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ABSTRACT

This study, which comprises seven chapters, investigates one
particular aspect of English syntax; the Relative Clause, which is generally
considered by grammarians to be one of the most problematical areas for |
foreign language learners and this study analyses the difficulties which
Turkish students encounter in learning to use Relative Clauses accurately.

In order to achieve the purpose of this study, two tests were
given to Turkish EFL students after a replacement test at the Summer
school at Firat University. The test results were then analysed and

discussed.

The First Chapter describes the definition of Relative Clauses in

English and the two types of Relative clauses; defining and non-defining.
The difference in Relativization in English and Turkish is emphasized. Also
English Relative Clauses and Turkish Relative suffixes are discussed.
Finally, the purpose of this study is explained.

The Second Chapter deals with Relative Clauses and Relative

Clause Types in English. This is followed by the function of relative
pronouns which is introduced in Relative Clauses.

The Third Chapter deals with Relative Clauses in Turkish. Thisis
followed again by the function of Turkish Relative Clauses.

In the Fourth Chapter, The similarity and differences between
Turkish and English Relative Clauses is explained and the research done
by Turkish linguists on the comparision of Relative Clauses in English and

Turkish is given.
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In the Fifth Chapter , the method of the study is explained by
describing the research design, selection of subjects, data collection and
description of tests. After the reason for choosing the combination and the
completion exercises is explained. The Methodological Assumptions and
Analysis of the tests, Frequency and use of English relative pronouns, and
finally limitations are given.

In the Sixth Chapter, the data obtained from the tests given to
Turkish students are statistically calculated and analysed.

In the Seventh Chapter, the statistical interpretations are

discussed. The following are the most significant conclusions reached in
this study:

a. The order of use of English relative pronouns can be related
to their order of frequency.

b. There is a significant difference within three groups of
students (Advanced, Intermediate and Elementary Class) in using refative
pronouns accurately.

¢. Using relative pronouns in the Completion test are easier than
the relative pronouns in the Combination test for Turkish students
studying English.

d. Turkish students have difficulty in using English Relative

Clauses because of the syntactic differences in English Relative Clauses.
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CHAPTER 1
INTRODUCTION

1.1. BACKGROUND TO THE PROBLEM

The capacity of human beings for acquiring and using language is obviously
one of the principal factors that distinguishes them from all other species of
animal. In this instance the term ‘capacity’ stands for the production of meaningful
communication within a given language group, and it is this capacity which the
linguist is called upon to investigate. The primary task of such analysis is to
describe the similarities and differences between languages with the aim of
formulating a viable 'theory of grammar'. This theoretical undertaking operates
within a range of possible linguistic properties which can be enumerated in the
following terms: "lexicon, phonology, syntax and semantics”. (Culliver 1976: 2-3)

This thesis concentrates on one particular aspect of English syntax: the
relative clause, which is generally considered by grammarians to be one of the
most problematical areas for foreign language learners. Consequently, we will
investigate and analyse the difficulties which Turkish students encounter in
learning to use relative clauses accurately. It is apparent from the persistently high
rate of error that although students seem to comprehend the rules and patterns
associated with these structures, they often remain incapable of syniesising
complex sentences expressing relativization. In this study two types of relative
clauses will be studied ; defining and non-defining.



Relative clauses are an integral structure of noun phrases and functionas a
subordinate clause that modifies a noun phrase Relative clauses are introduced by
relative pronouns; "who",“which”, "that", "whose" and "whom".

Macmillian's Contemporary Dictionary defines a relative clause as "a
dependent clause introduced by a relative pronoun or adverb. In the sentence "He
who laughs last, laughs best’, the phrase "who laughs last" is a relative
clause.(1983: 341)

Another definition of this termis given in Collins Cubild English Language
Dictionary as “in grammar a relative clause is a subordinate clause that is
introduced by arelative conjuction or arelative pronoun and that modifies a noun
or pronoun in the main clause”. {1987: 1213)

Thomson & Martinet classify relative clauses into three types: Defining,
non-defining and connective. (1987:1218)

The following terms are also used for defining relative clauses by some
grammarians; “restrictive”,"limiting”, “necessary”,"essential”, “adjective” and
“identifying” clauses. For non-defining relative clauses; they are described as
"non-restrictive”, "additive”, “appositive”, "unnecessary”,"amplifiying” and "non-
essential” clauses. In this study the term “defining and non-defining relative
clauses” are used. |

According to Thomson & Martinet defining relative clauses describe the
preceding noun in such a way as to distinquish it from other nouns of the same
class.A clause of this kind is essential to a clear understanding of the noun in the
sentence. ‘

The man who told me this refused to give'his name."who told me this”" isa
relative clause. If we omit this, it is not clear what man we are talking about.
(1986:31)



Non-defining relative clauses are placed after nouns which are definite
already. They do not therefore define the noun, but merely give more
information about it. Unlike defining relatives, they are separated from their noun
by commas. The pronoun can never be omitied in a non-defining relative clause.
(1986: 85)

The following tables taken from A Pratical English Grammmar by
Thomson & Martinent (1986: 85) show clearly the grammatical context in which
the various relative pronouns are used, within defining and non-defining relative
clauses. |

Table-1
DEFINING RELATIVE CLAUSES

Subject Object Possive
For Persons who whom/who whose

that that
. which which whose

For Things

9 that that of which




Table-2
NON-DEFINING RELATIVE CLAUSES
Subject Object Possive
For Persons who whom/who whose
For Things which whose
d which of which

Thomson & Martinet. (1986:81-85)

12 RELATIVIZATION

For linguists Relativization is a universal phenomenon, although certain
types of structural changes occur from language to language. The main function
of relativization is not to repeat two sentences with the same head noun since in
principle languages tend to be economical.

Togay (1981: 189-191) in his Doctoral thesis, makes the point that, In =
English, relativization basically replaces the coreferantial noun phrase in the
embedded sentence with a suitable relative pronoun and fronts it. In Turkish,
relativization basically replaces tense with a suitable relativizer and deletes the
identical N.P.



1.3. ENGLISHRELATIYE CLAUSES AND TURKISH RELATIVE
SUFFIXES

In English the concept of relative clauses is expressed by means of relative
pronouns (who, that, which, whom, whose), whereas some languages e.g. Turkish,
use different grammatical devices to express relativization, as has been researched
in depth by Schatcher (1978) for example. These differences in relativization
between Englishand Turkish can be observed in the following ways.

While English uses relative pronoun to express relativization, Turkish uses

relative suffixes instead.
1e. -en -ecek -dik, efc.

Another difference in the formation of Englishand Turkish relative clauses
- 1s as follows. ,
‘Underhill {1980:276) states that in English a relative clause i1s formed from
a simple sentence in the following steps.
1. Move the head noun to the beginning of a senfence.

2. Insert the appropriate relative pronoun, as in the following
derivation.

Simple Sentence: Isaw the man last night.
Step-1: theman - [saw lastnight.
Step-Z2:  the man whom Isaw last night. S

In Turkish, arelative clause is formed by the following steps:

1. Move the head nounto the end of the sentence.

2. Select the appropriate form of participle; if the head noun was the subject
of the sentence, a subject participle 1s used.

3. Replace the tense suftix of the verb witha participle suffix.

Inthe example,

- Adam yemege geldi. (The man came to dinner. )



Step-1 : Move adam totheend.
Step-2,3: Replace the tense -di with the particible -en, to produce "yemege
gelenadam®. (The man who came to dinner.)

1.4. PURPOSE AND SCOPE:

Itis generally held by linguists that, second or foreign language learning is
a multi-dimensional phenomenon, which involves the acquisition of a
communication behaviour different from one’s native language and culture. This
complex process can be affected by physical, cognitive and other factors.

In Turkey, English is taught purely as a foreign language. This means that
learners of English as a foreign language are inclined to produce many different
forms that would never be used by a native speaker. It should be noted, in passing,
that this aspect of the language learning process has been investigated recently
through the diagnostic techniques of Contrastive Analysis and Error Analysis.

The goal is to give answers to the following questions:

1- Is there a correlation between the students’ level of English measured by
a level-finding exam and their scores oblained in the testing of relative pronounswin”
the Elementary class? -

2- Is there a correlation between the students' level of English measured by
a level-finding exam and thier scores obtained in the testing of relative pronouns in
the Intermediate class?

3- Is there acorrelation between the students' level of English measured by
a level-finding exam and their scores obtained in the testing of relative pronouns in
the Advanced class? ‘

4- Is there acorrelation between the students' level of English measured by
alevel-finding exam and their scores obtained in the testing of relative pronouns in



the three classes?, whether the Turkish students’ level of English affect their
success in using English relative pronouns.

- Is there a correlation betszeen the order of use and order of frequency?

6- Is there a significant difference between the students’ score obtained in
the testing of relative pronouns in the Combination and the Completion test in the
Elementary class?

7- Is there a significant difference between the students' score obtained in
the testing of relative pronouns in the Combination and the Completion test in the
Intermediate class?

8- Is there a significant difference between the students’ scone oblained in
the testing of relative pronouns in thi Combination and the Commpletion test in the
Advanced class?

Q- Is there a significant difference between the students' score in the
Combination and the Completion test by the three classes?

10- Is there a significant difference between the students’ score obtained in
the testing of relative pronouns in both tests in the Elementary and Intermediate
class?

11- Is there a significant difference between the students’ score obtained in- —

the testing of relative pronouns in both tests in the Intermediate and the Advanced
class?

12-Is there a significant difference between the students’ score obtained in
the testing of relative pronouns in both tests in the Elemantary and the Advanced
class? |

13- The order of use of English relative pronouns by Turkish students of
English in the Combination test.

14- The order of use of English relative pronouns by Turkish students of
English in the Completion test. |



15- The order of use of English relative pronouns by Turkish students of
English in the Combination or the Completion fest.or which ones of the English
relative pronouns ane more frequently used by Turkish students learning English
as a foreign language. |

16- The order of frequency of English relative pronoun that are used by‘
native speakers as occurs in English.

17- The order of use of Englishrelative pronouns by Turkish students and
the order of frequency of English relative pronouns by native speakers.

18- Is it structurally difficult for Turkish students learning English as a
foreign language to use English relative pronouns? |

To find out the answers to the questions outlined above, this study will take
into consideration English relative clauses containing the following relative
pronouns, "who", "which", "that", "whom" and "whose". It is obvious that in
English there are other relatives to be studied such as relative adverbs; “when",
"‘where", “why" or “where upon",“whoever” and so forth, although the kind of
problems that occur in that field are outside the scope of this study. |



CHAPTER 11
ENGLISH RELATIVE CLAUSES

2.1. TYPESOF ENGLISH RELATIVE CLAUSES

As was stated in Chapter I, English uses relative clauses to do much the

same vork as adjectives, in other words fo give additional information about a
NOUn Or pronoun.

It might be clearer if the two types of relative clauses were explained in
detail: defining and non-defining clauses, although a short description was givenin
Chapter I.

Thomas et al. (1978; 198) say that " A defining relative clause gives a )

necessary determination. It can't be omitted from a sentence because the meaning
of the same sentence would be lost.”

E.g. Children who are 6 years old should not go to school.

If ve omit the relative clause in this sentence, the remaining main clause
would be:

E.g. Children should not go to school.

Children in this sentence are not defined clearly. Thus, a necessary part of
the idea is lacking. In addition, Thomas etal. give the definition of defining clauses
as restricting the reference of the Noun Phrase (NP} they follow, but non-defining
clauses may be omitted from a sentence without altering the underlying idea of a
sentence.
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E.g. Ankara, whichis the capital of Turkey, is a modern city.

In this sentence the relative clause can be omitted from the sentence and the
remaining main clause will be;

E.g. Ankaraisamoderncity.

And the sentence remains perfectly intelligible.

As can be seen from this example, a non-defining clause is separated from
the main noun clause by commas, since it is not a necessary part of the sentence; in
a defining clause, however, the supplementary information is crucial to the
intelligibility of the sentence and cannotbe treated paranthetically. In the spoken
form the syntactic difference is expressed by a change in intonation, obviously
these syntactic and phonological differences between the two types of clause are of
semantic importance.

Allsop (1983,296) also discusses the difference between defining and
non-defining clauses. The example which he gives neatly illustrates the change in
meaning which can be affected by the inclusionor omission of commas. Thatisto

say, the difference is semantic and not purely formal. If we examine the examples

given below: .

A Children, who are untidy, do not take care of their things.

B. Children who are untidy do not take care of their things.

Sentence A is a statement about all children, and contains two facts (at least
they are facts according to the man who wrote the sentence):

1. (all) childrenare untidy.

2. (all) children fail to take care of their things.

Sentence B is a statement about some children, i.e. untidy children, and it
states one fact about them: They fail to take care of their things.
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This can be expressed diagramatically as below:

all all

children § children \CAR2oMC
—_—
These children The & of children who are
(100%) do not untidy:These children(say 15%)
take care of do not take care of their things.
their things Allsop (1988;296)

| There is also a distinction to be made between defining clauses and noun
phrases when it is used in relative clauses as has been pointed out by Quirk (1979;

377). He says that defining clauses are used fo express temporary as opposed to

permanent states. Permanent characteristics of things are often better expressed

- through the use of the noun phrase, in the following examples as summarised
below. -

(Permanent) —(Temporary )
A timid man A man who is timid
A happy man A man who is happy

When "a happy man" is used as an adjective, and it is seen as permanent, but
when "a man who is happy” is used as a relative clause, it is seen as temporary.
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2.2. FUNCTIONS OF RELATIVE PRONOUNS INTRODUCED IN
RELATIYE CLAUSES

In this section the functions of English relative pronouns as categorized by
Scheurweghs will be outlined. (1973).

It was mentioned in Chapter I that relative clauses are introduced by a
relative pronoun; “who", “that”,"which”,"whom","whose".

Scheurweghs {1973; 270-280) categorizes the functions of these relative
pronouns as follows:

‘Who:Whom .

The pronouns who and whom are found in all types of relative clauses and
are used with antecedents that are the names of persons or animals who are
referred to by she or he.

“Who" functioning as a subject.

Who:

Defining clause |

The candidate who has passed hisexaminations must apply to

the master of the Rolls for admission. -

Non-defining clause

Bowen was supported by his headmaster, who ensured that the

modern side should be a soft option.

Whom- Functioning as an object.

Defining clause

There are few people whom he would address as "sir”.

Non-defining clause

He was deserted by his Queen, whom he ever served with loyal

devotion.
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Whom' is used with prepositions, which usually precede the pronoun.

Defining clause |

There is a council of the Stock Exchange to whom the matter can

‘be safely left.

Non-defining clause

President Wilson, with whom he had not the same intimate

relations, treated him much less sympathetically.

Whose occurs with names of persons and names of things; the group
vhose+noun may be a subject or an object or dependent on a preposition.

With names of persons:

Defining clause

The girl whose mother [ was speaking to has left the room.
Non-defini ing clause

Beethoven, whose music you have just been listening to, was one
the world's finest composers.

¥ith name of things:

. -

Defining clause -

My aim has been to write about the less accessible islands whose
charms are not so widely known. |

Non-defining clause

Upon the remains of the old cathedral they built a new priory,

whose ruins still remain.

Underhill (1930; 275) states that the choice between the relative pronouns
“who", “whom, "whose" in English depends on the grammatical function of the
head noun in the included sentence (it's position in the sentence makes no
difference).

Which: which is used as a subject, an object and a prepositional object or
adjunt; its antecedent is the name of a thing or of an animal referred to by the
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neuter pronouns.

Whichas a subject:

Defining clause

The mists which sometimes cover the top of the island obscured the
light when it was most needed.

Non-defining clause

S0, we come to the Isle of Portland, which juts out into the sea like a great
stone ship.

Whichas an object,

Defining clause

This has given to English society a strength which

other contemporary societies have lacked.

Non-defining clause

The young man gives his fiance a jewelled engagement ring, which
she wears on the third finger of her left hand.

$hich as an object of preposition:

"Which" is found with prepositons, which may precede the pronoun.

Defining clause
The protege produced lines for which he was reproved.

Non-defining clause
Then one sees the churn in action, that deep narrow cleft, along

which in stormy weather the waves are forced by tremendous

pressure

That: as was illustrated inchapter I (Tablé.l) "that "can replace who, vhom
or which in defining clauses, but it can't be substituted for "whose". In general
"that" is not used as a relative pronoun in non-defining clauses although as the
following two examples taken from Scheurweghs (1973;27) make clear, it is
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possible as a stylistic device in certain literary forms of English.

Thatas a subject,

Imade my way carefully down the steps that had been blasted in ~ 1944.

Thatas an object,

The old-fashined flowers have made way for the biggest and

brightest flowers that modern horticultural sience can device.

According to Culiver (1982;210) it is apparent that in its function a relative
clause, like an adjective is a modifier of the noun. In many instances it is possible to
paraphase an expression that has an ad jective with one that has a relative clause.

a) John is a very bald man.

b) John is a man who is very bald.

It is also apparent that the relative clause itself is a sentence: It contains a
subject, a predicate, an auxilary as well as the other characteristics that identify
sentences.

Culliver further discusses the way in which a sentence can be expanded
through the use of relative clauses; in fact there is no logical limit to this extension
of the NP although obviously it becomes impractical to extend asentence beyonda
certain point. It should be noted that the process of relativization in Turkish is
similarly without definite boundaries. |

To illustrate this point, let's examine this example:

The man has golden teeth.

To get the longer sentence, we attach a relative clause to the man

e.g. who stole my umbrella |

This yields; " The man who stole my umbrella has golden teeth”.

We can attach a relative clauses onto umbrella to get a still longer sentence.

e.g. "The man who stole my umbrella which was on the clothes peg has
golden teeth”.
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Similarly, another relative clause also can be attached to the clothes pegand
so on. Such a phenomenon is called recursion.

" Finally, Chomsky, In "Aspects of Theory and Syntax* proposes that all
English Relative clauses are embedded in Noun phrases. That is the basic rules of
English include a rule to the effect that a noun phrase may consist of a noun plus a
sentence, and the transformatinal rules of English include rules that, under
specifed circumstances, transform a sentence that is part of a noun phrase into a
relative clause. Thus the base rules might specify a noun phrase that includes the
noun_people and the sentence ] saw people, and the transformational rules might
operate to fransform this into the noun-plus-relative-clause structure, people
whom I saw. (Schachter, 1978:271)

E.g. I'saw a boy that hates ice cream.
Lakoff {1970:290)



CHAPTER III
TURKISHRELATIVE CLAUSES

3.1. TURKISHRELATIVE CLAUSES
As stated in Chapter I, the principal means of expressing relativization is
through the relative pronoun in English whereas Turkish makes use of various
suffixes. .
According to Underhill (1980:276) a relative clause in Turkish is formed
by the following steps.
1. Move the head noun to the end of the sentence (In Turkish, a modifying
phrase must precede the word it modifles.)
2. Select the appropriate form of participle;
If the head noun was the subject of the sentence a subject participle is used.
3. Replace the tense suffix of the verb with a participle suffix.
For example, given Adam yemeg geldi. |
The man came for dinner, we (1) move adam to the end and (2-3) replace
the tense -di with the participle -en, to produce:
Yemege gelenadam............. the man who came to dinner.
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Cosar (1979:29) in his M.A. thesis "Teaching Relative Clauses fo Turkish
students” states that "Turkish has a large stock of suffizes marking non-finite
embedded sentences. They signal information as to the grammatical function of the
sentence they serve to subordinate”.

Here, the term "embedded sentence® needs to be clarified. Brown
(1973:25) defines embedding as "from the syntactic point of view any process
which makes one sentence into a grammatical constituent of another sentence,
whether the constituent be subject, object, verb complement, etc. From a semantic
point of view embedding may be regarded as any process that places a preposition
ina particular semantic role within another preposition whether that role be agent,
patient, experiencer or instrument or whatever” o

Ozel (1979) categorises those suffizes which mark non-finite embedded
sentences as -mak{-mek), -ma(-me), is(-15,-us,-us) for nominal functions,
-an(-en),-acak (-ecek), -dik (-dik, -duk, -diik; -k, -tik, -tuk, -tiik}),-ar (-er,-1r,-ir,
-ur, -ir), -maz (-mez) and -mis(-mis,-mus, mis) for adjectival functions and
-e(-a), -eli, -1p(-ip), -arak(-erek), -inca(-ince) for adverbial functions.

Our main concern is those suffizes as adjectival functions which are used in
arelative clause constructions in the followings examples;

an_ S

.......... kirik gizgilerle sakaklarina kadar uzayan kaslar.

(Giintekin Damga 35)

........ Hamzamz da sizin kagacak delik arayacak.
(Kemal, Ince Memed,C II, 21)

Sehirde bagka tantdif olmadid igin, dogrudan benim evime indi.
(Giintekin,Damga, 120}
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-Inis

........... dikili misir saplar1, kurumus otlara yalim diismils yamyordu.
(Kemal, Ince Memed,C I1,324)

x

........... bir an igten ve dayaktan bas alamarug bir an giiler yiz gérmemis.
(Karaosmanoglu, Ankara 21)

-Iez,-maz

Balta girmemis, kus ugmaz, kervan gecmez alanlardir bunlar.

(Kemal, Ince Memed, C 11, 16)

3.2. FUNCTION OF TURKISH RELATIVE SUFFIXES.

As defined by Gencan (1981) and Ergin (1972) Turkish relative
suffizes functionin the following way ( 382-384):

1- "-en", "-an"; depending on Turkish vowel harmony, is the most
common suffix referring to present tense. It can be attached to all stems of
verbs. The functions of "en” or "an" suffix is to introduce the subordinate clause
within the main sentence. It is normally present, but with a past time adverbial it
refers to past.

e.g. uyuyangocuk, gelenkonuk Ozel (1979:136).

The clause ending with the "- an” or"- en” suffix refers to the Aorist tense —
(simple present tense) .If the stem of the verb ends with a vowel the buffer
consonant "y" is put between the two as in the example of uyuyan gocuk.

2- "-ecek”,"-acak": These are another of the most common suffixes.
They are attached to the stem of the verb and depending on the last syllable of the
~ verb becomes "-ecek” or "-acak”, obeying the rule of vowel harmony.
"-ecek” or "-acak" are the suffixes refer to future tense.
e.g. dofacak cocuk, verilecek borg. Ergin (1972:336)
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3- -dik, dik -k -tik:

The suffix -dik denotes the past tense relatives. It functions as a suffix
formof 1 st person plural (we) . -dik and the cognates take the possesive case of the

e.g. tamdik kisi bildik yer. Ozel (1979:135)

4- -mmgand the cognates:

This is another of the most common suffix used in Turkish depending on the
vowel harmony. -mis and the cognates of it function as a suffix of the past perfect
tense not past tense.

e.g. susamis insan, gormiis, gecirmis adam. Ergin {(1972:335)

-I,-ar,-er,-ur,-ir: |

These are the suffizes refering to present tense too, but those suffizes are
not commonly used. The suffizes -en -an are used instead.

-ur and -Ur now is not present now,it has beeh wiped out in Turkish for
many years.

e.g. gecer akee, dayamlir sey. Ergin (1972:336)

-IMez,-maz; |

This is the negative suffix of present tense, It has been used widely to the
present time.

e.g. dinmez a1, bitmez tikenmez is. Ozel (1976:136)

Balpinar (1987) describes the rule for the formation of relative clauses in
Turkish in three steps.

E.g Adamin satacagt yumurtalar bozuk ¢iki.

1- Delete the identical NP.

2- Replace the tense morpheme of the verb in the embedded sentence with
the relative clause linker -Ecek, if the identical NP is the object of the embedded
sentence.

3- Provide subject-verb agreement with genetive plus possesive markers.
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Step 1 : yumurtalar bozuk ¢ikti.

Step 2 : adam yumurtalart satacak.

Step 3 : Adamun satacad yumurtalar bozuk gikts.

Although this study was not aimed at include another relative clause
construction which is known as "ki relatives” in Turkish since the main topic is
Relative Clauses. Cosar (1983:-) says that Turkish has borrowed this form from
Persian. However it is used rather rarely because of its highly restricted use. Also,
it is often used incorrectly by some Turkish speakers as in the examples given
below:

1- a. Kapinin yarndaki adamdir ki o benim ameamgdir.
b. The man, who is next to the door, is my uncle.
2- a. Bir oyuncu ki o bagarilt olmak ister, ok galismalidir.
b. A player who wants to be successful, must work hard.
3-a. Bir tarih ki bize o anlatir, gegmisle gelecek arasmda bir kpriidiir.
b. History that tells us these things is a bridge between the past and
future.
Beside this ungrammuatical usage of ki, The grammatical function of the
morpheme -ki is clearly that of a conjuction, as in the following example.
-Sizinki gibi bir kalem {as a morpheme)
| C.Fmre (1945:135)
Isittim ki arkadasimiz seyahate gikiyor (as a conjuction)
Cevat Emre({1945:529)
These functions of -ki must be seperated from that kind of ungrammatical
construction mentioned above.



CHAPTER IV

THESIMILARITY AND DIFFERENCES BETWEEN
TURKISHAND ENGLISH RELATIVE CLAUSES

41. THE DIFFERENCES BETWEEN TURKISH AND ENGLISH
RELATIYE CLAUSES

It will be useful to point out the differences between Turkish and English
relative clauses because it was observed from the students exam papers that some
Turkish students obeyed the rule correctly because Turkish has got the same rule
and they mostly made errors because the structure of those relative clauses were
quite different from Turkish equivalents. So, as in stated in the following:

“The ways in vhich similarity and diversity
between languages promote interference”
| Di Pietro (1978:7)

Underhill (1980:273) points out that “constructions with participles in
‘Turkish correspond to constructions with relative clauses in English; He further
explains these constructions by giving an example in English. |

*“The man who came to dinner was John's friend " In this sentence, the main
statement is " The man was John's friend “ and * The man came to dinner * is
included within the main sentence to identify the noun"man”.
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He compares those two clauses both in English and Turkish and states that
"In Turkish, as in English, the form of the relative clause is determined by the
grammatical role of the head noun in the included sentence; in particular, this
determines the choice between "subject” and "object participles”.

Another point for comparision between these two clauses is the tense
disinction. In Huddeston's words (1984 : 267) "The Relative clause in English
makes adistinction of tense so that we have a contrast between, say, "a tomato that
was ripe” and "the tomato that is ripe” but in "the ripe tomato " the temporal
contrast is not encoded and the time of the ripeness has to be inferred
pragmatically”.

On the other hand, Slobin & Zimmer {1968:19) say that "In Turkish, the
tense suffix of the verb is replaced with one of a number of nominal suffizes, The
subject of the complement is marked genetive and the corresponding possesive
suffix is placed on the nominalized verb. The nominalized verb then gets whatever
case suffix is approprlate for its function in the higher sentence.

Eg.(Biz)Hasan-in mektub-u  gonder-digini bil - iyor - wz

We gen  letter send nom. 3sgobj know pro.lplural™ ~

We know that Hasan sent the letter. ~

In Turkish, relativization basically replaces the tense with a suitable
relativizer (or linker) and deletes the coreferential noun phase. If the noun phase is
the subject, the suffix can be -en, -ecek, -mig or -dik. The suffix in Turkish is
determined by the fense of the verb in the embedded sentence.
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In the following examples, the modified noun is the subject of the
embedded sentence.
1.a) Evli olan adan doktordur.
b) The man whe is married is a dector.

2.a) Emekli olacak memurlar gok stk1 caligmamals.
b) The clerks who are going fo retire, shouldn't work very hard.

(3.2) Yirtulms kitab kimse almaz.
b) One can't buy books which have already been torn.

<),4.&) Kiz kardegimin aldig elbise pahaliydi.
b) The dress that my sister bought was expensive.

5.a) Konusmacinin okuyacag metin ¢ok uzundu.

b) The text which the speaker will read was very long.

Mardin (1976:200) makes the distinction between Turkish and English
relative pronouns and says the followings:

“The English relative pronoun (who, that, which), when it is the subject of a
verb, is expressed in Turkish in the present participle -en or -an, the past participle
with -mig, or the future participle with -ecek. As an attributive adjective the
participle preecedes the noun. As an English possesive or objective relative
pronoun (whose,whom from which, in which, at whichetc.) is expressed in
Turkish in the past participle with "dik" with a possesive suffix."

Slobin & Zimmer also state that the Turkish language adheres to one -to-
one mappings in inflectional morphology but not in causal embedding, ¥hile
English language presents the opposite pattern”.
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Thus, from the contrastive point of view, to acquire relatives in English is
different. They further say "we find clearly separated surface clauses in
Indo-European languages, where as the corresponding clauses in Turkish are
condensed into deverbal particles of various sorts”

As we can see in the following example.

E.g gelen adam

came SR man

"the man who came”

Here, the correferantial noun, "man” acts as a subject in the relative clause
and "man" is marked by -en referred to as SR (subject i‘elative). English retains a
verb (came) and a subject pronoun (who). Turkish has a nonfinite verb whereas
English has finite verb in such constructions.

Also, one can easily see the differences in formation both in English and
Turkish. The relative pronoun or linker comes before the verb in English whereas
the linkers come after the verb in Turkish. Relative clause follows the head N.P. in
English.

42 THE SIMILARITIES BETWEEN TURKISH AND
ENGLISH RELATIVE CLAUSES _—

Despite these differences between Turkish and English there are some
similarities in the process of relativization in English and Turkish.

According to Kog & Enginarlar, both in English and Turkish optional
deletion of Relative clauses can be seen in the following examples (1979:79).

1.a. The thief who has a gun in his hand is dangerous.

1.b. Elinde silah bulunan hirsiz tehlikelidir.

2.a. The thief with a gun in his hand is dangerous.

2.b. Eli silahl1 hurs1z tehlikelidir.
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Sometimes, however, the relative pronoun can not be omitted as in the
sentence below.
E.g. The manis coming to tea. (Well, which man?)
The man who wrote this poem is coming to tea.
In Turkish, the same structure can be observed as in the following example:
E.g. Toplants salonda yapilacakims (Hangi salon?)
Toplants biiyiik anfinin yamnda olan salonda yapilacakimis.

Finally, in the same category, as was discussed in chapter II, Turkish
relative clauses can also be expanded to construct a longer grammatical sentence as
happens in English.

E.g. O gin adiz dolusu giilen Mustafa Kemal, Misafir bulundugu limamn
senliklerine karigan biiyiik bir zirhliya benziyordu.

This sentence is the combination of three relative suffixes introduced in
each part of the sentence .

The first one is introduced with -en suffix:
O gin a1z dolusu giilen,
The second is given with the suffix -dik:
Misafir bulundugu liman,
The last on 15 -an suffix:
limamn senliklerine karisan (Rasim Simsek)
43 RESEARCH DONE BY TURKISH LINGUISTS ON THE
COMPARISON OF RELATIVES IN ENGLISH AND TURKISH

Kosem (1975) made a contrastive study of Relatives in English and Turkish
as his doctoral thesis. He states the following about English Relative pronouns.
“They are differentiated according to whether they have placed human and
non-human nouns, who is used only for human nouns and which for non-human.
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That can be used for either” (1975: 28)

When we look at the structure of Turkish relative clauses, choosing the
appropriate relative suffix for the sentence doesn't cause such a dilemma. The
distinction between human and non-human doesn't exist in Turkish.

Kdsem further says that “Turks, learning English have somehow to form
the automatic unconscious habit of associating 'who' and “whom' with human
nouns, ‘'which' with non-human, ‘that' and 'whose' witheither and he gives the
following examples:

wvho
a) The students /that/ are answering the questions

whom
b) The students / that / I'm going to help.

which
¢) The flowers/ that {are in the vase.

d) The boy /whose! father is a teacher .. (1975:117)

The tense distinction is another point for comparison between Turkish and
English Relative clauses. In Turkish relative clauses the relativizers are added to
the main verb of the sentence or to the copulative verb "ol".

Togay (1981) made a contrastive study of the Auxilary in Embedded
sentences in English and Turkish for his doctoral thesis.He gives the following
examples as relativizers in tenseless surface relatives. (1981:105)

a) Konferans verendoktor

b) Konferans vermis olan doktor
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c¢) Konferans verecek olan doktor

d) Doktorun verdidi konferans

e) Doktorun vermis oldugu konferans

f) Doktorun verecek oldugu konferans

In English relative clauses, the tense marker functions for each action in
different time without the addition of appropriate suffixes.

Cogar in his unpublished M.A. thesis (1983) discusses relativization in
English and Turkish using Dede's theory about deep and surface structure in both
languages. |

According to Dede, in the desp structure both English and Turkish
sentences look similar. This implies that the dissimilarity is only on the surface
structure. (Dede 1970)

1. NP ====== NPI +] g - -NP2]s
Where NPI is coreferential with NP2 inS.

the man who came [+human]
b) the book [the book states this] ======
the book which states this (-human)
3. the man[I saw the man] =====
a) the man (who(m) I saw (+human)
b) the book [ read the book ] ======
the book which I read (~human)
4. a) the man [the man's name is John Miller] =====
the man whose name is John Miller {+human).



29

b) the book [the title of the book is Gone With The Wind =====
the book whose / of which the title is Gone With The Wind (-hurnan)

Turkish
1. NP ===== [S __NPl S] +NP2
Where NP 1 is coreferantial with NPZ.

2. a)[adam geldi] adam ===== gel-enadam

b) [kitap bunu yaziyor] kitap ===== bunu yazan kitap
(no + human distinction)

3. a)[ben adamt gordiim] adam =====
(ben-1m) gor-dig-im adam

b) [ben kitab1 okudum) kitap
(no + human distinction)

4. a) [adarmn adi John Miller] adam =====
ad1 John Miller olan adam

b) [kitabin ad1 Riizgar Gibi Gegti] kitap ====
ad Rizgar Gibi Gegti olan kitap.
(no + human distinction)



CHAPTER ¥
THE METHOD
>1. RESEARCH DESIGN

This is a cross-sectional study where language data was collected from a
relatively large sample of learners at different levels of proficiency in order to
provide the material for a diagnostic case study.

To find out the answers to the questions stated in Chapter I, two types of test
were given o the academics at Firat University in Elazig.

The result of the tests were then analysed by using statistical techniques.

>2. SELECTION QF SUBJECTS:

The subjects who were given the tests were students who attended the

summer school at Firat University . The summer English course was organized by
the Higher Education Council (¥.0.K.) as it is in many Universities in Turkey.
Firat University has been running a summer school programme since 1988. The
summer school is only for academics including research assistants, lecturers,
assistant professors and associate professors.

The programme aims to help the academics improve their English so that
they will be in a better position to understand English texts related to their specific
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field. The course lasted 10 weeks.

All the students were native speakers of Turkish and less than half of them
studied German,besides English and all were between 24-43 years of age.

At the beginning of the course, a placement test was given to all students.
As a result of this test which determined the students proficiency in English,
students were placed into four groups: Beginners, Elementary, Intermediate and
Advanced. Students in the "Beginners Class” were not considered as subjects for
this study because of their lack of knowledge of basic English. Students were putin
three classes. The students who scored over 60% were put into the Advanced class,
over40 % into the intermediate, between 23-39 % into the Elementary class.

Subjects were taught by native and non-native speakers of English. The
course books used were from the Cambridge series: (1,2,and 3) with which the
students were already familiar. The Cambridge Student's Books were taught by
foreign instructors, and the Cambridge Practice Books were taught by Turkish
instructors, this means that students learnt pronounciation, vocabulary and English
as spoken English from the native teachers and grammar from the Turkish
instructors. The classes consisted of 3 hours of teaching by native speakers and 3
hours from non-native speakers; a total of 6 hours a day from 8 o'clock in the

morning to 2.30 in the afternoon. -

5.3. DATA COLLECTION AND DESCRIPTION OF TESTS:

The test given to students was of two types. The first test was acombination
test where subjects were asked to combine two sentences with the appropriate
relative pronoun (joining two sentences). There were 50 questions in the first test.
The students were advised to examine these carefully before they started answering
the questions. The questions contained different relative pronouns in equal number
(Appendix B). |
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The second test was a completion test {fill-in-the blanks) where subjects
vere asked to complete the blanks with the appropriate relative pronoun, Again,
o0 questions were gqiven and two model sentences were also included in this
section. The students were asked todo both the completion and combination tests
at the same time due to the limited time available on their time-table. Each
question in both tests, was given one point and subjects were given 120 minutes to
finish them.

The material for both the combination and the completion tests was taken
from Living English Structure by Allen (1974:212-219), Combined-Exercies by
Thomson & Martinet (1976:58,59,60,61) and English Grammar in Use by Murphy
{1986:133). Special attention was paid to the choice of material in that exercies were
only taken from books which provided a key to assure reliability.

5.3.1 THE REASON FOR CHOOSING THE COMBINATION
AND THE COMPLETION EXERCISES

For this study, combination and completion tests were given to students.
The reason for choosing these two types of test was that the corpletion test focuses
specifically on the use of the relative pronoun, whereas in the combination test the
students' ability to manipulate the relative pronoun was placed within a broader
grammatical context which draws on their background knowledge of English.

To examine the frequency order of relative pronouns in these different
context special attention was paid to the selection of texts. These texts were
analysed and the occurance of each relative pronouns was calculated in order to
determine the order of frequency . '

This “frequency order” was then compared with the results obtained from
the combination and completion tests in order to determine whether there was a
significant relationship between the two. i.e. whether language learners are more
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sucessful in using these relative pronouns which were found to bave a high order of

frequency innative English and whether frequency affected the use of the relative
pronouns in both tests.

5 .4. METHODOLOGICAL ASSUMPTIONS

It is assumed that;

- The results of the first test (the combination test} will not only reveal the
students ability to choose the correct relative pronoun butwill also examine in
greater depth their understanding of the grammar of the relative clause.

- The results of the second test (completion test) will determine the students'
success in using relative pronouns.

- The standard of English used in the combination and completion tests was
determined by that of the level-finding exam.

5 .5 ANALYSISOF THE TESTS:

The proficiency level of the subjects was measured by a level-finding exam
given prior to the start of the course. The proficieny tést was adopted from
different sources; Test for proficieny in English by Sharpe {1988), Ingilizce Test
ve Ceviri Klavuzu by Kocaman & et al. (1984) and from the replacement tests
given at Anadolu University and the American Association centre. There were 100

questions and subjects were given 120 minutes to answer the questions.

Questions were chosen deliberately to include all aspects of grammar,
vocabulary, translation, reading comprehension, etc. Each question scored one
point. (Appendix A) |

Mid-way through the 10 week summer course, the subjects were given
another test which determined their use of the relative pronoun which is the topic
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of this study. The results of the tests were correlated in order to find out whether a

high level of English meant a higher success rate in using English relative
pronouns.

5.8. THE FREQUENCY AND THE USE OF ENGLISH RELATIVE
PRONQUNS:

Frequency counts of the English relative pronouns who, that. which, whose,
whom were done. Ten different of texts were chosen: From the Sunday Times: a
‘book review, a sports article, and a review of current T.V. programmes (all by
different Journalists), froma Tourist quide of Britain,from an article, Resurgence
{a British ecolorigal magazine), from an extract, the Introduction of a Novel by
Conrad, from a song by Simon & Garfunkel, from excerpts of Radio programmes;
a transcription recorded by Forum, from the Times Educational supplement,a
diary, and from a scientific text: Hand book for farmers, Stock diseases (Appendix
D).

5.7. LIMITATIONS

To summarize, this study was limited to;
-Academics aged between 24-43 attending the summer school at Firat
University.
-English relative clauses containing the relative pronouns "who®, “which”,
“that", "“whom" and whose".
- The usage of English relative pronouns by Turkish students was
eamined in two tests;
a) Combination test (joining the sentences)‘
b) Completion test (fill-in-the blanks)
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- The usage of English relative pronouns was only tested in the
affirmative form of the sentence, not in the interrogative formand efc.

- An examination of the correlation between the frequency in English used
by native speakers and the capacity of Turkish students to use these pronouns
correcily.



CHAPTER VI
ANALYSIS OF RESULTS
6.1 THE RESULTS OF THE TESTS:

The general aims of this study are to find out whether the Turkish students'
level of English affect their success in using English relative pronouns in the three
classes;, whether there is a significant difference between the students’ score
obtained in the testing of relative pronouns in both tests and between the classes;
vhether the order of use of relative pronouns used by Turkish students is related to
the order of frequency by native speakers in different texis or whether there isa
correlation between the order of use and the order of frequency of the English
relative pronouns; whether it is structurally difficult for Turkish students learning -
English as a foreign language to use English relative pronouns

To achieve these aims, the students were given two tests, as has already been
described. The first test was a combination test where students were asked to
combine two sentences with the appropriate relative pronoun and the second test
included a completion test where students were asked to fill in the blanks, again
using the appropriate refative pronouns.

Scattergrams and correlations were used to find out whether there was a
significant correlation between the Turkish students’ level of English measured by
alevel finding exam given at the beginning of the course and the testing of English
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relative pronouns determined by the Combination and the Completion test and
whether there was a correlation between the use of relafive clauses by Turkish
students a) in the Elementery class, b) in the Intermediate class, ¢) in the Advanced
class d) in the three classes and the frequency of relative pronouns by native
speakers.

T- tests were calculated to find out whether there was adifference between
the Turkish students’ score in the Combination and the Completion test a) in the
Elementery class, b) in the Intermediate class, c) in the Advanced class d) in the
three classes and whether there was a difference between their scores obtained in
the testing of relative pronouns in the combination and the Completion test a) in the
Elementary and Intermediate class, b)in the Intermediate and the Advanced class,
c) the Elemantary and the Advanced class.

The column graphs were used; a} to compare the scores of the students of
three groups in the Combination and the Completion testsand to analyse the results
of the scattergrams and T-fests from another view of point; b) to find out the order
of use of English relative pronouns in both the Combination and the Completion
test in the three groups; c¢) to find out the order of frequency of English relative
pronouns by native speakers; d) and to compare the order of use of Engl:sh relative
pronouns by Turkish students with the order of frequency of those English relative -
pronouns by native speakers.

The tables show the percentages of the students' correct and incorrect
answers of relative pronouns a) in the Combination test) in the Completion test )
the total results of the Combination and the Completion test were analysed to assess
the difficulties of relative clauses for Turkish students.
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6.2. CORRELATIONS AND SCATTERGRAMS OF STUDENTS'
LEVEL AND THEIR SCORES FROM THE TESTS

To answer the questions 1,23 and 4 stated in Chapter I, correlations were
calculated and scattergrams by using Simple curve were made.
| The correlation between the Turkish students’ level of English by a level
finding exam and their scores obtained in the testing of relative pronoums in both
the Combination and the Completion test in Elementary class was calculated as r=
0.55. This correlation is shown in Figure :1.

100
y=~379379+22413x R=035

Fig: 1
The correlation between the students level of English and the result
of the combination and the completion test in the Flementary class

The correlation between the Turkish students' level of English measured by
a level finding exam and their scores obtained in the testing of relative pronouns in
both the Combination and the Completion test in the Intermediate class was
calculated as r = 0.42. This correlation is shown ina scatiergramin Figure : 2.
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y= -915478 +29954x R=042

Fig 2
The correlation between the stadents level of English and
their use of relative pronouns in the Intermediate class

The correlation between the Turkish students’ level of English measured by
alevel finding exam and their scores obtained in the testing of relative pronouns in
both the Combination and the Completion test in the Advanced class was calculated -
asr =0.13. This correlation is shown in a scattergram in Figure : 3.



y =79.8465-0.0875x R=0.13

Fig: 3.
The correlation between the students’ level of English and
their use of relative pronouns in the Advanced class.

Finally, the correlation between the Turkish students level of English
measured by a level finding exam and their scores obtained in the testing of relative

pronouns in both tests by the three classes was calculated. This can be expressed as -

r=0.75. This correlation is shown in a scattergram in Figure : 4.
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100

y=238013+0471i1x R=073

The correlation between the stodends” level of English and
their use of relative pronouns in both tests in the three classes.

The correlation batween the order of use of relative pronouns by Turkish
students and the order of frequency of relative pronouns by native speakers was

calculated by using aPolynominal curve with r= 1.00. This correlation is shown -

in the following Figure 5.
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800 :
y=-636+1438333x~-54.5x"2 +56667x'3 R=1.00
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Fig 5.
The correlation between the order of use and
the order of frequency of relative pronouns.

63 T- TEST RESULTSOF THE COMBINATION
AND THE COMPLETION TEST

To answer the questions 3,6,7,8,9,10and 11 stated in 1.4. the following mull
hypotheses were formulated and tested by using t-test calculations of the students’
score oblained in both the Combination and the Completion test.

According to this, the first null hypothesis can be formulated as below:

Ho= There will be no significant difference between the Turkish
students'score obtained in the testing of relative pronouns in the Combination and
the Completion test in the Elementary class.

The difference between the Turkish students’ scores obtained in the testing
of relative pronouns in the Combination and the Completion test in Elementary
class 1s summarized in Table 3.
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Table 3
The results of the t-Test showing the Difference Between Turkish Students'
scores obtained in the Testing of Relative Pronouns in the Combination and
Completion test in the Elementary Class:

n X sd. t p  levelof sig.
Combination test 1043 9.610

32 -4.03>3646  0.001
Completion test 24.81 10.303

These results show that the Turkish students’ score obtained in the testing of
relative pronouns in the Combination test in the Elementary class had a mean value
of %= 10.43 where the standard deviation was s=9.610. Their scores obtained in the
testing of the relative pronouns in the Completion test in the Elementary class had
amean value of x = 24.81 where the standard deviation was s=10.303.

The t-value between the Turkish students’ score obtained in the testing of -
relative pronouns in the Combination test and their scores oblained in the testing of
relative pronouns in the Completion test was calculated as { = -4.08 > 3.646 at the
level of 0.001 significance. As indicated by this result there was a significant
difference between Turkish students’ scores obtained in the testing of relatives in
the Combination and the Completion test in the Elementary class. Thus, the null
hypothesis set out above does not appear to be sound.
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the testing of relatives in the Combination and the Completion test in the
Intermediate class. Thus, the null hypothesis set out above does not appear to be
sound.

Ho= There will be no Lignificant difference between the Turkish students
score obtained in the testing of relative pronouns in the Combination and the
Completion test in the Advanced Class:

The difference betveeq Turkish students’ scores obtained in the testing of
relative pronouns in the Combination and the Completion test in the Advanced
class is summarized in Table 5.

Table 5
The results of t-Test showing the Difference Between the Turkish Students’
scores oblained in the Testing of Relative Pronouns in the Combination and
Completion test in the Advanced Class:

n X sd. t p levelofsig
Combination test 32.93 3.527

32 -2.316-2.042 0005
Completiontest 41.187 4.260

These results show that the Turkish students’ score obtained in the testing of
relative pronouns in the Combination test in the Advanced class had a mean value
of x= 32.98 where the standard deviation was s= 5.527. Their scores obtained in
the testing of the relative pronouns in the Completion test in the Advanced class had
amean value of x = 41.187 where the standard deviation was s=4.260. The t-value
between the Turkish students’ score obtained in the testing of relative pronouns in
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the Combination test and their scores obtained in the testing of relative pronons in
the Completion test was calculated as t = -2.316-2.042 at the level of 0.005
significance. As indicated by this result there was asignificant difference between
the Turkish students’ scores obtained in the testing of relatives in the Combination
and the Completion test in the Advanced class. Thus, the null hypothesis set out
above does not appear to be sound.

Ho= There will be no significant difference between the Turkish students
score obtained in the testing of relative pronouns in the Combination and the
Completion test in the three classes

The difference between Turkish students' scores obtained in the testing of
relative pronouns in the Combination and the Completion test in the three classes is
summarized in Table 6.

Table 6

The result of t-Test showing the Differance between the Turkish Students'
Score obtained in the testing of relative pronouns in the Combination and the
Completion test in the three classes:

n x sd t  p levelofsig

Combination test 1991 8.188
48 -3.48>3.40 0.001
Completion test 30.33  8.698
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These results show that the Turkish students’ score obtained in the testing of
relative pronouns in the Combination testin the three classes had a mean value of
x=19.91 where the standard deviation was s= 8.188. Their scores obtained in the
testing of the relative pronouns in the Cormpletion test in the three classes had a
mean value of x = 30.33 where the standard dewviation was 5=8.698. The t-value
between the Turkish students’ score obtained in the testing of relative pronouns in
the Combination test and their scores obtained in the testing of relative pronons in
the Completion test was calculated as t =-3.48>340 at the level of 0.001
significance. As indicated by this result there was asignificant difference between
the Turkish students’ scores obtained in the testing of relatives in the Combination
and the Completion test in the three classes. Thus, the mull hypothesis set out above
does not appear to be sound.

Ho= There will be no significant difference between the Turkish students
score obtained in both tests in the Elementary and the Intermediate Class.

The difference between the Turkish étudents' scores oblained in the testing
of relative pronouns in both tests in the Elementary and the Intermediate class 1s
sumrarized in Table 7.

, Table 7

The result of t-Test showing the Differance between the Turkish Students’
Score obtained in the testing of relative pronouns in both tests in the Elementary
and the Intermediate class: ;

n X sd. t p  levelof sig.

Elementary class 1762  9.95
' 32 -84<2.000 0,001
Intermediate class 2068 1048
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These results show that the Turkish students’ score obtained in the testing of
relative pronouns in both tests in the Elementary class had a mean value of x=
17.62 where the standard deviation was s=9.95. Their scores obtained in the testing
of the relative pronouns in both tests in the Advanced class had a mean value of x =
20.68 where the standard deviation wass=10.48.

The t-value between the Turkish students' score obtained in the testing of
- relative pronouns in the Elementary class and their scores obtained in the testing of
relative pronons in the Intermediate class was calculated a t = -84<2.000 at the
level of 0.001 significance. As indicated by this result there was a difference
between the Turkish students’ scores obtained in both tests in the Elementary and
the Intermediate class. Thus, the null hypothesis set out above does not appear to be
sound.

Ho= There will be no significant difference between the Turkish students
score obtained in both tests in the Intermediate and the Advanced Class.

The difference between the Turkish students’ scores obtained in the testing
of relative pronouns in both tests in the Intermediate and the Advanced class is
summarized in Table 8. o

Table 8

The result of t-Test showing the Differance between the Turkish Students'
Score obtained in the testing of relative pronouns in both tests in the Intermediate
and the Advanced class:

n X sd. t p lewlofsig

Intermediate class 2068 1048
32 _5.66>3.460 0,001

Advanced class 37.06 9.8




49

These results show that the Turkish students’ score obtained in the testing of
relative pronouns in both tests in the Intermediate class had a mean value of x=
20.68 where the standard deviation was s= 10.48. Their scores obtained in the
testing of the relative pronouns in both tests in the Advanced class had a mean
value of X = 37.06 where the standard deviation was s=9.88. The t-value between
the Turkish students’ score obtained in the testing of relative pronouns in the
Intermediate and their scores obtained in the testing of relative pronons in the
Advanced class was calculated as t =-5.66>3.460 at the level of 0.001 significance.
As indicated by this result there was a significant difference between the Turkish
students’ scores obtained in both tests in the Infermediate class and the Advanced
class. Thus, the null hypothesis set out above does not appear to be sound.

Ho= There will be no significant difference between the Turkish students
score obtained in both tests in the Elementary and the Advanced Class.

The difference between the Turkish students' scores obtained in the testing
of relative pronouns in both tests in the Elementary and the Advanced class is
summarized in Table 9.

Tahle 9

The result of t-Test showing the Differance between the Turkish Students'
Score obtained in the testing of relative pronouns in both tests in the Elementary
and the Advanced class: | )

‘n X sd. it p level of sig.

Elementary class 1762 995
32 -7.00=3.460 0,001
Advanced class 37.06 488




20

These results show that the Turkish students’ score obtained in the testing of
relative pronouns in both tests in the Elementary class had a mean value of x=
1762 where the standard deviation was s= 9.95. Their scores obtained in the
testing of the relative pronouns in both fests in the Advanced class had a mean
value of x = 37.06 where the standard deviation was s=4.338.

The t-value between the Turkish students’ score obtained in the testing of
relative pronouns in the Elementary class and their scores obtained in the testing of
relative pronons in the Advanced class was calculated a t =-7.00>3.460 at the
level of 0.001 significance. As indicated by this result there was a significant
difference between the Turkish students' scores obtained in both fests in the
Elementary and the Intermediate class. Thus, the null hypothesis set out above does
not appear to be sound. '

6.4. THE RESULTS ANALYSED BY COLUMN GRAPHS

Column graphs were drawn fo compare the Turkish students’ level of
English, dividing them into three groups (Elementary, Intermediate, Advanced);
to see their scores obtained in the testing of relative pronouns in the Combination
and the Completion test by the three groups; and o answer the questions 12, 13, 14,
15 and 16 stated in 1.4 . Then the results of the tests were analysed in Column
graphs in various combinations. o

6.4.1 THE RESULTS OF THE COMBINATION TEST:

In the Combination test, there were 50 questions, each of which was givenl
point. The total score of each relative pronoun was then indicated by the
percentages for each relative pronouns in the combination test and are given in the
following Table 10.



Table 10 The result of the Combination Test:

Elementary Class Intermediate Class Advanced Class
Rel.Pro. Percent. Rel. Pro. Percent.

Rel. Pro. Percent.

51

Total
Rel Pro. Percent

vho. 31%
vhich. 40%
that 17%
wvhose: 8%
whom: 5%

who:
which:
that:
whose:
whom

48%
63%
31%
21%
3%

who:
which:
that:
whose:
whom:

81%
85%
64%

- 73%

26%

who: 53.95%
which: 62.91 %
that: 36.45%
whose:33.95 %
vhom: 11.75%

x=values
y=calegories

which

that

whose  whom

Fig.6
The percentages of correct answers when the key was applied
in the Combination test by all students in different classes:
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who which that

{that) (that) (which)
X=values
y=categorises

The percentages of probahle answers replaced by “who","which” and
“that” when the key was not applied in the Combination test by whole students

¥hen Figure 6 and Figure 7 were compared, these percentages were depicted
following the same order and shown in column graphs. The order of use of the
English relative pronoun was found by means of this ordering which is shownin
Figure 8 According to Fig &, it can be concluded that the English relative pronoun
“whichis the one which is used most often and "whom" is the one which is used the
least. The other pronouns ranged between these two.
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who which that whose  whom
Y

x= values
y=calegorises
Fig 8
The percentages of correct and probahle answers in the
Combination Test by all shudents in the three classes.

6.4.2. THE RESULTS OF THE COMPLETION TEST

In the completion test, there were 50 sentences to be completed. The scores of
each relative pronoun were indicated as percentages and shown incolomn graphs.
The order of use of relative pronouns was found for the completion test by
depicting these percentages following the same order. The percentages given for
different relative pronouns in the completion tests are shownin Table 11.



Table 11: The result of the Completion Test:

Elementary Class Intermediate Class Advanced Class

54

Total

Rel.Pré. Percent. Rel Pro.Percent. Rel Pro. Percent. Rel Pro.Percent

who: 73% vho: 68% vho. 9%
which: 60% vhich: 73% which:  97%
that: 68% that: 77% that: 1%
whose: 12% wvhose: 13% whose: 80%
wvhom: 25% whom 22% vhom: 44%

who: 8083 %
which: 76.66 %
that: 7866 %
vhose: 34.79 %
whom: 30.20 %

X
who which that whose whom
Y
x=values S —
. Fig 9
y=categorises

The percentages of correct ansvers in the Completion
m'vmmtekavaappliedinﬂnﬂn'eeclm
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who which that

9
X=values (that) (that) (which)
y=categorises

Fig 10.

The percentages of probable answers replaced by “vwho","which® and
“that” when the key was not applied in the Completion test by whole students

When Figure 9 and Figure 10 were compared, these percentages were
depicted following the same order and shown in column graphs. The order of use
of the English relative pronoun was found by means of this ordering which is
shown in Figure 11. According to Fig 11, it can be concluded that the English
relative pronoun "who"is the one which is used most often and "whom" is the one
which is used the least. The other pronouns ranged between these two.
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x=values
y=categorises

Fig 11
The percentages of correct and probable answers in
the (Completion; Testbyall stadents in three classes.

6.4.3. STUDENTS' SCORE BOTH IN THE COMPLETION - -
AND THE COMBINATION TEST

In order to find out the answers of the 15 th. question stated in Chapter I,
First, the scores of the combination test by the three groups of students was
calculated. Each correct answer scored 1 point. Then the students’ score in the
completion test in the groups (Advanced,Intermediate and Elementary) was
found. The number of correct and probable answers are shown in Table 10 and
Fig.8. Each correct answer scored | point.

Then the scores of the completion test by the three groups of students was
calculated Each correct answers again was given one point.. The number of correct -
and probable answers are shownin Table 11 and Fig.11.
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Then the students’ score in the combination and the completion test in the
groups {Advanced,Intermediate and Elementary) was found by giving | point.
According to this, the highest score a student could getin both the combination test
and in the completion test was 50 points which is a2 mazimum total score of 100
points.

After that the results of the Combination and the Completion test (fig.8 and
fig.11) were combined to see which relative pronoun is used more or less than
others and to see the differences in those relative pronouns and the students’ ability
to use them. ,

When the results of two tests were compared using statistical analysis , it
was seen that the relative pronoun "which" was used the most often of all relative
pronouns and the relative pronoun "whom® was used the least . The other relative
pronouns ranged between these two.

The results are shown in the following Figure 12.

x=values

y=catagorises Fg12. :
The result of the Comhination and the Completion
testof all students in the three classes
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Finally, the students score in both the combination and the completion test
vere compared again in column graphs in order to estaslish whether there were a
significant difference in the use of them by the students and fo see which test would
give the more accurate results regarding the Turkish students’ ability to use
English relative pronouns. This result is shown in Figure 13.

;i The Combination Test

The Completioﬁ Test

who which that whose whom
gt

| Fig 13
The comparison of the Combination and the Completion
test in the three classes in using relative pronouns

6.5 THERESULTS OF THE FREQUENCY COUNTS OF THE
ENGLISH RELATIVE PRONOUNS IN THE TEXT
BY NATIVESPEAKERS

By analysing ten different types of text {Appendix D) the frequency counts
of English relative pronouns; "who", "Which®, "that", "whose","whom" were
calculated not through the computer because it would not be able to differentiate
between the other structures of WH- questions like "Who", “Which", "Whose" and
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"Whom®, the noun clauses including "who", "which", "whose” and the
Demonstrative and Adjective pronoun like "that". The results are shown in the
following Table12.

Type of Text
1- Book review , The Sunday Times
"The good,thebad and thesi® 4 1 6 0 O
(779 words)
2- Maps and Guides of Britain
'where to stay’
(1072 words) 0 9 0 1 0
3- Resurgence
“Tree Temples” 4 4 0 0 0
(792 words)
4-Hearth of Darkness
"introduction to the novel” 8 5 0 1 1
(1088 words) | |
5- The Sunday Times Review
"Guide to Today's Telewision” 4 n 6 2 0

(1046 words)

6~ The Sunday Times Sport

{972 words) 8 6 0 0 0
7- Handbook for farmers

Stock Diseases 1 ,6 2 0 0
(838 words)
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8- (A Song)

The sound of the Silence 0 o 6 D 0
(228 words)

9- Are You Listening?

Excerpts From Radio programs 1 1 4 0 O
(716 words)

10- The Times

Educational Supplement 1 10 4 0 0
Diary

(1134) words

Total= 31 23 28 4 1

Table - 12 The result of the Relative Pronouns: -
used by Native speakers in Different Texts

A frequency count of English relative pronouns ;"who”, "which’, "that"®,
"whose" and "whom" was done to find out the order of frequency of English
relative pronouns. The results were then calculated as numbers and the English

relative pronouns in these texts were depicted following the same order from

"who" to "which”. This order indicated the order of frequency which is shown in
figure 14 by means of column graphs.

From this, it can be seen that "which " is the most frequent relative pronoun
according to the order of frequency shown in colomn graphs in figure 14. The
least frequent relative pronounis "whom".
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who  which that whose whom
v

x=values

y=calegories Fig 14
The order of frequency of relative pronouns in
different texts used by native speakers

2
I~ I~
% 0

The Rel.Pro. used by Turkish Speakef

. The Rel.Pro. used by Native Speaker

The comparison of the order of use of English relative pronouns by
Turkish Students with the order of frequency of those English relative
pronouns used by native speakers
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6.6. THE FINAL RESULTS SHOWN IN TABLES

Finally, to find out the answer to the last question stated in Chapter 1, the
tables showing the number of the students’ correct and incorrect answers in the
Combination and the Completion test were shown followed by the overall results
of the Combination and the Completion test. The result of the Table showing the

students' correct and incorrect answers in the Combination test is shown in the
Table 13.

Answer type Elementary Intermediate Advanced Total

Correct Answer 167 262 527 a56

Incorrect Answers 633 933 273 1444
Total 800 300 800 2400

Table 13: The numhef of correct and incorrect answers in the
Combination Test by all students in the three classes.
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Answer type Elementary Intermediate Advanced Total

Correct Answer 397 400 659 1456
Incorrect Answers 403 400 141 44
Total | 800 800 800 2400

Tahle: 14 The number of correct and incorrect answers in the
Completion Test by all students in the three classes.
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Answer type Elementary Intermediate Advanced Total

Correct Answer 564 652 1186 2402
Incorrect Answers 1036 943 414 2398
Total 1600 1600 1600 4800

Table :15 The total munber of correct and incorrect answers
in both the Combination and the Completion Test by all students
in the three classes.



CHAPTER VI
DISCUSSION AND SUGGESTIONS
7.1. DISCUSSION OF THE RESULTS

When the results are analysed it can be seen that relative pronouns in
English deserve special attention when teaching English to Turkish students asa
foreign language. It can also said that there is a relation between the use and the
frequency of the English relative pronouns.

The analyses of the results are discussed with reference to different
statistical calculations.

7.1. 1 CORRELATIONS AND SCATTERGRAMS

The correlations for each group (Elementary, Intermediate and Advanced
class) was done. The result of the correlation indicates that there is a significant
relation between the students’ level of English and their use of English relative
pronouns.

At first sight the correlations show that the Turkish students level of
English has little to do with their success with relative pronoun in English. When
the correlations are examined closely, it can be seen that, as the level of Eriglish
increased the success with relative pronouns marginally increased.

The correlation between the students' level of English and their scores
obtained in the iesting of relative pronouns in the Elementary class (Fig.1)
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compared with the correlation between their English level and their scores
obtained in the testing of relative pronouns in the Intermediate class (Fig.2) ; and
the correlation between their level and their scores of relative pronouns in the
Advanced class (Fig.3) compared with the correlation between their English level
and their scores of relative pronouns in the three classes (Fig.4) show that their
English level helps the students with relative pronouns in English. (for level-exam
samples see Appendix A)

It was also observed that there is a significant relation between the use by
Turkish students and the frequency of the relative pronouns by native
speakers.(Fig.5)

Thus, It might be suggested that EFL teachers should teach the most

frequent relative pronouns first when they are introducing relative clauses to
Turkish students.

7.12. T-TESTRESULTS OF TWO TESTS

The t-test between the Turkish students’ scores obtained in the testing of _

relative pronouns in the Combination and the Completion test in the Elementary
class showed a significant difference. (see Table 3), This result shows that Turkish
students are more successful with relative pronouns in the Completion test in
- Elementary class.

The t-test between the Turkish students’ scores obtained in the testing of
relative pronouns in the Combination and the Completion test in the Intermediate
class showed a significant difference. {see Table 4).This result indicates that
- relatives in the Completion test are easier for Turkish students than the relatives in
the Combination test. The reason of this is that; in the Combination test the students’
knowledge of the relative pronouns is placed within a general grammatical context,
but in the Completion test the specific use of the Relative pronouns is examined by
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filling in the blanks rather than joining the two sentences.

The t-test between Turkish students’ scores obtained in the testing of
relative pronouns in the Combination and the Completion test in the Advanced
class showed a significant difference. (see Table 5).This means that even the
Advanced class students are more successful in the Completion test. So, when
relative clause constructions are introduced to students, they should be given the
completion test rather than the Combination test to get a better result. The result
reveals the same as in Table 3 and Table 4. (for scores of samples see Appendix C)

The t-test between the Turkish students’ scores obtained in the testing of
relative pronouns in the Combination and the Completion test in the three classes
showed a significant difference as predicted‘ by comparing all the three classes.
{see Table6). This result shows that the Turkish students are more successful with
relative pronouns in the Completion test. |

¥hen the resulis of two test were compared, the students showed a higher
percentege of correct answers in the second test.

The percentage of correct answers in the second test was 61 %, whereas it
was found to be 40 % in the first test. The result of this was that: It canbe clearly
seen that the students found it more difficult to combine two sentences using the
appropriate relative pronouns. This result is not surprising given the fact that the
first test made greater demands on the students background knowledge of English
grammar.

Because, the students belonging different groups got a better score in the
second test (the completion). They only were responsible for completing the blanks
using appropriate relative pronouns. This result showed that to fill -in -the blanks
was easier than the first one for Turkish students.

The t-test between the Turkish students’ score obtained in the testing of
relative pronouns in both tests (the combination and the completion test) in the
Elementary and the Intermediate class showed a difference in using relative
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pronouns.(see Table 7). This result shows that the Intermediate class is more
successful in using relative pronouns than the Elementary class.

The t-test between the Turkish studenis’ score obtained in the testing of
relative pronouns in both tests (the combination and the completion test) in the
Intermediate and the Advanced class showed a significant difference. (seeTable 8).
This result shows that the Advanced class were better in the testing of relative
pronouns than the Intermediate class. |

The t-test between the Turkish students’ score obtained in the testing of
relative pronouns in both tests {the combination and the completion test) in the
Elementary and the Advanced class showed asignificant difference. (see Table 9).
As was predicted, the Elementary class were worse because of its lack of basic
English grammar. .

When the overall results were examined, the Advanced class students
showed the highest level of success, as one would expect. It can be summarized that
as the level of English increased the ability to use relative pronouns correctly in
both tests marginally increased. In other words, it can be said that the greater the
students knowledge of grammar, the less error they are likely to make.

7.1.3 COLUMN GRAPH RESULTS OF THE COMPLETION
ANDTHE COMBINATION TEST

To answer the questions 6,7, 8, 9, 10 and 11 outlined in Chapter I and to
see the Turkish students’ scores obtained in the testing of English relative pronouns
in both the Combination and the Completion test and to see the results obtained in
the frequency counts of English relative pronouns, Column graphs were drawn.
Then, the results of the exams were analysed by Column graphs. The Column
graphs show the use of the relative pronouns in the two tests for all the three
groups of students. When this data is analysed it can be seen that the relative
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pronoun “which” appears first in the order of use. (fig.12)

It is also observed from the column graph in (fig.14) which records the
order of frequency that the relative pronoun “which" occured most frequently in

texts produced by native speakers.

| Therefore, it is quite clear that "which® is the most common relative
pronoun used by both native and non-native speakers of English. (fig.15)

The reason for this, may be the multi-functional nature of “which" both in
defihing and non-defining relative clauses; first, as a subject, then as adirect object
{(which is usually preferred) and as an object of a prepositioh in a defining relative
clause. In non-defining relative clause “which® comes after or follows a
preposition. The other relative pronouns do not function as the relative pronoun
"which". So, it is understandable to see this relative pronoun so often in any
context.

On the other hand, “whom" is the relative pronoun which is least used both
by Turkish students and by native speakers.From this significant correlation one
might make the suggestion that "whom" should be the last pronoun to be taught in

the classroom. Its use by native speakers is so infrequent that one could argue thatit

should be omitted from any but the most advanced curriculum.

The most problematic construction related to relative clauses was the
relative pronoun "that". As it is known "that” in some cases may replace "who" and
"which” ininformal situations. But this should be noted that "that" does not replace
"who" in non-defining clauses.

Hornby (1975:161) categorizes the functions of that in the following way:

“That is used for things, though it is occasionally used for persons. It is more
usual in defining clauses than “which®. And he gives the following examples to
indicate the possible use of "who" and "which” | |

e.g. The boy that/ who broke the window, is called Tom.

The cinema that / which used to stand at this corner was destroyed by
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bombing in 1940.

He further says that "that” is preferred to "which" as a subject and is the
object of the verb in the clause. He also included that "that" is used in place of

"whom" as an object of the sentence, as in the following example:

e.g. Where is the transistor /that/ whom [ lent you last week?

Finally, he pointed out that like "which" the relative pronoun “that" can be
used witha prepositional object as in the examples given below:

e.g. a) This is the book (that) I was telling you about.

b) This is the book about which I was telling you.

According to Hornby (1975) , sentence (b) is extremely rare and more
formal. |

One may find all the functions in relative clauses quite complicated. To ease
this complex phenomenon and to make their function clear, It is also advisable for
a language teacher not to teach this relative pronoun "that” for a while. It might be
useful to teach it after a certain period of time until students can easily graspthe
mechanical exercises with other relatives. The reason why "that” should be taught
after a certain time is that; students mostly tend to choose "that"instead of "who"
and"which”. |

Yhen the results of the first test were assessed it was found that the relative
pronoun "that" was used as an alternative to “who" in 12.6 % as probable answer
and instead of "which” in 67.6 %. In the second test the figures were 16.8 % and
78.6 % respectively. |

When "that" was scored according to the exercise key and considered as a
correct answer, the percentage for “who" was 47.9% and for "which" was 37.91%
in the first test. In the second test, the percentage for "who" was 69.16% and for
which was43.95%.
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Another point to be mentioned here is that; the relative pronoun "which”
also was used instead of "that".In the first test the percentage of "which” that
replaced "that" is 136% , whereas "which" replaced "that" as 152% in the second
test which was significally higher than the first test. The reason for this might be
that; students felt much more confident about the use of “that" rather than “which”
or "who". A

¥hen the students were asked to answer the questions with "who" they
mostly applied this structure correctly and they also scored highly with other
relative pronouns especially in the second test (fig.11). It can be concluded that
"who" is another of the most often used and most frequent relative pronoun after
"which". The reason for this can be explained in this way: "who" as a relative
pronoun only functions as a subject of the clause and Turkish students applied this
rule consciously. It was used much more accurately by Turkish students as they
were much more aware of and familiar with the use of the relative pronoun "who".
That's why they got a higher mark for "who" ineach test.

The other problematic construction among Turkish students was "whose”.
They sometimes used “which” instead of "whose”, and the rest of them confused
this with "of which”. It is used for human and non-human usage, and from this
point of view, it might be confusing for students when the head NP is non-human
“of which” replaces this.

Hornby (1975:158) points out that *'whose' is used with reference to things

to indicate possession instead of which, though it is often preferable, to avoid the
use of "whosefof which" by means of a prepositional phrase replacing the clause.

Finally, a fifth category of relative clauses; the relative pronoun "whom"
was used the least in both tests by Turkish speakers (fig.12) and it was the least
frequent in the texts by native speakers, { fig. 14) when these figures were compared
the similarity could easily be seen in fig. 15.
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The reason for this ordering might te because Turkish students do not
clearly know how to use “whom", as it is rarely used even by the native speaker.

Hornby also says that {1975:158) "whom" the form of direct object, is
rarely used in colloguial speech. ’

Vhen “that“replaced "who" and "which®,and "which” replaced "that* were
considered as correct responses, it can be concluded that among the relative
pronouns “who", "which”, “that®, "whose”, "whom" : "which" is used more often
and it is the more frequent of the others. It is followed by "who", "that" and
“whose". It is interesting to observe in fig. 12 and fig. 14 that the use and the
frequency of relative pronouns are similar. The order of use of relative pronouns
mentioned above was supported by the order of frequency. :

It can still be suggested that, it might be helpful to teach these relative
pronouns in the above order.

When the colomn graph of the combination test was compared with the
column graph of the completion test for the order of use, It can be seen that “who"
and then "which" were the most frequently used relative pronouns in both the
combination (fig.6) and the completion tests (fig.9) when the key was strictly
applied. In the texts by native speakers "who " was the second most frequent

relative pronoun {fig.14) This, again, supports the result of the frequency by~ -

native speakers found infig. 15. :
In other words, the results of these, showed that there is a correlation
between the use of relative pronoun by non-native and native speakers. (fig.5)

714 THEFINAL RESULTS ANAYSED IN THE TABLES:
Finally, another important point to be mentioned here is the answer to the

question 18, about the students' performance in using relative clauses stated in
Chapter I . The percentages for correct answers for all the students from different
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groups were 50.04% whereas the percentages for incorrect answers were 49.95 %.
Table 15 shows that students gave no answers or less incorrect answers than
correct answers. The error count that students had in the Advanced class was
41.18% whereas, the correct number of answers was 74.12%. The error count that
students had in the Intermediate class was 59.25%, whereas, the correct number of
answers was 46.75%. The error count that students had in the Elementary class was
64.75%, whereas the correct number of answers was 35.25%. To sum up, the
count for correct answers marginally decreased fo the lower which was in the
Elementary class. Even the students in the Advanced class, made errors in using
relative clauses. This result shows that relative clause structures were difficult to
use for Turkish students learning English as a foreign language.

7. 2. DISCUSSION OF PREVIOUS STUDIES

Richards (1973:56) says that " The relative clause studies, do not turn out to
so exactly mirror first language data. First, Schachter in her now famous 'Error in
Error Analysis' paper, showed that ESL learners vary not only in accuracy in
producing relative clauses but also in the frequency of use of relative clauses
according to their native language membership" |

He also says that "students whose first language has relative clause
structures similar to English in most details (e.g. Persian or Arabic) use as many
relative clauses in writing as do native speakers, but they make relatively large
number of errors on the finer details of English relative clauses. Students from
language backgrounds which have radically different relative clause siructures
(e.g. Japanese or Chinese) use few relative clauses when writing English but they
make afew errors in those they do produce.First language does make a difference
here.”
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Bertkau (1974) also made a contrastive study of comprehension and
production of relative clauses by adult ESL learners.

Richards says the following about Bertkau's work (1978 : 57). "she found
Japanese students scored lower on the comprehension of relative clauses than
Spanish ESL learners, and that Japanese students had special problems in
comprehension on relative clauses following subject-noun phrases. She concludes
from the production data that individual learners vary greatly on relative clause
production. She claims individual idiolects rather than one discernible
interlanguage continﬁum, exists in the area of relative clauses. -

In the light of this fact, when Turkish was considered in the same language
family (Ural-Altaic) with Japanese Turkish students have difficulty in
comprehending relative clauses too.

Dubin & Olshtain {1977 :162) deal with the problems related to the form
of relative clauses as in the following: |

“the relativization process is a complex one of rearrangement, addition and
deletion of elements”.

And they give the following examples and example error.

Example:” 1- This is the book.

2- I mentioned it to you.
3- This is the book that I mentioned to you.
4- This is the book that ] mentioned to you.

Example Error: This is the book that I mentioned 1t to you.”

Although this study was notaimed specifically at categorizing those errors
these errors were distinctly noticed from the students result. |

Under the light of the above problems, the difficulties with relative
clauses by Turkish students learning English that the errors Turkish learners made
in the combination test were classified into the following 6 types.
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Type 1: wrong use of the relative pronoun

(the tendency by Turkish students to use the wrong relative pronoun has
been observed as the most frequent source of error in both the combination and the
completion test.) |

e.g. * Air, whose we breathe, is made up of many gases.

Type 2 : omission of the relative pronoun in the sentence:
e.g. * Thedoctor I went to see him he told me to rest for afew days.

Type 3: wrong use of relative adverb instead of relative pronoun:
e.g. * I went to Munich where I had always wanted to visit.

Type 4 : repetition of the subject of the relative clause:
e.g. * The man whose his health has not been good recently has gone into
hospitals for some tests.

Type 5 : wrong use of “that” as reporting verb in the sentence:
e.g. *Mary did not know anything about mountains, she thought that it
would be safe to climb alone.

Type 6 : wrong structure of the sentence:
e.g. * A friend of mine is the manager of a company who helped me to geta
job.(for those questions see Appendix B)
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The result of those errors can be summarized, in fact as Norish (1982: 97)
mentions the great variety of factors that may cause errors in EFL learning.

All kind of error predictions and interpretations are employed by
Contrastive Analysis.

Dulayet. al (1982:97) say the following:

"Contrastive analysis (C.A) took the positon that alearner’s first language
"interferes” with his or her acqusition of a second language, and that it therefore
comprises the major obstacle to successful mastery of new language. The C.A
hypothesis held that where structures in the L1 differed from those in the L2
errors that reflected the structure of L1 would be predicted. Sucherrors were said
to be due to the influence of the learners' L1 habits on L2 production”.

In other words, as Richard (1974 : 6) says "previous learning may influence later
learning”.

Among the factors mentioned above, the differences between the structures
of two languages cause errors.

English grammatically distinquishes between "Defining and Non-defining”
and in Defining Clauses distinquishes between human and non-human. As it was
shown in Table 1 and Table 2, in the Chapter I, "who", "that", "which”, "whose” |
used for defining relative clauses, "who", "which’, “whom" "whose" used for
non-defining relative clauses and "who", "that®, “whose" for human, "which®,
"whose” for non-human, whereas Turkish does not distinquish relative clauses
using such rules.

Cosar (1983: 39) accordingly makes the suggestion that " Turkish speakers
will have difficulty in selecting the appropriate WH-word, making (thuman)
distinction, since Turkish makes no gender distinction and since Turkish does not
employ WH-words in relative clause”.

All these, obwiously, must account for the main source of error in
interlanguage because they do not exist in Turkish and this opposes Bertkau's
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hypothesis on interlanguage continuoum.
Richards (1974 : 182) also emphasizes the importance of interlanguage
from the mother tongue as follows:

“Interference from the mother tongue is clearly a major source of
difficulty in second language learning. Many errors derive from the strategies
employed by the learner in language acquisition,and from the mutual interference
of items within the target language”

As was pointed out by Richards (1974) and the reasons given above, this

may account for the difficulty in relative clauses as negative transfer for Turkish
students.

7.3 . CONCLUSION
Asaresult of this study, the conclusions can be summarized as follows:

1- The order of use of English relative pronouns can be related to their
order of frequency. This seems to be a natural progression bearing in mind the

correlation between the use of relative pronouns by native and non-native

speakers.
2- Turkish students have difficulty in using English relative clauses because

of the syntactic differences in English relative clauses.

3- When teaching relative clauses to Turkish students both the order of use
and the order of frequency should be taken into consideration For example
"which” can be taught first and “whom" last.

4- The complexities of some relative clause structures are such that they
should only be taught at the advanced stage.

5- Turkish students have difficulty in using English relative pronouns
accurately. It was observed that the students’ success in using Relative Clauses in
English was 49.95%.
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74. SUGGESTIONS FOR FURTHER RESEARCH

- Another study investigating the order of learning of English relative
pronouns can be made to see the differences between the order of use and the order
of learning.

- A study including the negative form of English relative pronouns can be
made to see if they have any affect on the order of use found in this study.

-In this study 6 types of error were observed. A detailed study consisting of
all types of errors by the learners could be carried out.

- This study was applied to mature students who ranged between 24-43.
Further study of the use of the relative clause by younger learners could be done.

- A study including a more detailed frequency count can be done and a more
detailed order of frequency can be found.

-A study investigating the corelation between the difficulty of English
relative pronouns and their frequency of their use can be done.

- Students who studied German as a foreign language, got the highest score
in the tests, so there is scope left for future study to investigate this phenomenon.

- A study researching the difficulties in learning associated with defining
and non-defining relative clauses.
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- A comparative study on the use of Relativizers in all aspects in Turkish
and in English.

- This studly only included the combination and the completion test.
Another study including other test types or composition and translation exercises
from one language to another could be undertaken.

- The order of frequency not only in written form by native speakers but
also in spoken form by them can also be made.
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Samples of the level test given to the students at the beginning of

the Summer Schoaol. g
T.C.

FIRAT ONIVERSITESI
OGEDIL YAZ KURSU
SEVIYE TESBIT SINAVI

ONEMLI AGIKLAMA

Ingilizce kur seviyeniz bu SINAY'in sonucuna gore saptanacaktir. Liitfen biitin sorulan,
gereken enerni gostererek, ingilizce bilgilerinizi en iyi gekilde dlgecek yeterlilikle cevapla-
maya ¢ahsn,

Sorulari cevaplamada gereken onerni gostermezseniz gercek seviyenizin altinda veya is-
tinde bir simfa yerlestirilirsiniz.

KAYITLAR YAPILIP DERSLER st.smmkimu SONRA HIC BIR SEXILDE SINIF DEGISIKLIGI
YAPILAMAZ. '

NOT:

Test kafidina hichir igaret koymaksizin cevaplanimazi  bu test kitspaidr ile defitilacak
cevap kafidina yazimz (lgaretleyiniz).

Yukardaki ag1klamslan dikkatle okurnadan sinava baslamayiniz.
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Asafidaki ciimleleri tamamlayan en dodru kelime veya ciimlecidi bulun ve cevap kaqwma
bunun kargihdindaki harfinigini karalayarak doldurun. Harfi daire igine almayimz.

1. Emglish?
A. She is B. He C.ls D. lsshe
2 e fivestudents in the class
A. Thereare E. There C. Is there D. Their
3 What —_________ 7 She's writing s letter.
A. does shedo B. isshedoing  C. does she D. sheis doing
4. Helen has got only money. ,
A. any B. alittle C. no D. few
9. — e Brothersare Bill and [Mike
A. Bob's B. Bob C. The Bobs D. Bob his
6. I'msorry ,but | _____ the test yet.
A. don't finish .B. didn't finish C. haven't finished D.aren’t finished
?. Peter can't speak Italian, 7
A. isn'tit ’ “Bean'the C. does he D.can he
8. Sheenjoys 1o parties.
A.togo B. going C. that they go " D.go

9. - Henry remembered Mary's birthdayand
A. her a gift sent B.1o her a gift sent C.aqift to her sent  D.sent her a gift

10. Thelessonis  than | expected.
A. much harder B. most hard C. the hardest D. more hard

11. What are you boﬂi'ng that water for?

A. To make tea B. Making tes C. For to make tes C. Because of making tea
2. bwishyou —— so much. it is bad for gbur health.

A.wont't be smoking  Baren'tsmoking C.dont smoke D. didn’t smoke

13. You can travel

A.neither by trainor by bus B. either by train or by bus
C.either by train nor by bus . or by train nor by bus

4. Do you mind the window? -
. closing B. close C.toclose D.toclosing

15. He will study

A. until | will come back B. when'l will come back
C.when | came back D. until | come back
16. The storeisopen — 12 noon te 12 midnight.

é. between B. from C. since D. during

1y



17.

18.

19.

24.

25.

30.

31.

Ginais ——_______ thananyother actress in the film.

é&. prettier B.the prettiest  C.the most pretty D, pretty

| haven't eaten anything .

A.since five hours - B. since yesterday morning

C. for yesterday morning D. for five o'clock

Mysonis 2yearsold. Heis —______ togo to school.

A. too young B. old enough C. enough old D. too old
. ¥What do you want ? .

4. to me to do B.to me do C.me to do D. me do
I'd——finish this book.

&. better not B. not better C. better not to D. not better to
N the test when the bell rang.

4. already have finished B. had already finish

C.have already finished D had already finished
. Do you know where ?

Aarethey meeting  B.do they meet C. will they meet D. they will meet

She has beenwithus —______ ten years.

A. since B. for C.from D.in

| up early last year.

A. use to get B. used get C. used to getting D. used to get
.Theycame here . May 1st.

A. until , B.on Cin D.at
Would youlike me to helpyou —_ that desk?

&, fove B. to get move C. to make move D. have to move
. Sellyisinterestedin.__ __ foreign languages.

Ato learn Blearning C.learn D.learns
. Could you ?

A. make a favor B. do me a favor

C. make a favor for’ me D. do a favor 1o me

The test was difficult that | failed it.

4. too B.so C.very D. nor

I want to pay the book.

A.at : B. for C.of , D. -
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32. My uncle is an engineer and my aunt.

A.30 13 B.su does Cs0 D .does
33.Helosthisjob— heworked hard.
&.in spite of B except C. because ~ D. although
34 Today many parentsdon’t _________ their children to smoke.
A. make : B.let C.do . D. force
5. have a cup of coffee if you don't mind.
A. | decided to B.I'msureto C.I'd rather D.1'd prefer
36.That's the —____car I've ever seen. It uses _________ petrol than any other car | Know.
4. cheapest/less B.cheaper/less  C.cheapest/the least D.cheaper/more
37. Unfortunately, | wash the dishes now.
A.can B.like to . Chaveto D.tryto
38, . did Helen eat for breakfast? ,
A. when B. where C.what - D.why:
39, My hatisdifferent — ___________ yours.
A. to b.as C.like D.from
40, iftwereyou; 1 _____ take the bus.
é. shall . B. can C. would D.will
41. lknowaman — wifeisataxi driver.
A who's B. his C.the D. whose
42 The phoneis ringing, — | answer it?
A il : B. would C. shall D.wont
43. How from Leeds to Liverpool ?
A. far is there B.longis there  C.farisit D.longisit
44. Most people inour country prefertea ____ coffee.
A. from / B. for C.to D. at
45. | was doing the shopping while you
4. have been studying B. were studying C. studied D.study
46. |f Tom had beericareful ,he ____ had an sccident.
A. has ‘ B. wouldn't C. have D. wouldn't have
- 47. Have you been to the United States? Yes, | in 1969,

4. went there B. have gone there C. have been there D. have gone

-3=



45. Ifyoudont ——_____ smoking, you ‘11 never get better,

&. qive of B.qive up C. qive away . qive off
49. It was albert Einstein who developed the theory _____ relativity.

A of B. that C.was / D.in
50. The teacher told us 3 noise in class.

A. don’t make E. not make C. not to make - D.onot making
o1, She told me where )

A.she lived B. has she lived  C. does she live D. did she live
SZ. Childrenoftencut . witha knife.

A. themself B. theirselves C. theyselves D. themselves
S3. English ——___ almost everywhere in the world.

A. 13 spoken B.is spoke C.spoken D. 13 spesking
54 twishl —___ whattodo now.

A know B.knew - C. have known D. had known
55. | ate two sandwiches, were delicius,

A.one of therm B bothofthem  C. either of which D, none of who
S6. itleoks ——_ itisgoingto rain. :

A. that B. as C.asif D. s0
7 Hewsnot —__ oflearning German in six months,

&. interesled B. inclined 'C. able D. capable
o8, It was the longest tilm 1've ever seen ,;»1'1‘. e Tour hours.

A. ended B. finished C. lasted - D.stayed
59 Canyou . me five pounds untii next week?

A. borrow B. lat : C.rent - D lend
60. ldon't reallycare;it’'s 1o you.

A. over B.up C.same D.all
61. He won't pass the course . he studies harder.

A. unless B. whenever C. without D. instead
62.You —__ Youmight have started a fire.

A. would have smoked B. could aot be amoking

C. would rot smioke D. shwouldn't have been smoking
63. Many people . Moharnmed Al 15 the greatest baxer of all time.

4. are believing E. believe C. believed D.like
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64. wWhen —______ born?

4. did you B.are you C. were you b. you were
A5, The English test was yesterdaly.
A. being B. being given C. being hard D. given
66. "wWould you like me ?" he asked.
A. dancing . B.adance C.to dance D. dance
67. America | by Christopher Columbus in 1492,
A. was here B. found C. was discovered D. discovered
66. [ disagree —______ you. ,
4. with B. at C.to D.-
&9, Bursa is famous —— . its silk and peaches.
Aby B.on L. with D. for
J0. lamnotgood  _ languages.
A. with B.on C.of D.at
1. Heisstill dependent —_______ his parents
hoof «  B.to C.at D.on
72, Whyare youlaughing ——_____ me?
h.of B. over C.to D. at
73. Beware ———the dog!
A from B. about C.at D.of
74. | have some worderful newsto . uou.
4. say : B. talk C.tel D. notice
75. Skiing is becoming a very popular |
. gare B. habby C.play D. sport
76, Heisavery person, Tull of energy.
A.ahke B. likely C.lively D.living
77. When the man ———__ after the operation he found himself back in bed.
A.came on B.camein C.came oyt D.came round
76. She —___the radio before answering the phone. :
A took in B. turned down  C.turned back - D. put through
9. Are you still employed gt the airport? Yes, | —_ there since 1978.
&, had been working B.have been working
C.worked D.ari working
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80. Dr. Jones checked the patient's ______ carefully before making his statement.
A. symbols B. symptoms C.sinecures D. synods

81. The upper part of the leg is known as the
A. thigh B. wrist C.elbow D. hip

kadidinda karalayarak doldurunuz

@2 Mike earns a better salary in his new job.

. Mike's new salary is nice. B. Mike earned less money at his cld job.
C. Mike's old job »wasn't nice D.The money that Mike earns 15 better
03. it was the most difficult test that Tim had ever taken.

A. Tim had never taken a difficult test E. Tim had never taken a harder test
C. Tim had taken many ditlicult {ests D. Tirn w111 have taken a harder fest

84. 1tis too difficult to read.
&. Okuramayacak kedar giig dedildir. B. Giglukle vkunuyor
C. Cok gilg ama okurabilir ' [. Dkunamayacak kedar gugtir

85. On my way home | passed by the Post Dffice.
A. Postaneyi gestikien sonra eve geldim
B. Eve gelirken postafienenin yamndan gestim
C. Eve donerken postanenin Gninde bekledim
D. Eve gelirken postaneyi gecmigim. '

B6. We had the letter translafed into English.
A Mektubu ingilizee yszdirdik B. Mektubu ingilizeeye cevirttik
C. Mektubu lngiltere'ye geri gonderdik D Mektubun ingilizee gevirisini yaphik

o7. Anahtarian nereye koyduduruy habirismgorum,
A 1 don't remember putting the keys somewhers
B {do remember where | have to put the keys
C.1can't remember where | have 1o put the key
[. L can't remember where | put the keys

e
<o

. Mektebu yann postalayacadimdan emin olabilirsiniz.
#&. You rust be sure that | will send tne letter tomorrow
B. Fam surg | will mail the letter tomorrow
C.Youcan be sure | will post the letter tormorrow
D. Tomorrow | will probablry send the letter to you

89. Tabloyu mizeden kimin galdidim kimse bilmigor.
. No one knows who stole the paintings from the museum
B. Itis not known whose paintings was stolen from the museurm
.C. Mo ane knows that the painting in the museurn was stolen
D. it is not koown which painting was stolen from the museurm



The Nobei Prizes, awarded annually for diztinguished work in chemistry, phyzics,

physiclogy or medicine, litzrature snd indernations) peace, were made available by s fund
henueathed Tor that purpose by Swedish phlanthropist, Alfred Bernard Hobel.

Q0. The Nebel Prizes are awarded

A.five times s year  B.once a yasr L. Twice a year D. once every two years
91, & Hobel Prize would NOT be given fo

A anauthor who wrote a novel B. a goctor wio discovered a vaccing

C.acomposer who wrate s symphony . g diplomat who negotiated a peace settlemsnt
S5z, &lfred Bernhard Mobel

& left money in hig w1l fo establishoa fund for the prizes

B.won the first prize for bz work in philanthropy

C.15 now Yiving in Sweden -

[, serves as a chairman of the commitize to chonse the recipients of the prizes

#How gvailable et Franklin Park one block from Indisnag University,

New unfurnished apsrtments One bedroom at$235 ) two bedrooms at S285,
three bedrooms at 3270 per month. Utinities in cluded except electricity.
Children and pets welcome. Monday through saturday nine to five, call
G99~ 7415 for an evening or sunday appsintroent #

CAccording to this advert, 4 one- bedroom apartment would require a rent of
A% 370 B.%270 C. 3255 D.$235

. From this advert we can assume that

A. the apartments are Tar from Indiana University
E.the apartments have furniture inthem

L. 7a3 and water billz are included in ﬁw:{g.\nt

. cats and dogs are not permitted in the dFdf\fﬂ(Q

-
.

95, The adveri irapiies that interested persans must \\\
A, zce the aportments on rmanday or saturday .
B. wall for sn appointment 3f they won't to zee the 3[!:3t'ffi’|£€flf.f‘\{\'ﬂn'l nine 1o five, monday
tireugh saturday N

C,call for anappeintment i1 they want 1o see the apartments on sunday a?i{x\ the evening
. see the apartrmenis before five o'clock any day
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How To Transplant A Tree

In most cases, you can transplant a tree successfuily, at any time, if you follow the
instructions for planting a tree. The most impartant thing is to dig out encugh roots, but this

process 13 difficult with a large tree.

¥{hen you dig out the tree take a ball of earth measuring sbout a foot wide for every inchin

diameter of the tree trunk. Dig enough to avoid cutting out too rany taproots,

Itis wise to call in & professional tree expert to transpant a tree mone than s few inches in

trunk diameter.

96.

97.

93.

99.

Transplanting a tree is

A.verydifferent from planting a tree

B. so difficult that an expert should always be called in
C. rauch Tike planting a tree

D. achieved most successfully in the winter

& tree trunk six inches in diameter should have
A. 8 twelve-foot wide ball of earth o
B.& three-foot wide ball of earth

C.gsix-foot wide ball of earth

D. a four -foot wide ball of earth

The taproots are

#A. the smallest roots

B. the principal deepest roots

L. the ball of earth

[. the same width as the trunk's diameter

The best time for transplanting a tree i3

A spring. B. winter - L. fall D. any season

1 UU To decide whether you can successtully transplant a tree yourself, you should

#. select your location carefully

EB. measure the ball of earth around the tree roots
L. measure the diameter of the tree trunk

D. cut off a5 many taproots as you can reach

\
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APPENDICES

The copies of the tests given to the Turkish Students studying
English as a foreign language :
| TEST |
Class: --------————=- Name : —=-====—=="=~
~ Read the following situations carefully and rewrite the sentences using

Relative Pronoun; who, that, whose, which, ywhom.

i- Example : The man is good at his job, He repaired my radio.
The man who repaired my radio is good at his job.
ii- Example: She told me her adress. | wrote her adress on a piece of paper.
She told me her adress which | wrote down on a piece of paper.
1- She showed me a photograph of her son. Her son is a policeman.
She showed me a photograph of her Son ...,
2- He decided not to swim in the sea. The sea looked rather dirty.
3- The new stadium will be opened next month, The stadium holds 90.000
people.
4- The storm caused a lot of damage. Nobody had been expecting the storm.

5- | went to see a doctor. The doctor told me to rest for a few days.

6- The women prayed aloud all night. This kept us awake.



104
7- A friend of mine helped me to get a job. His father is the manager of a

company.
8- The population of London is now falling. London was once the largest
city in the world.

9- | Tooked up thé moon. The moon was very bright that evening.

10- The man over there is an artist. | don't rememben his name.

11~ Mr. Edvards has gone into hospital fdr some tests. His health hasn't
been good recently.

12~ The man was sitting at the desk. | had come to see this man.

13- You sent me a present. Thank you very much for it.

14- 'm looking after some children. They are terribly spoilt.

15- The firm is sending me to York. | work for this fire.

16~ She climbed to the top of the Monument to see the wonderful view. She
had been told about this view.

- 17- Theré wash't any directory in the telephone box. | was phoning from
this box.

18- | was waiting for a man. He didn't turn up.

19- Romeo and Juliet were two lovers. Their parents hated each other.

20- He wanted me to come at 2 a.m. This didn’t suit me all.

21- They gave me very bad tyres. One of them burst before | had driven
four miles. |

22-This is the story of a man. His wife suddenly loses her moneg.

23- The car crashed into a queue of people. Four of them wounded.

24~ A man brought in a small girl. Her hand had been cut by flying gl.ass.

25- He introduced me to his students. Most of them were from abroad.

26~ Tom had been driving all day. He was tired and wanted to stop.

27- This is Mrs. Jones. Her son won the championship last year.
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28- Mr. Smith said she was too busy to speak to me. | had come specially
to see him. |

29- Mary didn't kmy anything about mountains. She tought it would be
quite safe to climb alone. '

30- We lit a fire. It soon dried out of clothes.

31- His boss didn't drink. He saw what was the matter and wasn't
sympathetic.

32- They rowed across tha Atlantic. This had never been done before.

33- Ann said that there were many notices there. Ann's children could
swim wery yell.

34~ He paid me 1 pound for washing ten windows. Most of them hadn't been
yrashed for at least a year.

35~ And this time he was with Lucy. He was particularly anzious to
impress Lucy.

36~ Dr.Johnson often met his friends in the Cheshire Cheese. His house was
quite near.

37- The matter was reported to the chief of Police. He ordered us all to be
arrested.

38- She refuses to use machines. This makes her work more arduous.

39- Anne Boleyn was Henry Viil's second wife. Henry exe.cuted her in 1836.

40- The headmaster spoke to the boys. Their work was below standard.

41- 1 went to Munich. | had always wanted to visit Munich.

42- Julius Cesesar came to Britain in 55 B.C. He was a powerful Romen
general.

43- Mr.Trotter was born in Omsk in 1982. He came to London three years

ago.



44~ The tree fell on to a party of fishermen. All of them were injt.ired.

45- The gentlemen is the Finance Minister. Yof trod on his food.

46- This is a photograph of our friends. We went on holiday with them.

47~ We ate some fish. They m‘ust have been very ancient.

48- | missed the train. | usually catch this train.

49~ There were a lot of people at the party. | had met only a few of them
before. |

50- Ten people applied for the job. None of them were suitable.

TEST I
Read the followeng sentences again and fill-in-the blanks using

Relative Pronoun;_who, which, that, whose, whom.

i.Example: The girl .......... married mg brother is a famous folk singer.
The girl who married my brother is a famous folk singer.
1- His wife is a8 woman ... loves a joke.
2- The mmagazine .......... you lent me is very interesting.

3- In hospitals they wake patients at 6 am. ... is much too early.
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4- The pope............... many people had never heard before, spoke on the radio

last night.
5- 1 have a girl friend ... father is a famous businessman.

6- | know aman ... eats paper.

7- He is the famous scientists, about ... many books have been written.

8- Air, ... ve breathe, is made up of many gases.
O- | want to find a man ............... will lend me money.

10- Women ... work in hospitals are to be admired.
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11-Lois X1V, e we mentioned last week, became King in 1943
12- He met Prince Henry's mother, from ............. he got the news of
Henry's marriage.

13- The knife ... we cut the bread with is very sharp.

14~ What is the name of that man ... wife has run away and left him.

15- The chief of the police ................ vwonk is very important takes care of

the public safety.

16- Grammar, ... students dislike very much is good for them.
17- Nicholas . to ..o you vere referring was the last Czar of
Russia.
| 18~ The letter ... yve received today had no stamp on it.
19- A woman .................. mind is made up is more obstinate than a mule.
20~ The shop ... yre buy our cakes from is shut.
21- Shalgespeare, ...................... is the World's greatest dramatist, was born

in a little cottage.

22~ The old soldier, ... legs were shot away sits begging on the
pavements.
23-The streets ............. leads to the school is very wide.
24- Chess, ... is a very old game, is diffucult to piay.
25- brass, ... cows and horses love, is always green.
26- She is ‘one of the people ... | really like.
27-The man ... you spoke to in the street is my English teacher.
28- This is the lady ............... purse has been stolen.
29- People, ... live in glass houses shouldn't throw stones.
30- | don't like the house .......... he lives in.
~ 31- Here comes the girt ... I am hiding from.

32~ The book ............ | was reading yesterday weas a dedective story.



33- The policeman .................. helmet you knocked off is at the door.

34~ The London train, ................ should arrive at 2.30. is late.

35- Budapest, ............... is on the Donube, is a beautiful city.

36- Mme Curie, ... discovered radium, is one of the greatest women
in our age.

37- The chair ........... yras broken is mended nbw.

38~ And the girl ... you see at the door is my sister.

39- The noise ............. you hear is only our dog's fighting.

40- The girl ................ mother | vas talking to, has left the room.

41- My brother Dick, ... you savr yesterday, is coming to tea.

42- The author, ............ has been to Paris, has just returned.

43- She is the most beautiful woman ... has appeared on this stage.

44- 1t was the last King of Ruritania, ... name few people can
remember.

45- Buy it back from the man ... you soid it to.

46- Bethoven, ........... music you have just been listening tb, ¥as one of

the world's finest composers.

47- The c:loék struct thinteen ... made everyone laugh.

v

48- See the page 33 for a map of the areq, ............... we also printed in our

last number.
49- Where is the man ... sold me these sun-glasses.
50- Oxford University, ... is one of the oldest in the world, has

many colleges.
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H‘j.'.'?»”uvﬂ me. wc.v«y bad. 2grts.. %)Mé@n A ihon, A j}‘ é%//.».f.‘ devl. J('W’
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~She cllmbed to the tup of the.Monument to see the wanderful v1ew..7"n'
She’ had been told about thls v1ew. S L S S

Mhere wasn’t anJ dlrectory in the telephone box. I was phonlng fron this box.ix'ﬂff"

.'t.ﬁ'.oo'o.....o01‘-loo'cobb.ooca‘n-nouuo.l.t-.oo..ti.'lto'!o.on.o‘oolov.!..0001-‘

;I!was waltlng for a man. He’ dldn't turn up.lu .

: v t
'.l.'O..OO.l.".-.M‘.l."0.0‘0.0'!0.."'.'OIh!l'o"..U..l'.....l.."'....".OD.I' R

+Honeo and JullEt were two 1°Ver5' Th91r Parents hated ‘each other.fh E

¥

i‘.'..'..0'.‘..cOI'MOOUIUOOQ,'I..'l'."....'llll.l..,...t"O".0Ol.".\0’0"..‘0'..:00'{"!‘
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: The glrl ‘whao marrlﬁ my brother is a famoua folk 51nner. ‘

,1s w1fe é woman .ﬁé%éaqff ves ‘a JQkE, o : RN

he mag321ne ;.£4#)Z£7»\%’ ent e s very 12$§§;Et%?€ o g R S

n. h spitals th wake t s at Qeld evniovnne ds much too eerly. - ‘:“h :'Tﬁjhif;ff
osp ey’ &W 6 Yoo oo e

he pope'.JJ/)?ﬁ?. “many’ people hnd

eard beTorE, spoke on the radlo last nlght.

have a- glrl friend rl‘ ~ Father is a fanous bu51nessman. ‘ ‘- L ‘f -ﬁ“”Tj;‘ -
know a man LW &U;kffeats pap%?f K ""“NQEVVWS %;,.  :.,n:" aﬂ‘»‘ ""_;wfftﬂfh":

v

e’ 1s the famouayseyeptlc ’ about ..HJE” manJ bool have been wrltten.-
ir )704@7. we. breuthe, 1s ma;e up of many gases.ni'hh”‘ '

lend me money.f

JUa XIV?T.ﬁé’ 04”we mentloned lnst week be amevgang 1n 1643'5, ] B
e met Prince HenrJ‘s mey her, from .L&b%}?éhﬁgév;ot the news of Henry’s marrlage. o

e .4?24@2. we, cut the bread with; 1s§r2;y qhﬂrp.\~” B .
the‘neme of that man ..Jﬁ)?yﬁé. w1fc has run awny and left hlm.» : o
1e‘ch1ef of pollc iyﬁ—h Y work-is’ very 1mportant takes care of - ‘the publlc Sﬁfety.f"
cnmmdr, ..U4.§U4 tudents | ‘ Lo
ichoiéS“I .to .JVlﬂD% ; ou- were referrlng wws the last czar of Rus51a.

;Uf2;7§§§é recleved today h1c no: stamp on ite
\ woman;..L%>40awqblnd is mude up is more Dbstlnﬂte than a mule,

’hat 1s

-1sllke very much is~ gooc for: them.

he shop . MUJhﬁ%.. we buy our cakes from is - qhut.




s grcatast dr1m1tlst was born :Ln

N

"’.“".‘_Ztl-- Shakes;:eare, ..Wﬁo\é th H%%&;

‘vThe sld soldler ..W%.%rsrwere ého't awuy,s:rts bcqglng on the pavement'

: "'“v.‘.-:The .streets ..../7 ‘\{\%E"ds to “the, school is ve:r:y wide,
. ‘F"".W.ko \)%ows and horsoﬂVe,' is nlways green, 14? o
I v.._f“‘

S.he is GI'TBIO‘F the 0 1e ,,%L

ery old game, 1s dl"f‘flcult to play. .

rea 1ly lsze. .

i ,.Jﬂ\ 11ve¢ :m., T

: .""“‘Here'come\s 'thL glrl ..%M‘?\f am® hld:mo ‘From. " : RS
vi_‘,-The book ../}/4}432(& was rgad:mg \rester”lay Wc.S a dedectlve story

. The pollCLman . 'uJ/ _hf—lma\o\ysgu knoaked off is at ‘che door.
_.The London traln, .v.(.U ..‘should arrive at 2 30, s 1-te.5 Sl
vf.fflrne Cur;:.e, _.(‘/')ﬂﬂ
-'.‘~Thel chalr ..WWS byeken is now mendeo. o S ATt .
g Aﬂd the glrl w me at the ‘door is. my - s:.ster_ f: PR
3 Tha o:Lse o 4 M"S’u he'\r 1s only ou::‘ dog flghlng_.__ BN
. ThE glrl ...stc%er I was 'tulklng to,has leﬁ: the room. : U
',”My brdither Dle J"’M"\{Jyou °3W yecx'tercny, is com:mg ‘to tea..ﬂ». ‘, “

b ‘.‘Tha author, (,/Vk‘\(/has bc.en to Parls, VIh" fus+ I‘eturned B
'She ls ‘the moat beautlful worn - "77 5/9%'\).?"5‘5 aPPLured on 'l:h:Ls staEJE.
‘, It was the 1nst k:mg o‘F Rurltanla, ,.C.//k%. name fow peoole can remember.
S _,Buy it back f‘rom the man, «{Lﬂ;%awg}'ﬂ sold. 1.t to. R -....

,"'Bethoven, ‘ .J kﬂfl.\mﬁgc your h'\vc_ just been 115’ct_n1nn 'l:o, ‘was' one of the wor
' flnest composers.i

Tlan”daPEStu--'No V\ﬁ&%’n the D“nube, is’a beautlf‘ul c1t\ ."

rlsroverecl ruolum, 1S éne’ of‘ the grec.test women in our‘é

................

. A."The cloCk struck thlrteen ,.L.I/f), ,%ade everyong‘\\évg\ o
'-JSee the- paga 33 Ffor a m'xp of\\be area,./}.’.«%. we olso prmn’ced in' our las‘t M
‘ \'here 15 the man ‘Q-...?"é/. €0 me these sun--glasses'? SRR 3 Ly

.DVX‘FUI‘Q Unlveralty, ._7L @/ﬁls one of the oldost Ain the w0r1d has many coll




APPENDIX D

The copies of the texts written by Native Speakers

ornings on buses
going to work,
afternoons over
tea, evenings in
pubs and restaur-
ants, and some-
times long nights in the gloom of
anguished pessxmlsm people turn

- from news and statistics to ask each

other, “Why?" Small boys terrorise
old ladies, a 14-year-old rapes a
young mother at knife-point,. three
schoolglrls ‘go on a binge of shoplift-
ing, a young man from a loving home
repeatedly steals cars, abusing his
parents when they try to help, drug-
related crime increases...So in
most discussions one of us ‘will in-
voke a Lost Authority, in the (mis-
taken) belief that somebody, some-
where must have the power, the
answer, that will return to society the
Good we have lost.

It would be a mistake to pick up
this book in the hope of finding a
theoretical exposition of the current

Home Office line, although its philos-

ophy is, in the oldest and best sense,
conservative. It is not an analysis to
be read for comfort. Most people will
glance up from its pages again and
again, finding what one thought of as
“normal” relationships called into
question, through this thoughtful and
original exploration of deviancy.
The family that has experienced
the delinquency of one child, perhaps

in contrast to others in their brood

who manifested only “normal”
behaviour, will find curious answers
to the perennial wounded cry, “Why
~us? For the authors step, with deli-
cate precision, towards a theory of
individual and social sickness which
_ (mercifully) goes further than normal

The good, the bad and the sinful

cnmmologlcal/socxologlcal terminol- .~

ogy. If there is no comfort in the case
histories of strangers, there is an odd
consolation in the universality of our
helplessness, and our desperate need
for the Good Authority.

Tom Pitt-Aikins and Alice Thomas
Ellis argue that there are two sorts of

Authority: the bad (Hitler and a thou- ,
sand bungling bureaucracies, for a’

start), and the Good. The latter is
complexly defined. It is more than

benign and wise control by parent/

teacher/boss/state/self (although all
those matter). It is also, crucially, to
do with the individual’s relationship
to his or her own past, and the recog-
nition of patterns within the past
which distort behaviour,

On a simple level, Pitt-Aikins and
Thomas Ellis express simple truths
anyone will recognise = for example,
that a baby who is ﬁrmly held with

LOSS OF THE GOOD
- AUTHORITY o
The Cause of Delinquency
by Tom Pitt-Aikins
and Alice Thomas Ellis
Viking £14.95 pp264

Bel Mooney

loving confidence is a lot happier

than the screaming infant in the

hands of a panicky person. On a
deeper level the analysis moves
boldly — and refreshingly — into the
realm of the spiritual. Sin in this book
is not a taboo word, nor, for that
matter is grace. The combination of
such terminology with the kind of
common case history one might ex-
pect in a book on delinquency is curi-
ous indeed.

Curious too that an experienced
consultant in adolescent and family

psychxatry should collaborate ‘with a
novelist. The odd *“conversation”
form of the text follows that of a
previous work in the same area,
Secrets of Strangers. The writers

alternate their initialled views, some .

running to pages, some just a para-
graph. It can be irritating: not a re-
corded dialogue, but a set of highly
self-conscious statements, which
sometimes seems like a Greek chorus
at odds with itself.

After a while the benefits become

clear. One voice is that of the prac-
titioner, rooted in the everyday re-
ality of deviance, and seeking for new
ways of dealing with it. The other
voice is that of the “outsider™, the

‘observer, the novelist who must, of

necessity obey Auden’s dictum and
“suffer dully all the wrongs of man”.
In this perception — of the absolute

imperative of empathy —~ the two -
voices come together. It is then that -

the book seems most like a meeting of
minds. Thomas Ellis also provides,
from time to time, a refreshing scep-
ticism about some of Pitt-Aikins
assumptions; she is at once the voice
of the woman on the Clapham Omni- -
bus saying “Come off it!”, and the
nun who knows that reality is the
beads in her rosary.

In the epilogue the dynamic of the
two voices shifts again, and Thomas
Ellis acts as interpreter of Pitt-
Aikins’s radical treatment of the
question of what can be done to halt
the tide of delinquency. He offers a
set of precepts which challenge some
of the liberal sacred cows of the last
20 years ~ easy divorce, for example.
I~ the end, the message is awesomely
simple. Only a fool denies that struc-

. ture (or good authority) is essential to

any form of communal living, be it in
primitive tribe or on a housing estate.

. It is also essential within the individ- .

val, a sign of maturity, When that
authority is lost or subverted, chaos
does indeed come again — to society
and to the single soul.

y——

Taken from: The Sunday Times
Book Review, 6 August 1989
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ps and Guides of
itein

Every type of good, clean, comfortable
accommodation is available to the
motarist touring Britain - at prices to
suit every pocket. There are plenty of
large, modern hotels whose standards
range from medium-priced to super-
luxurious. Or motorists may prefer to
stay in an ever-increasing number of
motels, some offering hotel-type
rooms and others with separate
chalets, but all with plentiful space for
cars.

What about staying in a castle or
stately home? Or for pleasant, intimate
accommaodation with plain, good foed,

~ theinns all over the countryside

provide a real taste of Britain.

For people on a restricted budget
there are guest houses which provide
either full board or bed and breakfast
and offer clean bedrooms and good
fare at modest charges.

Bed and breakfast-or B&B -isa
good way of spending a comfortable
night in a private home at a very
reasonable price. B&B is simple,
usually with a shared bathroom, and a
full breakfast included in the price.
Evening meals are sometimes
available at extra charge. Look out for

- the Bed-and-Breakfast sign displayed

outside each estabiishment. 8&B
accommodation may be booked
through Tourist Information Centres,
though advance reservations are not
always necessary.

You will find that some farms also
provide similar accommodation - and .
there's nothing like a good farmhouse
breakfast! A comprehensive list of
farmhouse accommodation is given in
the BTA booklet Britain: Stayon a
Farm.

Commended

The British Tourist Authority has
established a scheme commending
selected hotels, guest houses
{including farm guest houses) and
restaurants in country areas for the
outstanding welcome and quaiity of
service offered to visitors.

For a memorable stay in a reaily
good hotel or guest house, iook for the
blue-and-silver BTA piague which
shows that it has been commended. -
Some 330 such establishments are
listed in the BTA Commended
{Country Hotels, Guest Houses &
Restaurants) guide, available fres of
charge from BTA overseas offices.

Self catering.
You can, of course, do your own
catering by renting a flat, house,

stay. Generally, all household
requisites are supplied and a deposit is
payable before occupying the
premises. Or why not rent a
motorhome, or hire a caravan when
you arrive? Contact your nearest BTA
office for a copy of the Vehicle Hire
booklet which lists many companies
offering trailer and motor caravans for
hire.

Campers will find vast numbers of
thoughtfully-planned sites throughout
the country. The BTA publishes a
comprehensive bookiet Britain:
Camping and Caravan Parks, which
includes details of amenities; this can
be obtained from BTA offices abroad
or from bookshops in the UK.

How to Book

Wherever you go in Britain, you will
find Tourist Information Centres (TICs).
These can help and advise you about
all types of accommodation,
particularly hotels, guest houses and

- bed-and-breakfast, and can often make

reservations for you.

In many TICs you can book local
accommaodation for a smali fee (about
70p} by calling at the office. In London
you can book accommodation at the
TICs at Victoria Station and London
Airport {Heathrow),

A number of TICs operate a country-
wide accommodation scheme, This is
known as "“Book-A-Bed-Ahead”
{BABA) in England and Scotland, and
as ""Bed Booking Service” in Wales, if
you visit a TIC which offers this

. service, you will be able to reserve a

bed in the town which is your
destination for that night or the
following night. This relieves you of an
important worry during a touring
holiday.

Some 100 TICs in England, in
important centres and tourist towns,
offer this facility, as well as many in
Scotland and Wales. The
administrative arrangements differ

slightly between countries — in England-

you will be asked to pay a fee of £1.75.
In Scotland and Wales thers is no
booking fee. You will, however, be
required to pay in advance 10% of the
cost of the first night's
accommodation, which will be
deducted from your final bill.
Throughout Northern [reland, TICs will

 book accommodation for you without

charge.
You can obtain a list of TICs
indicating vyhich of them offer the

- a o~ A ey

arrival in Britain. On the map overleaf
TICs operating the BABA system are
shown by the symbol B,

You will also find that most of the
major hotel chains run telephone
booking services. As with the Tourist
Information Centres, one advantage of
using these is that if the service finds
the accommodation of your choice is
already fully booked, alternative
accommodation will be offered to you.

Where to stop

If you-are using motorways, you will
find motorway service centres at
regular intervals. These provide
somewhere to park and to refuel the
car. Most of them have shops where
you can buy newspapers and

magazines, sweets, soft drinks, books,

souvenirs and toys.

Most service centre cafeterias
provide straightforward meals and
refreshments {without alcohol) at
reasonable prices.

If, however, you have time in hand
and would like to leave the motorway
to seek a more varied meal in 3
traditional British hotel or restaurant,
you can do this with little interference

. to your journey. You can leave the

motorway at almaost any exit and
within a short time enjoy the
comparatively quiet countryside and
the hospitality of an English inn.
Providing you limit your diversion
from the motorway to about three

Holiday homne at Cilgerran, Wales.

hosteiry and return afterwards to the
motorway without any trouble.

On country roads you will find that
many pubs serve sandwiches, pies
and 'ploughman’s lunch’ - a healthy
serving of bread, cheeca and pickles.
Many of them serve full meals and
some boast first-class restaurants.

‘Most British towns have a variety of
eating establishments ~ ranging from
the humbile ‘cafe’ where the fare is
simple, but plentiful and modestly-
priced, to the 3-, 4-and 5-star hotels
with varied menus, good service, wine
lists, and, of course, charges
comrmensurate with the food and
facilities they offer.

In between are all sorts of
restaurants, with many specialising in
British national dishes, including, of
course, the ever-popular fish and
chips. Then there are the ‘fast food'
and chain restaurants which.serve
steaks, hamburgers, and other quick
meals.

Many motels and modern hotels
have coffee shops or ‘butteries’ which
are open through most of the day ~in
some cases for all 24 hours, They
serve a limited range of meals, but are
usually cheaper than the main
restaurants in the same hotels.

So in town or city you are not likely
to have much difficulty in finding a
restaurant to suit both vour taste and
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TREE TEMPLES

MOHAMMAD VAZEERUDDIN

For Dadaji, an Indian philosopher and teacher, tree
planting is much more than improving the
environment. It is a religious act.

" ACHAWA VILLAGE IN
the State of Gujarat in
 India is a remote and
sleepy village which came
to life when three hundred thousand
people not only from the neighbouring
villages but also from neighbouring
states descended on it. :

Simple village people dressed in their
colourful best, carried saplings in toy
palanquins and planted them with the
same gaiety and piety as characterise
the submersion of idols during some
festivals. What is the secret of their
commitment? Who inspired them and
how?

Pandurang Shastri Athavale, lovingly

known as Dadaiji, is a believer in action
rather than in speeches. He visited the/
dusty village a year ago and suggested
that it would be truly transformed if it
was greened.

No sooner was that suggestion known
to his followers than they got to work.
About 600 of them went to the village in
September 1983, worked for a mere
nine days and turned a plot of 125 acres
into a bed of trees. That was the
beginning. By 1988 the movement had
grown stronger and tree plantation had
become a way of worshipping god for a
very large number of people. The

- villagers who had brought their owrl
food from their respective homes, sat
under 'the trees, enjoyed community
eating and celebrated the resurrection
of tree culture,

1 could understand planting trees for
the good of our environment, but what
is the point of linking trees with divinity?
Therefore, I decided to talk with Dadaji.
Maybe my face showed my scepticism,
for he soon smiled one of his beatific
smiles and said, “Everyone who has so
far expatiated on the need for tree
plantation stressed its aesthetic, utili-
tarian and ecological aspects. The
words, when uttered, sounded like
music to the ears of the listeners, but
once the speech was over all was/
forgotten. Therefore, I tried a new tack.
I have told people that tree plantation is

vital as an acknowledgement of human
debt to God. Planting trees is a
demonstration of devotion. We should
learn to love trees and animals as
manifestations of Divine power. The
only thing worth promoting is labour
based on faith in God, and reverence
for fellow beings, and the only way of
promoting such an idea is to inculcate a
love of Nature in people”.

Dadaji’'s talk has a note of utter
simplicity. He has a profound feeling
for things of the earth. “Why do people
go to the temples?” Dadaji asked me
suddenly and answered the question
himself, “Because of the belief that God
dwells therein. Similarly if there were
‘tree temples’, people could visit them

' regularly. Therefore, I have sought to

deify trees. Only if trees are deified can
they be expected to be paid proper
attention and tended with care. Other-
wise, people will plant saplings and
forget all about them and thus let them
wither before they can grow. Therefore,
my message to the people is that they
should learn to love trees as represent-
atives of God™.

Dadaji has founded three such divine
forests:in Gujarat.

The' journalist in me asserts itself,
“How can there be a temple without a
priest?” '

“We select 365 persons every year,
both from the villages concerned and
from outside. Each one of them
officiates as the priest each day at the
tree temples. Little wonder that the
survival rate of the plants has been 100
per cent. '

“What can we learn from trees?” 1
asked.

. “There is a great deal which trees can
teach us. You go on a picnic and sit
under the shade of a tree, pluck fruits
from it and eat them but do not bother
even'to give thanks foritall. Humanson
the other hand expect gratitude even
for the smallest favours. Therefore, the
only sgurce from which we can leam to
render selfless service is trees. We must
plant trees, particularly fruit trees and
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he fruits to the poor who need
most. If the rich today have
¢ objects of criticism they have
:lves to blame for it. Remember,
s nothing in the Indian tradition
can be said to be hostile to
.The great Indian warrior Arjuna
alled Dhananjaya (creator of

) because of his husbanding of '

natural resources. But today, in many
cases, wealth has gone into the wrong
hands, into the hands of those who do
not know how to use it properly. They
are willing to invest itin ten year bonds,
as though they are certain they will live
long enough to realise them, but they
are not ready to invest their wealth in
projects that can ensure their peace

and happiness and that of coming
generations.”

If the ecology movement needs a new
religion Dadaji is offering the first
commandment, “Thou shall plant
trees”. ¥

M. Vazeeruddin is a journalist working for
The Tribune in India. :
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INTRODUCTION

RAD begins (and ends) Marlow’s journey into the heart of
ness on the Thames, on the yawl Nellie, with a short prologue
h, with subtle use of imagery and brilliant evocation of
sphere, introduces Marlow and prepares us for the major
es of his story. For an ‘exotic adventure’ it starts with a remark-
strong sense of stillness and calm which in fact envelops the
e story, with occasional interruptions of the narrator to
ibe Marlow or to record a brief interpolation by one of his
iers, and with the brief return to the yawl at the end. On
hames ‘the day was ending in a serenity of still and exquisite
ince’ and the ‘old river ... rested unruffled’; Marlow him-
at perfectly, motionless in the ‘pose of a Buddha' and the
of the barges all ‘seemed to stand still’; the five men on board
hdve to wait for the turn of the tide settled themselves com-

ly on deck. setting the scene for Marlow to begin, which_

es as the night falls This is our first. introduction to dark-

nrad pays great attention to the effects of light. In the opening
, the sky is ‘a benign immensity of unstained light’ and the
larkness is over Gravesend and the city of London, ‘a mournful
1, brooding motionless’; and the [amiltar ground of London
nes a sinister and unreal nature as the sun falls: ‘from glowing

- changed to a dull red without rays and without heat, as -

ut to go out suddenly, stricken to death by the touch of that
1 brooding over a crowd of men’, as Marlow suddenly
unces into the carefully prepared silence: ‘And this also ...
een one of the dark places of the earth’ (though it was not
cep darkness of what later seemed to Marlow the centre of

. 7. )
Teken From: Hearth of Darkness
by Joseph Conrad
The Pencuin Tneliah 74 heea
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the earth but "the very enD of the world, a sea the colour.of lead,
a sky the colour of smoke...").

Marlow uses similar language to describe the Thames to that
he uses for the other great river of the story. the Congo, and unites
them by suggesting that all rivers and seas run into one another:
from the ‘end of the world’ the Thames ‘stretched before us like
the beginning of an interminable waterway’, ‘leading to the utter-
most ends of the earth ... into the heart of an immense darkness’.
In the same way as he connects all seas and rivers, Marlow connects
all mankind. He prepares us for the disturbing atavism he experi-
ences when watching the natives how! and dance on the banks
of the Congo and the ‘claim of distant kinship affirmed in a supreme

_moment' he felt when his Negro helmsman died, with a preamble

reminding us that our own civilized country, where nature is ‘the
shackled form of a conquered monster’, was once a darkness
‘monstrous and free’ and we were once the savages. In this
preamble Marlow establishes in us a feeling of inherent solidarity
with the Congo natives as well as with the civilized colonialists
(whom we cannot help but associate with), a feeling strengthened
by him taking the Roman invader’s point of view — feeling sorry
for the ‘decent young citizen in a toga’ and the ‘men gomg at
it blind’, rather than for the savage Britons.

This conflict of sympathies is felt by Marlow at the beginning
of his journey into Africa when, after his experiences of isolation
among the white men in the ‘whited sepulchre’ of Brussels and

on board ship, he sees the shore boats paddled by shouting, sweat- -

ing blacks who, wanted no excuse for being there’ and who were
‘a great comfort’ for Marlow to look at.

His first close contact with the natives is at the Company Station
and his first impression is one of horror at their misery and
wretchedness. These are powerful scenes, heightened in their effect
by a sinister background of aggressive, futile activity by the

colonialists — the pointless blasting of the cliff (reminding us of

the French man-of-war's ‘insane’ and ‘incomprehensible’ shelling
of the apparently non-existent native ‘enemies’ along the coast),
the vast, purposeless hole, and the decaying machinery. The so-

8 -

" cannot help but think of it in those terms.
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called criminals, collared and chained, whose ribs and joints were

. visible ‘like knots in a rope’, and the ‘black shadows of disease -
! and starvation’ who have withdrawn to the inferno-like green
" gloom of the trees to die are contrasted with the ‘reclaimed’, or

separated black, the native in charge of the criminals who is ‘the

. product of the new forces at work’ and who, with his rascally

grin’, is oblivious to the sufferings of his charges, and proud only
of his ‘exalted trust’; a similar sort of ‘reclaimed’ native is the station’

h manager’s overfed ‘boy’ who is allowed by the manager to openly
; treat the white men with provokmg insolence and who, signifi-

cantly, is the one to announce ‘in a tone of scathing contempt
— “Mistah Kurtz - he dead” . Above all, however, the blacks are

contrasted with the whites: the extraordinary accountant with his
. starched collars, white cuffs and well-groomed hair, and the other
" pioneers of progress with less backbone. These whites continually
¢ fall sick and, because of their greed for ivory and promotion, engage
. in perpetual intrigue against each other and are responsible for
' the futile blasting of the cliff, a parody of the ‘work’. They are
- i possessed, it seems to Marlow as he stands on the hillside over-
" looking the ‘inhabited devastation’, by ‘a ﬂabby. pretendmg,
weak-eyed devil of a rapacious and pitiless folly’. -

In the story Conrad further exploits the imagery of black and

i white, ‘light’ and "dark’, in a number of ways. Darkness is night,.
i the unknown, the impenetrable, the primitive, the evil. Yet when
‘he reaches Africa the colours of skin invert the accepted associa-
- tions of the contrast. ‘White" is above all ivory, the beautiful luxury

of civilized man which is the root of all evil in the darkness, and

- which obsesses the white men|until they, like Kurtz, come to

resemble it; and we recall the ‘'whited sepulchre’ of Brussels, as it

becomes clear why Marlow is ‘prejudiced’ against the city and
+

Marlow begins his tale with an account of how he ‘got out there'
which is very much an account of how Conrad himself went to.
the Congo in 1890. Like Marlow, he returned to London after six

" years' sailing in the Far East, initially as First Mate, then as Captain,

¥ 9



FOR better ‘or for worse London‘., R
Weekend Television’s 21st birthday-
celebrations last weekend did what . .
they were meant to do — they .. -
described the changing shape of a- -
company_

Aspel maybe because-as chat shows"

commercial - television
~ which began amid the optimism of
the late Sixties, grew up in the
uncertain Seventies and is clinging -
on through the dlstmctly anxious _
Eighties.
- From the earhest days of LWT
comedy came repeats of Doctor in.
Charge - and Please Sir, shows
which may not seem all that funny
in hindsight, but which exhibited a
youthful boisterousness not often to -
be found in these wearier, warier.
times, By 1976, LWT was making
Bougquet -of Barbed Wire, and. we-.
were apparently thought to be ready .

for tales of incest and what, at the--

time, felt like serious social drama.~
No it didn’t — it felt like Mills & -
Boon with dirty bits, and 1t still dxd
last Saturday. :

- It was, last Sunday, mterestmg to
see an old Upstairs, Downstairs
episode, even if the acting wasn’t
quite what we remember it to be,
and even if LWT selected an-
episode so farTinto the series that .
you neeeded to have been there -
first time around to make sense of
it. Also last Sunday — tucked away
so late you got the feeling jt was.

only done to stop Melvyn Bragg

sulking — we had a retrospective
South Bank Show, complete with
interviews from Olivier, Bennett, -

Pinter, Francis Bacon and’ others,,

and reminding us what a consistent '

force the programme has been in

the cause of making art accessible
to those who might in other.
circumstances reach for a gun. -
And from the present? From the
present we had The Best of Blind
Date and Aspel in the Best
Company, God help us. VInfair to~
o The

Taken From: '

- although the

go his goes better than many,

including its thrice-weekly rival on .

BBCl1. But a chat show it is, and -

what Blind Date is, is anybody’s
guess, It seemed odd that LWT, the

ITV company which “makes the

most noise as it blunders through

the undergrowth in search of a

younger, brighter, richer audience,
should have chosen those of all its

shows to mark the present. The .

optimism and the pessimism of

LWT's first decades seemed pos- :

itively dangerous by comparison. -
. There were dangerous moments
during the celebrations, though.
There was, for instance, the threat
" that Nigel Dempster might ask a
" serious question during his part of
the seemingly aimless ramble
around London which surrounded
LWT’s Live Celebration (Sunday).

: That came to nought, though, as
"did. the danger that Daniel J

Travanti, of Hill Street Blues fame,
might get the name of the voice
behind Roger Rabbit right, during
" the Prince’s: Trust Royal- Gala
which LWT produced as the jewel
in its birthday crown, Travanti
introduced him as Richard

NI

Fleischer, and the poor man had to

point out that his name was
Charles. A small thing, but symp-

tomatic of a night in which nothing’

seemed more typical of ITV than
its current lack of clarity.
It is also Thames’s 21st blrthday,

company is going about its celebra-
tions in a markedly subdued
manner. In fact I only noticed two
programmes,
Sunday Times
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London weekday"

both on ITV on

TVREVIEW
by Patrick Stoddart -

0 John Hurt as the Naked Civil Servant

T hursday, to mark the occasion.

One of them was a repeat of The -

Naked Civil Servant — the biog-
raphy of the outrageous

television drama, and proof pos-
itive that ITV can, when it chooses,

match the BBC at its best. Or

perhaps that should be in the past

tense, because I see little evidence .
that the newly-nervcus, franchise- -

chasing, line-towing ITV companies
of the late Eighties would exhlblt
such nerve. / -

The other item was a Thames
presentation of the Royal Ballet
success Still Life at the Pengum

Guide to Today's Television

£ay,.
Quentin Crisp, easily one of the
dozen most daring milestones in- -

Dull jewels in the crown

Cafe, shown as part of a celebratory -

summer season. This was by no
means Thames’s first venture into
the arts, but it- was still a
comparative oddity from the com-
pany which once made Naked Civil
Servant and World at War, and.

. dressed,

which now seems more interested . ..

in such things as Interceptor (ITV,

Wednesday) — a Treasure . Hunt -

sequel in which contestants run:-

away from a man in a helicopter
and black leather who will take the.
prize money out of their backpacks -

if he catches them. A Freudian'
- would probably tell you that in-:

Thames ] darkest dreams, the man

in black is replaced by a woman in
~ a blue suit. -

If Thames senously wanted to
remind the world what good works
it has performed over the years, it
could have done worse than re-run
the films of Frank Cvitanovich, the
preposterously-talented lCanadlan

was 4 sad business, watching people
who know their new freedoms are
based on the whims of a single
man, and whose memories go back
to the time when other Estonians
helped Germans to kill them.
But compared with the people of
Romania, they seemed a well-
liberated lot. Everyman
(BBC1, Sunday) sneaked into the
land ‘that Gorbachev forgot, to film
the forced labourers building a

. 7,000-room palace for President

Ceausescu while others tore great
tracts through the country’s most
beautiful towns to jerry-build apart-
ment blocks for displaced country
people. Meanwhile, the food shops
are empty, secret policemen parade
the streets, and the people betray
each other out of fear. Romania, a
‘place. where Westerners' go on

" holiday, was shown as the most

4

terrible place on earth.
- The most terrible man ‘on earth,

_ at least according to those he tried
" 10 destroy, was the publisher of :

documentary maker whose work for -
the British company has included -

everything from an elegiac piece .
- about a Yorkshire farmer and his

to a bittersweet
portrait of John Osborne as a child.

shire horses,

Curiously though, it is not Thames:

which is mounting a full-scale .
Cvitanovich retrospective - but
Channel 4. =~

Under the Sun (BBC2, Thursday)

showed people hopefully emerging .
from a nightmare. An American’
couple, sometimes dogged by the -

KGB, filmed Estonian Jews enjoy-
ing the early fruits of glasnost and

. celebrating their first Passover in so

long that nobody seemed quite\sure

how the ntual was meant to go It

Confidential (ITV, Wednesday), the '
scandal sheet which, in the late :
Fifties, changed the way Hollywood :
stars conducted their private lives |
every bit as effectively as Aids has. -
done-30 years on. The story of the -
magazine formed the first episode
of a four-part series called Scandal,
designed to add a little titillation to
the hot summer nights, and it looks
like succeeding. We were, of course,
scandalised by. the lengths the rag
went to to expose the stars’ sexual
peccadillos, and the way the studios
traded dirt on Rory Calhoun to get
Confidential to drop its exposé of
the dazzlingly promiscuous Rock
Hudson. But if anybody who
watched Confidential denies that
they got the same thrill out of the
experience that people did from
reading the rag itself; I 51mply
wouldn’t believe them.




lumotional final crg -
ightning Rush
trikes twice

‘RTON 2 .

: Southall; McDonald, Ratcliffe, Watson, Van den Hauwe: Nevin, Steven,
vell (sub: McCall 58min), Sheedy (sub: Wilson, 77min); Cottee, Sharp.

ERPOOL 3

: Grobbelaar; Nicol, Hansen, Ablett, Staunton (sub: Venison 9tmin); Houghton,
n. McMahon, Barnes; Beardsley, Aldridge (sub: Rush 72min). .
Aldridge (4min) 0-1; McCall (83min) 1-1; Rush (95min) 1-2; McCall (101min) 2-2;
104min) 2-3. .
er: warm and close. Ground: firm, Referee: J Worralt (Warrington).

lance: 82,800. ’

by Brian Glanville

HAPS it was just that . only Liverpool, of all English
rpool scored too soon; a teams, scem capable of scor-
vellous goal by Aldridge - ing. Sheedy, in a moment of
-only four minutes ~ but . carelessness, gave the ball
strolled about when they away to Beardsley, but that
1d have consolidated;and was only the beginning of it.
rt McCall, the substitute On it went to Nicol, who
Everton hero, so nearly played a hero’s part. His long
cd them of the Cup. ©  ball devastated the Everton
e scored twice, but Liver« defence, and McMahon
had their own substitute- * turned it on for Aldridge to
, nonc other than lan gallop through and give Sou-
h,'who himself scored ' thall not the ghost of a hope. A
¢, each goal superbly substantial consolation for
n in the first period of ex- - that penalty he missed in last
ime, giving Liverpool the.* year’s final. - - ‘ .
“which so nearly slid out - * Against the lnminous clarity
eir grasp. L of Liverpool’s football, Ever-
ou might call it the Cup  ton continued to find them-
| as catharsis. Those, not .. sclves in periodic trouble. In
| at the Liverpool club it- - midfield, as many had antici-
-who believed the match - pated, the slight pair of Steven
uld never have-been - and Bracewell were losing the
ed must be treated. with battle against the physically
y respect. .~ - " stronger and always percep-
he fact remains that, for  tive Whelan and McMahon.
Liverpool supporters mas- In defence, something else
beneath the scoreboard,. which had been foreseen,
occasion was a welcome Ratcliffe’s loss of pace ex-
a vibrant one. In a sense, posed the Everton centre.
might see the occasion as There was a significant mo-
e kind of a gigantic me- ment soon after the half-hour
ial celebration for those when he could find no other
» died at Sheffield. way to stop a surge by Barnes
he opening minutes of the | than crudely to obstruct him.
e in every sensc matched He should certainly have gone
throb of expectation. In. into the book.
first 60 seconds there Barnes was always the
Id have been an Everton threat. His long cross after 17
. Scarcely three minutes  minutes gave Aldridge the
r that it was Liverpool who chance of a flying header,
ally scored: a goal fit to which went not far outside.
e any Cup Final.- -+, Five ‘'minutes later Barnes
verton began brightly. A - should have done better with
vy run by little Nevin even- .. Houghton’s cross than ned it
ly ‘set free another little gently:into Southall’s arms.
1, in Cottee, who had : Later, after he ad exploited 2
swdly found himself space - superb pass.by. Whelan,’
the right-hand side of the Barnes sent a centre whizzing
rion penalty area. Ablett low across the face of a vulner:
itrated him with difficulty, * able goal. ;
ceding a corner. . But one goal, however well
heedy took it and Nicol, ~ deserved, is a slender advan-
des of Hansen at Wimble- tage, and with a goalkeeper as
1 Jast week, misheaded the  eccentric as Grobbelaar, there
L which™ skidded +off» thesais: always-sthe..chance .of . a
k of his head. Nicol, how-"s ¢hance. So it proved, shortly
r, was luckier than Hansen, ; before “half-time, when the
McMahon booted the ball - keeper made a bizarre hash of
the line. Soon came that .| an unexceptional cross by Mc-
ctacular score. "~ .. Dohald. He lost the ball.
t was the kind of goal which . Sharp got it, but with .
o oo, _Grobbelaar =~ marooned,
Sheedy could only bang it
against Hansen. ey
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‘ngh ﬂymg Beardsley appears to be walking on. au' as leerpool go for the double:

team as a whole, who seemed .

content  at. times to. stroll
about, Houghton was almosta

side in himself. His was the
pass which gave Barnes

another shot. The ball was de-

flected off McDonald, and had
Southall plunging desperately
to his right-hand post, glvmg
away a corner. -

Liverpool took off Aldndge,

and sent on Rush, hero of so
many Wembley finals before "
he left for Juventus. Everton

replaced the disappointing
Sheedy with Wilson, a player

i scarcely dynamic enough. .- -, ference: McCall._ Belatedly,. -

Suddenly and astomshmgly,
Everton were in the game;.

Liverpool were on the TOpes.* .

When Grobbelaar lost a cor--,

‘ner from Steven, Whelan had® -

vaerpool sem on Vemson for
.Staunton. »
“Now goals would come in

-abundance; two of them for..

Rush. The first, five minutes

to boot the ball away. Staun-—~into extra time, came when, -

ton was struggling against’
Nevin, and that was where, so
dramatically, the equalisers
would come from, in the last
minute. A low cross from the

wriggling, elusive Nevin, a fu-..-

tile dive by. Grobbelaar, the’
ball spinning across the goal-
mouth to'be put in by the man
who had made so much dif-

" with a superb spin, he took a
ball from McMahon on the
left and drove it past Southall.
Just before the changeover, he
scored again with a free
header.

Between thesé 1wo McCall
had equalised for Evenon,
exploiting a weak clearance
with a powerful right-footer
from the edge of the box.

Chris Smith

leerpool had raxsed their
game atlast, and in the second
period of extra time Southall
had to save from Houghton,
Rush, Barnes and Beardsley..
But complacency nearly cost
Liverpool the Cup. - -
[J Referring to the pntch inva-
sions, Glen Kirton of the FA
said that the perimeter fenc--
ing, removed for the occasion,
would be back for the England
v Chile match: “The crowd’s
behaviour was just within the
bounds of accepiability. Every
match from now on we will

i¢ 9
_ look at on meniL.” ;g

Taken From: The Sunday Times

Sport
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Foot-and- As already mentioned in the introduction, the

mouth cause of this disease is a virus, which produces
disease the characteristic clinical signs ~ blisters on the |
muzzle, tongue, interior of the mouth, udder and L

52 - 55

Diseases caused by viruses

coronets. As often happens in virus diseases,
there are several strains of the foot-and-mouth
disease virus, which are grouped into African,
Asiatic and European types. As a rule the disease
is caused by only one type at a time but mixed
infections may occur, usually when the disease
has persisted for some time. :

Foot-and-mouth disease is spread chiefly by
the contents of the blisters on bursting, and by
the milk, urine, nasal discharge and other
secretions and excretions, which convey the
infection directly from a sick animal to those

that are healthy (direct transmission).

slow rumination and the escape of saliva from
the mouth in long, ropy strands like the last of

the white dropping from a broken egg. Within *

2-3 days blisters filled with a clear yellow fluid
appear. These spread rapidly over the whole
mucous membrane of the mouth and then burst
allowing their contents to escape, and leaving
behind them raw areas which are very painful
and occasionally bleed. At the same time small
blisters develop on the coronets; the animal is
unwilling to rise and can move only with much
pain. On the udder the blisters are usually found
on the teats but the whole udder is swollen and
tender. The milk looks yeliowish and develops
a bitter taste. There is a fall in milk production.
Secondary bacterial infection of the blisters is
not uncommon. One of the most common
sequels to the disease is “thimbling” (loss of
the horny hoof).
A serious complication of foot-and-mouth
disease in cattle is the effect on the heart and
other muscles. The muscle cells are destroyed
and take on a yellowish look (“tiger heart”). If
such animals recover at all they are usually poor
doers and therefore uneconomic to keep.
In pigs the disease differs only slightly; the
animals are very lame, remain lying down or
move about on their knees; they often scream
when they are forced to move. Blisters appear
on the coronets, on the snout, in the mouth
and on the tongue.
“In sheep and goats the disease may be so mild
as to pass unnoticed. Suspicion may first be
aroused only by the occurrence of abortion and
lameness in a large proportion of the flock.
The danger arising from this disease on account
of its very rapid spread and serious economic
effect calls for immediate control measures. As
soon as there is any suspicion of foot-and-
mouth disease, the herd should be placed in

54
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The disease affects cattle, shéep, goais, pigs atlid
some species of wild animals. The latter p]ay an
important part in the spread of the disease.
Occasional cases of infection have been
described in.man. .
There is also a whole series of means by wl'}lch
infection may be spread indirectly: clothing,
tools, vehicles, food troughs, harness, hides,
bristles, horsehair, wool, milk, meat, dung, hay
and straw that has been used for bedding sick
animals. The virus can also be spread by. other
animals that are not themselves susceptible to
the disease, such as dogs, cats, fowls, horses,
donkeys etc.

An animal that has recovered from an attack
of foot-and-mouth disease may become a
chronic carrier of the disease. )

The period elapsing between infecthn and ghe
appearance of obvious disease (lncupatlon
period) is about 2—4 days. The first sign of
disease is a rise in temperature, which, being of .
short duration, often passes unnoticed. Af}er
this the disease shows itself in loss of appetite,

quarantine and the apprqpriate ve!erinary
authority notified, who will then give the
necessary instructions for control. (In almost
all countries slaughter policy is enforced.)
Fluid from the blisters is examined to estab]ish
the diagnosis and to identify the type of virus
involved. The object of the control measures is
to prevent the spread of the disease. Vac_:cung-
tion affords the best means of protection in
couniries where a slaughter policy is not carried
out.

Unless otherwise instructed by the vetgrinary
surgeon concerned, and in so far as this is pos-
sible, sick animals should be housed and treated
symptomatically. For the treatment of the raw
areas thereis availableinthe range of Bayerpro-
ducts a MARFANIL-PRONTALBIN po.wder’or
NEGASUNT. It prevents secondary infection
and so promotes healing. This local tre?tment
should be supported by regular injections of
VIGANTOL E comp. (DETANOL, ZYLPHON), the
high vitamin A content of which accelerates
the repair of the skin. CATOSAL/COFORTA or
ARICYL/ROBACYL are recommgnded to im-
prove the animal’s general condition.

The control of foot-and-mouth disease .would
not be complete without strict attention to
hygiene. Restriction of visits to an infected fa'rm
and frequent disinfection of ﬂoors_ and equip-
ment with a 2% solution of caustic soda help
to prevent the further spread of the disease,
protect neighbouring herds from auac:,k and
can considerably reduce the economic foss
caused by this disease.
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Foot- and mouth-
disease.
Ruptured blisters



THE SOUNDS OF SILENCE - Simon and Garfunkel

Hello, darkness, my old friend.

I've care to talk with you again .

Because a vision softly creeping

left its seeds while I was sleeping

And the vision that was planted in my brain
Still remains

Within the sound of silence.

In restless dreams I walked along

Narrow streets of cobblestone

'Neath the halo of a street lamp

I turned my collar to the cold and damp

When my eyes were stabbed by the flash of a neon 1:Lght
That split the night :

And touched the sounds of mlence.

And in the naked light I saw

Ten thousand people, maybe more:

People talking without speaking;

People hearing without listening;

People writing songs that voices never .,hare
And no one dare

Disturb the sound of silence.

"Fools" said I, "You do not know

Silence like a cancer grows.. '

Hear my words that I might teach you;

Take my arms that I might reach you."

But my words like silent rain drops fe;.ll (FHm - m~ m)
And echoed

In the wells of silence.

And the people bowed and prayed

To the neon gods they made..

And the sign flashed out its warning
In the words that it was forming

130

And the sign said, "The words of the prophets are wrltten on the subwwy walls

ard tenement halls
and whispered
In the sounds of-silence." ‘

Taken From: "Oldies but Goodies" song book

Compiled by 1987 Fulbright English Teaching Seminer

Istanbul
Pageiizl



"CLIMBING THE HIMALAYAS
Speaker: Arlene Blum

Interviewer: Susan Stamberg
Announcer: Noah Adams

(Music)

132

B: In a way, it’s one of the simplest, most peaceful ways you
cou-...one could*® ever spend time. Y’know,*' you're just
walking along looking at the incredibly beautiful peaks rising
around you, and the green terraced fields, and the...the local

people peacefully working away.

42 1t...it"'s much simpler

and easier than driving here to the studio through the traffic

was.

SS:

he’s just returned from a trip on high——very high: a twenty-
our-hundred-mile trek*? through the Himalayas of Bhutan,
lepal, and India. Blum is a mountaineer. Three years ago**

he led the first successful American ascent of Annapuma,

ne of the world’s highest peaks. Now she’s helped to found
group called Explorers’ Treks, which will lead adventurers
n trips to the Himalayas this fall.*> Blum finds inspiration in

1e exploits of Alexandra David-Neel, one of history’s most
xtraordinary explorers.*® :

er specialty was Tibet, and she explored Tibet for forty
2ars. L...I think one of her most notable accomplishments
as her journey to Lhasa. She had always wanted to gothere,
id it was closed to Westerners, and finally, when she was
ty-five years old, she disguised herself as a Tibetan beggar
oman, and in this disguise walked two thousand miles
ross high snowy passes*’ and glaciers and blizzards. ..

mmbh!

uh...to Lhasa, and her knowledge of Tibetan was so good

DRV
t no one ever guessedthat this was really a...a Western
man. o '

v

im. This was around the tum of the century,*8 right?

ras about 1920,

‘huh. But...uh...you have taken on the...uh...the won-
‘ul task of trying to follow her footsteps, and...and...

SS:

SS:

AB:

AB:

AB:

(laughs) If Arlene Blum sounds serene, it may be because

T

uh...lead expeditions to—what sorts of places?*’

Well, we’re going to be doing expeditions to a number of the
places she visited. Uh...for example, there’s an explorers’
trek that will go to Darjeeling, where she first met with the
Dalai Lama around 1910, and to Kalimpong, where the cara-
vans to Tibet began, and also to several...several other desti-
nations in Nepal.

Hmm. Nothing is going to be as extensive as the...the...
uh...walking that you and Hugh Swift from Berkeley did...
uh...across Bhutan, Nepal, and the...uh...Himalayan re-
gions of India. 1 read somewhere that you walked and
climbed a distance that was greater than going from Maine to
the tip of Florida.>

Yeah, it wés, I think, one of the longest walks (laughs) that _
...that anyone’s done, and you know, walking from east to
west across the Himalayas®' you're never going levelly...

Mm-hmm.

_.because...uh...the rivers run north to south, cutting
through the mountains, so the whole time you're g()ifng upto
aridge>2and down to ariver, you s->... you cross a nineteen-
thousand-foot pass, and your reward is you have to go down
to a two-thousand-foot river (Jaughter), and then there’s
another fifteen-thousand-foot pass, and we’ve been walking
up and down for...for nearly ten months.
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Uhh! Incredible! And were®*...was it just the two of you, or
did you have...uh...people helping and carrying?

: Well, there were two of us, and again for that trip we had
several groups of people come from the States and join us
for a couple of weeks and walk along with us.>* And those
people had such a good time, I got wonderful letters from
them afterwards saying how important these two weeks of
...or three weeks of *® walking in the Himalayas was to them,
and some people said it had changed their whole lives...

Hmm.

...and in fact it was partly because the people who joined us
for the Himalayan traverse®” had such a good experience that
we decided to organize the explorers’ trek... . - '

: Uh...huh,

...this next fall.

Uh-huh. Did it get lonely...uh...when it was just the two of
you doing ail that trekking? )

: Well, it wasn’t really the two of us, because th-...there were
the local people, and...and that was a lot of the reason I was
there...was® to get to know them and. ..and try to understand
something about their lives, because it’s...it’s really hard to
define, but there’s something very special in the Himalayas,
and I think it’s the way the people 1i->...the people live.
They’re...they’re at peace in a way that...that’s very hard to
define, but it’s...it’s very attractive to us Westerners.

$S: Mm-hmm. Did you find yourself feeling different when yol
were there?

AB: A lot calmer (laughs), a lot more tranquil, and...a...lo't..
16°.. .there...there was time to...to think, to...to.. .’apprecm‘t;
the beauty around me, and,...umm...oh, .ther.e re cha]-
_.the sort of challenge you encounter there is...is a physica
challenge of walking up a hill, finding your way to tl}e top 01
a...of a small mountain...uh.. .crossing a'stream, :v:;l:el f};)'c‘

're too many things going on a i (4
32::: }?::s ’et'};ir::o sort of® s:y, “I've reached the top of the

. ‘Ameuntain, I've accomplished something,”...

88 Wdti-hmm.
4 AB: _..and...and feel satisfaction, ’cause‘S.3 it seems like we alj
ways have a...a next task, and a next job to do.

o4
SS: Mountaineer Arlene Blum.

NA: And for this evening, that's “All Things Considered.”

July 26, 1982

Taken From: Are You Listening?
Recorded Selections from the BEnglish
Teaching Forum for listening practice

gsis, 1985
Page: 123 - 127
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times without the daily assault on my

-1 have been hopeful that conditions

" “Teachers, governor? I'd string them

. Tuesaéy \ - :

el O

-Monday 'Jﬁly 22, 1839 ..

It is bad enough trying to teach in a
voluntary school in these cruel hard

ears from that_oleaginous fellow who
drives the hackney carriage in which I
travel to my employment each day.
Ever since the Whig Government
voted that Parliament should donate
£20,000 to public education in 1832 I
would improve. ' )

" Alas, these seven years have passed
and we still have no new building, for
these’ monies cannot be spent om
anything else.. Every time I describe,
on my journey to school, the inequities

in modern education, my carriage
" driver heaps scorn upon my protests. |’

His name is Bunne, to be correct
Kenneth Bunne, formerly a Baker
before he forsook that calling to drive a
hackney carriage, in preparation, as he
would put it, for a career in politics.

His endless prattle wearies me . . .

allup. . . Hanging’s too good for them
.. . I had that Lord Melbourne in the
back of my cabrioletonce”. Thereis no
end to his tedious and banal homespun
philosophies, for which he craves an
audience, and, in me, has found a
captive one each morning and evening.

Good news, I do believe. Lord Mel-
bourne’s Government has, by means
of an order in council, increased to
£39,000 the sum to be spent on public
education. A Committee of Council on
Education is to be established with a
view to creating a national system of
education. One intention is to found a
state normal school, a training college
for elementary school teachers.

1 am gverjoyed at the prospect,
though I fear the religious question
may complicate matters. I understand
‘that there will be three conditions
attached to any money which may be
disbursed for school buildings. First
the structure of the school must be
kept in good repair, second it must be
open to inspection, but third, and this
is the source of my joy, there must be
trusts established 'which guarantee the

education of children from poor fami-
lies. S

-

Mocar' &5

‘Y fear Bunne’s fantasies are becoming the better of him’ - 5 vision ‘of eduwti‘on.in the year 2060

ride in to school, e'ager to share the

good tidings with the children, pro--

claiming to Bunne that future genera-

“tions will see this year of 1839, which

began so unpromisingly, as a turning
point in the history of English edu-
cation. Predictably, the unctuous fel-
low dampens my enthusiasm with his
own vision of the future. Were he
charged with responsibility for public
education, a thought which chills me to
the marrow, he would ‘treat each
school as a business, he tells me. Those
that made a
those that made a loss could perish.
This he justifies on the grounds that
this philosophy worked admirably in
the market where he used to sell loaves
when he was a Baker. - 2 20 s

Wednesday -

There is more good news. The Gov-
ernment is to introduce next year a Bill
into Parliament which will redirect
many ancient endowments of the
grammar schools into elementary
schools. Much of this money has been
wasted on poor qualityclassical educa-
tion and I'am convinced that we in the

elementary schools could spend it
. more efficacicusly. : :

- Furthermore, the Government will

PR, S i UGS [

rofit would flourish,

parishes which seek to build a new

" school. Many of the landed gentry are

said to be prepared to act as benefac-
tors with speed and generosity. It does
begin to look more propitious, almost
as if public education could be estab-
lished through several such initiatives,
rather than just one.

Even this does not please Bunne.
During my ride home he relates at
length his own proposals. The very
giving of funds, he argues, would make
schoolmasters indolent. What is more,
he prates, warming to his task, the
children would also become idle if
schools and schooling were freely
provided from the public purse. They
ought, in any case, to be given strin-
gent tests by the age of seven at the
latest. Indeed his friend Boy Son
believes that pupils must be severely
chastised should they make errors in

such tests. My argument that returning -

to the rough practices of the 18th
century would be undesirable falls on
stony ground. - 7. JE-N

Thursday- -+ o

Bunne will sometimes make strahge
claims during our journeys. His most
recent is that he has had audiences with
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her thoughts on the education of her '

subjects. The Queen has only been on
the throne for two years, of course,
and it was my impression that she was
completely under the influence of
Melbourne, but- Bunne claims she has
confided in him her disappointment at

the ignorance of her subjects. She

seeks to have a set of values attached to
her name and Bunne asserts that he
will one day be charged with im-
gLementing them. This cannot entirely
true, because others swear that he
was given a liberal thrashing with her
handbag on the one occasion when he
offered an opinion. 4

Nevertheless, when I proposed the

essentials of what, in my opinion,
should be taught to young children,
Bunne dissented, propounding that he
was much impressed with what Napo-
leon had achieved in France, and
would himself, given the chance, pre-
scribe exactly what every child in
England should learn. I confirmed my
gratitude - that he drove a hackney
carriage rather than directed the learn-
ing of Her Majesty’s subjects, but he is
unabashed by any contrary opinion.
Indeed he has written to the author
Charles Dickens, telling of his ad-

miration for his new novel Oliver Twist
P L M ) & Py

P

ary kvans Picture Library

seeks to know if the character of Fagin
was based on any real person as he
would want such a person to advise
him on teaching methods and the place
of private enterprise in competition .
with public educational provision:

e 236
Friday - ‘
1 fear Bunne’s fantasies are becoming
the better of him. His latest is that he
has secured access to a time machine-
which will propel him 150 years into
the future. Such is his hostility to the
birth of public education, he tellsme as
we drive home from school, -that,
unable to prevent its genesis he must
travel ahead in time and suffocate its
future..Once he has begun the decline
of publicly funded education, accord-
wﬁlto the plan he has conceived, he

then eliminate it completely by
winning first the post of Conservative
Party chairman and later that of Prime
Minister. I cannot for. one moment
believe, as he avers, that he will not be
driving me to school next Monday as
he will have transported himself into
the late 20th century, the year 1989 if
my arithmetic is correct. In any case by
that time public education would sure-
ly have become so securely established
that even the demented Bunne couid
not dismantle it. The very idea is
preposterous, is it not? 132

~ Master Wragg'
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