Combination and the Completion 

test in the three groups; c) to find out the order of frequency of English relative 

pronouns bynative speakers; d) and to compare the order of use of EngL;hrelative 

pronouns by Turkish students vith the order of frequency of those English relative ·· 

pronouns by native speakers. 

The tabtes shov the percentages of the students' correct and incorrect 

ansvers of relative pronouns a) in the Combination test) in the Completion test c) 

the total results of the Combination and the Completion test vere analysed to assass 

the difficulties of relative dauses for Turkish students. 
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62_CORREIATIONS AND SCATTERGRAUS OF STIJD~ 

LEVEL AND mEJR ~ FROM mE TBIS 

To ansver the questions 1,2,3 and 4 stated in Chapter I, correlations vere 

calculated and scattergrams by using Simple curve vere made. 

The correlation betveen the Turkish students' level of English by a level 

finding e:xam and tbeir scores obtained in the testing of relative pronouns in both 

tbe Combination mi tbe Completion test in Elementary class vas calculated as r= 

O. 55. This correlation is shovn in Figure : 1. 

Fıg: 1 

lE correlati.on belween tm stuleals le9e1. of English am tle resu1t 

of tm combjnationaııJ. the compJeti.on testin tm Flermnlaryclass 

The correlation betveen the Turkish students' level of English measured by 

a level finding exam am their scores obtained in the testing of relative pronouns in 

both the Combination and the Completion test in the Intermediate class vas 

calculated as r = 0.42. This correlationis shovninascattergraminFigure: 2. 
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The correlation betveen the Turkish students' level of English measured by 

a level finding exam and their scores obtained in the testing of relative pronouns in 

both the Combination and the Completion test in the Advanced class vas calculated -­

as r = 0.13. This correlationis shovninascattergraminFigure: 3. 
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Finally, the correlation betveen the Turkish students level of English 

measured by a level finding exam and their scores obtained in the testing of relative 

pronouns in both tests by the three dasses vas calculated. This can be expressed as ··- · 

r= 0.75. This correlationis shovninascattergraminFigure: 4. 
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The correlation batveen the order of use of relative pronouns by Turkish 

students and the order of frequency of relative pronouns by native speakers vas 

calculated by using a Polynominal curve vith r= 1. 00. This correlation is shovn .. -

in the folloving Figure 5. 
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6.3_ T- T~T R~LTSOF mE COMBINATION 

AND mE COMPLETION T~T 
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To ansver the questions 5}6/}8}9)0 and ll stated in 1.4. the follovingnull 

hypotheses vere formulated and tested by using t-test calculations of the students' 

score obtained in both the Combination and the Completion test. 

According to this} the first null hypothesis can be formulated as belov: 

Ho= There vill be no significant difference betveen the Turkish 

students'score obtained in the testing of relative pronouns in the Combination and 

the Completion testin the Elementaryclass. 

The difference betveen the Turkish stu.dents' scores obtained in the testing 

of relative pronouns in the Combination and the Completion test in Elementary 

class is summarized in Table 3. 
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Tahle3 

The results of the t-Testshovingthe Difference Betveen TurkishStudents' 

scores obtaimd in the Testing of Relative Pronouns in the Combination and 

Completion test in the Elementary Class: 

n X sd. t p level of sig. 

Combination test 10.43 9.610 

32 -4.08>3.646 0.001 

Completion test 24.81 10.303 

These results shov that the Turkishstudents' score obtained in the testing of 

relative pronouns in the Combination test in the Elementary class had a :mean value 

of x= 1 O. 4 3 where the standard deviation vas S= 9.61 O. Their scores obtained in the 

testing of the relative pronouns in the Completion test in the Elementary class had 

arnean value ofx = 24.81 vhere the standard deviation vas s=l0.303. 

The t-value betveen the Turkish students' score obtained in the testing of ··­

relative pronoWlS in the Combination test and their scores obtained in the testing of 

relative pronouns in the Completion test vas calculated as t = -4.08 > 3.646 at the 

level of O. 001 significance. As indicated by this result there vas a significant 

difference betveen Turkish students' scores obtained in the testing of relatives in 

the Combination and the Completion test in the Elementary class. ThusJ the null 

hypothesis set out above does not appear to be so und. 
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the testing of relatives in the Combination and the Completion test in the 

Intermediate class. ThusJ the null hYPothesis set out above does not appear to be 

so und. 

Ho= There vill be no ~ignificant difference betveen the Turkish students 

score obtained in the testing ~~f relative pronouns in the Combination and the 

Completion test in the Ad~ Class: 

The differeın betvee~ Turkish stuients' scores obtained in the testing of 

relative pronouns in the Combination and the Completion test in the Advm:ed 

class is summarizedin Table S. 

Tab1e5 
The results oft-Test shovingthe Difference Betveen the TurkishStudents' 

scores obtained in the Testing of Relative Pronouns in the Combination and 

Completion test in the Advm:ed Class: 

n X sd. t p level of sig. 

Combination test 32.93 5.527 

32 -2.316>2.042 0.005 

Completion test 41.187 4.260 

These results shov that the Turkish students' score obtained in the testing of 

relative pronouns in the Combination test in the Advanced class had a mean value 

of x= 32.98 vhere the standard deviation vas s= 5.527. Their scores obtained in 

the testing of the relative pronouns in the Completion test in the Advanced class had 

a mean value of x = 41.187 vhere the standard deviation vas s=4 .260. The t-value 

betveen the Turkishstudents' score obtained in the testing of.relative pronouns in 
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the Combination test and their scores obtained in the testing of relative pronons in 

the Completion test vas calculated as t = -2.316>2.042 at the level of 0.005 

significance. As indicated by this result there vas a significant difference betveen 

the Turkish students' scores obtained in the testing of relatives in the Combination 

and the Completion test in the Advanced class. ThusJ the null hypothesis set out 

above does not appear to be so und. 

Ho= There vill be no significant difference betveen the Turkish students 

score obtained in the testing of relative pronouns in the Combination mi the 

Completion test in the three classes 

The difference betveen Turkish students' scores obtained in the testing of 

relative pronouns in the Combination and the Completion test in the three classesis 

summarizedin Table 6. 

Table6 
The result of t-Test shoving the Differance betveen the Turkish Students' 

Score obtained in the testing of relative pronouns in the Combination mi the 

Completion test in the three classes: 

n X sd. t .p level of sig. 

Combination test 19.91 8.188 

48 -3.48>3.40 0.001 

Completion test 30.33 8.698 
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These results shov that the Turkish students' score obtained in the testing of 

relative pronouns in the Combination test in the three dasses had a mean value of 

x= 19.91 vhere the standard deviation 11as s= 8.188. Their scores obtained in the 

testing of the relative pronouns in the Completion test in the three dasses had a 

mean value of x = 30.33 vhere the standard deviation vas s=8.698. The t-value 

betveen the Turkish students' score obtained in the testing of relative pronouns in 

the Combination test and their scores obtained in the testing of relative pronons in 

the Completion test vas calculated as t =-3.48>3.40 at the level of 0.001 

significance. As indicated by this result there vas asignificant difference betveen 

the Turkishstudents' scores obtained in the testing of relativesin the Combination 

and the Completion test in the three classes. Thus, the null hypothesis set out above 

does notappear to be sound. 

Ho= TrJere vill be no significant difference betveen the Turkish students 

score obtained in both testsin the Elementary and the Intermediate Class. 

The difference betveen the Turkish students' scores obtained in the testing 

of relative pronouns in both tests in the Elementary and the Intermediate class is 

sumrnarized in Table 7. 

Table7 

The result of t-Test showing the Differance betveen the Turkish Students' 

Score obtained in the testing of relative pronouns in both testsin the Elementary 

and the Intermediate class: 

n X sd. t p level of sig. 

Elementary class 17.62 9.95 

32 -84<2.000 0,001 

Intermediate class 20.68 10.48 
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These resul~ shov that the Turkish studen~· score obtained in the testing of 

relative pronouns in both testsin the Elementary class had a mean value of X= 

17.62 vhere the standard deviation vas s=9.95. Their scores obtained in the testing 

of the relative pronouns in both tests in the Advanced class had a mean value of x = 
20.68 vhere the standard deviation vas s=l0.48. 

The t-value betveen the Turkish studen~· score obtained in the testing of 

relative pronouns in the Elementaryclass and their scores obtained in the testing of 

relative pronons in the Intermediate class vas calculated a t = -84<2. 000 at the 

level of 0.001 significance. As indicated by this result there vas a difference 

betveen the Turkish studen~· scores obtained in both ~ in the Elementary anı 

the Intermediate class. Thus, the null hyp(>thesis set out above does not appear to be 

so und. 

Ho= There vill be no significant difference betveen the Turkish studen~ 

score obtained in both tests in the Intermediate and the Ad~ed Class. 

The difference betveen the Turkish students' scores obtained in the testing 

of relative pronouns in both testsin the Intermediate and the Advanced class is 

summarizedin Table 8. 

Table8 

The result of t-Test shoving the Differance betveen the Turkish Students' 

Score obtained in the testing of relative pronouns in both tests in the Intermediate 

and the Advanced class: 

n X sd. t p level of sig. 

Intermediate class 20.68 10.48 

32 

Advanced class 37.06 9.88 
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These results show that the Turkishstudents' score obtained in the testing of 

relative pronouns in both testsin the Intermediate class had a mean value of X= 

20.68 where the standard deviation was S= 10.48. Their scores obtained in the 

testing of the relative pronouns in both tests in the Advanced class had a mean 

value ofx = 37.06 where the standard deviation was s=9.88. The t-value between 

the Turkish students' score obtained in the testing of relative pronoWlS in the 

Intermediate and their scores obtained in the testing of relative pronons in the 

Advanced class was calculated as t =-5.66>3.460 at the level of 0.001 significance. 

As indicated by this result there was a significant difference between the Turkish 

students' scores obtained in both testsin the Intermediate class and the Advanced 

class. Thus, the null hypothesis set out above does not appear to be so und. 

Ho= There will be no significant difference between the Turkish students 

score obtained in both tesıs in the Elementaryand the Advanced Class. 

The difference between the Turkish students' scores obtained in the testing 

of relative pronouns in both tests in the Elementary and the Advanced class is 

summarized in Table 9. 

Tahle9 

The result of t-Test showing the Differance between the Turkish Students' 

Score obtained in the testing of relative pronouns in both testsin the Elementary 

and the Advanced class: 

·n X sd. t p level of sig. 

Elementary class 17.62 9.95 

32 -7 .00> 3.460 0,001 

Advanced class 37.06 4.88 
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These results show that the Turkishstudents' score obtained in the testing of 

relative pronouns in both testsin the Elementary class had a mean value of X= 

17.62 where the standard deviation vas S= 9.95. Their scores obtained in the 

testing of the relative pronouns in both tests in the Advanced class had a mean 

value ofx = 37.06 where the standard deviation vas s=4.88. 

The t-value between the Turkish students' score obtained in the testing of 

relative pronouns in the Elementary class and their scores obtained in the testing of 

relative pronons in the Advanced class vas calculated a t = -7.00>3.460 at the 

level of 0.001 significance. As indicated by this result there vas a significant 

difference between the Turkish students' scores obtained in both tests in the 

Elementary and the Intermediate class. Thus, the null hypothesis set out above does 

not appear to be so und. 

6:1. mE R:BJLIS ANALYSID BY COLUMN GRAPHS 

Cohınm graphs were drawn to compare the Turkish students' level of 

English, dividing them into three groups (Elementary, Intermediate, Advanced); 

to see their scores obtained in the testing of relative pronouns in the Combination 

and the Completion test by the three groups; and to answer the questions 12, 13, 14, 

15 and ı6 stated in 1.4 . Then the results of the tests were analysed in Colunm 

graphs in various combinations. 

6.1.1 mER:BJLTSOF mE COMBINATION T~T: 

In the Combination test1 there were 50 questions, each of vhich vas given ı 

point. The total score of each relative pronotın vas then indicated by the 

percentages for each relative pronouns in the combination test and are given in the 

folloving Table ı O. 
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Table 10: The resultofthe Combination Test: 

Elementary Class Intermediate Class Advanced Class Total 

Rel.Pro. Percent. Rel. Pro. Percent. Rel. Pro. Percent. Rel.Pro. Percent 

vho: 

vhich: 

Uıat: 

vhose: 

vhom: 

)( 

31% vho: 48% vho: 81% vho: 53.95% 

40% vhich: 63% vhich: 85% vhich: 62.91 % 

17% Uıat: 31% Uıat: 64% that: 36.45% 

8% vhose: 21% vhose: 73% vhose:33.95% 

5% vhom 3% vhom: 26% vhom: 11.75% 
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x=values ' 
y=eategories Fig. 6 

1."m percen.tages of comıctanswrs vlım. the keyvas app1ied 

in tm Comhimtion test by all sbllents indifferentcla!mr. 
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·thll· vlm tm key"DS notapplied in tm Combination test byvmle stWeots 

When Figure 6 and Figure 7 vere compared, these percentages vere depicted 

folloving the same order and shovn in column grapbs. The order of use of the 

English relative pronoun vas found by means of this ordering vhich is shovn in 

Figure 8 According to Fig 8, it can be con:;luded that the English relative pronoun 

"vhich"is the one vhich is used mostoftenand ·vhom" is the one vhichis used the 

least. The other pronouns ranged betveen these tvo. 
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6.1.2. mE R~LTS OF mE COMPLETION TEXT 
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In the completion test, therevere 50 sentences to be completed. The scores of 

each relatiw pronoun vere indicated as percentages and shovn in colomn graphs. 

The order of use of relative pronouns vas found for the completion test by 

depicting these percentages folloving the same order. The percentages given for 

differentrelative pronouns in the completion tests are shovnin Table ll. 
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Tab1e ll: The resultofthe Completion Test: 

Elementary Class Intermediate Class Advanced Class Total 

Rel.Pro. Percent. Rel.Pro.Percent. Rel. Pro. Percent. Rel.Pro.Percent 

vho: 73% vho: 68% vho: 96% vho: 80.83% 

vhich: 60% vhich: 73% vhich: 97% vhich: 76.66 % 

that: 68% that: 77% that: 91% that: 78.66% 

vhose: 12% vhose: 13% vhose: 80% vhose: 34.79 % 

vhom: 25% vhom 22% vhom: 44% vhom: 30.20 % 
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lll! perceııtages of probab1e answers repbl:ed by ·vm·~ ·vhich· aıll 

·tbat· vbm tm tey-vas mtapptied in tm Completi.on test byvhole stuhDs 

When Figure 9 and Figure 10 were compared, these percentages vere 

depicted folloving the same order and shovn in column graphs. The order of lJ?9 _ 

of the English relative pronoun vas found by means of this ordering vhich is 

shovn in Figure ll. According to Fig 1 1, it can be concluded that the English 

relative pronoun nvho"is Uıe one vhich is used most often and "vhomn is the one 

vhich is used Uıe least. The other pronouns ranged betveen these tv o. 
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In order to find out the ansvers of the 15 Uı. question stated in Chapter I, 

First, the scores of the combination test by the three groups of students vas 

calculated. Each correct a:nsver scored 1 point. Then the students' score in the 

compıetion test in the groups (Advanced, Intermediate and Elementary) vas 

found. The ntunber of correct and probable ansvers are shovn in Table 10 mi 

Fig. 8. Each correct ansver scored 1 point. 

Then the scores of the compıetion test by the three groups of students vas 

calculated Each correct ansvers again vas given one point.. The number of correct 

and probable ansvers are shovn in Tabıe ı ı and Fig.l ı. 
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Then the students' score in the combination and the completion test in the 

groups (AdvancedJ Intermediate and Elementary) vas fo und by giving 1 point. 

According to this~ the highest score a student could get in both the combination test 

and in the completion test vas SO points vhich isa maximum total score of 100 

points. 

After that the results of the Combination and the Completion test (fıg. 8 and 

fıg. 1 1) vere combined to see vhich relative pronotm is used mo re or less than 

others and to see the differences in those relative pronouns and the students' ability 

touse them. 

When the results of tvo tests vere compared using statistical analysis J it 

vas seen that the relative pronotm "vhich" vas used the most often of all relative 

pronouns and the relative pronoun "vhom" vas used the least . The other relative 

pronouns rangeti hetveen these tvo. 

The results are shovn in the folloving Figure 12. 
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Finally, the students score in both the combination and the completion test 

vere compared again in column graphs in order to estaslish vhether there vere a 

significant difference in the use of them by the students and to see vhich test vould 

give the more accurate results regarding the Turkish students' ability to use 

Englishrelative pronouns. This resultis shovninFigure 13. 

The Combination Test 

--
The Completion Test 

who which that whose 'Whom 

y1 

Fıg. 13 

~ro~n~b~m~ooab~~oo 

test in b three dasres in lliiııgrelati~ promUDS 

6. 5 TIIE RBUL TS OF mE FREQUENCY COUNTS OF mE 

ENGLISH RELATIVE PRONOUNS IN TIIE TEXT 

BYNATIVESPEAKERS 

By analysing ten different types of text (Appendix D) the frequency comıts 

of English relative pronouns; uvho", "Which", "tllar, "vhose", uvhom" vere 

calculated not through the computer because it vould not be able to differentiate 

betveen the other structures of WH- questions like "%o", uWhichn, "Whose" and 
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""Whom· the noun clauses including ·voo· ·vbich" ·vhose" and the 
1 1 1 

Demonstrative and Ad jective pronoun like •tııatn. The results are shovn in the 

folloving Table 12. 

Tabte 12: 

vho vhich Jhm_ vhose vhom 

TypeofText 

1- Book reviev , The Sunday Times 

H The good
1
the bad and the sin· 4 ı 6 o o 

(779 vords) 

2- Maps and Guides ofBritain 

'vhere to stay' 

(1072 vords) o 9 o ı o 
3- Resurgence 

"Tree Temples" 4 4 o o o 
(792vords) 

4-Heartb. of Darkness 

"introduction to the novel" 8 5 o ı ı 

(1088 vords) 

S- The S\.Ulday Times Review 

"Guide to Today's Teıevision· 4 ll 6 2 o 
(ı 046 vords) 

6- The Sunday Times S port 

(972vords) 8 6 o o o 
7- Handbook for farmers 

Stock Diseases ı 6 2 o o 
(838vords) 
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8- (ASong) 

The so und of the Silence o o 6 o o 
(228words) 

9- Are You Listening? 

Excerpts From Radio programs ı ı 4 o o 
(716words) 

1 0- The Times 

Educational Suppıement ı ı o 4 o o 
Diary 

(1134) words 

Total= 3ı 53 28 4 ı 

Table: 12 TIE result of tm Relative Pronouos, . 

used by Nati.ve speakers inDifferent Texts 

A frequency cotınt of English relative pronouns ;"who", "vhich', Hthat", 

uwhoseu and uvhom" vas done to find out the order of frequency of English 

relative pronouns. The results were then calculated as numbers and the English 

relative pronouns in these texts vere depicted following the same order from·- ·- · 

H who" to "which". This order indicated the order of frequency vhich is shovn in 

figure 14 by means of cohınm graphs. 

From this, it can be seen that "which" is the mostfrequentrelative pronotın 

according to the order of frequencyshownin colomn graphs in figure 14. The 

least frequent relative pronotın is uwhom". 
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6.6. mE FINAL R:EIDL TS SHOWH IN TABL~ 

Finally, to find out the ansver to the last question stated in Chapter I, the 

tabtes shoving the number of the students' correct and incorrect ansvers in the 

Combination and the Completion test vere shovn folloved by the overall results 

of the Combination and the Completion test. The result of the Table shoving the 

students' correct and incorrect ansvers in the Combination test is shovn in the 

Tab1e 13. 

Ansvertype Elementary Intermediate Advanced Total 

CorrectAnsver 167 262 527 956 

Incorrect Ansvers 633 538 273 1444 

Total 800 800 800 2400 

Tah1e 13: The number of correct and incorrect ansvers in the 

Combination Test by all students in the three classes. 



Ansvertype Elementary Intermediate Advanced Total 

Correct Ansver 397 400 659 1456 

Incorrect Ansvers 403 400 141 944 

Total 800 800 800 2400 

Tahle: 14 The number of correct and incorrect ansvers in the 

Completion Test bya11 students in the three classes. 
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Answertype Elementary Intermediate Advanced Total 

Correct Answer 564 652 1186 2402 

Incorrect Answers 1 036 948 414 2398 

Toüü 1600 1600 1600 4800 

Table :15 The total number of correct and incorrect answers 

in botlı the Combination and the Completion Test by all students 

in the Uıree classes. 
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CHAPTERVD 

D~ION AND SUGG~TIONS 

7.l.D~IONOFTHERmJLTS 

When the results are analysed it can be seen that relative pronouns in 

English deserve special attention vhen teaching English to Turkish students asa 

foreign language. It can also said that there is a relation betveen the use and the 

frequency of the English relative pronouns. 

The analyses of the results are discussed vith reference to different 

statistical calculations. 

7.1. 1 CORRELA TIONS AND SCATTERGRAUS 

The correlations for each group (Elementary} Intermediate and Advanced 

class) vas done. The result of the correlation indicates that there isa significant 

relation betveen the students' level of English and their use of English relative 

pronouns. 

At first sight the correlations shov that the Turkish students level of 

English has little to do vith their success vith relative pronoun in English. When 

the correlations are examined closely} it can be seen that} as the level of English 

increased the success vith relative pronouns marginally increased. 

The correlation betveen the students' level of English and their scores 

obtained in the testing of relative pronouns in the Elementary class (Fig.l) 
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compared vith the correlation betveen their English level and their scores 

obtained in the testing of relative pronouns in the Intermediate class (Fig.2) ; and 

the correlation betveen their level and their scores of relative pronouns in the 

Advanced class (Fig. 3) compared vith the correlation betveen their English level 

and their scores of relative pronouns in the three dasses (Fig. 4) shov that their 

English level helps the students vith relative pronouns in English. (for level-exam 

samples see Appendix A) 

It vas also observed that tbere is a significant relation betveen the use by 

Turkish students and the frequency of the relative pronouns by native 

speakers.(Fig.S) 

Thus, It might be suggested that EFL teachers should teach the most 

frequent relative pronouns first vhen they are introducing relative clauses to 
Turkish students. 

7. 1.2. T -JBT R:E3JL TS OF TWO Tfl\TS 

The t-test betveen the Turkish students' scores obtained in the testing of _ . __ 

relative pronouns in the Combination and the Completion testin the Elementary 

class shoved a significant difference. (see Table 3), This result shovs that Turkish 

students are more successful vitlı relative pronouns in the Completion test in 

Elementary class. 

The t-test betveen the Turkish students' scores obtained in the testing of 

relative pronouns in the Combination and the Completion test in the Intermediate 

class shoved a significant difference. (see Table 4). This result indicates that 

relatives in the Completion test are easier for Turkish students than the relatives in 

the Combination test. The reason of this is that; in the Combination test the students' 

knowledge of the relative pronouns is placed vi thin a general grammatical context, 

but in the Completion test the specific use of the Relative pronouns is examined by 
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filling in the blanks rather than joining the tv o sentences. 

The t-test between Turkish students' scores obtained in the, testing of 

relative pronouns in the Combination and the Com.pletion test in the Advanced 

class shoved a significant difference. (see Table S). This means that even the 

Advanced class students are more successful in the Completion test. So, vhen 

relative cıause constructions are introduced to students, they should be given the 

completion test rather than the Combination test to get a better result. The result 

reveals the same as in Table 3 and Table 4. (for scores of samples see AppendixC) 

The t-test betveen the Turkish students' scores obtained in the testing of 

relative pronouns in the Combination and the Com.pletion test in the three classes 

shoved a significant difference as predicted by comparing all the three classes. 

(see Table 6 ). This result shovs that the Turkish students are more successful vith 

relative pronouns in the Completion test. 

When the results of tv o test vere compared, the students shoved a higber 

percentege of correct ansvers in the second test. 

The percentage of correct ansvers in the second test vas 61 % , vhereas it 

vas fo und to be 40 % in the first test. The result of this vas that: It can be clearly 

seen that the students found it more diffıcult to combine tvo sentences using the 

appropriate relative pronouns. This result is not surprising given the fact that the 

first test made greater demands on the students background knowledge of English 

grammar. 

BecauseJ the students belonging different groups got a better score in the 

second test (the completion). They only vere responsible for completing the blanks 

using appropriate relative pronouns. This result shoved that to fill-in -the blanks 

vas easier than the first one for Turkish students. 

The t-test betveen the Turkish students' score obtained in the testing of 

relative pronouns in both tests (the combination and the completion test) in the 

Elementary and the Intermediate class shoved a difference in using relative 
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pronouns.(see Table 7). This result shovs that the Intermediate class is more 

successful in using relative pronouns than the Elementary class. 

The t-test betveen the Turkish students' score obtained in the testing of 

relative pronouns in botlı tests (the combination and the completion test) in the 

Intermediate and the Advanced class shoved asignificantdifference. (seeTable 8). 

This result shovs that the Advanced class vere better in the testing of relative 

pronouns than the Intermediate class. 

The t-test betveen the Turkish students' score obtained in the testing of 

relative pronouns in both tests (the combination and the completion test) in the 

Elementary and the Advanced class shoved asignificant difference. (see Table 9). 

As vas predicted, the Elementary class vere vorse because of its lack of basic 

English grammar. 

'When the overall results vere examined, the Advanced class students 

shoved the highest level of success, as one vould expect. It can be summarized that 

as the level of English increased the ability to use relative pronouns correctly in 

both tests marginally increased. In other vords, it can be said that the greater the 

students knovledge of grammar 1 the less error they are likely to make. 

7.L3 COLUMN GRAPH R:fiDLTS OF TIIE COMPLETION 

AND mE COMBINATION T~T 

To ansver thequestions 6171 81 91 10 and ll outlined inGhapter I and to 

see the Turkish students' scores obtained in the testing of English relative pronouns 

in both the Combination and the Completion test and to see the results obtained in 

the frequency counts of English relative pronouns1 Column graphs vere dravn 

Then
1 

the results of the exams vere analysed by Column graphs. The Column 

graphs shov the use of the relative pronouns in the tvo tests for all the three 

groups of students. When this data. is analysed it can be seen that the relative 
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pronowı 
8 Vhichn appears firstin the order of use. (fig.12) 

It is also observed from the cohmm graph in (fig.l4) vhich records the 

order of frequency that the relative pronowı "vhich" occured most frequently in 

texts produced by native speakers. 

Therefore, it is quite clear that "vhichn is the most common relative 

pronowı used by both native and non-native speakers of English. (fig.lS) 

The reason for this, may be the multi-ftm.etional nature of "vhich" both in 

defining and non-defining relative clauses; first, as a subject, then as a direct object 

(vhich is usually preferred) and as an object of a preposition ina defining relative 

clause. In non-defining relative cıause "vhich" comes after or follovs a 

preposition. The other relative pronouns do not function as the relative pronowı 

nvhich". So, it is understandable to see this relative pronowı so often in any 

context. 

On the other hand, "vhom" is the relative pronoun vhichis least used both 

by Turkish students and by native speakers.From this significant correlation one 

might make the suggestion that nvhom" should be the last pronoun to be taught in 

the classroom. I ts use by native speakers is so infrequent that one could argue that it 

should be omitted from any but the most advan.ced curriculum. 

The most problematic construction re1ated to relative dauses vas the 

relative pronowı"that". As it is knovn "that" in some cases may rep1ace av ho" and 

"vhich" in informal situations. But this should be noted that n that" does not replace 

"who" in non-defining clauses. 

Hornby (1975:161) categorizes the functions of that in the follovingvay: 

"That is used for things,thoughitis occasionallyused for persons. It is more 

usua1 in defining clauses than "vhich". And he gives the folloving examples to 

indicate the possible use of "vho" and "vhich" 

e.g. The boy that 1 vho broke the vindov J. is ca11ed Tom. 

The cinemathat 1 vhich used to stand at this corner vas destroyed by 
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bombing in 1940. 

He further says that "that n is preferred to "vhich" as a subject and is the 

object of the verb in the clause. He also included that •that" is used in place of 

"vhom" as an object of the sente:oce, as in the folloving example: 

e.g. V/here is the transistor /that/ vhom I lent youlast veek? 

Finally, he pointed out that like "vhich" the relative pronoun •that• can be 

used vith a prepositional object as in the exa.mples given belov: 

e.g. a) This is the book {that) I vas telling_you about. 

b) This is the book about vhich I vas tellin&YQY.. 

According to Hornby (1975) , sentence (b) is extremely rare and mo re 

formaL 

One may find all the functions in relative dauses quite complicated. To ease 

this complex phenomenon and to make their function clear, It is also advisable for 

a language teacher not to teach this relative pronowı "that .. for a vhile. It might be 

useful to teach it after a certain period of time until students can easily grasp the 

mechanical exercises vith other relatives. The reason vhy •that" should be taught_ ··­

after a cerf.ain time is that; students m.ostly tend to Choose uthatuinstead Of "vho• 

and"vhich". 

When the results of the first test vere assessed it vas found that the relative 

pronoun •that" vas used as an alternative to ·vho n in 12.6 % as probable ansver 

and instead of nvhichu in 67.6 %. In the second test the figures vere 16.8% and 

78.6 % respectively. 

When "that" vas scored according to the exercise key and comidered as a 

correctansver, the percentage for "vho" vas 47.9% and for "vrıich" vas 37.91% 

in the first test. In the second test, the percentage for "vho" vas 69.16% and for 

vbich vas 43.95%. 
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Another point to be ınentioned here is that; the relative pronolUl ·vhich· 

also vas used instead of "that" .In the first test the percentage of "vhich" that 

replaced "that" is 136%, vhereas "which" replaced "that" as 152% in the second 

test vhich vas significally bigher than the first test. The reason for this might be 

that; students feltmuch more confident about the use of •tııat" rather than "vbich· 

or"vho". 

When the students vere asked to ansver the questions vith "who·, they 

mostly applied this structure correctly and they also scored bighly vith oU1er 

relative pronouns especially in the second test (fig.ll ). It can be concluded that 

"vho· isanother of the most often used and most frequent relative pronolUl after 

"vbich". The reason for this can be explained in this vay: "who" as a relative 

pronotm only flUlCtions as a subject of the ciause and Turkish students applied this 

rule consciously. It vas used much more accurately by Turkish students as they 

vere muchmore avare of and farniliar vith the use of the relative pronolUl ·vho". 

That' s vhythey gotahigher mark for "who" ineach test. 

The other problematic construction among Turkish students vas "vhose". 

They sometimes used "vhich" instead of "whose", and the rest of them confused 

this with "of vhich". It is used for human and non-human usagB, and from this 

point of viev, it might be confusing for students when the head NP is non-human 

"of which· replaces this. 

Hornby (1975:158) points out that "'vhose' is used with reference to things 

to indicate possession instead of vhich, though it is often preferable, to avoid the 

use of" whose/of vhich" by means of a prepositional phrase replacing the clause. 

Finally, a fiftlı category of relative clauses; the relative pronolUl ·vhom" 

vas used the least in botlı tests by Turkish speakers (fig.l2) and it vas the least 

frequent in the texts by native speakers, ( fig.14) vhen these figures vere compared 

the similaritycould easilybe seeninfig.15. 
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The reason for this ordering might be because Turkish students do not 

clearlyknov hov to use uvhomuJ as it is rarelyused even bythe native speaker. 

Hornby also says that (1975:158) "vhomuJUıe form of direct object, is 

rarelyused incolloquial speech. 

\Vhen uthatureplaced 0 Vho" and "vhich"Jand ·vhich· replaced •that• vere 

considered as correct responsesJ it can be concluded that among the relative 

Pronouns "vho· ·vhich" "that" "vhose· "vhom• · ·vhich" is used more often J J J J • 

and it is the more frequent of the otlıers. It is folloved by "vho", •that• and 

·vhose·. It is interesting to observe in fig. 12 and fig.14 that Uıe use and the 

frequency of relative pronouns are similar. The order of use of relative pronouns 

mentioned above vas supported by the order of frequency. 

It can stili be suggested that, it might be helpful to teach these relative 

pronouns in the above order. 

When the colomn graph of the combination test vas compared vith the 

cohının graph of the completion test for the order of use, lt can be seen that ·vho • 

and Uıen "vhich· vere the most frequently used relative pronouns in both the 

combination (fig.6) and the completion tesıs (fig.9) vhen the key vas strictly 

applied. In the texts by native speakers uvho " vas the second most frequent 

relative pronoun.(fig.l4) This, again, supports the result of the frequency by­

native speakers found infig. 15. 

In oUıer vords1 the results of theseJ shoved that there is a correlation 

betveen the use of relative pronoun by non-native and native speakers. (fig. 5) 

7.1.4. mE FINAL R:EIDL TS ANAYSID IN mE TABL~: 

Finally
1 

another important point to be mentioned here is the ansver to the 

question ·ı8, about the students' performance in using relative clauses stated in 

Chapter I . The percentagBs for correct ansvers for all the students from different 
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groups vere 50.04% vhereas the percentages for incorrect ansvers vere 49.95 %. 

Table 15 shovs that students gave no ansvers or less incorrect ansvers than 

correct ansvers. The error count that students had in the Adva:nced class vas 

41.18% vhereas, thecorrectnuınber ofansvers vas 74.12%. The error count that 

students had in the Intermediate class vas 59.25%, vhereas, the correct number of 

ansvers vas 46.75%. The error count that students had in the Elementary class vas 

64.75%, vhereas,the correct nuınber of ansvers vas 35.25%. To suın up, the 

count for correct ansvers marginally decreased to the !over vhich vas in the 

Elementary class. Even the students in the Adva:nced class, made errors in using 

relative clauses. This resu1t shovs that relative cıause structures vere difficu1t to 

use for Turkish students learning English as a foreign language. 

7_2_ D~IONOFPREVIOUS STIJDI~ 

Rıcbards {1978:56) says that "The relative cıause studies, do not turnout to 

so exacUy ınirror first language data. First, Schachter in her nov famous 'Error in 

Error Analysis' paper, shoved that ESL learners vary not only in accuracy in 

producing relative clauses but also in the frequency of use of relative dauses 

according to their native language membershipu 

He also says that "students vhose first language has relative clause 

structures siınilar to English in most details (e.g. Persian or Arabic) use as mzıny 

relative dauses in vriting as do native speakers, but they make relatively large 

nuınber of errors on the finer details of English relative clauses. Students from 

language backgrounds vhich have radically different relative clause structtu'es 

(e.g. Japanese or Chinese) use fev relative dauses when vriting English but they 

make afev errors in those they do produce.First language does make a difference 

here. u 
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Bertkau (1974) also made a contrastive study of comprehension and 

productionofrelative dauses by adult ESL learners. 

Richards says the folloving about Bertkau's vork (1978: 57). ·she found 

Japanese students scored lover on the comprehension of relative dauses than 

Spanish ESL learners, and that Japanese students had special problems in 

comprehension on relative clauses folloving subject-no un phrases. Sbe concludes 

from the production data that individual learners vary greatly on relative cıause 

production. She claims individual idiolects,rather than one discernible 

interlanguage continuum, exists in the area of relative dauses. 

In the light of this fact, vhen Turkish vas comidered in the same language 

family (Ural-Altaic) vith Japanese, Turkish students have difficulty in 

comprehending relative dauses too. 

Dubin & Olshtain (1977: 162) deal vith the problems related to the form 

of relative clauses as in the folloving: 

•the relativization process is a complex one of rearrangem.ent, addition and 

deleti on of elements•. 

And they ,give the follovi:ng examples and example error. 

Example: u 1- This is the book. 

2- I mentioned it to you. 

3- This is the book that I mentioned to you. 

4- This is the book that I mentioned to you. 

Example Error: This is the book that I mentioned it to you." 

Although this study vas not aimed specifically at categorizing those errors 

tbese errors vere distinctly noticad from the students result. 

Under the light of the above problems, the difficulties vith relative 

clauses by Turkish students learning English that the errors Turkish learners made 

in the combination test vere classified into the folloving 6 types. 
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Type 1: vrong use of the relative pronoun 

(the tendeney by Turkish students to use the vrong relative pronoun has 

been observed as the most frequent source of error in both the combination and the 

completion test.) 

e.g. * Air, vhose ve breatbe, is made up of many gases. 

Type 2: omissionofthe relative pronounin the sentence: 

e.g. * The doctor I vent to see him he told me to rest for a fev days. 

Type 3: vronguse of relative adverb instead of relative pronoun: 

e.g. *I vent to Munich where I had alvays vanted to visit. 

Type 4 : repetition of the subject of the relative clause: 

e.g. * The man vhose his health has not been good recently has gone into 

hospitals for some tests. 

Type 5 : vrong use of .. that'' as reporting ver b in the sentence: 

e.g. *Mary did not knov anything about mountains, she Uıought that it 

vould be safe to climb alone. 

Type 6 : vrong structure of the sentence: 

e.g. * A friend of mine is the ınarıager of a companywho helped me to get a 

job.(for Uıose questions see AppendixB) 
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The resu.lt of those errors can be suımnarized, in fact as Norish (1982: 97) 

mentions the great variety of factors that may cause errors in EFL learning. 

All kind of error predictions and interpretations are employed by 

Contrastive Analysis. 

Dulayet al (1982:97) saythe folloving: 

"Contrastive analysis (C.A) took the positon that alearner's first language 

"interferes" vith his or her acqusition of a second language, and that it therefore 

comprises the major obstacle to successfu.l mastery of nev language. The C.A 

hypothesis held that vhere structures in the L 1 differed from those in the L2 

errors that reflected the structure of L 1 vou.ld be predicted. Such errors vere said 

to be due to the influence of the learners' L 1 habits on L2 produ.ctionu. 

In other vords, as Richard (1974 : 6) says uprevious learning may influence later 

learningu. 

Among the factors mentioned above, the differences betveen the structures 

of tv o languages cause errors. 

English graınmatically distinquishes betveen ·nefining and Non-defining• 

and in Defining Clauses distinquishes betveen human and non-human. As it vas 

shovn in Table 1 and Table 2, in the Chapter I, "vho ·, "that", "vhichu, uvhose" 

used for defining relative clauses "vho" "vhichu "vhomu "vhose" used for J J J 

non-defining relative clauses and "vhou, "that•, "vhoseu for hu:rnan, "vhich·, 

·vhose" for non-human, vhereas Turkish does not distinquish relative clauses 

using such rules. 

Coşar ( 1983: 39) accordingly rnakes the suggestion that "Turkish speakers 

vill have difficu.lty in selecting the appropriate WH-vord, making c+human) 

distinction, since Turkish rnakes no gender distinction and since Turkish does not 

employ WH-vords in relative clause". 

All these, obviously, must account for the main source of error in 

interlan.guage because they do not exist in Turkish and this opposes Bertkau's 
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hypothesis on interlanguage continuoum. 

Richards ( 1974 : 182) also emphasizes the importance of interlanguage 

from the roother tongue as follovs: 

"Interference from the roother tongue is clearly a major source of 

difficulty in second language learning. Many errors derive from the strategies 

employed by the learner in language acquisition,and from the mutual interference 

of items vithin the target language" 

As vas pointed out by Richards ( 1974) and the reasons given above, this 

may accowıt for the difficulty in relative clauses as negative transfer for Turkish 

students .. 

7.3. CONCLUSION 

As aresultofthis study, the conclusions can be summarizedas follovs: 

1- The order of use of English relative pronouns can be related to their 

order of frequency. This seems to be anatural progression bearing in mind the 

correlation betveen the use of relative pronouns by native and non-native 

speakers. 

2- Turkish students have difficultyin using Englishrelative clauses because 

of the syntactic differences in English relative clauses. 

3- V/hen teaching relative clauses to Turkish students both the order of use 

and the order of frequency should be taken into considerationFor example 

·vmch" can be taughtfirstand llvhom· last. 

4- The complexities of some relative ciause structures are such that they 

should only be taught at the advanced stage. 

5- Turkish students have difficulty in using English relative pronouns 

accurately.It vas observed that the students' success in using Relative Clauses in 

English vas 49.95%. 
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7."1. SUGGEiTIONS FOR FURmER REiEARCH 

- Another study investigating the order of learning of English relative 

pronouns canbemade to see the differences betveen the order of use and the order 

of learning. 

- A study including the negative form of English relative pronouns can be 

made to see if they have any affect on the order of use fo und in this study. 

-In this study6 types oferror vere observed. A detailed study consistingof 

all types of errors by the learners could be carried out. 

- This study vas applied to mature students vho ranged betveen 24-43. 

Further study of the use of the relative cıause by younger learners could be done. 

- A study including a mo re detailed frequency count can be done and a mo re 

detailed order of frequency can be fo und. 

-A study investigating the corelation betveen the difficulty of English 

relative pronouns and their frequency of their use can be done. 

- Students vho studied Germanasa foreign l~oe~ got the highest score 

in the tests1 so there is scope leftfor future study to investigate this phenomenon. 

- A study researching the difficulties in learning associated vith defining 

and non-defining relative clauses. 
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- A comparative study on the use of Relativizers in all aspects in Turkish 

and in English. 

- This study only included the combination and the completion test. 

Another study including other test types or composition and translation exercises 

from one language to another could be Wldertaken. 

- The order of frequency not only in vritten form by native speakers but 

also in spoken form by them can also be made. 

* * * 
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Ml 1 Lllllll.rı. M 

Samples of the level test given to the students at the beginning of 

the Summer Sc ho o 1. 

ÖNEML i AÇ 1 KLAMA 

T.C. 
FlRAT ÜNiVERSiTESi 
öGEDiL VAZ KURSU 

SEViYE TESBiT SINAVI 

i ngilizce kur sevi yerı iz bu SI NAV'ı rı sonucuna göre saptartaeaktı r. lütfen bütün sorulan, 
gereken önemi göstererek, ingilizce bilgilerinizi erı iyi şekilde ölçeceı~ yeterh1H~le cevapla­
rrıaıJa ç&llşın. 

Soruları cevaplamada gereken önemi göstermezserıiz gercek -sevi yenizi n altı nda veya üs­
tünde bir sı m fa yerleşti rili rsi niz. 

KAYITLAR YAPillP DERSLER BAŞLADIKTAN SONRA HiÇ BiR ŞEKiLDE SINIF DEGiŞiKLiGi 
YAPILAt1AZ. 

NOT: 
Test kağıdırıa hiçbir işaret koymakswn cevaplanmzı bu test kitapcığı ile dağıtılacak 

cevap kaqıdı rıa yazı mz Üşaret1eyi niz). 
Yukandaki açıklamalan di k kat le okumadan sı rıava başlamayırıız. 



Aşağıdaki cümleleri tamamlayarı e rı doğru kelime veya cümleciği bul u rı ve cevap ka~ıdı na 
bunun karşı lı~ı ndaki harfi n içi ni karalayarak doldurun. Harfi daire içi ne al ma yı mz. 

1. English? 
A. She is B. He C. ls 

2. five students 1 rı the class 
A. Ttıere are B. There C. ls ttıere 

3. What _____ ? She's \v'rltirıg a letter. 
fıı. does s he do B. is s he doi ng C. does s he 

4. Hele rı has got orıl y ----- morıey. 
fıı. any B. a htt1e C. no 

5. ----- Brothers are Bill and tvli ke 
fıı. Bob's B. Bob C. The Bobs 

6. ı·m sorry • but 1 
A. dorı't fi rıish 

---- the test yet. 
.B. didrı't finish C. haven't firıished 

7. Peter can't s pea k ıtaliarı, -----? 
A. isrı't it ·· B.can't he C. does tıe 

8. She enjoys _____ to parti es. 
A. to go B. goi ng C. that they go 

· 9. ·Henry remembered t·1ary's bi rthday arıd -----

D. ls she 

D. Their 

O. stıe is doing 

D. Bob his 

D.aren't firıl3hed 

D. can tıe 

· D.go 

A. tıer a gift serıt B. to her a gift serıt C. a gift to her serıt D.serıt her a gift 

1 O. The lessorı is----- tharı ı expected. 
A. much harder B. most hard C. the hardest D. more hard 

11. V·/tıat are you bolli rıg that ·water for? 
A. To make tea B. tvlaki ng tea C. for to ma~~e tea C. Because of ma ki rıg tea 

· 12. ı ··.vis h you so m uc h. lt b bad for your health. 
A. ·.,.,.·ont't be s mo ki rıg B.aren't s mo ki rıg C.dorı't smoke D. didrı't smoke 

13. You can trave1 ----­
A.rıeither by trai n or b•J b us 
C.eittıer by trai rı rıor by b us 

B. either by trai n or b•J b us 
(J. or by tnıin rıor by bus 

14. Do you mi nd ______ the \v'irıdo'w'? 
A. closirıg B. close C. to close D. to clo$1rıg 

15. He \v'ill study -----­
A. urıtil ı 'w'ill come back 
C. \v'hen ı came back 

B ..... ,.. he n ı 'w'ill co me bac k 
D. until ı corrıe back 

16. The store is o pe n----- 12 rıoorı to 12 midrıight. 
A. beh1eerı B. from C. si nce D. during 
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17. Gina is _____ than any other actress in the film. 
A. prettier B. the prettiest C. the most pretty D. pretty 

'-

18. ı haven't eaten anythi ng ----­
A. si nce five hours 
C. for yesterday morning 

B. sirıce yesterday morrıirıg 
D. for five o'clock 

19. My son is 7 years old. He is..,.._---- to go to sc hoo 1. 
A. too young B. old erıough C. enough old D. too old 

20. W hat do you 'v/ant ------? 
11. to me to do B.to me do C.me to do D. me do 

21. l'd fi ni sh this book. 
A. tıetter not B. not better C. better not to D. not better to 

22. ı the test when the be ll' rang. 
A. al reôdy have fi rıished B. had al ready fi rıish 
C.have al ready fi rıü•hed D.had al readıJ fi nished 

23. Do you krıo\v' where-------? 
A.are they meeti ng B.do they meet C. \v'ill they rrıeet D. they \Yill meet 

24. She has beerı with us _____ ten years. 
A. si nce B. for C .from- D. in 

2S.ı _____ up~rlylast year. 
A. use to get B. used get C. used to ge tti rıg D. used to get 

26. They ca me here----- May ht. 
A. until B.on C.1rı D. at 

27. Would you like me to help you ____ that desk? 
A. move B. to get move C. to rrıake move D. have to move 

28. Sally is interested in _____ foreign languages. 
A.to learrı B.learrıi rıg C. learrı. D. learrıs 

29. Could you------? 
A. rrıake a favor B. do me a favor 
C. make a favor for me D. do a favor to me 

30. The test was _____ difficult that ı failed it. 
A. too B. so C. very D. nor 

31. 1 \Ila nt to pay----- the book. 
A.at B. for C.of D.-

- 2-
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32. t'ly u ne le is an engi neer and------ my au nt. 
A. so is B.so does C.so D.does 

33. He lost his job -----he 'n'Orked hard. 
A. i rı s pite of B .exce pt C. beca use D. &1thougtı 

34.Tod&y m&ny parents dorı't _____ ttıeir children to smoke. 
A. make B.let C. do D. force 

35.------ have a cup ofcoffee if you don't mi nd. 
A. ı decided to B. ı·m sure to C. l'd rather D. l'd prefer 

36. Ttıat's the car l've ever see n. lt uses petrol than arı.y other car ı k now-. 
A. cheapestlless B. ctıeaper /less C. cheapestlthe least D. cheaper /mo re 

1 

37. Unfortunately, ı ______ w-as h the dishes now-. 
A.can B.liketo C.haveto 

38. ____ did Helerı eat for breakfast? 
A. '-tlherı B. ı.ihere C. 'w'hat . 

39. My hat is different ----- yours. 
A. to B. as C. like 

40. If ı w-ere you; ı _____ take the bus. 
A. stıall B. c&rı C. 'w'OUld 

41. ı krıow- a man _____ w-i fe isa taxi driver. 
A. w-ho's· B. his C. the 

42. The ptıorıe is ri rıgi rıg, _____ ı arıswer it? 
A:will B. ·would C. shall 

43. How ______ from leeds to liverpool? 
A. far is there B.lorıg is ttıere C. far is it 

44. l'"lost people in our courıtry prefer tea ____ coffee. 
A. froıri B. for C. to 

45. ı·was doing the shopping \nhile you-----­
A. have been studying B. 'Were ~tudıJi ng C. studied 

46. If Tom had beerı careful, he had an acciderıt. 
A. has B. w-ouldn't C. have 

O. try to 

D. ~hy: 

D. from 

D. 'w'i11 

D. w-tıose 

D. ··uon't 

D. long is it 

D. at 

D.study 

D. wouldn't have 

47. Have you been to the United States? Ves, 1 in 1969. 
A. 'a'erıt ttıere B. have geırıe ttıere C. have tıeerı ttıere D. tıave gorıe 

-J-
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4i3. If 'JOU don't ____ smokirıg, 'JOU 'll never ıJet better. 
A. ıJi·.,.·e of B. give up C. qive ı:r·llay D. qive off 

49. lt 'w'8S Albert Eirısteirı 'w'tıo develoçıed the ttıeory ___ relativity. 
A. of B. that C. \\'iiS D. i rı 

50. The teı;;cher tcıld us -----~:ı rıoise i rı class. 
A. don't make B. not make C. not to make 

51. Stıe told me 'w'here ____ _ 
A. s he lived B. has s he lived C. does stıe li ve 

52. Children ofterı cut ____ 'w'ittı ı:ı krıife. 

A. themself B. ttıei rselves C. theyselves 

53. Engli;;;h ____ al most every·where i rı the \v·orld. 
A. is spokerı B. is spoke C. spokerı 

_____ ..,.lhat to do rıo'w'. 54. J 'w'lSh 1 
A .kno'w' B.knev C. have kno\llfı 

55. 1 ate t·w·o sarıd·w·ictıes, ______ \:/ere delicius .. 
A.orıe of trıem B. both of ttıem C. eitrıer of\.1tıich 

56. it looks ____ it is goi rıg to rai n. 
A. that B. as C. as if 

57. He is rıot ___ of learrıi rıg German i rı six months. 
A. ir,terested B. irıclirıed ·C. able 

. D. not ma ki rıg 

D. di d s he li ve 

D. themselves 

D. is s peaking 

D. had kno·wn 

D. rıo rıe of 'w' ho 

D. so 

D. capable 

58. lt w·.:ıs the lorıgest til m ı·ve ever ~·eerı.: it ____ fcıur hours. 
A. erıded B. finished C. lasted D. stayed 

59. Can you ____ me five pourıds tJrıtil rıext \11eek? 
A. borro'w' B. let C. rerıt . D. lerıd 

60. 1 dorı't really care; it's _____ to you. 
A. over B. up C. same D. all 

61. He -v;on't pass the course -----he studies harder. 
A. unless B. 'w'henever C. 'w'Hhout D. instead 

62. You .· YoiJ rnight have started a fire. 
A. vould have smoked B. could not tıe 3mokirıg 
C. 'w'uuld not srrıoke D. stıı.:ıuldrı't hiıve beerı smokirıg 

63. t'1arıy people ----- Mo hammed Ali is the greate~·t boxer of all time. 
A. are believi rıg 8. believe C. believed D. li ke 

4 
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64. When----- bor n? 
A. di d you 6. are you C. were you D. you were 

65. The English test was ------ yesterday. 
A. bei rıg B. bei rıg giverı C. be i rıg tıard D. giverı 

66. '"Would you li ke me------?" tıe asked. 
A. da nci ng B. a da nce C. to darıc:e D. da nce 

67. America ______ by Christopher Columbus in 1492. 
A. vas here B. fourıd C. vas discovered D. discovered 

68. 1 disagree ____ you. 
Pı. \·lith B. at C. to D.-

69. Bursa is famous ____ its sil k and peaches. 
A. by B. on C. vith D. for 

70. ı am not good ____ ıanguaı~es. 
A. \vith B. on C. of D. at 

71. He is stil! deperıdent -----his parerıts 
. A. of B. to C. at D.orı 

72. Y.ihy are IJOU laughirıg -----me? 
A. of B. over C. to D. at 

73. Be\\lflre ____ the dog! 
A. from B. atıout C. at D. of 

74. 1 have so me \vorıderful news to----- you. 
11. say B. ta ı k C. te ll D. notice 

75. Skiing is becorrıi ng a very popular ------
A. game B. hobby C. play D. sport 

76. He isa very ------ person, full of erıergıJ. 
11.alike B.likelıJ C.lively D.living 

77. Wherı the man _____ after the cıperatiorı tıe fourıd himself back in bed. 
A. ca me on B. c:ame i rı C. c:ame out D. c:ame ro und 

78. She _____ the radio before arıs\u'erirıg the phone. 
A. took in B. turned dovn C. turned back D. put through 

79. Are you still employed at the airport? Ves, ı· theresi nce 1978. 
A. tıad tıeerı vorki rıg B.tıave tıeen w·orki rıg 
C. ·w·orked D. am ·w·orki rıg 

5 



80. Dr. Jorıes checked the patieht'::o ____ carefullıJ tıefore making his s tatement 
A. symbo1s B. symptoms C. sinecures D. synods 

81. The up per piırt of the leg is krıo'vlrı as ttıe ------
A. thigh B. ':trist C. el bo\v' D. hip 

A~aq1daki ifadeleri erı iyi anlattı•lHıl düşürıdüıJijnüz ş1kkHı karşH;lndaki harfiniçini cevaç• 
k;lğldl rıda ko:ınılayarak doldururıuz 

82. Mi ke earns a better salary i n his rıe\,1 jotı. 

f:ı. ~-ıH:e's rıev s.:ıhıry is nice. B. t-·H ke earrıed lı::s:~ rııorıey at tıis old job. 
C. Mike's old job vasn't nice D. The rrıorıeıJ that tvtike earrıs is better 

83. it 'vias the most difficuıt tt:~t ttıat Tim had ever takerı. 
A. Tim had rıever takerı a difficult test B. Tim had rıever taken a harder test 
C. Tim had taken manıJ difficuit tests 

84. lt is too difficuıt to _read .. 
A. Okunamayacak k&üır güç değil~i r. 
C. Çok güç ama okurıabili r 

D. Tim 'ılill have takerı a harder test 

B. Güçlük le okurıuyor 
D. Okunamayacak kı:ıdiır güçtür 

85. On mıJ ·.h:ay home ı passed by the Post Offic:e. 
A. Postane ıji geçti kte rı so n ra eve ge 1 di m 
B. Eve geli rken postaheneni n yarıı ndan geı;ti m 
C. Eve dörıerken postarıeni rı önünde bekledirn 
D. Eve gellrken postaneyi geçmişi m. 

86. We had ttıe Jetter trarıslated into English. 
A. l"lektubu i ngilizce ıJezdı rdı k B. ı··1ektutıu i rıgilizc:eı;e ı;:evi rtti k 
C. Mektubu ingiltere'ye geri gönderdik D. t·1ektutıun i ngilizceçeviri si ni yaptı k 

37. Arıatıtarlan nereye koyduğumu hatırıamtıJo.rum. 
A. ı dorı't rcmember putti rıg the keır; :;:ome,,.; here 
B. 1 do rerrıember where 1 have to put the keys 
C. ı carı't reınember ··ıtht:re ı tıiıve to put the key 
D. 1 carı't remember ·'ll· here ı put the keıJs 

83. t·1el:tubu yan n postalayaca~ımdarı emi rı olabilirsiniz. 
A. You must be su re ttı~t ı 'vlill serıd tne letter torrıorro\,ı 
B. ı .:sm $Ur~ ı 'w'ill mail the Jetter tomorro\v 
C. You can be su re ı 'vlill post the Jetter tomotTO\ol 
D. Tomorrow ı 'w'ill çırobablmy send the Jetter to you 

89. Tatıloyu müzeden kimi rı ı;aldı~uıı kimse bilmiyor. 
A. No orıe krıo'w's 'v/ho stole ttıe çıai nti rıgs from ttıe m use um 
B. lt is not k rıow-rı 'ılhose pai nti ngs 'ıtas stolen from the m usetim 
C. No one knoı.o~s that the pı:ıi rıti ng i n the m use um \,1as stCtlen 
D. ı t is not kfiO'wrı vhich piıi rıti rıg w·as stolerı from the m use um 

6 
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Ttıe Nobel Prizes, a·warded arırıual1y for dist.irıqui=~tıed ·work i rı ctıerni~:try, ptııJ:::ies .. 
phıJe;iologıJ or mediı::i ne, lHer•:ıture ı:ırıd i rıtern•:ıtional peôce, vı::re made available bı; a fund 
tıequeo:ıtheıj for that purpose by S\:ledistı philarıthropist, Alfred Berrıard Nobel. 

90. The Nobel Prizes are a··:/arded 
A. five tl mes il year B. orıc:e a year 

91. A Nobel Prize \\1ould NOT tıe ıJivt:n to 
A. arı auttıor w·ho ·w·rote ::ı novel B. a ı]oc:tür ...... ·tıoı]bc:overed a vi.ıec:ine 
C. a e:ompo::•er ı.-; ho vrote ::ı ::•ıJmptıcırıı; D. adi plomat 'vlho rıegothıted ı:ı jje•:ıce settlemerıt 

92. Alfred Berrıh•:ırd Nobel 
A. left moneıJ in his ·.,./iJl to establi:3h a fund for tfıe prizes 
B:w·ı:ırı the first ·r·rize for tıi:3 \·/or k in ptıilarıttıropıJ , 
c. b fı(i\·/ 1i '•ii ng i rı s·~/ederı . ) 
O. ser ve:; as a ı.:: ha i rrn•:ırı of the committee to ı::tıoo::e ttıe reı::i r·ierıt::• of the prize::: 

*No\11' avı:ıilable at Frı:ırıklirı Park one bloı::k from lrıdianı:ı Urıiver~oitıJ. 
Ne··11 unfurrıistıeıj apartmerıhOrıe bedroom at$:235, t·w·o tıeıjrooms at Ş255, 
three bednıorıı::; at $270 per morıth. Utii i tk: i rı clude.d e~<ı::e~t eleı::t.ricit iJ 
Children and pets ·w·eleome. t~1orıday ttırou9tı ~:aturdaı~ ni ne to fi'·le, c:::ıll 

999- 7415 for an everıirıg or ~·urıdaıJ ::ıç.çıoirıtmerıt.* 

93. Aı::cordi ng to this advert, il one- beıjroom apar·tmerıt · .. ,:ould requi re ı:ı rerıt of 
A. $ 370 B.$ 270 C. $255 D. $235 

94. From this ed··/ert 'v/e earı a~:~:ume ttıat 

A. ttıe apartrııerıb •:ıre far from lrıdi::ına Urıi..,.·er~:ity 

B. the ap:~ı~tments ha··/e furnitur·e i rı the m 
C. ıJas arıa \•Nı ter bill s are i rıe:luded i rı tr~-cerıt . ' 
D. co:ıt~ eııd doQs are not permitted i rı the apa-~·-·enb 

- ı '·~'H-\::" 
.... , 

''-.... 

95. Ttie ::ıdvert implie~: Uı::ıt irıtere::.ted per:::on::; mu:::t '',~ 

A. t(:t: the •:ıportrrıerıh o rı mı:ırıd•:ıy or saturdaıJ " 
B. ı::all for arı ::ıçıpoirıtment if ttıeıJ ··.-ion't to ::;ee the apartmerı~-ı rıirıe to five,mtırıdaıJ 

tlırou•Jh ~aturdiltJ "-, 
C. c:all for arı appoi rıtment if ttıeıJ ··.·i::ırıt to :;;ee tfıe apartments on surıdaıJ o'r-'iı:t ttıe eve ni rıg 
O. see the ı:ıpartmerıts tıefore five o'ı::loı::l:: •=ırııJ d::ııJ ""'' 

~ 
8 

'",,, 
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Ho'w' To Transplant A Tree 
i n most cases, you can transplant a tree successfiJlliJ., at arıy h me, if you follov/ the· 

i rıstructions for phınti ng a tree. The most i m portant ttı i rıg is to dig out erıougtı roots, but ttıü; 
process is difficuıt W"ith alarge tree. 

V·/tıerı you dig out ttıe tree to:ıke a ball of earttı meiısuri rıg about iı foot \v'ide for every i rıctı i rı 
di arneter of the tree trurıl~. Dig erıough to avoid cuttl ng out too marıy taproots. 

lt ü~ 'w'ise to call i rı a professiorıal tree expert to trarısparıt a tree morıe ttıarı a feYI irıcrıes i rı 
trurık diameter. 

96. Trarısplarıtirıg a tree is 
A. very different from plantirıg a tree 
B. so difficult ttıat arı expert should al\.;ays be called in 
C. r.-ıuctı li ke plarıti rıg a tree 
D. achieved most successfull y i rı the 'Illi rıter 

97. A tree trurık six inehes in diameter should have 
A. a t'w'elve-foot \o/ide ball of earth 
B. a three-foot 'Wide ball of earth 
C. a six-foot vlide ball of earth 
D. a four-foot W"ide ball of earth 

98. The taproots are 
A. ttıe smallest roots 
B. the pri nci pal.deepest roots 
C. the ball of earth 
ü. the same ·w·idth as the trurık's diameter 

99. The bestti me for trarısplanti rıg a tree is 
A. sp ri rıg. B. \virıter C. fa ll D. arıy ~easorı 

1 üü. To decide ·v~tıether IJOU can ~ucce~iSfullıJ trarı~plarıt a tree yeıur~elf, yeıu 3hould 
A. select your locatio n carefull y 
B. measure the ball of earth around ttıe tree roob 
C. rneasure ttıe diameter of the tree trurık 
D. cut off as marıy taproots as you can reactı 

9 
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APPENDICES 

APPENDIX ·B 

The copies of the tests given to the Turkish Students studying 

English asa foreign language : 

TEST ı 

Class:-------------- Name : -------------

· Read the following situatlons carefully and rewrite the sentences us1ng 

Relative Pronoun; who, that, whose, which, whom. 

i- Example: The man is good at his job, He repa1red my radio. 

The man who repaired my radio is good at his job. 

11- Example: She told me her adress. ı wrote heradressona piece of paper. 

She told me her adress which ı wrote downon a piece of paper. 

1 - S he showed me a photograph of her son. Her son 1 s a po 11 cem an. 

She showed me a photograph of her son ....................................................... .. 

2- He decided not to swim in the sea. The sea looked rather dirty. 

We ................................................................................................................................... . 

3- The new stadium will be opened next month, The stadium holds 90.000 

people. 

The .......................................................................................................................... , ....... . 

4- The storm caused a lot of damage. Nobody had been expecting the storm. 

5- ı went to see a doctor. The doctor told me to rest for a few days. 

6- The women prayed aloud all night. This kept us awake. 
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7- A friend of mine helped me to get a job. His father is the manager of a 

company. 

8- The population of London is now falling. London was once the largest 

city in the world. 

9- ı looked up the moon. The moon was very bright that evening. 

1 O- The man over there is an art i st. ı don't rememben his name. 

11- Mr. Edwards has gone into hospital for some tests. His health hasn't 

be en go o d recent 1 y. 

12- The man w as sit t ing at the d esk. ı had c ome to see this man. 

13- Vou sent me a present. Thank you very much for it. 

14- !'m looking after some chil dren. They are terribly spoilt. 

15- The firm is sending me to York. ı work for this fire. 

16- She cllmbed to the top of the Monument to see the wonderfu1 view. She 

had been told about this view. 

17- There wasn't any directory in the telephone box. ı was phoning from 

this box. 

18- ı was waiting for aman. He didn't turn up. 

19- Romeo and Jullet were two lovers. Their parents hated each other. 

20- He wanted me to come at 2 a.m. This didn't suit me all. 

21- They gave me very bad tyres. One of the m burst bef o re ı had d ri ve n 

four mil es. 

22-This i s the story of rı man. H1s w if e sudden 1 y 1 o ses her mo ney. 

23- The car crashed into a queue of peop1e. Four of them wounded. 

24- A man brought in a small girl. Her hrınd had been cut by flying gl ass. 

25- He i ntroduced me to hi s students. Most of them w ere from abroad. 

26- Tom had been driving all day. He was tired and wanted to stop. 

27- This is Mrs. Jones. Her son won the championship last year. 



28- Mr. Smith said she was too busy to speak to me. ı had come specially 

to see him. 

29- Mary didn't kmw anything about mountains. She tought it would be 

quite safe to climb alone. 

30- W e l it a fire. ı t soo n d ri ed out of cl othes. 

31- His boss didn't drink. He saw what was the matter and wasn't 

sympathet i c. 

32- They rowed across tha Atlantic. This had never been done before. 

33- Ann said that there were many notices there. Ann's children could 

swim wery well. 

34- He paid me 1 pound for washing ten windows. Most of them hadn't been 

washed for at 1 east a year. 

35- And this time he was with Lucy. He was particularly anxious to 

i mpress Lucy. 

36- Dr.Johnson often met his friends in the Cheshire Cheese. His house was 

quite near. 

37- The matter was reported to the chief of Police. He ordered us all to be 

arrested. 

38- She refuses to use machines. This makes her work more arduous. 

39- Anne Boleyn was Henry Vlll's second wHe. Henry executed her in 1936. 

40- The headmaster spoke to the boys. Their work was below standard. 

41- 1 w e nt to Mu ni ch. ı had al ways wanted to vi sit Mu ni ch. 

42- Julius Cesesar came to Britain in 55 B.C. He was a powerful Romen 

general. 

43- Mr.Trotter was bornin Omsk in 1982. He came to London three years 

ago. 
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44- The treefe ll on to a party of fishermen. All of them were injured. 

45- The ge nt 1 emen i s the Fina nce Mi ni s ter. V of trod on hi s f ood. 

46- This isa photograph of our friends. We went on holiday with them. 

47- We ate some fish. They must have been very ancient. 

48- ı missed the train. ı usually catch this train. 

49- There were a lot of people at the party. ı had met only a few of them 

before. 

50- Ten people applied for the job. None of them were suitable. 

TEST ll 

Read the followeng sentences again and till-in-the blanks using 

Relative Pronoun; who, which, that, whose, whom. 

LExample: The girl ............. married my brother isa famous fo lk singer. 

The girl who married my brother is a famous folk singer. 

1- His wlfe is a woman ............. loves a joke. 

2- The mmagazine ............. you lent me is very interesting. 

3- In hospitals they wake patients at 6 a.m ............... is much too early. 
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4- The pope ............... many people had never heard before, spoke on the radio 

1 ast ni ght. 

5- ı have a girl friend .................. fatherisa famous businessman. 

6- ı know a man ......... eats paper. 

7- He is the famous scientists, about ............ many books have been wrHten. 

8- Air, ............ we breathe, is made up of many gases. 

9- ı want to find a man ..................... willlend me money. 

1 o- Women ................... work in hospitals are to be admired. 
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11- Lo i s X ı V, ........................ w e me nt i one d la st week, became King i n 1943. 

12- He met Prince Henry's mother, from .................. he got the news of 

Henry's marri age. 

13- The k ni fe ................ w e cut the bre ad w ith i s very sharp. 

14- W hat i s the name of that man ................ w if e has run away and 1 eft hi m. 

15- The chief of the police .................... wonk is very important takes care of 

the public safety. 

16- Grammar, .................... students dislike very much is good for them. 

17- Nicholas ll. to ........................ you were referring was the last Czar of 

Russia. 

18- The letter .................. we received today had no stamp on it. 

19- A woman .................... mind is made up is more obstinate than a mule. 

20- The shop .................... we buy our cakes from is shut. 

21- Shakespeare, ...................... is the World's greatest dramatist, was born 

in a little cottage. 

22- The old sol di er, ................... legs were shot away sits begging on the 

pavements. 

23- The streets .................... leads to the school is very wide. 

24- Chess, .................. is a very old game, is diffucult to play. 

25- Grass, .................. co w s and horses 1 o ve, i s al ways green. 

26- She is one of the people .................... 1 really like. 

27- The man .................. you spoke to in the street is my English teacher. 

28- This is the lady .................. purse has been stolen. 

29- People, .................. live inglass houses shouldn't throw stones. 

30- ı don't like the house ........... he lives in. 

31- Here comes the girl .............. ı am hiding from. 

32- The book ............. ı was reading yesterday weas a dedective story. 



33- The po li ce man ................... he 1 m et you knocked off i s at the d oor. 

34- The London train, .................. should arrive at 2.30. is late. 

35- Budapest, ................... is on the Donube, is a beautiful city. 

36- Mme Curie, ................ discovered radium. is one of the greatest women 

in our age. 

37- The chair ............... was broken is mended now. 

36- And the girl ................. you see at the door is my sister. 

39- The noise .................. you hear is only our dog's fighting. 

40- The girl .................. mother ı was talking to, has left the room. 

41- My brother Dick, ................... you saw yesterday, is coming to tea. 

42- The_ author, .............. :., has been to Paris, has just returned. 

43- She is the most beautiful woman ................. has appeared on this stage. 

44- lt was the last King of Ruritania, ................... name few people can 

remember. 

45- Buy it back from the man ................. you sold it to. 

46- Bethoven, ................ music you have just been llstening to, was one of 

the world's finest composers. 

47- The clock struct thinteen ................. made everyone laugh. 

46- See the page 33 for a map of the area, .................. we al so printed in our 

1 ast number. 

49- Where is the man ................ sold me these sun-glasses. 

50- Oxford University, ..................... is one of the oldest in the world,has 

many co ll ege s. 
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C::ST Ir '.;,·· 

Rec:ıd:th~following sentcnces 

;. '· ·-··:····:· 

.···· 
;;ıgc:ıin 

' .... " :- ".· ........ 

and .fi,Ü-in-the.:.b·İanks · using R.claÜv.e Prbnouiı; .·· 

... · .. 

who,. that;_ whose, which;~. 
• • i • . ' . . . 

Exa;ple:·f'The :giİ:l ~ ~-.-.~ .••• -;-. : .. mdrflı:id mj .brothcr is. n fn~ou.s ':fbıB: singe~.· 
:rhe girl .Jcl.b..o._ mnrried my brother is Q fc:ımaus,.fol~ _;:d,ng~r~ ' 

.n~.~ wife:~.c:J ı-ıı::ıman ~ .whç\ ·-o~es c:ı joke. . , . , . . . . . . .. o:_~.-.·.· . .. . , ·· .. ····.· . ·.· >,-\c-.~ . ·.~c ··. . . . . . . 
~~_e;mn g'~;~-~nci .• ~·':'t'C-.vu ient- me ,h: very ii~·tercs tin~~- ,;·_ . : . ;·; ..... 

r~. ]ıo,s~i~a~s t~e~::~<J:-·e ~tients at ;6_':a.r,ı ~~'H hl~s· much':·tao ·early.": 

The pope :.~~~y pqople hcıd never henr:d befare, ·,spoke on the radio last night·. 

... 

:r_7ave ~- girl fd.·e~d ·, ~~~ntht;r is a~ f<?~n?_us busi?e'ssman.; . 

I ':~noı-i 7-r~an .~w:- e,ats, p_8per~ · , .. · . ~; .. 

He·f~.s t6-~.:fomous. scienHst,· obout N--lM,~'V:a~Y·. bo~ks.: have beeıı written.· 

:\ii-, ~J~-ı.~~- br~r:::the~ ·is made up of many giıses. . . ..•. ··· 

r_)ant· ~6/finrl a ·man ·• wh~~iJ:i iend, rn~ money~: · .... 
~~o~en .~~.,..,Uark in ho~pitals or~ to be ~c!rıii~~d. . . · · ·· 

·_t

0
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))'i·ıtl9tis·.-the·n~me.~af,;~h~t: man ~.'ri~wifc ~as ~un. awny· and.ıeft him. . .. 

~~~::;t~~ .. ~~e::~::t.i:"~i~u:P::t:::/:::·t~=~ oT the pUblic sri~~tY ·, 
~ :~h.~ıns;'}J __ ·_:~\.·t~--·. ~~ you;· were re. f.erring·wiıs. the la~~ czı::ır of Russia. ·\ .. ·.•· 

~: letter ~~recieved taday h<ıd· no. stamp on ıt. 

:. :~·~omc:ın -~~~'\.; ./"mi~d is mode up i~ more: obs-f:incıte thim n rrılıle. "' .····'<. {· 

::·lk sho~ ·~.av.\.··;..,e buy qur cake~··fram is ·shut. . •... 
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Julius C~sesa~~~e ~o Dritniri in 55 B~C.~ was a p;t"Jerful Roman g_en~ra~~~- .. · - · 1~·5. :.. 
7v..lı'ı.A.~ FAfeieır c..tvVlC': fl'! br:ft;~ı'J:). )(ı CC' O,/'. ~..}A J ~l'~t' ll P.:n.Jer:!l,_..) ~""" ... ;,-, .·. 
~ ..... M •• ~r~ .... ~ •.• ~ .~·~·· ....... ~"'~ • ........... ~r.a ı._.·::::;:,. Y.~"'o.)o. ·"-~;- .... ·.·r•··;:::;::r··:. 
·:r, Trotter was born ın Omsk ın 1982. He cr.ıme to London three years .<!go •. 3 .. . .· .. ,. 
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m~ trea feiı on to o pcırty of fishermen. All of them were · "tlrecl~· · '~- :: ', ·. · 
"/_o L..-,-e ·gij~t) J · CI.JJ.. J.ı.r rıP ~·r-J.·· ıAlV ·("JJ ··;to .7/'·~·-J/ıjt'r'(; 
-;'(.}.,(_ .. • T. h •• ·r lı~ ••••• • .• •'·~. '),-'t!r. .• J. -r_r:.. :l'i" '"' ne.r.t:'U().. o)!l<loJ.t'.([ ·~J.- ~ ~;. • T:: .. ·.· 
"h 1 . . . . . ~~....- . .1 ı< r T ' 

~ gent eman ıs the F ınnncc f·~ınıster?"\ You trod or:ı h ıs foo· .• · . . . · · . . ... ···. 

Ot.·· ·f!JPt1l/r.u"() ;~r fı fi'nct/ıcr:").''J'/."'''"Itf.:W~O u r '-11 J .-i,.. :.f .. r·· ·P.·>.·..j .· . i> ..• ·u. o 1olr. ... ~--: ... -..~. ·7~.e. .•..••. : u,.·/o'._.ı~~-~ F:10. ·u_'i)j/';. ·~· •... ~.h )U oJ •• ,....,.a~. o lo •••.. 

nlı,s ı~ 2 photograph of our frıends;-~e we_nt &o holıd::ıy wıth them. . .. . ---d .. · .. · .... 
·6ı~. ~ .. :.s.. P. ~;.hrJjq y.(tl;f? .. o.f .o.~~ .fi:r.rıd.J. ~w~ .. wt. ~w:.tıf.lP~ H .n~.{c/;y. ~v.JtiJ, 
AJ~te4:e·fş. ~sh~Thze;u/t ha-~cıbc1f\.v;? anc~:~j~'J· 1 ,{,,~ i~ j ..... ;~;.G· 
~ •• ~ ... d ~ ,· • ~ ••• 'V ••• -:''J ••• • -rn ~:t; lt<'i.~~ •• u~'i' ;r;, ·: •• ~ ........ -;r.;;.. ~ .l.l*'':-J· .. ~"'~~./.~-e-rT . 

ro is sed the trrıin/ r usually ca~c.~ ~.~·~·hıain. . :_ ' .• ~ ·. .• · ... · .·· . :· . . • ..... · .. 

·. -~~.s~~i.-.. +w. .. +~:~_;.{·. ~ .w.~:·: :t .·.11sJA.~/ . .-·._~l._c; .:.h .. : .. ~· ~, ..• _;·>·:~ ~:.:. :: . .'; -~:;·· .• .,: . 
here wer~ a lcit oıti peop_le at thci. pnrty. l. had me~ otiıy· .'l~ them before. . : ·: · · .... 

L~ .'~?i.f. .·.cı.:. {af.. i;jl;.e.r~{'t .:fi .. -Jh~ ~t.c&J. ;·.~-Jl . .ı. ·<hiıi~iM~) •. ~.YJ.-&~-~ · . 
. ··. · . ·. · . ..J'\.r.a · · · ··· · ·. · . ~ eu.:J· oJı .) N.~ . _be-Po ~c 

:n people Oppl~ed for ~hG jo~~e ·of them lrJere suitable, .. ,T: · · '(T" , . · ~· rr 
(}..-t;.. •• . :rei:i ~l.:o ... '?.k AL·ed.. J.c.r.·. t.b .... J .o.k . .. ~. )'ı.Q't\.e • • '.o. e .'~J~~~ vv.~r.-e. 

. ı r' ' . ~ . j ·s. -~' (le . 1 • • \Al b\: . r II . . · , · ' . 
; 'V}:,. o, 0 •, ,'"o,' 

::!c:ıd the.follo~rJing sentcmces og<:ı'in and .fiiı-in-the-blanks !Js.in~ Relative Pronoun; 
•.'. . .. 

lQ, that~. whose, which .~ 
~ . '. 

<c;ımple:. The. g:i.rı .... ~ •••• ··marriod my brothcr is n fnmous folk sin ger. 
The girl · _\ib..o_ morried my brother is o fnmous folk ·sin ger. · · · 

Ls wife c:ı 1r;omen •• ~h\/J.~v.es ·.n j~ke •. · · ·. . . . · ·· · 

ı e m~gnzine ~'N h~;~ u lent. me is:very int~res~'""fCJ"' ~ · 

'· 

... 

ı h?spitolsthey wok~~ patients at 6 a.r:ı. •• W~.·.· 'is tnut:h· too ·early. 

ıe pope ~.\~.:*~ny ~eopl_d hcıd n~ver henrd· before·,. spoke on th~ roditı .last night. 

h·tıve q girl. friend .~ )).;ı;:f'fc:ıther is a famous busincssmah_; 

.~~6w o m~n .W~ents pap~r. · ·. • (~/ · 

1 :.is the.,famou~- ~ci~~ti~t, .about .~.hO.#. mony books 'l:'ı~ve· öeeıi· ~ırritten. 
;~,W\:~c~w:e_~;eo~h-e, is·m6cl:e up of·mnny. gases.; 

w·.~~~i= to ·f~~nd a~(f . w.~vwill lend .me money. 

inen .• w.~~<;ırk i~ospitols are tci be ı:ıdııiired.. . . 

u~.:-XIV;·.:-.T~~~ menti6ried lost .~ee_!<,·~~~ng_::i.rLl643. 

. ' . 
. ,,; . i ' , •. ., ~ 

met PrinceHenry1 s mother,. from ·• w.m~-~~'lhe news of Henry 1 s mnrriage. 

e\ k~ife \b.~.+~e·cut:the ~?read. wi~~~vS2.-3hnrp. ·' ·' 

h!at is th·~. mıme. of that. man. w.~~. w i fe has run away. c:ınd 1eft him.. .. . . 

a[.chief' •R-f p.aıi~~h.f~ is. very _imp~rtant 1 takes car_e of the pubıic· safety•' 

ammrır., .w h~ students dıslıke very· much ıs. goor. for them.. . . 

c~olc:ıs ·Ir~:. t~. ~~~~~ere referring wos. the i~s·-t czor of· Rus~ia. 
e! .ı. etter; ·~.-•w~,,.,;J_~-•e r~cieved toqny h;:ıc! no stamp on it. 
·ı . ~-s,e, . 
~omc:ın .w.~ ~~nd is mncle up is more obstinr:ıte than· n mule. 

ht(,shop J:;;~ W9 buy our cokes from is shut. 



...... 

. ' '. .. ~ " . . .... ,. .. ·.. . .... 

',~f.S: 
"., ' . ,~,:;\ .. ;.ıı6·· 

. . . . .. 'i_~.,~./ 

... ... ,· ~ ... 

. . -~ . . -~ ... 

:. ' ı i"·~ ~ ~ 

,·) 

·' . 

. • ı .• 
:.-:•, 

,.',.· .. 
. ....... - . 

... '; 

•, · ... 

. ' ·~ . 
. -. ·., ···.· 

... 
\; ... .' ' 

,.. 

·: ... 

. .,·· 



~ , .. ·.- - = 
a~_i :'· lrioif!ii?I;YJ/n.i-ir':Jl· • Nar::ıe 

R·~ad 'tJ:ıe follo~..ıing :si i;tıc:ıti~n;; · care:fully and .rewrite the sen~ences us ing :A ;-z,_ ·. 
Relative'Pronoı:lrı;_ w~o, thatj ·whose,. ı;.ıhich~ wharıı •..... ·· . . ~ 

- ..--:::::: . . : 
l~Ex~mple:. The. man is . good 'at 'his job:•ı .. :i:(e repaire·d nıy radio~. . _ ~-\·-LA. .··, tX'._ · 
· ··': · · · · ... The._ınan. who-. rep_aired my radio is good at his. job·. (~ 
. ·ı, . . . ·, . . .. . . . 

2-Example: She tald me her:· adress• I wrote her adress on a ·piece of paper • 
. .. , . . · Sh e. tol~. me her ·acb:·ess which I wrote ·dO\-ın cın a. piece. of pa.per. 

Sh e showed' riıe a phatogr~ph ·of her- ~on;. Her so~ is ç:ı·· poÜ.ceinan •. · · . . · .. . 

?he. sh~w.~?. ~ne~ a_ photo_gr_aph of her. son. J.-h~i .. J~e~~:. if. .p.çlj:c;-~{?1/.':?. .. ' ... . 
He d'ecided' n.ot to S\'lli~ .in the sea·. Th~: se~ ı_o~ked r.a.ther d·i~~ : · - · _·. ··· :\ · ,......._ 

.\rJe _d.~~·~· :~~~-·_J-.?._.4W.'Ja1. id. __ .f.~ ... ~.q?. • ~-·~·/.rP.~ ·~efi~~«}.?~ d;~. 
The new stadılım. wıll be opened nexth month. ·The .stadıum holds 90.000 people.· · · . · ·.' ·.· 

.ı:~~--.l?~·~r-l~t~rh·· .. w~:JL~a~.~r?f~~·~&;r-lqt:?af..h.J.-~y;"(tJW··fr-
The: storm caused a lot of damage. Nobody had been expectin.g. th.e s·tarm~ · ' \}.). · · · ·,·.· · · · 

·~:~ : ••• ' • ' ' '. • : • ~- ••• • • •• • • • • •• • .'. • ' •• •• • ~ ' 1 : • •• J •• • ·~ • • • 

. . :•-•. •. ~- .. • ... ~ ..... ~ ........... • ........ • ... •·.• ....................... • ..................... • ....... "' ;,., ".•· .· 

-ı\:went to see doctar·~ The dcictor". ~old ~e to .res·t for ·a·few·day~.. ·... . . . ·:·· ·.· ~ · · . ·.· · 

·. ,}f?J~ :;k·ç+: ~--~ ~ı:ı;. ·Nf:~~·~ -~:/.V~./;*·:~ 1. ~"'!".~d.~. J:.w"-d.l:. ~o7 The women prayed aloud all nıght. This kept us awake. ·· · · ·· ·· · · · · · · · · · · ·: :· ._,._.. . : . 

. ·dJJ?.~.crf'~~~~~tW.~···~(~~tt~~c?//..~ .. w~.).b..kd.~ .. ff.~ 
~.ffr~en~ ~f mine:he~ped ~:e._,to: get· ~ jo~. His father i; the manager ~~any';. · .· . . 
.. n · /.;-!' ,_/] l . , ,;; . ~rp v. LJ..l ._/, A -V7.d 61 .J-.._., .f;J, ;.., A cc:.1( o b· vv. ~ :....\.:~ .,-/'.) r 1 ~I A?-...,...., ~ . 
·.•ff.". 'P~~~,-~~·-: ~ ~:.~::"·:~.~ ~:·'"~~.,.-. ~.,.~~.~, .. ~>' .~ ... :?Y •• ·a· •• ... ~~-·~-~·.y.:.·~·:···.~~-·.~·."". 
The. populatıon of London'· is '.now fıq),J,ıngi.London was. once the largest cıty ın the world<. 

: r ..........• & •• .............. • •• --. ~-···. ~·~-. • .... ~. -~--~···· •••• · •••• .-••• : •••••••• ' ••••• ~ ••.••• : ....... . 

~~~kedup the maan: ·T;jm~~n was ~.:;;y ·;,~~_"~ 't~\,\~t,\o,f\9• .· .· L . ~LA if · j · .. · · . 
• ~rr~ .:nzç;c4 •• ~-If'. fl•c.7.e~-~~,:{J:l.~'lE?_ •• ~ • • -r.r~.rr: .. . c;./ c~. v.-r?r.i-1 •• p.c-;'{]r.v;r; ~ ·.~r;KJ".G'(/G'ıl'/ . . . . ·. ...~~(:)~.. . . . ... r . cr . . .·. . . _, 

··The inan over therE!!' is an 'artist. 'f don' t renieriıl::ıer his name. . . . .. .· ~ . 

~~ı:~::;::::~~':.::-c~::::--:~:=t~=-~::ç~~~~t-;:·::t~:: . 
,VJ/.r.: }<f4fJ.: j-_,.;n"'_/... ~M~ -r ;>;{ /."":<-...-.ty .• ~ ~)., ::..7 ~P.'l'.~. ·/ı:'~·,~;~ -. 

-The .man was sıttıng: at. the des k. I haı::l come to see tbıs man. . · . .. .. · .. 
dJ~.~!. -~..,0 V? ld_,i7)- /'a.r?·7 p · )o .r .,er?· . a/n~ ,.(~~~aa · .. ~- / _ _LLe ~ / . ~,:~nt •. ~ ~i~ .,ç_., •.• n--~ ..... ~~ ..... ._. .• ~ ~ ••. ~. •Fw ~ ~ ~ ~ ~ •• v;-...--••• ,.., •. v ,/~/.~ .. a;r. • ·"· rr~. ·. .~ 

- 1olf sent me a present. Th_a.nk you ·very much fo:C: it~WÇJ~ : · · ·. 

q:41 ~~4~ ~.!f~/Ji-' ~ .(J.~I.. • r~(l~·h. • -~~··:';.ı;~·.~~-.. p.--?v.~~~~/?.~-f!.; (7;?~~6-v 
-!1'm. look.ing aft~r same children. They. c:ıre terribly s po il t. · ' · · · · 

.- . .., ' ', t • •' .. ,i;. 

,! ...... '• ::, • . :' .... :'. ' . . . .·· .· . ··' • ' . ' 

• ~ • ' ••••. • • ~ ••••.• ~ ••.• •. • • • • •••••.•••••••.••• ' .... ": ••••• •· •••• ~ ••••• ~ ................ ': ••••••. ! • • ... . "' 
' ~ .... 

-The .firm .is sending me to· York. I- ~ıark. for this firm. 
:. ·~· • • • • ' r 

•••• ~ ••• ~ •.•• - •••• ~-· •••••• ~ '·· 41! .••.•••••••••• ~ •••.•••• • ~-· •••••• ~ ~ ••••••• ·~ ............. •-.-~- •• ~~ •• ~- roı ••• 

.. , ',' •• • '· • 1 • • •• • • • .. ' • • • • 

-She c,l:iİnbed to•.,tht:i tcrp of the .Monument ·tO. see. the wonde~fui v.i.ew. 
Sh e· had'been told ·about this. view. , · · · '. . . . ., ·,.. ... . . . . . ' . . 

.-.1~~;;,~ ~~~n·~ t .ony: d:ir_e.ct·o~·Y in ... th·~: ·t~ie~hone box. I ~4s phoni~g from !t~·is box·." : . · 

.ır~•••••••••••••••••••~•••••••••••••••••·••••••••••••••••••••••••••••••••••••••••o•.·· ·. (;~. . . . . ,· < ~. . . . ~ . . ·. . .. .. ~ .. : . 
J ~ClS ,waJ.tırig "for a man. He didn't turn up. 
'C: , . , . . . . ;-'. • . 

.-.: •••• ll' ••• •·•·••· ••••• ·~ .................................. , .............. •·•.• •• _ ............... • •••••.• : 

• l,·. ·_ • •. ·, . . . ·.. . . . " . .. . ! . • . • . ·. 1 •. ·• • .; ·, • • •• •• : ' • ·, ~ ' • • • • • .; • •• ... ~ • • • • • .' - . • •• •. ' • • • ' • 

~meo and Juliet were tWo lovers. Their pa:ı;>e~ts· hated each ?ther •. ·. . . , .· . 
. . . ~ ' 

• · •••• · ............. ~- ••••• • •••••••• ~ ••••••• ~ ••••••• • ............. • .••••• • .•••••••••• • ..•. o •• ~· ~ 
1 .. . • . . • • . • • . • • . • . . . . •' ·•• •• 



'PO:::He-~rmnted'to come c:it.2 n.m. This didntt suit me all. · · .: ~- .. . .· . . ,. . . :: -llS 
~}? •.u ~ ": .. :~. • •·• ~ <<~ >~'; ..-:-:7. • ~ .:. ~ :• • o ~ •:• o o-~ ~'o H'•·•.~ o : o 0 • :~ 0 ~· 0 ~ 0 0 o;. o • 0 0 0 o 0 0 0 • 'o o .o • o: o • o •• :~'. • • o • • 

ı;;Jh'ey gave::•nie fo'ur•very bad tyres •. One of theırl bı..irst before I had. driven fo ur mil~~:~· 
. ~jL ··~ ·. ·, ~ , : ~ ~ . . . ~ , . 
~! ••••••••••••••••••••••• •.• ..................... · ..... ·• ~·.:~: • ••••.••••••. ~ ••••••••••• 

2~,th:i.~-;-is ,the· story .o:f a mnn. Hi~ ·vıife. S'ı.iddenly los es her mımorY• 

:•, ·:.:·· . ~ ...... ·~·· .. ; .. •.• ... . 
.. ' .. ~tt. . '. .. '· ' ·! ' 

' :.;·•· .. -~ ,.•. ·: ......... ~ .• .. -.~ .. ·:·-~ .............. ~ ................................ ~ ......... ~ ... ·. :.· ..... ~ ... ~ .. ·. ~ .. 
. . ·; ~- . . ...... ' ~: .·. : ·:· . . :. : ;· <·.: , ... . . . 
3~,The car·' croshed into n queue of:'people. FoÜr of them were wciunded. 

:"41<;:;~; .·~:~ .. ~-·:. ~ .. · : .. ,..<-?.: ·>~ •.:• •• ~ •• ~~ .... '.:i~·:·:· •• ·.{:.~~~ .• ~ ...................... ~ ••••. · •. ~ •••••• 
ıt.ı.:A man brough{ .. in a small girl.~ Her .hand had be'en c~t by flying glass. 

,, ·1{·-'-. ··.~:.:~. ~-·<~· ... ~:9:· .'~ ~-- .• .. ;.::.-·· .. ~ ..... ·:· ... ···~: .. ~ .............. ~ .... ;. .. ··~: .-~ ... ~-·~ .. . 
5i.;/He introdi.ıced ine'·:to his. s.tud'ents. f·los.t of them. were .from abroad. 

•:!;'~ 1 • 

1 -~~; .. ~ ••• • .... ; •• •• • •• \. -~ .................... • •••••• ~ •••••••••••••••••• ~ •••••••.•• •••••• ·• ••• ·~ •• ~. ~ 
• .:~ • :' • • ' .. .. : 1 • • ' 

5-:Tom had'been.·drivi'ng;a~l.dCJ:• He wos tired ·and wanted to step• · :·,,' .... · .·; ·c· .. 

~P.~h~;~~:~;~f~~·~{ .. ~r;~ılf.~ .. J.o .. rJ~p~ .. M_.~J&.~r?..di:~~~':r·.-;:~{:(o 
r..:.:!fıtıis :ls•J1rs .• ~Jones·.>ı-ı'er so.n·won, ,the .chnmpiEJrısh,ip lı:ıst y_ear. . . . ' ~ 
(_·:>~-~.-: .. ~:. . .... ~~;.·':·~~·:/.~·~.::.. •- .. · .. '-.· . ....,..--.. ', ·, : ,,. ,· :. · . .' ' ·.· .... ' . ' ·. . .·. . 
··' .:·-..:~-~/ ~- ·:. ~ .. ·.· ... •. ··~. ~ .... ·. · .. ~-~ ·. • .. • ,· .. ~ ·::· .... _. .... ····· .. •, ....... ~ .. • .... · .... ~. .. ..... . . . . ........... ~-· . ,• ...... . 
I;...Mr· .. ; Smith·: saic:.! .. she was. ·.too busy ·to s pea k: .. to ine. ·I · haı;:l 'com e· sped.ally .to 'see _him; .. ··,' 
:~,- . :: ~ . . . ' ' ., ı ' . ' . '· '. ,• • . . ' . . -~ ~ . • - . • • 

.. :.~~-~: ·~ • ......... ~ ~ •••• V ••• ~ •••••••••••• • •• • ••••• •• • •• : ... • ...... ~ • ~' ...................... '• .......... ,.,, •.: • ...... ···~, 

~;~lary -·dfd~ 1 t know:.~anythirıg cıbout mountı::ıins. ·Sh~· tough_~ ·~t wi:ı~l? _be ~.;Uit~ ~sa(!e to .gİ~~t.~~ 
1 .... •. ~: ·.· . 

. '• ............... ~- .•... ~---~ ..... ~ ........ •.•. ····· ...... . ········-:···································-:.··· ... ···· 
i.::.~l~:.;&-tr~~;J-'b~Dtlni d~:kıtdr:otıt:ro_~s.· r· · '•'L'' ~,~; ::-·.: ':):.J~ ı e . ·f ·<<. ·' '• :~:.·' .. ,:.~ .· . '.. . .· ., .~ . . . ' . . . . . . ·.. .. \ı 

,'~:.. ··~··/).~ •• -~· •• •••·• ~ •••• ·•· ••••••••••• •·•·• •••• ~ •••••••.• • ·.~ •• ll: ••••••••••. ~ •.• ••• · ..... ~ ·~·. •·••·• •· 

ı~fiis bass 'didn' t;driiı!<· ·: tıe saw ~rıhat was the mı:ı~ter· aı;ıd ı.-ıasnr t sympnthet:i.c .. · 

'<t~: ~ .. ~ • -~~! ... ~ • •;,. • ... • -:ç:-:'. • • • ~ • • • • •"• • • • • • • • • •, .•. • • • • • • ~ ~," .• _. • ~ • .. • n • • • • • • ~- ~ ~ • ~: • • ~ • .. • .'.-~-~ ·"• •• 

2--::Jhey rp.~ed :aı::rosş. :the Atlc:ıntic. This hnd never been clorie before~ .... 
' ''• .. ~.. .. . 

.. -~-~; ..... •-.• ~ .. \~ .. • ..... ·.-· .~ ................................................ ~.,; ........... :~ ..... ~ .. ··.~ .... . 
3;-.A,nn said.',that. th.e:t'e \rJ e~ e· f.'o;·_ tp o mcmyndt~ces. /\ nn' s c~i~.d7en could. s~~~; vcry well. 

. .-ı' ' . ' :',. '~- . :. . ·' ·· ... ':·s·:··.··: .. ·· ....... ··~ ,· ...... .. 
-~.:;~ •.•.•••. ~.: •. ~. ~ ....... '~ •· .•. • ·! ••••.•••••••• ' •• : •••••. • ••••••••.•••••• • .•••.•••••••••••. · ........... • •• -~ •• :.~· ••. • • 

~~ i_~,;:P'1~9, .. _~:P:';L po Un~.: fo~. wns~;fng hm win9~~s:. ~ı~;.t of them ~~~n'.t.: .. ~~~gtw~sg~ğ~!-9{, ~~ 
.. • ...... ~ ... , .. ·~ .............. •:•. •.···· .............. •'• ....... ~: .... ·. •.• ~ .. 

.. :- ~ .' ,. 

i:.;. :nd i:th:ı .. ~:::t;i.mı:ı_ jıe' ~as. ~;ith. ~ucy. He wos pprticularly, 
· .. ~':}:r><.:···:~:··;"~\ ... ··:.· .. ·.·:. <.·:.:-··j. . · .. -~· ···.!. • .. . 

. ;;{;~:~~:~:;~:::~:;~~~~~:~~: :;~: ~:::~;~:~~~~.:.~.::~.~.~.: ~~: :~:~: ~: ~::::.~.~~:: ·~~~:::.:: :: 
:e rrıa.tte;r, wns. repor.ted. 'tp. ;t_h_e c)ı,i_ef of .. Polic_e. He o;·cıe'Cıed us· 611 to be arrested. 
1 • .. ',• • 1 • • ' ~ 1 ~ •• ~ ... • • • • 

anxious··. to impress ~i.ı.cy. 

5~ ' . . > 
~··:.:.~: •. ~···· ·: ;:'~.::.:·· ~. • ' .ı ... 

. hEi<~efu~es to._:l\se 'm<:ıchin.e.s •. ifhis .make .. h~r ·~or k n~cireard~ous'. 

;;.{-~:~._.}~ •:• ~ • • •.• • ~~. •H • • • • • • .;o • • • • • • • • • • • • • • • •.• :~ • • • • • • •.• • • • • • • • • • • • •.n • ~-~- .:.- •-• • • .. 

rme·Eoleyn. wns ·Henry VII rı s .second. wife. · Henıdy •execut~d her in 1936 • 

. k· ... '.:·.;·~:~:··\ ... · .. ·.~~-···;.~ ..... • ....... · ... .; ... ·. ·. ~ .• .. ··~ .. ~-·.;, .•.... : .•.•......• ; ...•. · ••..• ~.· •. ··-~. --.. 
·'·.:s~h-eı:ı;~~:oster.· spoke to th~·.,t)qy_s. The~r Work 'was beiow standarıft'~ . . ,: 
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Titis Cc:ısesar cariı.e to Britain. in 5~.B.C. He was a povıerful. Roman general. ... .. . . 
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The ·girl ..ht.b.o... marri.şd_.my brother is n fc:ımc:ius folk singer. 
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n_~ospi~nlsthey·_wnk? p~s at~ ~~r,ı ••• ~ ••••• is much too eerly. 

h,e· ~bpk··~ •• Wh.a ;.;ari~peop~e hn~~e_arcl ~~fo~~', spok~ on the radio ıast night. 

hciv<i a gi~J, tie.~~- .}).,~~~isa famous b~nossman. 
know.,c:ı .man • ~. b~eats poper. . ,- <( . , '\.)oJ~ . 
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.)\_ ~~u. . .. 

ir·,, '~~n~. we breathe7 -.is. ~?,&';,_AJP of many· gases. . , , ... 

·wnnt. to _fin.d a man.~•·;·#,.J.~~:Ui' lend me money. !•. 

J~~-~ •• -.. l~1~~~~~~~italsare to be ndmired./" ·.·: 
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JUS X,!V-,·~·/4/);CJ./.. W8 ment:ı.oned l:::ıst Week,. b:i~~~ng _:ın 1643, 

~ met P~:lnce Henry~her, from • V.!~. 'he' ğo·t the news of Henry' s marriage •. 
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~!hat i~ ·;;h·e name o.f thc:ıt man • • JrJ;tj/. 't/ifo ~bs run nwoy· c:ınd' left him •. 

ıa}~~ief of polic~~Jy.J.X~k ·is very, important takes core of the public ·sofety. 

:a~mnr~ ~·'.LP.k.P~tude_:ıtsjislike :very _much is good for them •. 

ich~ii:ıs Il: to • • 'W t:,p~u wer~ referring ~os th~ l.nst· czar_of Russia. 

;~ ,ıette;_,. · •.•• Wbft~ r~ci~ved taday h ml n~·-~t~mp on it., . · 
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nı~ shop ~-~w.fi.l. .. we ·buy. ~ur ca kes from is shut. . 
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".M- ornıngs on buses going to work, 
afternoons over 
tea, evenings in 

. pubs and restaur-
ants, and sorne­

times Iong nights in the gloom of 
anguished pessimism, people turn 

. from news and statistics to ask each 
other, "Why?" Smail boys terrorise 
old ladies, a 14-year-old rapes a 
young mother at knife-point,_ three 
schoolgirts··go on a binge of shoplift­
ing, a young man from a loving home 
repeatedly steals cars, abusing his 
parents when they try to help, drug­
related erime increases .•. So in 
most discussions one of us will in­
voke a Lost Authority, in the (mis­
taken) belief that somebody, sorne­
where must have the power, the 
answer, that will return to society the 

~- Good we have lost.. . 
i, lt would be a mıstake to pıck up 
i this book in the hope of finding a 
1 theoretical exposition of the current 
ı Home Office line, although its philos-

ophy is, in the oldest and best sense, · 
conservative. lt is not an analysis to 
be read for comfort. Most people will 
glance up from its pages again and 
again, finding what one thought of as 
.. normal" relationships called into 
question, through this thoughtful and 
original exploration of deviancy. 

The family that has experienced 
the delinquency of one child, perhaps 
in contrast to others in their brood 
who manifested only .. normal" 
behaviour, will find curious answers 
to the perennial wounded cry, "Why 
us?'' For the authors step, with deli­
cate precision, towards a theory of 
individual and social sickness which 
(mercifully) goes f!Jrther than normal 

APPENDIX D 

The copies of the texts wrHten by Not i ve Speokers 

The good, the bad and the sinful 
criminological/sociological terminol- . 
ogy. Ifthere is no comfort in the case 
histories of strangers, there is an odd 
consolation in the universality of o ur 
helplessness, and our desperate need 
for the Good Authority. 

Tom Pitt-Aikins and Alice Thomas 
Ellis argue that there are two sorts of 
Authority: the bad (Hitler anda thou~ / 
sand bungling bureaucracies, for a · 
start), and the Good. The latter is 
complexly defıned. It is more than 
benign and wise control by parent/ 
teacherfboss/statejself (although all 
those matter). lt is also, crucially, to 
do with the individual's relationship 
to his or her own past, and the recog­
nition of patterns within the past 
which distort behaviour. 

On a simple level, Pitt-Aikins and 
Thomas Ellis express simple truths 
anyone will recognise -: for example~ 
that a baby who is fırmly held with 

LOSS OF THE GOOD 
AUTHORITY 

The Ca use of Delinquency 
by Tom Pitt-Ailtins 

and Alice Thomas Ellis 
Viking[14.95 pp264 

BelMooney 

loving confidence is a lot happier 
than the serearning infant in the . 
hands of a panicky person. On a 
deeper level the analysis moves 
boldly - and refreshingly - into the 
realm of the spiritual. Sin in this book 
is not a taboo word, nor, for that 
matter is grace. The combination of 
such terminology with the kind of 
common case history one might ex­
pect in a book on delinquency is curi­
ous indeed. 

Curious too that an experienced 
consultant in adolescent and family 

psychiatry should collaborate-with a 
novelist. The odd "conversation" 
form of the text follows that of a 
previous work in the same area, 
Secrets of Strangers. The writers 
alternate their initialled views, some . 
running to pages, some just a para­
graph. It can be irritating: not a re­
corded dialogue, but a set of highly 
self-conscious statements, which 
sometimes seems like a Greek chorus 
at odds with itself. 

After a while the benefits become 
clear. One voice is that of the prac­
titioner, rooted in the everyday re­
ality of devian ce; and seeking for new 
ways of dealing with it. The other 
voice is that of the "outsider", the 
observer, the novelisı who must, of 
· necessity obey Auden's dietum and 
"suffer dully all the wrongs of man". 
In this percep_tion - of the absolute 
imperative of empathy - the two · 
voices come together. It is then that -

ı 
ı 

Taken from: The Sunday Times 
Book Review, 6 August 1989 
Page: G3 

the book seems most like a meeting of 
minds. Thomas Ellis also provides, 
from time to time, a refreshing sceP­
ticism about some of Pitt-Aikins 
assumptions; she is at once the voice 
of the woman on the Clapham Omni­
bus saying "Come off it!", and the 
nun who knows that reality is the 
beads in her rosary. -

In the epilogue the dynamic of the 
two voices shifts again, and Thomas 
Ellis acts · as interpreter of Pitt­
Aikins's radical treatment of the 
question of w hat can be done to halt 
the tide of delinquency. He offers a 
set of precepts w hi ch challenge so me 
of the liberal sacred cows of the last 
20 years - easy divorce, for example. 
1., the end, the message is awesomely 
simple. Only a fool denies that struc-

. ture (or good authority) is essential to 
any form ofcommunal living, be it in 
primitive tribe or ona housing estate. 
It is al so essential within the individ­
ual, a sign of maturity. When that 
authority is Iost or subverted, chaos 
does indeed come again - to society 
and to the single soul. 
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Every type of good, clean. comfortabla 
accommodation is available to the 
motorisı touring Britain- at prices to 
su it every pocket. There are plenty of 
large. modern hotels whosestandards 
range from medium-priced to super­
luxurious. Or motorists may prefer to 
stay in an ever-increasing number of 
motels, some offering hotel-type 
rooms and others with separate 
chalets, but all w ith plentiful space for 
cars. 

What about s taying in a caslle or 
stately home? Or for pleasant, intimate 
accommodation with plain, good food. 
the inns all over the countryside 
provide a real taste of Britain. 

For people on a restricted budget 
there are guest houses which provide 
either full board or bed and breakfast 
and o ffer cl ean bedroom s and good 
fare at modest charges. 

Bed and breakfast- or B&B- is a 
good way of spending a comfortabla 
night in a private home ata very 
reasonable price. B&B is simple. 
usuallywith a shared bathroom, anda 
full breakfast included in the price. 
Evening meals are sametimes 
available at extra charge. Lock out for 
the Bed-and-Breakfast sign· displayed 
outside each establishment. B&B 
accommodation may be booked 
through Tourisı Information Centres, 
though advance reservations are not 
always necessary. 

You will find that same farms alsa 
provide similar accommodation- and . 
there's nothing lik e a good larmhouse 
breaklastı A comprehensive list of 
larmhouse accommodation is given in 
the BTA booklet Britain: Stay on a 
Farm. 

Commended 
The British Tourisı Authority has 
established a scheme commending 
selected hotels, guest houses 
(including farm guest houses) and 
restaurantsin country areas for the 
outstanding welcome and quality of 
service offered to visitors. 

For a memorable s tay in a really 
good hotel or guest house, look for the 
blue-and-silver BT A plaque which 
shows that it has been commended .. 
Same 330 such establishments are 
listedin the BTA Commended 
(Country Hotel s, Guest Houses & 
Restaurants) guide, available free of 
charge from BTA overseas offices. 

Self catering 
You can. of ı:ourse. do your own 
catering by renting a fiat, house. 
cottacıe or chalet for the lenath af vnıır 

stay. Generally, all household 
requisites are supplied and a deposit is 
payable belare occupying the 
premises. Or why not re nt a 
motorhome. or hire a caravan when 
you arrive? Contact your nearest BTA 
office for a copy of the Vehicle Hire 
booklet which lists many companies 
offering trailer and motor caravans for 
hi re. 

Campers will find vast numbers of 
thoughtfully-planned sites throughout 
the country. The BTA publishes a 
comprehensive booklet Britain: 
Camping and Caravan Parks, which ~ 
includes details of amenities; this can 
be obtained from BT A offices abroad 
or from bookshops in the UK. 

Howto Book 
Wherever you go in Britain. you will 
find Tourisı Information Centres (TJCs). 
The se can h elp and advise you about 
all types of accommodation, 
particularly hotels, guest houses and 
bed-and-breakfast, and can often make 
reservations for you. 

In many TICs you can book local 
accommodation for a smail fee (about 
70p) by calling at the office. In London 
you can book accommodation at the 
TJCs at Victoria Station and London 
Airport (Heathrow). 

A number of TICs operatea country­
wide accommodation ·scheme. This is 
known as "Book-A-Bed-Ahead" 
(BABA) in England and Scotland. and 
as "Bed Sooking Service" in Wales. If 
you visit a TIC which offers this 

. service, you will be able to reserve a 
bed in the town which is your 
dasıination for that night or the 
following night. This relieves you of an 
important worry durirıg a touring 
holiday. 

Some 100 TICsin England, in 
important centres and tourisı towns. 
offer this facility, as well as many in 
Scotland and Wales. The 
administrative arrangements differ 
slightly between countries- in England 
you will be asked topaya lee of El. 75. 
1 n Scotland and Wales the re is no 
booking fee. You will. however, be 
required to pay in advance 1 O% of the 
cost of the first night' s 
accommodation, which will be 
deducted from your final bill. 
Throughout Northern lreland, TICs will 
book accommodation for you without 
charge. 

You can obtain a list of TICs 
indicaling which of the m o ffer the 
RJ1RI1 e.cırui .... eı. f'r,..,.... .... -•· Tir---··-··-
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arrival in Britain. On the map overleaf 
TICs operating the BABA system are 
shown by the symbol n. 

You will also find that most of the 
major hotel chains run telephone 
booking services. As with the Tourisı 
Information Centres, one advantage of 
using these is that if the service lin ds 
the accommodation of your choice is 
already fully booked. alternative 
accommodation will be offered to you. 

Where to stop 
If you·are using motorways. you will 
find motorwav service centres at 
regular intervals. These provide 
samewhere to park and to retuel the 
car. Most of them have shops where 
you can buy newspapers and 
magazines. sweets, soft drinks, books. 
souvenirs and toys. 

Mosi service centre cafeterias 
provide straightforward meals and 
refreshments (without alcohol) at 
reasonable prices. 

If, however. you have time in hand 
and would like to leave the motorway 
to seek a more varied meal ina 
traditional British hotel or restaurant, 
you can do this with little interi erence 

. to your journey. You can leave the 
motorway at almost any exit and 
within a short time enjoy the 
comparatively quiet countryside and 
the hospitality of an English inn. 

Providing you li mit your diversion 
from the motorwav to about three 

Holiday home at Cilgerran. Wales. 

hostelry and re tum afterwards to the 
motorwav without any trouble. 

On country roads you will lin d that 
many pubs serve sandwiches, pies 
and 'ploughman's Junch' -a healthy 
serving of bread, cheeca and pickles. 
Many of them serve full meals and 
same boast tirst-class restaurants. 

Most British towns have a variety of 
aating establishments- ranging from 
the humble 'cafe' where the fare is 
simple. but plentiful and modestly­
priced, to the 3-, 4- and 5-star hotels 
with varied menus, good service, wine 
lists, and. of course. charges 
commensurate with the food and 
facilities they offer. 

In between are all sorts of 
restaurants. with many specialising in 
British national dishes. including, of 
course. the ever-popular fish and 
chips. Then there are the 'fast food' 
and chain restaurants whictıserve 
steaks, hamburgers. and other quick 
meals. 

Many motels and modern hotels 
have coffee shopsor 'butteries' which 
are open through most of the day- in 
some cases for all 24 hours. They 
serve a limited range of meals. but are 
usually cheaper than the main 
restaurantsin the same hotels. 

So in town or city you are not likely 
to have much difficulty in finding a 
restaurant to su it both vour taste and 
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TREE TEMPLES 
MOHAMMAD VAZEERUDDIN 

For Dadaji, an Indian philosopher and teacher, tree 
planting is much more than improving the 

environment. It is a religious act. 

M
' ACHAWA VILLAGE IN 

the State of Gujarat in 
India is a remote and 
sleepy viiiage which cam e 

to life when three hundre<fthousand 
people not only from the neighbouring 
villages but also from neighbouring 
states descended on it 

Siınple viiiage people dressed in the ir 
colourful best. carried saplings in toy 
palanquins and planted them with the 
same gaiety and piety as characterise 
the submersion of idols during some 
festivals. What is the seeret of their 
commitment? Who inspired tlıem and 
ho w? 

Pandurang Shastri Athavale, lovingly 
known as Dadaji, is a believer in action 
rather than in speeches. He visited thti 
dusty viiiage a year ago and suggested 
that it would be truly transformed if it 
was greened 

No soonerwas that suggestion known 
to his followers than they got to work. 
About 600 ofthem.went to the viiiage in 
Septeınber 1983, worked for a mere 
n ine days and turned a plot ofl25 acres 
into a bed of trees. That was the 
beginning. By 1988 the movement had 
grown stronger and tree plantarion had 
become a way of worshipplng god for a 
very large number of people. The 
villagers w!w had brought their owrl 
food from their re.spective homes, sat 
under .·the trees, enjoyed community 
earing and celebratea the resurrection 
of tree culture. 

I could understand planring trees for 
the good of our environment. but what 
is the po int oflinking trees with divinity? 
Therefore, I decided to talk with Dadaji. 
Maybe my face showed my scepricism, 
for he soon smiled one of his beatific 
smiles and said, "Everyone ~lı.9 has so 
far expatiated on the neeô for tree 
plantarion stressed its aesthetic, utili­
tarian and ecological aspects. The 
words, when uttered, sounded like 
music to the ears of the listeners, but 
once the speech was over all was/ 
forgotten. Therefore, I tried a new taek 
I have told people that tree plantatian is 

vital as an acknowledgementofhuman 
debt to God. Planring trees is a 
demonstration of devotion. We should 
leam to love trees and animals as 
manifestations of Divine power. The 
only thing worth promoting is labour 
based on faith in God, and reverence 
for fellow beings, and the only way of 
promoting such an idea is to inculcate a 
love of Nature in people". 
~ Dadaji's talk has a note of utter 

simplicity. He has a profound feeling 
for thin gs of the earth. "Why do people 
go to the temples?" Dad,Yi asked me 
suddenly and answered the question 
himself, "Because of the beliefthat God 
dwells therein. Similarly if there were 
'tree temples', people could visit them 
regularly. Therefore, I. have sought to 
deify tre es. Only if trees are deifıed can 
they be expected to be paid prnper 
attention and tended with care. Other­
wise, people will plant saplings and 
forget all about them and thus Jet them 
witlıer before they can grow. Therefore, 
my message to the people is that they 
should leam to love trees as represent­
atives of God". 

Dadaji has founded three such divine 
forests\in Gujarat 

The 1joumalist in me asserts itself, 
"How can there be a temple without a 
priest?" 

"We select 365 persons every year, 
both from the villages concemed and 
from outside. Each one of them 
officiates as the priest each day at the 
tree temples. Uttle wonder that the 
survival rate of the plan ts has been I 00 
percent 

''What can we leam from trees?" I 
asked. 

"There is a great dea! which trees can 
teach us. You go on a picnic and sit 
under the shade of a tree, pluck fruits 
from it and eat them but do not bother 
even ~o ~-i •e thanks for it all. Human s on 
the other hand expect gratitude even 
for the smallest favours. Therefore, the 
only li.ıurce from which we can Ieam to 
render selfless service is trees. We must 
plant trees, particularly fruit trees and 
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he fiuits to the poor who need 
most If the rich taday. have 
e objects of criticism they have 
~lves to blame for it Remember, 
s nothing in the lndian tradition 
can be said to be hostile to 

. The great lndian warrior Aıjuna 
alled Dhananjaya (creator of 
) because of his hushanding of· 

natural resources. But taday, in many 
cases, wealth has gone into the wrong 
hands, iııto the haııds of those who do 
not know ho w to use it properiÇ.' They 
are willing to invest it in ten year bori ds, 
as though they are certain they will li ve 
long enough to realise them, but they 
are not ready to invest their wealıh in 
projects that can ensure their peace 

and happiness and that of coming 
generations." 

If the ecology mavement needs a new 
religion Dadaji is offering the fırst 
commandment, "Thou shall plant 
trees". )1 

M. Vai:eenuldin is a journalisı working for 
The THbune in lndia. 
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INTRODUCTION 

RAD begins (and ends) Marlow's joumey into the heart of 
rress on the Thames. on the ya.wl Nellie. with a short prologue 
h, with subtle use of lmagery and brilliant evocation of 
ısphere, introduces Marlow and prepares us for the major 
tes of his story. For an 'exotic adventure'lt starts with a remark­
strong sense ofstillness and calm ~l_ı,i~~_in fact envelops the 
e story, with occasional lnterruptions of the narrator to 
'ibe Marlow or to record a brief interpolation by one of his 
ters. and with the brief retum to the yawl at the end. On 
'hames 'the day was ending in a serenity of stili and exquisite 
mce' and the 'old ri ver ... rested iınruffied'; Miırlow him­
:at perfectly, motionless in the 'pose of a Buddha' and the 
of the barges all 'seemed to stand stili'; the five men on board 
have to wait for the turri of the tide settled themselves com­
bly on deck. settlng the scene fqr Marlow to begin, which_ 
Jes as the night falls. This is our first introduction to dit"rk-

nrad pays great attention to the e!Tects of light. In the opening 
~. the sky is 'abenign immensity of unstained light' and the 
darkness is over Gravesend and the clty of London, 'a mournful 
n, broodlng motlonlcss': and the farnillar ground of London 
nesa sinister and unreal nature as the sun falls: 'from glowing 
ı changed to a dull red without rays and wlthout heat, as · 
mt to go out suddenly, stricken to death by the touch of that 
n brooding over a crowd ·or men', as Marlow suddenly 
unces in to the carefully prepared silence: 'And this also ... 
ıeen one of the dark places of the enrth' (though it was notı 
leep darkness of what later seemed to Marlow the cimtre of 

7. 

Taken From: Hearth of Darkness 
by Joseph Conrad 
The Penrruin 'F!n-"'ı; an ı -ı .......... -~~ 
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the earth but 'the very enD of the world. a sea the colour of lead, 
a sky the colour of smoke .. .'). 

Marlow uses similar language to deseribe the Thames to that 
he usesfor the other great river ofthe story, the Congo. and unites 
them by suggestirig that all rivers and seas run into one another: 
from the 'end of the world' the Thames 'stretched before us !ike 
the beginning of an interminable waterway'. 'leading to the utter­
most en ds of the earth ... In to the heart of an Immense darkness'. 
In the same way as he connects all seas and rivers, Marlow connects 
all mankind. He prepares us for the disturbing atavism he experl­
ences when watching· the natives howl and dance on the banks 
of the Co ngo and the 'daim of distant kinship alfırmed in a supreme 

. moment' he felt when his Negro helmsman died. with a preamble 
reminding us that our own civili7.ed country, where nature ls 'the 
shackled form of a conqucrcd monster', wns o nce n darkncss 
'monstrous and free' and we wcre once the savages. In this 
preamble Marlow establishes in us a feciing of inherent solidarity 
witb the Congo natives as well as with the civilized colonialists 
(whoni we cannot help but associate with), a feciing strengthened · 
by 'hi~ taking the Roman invader's point of view- feciing sorry 
for the 'decent young citizen in a toga' and the 'men going at 
it b lin d'. rather than for the savage Britons. · 

This conllict of sympathies is felt by Marlow at the beginning 
of his joumey in to Africa when, after his experiences of isolation 
among the white men in the 'whited sepulchre' of Brussels and 
on board ship, he sees the shore boats paddled by shouting, sweat- · 
ing blacks whÔ, wanted no e.ıı:cuse for being there' and w,lıo were 
'a great comfort' for Marlow to look at. 

His first dose contact with the natives is at the Company Station 
and his first impression is one of horror at their misery a:nd 
wretchedness. Tbese are powerful scenes, heightened intheir e!Tect 
by a sinister background of aggressive, futile activity by the 
colonialists - the pointless blasting of the dili (reminding us of· 
the French man-of-war's 'insane' and 'incomprehensible' she!Ung. 
of the apparently non-existent natlve 'enemics' along the coast), 
the vast, purposelcss hole, and the decaying machlncry. The so-
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called crlminals, collared and chained, whose ribs and joints were 
visible 'like knots in a rope', and the 'binek shadows of disease · 
nhd starvation' who have withdrawn to the infemo-like green 

' gloom of the treeS't~ die are contrasted wlth the 'reclaimed', or 
scparated black, the native in charge of the eriminals who ls 'the 
product of the new forces at work' and wh9_,. with his ;rascally 
gri~', is oblivious to the su!Terlngs of his ch~~ges, and proud only 
of his 'exalted trust': a simHar sort of'reclaimed' native ls the station 

. manager's overfed 'boy' who is allowed by the manager to openly 
treat the white men with-provoking insolence and who, signifi­
cantly, ls the one to announce 'in a tone of scathinfcontempt 
- "Mistah Kurtz- he dead" '. Above all, however, the blacks are 
contrasted with the w hi tes: the extraordinary accountant with his 
starched collars. white cu!Ts and well-groomed hair, and the other 
pionccrs of progrcss with lcss backbone. These whitcs continually 
fall sick and, because oftheir greed for lvory and promotion, engage 
in perpetual intrigue agalnst each other and are responsible for 
the futile blastlng. of the cli!T. a parody of the 'work'. They are 
possessed, it seems to Marlow as he stands on the hillside over­
lpoking the 'inhabited devastation', by . 'a flabby, pretending, 
weak-eyed devi! of a rapacious and pitiless folly'. · 

In the story Conrad further exploits the imagery of black and 
white, 'light' and 'dark', in a number of ways. Darkness is night,. 
the unknown, the impeııetrable. the prlinitive, the evi!. Yet when 
he reaches Africa the colours of skin invert the acceptcd associa­

. tlons of the contrast. 'White'· is nbove all ivory, the beautiful luxury 
of civilized man wQicP, is the root of all evi! in the darkness, and 
which obsesscs the white men Juntil they, !ike Kurtz, come to 
resemble it; and we rccall the 'wlıited sepulchre' of Brussels, as it 
becomes clear why Marlow is 'prejudiced' against the city and 
cannot help but think of it in those terms . ., 

Marlow begins his tale with an account of how he 'got out there' 
which. is very much an acc:ount of how Conrad hlmself went to 
u~;Congo in 1890. Llke Marlow, he returned to London aftcr six 
years' saliing in the Far East, lnitially as Flrst Ma te •. thcn a~ Captain, 

it<' 9 



~:k~·~.~i~r.;~~i~~- Duo_-11/ı·e-_-w-e··ls .. · 
celebratıons last weekend dıd what : -. 
they were meant to do - they . · 
deseribed the changing shape of a -- ·- .· _ _ 

• 
ID' the ctown- was a sad business, watching people ı 

who know their new ,freedoms are l 
based on the whiins of a single 
man, and whose memories go back 
to the time when other Estonians 

commercial · television company.<, / · - -
which began amid the optimism of Aspel maybe, because as chat shows 
the Iate Sixties, grew up in the go his goes better than· many, 
uncertain Seventies and is clinging including its thrice-weekly rival on 
on through the distinctly anxious .. BBC I. But a chat show it is, and 
Eighties. - - . _ · what Blind Date is, is anybody's 

From the earliest days of LWT. guess. lt seemed odd that LWT, the 
comedy came repeats of Doctor in ITV company which .. makes the 
Charge · and Please Sir, shows most noise as it bl unders through 
which may not seem all that funny the undergrowth in search of a 
in hindsight, but\vhich exhibited a younger, brighter, richer audience, 
youthful boisterousness not often to · should have chosen those of all its 
be found in these wearier, wariei~- shows to mark the present. The .. 
times. By 1976, LWT was making optimism and the pessimism of 
Bouquet of Barbed Wire, and. we- LWT's first decades seemed pos­
were apparently thought to be ready _ itivel.y dangerous by comparison. -
for tales of incest and w hat, at the:. - There were dangerous mo men ts 
time, felt like serious social drama.·c during the celebrations, though. 
No it didn't -:- it felt like Mills & - There was, for instance, the threat " 
Boon with dirtY bits, and it stili did.: that Nigel Dempster might ask a 
last Saturday; . · - . · serious question during his part of 

lt was, last Sunday, interesting tô- the seemingiy aimless ramble 
see an old Upstairs, Downstairs arouiıd London which surrounded 
episode, even if the acıing wasn~t LWT's Livt~ Celebration (Sunday). 
quite what we remember it to be, That came to nought, though, as 
and even if LWT selected an did the danger that Daniel J 
episode so far1nto the series that-. Travanti, of Hill Street Blues fame, 
you neeeded · to have been there· might get the name of the voice 
first time around to make sense of behind Roger Rabbit right, during 
it. Also last Sunday - tucked away · the Prince's Trust Royal· Gala 
so Iate you got the feeling it was, which L WT produced as the jewel 
only done to stop· Melvyn · Bragg in its birthday crown. Travanti 
sulking - we had a retrospective introduced him as Richard 
South Bank Show, complete with Fleischer, and the poor man had to 
interviews from O~ivier, Bennett, - point out that his- name was­
Pin ter, Francis Bacon and others;. Charles. A smail thing, but symp­
and reminding us what a consistent tornatic of a night in which nothing • 
force the programme has been in seemed .more typical of ITV than 
the cause of making art accessible · its current lack of clarity. _ 
to those who might in other: It is also Thames's 2lst birthday, 
circumstances reach for a gun. - _ although the London weekday · 

And from the present? From the- company is going about its celebra­
present we had The Best of Blind tions in a markedly subdued 
Date and Aspel in the Best manner. In fact I only noticed two 
Company, God help us. lJnfair to' programmes, both on IT~ on· 

- _ The Sunday Times 

~<tT\t'-R-EV·J - -_:,:~ --~~,~~~-~:··-~-:~1 . -~~- . ' '-~---·--_ .- _-··: ---- <--~-~ 

e John H urt as the Naked Civil Servant 

Thursday,_ to mark the occasion. 
One of them was a repeat of The · 
Naked Civil Servant - the biog­
raphy of the outrageous gay, 
Quentin Crisp, easily one of the 
dozen most daring milestones in· 
television drama, and proof pos­
itive that ITV can, when it chooses, 
match the BBC at its best. Or 
perhaps that should be in the pası 
tense, becatise I see little evidence 
that the newly-nervcus, franchise­
chasing, line-towing ITY companies 
of the Iate Eighties wöuld exhibit 
such nerve. / 

The other item was a Thames 
presentation of the Royal Ballet 
success Still . Life at the Penguin 

Taken From:· Guide to Today's Television 
6 August 1989 
Pa&!:e : Ci2 

helped Germans · to kill them. 
Cafe, shown as part of a celebratory But compared with the people of 
summer season. This was by no Romania, they seemed a well-
means Thames's fırst venture into dressed, liberated lot. Evel')·man 
the arts, but it - was - stili a (BBCI, Sunday) sneaked into the 
comparative oddity from the com- land tl,lat_Gorbachev forgot, to film 
pany which once made Naked Civil the forced labourers building a-
Servant and World at War,' and. . 7,000-room palace for President 
which now seems more interested Ceausescu while others tore great 
in such things as Interceptor (ITV, tracts through the country's most 
Wednesday) - a Treasure Hunt · beautiful towns to jerry-build apart­
sequel in which contestants run : ment blocks for displaced country 
away from a man in a belicopter people. Meanwhile, the food shops 
and black leather who will take the are empty, seeret policemen parade 
prize money out of their backpacks - the streets, and the people betray 
if he catches them. A Freudian · each other out of fear. Romania, a 
would probably teli you that in- place. where Westemers go on 
Thames's darkest dreams, the man holiday, was shown as the most 
in black is replaced by a woman in - terrible place on earth. · 
a blue suit. - : -· _.- _ _ The most terrible man ·on earth, 

If Thames seriously wanted to at least aecording ·to those be tried 
remind the world what good works to destroy, was the publisher of • 
it has performed over the years, it Confidential (ITV, Wednesday), the · 
could have done worse than re-run seandal sheet which, in the Iate 
the films of Frank Cvitanovich, the Fifties, changed the way Hollywood 
preposterously-talented ı Canadian stars conducted their private lives 
documentary maker whose work for every bit as effectively as Aids has 
the British company has included done 30 years on. The story of the -
everything from · an elegiac piece magazine formed the first episode 
about a Yorkshire farmer and his of a four-part series called Scandal, 
shire horses, to a bittersweet designed to add a little titillation to 
portrait of John Osbome as a child. -~. the hot summer nights, and it looks 
Curiously though, it is not Thames · -· like succeeding. W e were, of course, 
which is mounting a · full-scale scandalised by the lengths the rag 
Cvitanovich retrospective · but went to to expose the stars' sexual 
Channel 4. 0 peccadillos, and the way the studios ~-

Under the Sıin (BBC2, Thursday) traded dirt on Rory Calhoun to get 
showed people hopefully emerging Confıdential tÇ> drop iıs· expose of 
from a nightmare. An American · · the dazzlingly promiscuous Rock ı 
couple, sometimes dogged by the Hudson. But if anybody who 
KGB, fılmed Estonian Jews enjoy- watched Confıdential denies that 
ing the early fruits of glasnost and they got the same thrill out of the 

. celebrating their first Passover in so experience that people did from 
long that nobody seemed quite\sure reading the rag itself, I simply 
how the ritual was meant to g\;>. It _ wouldn't believe them. · 



~ınotional· final cr() 
Jightnirig Rlish 
trikes.· twice 
:RTON 2 
1: Southall; McOonald, Ratclille, Watson. Van den Hauwe; Nevin, Steven, 
well (sub: McCall 58min), Sheedy (sub: Wilson. 77min); Cottee, Sharp. 

ERPOOL3 
1: Grobbelaar; Nicoı. Hansen, Ablett, Staunton (sub: Venison 91min); Houghton, 
n. McMahon, Barnes; Beardsley, Aldridge (sub: Rush 72min). . 

: Aldridge (4min) 0-1: McCall (89min) 1-1: Rush (95min) 1-2: McCaU (101min) 2-2: 
[104mın) 2-3. · 
ıer: warm and close. Ground: firm. Referee: J Worrall (Warringlon). 
ıance: 82.800. · · · · 

by Brian Glanville 

.HAPS it was just that only Liverpool, of all Enılish 
:rpool scored too soon; a teams, secm capablc of scor­
vellous goal by Aldridge • ing. Sheedy, in a moment of 
·only four minules ..;.. but carelcssncss, gave the bali 
strollcd about when they away to Bcardslcy, but that 
ıld have consolidatcd; and was only the beginning of it. 
rı McCall, the substitute On it went to Nicol, who 
Everton hcro, so nearly played a hero's part. His long 
ıcd thcm of the Cup. bali devastated the E verton 
c scored twice, but Livcr- defence, and McMahon 
ı had their own substituıc- turned it on for Aldridge to 
ı, none other than lan gallop through and give Sou­
h, who himself scored thall not the ghost of a ho pe. A 
:c, each goal superbly substantial consolation for 
n in the first period of cx- ' that pcnalty he missed in last 
i mc, giving Livcrpool the.· year' s fina!. · 
· which so nearly slid out · 1 Against the luminous clarity 
ıeir grasp. . . of Liverpool's football, Ever­
ou might call it the Cup . ton continued to fınd them­
ıl as catharsis. Those, not. o selves in periodic trouble. In 
L at the Liverpool dul:> it- · midfield, as many had antici-
. who bclieved the match . pated, the slight pair of Steven 
uld never have· been and Bracewcll were losing the 
ed must be treated. with batıle against the physically 
'Y respect. stronger and always percep­
he fact remains that, for tive Whclan and McMahon. 
Liverpool supporters mas- In defence, something else 
beneath the scoreboard,· which had been foreseen, 
occasion was a welcome RatcliiTe's loss of pace ex- · 
a vibrant one. In a sense, posed the Everton centre. 
might see the occasion as There was a significant mo­
ıe kind of a gigantic me- ment soon after the lialf-hour 
ial celcbration for those · when he could fınd no other 
' died at Shcfficld. way to stop a surge by Barnes 
he opcning minutes of the . than crudcly to obstruct him. 
ıe in evcry sensc matchcd He should ccrt,ainly have gone 
throb of expectation. In into the book. 
fırst 60 seconds there Barnes was always the 

Id have been an Everton thrcat. His long cross after 17 
1. Scarcely three minutes minules gave Aldridge the 
r that it was Liverpool who chance · of a flying header, 
ıally scored: a goal fıt to which went not far outside. 
:e any Cup Fina!. · , Five · minules later Barnes 
verton began brightly. A should have done better with 
~Y run by little N evin even~ · Houghton's cross than n<>d it 
Iy set free another little gently,. into Southall's arms. 
ı, in tottee, who had ,. La ter,' after· he .ad exploited · a, . 
~wdly found himselfspace · superb pass. by. Whelan,:~. 
the right-hand side of the Barnes sent a centre whizzing •. 
:rton penalty area. Ablett lo w across the face of a vulner-· · 
;trated him with difficulty, able goal. . 
ecding a corner. , But one goal, however well 
.heedy took it and Nicol, · deserved, is a sicnder advan­
des of Hansen at Wimble- tage, and with a goalkeeper as 
ıjast :wc_çl-. misheadcd the eccentric as Grobbelaar, there 
ı: wbiclt 'skidded ·ı off·;•th*is?.;always·~theo,.chance ,.of.. a .. 
k of his head. Nicol, bow .. -, thance. So it proved, shortly' 
r, wasluckierthan Hanscn, r before half-time, when the 
McMahon booted the bali · keeper made a bizarre hash of. 
the line. Soon came that ·.\ an unexceptional cross by Mc­
ctacular score. · · o : Doilald. He lost the bali. 
twasthekindofgoalwbich Sbarp got it, but with . 

.. ·---·· ---·~ Grobbelaar marooned, 
Sheedy could only bang it 

inst Hansen. 

127 

.• 1 



128 

High flying: Beardsley appears to be walking_ (_!n_..air as Liverpool go for the double Chıis Smith 
.• .._ • •• .., ,"l \, •. 

team as a whÔle~ who seemed ·· Suddenlyand astonishingly;ı- Liverpool senton V enison for • Liverpool had . raised their 
content at times to . stroll E verton were in the. game;.~ Staunton. -,.· .. ,. game atlast, and in the second 
about, Houghton was al most a Liverpool were on the ropes. '· , Now goals would com e in period of extra time Southall 
side in himself. His was the When Grobbelaar lost a côr- :- . abundance; two of them for.·. had to save from Houghton, 
pass which gave Barnes ner from Steven, Whelan had' Rush. The fırst, five minutes Rush, Bames and Beardsley •. 
another shot The bali was de- to boot the hall away. Staun---~·into extra time, came when,- But complacency nearly cost 
flected offMcDonald, and had ton was struggling against' · with a superb spin, he took a Liverpool the Cup. · ·-
Southall plunging desperately N evin, and that was where, so b.all from McMahon on the D Referring to the pitch inva­
to his right-hand post, giving dramatically, the equaliser' left and drove it pası SouthalL sions, Glen Kirton of the FA 
away a comer. would come from, in the last Just before the changeover, he said that the perimeter fenc--

Liverpool tookoff Aldridge, minute. A low cross from the scored again with a free ing. removed for the occasion, ~ 
and sent on Rush, hero of so wriggling, elusive N evin, a fu-,· . header. · . would be back for the England 
many Wembley finals before ·. tile dive by. Grobbelaar, .the ·· Between these two, McCall v Ç_hile match: .. The crowd's 
he left for Juventus. E verton bali spinning across the goal- had equalised for Everton, behaviour was just within the 
replaced the disappointing mouth to' be put in by the man exploiting a weak elearance bounds ofacceptability. Every 

. Sheedy with W~lson, a player who had made so much dif- with a powerful right-footer match from now on we will 
,_~rcely dynamıc enough_.,;;,~ıj>j. ~erence: McCall ... Hela.tedly •... from the edge_~ftl,ıC. box.. . . lookat on_ merit.".; -~ --

Taken From: The Sunday Times 
S port 
21 l\Jlay 1989 
Page: A 32 



The disease affects cattle, sheep, goals, pigs and 
some species ·of wild animals. The,latter ~lay an 
important part In the spread of the dısease. 12 9 
Occasional cases of infection have been 
deseribed in. man. 

Taken From: Book For Farmera 
Bayer A.G,Leverkusen/Germany 

Page: 52 - 55 

There is also a whole series of means by which 
infection may be spread indirectly: clot~ing. 
tools, vehicles, food troughs, harness. hıdes, 
bristles, horsehair, wool, milk, meat, dung, hay 
and straw that has been used for bedding sick 
animals. The virus can also be spread by other 
animals that are not themselves susceptible to 
the disease, such as dogs, cats, fowls, horses,. 
donkeys ete. 
An animal that has recovered from an attack 
of foot-and-mouth disease may become a 
chronic carrier of the disease. 

Foot-and­
mouth 

disease 

t 
Diseases caused by viruses l 

As already mentioned in the introduction, the l 
ca use of this disease is a virus, which produces l 
the characteristic elinical signs- blisters on the ·t 
muzzle, tongue, interior of the mouth, udder and 
coronets. As often happens in virus diseases, 
there are several strains of the foot-and-mouth l 
disease virus, which are grouped into Atrican L 
Aslatic and European types. Asa rule the diseas~ 

The period elapsing between infection and ~he 
appearance of obvious disease ~incu~atıon 
period) is about 2-4 days. The !ırst sı~n of 
disease is a rise in temperature, whıch, beıng of . 
short duration, often passes unnoticed. Alter 
this the disease shows itself in loss of appetite, 

is caused by only one type at a time but mixed l 
infections may occur, usually when the disease l 
has persisted for some time. · 
Foot-and -mouth disease is spread chiefly by 
the conıents of the blisters on bursting, and by 
the milk, urine, nasal discharge and other 
secretions and excretions, which convey the 
infeelian directly from a sick animal to those 
that are healthy (direct transmission). 

slow rumination and the escape of saliva from 
the mouth in long, ropy strands like the last of 
the white dropping from a broken egg. Within 
2-3 days bllsters filled with a clear yellow fluid 
appear. These spread rapidly over the whole 
mucous membrane of the mouth and then burst 
allo~ing their contents to escape, and leaving i 
behınd them raw areas which are very painful 
and occasionally bleed. At the same time smail 
b listers develop on the coronets; the animal is 
unwilling to rise and can move only wlth much 
pain. On the udder the bl isıers are usually found 
on the teats bul the whole udder is swollen and 
ten der. The mlik .ıooks yellowish and develops 
a bitter taste. There is a fall in milk production. 
Secondary bacterial infectlon of the blisters is 
not uncommon. One of the most common 
sequels to the disease is "thimbling" (loss of 
the horny ho of). 
A serious complication of foot-and-mouth 
disease in cattle is the elfeel on the heart and 
other muscles. The muscle cells are destroyed • 
and lake on a yellowish look ("tiger heart"). If [ 
such animals recover at all they are usually poor [ 
doers and therefore uneconomic to keep. 
In pigs the disease differs only slightly; the [ 
animals are very lame, remain lying down or l 
move about on their knees; they often serearn ~ 
when they are forced to move. Blisters appear 
on the coronets, on the snout, in the mouth 
and on the tongue. 
In sheep and goats the disease may be so mild 
as to pass unnoticed. Susplcion may first be l 
aroused only by the occurrence of abertion and r 
lameness in a large proportion of the !lock. t 
The danger arising from this disease on account 
of its very rapid spread and serious economic 
effect ca lls for immediale control measures. As 
soon as there is any suspicion of foot-and­
mouth disease, the herd should be placed in 

54 

Foot-and mouth­
disease. 
Ruptureel blisters 

quarantine and the appr<;>priate ve_ıerinary 
authority notified, who wıll then gıve the 
necessary instructions for control. ( 1 n al most 
all countries slaughter policy is enforced.) 
Fluid from the blisters is examined to establish 
the diagnosis and to identify the type of virus 
involved. The object of the control measures is 
to preitent the spread of the disease. Vaccina­
tion affords the best means of protection in 
couniries where a slaughter policy is not carried 
out. 

Unless otherwise instructed by the veterinary 
surgeon concerned, and in so far as this is pos­
sible, sick animals should be housed and treated 
symptomatically. For the treatment of the raw 
areas there is available in the range of Bayer pro­
ducts a MARFANIL-PRONTALBIN powder or 
NEGASUNT. lt prevents secondary infection 
and so promotes healing. This local treatment 
should be supported by regular injections of 
VIGANTOL E comp. (DETANOL, ZYLPHON), the 
high vitamin A content of which accelerates 
the repair of the skin. CATOSAL/COFORTA or 
ARICYL!ROBACYL are recommended to im­
prove the animal's general.condition. 

The control of foot-and-mouth disease would 
not be complete without strict aliention to 
hygiene. Restriction of visits to an infected fa~m 
and frequent disinfection of floors and equıp­
ment with a 2% solution of caustic soda help 
to prevent the further spread of the disease, 
protect neighbouring herds from atta~k and 
can considerably reduce the economıc loss 
caused by this disease. 



'!'Illi SOONDS OF SILENCE - S.inon and Garfunkel 

Hello, . dark.ness, nw old friend. 
I ı ve care. to ta lk w i tJı you again . 
Because a vision softly creeping 
Ieft its seeds while I was sleeping 
And the vision that \vas planted in my brain 
Still remains ·-= 
Within the sound of silence. 

In restless dreams I walked along 
Narrow streets of cobblestone 
ı Neatlı tlıe halo of a street lanıp 
I turned my eellar to the colcl and dc'!l'P ';· 
When nıy eyes were stabl:x....::.d. by the flash of a neon light 
That_ split the night 
And touched tlıe sounds of silence. 

And in the naked light I saw 
•ren tlıousand people, maybe ırore: 
People talking without speaking; 
People hearing witbout listening; 
People writing songs tJ-ıa.t voices never shar~ 
And no one dare 
Disturb the sound of silence. 

"Fools" said I, "You do not knaw 
S ilence like a carıcer graws. · ' 
Hear my words tl-ıa.t I rnight ·teach you; 
Take my arms that I might reach you ... 
But my w:::ırds lil~e silent rain drops f7ll (Bm - m- m) 
And echoed 
In the wells of silerıce. 

' . ' 

And the people bov;ed and prayed 
To the neon gods tl'ı.ey ına.de •. 
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_And tli.e sign flashed out i ts wa.rning 
In the words that i·t was foı:nürıg 
And the sign said, 11 'l'he words of the prophets are written on the suı:sway walls 
· ·· ard teneırent halls 

And whispered 
In the sounds of·silence." 

Taken From: "Üldies but Goodies 11 song book 
Compiled by 1987 Fulbright English Teaching Seminar 
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B: Ina way, it's one of the simplest, most peaceful ways you 
cou-... one could40 ever spend time. Y'know,41 you're just 
walking along looking at the incredibly beautiful peaks rising 
around you, and the green terraced fields, and the ... the Joe al 
people peacefully working away. 42 lt ... it's much simpler 
and easier tha_n driving here tq the studio through the traffic 
w as. 

SS: (laughs) If Arlene Blum sounds serene, it may be because 

-----~-

;he's just retumed from a trip on high-very high: a twenty­
'our-hundred-mile trek43 through the Himalayas of Bhutan, 
'llepal, and India. Blum is amountaineer. Three years ago44 

;he led the first successful American ascent of Anıiapuma, . 
me of the world' s highest peaks. Now she's helped to found i 

. group called Explorers' Treks, which willlead adventurers 
•n trips to the Himalayas this faii.45 BJ~m find~ inspiration in 
~e exploits of Alexandra David-Neel, one ofhistory's most ' 
xtraordinary explorers.46 

er specialty was Tibet, and she explored Tibet for forty 
!ars. 1...1 think one of her most notable accomplishments 
as her journey to Lhasa. S he had always wanted to go there, 
ıd it was closed to Westerners, and finally, when she was 
~y-five yeaı:s ol~. she disguised herselfas a Tibetan beggar 
)man, and in this disguise walked two thousand miles 
ross high sno~y passes47 and glaciers and blizzards ... 

mmh! 

uh ... to Lhasa, and her knowledge ofTibetan was so good 
.· \' 

.t no one ever guessed\_that .this was really a ... a We~tem 
man. ·- ... · 

ım. This was around the turn of the century,48 right? 

ras about 1920. 

-huh. Bu ı.. .u h ... you have tak en on the ... u h ... the won­
:ul task of teying to follow her footsteps, and ... and ... 

/ 

AB: 

SS: 

AB: 

SS: 

AB: 

uh .. .lead expeditions to--w hat sorts of places~9 

Well, we 're going to be do ing expeditions to a number of the 
places she visited. Uh ... for example.lthere's an explorers' 
trek that will go to Darjeeling, where she first met with the 
Dal ai Lama around 191 O, and to Kalimpong, where the cara­
vans to Tibet began, and al so to several ... several other desli­
nations in Nepal. 

H mm. Nothing is going to be as extensive as the ... the .. . 
uh ... walking that you and Hugh Swift from Berkeley did .. . 
uh ... across Bhutan, Nepal, and the ... uh ... Himalayan re-
gions of India. I read sornewhere .that you walked and 
elimbed a distance_tJ:mt w as greater than go ing from Ma ine to 
the tip ofFiorida.50 

Yeah, it was, I think, one of the longest walks (/auglıs) that_ 
... that anyone's done, and you know, walking from east to 
west across the Himalayas51 you're never going levelly ... 

Mm-hmm. 

... because ... u h .. .the rivers run north to south. cuıting 
through the mountains, so the whole time you' re going tıp ro 
a ridge52 and dow n to ari ver, you s-53 

.•• you cross a nineıccn­
thousand-foot pass. and your reward is you have to go d<m·.n 
to a two-thousand-foot river (lauglıter). and thcn ılıere s 
arıother fifteen-thousand-fooı pass. and we 've becn walking 
up an~ down for ... for nearly ten months. 



SS: Uhh! Incredible! And were54 
••• was itjust the two of you, or 

did you have ... uh ... people helping and carrying? 

t\B: Well, there were two of us, and again for that trip we had 
several groups of people come from the States and join us 
for a couple of weeks and walk along with us.55 And those 
people had such a good time, I got wonderful Jetters from 
them afterwards saying how important these two weeks of 
. . . or three weeks of 56 walking in the Himalayas w as to them, 
and some people said it had changed the ir who le lives ... 

S: Hmm. 

B: ... and in fact it was part Iy because the people ~ joined us 
for the Himalayan traverse57 had such a good experience that 
we decided to organize the explorers' trek ... "t- · -

~: Uh .. . huh. 

l: ... thisnext fall. 

Uh-huh. Di d it get lonely ... u h ... when it was just the two of 
you doing all that trekking? ' 

',: Well, it wasn't really the two of us, because th- ... there were 
the local people, and ... and that was a lot of the reason l was 
there ... was58 to get toknow them and ... and try to understand 
something about their lives, because it's ... it's really hard to 
define, but there's something very special in the Himalayas, 
and I think it's the way the people li-59 ... the people live. 
They're ... they're at peace ina way that.. .that's very hard to 
define, but it' s ... it' s very attractive to us Westemers. 
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SS: Mm-hmm. Did you find yourself feeling different when yot 

were there? 

AB: A lot calmer (laughs), a lot more tranquil, and ... a .. .l~t.. 
160 there there was time to ... to think, to ... to ... apprecıa6tc ... ... • h ı 

the beauty around me, and, ... umm ... oh, ther~ re c a.-
... the sort of challenge you encounter there is ... ıs a physıca 
challenge of walking up a hill, finding your way to t~e top ol 
a ... of a smail mountain ... uh ... crossing a.stream, whıle l fin.~ 
back here, there're too many things goıng on at once. lt . 

ry hard ever to sort oFı say, "I' ve reached the top of the 
~ . " 

~·· :j~uuntain, l've accomplished somethıng, ··· 

!''"f$: ~-hmm. 
AB: ... and ... and feel satisfaction, 'cause~3 it seems !ike we al­

ways have a ... a next task, anda next JOb to do. 

SS: Mountaineer Arlene Blum.
64 

NA: 
And for this evening, that's "All Things Considcrcd."' 

] 11{.\· 26. /982 

Taken From: Are You Listening? 
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. Monday July 22, 1839 
lt is bad enough trying to teach in a 
voluntary sehool in these cnıel hard 
times without the daily assault on my 
·ears from that_oleaginous fellow who 
drives the hackney curriage in which I 
travel t~ my employrrıent each day. 
Ever sınce the Whig Government 
voted that Parliament should donate 
!20,000 to public education in 1832 I 
have been hopeful that conditions 
would improve. . · · 
· Alas, these seven years have passed 

and we stili have no new building, for 
these· monies cannot be spent on 
anything else .. Every time I describe, 
on my journey to school, the inequities 
iiı mode_rn education, my carriage 
driver heaps scom upon my protests. 
His name is Bunne, to be correct 
Kenneth Bunne, formerly · a Baker 
before he forsoo k that calling to drive a 
hackney carriage, in preparation, as he 
would put it, for a career in politics. 

His endless prattle wearies ırie . . . 
"Teachers, ·govemor? I'd string them 
all up ... Hanging's too good for the m 
. . . I had that Lord Melbourne fu the 
back of my cabriolet o nce". The re is no 
end to his tedious and bana! homespun 
philosophies, for which he craves an 
audience,· and, in me, has found a 
captive one each rooming and evening. 

. Tuesday \ - ~ 
Good news, I do believe. Lord Mel­
bourne's Government.has, by means 
of an order in council, increased to 
f39 ,000 the su m to be spent on public 
edueation. A Comrnittee of Council on 
Education is to be established with a 
view to creating a national system of 
education. One in tention is to found a 
state normal school, a training college 
for elementary school teachers. 

I am overJoyed at the prospect, 
though I fear ·the religious question 
may complicate matters. I understand 
·that there will be three conditions 
attached to any. money which may be 
disbursed for school buildings. Fırst 
the structure of the school must be 
kept in good repair, second it must be 
open to inspectıon, but third, and this 
is the source of my joy, the re must be 
trusts established"which guarantee the 
education of children from poor fami-
lies. ' 

'1 rear Bunne's rantasies are becoıning the better or him' - a vision ·or education in the year 2000 

rlde in to school, eager to share the parishes which seek to build a new her thoughts on the education of her · 
good tidings with the children, pro- · · school. Many of the landed gentry are subjects. The Queen has only been on 
claimin~ to Bunne that future genera- said to be prepared to act as benefac- the throne for two years, of course, 

· tions wıll see this year of 1839, which tors with speed and generosity. It does and it was my impression that she wa5 
be~an so unpromisingly, asa turning beıP.n-to look more propitious, almost completely under the infinence of 
poınt in the history of English edu- as if public education could be estab- Melbourne, but Bunne claims she has 
cation. Predictably, the unctuous fel- lished through several such initiatives, confided in him her disappointment at 
low dampens my enthusiasm with his rather than just one. the ignorance of her subjects. She 
own vision of the future. Were he Eventhis does not please Bıinne. seekstohaveasetofvaluesattachedto 
charged with responsibility for public During my ride home he relates at her name and Bunne asserts that he 
education, a thought w hi ch ebills me to length his own proposals. The very will one day be chirged with im­
the marrow, he would · treat. each giving of funds, he argues, would make plementing them. This cannot entirely 
schoolasa business, he tells me. Those schoolmasters indolent. What is more, be true, because others swear that he 
that made a profit would flourish,. he prates, warming to his task, the was given a liberal thrashing with her 
those that made a loss could perish. children would also become idle if handbag on the one occasion when he 
This he justifies on the grounds that schools and schooling were freely offered an opinion. / _ 
this philosophy worked adrnirably in provided from the public purse. They Nevertheless, when I proposed the·· 
the market where he used to sellloaves ought, in any case, to be given strin- essentials of w hat, in my opinion, 
when he was a Baker. · '? -v-, ge.nt tests by the age of seven at the should be taught to young children._ 
W ·d sd ;_ - -t<..J latest. lndeed his friend Boy Son Bunne dissented, propounding that he 

e ne ay · believes that pupils must be severely was much impressed with what Napo-
There is more good news. The Gov- chastised should they make errors in leon had achieved in France, and 
ernment is to introduce n~xt year a Bill such tests. My argument that returning . would himself, given the chance,J're-
into Parliament which Will. redirect to the rough practices of the 18th seribe exactly what every chil in 
many ancient endowments of the century would be undesirable .falls on England should learn. I confirmed my 
grammar schools into elementary stony ground. . . ..., , J ..., gratitude that he drove a hackney 
schools. Much of t~s money has been · - _ 7 ~age rathe~ than dire~ed the le~-
wasted on poor quality·ciassıcal educa- Thursda . ·· · - ıng of Her Maıesty's subıects, but he ıs 
tion and I am convinced that we in the Y • · unahasbed by any contrary opinion. 
elementary schools could spend it Bunne will sometimes make strange Indeed he has written to the author 

. more efficaciously. claims during our jounieys. His most Charles Dickens, telling of his ad-
Furthermore, the Government will recent is that he has had audiences with miration for his new novel Oliver Twist 

- ... ·• ----- -~-- -~ •--..l •- 'Ll' .... - ı.A .... : ........... +-ha. 1"'\., ..... a'" ~ ... ,.ı ;r ""...;'"-'tn •uht,..h u.~'!llıc nnhliçhprfı l~~t vP..ar_. He 

-:-·~·-- .. ·---~ 

5eeks to know if the character of Fagin 
was based on any real person .as he 
would want such a person to .advise 
him on teaching methods and the place 
of private enterprise in competition . 
with public educational provision, 

., :ı 9- 6 
Friday 
I fear Bunne's fantasies are becoming 
the better of him. His latest is that he 
has secured access to a time machine· 
which will propel him 150 years into 
the future. Such is his hostility to the 
birth of public education, he tells me as 
we drive home from school, ·that, 
unable to prevent its genesis he must 
travel ahead in time and suffocate its 
future. Once he has begun the decline 
of publicly funded education, accord­
ing to the plan he has conceived, he 
will then eliminate it completely by 
winning first the post of Conservative 
Party chairman and later that of Prime · 
Minister. 1 cannot for- one moment 
believe, as he aveis, that he. will not be 
driving me to school ne:xt Monday as 
he will have transported himself into 
the Iate 20th century, the year 1989 if 
my arithmetic is correct. In any case by 
that time public education would sure­
Iy have become so securely established 
that even the demented Bunne could 
not dismantle it. The very idea is 
preposterous, is it not? l.f 2... . . 

· Master Wragg · 
-. -·· . . 
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